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ABSTRACT 

In an age characterized by globalization and mobility, societal dynamics across the 

world have experienced dramatic changes in terms of cultural and linguistic diversity. The 

increase in the flows of populations, discourses, and materials has been further accelerated 

by the technological advances. The new, digital ways that we use to communicate, interact, 

and manage our social relationships have led researchers to think about new ways of 

approaching texts, resources, and social interactions. Referring to globalization, deep 

transformations in society, and resulting sociolinguistic impacts, Coupland (2003) and 

Blommaert (2003) call for a rethinking of the ways sociolinguistics attempt to address 

globalization. This call has precipitated various theoretical and methodological suggestions, 

which have appeared in monographs, journal issues, and edited volumes (e.g., Blommaert, 

2010; Coupland, 2010; de Fina & Perrino, 2013; Pennycook, 2010; Thurlow & Jaworski, 

2010). However, the study of digital practices at the intersection of heterogeneity and 

mobility in the age of digital diversity has been minimally addressed (See Androutsopoulos 

& Juffermans, 2014). 

In an attempt to shed light on digital activities of multilingual individuals in online 

participatory spaces, the current study investigates the social networking site (SNS) 

practices of international graduate students (IGSs) who are experiencing transnational 

mobility. Theoretically informed by sociolinguistics and new media studies, the current 

interdisciplinary study analyzes multilingual students’ new media literacy (NML) practices, 

use of semiotic resources, and digital practices of sharing transcultural content in connection 

with the construction and management of various aspects of their identities in contexts of 

superdiversity. For this purpose, the collected data, which is triangulated with an online 
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survey, semi-structured interviews, and SNS data, is both quantitatively and qualitatively 

analyzed. 

The findings show that despite having what could be considered ‘truncated NMLs’ 

(i.e. having different levels of literacies), IGSs successfully interact within participatory 

spaces. The quantitative and qualitative results indicate that multilingual students 

frequently engage in linguistic and multimodal practices by mobilizing a great diversity of 

linguistic and multimodal resources in identity performances. Furthermore, IGSs mediate 

transcultural content by means of semiotic resources to negotiate their membership in 

various home country and host country communities. It is concluded that multilingual 

students form, foster and maintain transnational identities in superdiverse digital contexts 

by mobilizing their often ‘truncated repertoires’ (Blommaert, 2010), which may include 

semiotic tools afforded by SNSs, language resources, and NMLs. 

This dissertation aims to make a value-added theoretical contribution to the current 

thinking of online superdiversity; a methodological contribution by employing Social 

Network Analysis as a data collection and analysis technique; and a pedagogical contribution 

by proposing that ‘SNS Literacies’, a set of social practices that are essential for navigation 

and participation of learners in superdiverse networks, be explicitly addressed within 

educational contexts. 
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CHAPTER 1 

INTRODUCTION 

 

1.1 Background 

 “When people move across physical as well as social space (and both are usually intertwined), their 

language practices undergo reevaluation at every step of the trajectory and the functions of their 

repertoire are redefined.” (Jan Blommaert) 

 
Societal dynamics across the world have experienced dramatic changes in terms of 

cultural and linguistic diversity through the phenomenon of globalization. The changes are 

marked by global flows of people, materials, currencies, as well as discourses, images, 

symbols, and signs. According to Pennycook (2007), these “circles of flow” (p. 122) involve 

complex networks of people, among which diverse forms are circulated, changed, exchanged, 

overlapped, blended, and/or re-used for various purposes. Because of the complexity of 

these globalized networks and circles of flow, the diversity of cultural and linguistic practices 

in these spaces is sometimes called “super-diversity”; a concept introduced by Vertovec 

(2007), and defined as a “dynamic interplay of variables among an increased number of new, 

small, scattered, multiple-origin, transnationally connected, socio-economically 

differentiated and legally stratified immigrants” (Vertovec, 2007, p. 1024). Unlike the 

categorization of migrants being limited to their languages, nationalities, and ethnicities, the 

concept of superdiversity approaches diversification “in terms of motives, patterns and 

itineraries of migration” (Blommaert & Rampton, 2011, p. 1).  Superdiversity characterizes 

the dynamic nature of interaction in an increasingly globalized and mobilized world. 

The contribution of digital technologies in an age defined by superdiversity is well-

recognized. Indeed, the increase in such flows and mobility has been further facilitated by 
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the advent of developments in information and communication technologies. New media has 

intensified the contact and exchange between people with a variety of linguistic, cultural, and 

social backgrounds. Such a complex, mobile, and often unpredictable diversification has had 

an impact on the social practices of communities within superdiverse networks, and has 

transformed the practices at both individual and societal levels (Busch, 2012). Perhaps 

because of superdiversity, it is often through the deployment of semiotic resources in a set 

of media contexts like social media that hybrid practices are formed. 

Internet users in different corners of the world have access to an enormous amount 

of information and engage in interactions with others in online spaces. Social media sites are 

among the online spaces that bring spatially removed people of various cultures and 

backgrounds together in an unbounded context. The number of people engaging in such 

digital participatory spaces is growing fast. For instance, the most popular social networking 

site (SNS) in the world, Facebook, has 1.4 billion active users per month and this number is 

expected to increase (Facebook, 2015). Many people maintain their social and cultural ties 

through communication with heterogeneous audiences in their online social networks 

(Androutsopoulos, 2014).  

Beyond their value as communicative mediums, SNSs like Facebook are prime 

examples of digitally-mediated spaces where people take part in “Participatory Culture” 

(Jenkins, 2006), where people are both consumers and producers of the content. Individuals 

create, entextualize, and share content within their networks, with almost no barrier for civic 

engagement and artistic expression. Opportunities for hybrid and multilingual practices are 

particularly available in social media spaces where content can be converged and multiple 

media resources can be used in the efficient involvement in the “participatory culture”. Users 



 
 

18 
 

take advantage of a range of affordances for “discourse practice, social (inter)action, and 

cultural production” (Leppänen & Häkkinen, 2012, p. 17). It is through such digital practices 

that the circulation and flow of ideas, discourses, and materials are accelerated and globally 

available resources are re-purposed and appropriated by individuals. SNSs afford a 

multitude of multimodal resources that present opportunities for individuals to construct, 

rework, and negotiate certain aspects of their identities (Chen, 2013). In line with the 

emergence of participatory culture and personal use of SNSs for various purposes, 

individuals including academics make use of these sites for professional purposes as well 

(van Noorden, 2014; Veletsianos, 2011). As noted by Veletsianos and Kimmons (2012), a 

Networked Participatory Scholarship emerges as scholars are “part of a complex techno-

cultural system that is ever changing in response to both internal and external stimuli 

including technological innovations and dominant values” (p. 773).  

According to Jenkins, Purushotma, Clinton, Weigel, and Robison (2006), successful 

participation of individuals in the digital participatory spaces like SNSs can be achieved 

through the adoption of certain new media literacies such as judgment, networking, 

transmedia navigation, and negotiation. Users employing those literacies can be active, 

creative, and ethical participants in these diverse contexts. For instance, they can 

meaningfully remix media content, contribute to the knowledge of their communities, and 

efficiently seek help from them. Individuals with such literacies can evaluate the credibility 

of resources, synthesize information, and travel across different communities within their 

networks.  

These literacies, which are often referred as “multiliteracies”, “digital literacies”, or 

“new media literacies”, require seamless and effortless shifting across multiple genres and 
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addressing multiple audiences without precipitating communication breakdown. This might 

seem challenging for multilingual speakers, who add new audiences to their networks as 

they move across physical and social spaces when they travel for education (e.g., 

international students who come to U.S. for studying). However, as Darvin and Norton 

(2015) in their recent work note, “because of the dynamic nature of these [unbounded] 

spaces, and the increasing diversity of those who occupy them, the asymmetric distribution 

of power no longer rests on the simple dichotomy of native speaker and language learner” 

(p. 41). The nature of these online spaces often allows learners to index themselves as 

legitimate speakers in a community through participation and negotiation of power, identity, 

and membership, by developing and improving new media literacies.  

The way that flow of populations, discourses, and materials has affected people’s 

communication in offline and online contexts has also created a need for the reconsideration 

of concepts and methodologies traditionally employed in the field of sociolinguistics. The 

new, digital ways that we use to communicate, interact, and manage our social relationships 

challenge researchers to think about the ways they approach texts, resources, and social 

interactions. Referring to globalization, deep transformations in society, and resulting 

sociolinguistic impacts, Nikolas Coupland (2003) and Jan Blommaert (2003) in the The 

Journal of Sociolinguistics call for a rethinking of the ways sociolinguistics attempt to address 

globalization. While Coupland emphasizes the need for a globalization-sensitive 

sociolinguistic theory, Blommaert lays the foundations of a response, which later emerges in 

The Sociolinguistics of Globalization in 2010. In addition to Blommaert’s theoretical 

suggestions, the call also precipitated a number of other theoretical and methodological 

reflections on the shifts occurring in between the local and the global (de Fina & Perrino, 
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2013), and on the study of language at the intersection of heterogeneity and (Blommaert, 

2010). As reported by Androutsopoulos and Juffermans (2014), these various theoretical 

and methodological suggestions have appeared in journal issues and edited volumes such as 

Coupland (2010), de Fina and Perrino (2013), Thurlow and Jaworski (2010), and Pennycook 

(2010). While the concept of superdiversity emerged as a theoretical construct, 

methodological approaches were often guided by metaphors such as flow, movement, and 

fluidity rather than notions of fixation and stability (Androutsopoulos & Juffermans, 2014). 

In connection with concepts of flow, researchers have started to employ notions such as re-

entextualization and re-semiotization, which indicate an appropriation of a semiotic 

resource, and translocalization, which places emphasis on the transfer of a local content or 

value into another context. 

Overall, advances in digital technologies have intensified the migratory and  de-

territorialized behaviors of people, discourses, and ideas as they travel across multiple 

nations in bounded (i.e. offline spaces) and spatially removed contexts (i.e. online spaces). 

The global spread of technology and its impact on the “flow of circles” has compelled 

researchers to rethink theoretical and methodological ways they can address language and 

globalization in superdiverse contexts. It is only with up-to-date theoretical and analytic 

toolkits that we can effectively examine the ways that individuals, especially multilingual 

speakers, experience mobility and engage in socio-literacy practices; in other words, how 

they negotiate their identities in superdiverse digital spaces.   
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1.2 Statement of the Problem 

 Although the advent of digital technologies has facilitated the travel of discourses and 

cultures across the globe as a society-level phenomenon, there are a number of issues to be 

addressed regarding the digital practices of individuals, who experience transnational 

mobility, in online participatory spaces. 

 The first problem is in connection with the literacy aspect of digital practices in SNSs. 

Although the important role of multiliteracies and new media literacies (NMLs) for efficient 

involvement in the digital participatory culture is often heavily underscored in research  

(e.g., Jenkins, 2006; Jenkins et al., 2006; New London Group, 1996), the successful use of 

NMLs by multilingual speakers remains unexplored. Because multilingual learners embody 

transnational identities even when offline, close analysis of their digital practices might 

reveal insights about the nature of superdiverse socio-literacy practice more broadly. 

Furthermore, while frameworks from communication and media studies might be helpful 

for describing and interpreting NMLs in general, these frameworks may need to be re-

defined for NMLs in SNS contexts, especially by multilingual users. Ultimately, such an 

analysis can help second language (L2) educators design and develop activities that would 

address and improve various NMLs and help learners engage more readily in online spaces.  

In line with the problem mentioned above, there is a gap in the NML research in terms 

of measuring the multiliteracies of individuals. Adopting Jenkins’ NMLs framework, Literat 

(2014) developed multiple statements corresponding to each literacy in Likert-scale format, 

thus offering a quantitative measure of individuals’ NMLs. I believe that the development 

and employment of a similar self-report tool for SNSs can help teachers address the literacies 
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with which their students are both familiar and unfamiliar. Such a tool would be most helpful 

if it were informed empirically by descriptive analysis of NMLs in SNS contexts. 

Another area of research that has yet to be thoroughly empirically examined is the 

function of SNSs for international students who travel to the U.S. and experience 

transnational mobility. Considering the trend of growing foreign student enrollment across 

North America (Council of Graduate Schools, 2014), it is worthwhile examining the 

sociocultural adaptations and socialization of international graduate students (IGSs) in 

relationship to their SNS use. Past research reports the importance of social ties for 

international students (e.g., Hirt & Muffo, 1998; Kisang, 2010), and Xu and Mocarski (2014) 

suggests that social media offers opportunities for international students to improve their 

cultural immersion. Led by the insights of these researchers, it is worthwhile to further 

examine IGSs’ maintenance of social ties through the use of SNS and how that might 

contribute to the success of their graduate experiences. 

The analysis of IGS’ SNSs use requires special attention to the linguistic and 

multimodal qualities of their practices and productions in these contexts. A number of 

scholars argue that such an analysis can contribute broadly to our understanding of 

‘superdiversity’ as a theoretical construct, and the ways diversity is indexed in linguistic and 

multimodal practices of users, and the role of superdiversity in society as a whole 

(Blommaert & Varis, 2011; Mc Laughlin, 2014). Androutsopoulos (2013a) notes that the 

scholarship has been more interested in the affordances of the technology-mediated 

communication forms rather than what people actually do with the options afforded by these 

platforms and suggests his Networked Multilingualism approach. Covering multilingual 

practices which are shaped by interrelated processes of being networked (i.e. being 
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connected to the users in one’s network) and being in the network (i.e. embedded situation 

of an individual in the global web), Networked Multilingualism requires researchers to take 

digital literacy repertoires, networked resources, and networked audiences into account 

when analyzing digital practices of individuals.  

In addition to the linguistic and multimodal practices of multilingual users in online 

social networks, the flow of discourses and materials in digital spaces and how these are 

employed by individuals should also be investigated. Some of the scholarship in this 

particular area shows how globally circulating materials such as manga, references to global 

secret societies, or tattoos are localized through individual practices in social media spaces 

(Jonsson & Muhonen, 2014; Leppänen, Pitkänen-Huhta, Piirainen-Marsh, Nikula, & 

Peuronen, 2009; Stæhr, 2014). Yet despite a growing body of research in this scholarship 

(see Chapter 2.3 for a critical literature review of digital practices in contexts of 

superdiversity), the research has yet to document experiences of individuals from parts of 

the world such as the Middle East and Spanish-speaking Central and South America, or of 

individuals of non-Western or East Asian contexts who are experiencing mobility in the 

United States. The practices of these multilingual users are especially valuable because the 

presence of a multitude of audiences in their networks, some rarely researched, can offer 

new insights about changing social and cultural contexts of language and interaction in 

digital spaces, and better understanding of the concept of ‘global’.  

Indeed, the digital activities of multilingual learners and users in SNSs and the 

complexity of their identities holds a keen potential in the growing body of this scholarship. 

The research shows that multilingual speakers deploy semiotic resources including text, 

videos, photos, and hyperlinks for the manipulation and design of their profiles (e.g., Chen, 
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2013), and that both their personal and collective identities reflect local and global concerns 

(Thorne, Sauro, & Smith, 2015). While identity formation and management of L2 speakers in 

participatory spaces are explored in a number of studies (e.g., Klimanova & Dembovskaya, 

2013; Sharma, 2012), we have yet to see this research connected to NMLs, the use of 

linguistic and multimodal resources, and digital practices in SNS contexts. Such research 

could illustrate the how L2 learners and users deploy various tools and employ different 

literacies to signal affiliation with different communities in a context while maintaining 

legitimate status as affiliated to home country groups, at the same time expanding identity 

roles through engagement with new host country communities.  

Finally, the analysis of online social networks in an age characterized by mobility, 

unpredictability, and heterogeneity, can be challenged by the novelty of these spaces and the 

lack of appropriate tools. While superdiversity has been successfully theorized in the 

literature, the concept has not been very well operationalized. Concomitant methodological 

tools and concepts such as re-entextualization and re-semiotization also need to be better 

tested.  

 

1.3 Purpose of the Study 

In response to the problems stated above, the current study is informed and guided 

by theories from sociolinguistics and new media studies, and seeks to illustrate the digital 

activities of multilingual speakers in the contexts of superdiversity. For this purpose, I 

investigate the social networking site practices of international graduate students (IGSs) 

who are experiencing transnational mobility in the United States by following a mixed-

methods approach and employing a number of quantitative and qualitative data collection 

and analysis tools. The three interrelated areas of research in the current study, new media 
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literacy practices, the use of semiotic resources, and digital practices of sharing transcultural 

content, constitute an overarching theme for understanding the construction and 

management of multilingual identities in transnational participatory spaces. 

First, I am informed by the insights of Jenkins et al.’s (2006) Participatory Culture 

framework and I use it to conceptualize SNSs as sites of participatory culture. In order to see 

the ways IGSs are engaged in online participatory spaces, I employ Jenkins et al.’s new media 

literacies (NMLs) taxonomy and use it to quantitatively measure and qualitatively analyze 

the digital practices of multilingual students in SNSs. One of my goals is to apply NMLs in SNS 

contexts and lead to specific implications for SNS-mediated pedagogy for L2 learners and 

educators. Another goal, which is more relevant to the overarching theme of the current 

study, is to show what kinds of literacies IGSs possess and display in digital spaces as well as 

the functions they have for signaling various affiliations. Such a close investigation is also 

likely to illuminate how these students maintain and develop their social ties with people 

from both home and host countries. In order to reach my goals, I employ an online survey I 

developed, which helps me document a broader array of SNS use habits and NMLs than might 

be available only in the description of the actual practices. I deepen my analysis through 

computer-mediated discourse analysis (CMDA) of SNS data and content analysis of interview 

data I collected from 16 participants. 

Second, using the theoretical and methodological insights that Androutsopoulos’ 

(2013a) Networked Multilingualism, I supplement the NML analysis with investigation of the 

linguistic and multimodal resource use of the participants. By collecting longitudinal data of 

SNS use by IGSs, I aim to increase the reliability of the results of the analyses I carry out. 

Categorizing the posts of multilingual students according to language and multimodal 
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resources used, I quantitatively analyze individuals’ linguistic and text-only/multimodal 

productions and run a fine-grained qualitative analysis to reveal further insights about their 

choices and the reasons behind the use of them.  In order to visualize participants’ networks, 

I employ Social Network Analysis (SNA); a secondary goal of the project is to 

methodologically contribute to future research by showing how one can employ SNA in this 

type of research. The use of interviews, which I employ in all three sections of the research, 

helps me include the voices of my participants. By following a relatively non-linear and 

cyclical data collection and analysis approach, I show how screen-based and user-based data 

can be integrated and how such a cyclical process can help researchers include both etic and 

emic perspectives in their interpretations. 

 Third,  I closely examine the digital practices of multilingual speakers, specifically the 

transcultural content that they share with their audiences in the digital network. I am mainly 

interested in showing the ways such practices are employed for the purpose of indexing 

affiliation and membership with various audiences. Drawing insights from Blommaert’s 

(2010) Sociolinguistics of Globalization and employing concepts such as re-semiotization and 

re-entextualization, I aim to illustrate the translocalization practices of IGSs and their 

experience of transnational (and transcontinental) mobility. As in other sections, I am guided 

by a combination of methodologies consisting of Social Network Analysis, the collection and 

analysis of participants’ SNS data, and semi-structured interviews. 

 Overall, I aim to show how mobility of multilingual speakers is reflected in the digital 

practices of multilingual students in participatory contexts like SNSs, and how the users 

deploy certain semiotic resources to construct various aspects of identities. Furthermore, I 

aim to illustrate how these students perform, project, and expand their identities while 
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successfully participating in online superdiverse contexts by examining to what extent they 

employ their new media literacies and re-entextualize/re-semiotize transcultural content. 

By following a mixed-methods approach, employing an interdisciplinary perspective, and 

keeping the educational potential of such a research in mind, I aim to theoretically, 

methodologically, and pedagogically contribute to the growing body of scholarship in the 

field and move the discourse forward.     

 

1.4 Operational Definitions 

The analysis of digital practices in the age of superdiversity requires the employment 

of an interdisciplinary perspective drawing various theoretical and methodological insights 

and concepts from several disciplines. Even though interdisciplinary approaches are 

encouraged in the scholarship where the current study belongs, the use of different concepts 

and terminologies from a number of research traditions may increase the complexity of the 

research and thus obfuscate it. Therefore, it is useful to begin with definition of a number of 

concepts and terms that I frequently adopt in this project. The definitions of these terms are 

also given in different sections of the present study. 

 

Social Networking Sites: online services that “allow individuals to (1) construct a public or 

semi-public profile within a bounded system, (2) articulate a list of other users with 

whom they share a connection, and (3) view and traverse their list of connections 

and those made by others within the system.” (boyd & Ellison, 2007, p. 211). (I 

sometimes use Social Networking Sites interchangeably with Online Social Networks 

in the current study). 
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Superdiversity: a “dynamic interplay of variables among an increased number of new, small, 

scattered, multiple-origin, transnationally connected, socio-economically 

differentiated and legally stratified immigrants” (Vertovec, 2007, p. 1024). 

 

Participatory Culture: online culture in which individuals are consumers and producers of 

content, characterized by “relatively low barriers of artistic expression and civic 

engagement, strong support for creating and sharing one’s creations, and some type 

of information membership whereby what is known by the most experienced is 

passed along to novices” (Jenkins et al., 2006, p. 7). 

 

New Media Literacies: a set of literacies that is needed for being active, creative, and ethical 

participants in participatory culture. They are: 1) Play, 2) Simulation, 3) 

Performance, 4) Appropriation, 5) Multi-tasking, 6) Distributed Cognition, 7) 

Collective Intelligence, 8) Judgment, 9) Transmedia Navigation, 10) Networking, 

and 11) Negotiation. 

 

Digital Practices:  They are “assemblages’ of actions involving tools associated with digital 

technologies, which have come to be recognised by specific groups of people as 

ways of attaining particular social goals, enacting particular social identities, and 

reproducing particular sets of social relationships” (Jones, Chik, & Hafner, 2015, p. 

3). 
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Truncated Repertoire: “… highly specific ‘bits’ of language and literacy varieties combine in a 

repertoire that reflects the fragmented and highly diverse life trajectories and 

environments of such people” (Blommaert, 2010, p. 8). 

 

 Social Network Analysis (SNA): a method that allows researchers to visualize interaction and 

relationships in online social networks and communities. A great amount of 

automatically extracted data from web sources can be analyzed through the use of 

SNA. 

 

Re-entextualization: refers to “the process by means of which a piece of “text” (a broadly 

defined semiotic object here) is extracted from its original context-of-use and re-

inserted into an entirely different one, involving different participation 

frameworks.” (Varis & Blommaert, 2014, p. 8). 

 

Re-semiotization: refers to “to the process by means of which every “repetition” of a sign 

involves an entirely new set of contextualization conditions and thus results in an 

entirely “new” semiotic process, allowing new semiotic modes and resources to be 

involved in the repetition process” (Varis & Blommaert, 2014, p. 8). 

 

Locality: Following Blommaert (2010), I use the term locality to mean cultures, values, or 

resources (i.e. content) associated with a particular place in this study. 
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Translocality: “an orientation to new media which consists of and goes beyond the local, and 

as social and cultural practice which is outward-looking, exogenous, and focused on 

hybridity, modification, and identification.” (Leppänen et al., 2009, p. 1100). Along 

a similar line, I adopt the term Translocalization to define the process of re-

contextualizing a locality and utilizing it for different meaning-making purposes. 

 

1.5 Organization of the Dissertation 

 I organize the current study into five chapters. Chapter I Introduction, the present 

chapter, provides background and situates the problems which led to the present research. 

The purposes of the dissertation and theoretical and methodological concepts that are 

adopted throughout the study are given in this section. Chapter 2 Theoretical Considerations 

and Literature Review offers a synthesis of scholarship drawn from the interconnected 

aspects of the current study. It is presented in six relevant sections which are Globalization 

and Superdiversity, the Emergence of Social Networking Sites, Digital Practices in the 

Contexts of Superdiversity, New Media Literacies and Participatory Culture, Identity 

Construction of Multilingual Speakers in Online Social Networks, and International Graduate 

Students in the United States. Chapter 3 Methodology discusses the research methodology 

employed and includes information regarding the research design, participants of the study, 

data collection, and data analysis. Chapter 4 Results lays out the findings of the dissertation 

in three categories: Participants’ Social Networking Site Use and New Media Literacies, 

Users’ Multilingual and Multimodal Practices in Online Social Networks, and Individuals’ 

Digital Practices of Sharing Transcultural Content. Chapter 5 Discussions and Conclusions 

discusses the findings of the study within relevant areas of scholarship and contributes to 
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the ongoing discourse in the field. Limitations of the present study as well as theoretical, 

methodological, and pedagogical implications are also presented here.  
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CHAPTER 2 

THEORETICAL CONSIDERATIONS AND LITERATURE REVIEW 

In this chapter, I review a synthesis of scholarship drawn from the interrelated 

aspects of the current study and present them in six sections: 2.1 Globalization and 

Superdiversity, 2.2 The Emergence of Social Networking Sites, 2.3 Digital Practices in Contexts 

of Superdiversity, 2.4 New Media Literacies and Participatory Culture, 2.5 Identity Construction 

of Multilingual Speakers in Online Social Networks, and 2.6 International Graduate Students in 

the United States. In each of these sections, I discuss the relevant area of scholarship for the 

purpose of providing background to the study, locating research gaps to fill and contributing 

to the ongoing scholarly conversations in respective fields of research. In section 2.1 

Globalization and Superdiversity I begin with a discussion of change marked by globalization 

in the age of mobility and heterogeneity, and then introduce the concept of ‘superdiversity’, 

which theoretically frames the present study. Next, I present a brief history of social 

networking sites (SNSs), offer a close look at the facilitative role of digital technologies for 

globalization, and conceptualize them as superdiverse spaces in 2.2 The Emergence of Social 

Networking Sites. In 2.3 Digital Practices in Contexts of Superdiversity, I synthesize the 

emerging scholarship on digital diversity by discussing the types of methodologies and 

theoretical approaches used, and populations of various nationalities studied. I also show 

how examination of digital practices contribute to our understanding of social and cultural 

contexts of language and interaction in digitally diverse settings. In section 2.4, New Media 

Literacies and Participatory Culture, I introduce Henry Jenkins’ Participatory Culture 

framework and explain what kind of literacies are needed for a successful involvement in 
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online participatory spaces. Theoretically informed by communications and media studies, I 

suggest that the role of multilingual speakers’ new media literacies be examined in 

connection with their digital practices in online superdiverse networks. In section 2.5, I 

present the literature on Identity Construction of Multilingual Speakers in Online Social 

Networks, introducing analytical concepts that can be useful in the investigation of identity 

work embedded in complex digital practices of users. In 2.6, International Graduate Students 

in the U.S., I briefly discuss the relevant literature and explain the reasons behind the 

recruitment of international graduate students (IGSs) for the current study. Finally, I 

conclude with the research questions that guide the present study.   

2.1 Globalization and Superdiversity 

There is a wide recognition of the role of globalization on bringing social, cultural, and 

linguistic diversification across many societies in different parts of the world together. 

Emerging complex sociocultural practices beyond nation-state-only affiliations and 

identifications are facilitated by mobility in modern day. Characterized by such mobility, 

complexity, and unpredictability, this heterogeneity is conceptualized under the umbrella 

term of “superdiversity” (Blommaert & Rampton, 2011). Vertovec (2007), who introduced 

this use of the term, defines it as a “dynamic interplay of variables among an increased 

number of new, small, scattered, multiple-origin, transnationally connected, socio-

economically differentiated and legally stratified immigrants” (p. 1024). Through the 

contextual lens of superdiversity, we see clear-cut notions such as “migrant” and 

sociocultural essentialisms of those migrants becoming transcended (Blommaert & 

Rampton, 2011), and the formation of a wide range of increasingly complex networking 
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practices marked by mobility and heterogeneity (Busch, 2012). It is often acknowledged that 

information and communication technologies, which “offer shortcuts to globalization’ 

(Blommaert, 2010, p. 3), intensify the global flows of people, discourses, and semiotic 

resources (Androutsopoulos & Juffermans, 2014; Deumert, 2014). Such transcultural and 

transnational flow of people and discourses not only influence language practices, but also 

shift the image of language from being a static and immobile to a dynamic and mobile one 

(Blommaert, 2010).  

An increasingly globalized circulation of discourses, materials, and people gave birth 

to the reconsideration of conventional concepts and methodologies that had been developed 

and employed earlier to conceptualize language use in spatiotemporally bounded contexts. 

Coupland (2003) and Blommaert (2003) invited scholars to rethink the ways sociolinguistics 

attempted to address globalization and, societal and sociolinguistic changes. This call 

brought several theoretical and methodological developments, reflected in journal issues 

and edited volumes on the circles of flow and the shifts between the local and the global (e.g., 

Blommaert, 2010; Coupland, 2010, de Fina & Perrino, 2013; Pennycook, 2010; Thurlow & 

Jaworski, 2010). Theoretical conceptualizations and approaches in this scholarship are 

guided by metaphors of flow, movement, mobility, and fluidity instead of fixed and stable 

notions (Androutsopoulos & Juffermans, 2014). We also witness the development of 

concepts such as translanguaging1, and notions of re-entextualization, translocalization (re-

localization, de-localization), and re-semiotization2 (Blommaert, 2010), all of which indicate 

the diverse textual and multimodal forms being circulated, blended, re-purposed, or 

                                                           
1 Translanguaging is defined as the practice of traversing languages. (Thorne et al., 2015).  
2 See chapter 1 for the definitions of the concepts of “Re-entextualization”, “Translocalization”, and “Re-
semiotization”. 
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exchanged. In parallel with these, the concept of superdiversity started to be used as a 

conceptual construct, which offered an up-to-date perspective on language and social life by 

several scholars (e.g., Blommaert, 2010; Blommaert & Rampton, 2011; Creese & Blackledge, 

2010). Offering an up-to-date perspective on language and social life, superdiversity was 

interpreted as “a potentially fruitful way of conceptualizing the complexity of linguistic 

repertoires and language practices in globalization” (Mc Laughlin, 2014, p. 29), and a notion, 

which “encourages us to grapple with the inherent complexities of the social world and 

provides a theoretically comprehensive critique of many of the traditional tools and 

approaches of sociolinguistics” (Deumert, 2014, p. 116). 

Offering an insightful lens for the interpretation of interactions and practices in 

superdiverse environments, Blommaert (2010) emphasized the unfinished, consistently 

moving nature of language in globalization, and developed some conceptual tools for a 

sociolinguistic approach to globalization. One of the essential concepts he suggested is 

translocalization. This term signifies the dynamic of localization, delocalization, and re-

localization of localities / local resources (Blommaert, 2010). Even though localities are 

transported, they do not necessarily lose their local features because of translocalization 

patterns. For exemplification, Blommaert (2010) shares his observations of a chocolate shop 

called Nina’s Derrière in an up-market department store in Tokyo. He notes that the 

‘Frenchness’ of a re-localized French word (Derrière) in this store has an emblematic 

function signaling a complex of associative meanings and it does not function linguistically 

for the non-Francophone. An emblematic meaning is created with the de-localization of the 

French word as language material shifts its function for consumers in Tokyo. Such a 

translocalization process is fluid in the age of mobility because re-localized discourses can 
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re-gain their linguistic or emblematic functions anytime. For instance, a French speaker 

stopping by this department store may not enjoy the idea of buying chocolate from Nina’s 

Derrière since the name of the shop re-becomes a linguistic sign. Therefore, relatively fluid 

conceptual notions such as Translocalization can be useful considering the exchange and 

transfer of localities are not strictly from center to the periphery in the age of mobility.  

For another main conceptual backdrop, Sociolinguistics of Globalization perspective 

takes language as dynamic and constantly involved in new-meaning making processes rather 

than static and linguistic entities which function in only certain ways. Blommaert (2010) 

argues that multilingualism should therefore be analyzed by considering languages as 

dynamic, employable resources or mobile matrices rather than conventionally (and often 

structurally) defined ‘languages’. He claims that the superdiversity arising from globalization 

processes results in diverse communities in which people’s repertoires are “truncated3 

complexes of resources often derived from a variety of languages, and with considerable 

differences in the level of development of particular resources” (p. 106). He further 

expresses how people often communicate through genres and registers, and not just through 

a language.  Similar concepts like “metrolingualism4”, “translanguaging5”, and 

“polylanguaging6” (or ‘polylingualism) also challenge the more traditional view of 

multilingualism (i.e. multilingualism as multiple monolingualisms), which implies successful 

multilingual communication requires a certain level of language skill.  

                                                           
3 See Chapter 1 for the definition of the concept of “Truncated Repertoires”. 
4 Metrolingualism is introduced by Otsuji and Pennycook (2010) to move beyond terms like ‘multilingualism’ 
and ‘multiculturalism’. Accommodating both fluidity and fixity in language use, it approaches languages as 
emergent from the contexts of interaction.  
5 See Chapter 1 for the definition. 
6 Similar to metrolingualism, this term captures the practices in which whatever linguistic features (of various 
languages) at the disposal of speakers are employed regardless of the actual knowledge of those languages 
(Androutsopoulos, 2013a; Jørgensen, 2008) 
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In response to the theoretical and methodological needs for analyzing multilingual 

practices in online contexts, Androutsopoulos (2013a) coins the term “networked 

multilingualism”, which covers multilingual practices that are shaped by interrelated 

processes of being networked and being in the network. While being networked refers to being 

connected to audiences in one’s network spaces, being in the network emphasizes the 

embedded situation of an individual in the global digital web. Androutsopoulos’ (2013a) 

approach is valuable as it brings three issues that have been examined in language-center 

computer-mediated communication research under the umbrella of Networked 

Multilingualism: Digital literacy repertoires, Network resources, and Networked Audiences. 

Emphasizing the semiotic structure of the resources, Networked Multilingualism’s promise 

comes from the fact that it not only prioritizes the multimodal and heterogonous materials, 

but also gives importance to the flows of these resources and how they are appropriated, 

entextualized, and translocalized. Furthermore, Networked Multilingualism highlights the 

importance of Networked Audiences for an understanding of how linguistic repertoires are 

employed in various forms and genres in relation to the audiences in the network.  

Blommaert (2010) stresses the need for a set of theoretical and methodological tools 

for conceptualizing and operationalizing superdiversity as a tool for analyzing globalization. 

Along the lines of Pennycook’s (2007) work, he argues that a purely synchronic analysis is 

not enough for the investigation of semiotic and cultural resources, and suggests dynamic 

uses and re-uses in multiple modes be looked at as well. Following these suggestions and the 

literature cited here, interdisciplinary approaches with a contemporary analytical toolkit 

(e.g., Networked Multilingualism, Sociolinguistics of Globalization) can help us examine the 

impact of globalization on individual practices and community membership. Superdiversity 
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can be especially useful since it focuses on individuals and the ways flow of resources are 

employed for the purpose of positioning, and encourages a combination of methodologies 

such as microanalysis and ethnography (Deumert, 2014).  

Given that information and communication technologies facilitate and intensify the 

globalization processes, it is important to examine not only the role of such technologies in 

globalized practices but also how these technologies function as diverse spaces themselves. 

As a matter of fact, “understanding the relation of language to individual trajectories in 

superdiverse settings seems impossible without taking digitally-mediated communication 

into account” (Androutsopoulos & Juffermans, 2014, p. 3). Before presenting some research 

on digital practices in superdiverse settings, it is important to understand the main features 

and working principles of these digital spaces as well as a short history. To this end, I will 

provide a brief account on the emergence of social networking sites (SNS), which I am 

conceptualizing in my study as superdiverse spaces where digital practices occur.   

2.2 The Emergence of Social Networking Sites  

Social media sites are among the most popular sites in the age of globalization, and 

the web hosts a huge number and variety of digitally-mediated information and 

communication platforms. Coming in various forms and shapes, these spaces can be better 

understood with carefully differentiated terminologies. Social media and social networking 

sites7 (SNSs) are often interchangeably used particularly in public discourses, and 

sometimes in the literature. This can be problematic, especially when generalizing the 

outcomes of SNS research to the rest of ‘social media’ spaces and vice versa. This requires us 

                                                           
7 SNSs are used both as “social network sites” and “social networking sites”. I adopt the latter in the current 
study.  
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to understand the distinction between the two terms. While social media “is the set 

encompassing various types of applications” (Zourou, 2012, p. 3), SNS is one type of social 

media technology, alongside instant messaging, social bookmarking, online games and 

virtual worlds (Conole & Alevizou, 2010).  

SNSs can be defined as online services, which “allow individuals to (1) construct a 

public or semi-public profile within a bounded system, (2) articulate a list of other users with 

whom they share a connection, and (3) view and traverse their list of connections and those 

made by others within the system. The nature and nomenclature of these connections may 

vary from site to site.” (boyd & Ellison, 2007, p. 211). In the past few years, the popularity of 

SNSs has peaked and different types of SNSs addressing various needs have emerged. Apart 

from what we can call mainstream SNSs such as Facebook, Twitter, and Pinterest, there are 

educational SNSs such as Ning and Edmodo, and those specifically designed for languages 

(e.g., Busuu, LiveMocha), and professional networking (e.g., LinkedIn, Academia). 

Despite the relatively recent sudden growth and popularity of SNSs, the history of 

these sites dates back to the 1990s (See Figure 2.1 below for a timeline of major SNSs until 

2007). Various features of SNSs, before being combined and presented at one space, had 

existed in certain websites such as ‘profiles’ on dating and community sites, ‘list of friends’ 

on AIM and ICQ, and ‘affiliation with a certain network’ on Classmates.com (boyd & Ellison, 

2007). Named after the six degrees of separation concept8 and launched in 1997, 

SixDegrees.com brought these features together and allowed users to connect with one 

another, list friends and acquaintances, and exchange messages.  boyd and Ellis (2007) 

                                                           
8 It is the theory, according to which everyone and everything is six or fewer connections away from any other 
person or thing in the world. 
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reported that the limited number of friends online negatively affected the continuation of 

SixDegrees.  

 

Figure 2.1 Timeline [1997-2006] of the launch dates of major SNSs and dates when community sites 
re-launched with SNS features (Source: boyd & Ellison, 2007) 

The mid-2000s witnessed the rise and fall of many SNSs including MySpace. However, 

the adoption and popularity of these sites in the world were not always in line with their use 
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in the U.S. For instance, Orkut and Windows Live Spaces (“MSN spaces”) were not popular in 

the U.S., however users in Brazil (boyd & Ellison, 2007) and Turkey embraced Orkut and 

MSN spaces respectively. Becoming a global phenomenon, SNSs such as Mixi in Japan, Hyves 

in the Netherlands, and Grono in Poland were popular in these countries.  

Facebook, the most popular SNS with 1.4 billion monthly active users (Facebook, 

2015), was founded in 2004. Initially open to only Harvard University students, then 

expanding on to other universities and high schools in the U.S., Facebook became available 

to anyone as of September 2006. As seen in Figure 2.2, Facebook increased the interactive 

features, introduced new concepts and designs, and became the most popular SNS in many 

parts of the world. 

 

Figure 2.2 Timeline of Facebook's development   

(Source: http://www.ivieinc.com/wp-content/uploads/2015/01/timeline.png)  

 Unlike its earlier counterparts, Facebook managed to grow each year. However, this 

did not stop the emergence of new SNSs from becoming popular as well. For instance, many 

people across the world started to use Twitter9, a microblogging site in which users interact 

within their networks in 140 characters. The appearance and rise of smartphones such as 

iPhone (released in 2007) contributed to the adoption and popularity of SNSs. With the 

                                                           
9 Like many others, I categorize Twitter as an SNS since individuals can construct a public or private profile in 
a bounded system, have a list of people with whom they share a connection, and view and traverse their list of 
connections and interact with them (see Chapter 1 for a definition of Social Networking Sites) 

http://www.ivieinc.com/wp-content/uploads/2015/01/timeline.png
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mobility and portable screen they provided, these devices allowed people to have 

unbounded access to online spaces. As part of these developments, it is unsurprising to see 

the emergence of mobile-based networking services such as Foursquare (a.k.a. Swarm, 

location-based SNS), Instagram (mobile photo sharing), Vine (short-form video sharing), 

Pinterest (visual boarding and discovery), and instant messaging services such as Snapchat 

(photo messaging application), and WhatsApp (instant messaging application), all of which 

are not adapted to mobile technology as an afterthought, but integrated with it. The services 

of many of these online social networks are often intertwined with one another and users 

can navigate across some of these spaces, most notably from or to Facebook. Despite being 

labelled “social networking sites”, many SNSs offer a vast array of resources for their users 

to participate, interact, and engage in various practices besides social networking in these 

spaces.  

The increasing popularity and ubiquity of SNSs with the advent of interactive Web 2.0 

technologies that I briefly mentioned above drew the attention of scholars as well. A 

remarkable body of literature emerged across the various disciplines ranging from 

sociology, communications, and psychology to marketing, public relations, education, and 

information technology (Zhang & Leung, 2014). A major strand of research on SNSs shows 

that users often benefit from the digital and social affordances of these platforms while 

engaging in digital practices (e.g., Sharma, 2014). Since the interactions in SNSs are often 

oriented around social connections (Tagg & Seargant, 2014), it is reported that participants’ 

language uses and stances are characterized by heterogeneity of such resources and 

audiences in one’s network (Androutsopoulos, 2014; Sharma, 2012). It is often these 

participatory qualities of social media spaces that allow individual yet co-existing discourse 



 
 

43 
 

activities to emerge (Androutsopoulos, 2010). Informed by this literature, we can 

conceptualize SNSs as superdiverse spaces. Furthermore, it is because “in such spaces, 

complex diversity and patterns of social relations and interactions across categorical and 

traditional boundaries are experienced and perceived as a normal part of social life” 

(Leppänen & Häkkinen, 2012, p. 18). In this sense, SNSs are similar to superdiverse urban 

social spaces in which individuals and their networks are often superdiverse themselves. 

They also resemble face-to-face superdiverse environments by the virtue of illustrating 

features such as mobility, heterogeneity, plurality, multimodal language use, multimodal 

communication modes, recyclable and (re)contextualizable semiotic resources, and 

construction and realignment of identities. Thus, it can be argued that conceptual and 

methodological tools that are necessary to analyze the practices and performances in 

superdiverse societies can be carefully adapted to use for analysis of online superdiverse 

networks as well. 

 The characteristic features that are defined above, i.e. how individuals appropriate 

and repurpose available multimodal resources, and the role of semiotic resources in such 

superdiverse contexts, have yet to be investigated further. Since digital media enables 

deployment of semiotic resources and the circulation of them across networks, the functions 

of such re-contextualization practices and semiotic resources for displaying and managing 

various aspects of identities deserve special attention. The analysis of transnational and 

transcultural flow of discourses and content in these spaces can help us navigate the 

complexity and heterogeneity of SNSs in an age marked by mobility. Studies like these can 

also improve our understanding of digital practices of learners who experience transnational 

mobility as part of their studies. In line with these recommendations, I next introduce and 
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discuss a growing body of scholarship on research at the intersection of digital media and 

superdiversity.  

2.3 Digital Practices in Contexts of Superdiversity 

 The presence and use of a wide array of mobile modes and spaces of digital 

communication necessitate the analysis of digital practices in order to understand changing 

social and cultural contexts of language and interaction in these spaces.  Examining digital 

practices and connections between offline and virtual contexts is important for a better 

understanding of superdiverse societies (Blommaert & Varis, 2011), evaluation of 

superdiversity as a conceptual notion (Mc Laughlin, 2014) and the ways superdiversity is 

indexed in the digital practices of users as shown in Jonsson and Muhonen’s (2014) research. 

Such an analysis in transnationally connected yet unbounded digital spaces can also offer 

insights regarding the flow of discourses and semiotic resources across space and time. 

 With the publication of a special volume10 on digital language practices in 

superdiversity in the journal of Discourse, Context & Media, the scholarship on digital 

diversity now includes research investigating the role of digital language practices in 

superdiverse contexts and the relevance of superdiversity as a theoretical approach for 

analyzing digital language practices (Androutsopoulos & Juffermans, 2014). Including the 

research in this volume, the emerging scholarship has approached digital practices through 

the lens of various transnational practices of individuals of different nationalities in multiple 

web environments. Among the individuals or groups of nationalities examined, we see 

individuals from Africa (Heyd, 2014; Mc Laughlin, 2014), East Asia (Juffermans, Blommaert, 

                                                           
10 Volume 4-5, June-September 2014. 
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Kroon, & Li, 2014; Seargant, Tagg, & Ngampramuan, 2012; Sharma, 2014; Tagg & Seargant, 

2014; Varis & Wang, 2011), Europe (Androutsopoulos, 2014; Belling & de Bres, 2014) and 

particularly Scandinavia (Jonsson & Muhonen, 2014; Leppänen et al., 2009; Leppänen, 

Kytölä, Jousmäki, Peurone, & Westinen, 2013; Stæhr, 2014). While some of those studies 

document the transnational practices of individuals (e.g., Androutsopoulos, 2014; Stæhr, 

2014; Tagg, 2014), some focus on the online diaspora communities (e.g., Heyd, 2014; Mc 

Laughlin, 2014). We also see a number of digital spaces examined. Some of them include 

specific diasporic online websites such as Seneweb for Senegalese diaspora (Mc Laughlin, 

2014), Nairaland for a Nigerian online community (Heyd, 2014), social media sites such as 

YouTube (Leppänen & Häkkinen, 2012; Sharma, 2014), Facebook (e.g., Androutsopoulos, 

2014; Tagg & Seargant, 2014), and a combination of multiple platforms (e.g., Fabrício, 2014; 

Leppänen et al., 2014; Juffermans et al., 2014). 

 The research investigating the fluid and hybrid nature of transcultural flows and 

transnational connections is informed by interdisciplinary perspectives, often an extensive 

array of schools and disciplines, including sociolinguistic theory, linguistic anthropology, 

discourse studies, media studies, and the study of fan culture. The main findings across these 

studies focus on the presence and deployment of available semiotic resources in 

superdiverse settings and the ways people manage their transnational networks and 

perform local and transnational identities by means of them (Androutsopoulos & Juffermans, 

2014). Some of this research shows how the local uses of globally circulating materials and 

discourses (e.g., manga, the Illuminati, tattoos) are localized through individual digital 

practices (Jonsson & Muhonen, 2014; Leppänen et al., 2009; Stæhr, 2014). Intensification of 

transcultural flows of resources through digital media and its role in local and global identity 
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performances of individuals and communities have also been illustrated (Fabrício, 2014; 

Jonsson & Muhonen, 2014; Leppänen et al., 2009; Sharma, 2014). In their research on the 

linguistic, social, and cultural actions of young Finns in translocal new media spaces, 

Leppänen et al. (2009), for instance, display how young Finns’ new media uses express 

translocal cultural, social, and affective alignments and affinities. While Androutsopoulos 

(2014) and Tagg and Seargant’s (2014) works are concentrated on the deployment of 

linguistic repertoires in the management of a multitude of audiences in a network, Varis and 

Wang (2011) document a Beijing-based hipster’s online activities, and Seargant et al. (2012) 

analyzes the complexity of a small cluster of Thai speakers’ code-switching practices into 

English. Focusing on online web portals, Mc Laughlin (2014) provides a rich account of 

digital practices on Seneweb, a web portal for the diasporic Senegalese community, based on 

reactions to a particular political event; whereas Heyd (2014) draws a general picture of 

digital activities on Nairaland, a Nigerian online community for the diaspora. Similarly, 

Belling and de Bres (2014) take a longitudinal look at language practices in a Facebook group 

for exchanging goods in Luxemburg, where they observe patterns of homogenization (i.e. 

Luxemburgish-only policy) over time. Finally, Juffermans et al. (2014) pictures literacy 

practices of multilingual young people of Chinese diaspora in the Netherlands.  

 The research mentioned above often utilizes a large diversity of tools for 

methodological purposes.  While online ethnographic data collection from the examined web 

spaces (e.g., online communities, blogs, and social media) is popular, we also see researchers 

collecting data through classroom observations and interviews. Apart from these, Juffermans 

et al.’s (2014) data included homework and textbook materials of individuals, and Heyd 

(2014) and Mc Laughlin (2014) followed a corpus-based approach. The analyses conducted 
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across these studies are often qualitative in nature and informed by discourse analysis. While 

interviews are employed in some of the research, it seems that digital practices of 

participants are prioritized over the voices and interpretations of participants. However, as 

Androutsopoulos and Juffermans (2014) point out, a future agenda of research, “which 

moves from ethnographically informed discourse analyses of digital spaces to multi-sited 

ethnographies of the incorporation of digital literacy practices into people’s language lives” 

(p. 3), emerges through methodological contributions of these research.  

 A close look at the research conducted at the intersection of superdiversity and digital 

spaces reveals a need for further analysis of the digital practices of individuals across 

multiple spaces. Despite a number of great contributions, we have yet to see the experiences 

of individuals from the Middle East or Spanish-speaking Central and South America 

documented in digital superdiverse contexts. In terms of individuals experiencing 

transnational mobility, participants coming from other countries, but physically located in 

the Americas, should be investigated as well. The voices and interpretations of individuals 

themselves accompanying their digital practices could also be very useful. The research may 

offer a richer account of globalized practices by offering a combination of etic and emic 

perspectives.  

 For the reasons mentioned above, I believe that the participatory nature of digital 

environments requires us to consider the literacies of individuals as well when engaging in 

digital diversity research. Therefore, new media literacies and their roles in participation in 

digital superdiverse environments need to be examined as well. In this light, I will introduce 

the concept of Participatory Culture (Jenkins, 2006) and discuss the scholarly work on new 

media literacies in the next section.  
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2.4 New Media Literacies and Participatory Culture  

Individuals who engage in digital participatory spaces are assumed to possess certain 

abilities in order to navigate through various sociocultural contexts and audiences that 

involve recognizing, processing, negotiating, and producing multiple modes, utilizing diverse 

language resources, and engaging in novel ways of meaning-making (Jenkins, 2006; New 

London Group, 1996).  This non-singular view of literacies is often interchangeably referred 

to as multiliteracies, digital literacies, new literacies, or (new) media literacies (Dawson & 

Siemens, 2014). They are understood not as definitive and autonomous skills, but as social 

practices in which one engages for the sake of communication. Offering insights from 

communication and media studies perspective, Jenkins (2006) and Jenkins et al. (2006) 

conceptualize the socio-literacy practices necessary to be part of online communities 

through the lens of “Convergence Culture” and “Participatory Culture”. The first term refers 

to the flows of content and the migratory behavior of media audiences across multiple media 

platforms. Although convergence occurs across commercial products, Jenkins himself notes 

that the content is not limited to certain types of materials, and that our lives, memories, 

relationships, desires also flow across multiple media platforms. He states that, “Being a 

lover or a mommy or a teacher occurs on multiple platforms. Sometimes we tuck our kids 

into bed at night and other times we Instant Message them from the other side of the globe.” 

(Jenkins, 2006, p. 17). The latter term, “Participatory Culture” involves the sharing and 

presentation of converged content in participatory settings online. The emphasis is placed 

on community involvement rather than individual expression as well as social abilities which 

are developed through collaboration and networking.  
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The features of online participatory culture are defined by Jenkins et al. (2006) as 

relatively low barriers to artistic expression and civic engagement, support for creating and 

sharing one’s creations, informal mentorship, a sense of social connection, and a belief of the 

importance of the contributions. Based on these criteria, I argue that online social networks 

are sites of participatory culture where users create, contextualize, and share content in a 

setting where there is almost no barrier for artistic expression and civic engagement. 

Informal mentorship is also available in SNSs as users who are experienced in a certain topic 

or practice in a network share their knowledge with novices in a setting where novices and 

experts can often change roles.  

Jenkins et al. (2006) list eleven new media literacies (NMLs) as prerequisite to being 

active, creative, and ethical participants in participatory culture: Play, Simulation, 

Performance, Appropriation, Multi-tasking, Distributed Cognition, Collective Intelligence, 

Judgment, Transmedia Navigation, and Networking. Below are brief explanations of these 

terms by Jenkins et al. (2006): 

1) Play: “the capacity to experiment with one’s surroundings as a form of problem-

solving” (p. 22).  

2) Simulation: “the ability to interpret and construct dynamic models of real world 

processes” (p. 25). 

3) Performance: “the ability to adopt alternative identities for the purpose of 

improvisation and discovery” (p. 28).  

4) Appropriation: “the ability to meaningfully sample and remix media content” (p. 

32). 
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5) Multi-tasking: “the ability to scan one’s environment and shift focus onto salient 

details on an ad hoc basis” (p.34). 

6) Distributed Cognition: “the ability to interact meaningfully with tools that expand 

our mental capacities” (p. 37). 

7) Collective Intelligence: “the ability to pool knowledge and compare notes with 

others towards a common goal” (p. 39). 

8) Judgment: “the ability to evaluate the reliability and credibility of different 

information sources” (p. 43). 

9) Transmedia Navigation: “the ability to follow the flow of stories and information 

across multiple modalities” (p. 46). 

10) Networking: “the ability to search for, synthesize, and disseminate information” 

(p. 49). 

11) Negotiation: “the ability to travel across diverse communities, discerning and 

respecting multiple perspectives, and grasping and following alternative norms” (p. 52). 

One of the goals of the current research is to understand to what extent international 

graduate students (IGSs) engage in these practices in order to increase their involvement in 

participatory settings. Since the NMLs that Jenkins and his colleagues propose mainly 

address youth and target interactive new media spaces in general, there may be a need for 

these literacies to be re-interpreted for adults in global Social Networking Site (SNS) 

contexts. Recognizing this need, Ahn (2013) employed social learning analytics to observe 

NMLs in Facebook. By collecting data via a Facebook application developed for his project, 

he utilized factor analysis and regression models to show the correlation between Facebook 

members’ online activity with their NMLs. He found that literacies of Negotiation, 
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Appropriation, Networking, and Transmedia Navigation were particularly salient across 

Facebook activities, while literacies of Play, Judgment, and Multi-tasking were less relevant. 

The significance of the current study comes from its clarification of what kinds of activities 

on Facebook relate to which specific socio-literacy practices. Similarly, Dawson and Siemens 

(2014), who employed learning analytics as well, outlined possible indicators and metrics 

for each literacy for the purpose of evaluating multiliteracies. They provided examples for 

artifacts produced and associated with each practice within larger digital media contexts. 

Revealing and mapping content patterns of users based on their traces in the websites, such 

efforts offer valuable perspectives for understanding NMLs in participatory contexts. 

However, approaches like this “draw heavily on the most obvious and accessible features of 

the information architecture of the website itself, trading scale off against nuance and 

complexity” (Burgess & Green, 2009, p. 7). Therefore, I believe that interpretation of NMLs 

in SNS context through more qualitative research methods can provide further insights 

regarding engagement in these socio-literacy practices and the understanding of social 

connections and conflicts between users in SNSs. As everybody may not share the same 

cultures-of-use (Thorne, 2003) (i.e., way of adopting and using a particular technological 

tool), the interpretation of NMLs through SNS uses of international participants could be 

helpful for observing how those literacies are practiced in participatory web spaces. 

As much as the functions of NMLs, there is also a need to develop an assessment tool 

to measure the media literacy capabilities of individuals. Exploring the relevant literature, 

we see a number of works focusing on this issue. For instance, Literat (2014) has forming a 

self-report assessment tool for NMLs by developing a test with 60 items (5 items for each 

NML). She found a strong relationship between NMLs and her respondents’ participation in 
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Web 2.0 platforms. Based on feedback from her participants, she suggested the development 

and use of distinct versions of the questionnaire for different age groups, as her respondents 

(average age=33.7) commented that the statements were youth-focused. She also 

recommended a condensed version of the survey. Young (2015), who assessed NML levels 

of social work students and educators, also received a similar comment as one of his 

participants reported that the statements were related to pop culture or younger people. 

Even though Young (2015) successfully replicated the reliability of 9 NMLs, he suggested 

that a qualitative research design could aid in the development of better questions. In a 

similar vein, Dawson and Siemens (2014) argued that a more nuanced and diverse approach 

could be more effective. Similar to these recommendations, I suggest that an NML tool should 

be designed and developed for the assessment and understanding of literacies in particular 

new media spaces such as SNSs.   

In sum, the notion and processes of convergence and participatory cultures are 

significant since they lead users to generate heterogeneous discourses and create 

superdiverse communities in which language uses, various genres, media resources, and 

converged contents co-exist and are shared (Sharma, 2012). Jenkins et al.’s (2006) 

Participatory Culture framework and NMLs they suggest can be helpful for a nuanced 

interpretation of participation in the new media spaces including SNSs. Since dynamics and 

affordances of various participatory spaces (e.g., YouTube, Facebook) can vary greatly, the 

investigation of the functions of NMLs for efficient participation can yield more insights if 

they are re-interpreted within relevant contexts. While I endorse Jenkins et al.’s (2006) 

ecological approach, which lays out the interrelationship among different technologies, I also 

think that certain technologies can be categorized and examined on their own merits. Given 
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their increasing number and popularity across various age groups and geographical spaces, 

SNSs can be approached this way. Since such networks allow other web 2.0 tools to be 

circulated within these spaces, dealing with SNSs often requires taking an ecological stance 

as well. Guided by such considerations, I argue that understanding the functions NMLs serve 

in SNS context and how second language learners, multilingual students in particular, use 

them for participation are important and have theoretical and pedagogical contributions. In 

order to do that, by drawing from new media studies and Participatory Culture framework, 

I aim to highlight the digital practices of multilingual students, and to what extent and how 

they employ NMLs in this new media ecology while experiencing mobility. In addition to this, 

I aim to show the relationship between NMLs in identity (re)construction processes in SNSs 

and the types of roles they play in identity performances of international graduate students. 

To this end, I discuss the literature on identity performances of second language speakers in 

online social networks in the next section. 

2.5 Identity Construction of Multilingual Speakers in Online Social Networks 

The advent of new forms of computer-mediated-communication (CMC) including 

SNS-mediated technologies has brought academic attention to the participatory and 

superdiverse nature of these spaces. Communicative and performative activities of second 

language learners and users in digitally-mediated SNSs leading to construction of complex 

and dynamic identities were among the areas explored. In this section, I particularly look at 

the research on identity construction and re-alignment of multilingual speakers’ identities. 

This body of research indicates that the mediated nature of SNS platforms offer a virtual 

space for individuals to perform who they are (Bouvier, 2012), carefully create an image for 
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themselves (VanBogart, 2013), and craft their digital identities (Chen, 2013; Maghrabi, 

Oakley, & Nemati, 2014). Going beyond whether identities can be constructed in SNS, the up-

to-date literature (e.g., Chen, 2013; Klimanova & Dembovskaya, 2013) often deals with the 

function of SNSs in the (re)construction of learner identities and how identities are 

transformed in these sites.  

 Investigation of the question how SNSs provide an environment for the construction 

of dynamic multilingual users’ identities reveals that social, technical and multimodal 

characteristics of these spaces are paramount in identity work. It is consistently reported 

that identities are established mainly through the communication taking place on personal 

profiles and “walls” (Harrison, 2013; McBride, 2009; Reinhardt & Zander, 2011). Learners 

also agree with the idea that the identities are projected through their profiles in SNSs 

(Harrison, 2013). Finding that profiles are at the heart of interaction in online communities, 

Harrison (2013) remarked that profiles had the power to determine the initial relationships 

and facilitate learning processes. Both Reinhardt and Zander (2011) and Chen (2013) stated 

that these were ideal places for identity work as users could design and manipulate their 

profiles. Indeed the research shows that second language speakers manipulate and/or 

design their SNSs with semiotic resources including texts, photos, videos, and hyperlinks 

(Chen, 2013; McBride, 2009).  

A number of research studies exploring identity management online (e.g., Greenhow 

& Robelia, 2009; Young, 2013) show that SNSs offer multimodal tools for individuals to 

present themselves through verbal and non-verbal means. In addition to multimodal 

affordances, the purposeful choices of language in status updates and comment sections (i.e. 
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multilingual repertoires), shared images, links, drawings, the use of abbreviations and 

emoticons in SNSs reflect the agency of the users and project certain identities (Jonsson & 

Muhonen, 2014). Mills (2011) notes that discursive practices of learners assist them in the 

process of adopting new, dynamic, and shifting identities through language, whereas Chen’s 

(2013) research offers insights for understanding the dynamics of identity (re)construction 

and the management of multiple identities by multilingual speakers. Similarly, DePew 

(2011), argues that learners harness their multilingual repertoire while presenting 

themselves to different audiences. Analyzing the discursive establishment of Russian 

learners’ online identities, Klimanova and Dembovskaya (2013) observe that learners 

redefine their identities by contesting presuppositions or developing further attributes 

throughout the conversation with project partners. Naming the L2 speaker identity as a 

“dynamic identity-in-the-making” (p. 82), they show examples of how multilingual users 

learn to claim and withdraw their identities while engaging in conversation with fellow 

community members. Sharma’s (2012) analysis in informal contexts, on the other hand, 

exhibit how Nepali youth employ English as an L2, and other semiotic resources for the 

purpose of participation in globally available media and thus constructing cosmopolitan 

personae. Reinhardt and Zander’s (2011) work in a pedagogical context shows that SNSs 

allow L2 learners abroad to develop new identities and potentially integrate them with the 

old ones.  

 In view of online multilingual identity research, the conceptualization of SNSs as 

superdiverse contexts demand that we also draw from conceptual insights towards the 

investigation of identification and identity management in the settings of superdiversity. In 

line with post-structural perspectives on identity, Leppänen et al. (2013) conceptualize 
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complex (dis)identification work in social media as “a dynamic and multi-faceted process 

involving affinity, alignment, emotional attachment and ideological notions of togetherness” 

(p. 5). They lay out five important assertions about identity work in their conceptual 

approach to and interpretation of (dis)identification in social media spaces:  

1) (Dis)identification occurs through “self-characterization of oneself vis-à-vis others and 

external characterization of oneself by others” (p. 5). Such a characterization can be 

either with respect to the relationship to others (i.e. relational) or as a member of a 

specific group (i.e. categorical). 

2) A psycho-dynamic dimension (i.e. emotional alignment with another person, category 

or collectivity) is involved in identification. 

3) Identity entails understanding the self (i.e. having a practical perception and 

understanding of who one is and what their role is in their environment) 

4) Commonality (“what they share with others”) and Connectedness (“ties linking them 

to others”) are sought or eschewed in identification performances (pp. 5-6). 

5) Commonality and connectedness are prerequisites for groupness (a sense of 

belonging to a group).  

In line with these arguments, Blommaert and Varis (2011) identify a critical concept 

in the analysis of identity work in transnational participatory spaces such as SNSs. Calling 

the benchmark “enoughness”, they argue that “one has to ‘have’ enough of the emblematic 

features in order to be ratified as an authentic member of an identity category” (p. 4). In 

addition to these arguments, Leppänen et al. (2013) join a number of other researchers (see 

section 2.3 in this chapter) by emphasizing the vitality of re-entextualization and re-
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semiotization as multimodal resources for identity performances. They suggest the use of 

these two terms as analytical notions for understanding complex social media practices: 

“While entextualization offers the analyst a tool for explaining how in social media activities 

discourse material originating elsewhere gets lifted out of its original context and is 

repositioned and remodified as a meaningful element in a new context, resemiotization 

focuses on the examination of the unfolding and rearticulation of meaning across modes and 

modalities, and from some groups of people to others” (p. 8). Similarly Blommaert and Varis 

(2011) suggest that semiotic ‘dosing’ (i.e. the use of an affiliative semiotic resource/content) 

can be useful for users to activate certain identity discourses and advocate that researchers 

recognize and use such markers in their analysis of identity research. In order to manage the 

complexity of SNS practices, I adopt these scholars’ analytical tools for a better 

understanding of identity construction and work of multilingual users in superdiverse SNSs. 

To recapitulate the above content, identities are performed in a series of digital 

activities and interactions (Leppänen et al., 2013); semiotic resources are deployed by 

multilingual users in these spaces to construct both personal and collective identities that 

reflect their local and global concerns (Thorne et al., 2015). The participatory and 

convergent nature of SNSs also allows users to minimize or highlight certain aspects of their 

identities through uploaded transcultural content that is embedded from external sources 

(Sharma, 2012), as well as the mobilization and entextualization of such content (Leppänen 

et al., 2013). In sum, SNSs create a hybrid space for learners where they can both navigate 

through a multicultural environment and (re)construct identities while interacting with 

other participants through a rich array of multimodal digital practices. Analyzing such 
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complex practices demands expansion of our analytical toolkit and adoption of concepts 

such as re-entextualization, re-semiotization, enoughness, and semiotic dosing. 

 The analysis of the literature reveals certain gaps and further directions for the 

investigation of identity management in online contexts. For instance, identity construction 

in transnational participatory web spaces in relation to the combination of new media 

literacies, linguistic and multimodal practices has yet to be fully addressed. As digital spaces 

like SNSs are often conceptualized as superdiverse environments, interdisciplinary studies 

drawing from various research traditions should address how heterogeneous networks 

affect the identity presentation of individuals and their alignment as well as (dis)affiliation 

with various groups within their network (Androutsopoulos & Juffermans, 2014). Last but 

not least, the research focusing on international graduate students (IGSs) as a population 

group in online multilingual speaker identity research is limited11. In the following section, I 

briefly discuss the literature on IGSs and share the reasons why they are potentially ideal 

subjects to illustrate superdiversity in SNS contexts, primarily because they are multilingual 

and are experiencing transnational or transcontinental mobility. 

2.6 International Graduate Students in the U.S. 

 The International Graduate Admission Survey, which is conducted by Council of 

Graduate Schools (2014), shows a trend in growing enrollment in, and popularity of 

American graduate education. Universities in North America host increasing numbers of 

international students, and the economic and cultural contributions of those students are 

                                                           
11 A notable exception in this literature is Chen’s (2013) research, in which the identity formation and 
management processes of two international graduate students (IGSs) as multilingual writers are documented 
through a longitudinal research design. 
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reflected in graduate education as well. Such an increase is not surprising, considering the 

fact that we live in an age of mobility, which is marked by the flow of people, discourses, and 

materials. Global education is one of the driving forces of such transnational mobility as 

students travel to new locations (the U.S. in this context) that they perceive as offering the 

best opportunities for their educational, social, and economical achievement (de Fina & 

Perrino, 2013). In this way, international graduate students (IGSs) contribute to the 

superdiversity of major urban spaces across the United States. Since they are involved in 

transnational and sometimes transcontinental mobility, IGSs and their experiences are 

worth addressing in their own right. Therefore, I will discuss the relevant literature on IGSs’ 

graduate school experiences and the insights that analysis of this particular groups’ digital 

practices can provide for our understanding of participation in online superdiverse settings. 

 IGSs often have different cultural and prior educational backgrounds that might affect 

their overall experiences. There is a fair amount of research investigating the experiences of 

IGSs. Compared to their American counterparts, graduate school experiences of IGSs can be 

more stressful and perplexing (Erichsen & Bolliger, 2011; Ku, Lahman, Yeh, & Cheng, 2008). 

Sociocultural adjustments and being separated from the family are also among the 

commonly reported challenges for IGSs especially in the first couple of months of their 

studies (Ku et al., 2008). Particularly first-year IGSs with no prior educational and cultural 

experience in the U.S. may find it hard to socially and culturally adjust to the environment. 

Hirt and Muffo (1998) notes that personal support might be more important for these 

students, since they are supposed to overcome cultural and linguistic barriers in America. 

Kisang (2010), who investigated acculturation experiences of 30 international students, 

shows that the social networks play an important role in the various needs of students 
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including overcoming academic and cultural challenges they encounter. Zhou’s (2010) study 

reveals the positive impact of communication with family on these students as reflected in 

the following quote: 

My family does not support me economically but in a spiritual way, which is very important to 

me. We communicate with each other through Skype verbally or emails in a written form. Such 

kind of communication is very important to me. Chatting with family members is very 

important to me. You got your family. It is really difficult for you to make such a big decision to 

be here alone. You have to sacrifice a lot. So family’s support is very important to me. (p. 68) 

Thanks to relatively easier access to digital media technologies, geographically 

dispersed IGSs can continue to keep in touch with their home countries and 

follow/participate in home discourses in unbounded web spaces. This is exemplified in Zhu’s 

(2012) research, in which it is reported that Chinese international students could 

communicate and interact with each other in a website run by a Chinese Student Association. 

Such space provided opportunity for learners to develop “a capacity to detect and critically 

analyze various social issues and phenomena pertaining to their cultural experiences in the 

United States” (p. 104). Similarly, Xu and Macorski (2014), who compared the social media 

use of Chinese and American students, found that Chinese students were more likely to 

interact with librarians through the use of social media. They suggest that social media 

offered opportunities for international students to improve their academic and cultural 

immersion.  

Based on my personal use of SNSs and the observation of my IGS colleagues’ SNS use, 

I believe that SNSs function as a valuable medium for IGSs to  maintain their social ties with 

home country audiences and develop new connections with the audiences they add to their 

networks during their stay in the United States. Anecdotal evidence and a few studies aside, 
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the role of SNSs in the sociocultural adjustments of IGSs into U.S. contexts and how SNSs 

contribute to IGSs’ bridging and bonding social capitals remain unexplored.  

In addition to the potential facilitative role of SNSs in communication with networked 

audiences, online identity formation and management of IGSs are worthwhile examining for 

a number of reasons as well. First and foremost, IGSs live beyond national borders and they 

are exposed to diverse social and cultural traditions. Individuals like IGSs “develop 

meaningful ties to more than one home country, blurring the congruence of social space and 

geographical space” (Wei & Hua, 2013, p. 517). Similar to immigrants and refugees to some 

extent, they try to deal with the complexities of belonging both their home and host countries 

(‘here’ and ‘there’) simultaneously (Suárez-Orozco, 2001). A better understanding of 

globalization in online spaces is relevant to our understanding of how individuals 

experiencing transnational mobility deal with developing (or not developing) a sense of 

belonging to different audiences. An examination of digital practices of these students can 

show us whether (and how) these students maintain their legitimate membership status 

within their home country communities while negotiating and expanding their identity roles 

through the exhibition of host country affiliations.  

Second, IGSs often speak English as a second or foreign language, therefore they have 

relatively rich multilingual repertoires. As they experience transnational mobility, the 

audiences in their networks are also likely to expand and become more diverse. Investigating 

the language practices of these individuals, the ways their language choices function in 

addressing a set of audiences and signaling their affiliation with various groups can 

maximize our understanding of the role of linguistic resources in online superdiverse spaces. 
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Third, as the review of literature revealed (see section 2.3 in this chapter), the 

scholarship on digital diversity has yet to look closely at digital practices of individuals who 

are coming from other countries and experiencing transnational mobility in the U.S. Since, to 

my knowledge, there is no record of Spanish-speaking Central and Latin American or Middle 

Eastern students’ digital practices in the context of superdiversity, research including these 

individuals can contribute to filling a gap. In fact, IGSs are ideal participants for examining 

the ways in which people deploy different linguistic and semiotic resources while aligning 

or (dis)identifying themselves within a complex and heterogeneous superdiverse network. 

In the current study, therefore, I aim to investigate the identity formation and management 

processes of IGSs in digital participatory settings like SNSs. Building on earlier research, I 

aim to explore not only the linguistic and semiotic resources deployed by these individuals 

for identification purposes, but also to look at the potential signals that individuals’ new 

media literacies and the utilization of digital content serve in developing particular 

trajectories of identification at a moment marked by mobility in their lives. In order to 

document digital practices and (dis)identification processes of these individuals, I am guided 

by the following research questions: 

1. What kinds of new media literacies do multilingual students demonstrate for 

participation in online social networks? 

2. To what extent do the linguistic and multimodal practices of multilingual students 

contribute to the superdiversity of online social networks? 

3. What are multilingual students’ digital practices of sharing transcultural content in 

superdiverse online social networks? 
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CHAPTER 3 

METHODOLOGY 

This chapter discusses the study’s research methodology by including information 

regarding the research design, participants of the study, data collection, and data analysis. I 

present the research design by briefly summarizing the literature, research questions, means 

of data collection and analyses in the first section. Then, I provide detailed information about 

the participants who took part in the online survey and semi-structured interviews. In the 

data collection section, I present the design and development of the instruments of the 

current study and the steps of data collection. Finally, I conclude with the explanation of 

quantitative, qualitative, and social network analyses, which were conducted for the 

systematic interpretation of the collected data.   

3.1 Research Design 

As shown in the literature review, there are a number of issues that need to be 

addressed in relation to digital practices in online superdiverse contexts. One of them is the 

need to explore, measure, and map the kinds of new media literacies (NMLs) international 

graduate students (IGSs) exhibit in social networking sites (SNSs). Because individuals 

participating in digital interactive spaces are assumed to engage in certain literacy practices. 

The NMLs, which are defined by Jenkins for participatory web spaces, need to be specifically 

examined in SNS contexts, as dynamics and affordances of various participatory spaces (e.g., 

YouTube, Facebook) can vary greatly. A need to develop an assessment tool to measure the 

media literacy capabilities of individuals in online spaces has also been pointed out and this 

need has been addressed with quantitative research designs (Literat, 2014; Young, 2015), 
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yet qualitative approaches for more detailed results have been recommended (Dawson & 

Siemens, 2014). Second, it is considered that multimodal and multilingual practices of IGSs 

contribute to “superdiversity” (Vertovec, 2007) in online social networks. And, similar to 

face-to-face superdiverse environments, features such as mobility, heterogeneity, plurality, 

multimodal language use, multimodal communication modes, recyclable and 

(re)contextualizable semiotic resources are constantly illustrated in SNSs. However, the 

kinds of roles these resources serve and the ways they are deployed in identity performances 

have yet to be examined. Third, I showed in the literature that a key quality of superdiversity 

is the flow of peoples, discourses, materials, and signs in diverse settings. Past research has 

revealed that semiotic resources and content embedded from other web spaces facilitates 

the flow of discourses and materials in online superdiverse spaces (e.g., Jonsson & Muhonen, 

2014). Multilingual students’ employment of transcultural content may help us navigate the 

complexity and heterogeneity of SNSs and provide insights regarding their roles in indexing 

affiliation and membership with various audiences. These three assertions are expressed as 

three interrelated research questions (Table 3.1). 

In order to answer these questions, I used a variety of data collection and analysis 

research methods. Recognizing the needs specified in the literature, I employed a 

combination of quantitative and qualitative methods, thus following a mixed-methods 

approach. I collected the data from 90 IGSs who participated in an online survey consisting 

both Likert-scale statements and open-ended questions. I triangulated data by conducting 

semi-structured interviews with 16 volunteers and collecting between ten-month to two-

year SNS data for each interviewee. I carried out a number of quantitative and qualitative 

analyses of the data including Computer-Mediated Discourse Analysis (CMDA) of interview 



 
 

65 
 

transcripts and SNS data, quantitative analyses of online survey and SNS data, and social 

network analysis (SNA) of the SNS data. Further information regarding the participants of 

the study, data collection and analyses procedures are given in the following section. 

Table 3.1 Research design of the study 

Theoretical Basis Research Question Data Collection Data Analysis 

 

 

Participatory 

Culture and New 

Media Literacies 

(Jenkins) 

 

1) What kinds of new media 

literacies do multilingual students 

demonstrate for participation in 

online social networks? 

Online Survey 

(Likert-scale 

statements and open-

ended questions), 

Social Networking 

Site Data 

 

Quantitative 

Analysis, Computer-

Mediated Discourse 

Analysis 

 

Networked 

Multilingualism 

(Androutsopoulos) 

 

2) To what extent do the 

linguistic and multimodal 

practices of multilingual students 

contribute to the superdiversity 

of online social networks? 

 

Online Survey 

(qualitative data), 

Semi-structured 

Interviews, Social 

Networking Site Data 

 

Quantitative 

Analysis, Computer-

Mediated Discourse 

Analysis, Social 

Network Analysis 

 

Sociolinguistics of 

Globalization 

(Blommaert) 

 

3) What are multilingual students’ 

digital practices of sharing 

transcultural content in 

superdiverse online social 

networks? 

 

Online Survey 

(Qualitative data), 

Semi-structured 

Interviews, Social 

Networking Site Data 

 

Computer-Mediated 

Discourse Analysis, 

Social Network 

Analysis 
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3.2 Participants of the Study 

 The population of the study consists of the IGSs who are enrolled in Master’s or 

doctoral programs at higher education institutes across the United States and actively use at 

least one SNS. I chose this group not only because my researcher positionality12 could allow 

me to better understand and interpret their digital practices, but also and most importantly 

because these students often live beyond national borders and are exposed to diverse social 

and cultural traditions as they experience transnational mobility. As explained by Wei and 

Hua (2013), IGSs are individuals who “develop meaningful ties to more than one home 

country, blurring the congruence of social space and geographical space” (p. 517) similar to 

immigrants and refugees to some extent. This particular group of individuals can help us gain 

a better understanding of cross-cultural flows of content in superdiverse and globalized 

online social networks. In addition to that, these students are the next generation of 

knowledge producers who are new members of emerging Networked Participatory 

Scholarship (Veletsianos & Kimmons, 2012). As they participate in online social networks 

while navigating graduate school and connecting with current and future scholars, they are 

increasingly expected to establish themselves as professionals and participate in academic 

culture. 

 The sample of the study included 90 IGSs who participated in the online survey, which 

was designed for the present study. While 38% (n=34) of the participants were male, 62% 

(n=56) of the informants were female. The average age of the participants, who were 

between 22 and 49 years old, was 26.8. 61 (68%) of the informants were enrolled in a 

                                                           
12 I am an international graduate student enrolled in a doctoral program in the U.S., and I have experience of 
using several SNSs. 
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doctoral program and 29 (32%) of them were either Master of Arts or Master of Science 

students. The national backgrounds of the participants were widely distributed across the 

globe (Figure 3.1).  

 

Figure 3.1 Countries represented by the online survey participants (Courtesy of Google Maps) 

A large number of the participants (n=35) were from Asian countries, which were 

China (13), India (8), Indonesia (4), South Korea (4), Pakistan (2), Thailand (2), Iran (1), and 

Japan (1). The second largest group (n=25) of students came from Middle Eastern and 

African countries including Egypt (1), Ethiopia (1), Kuwait (1), Lebanon (1), Morocco (1), 

Oman (1), Saudi Arabia (3), Tunisia (1), and Turkey, which led all the countries with 14 

students. 16 of the individuals listed their country of origins as one of the nations in Central 

and South America, and they were Brazil (5), Mexico (4), Colombia (2), Argentina (2), Chile 

(1), Costa Rica (1), and Guatemala (1). Finally, Europe was represented by 14 individuals 
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who were from Spain (4), Germany (3), Russia (2), France (1), Italy (1), Norway (1), Romania 

(1), and Ukraine (1). A total of 32 countries geographically located in different continents 

were represented. The top three countries (Turkey, China, India) that were represented in 

the current study are also among the top 11 countries from where international students 

come to study in the United States (Institute of International Education, 2014a). The least 

represented geographical area in the study was Africa, which is reported to be among the 

regions from where the lowest number of students come to enroll in programs in the U.S. 

(Institute of International Education, 2014b). I asked participants about their first languages 

at the time of survey data collection as well. 90 students listed 26 different languages as their 

first language(s) including both largely spoken languages such as Spanish, Chinese, and 

Arabic, and relatively less commonly spoken languages such as Kurdish, Norwegian, and 

Madurese.  

Another question I directed at the participants was about their length of stay in the 

United States and almost half of the participants (42%) noted that their duration of stay in 

the U.S. was more than three years (n=38) (Figure 3.2). The other 42% of the students 

indicated that they spent between 1 to 3 years for their graduate studies in the U.S., while 14 

individuals (16%) reported that they were in the U.S. for less than a year at the time of data 

collection.  
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Figure 3.2 Survey participants' length of stay in the United States (as of data collection time) 

In order to see which fields of studies were represented among the participants, I 

asked informants about the academic programs they were enrolled in. The responses they 

provided can be roughly categorized into four major fields of study: Natural Sciences, Formal 

Sciences, Social and Behavioral Sciences, and Humanities. Some of the fields that were 

represented from Natural Sciences included areas such as Biology, Arid Lands Resource 

Sciences, Agriculture, and Geography, and some of the areas in Formal Sciences were found 

to be Computer Science, Electrical Engineering, and Aerospace Engineering. The fields of 

students, who were enrolled in Social and Behavioral Sciences, included majors such as 

Anthropology, Education, Curriculum Studies, and Sociology, whereas some of the majors of 

students in Humanities were East Asian Studies, Hispanic Studies, and Applied Linguistics. 

While the number of students from each group was relatively well distributed across these 

disciplines, I found that the number of students studying in Social and Behavioral Sciences, 

and Humanities was higher than the other fields. The number of students who were studying 

in programs concentrating on Applied Linguistics was the highest (n=20) of all areas of 
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studies. The rest of the students were enrolled in various disciplines of the four categories of 

fields that were listed.   

 Overall, the results of the online survey showed that 90 participants varied in terms 

of age, gender, pursued degree, academic program, country of origin, native language, and 

length of stay in the U.S. Even though the diversity of participants does not guarantee the 

generalizability of the results found in the oresent study, it can be claimed that the 

representation of IGSs in the United States was achieved as students with diverse 

backgrounds and fields of study were included. 

 As part of the research design of the study, I wanted respondents of the online survey 

to indicate if they would like to volunteer participating in the semi-structured interviews. 36 

students out of 90 participants showed interest to take part in the semi-structured 

interviews. Since I aimed to conduct the interviews face-to-face, I had to exclude seven of the 

36 volunteers who were not in Arizona, the state I lived in. I selected 16 participants from 

the remaining 29 volunteers for the interview and SNS data collection based on their NML 

scores, which were calculated through their responses in the online survey, the field of study, 

home country, gender, pursued degree, and length of stay respectively (Table 3.2).  

Table 3.2 Participant information by home country, field of study, gender, pursued degree, and the 
length of stay in the United States 

Name* 
Gender 

Home 
Country Field of Study 

Pursued 
Degree 

Length of stay in 
the U.S. 

Ahmed Male Egypt Applied Linguistics PhD 4 or more years 

Carlos Male Costa Rica Linguistics PhD 4 or more years 

Elif Female Turkey Special Education PhD more than 4 years 

Estella Female Spain Hispanic Studies Masters more than 1 year 

Gabriel Male Colombia Applied Linguistics PhD more than 2 years 
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Gloria Female Mexico Arid Lands Resources Sciences PhD more than 3 years 

Isabel  Female Chile Teaching and Teacher Education PhD more than 4 years 

Jiao Male China Computer Science PhD more than 3 years 

Mariela Female Spain Legal Studies Masters 4 or more years 

Mihret Female Ethiopia Natural Resources Environment Masters more than 4 years 

Nara Female Indonesia English as a Second Language Masters less than 1 year 

Nissa Female Thailand Applied Linguistics PhD more than 3 years 

Thomas Male Germany Economics PhD more than 3 years 

Wang Female China East Asian Studies PhD more than 2 years 

Yeong Female S. Korea Communication Masters more than 1 year 

Zahra  Female Pakistan Applied Linguistics PhD more than 3 years  
   * All listed names are pseudonyms. 

As I aimed to collect and analyze the SNS data of the interview participants, it was 

important that selected participants represented the diversity reflected in the demographics 

of the online survey respondents. First, I found that the average NML score of 29 volunteers 

was close to the average of online respondents. Therefore, I took field of study and home 

country variables into account for the selection as well. For instance, 12 of the volunteers 

were majoring in Applied Linguistics/Second Language Acquisition, therefore their home 

countries were used as a major variable during the selection. In order to have representation 

of students from countries such as Egypt, Colombia, Pakistan, and Thailand, I selected 

Applied Linguistic students who came from these countries over participants who were from 

countries that were already represented in the study. For example, I chose a Korean Master’s 

student in Communication over a Korean PhD student in Applied Linguistics. I also preferred 

to include Chinese students majoring in East Asian Studies and Computer Science instead of 

Chinese students who were studying in Second Language Acquisition program. Similarly, I 

selected a Spanish Master’s student, who has been in the U.S. for less than 2 years, over a PhD 
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student who was in the U.S. for more than 3 years so that students with lower duration of 

stay in the U.S. would also be represented. In addition to that, the PhD student from Spain 

was majoring in an area (Economics), in which another participant had already been 

preferred (mainly because he was the only volunteer from Germany). At the end of the 

selection process, I calculated the average NML scores of 16 interviewees and found the 

group to be representative of online survey group in terms of NMLs (See Chapter 4 for the 

scores of online survey group and interviewees).  

3.3 Data Collection 

 There were three research instruments that were used for data collection purposes 

and I ensured the data triangulation13: an online survey, semi-structured-interviews, and 

SNS data. The data I collected was `blended` and included both `screen-based` and `user-

based data`, which are considered as two main sites of data collection in new media 

sociolinguistics by Androutsopoulos (2013b). Screen-based data in the current study are the 

SNS data produced by IGSs and collected by the researcher, while user-based data are 

collected through the researcher’s contact with IGSs through an online survey and semi-

structured interviews. On a continuum representing the relation of screen- and user-based 

data (Figure 3.3), the current study corresponds to the degree - online observation and 

contact to users - which involves a higher level of ethnographic engagement by the 

researcher.   

                                                           
13 Data triangulation in the current study is interpreted as a technique that assists the collected data to be 
comprehensive and rich enough to shed light on the digital practices of IGSs. 
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Figure 3.3 Screen-based and user-based data in CMC research (Androutsopoulos, 2013b) 

I collected the blended data through a cyclical procedure, which is a comprehensive 

way of collecting data involving both screen- and user-based data (Androutsopoulos, 

2013b). As the name suggests, the data collection process did not necessarily follow a linear 

procedure, instead the steps included in the procedure were often recursive. In order to 

provide a clear explanation of the data collection procedure of the present study and also to 

offer a methodological model for the future research, I provide 8 major steps of the cyclical 

procedure of blended data collection in the current study: 

1) Preliminary observation, journaling, and piloting  

2) Administration of the online survey  

3) Contact with volunteers for interview & Collection of automatically extracted SNS data  

4) Creation of visualized network maps  

5) Observation of participants’ SNSs  

6) Semi-structured interviews  

7) Systematic collection of SNS data  
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8) Re-contact with participants.  

3.4.1 Step 1: Preliminary Observation, Journaling, and Piloting  

Like research in face-to-face settings, the researcher’s familiarity with the research 

site is also important in cases where data site is primarily online. Since I have been a user of 

the main research site (Facebook.com) for approximately 8 years, I consider myself to have 

full-fledged familiarity with the research site. I also have various degrees of experience with 

other SNSs such as Twitter (4 years), Instagram (3 years) and familiarity with relatively less 

popular sites such as Pinterest, Tumblr, and Vine. Being an IGS and multilingual student 

myself, my observations of digital practices of graduate students in the research site date 

back to late 2012. Starting with my own digital practices, I showed interest in how my 

graduate student colleagues mediated interactions with people from their home and host 

countries in the online interactive space. These initial observations eventually led me to 

develop a research agenda to explore these practices in a more systematic style. I kept a 

journal for about two months and wrote down my observations regarding the interactions 

of IGSs in my own network. I observed the role of multimodal resources afforded by SNS in 

digitally mediated conversations and IGSs’ contribution to multilingual and multicultural 

diversity in these spaces. These observations eventually guided me to conceptualize SNSs as 

superdiverse globalized spaces where certain NMLs were employed for successful 

participation.  

In the meantime, I explored methodological practices in social media research and 

observed that social network analysis (SNA) could offer a valuable contribution to 

exploration of IGSs’ interactions within their network. After taking an online course in SNA 
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and familiarizing myself with the SNA research, I piloted the use of SNA with two IGSs 

resembling the target population. This process proved to be very important for the 

development of the current research agenda and the role SNA had as an analysis tool. More 

importantly, I observed that SNA could be a valuable data collection tool, which could help 

researchers to elicit more data from the participants while examining their online social 

networks. The employment of SNA in the piloting process also contributed to the formulation 

of guiding research questions, the development of online survey, and the consideration of 

certain questions for interviews.  

3.4.2 Step 2: Administration of the online survey 

In order to present a broader picture of multilingual students’ digital practices and 

provide a snapshot of their NML and linguistic repertoires, I designed and developed an 

online survey consisting of questions in an open-ended format and statements in a Likert-

scale form (See Appendix A). I designed the survey in a way to respond the study’s research 

questions and present a holistic view of informants’ experiences and practices in online 

social networks. The online survey included three main sections: Background Information 

and Social Networking Site Experiences, New Media Literacies, Local and Global Practices & 

Multimodal Repertoires. The first section, Background Information and Social Networking 

Site (SNS) Experiences, consisted of questions eliciting demographic information of target 

group as well as their experience with online social network use. I asked about the types of 

SNSs IGSs used and their purposes of use in this section. In order to elicit information 

regarding the socio-cultural diversity of participants’ online social networks, I included 

open-ended questions as well. 
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The second section, New Media Literacies (NMLs), was designed in a Likert-scale 

format consisting of 11 statements, each of which corresponded to the NMLs proposed by 

Jenkins et al. (2006). I restated the general definitions of NMLs provided by Jenkins et al. 

(2006) in first person (“I can …”) format. For instance, Play as a NML was defined as “the 

capacity to experiment with one’s surroundings as a form of problem-solving” (Jenkins et al., 

2006, p. 22). I re-expressed this definition as “I can play and experiment with my 

surroundings as a form of problem-solving” in the Likert-scale format. I aimed to restrict the 

majority of changes with structural alterations. In the case that there was a further change, I 

paid attention to the meanings that were conveyed by the original definitions of NMLs and 

re-formed a statement accordingly. I also re-interpreted some of the literacies for the online 

social networking context based on my preliminary observations of similar SNS data. For 

instance, Performance was defined as “the ability to adopt alternative identities for the 

purpose of improvisation and discovery” (p. 28) by Jenkins et al. (2006) mainly within 

gaming context. Therefore, I replaced it with the statement “I can display various aspects of 

my identity in social networking platforms” emphasizing the presentation of the self in 

online spaces. Similarly, Negotiation was defined as “the ability to travel across diverse 

communities, discerning and respecting multiple perspectives, and grasping and following 

alternative norms” (p. 52). I used the following statement for Negotiation based on my 

understanding and observation: “I can respect multiple perspectives, cultures, and 

understand and follow alternative norms”. In another case, Networking was defined as “the 

ability to search for, synthesize, and disseminate information” (p. 49). I re-interpreted the 



 
 

77 
 

term as “I can successfully manage to balance my network in diverse social networking 

contexts” by emphasizing the audience in a network rather than the use of resources14.   

 The third section of the online survey, Local and Global Practices & Multimodal 

Repertoires, consisted of six open-ended questions. While I designed some of these questions 

to understand how participants shared both home country and host country localities with 

their audiences, I included some of them to demonstrate the richness of participants’ 

multimodal repertoires. 

 In order to increase the validity and reliability of the instrument, I took additional 

steps while developing the online survey. First, I asked 6 native speakers of English, who 

were enrolled in various PhD programs, to take the survey. Based on their feedback, I made 

some structural changes, technical improvements such as formatting and the order of the 

questions, and restated some of the questions / expressions to overcome potential 

ambiguities and misinterpretations. Second, I invited ten IGSs resembling the target 

population of the study to take the survey. I asked them about the clarity of the questions 

and statements, user friendliness and accessibility of the online platform15 that was used for 

the online survey. In order to provide a correct information to the potential participants, I 

calculated the average time that was needed to take the survey. In the next step, I received 

and evaluated the feedback from the pilot participants and applied minor changes to the 

survey.  

                                                           
14 I measured the reliability of 11 Likert-scale statements with Statistical Package for Social Sciences (SPSS) 
software (version 22.0). I used the Cronbach’s Alpha, which is used for reliability analysis, and found that the 
reliability of this section of the online survey was .825.  
15 Qualtrics, an online software for designing and implementing surveys, was used under the license of The 
University of Arizona. 
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 Following these steps, I distributed the online survey link through some of the 

publicly available e-mail listservs of graduate student associations as well as international 

student offices in the U.S. The access to IGSs was relatively limited as many international 

student and scholar offices, arguably the easiest and shortest paths to reach IGSs, were 

unable to share the online survey in their online lists and with IGSs studying in their 

campuses. I distributed the survey in the fall semester of 2014 and the target population of 

the study had approximately 2 months to participate in the survey. While recruiting 

participants, I included information regarding the approval of the Institutional Review Board 

responsible for human subject research at the university. Graduate students who took the 

survey but did not match the criteria of being actively enrolled in a graduate program in the 

U.S. as an international student and using at least one SNS were excluded from the data 

collection and analysis. Overall, 90 participants, who matched the criteria, took part in the 

online survey. 

3.4.3 Step 3: Contact with volunteers for the interview & Collection of 

automatically extracted SNS data 

Social network analysis (SNA), which is a method that allows researchers to visualize 

interaction and relationships in communities, was employed for both analysis16 and data 

collection purposes in the present study. While the amount of research using SNA in the field 

of applied linguistics is not much, the use of SNA as a method to elicit more data from the 

participants is either limited or does not appear in the literature. SNA as a data collection 

                                                           
16 See Data Analysis section in this chapter for more information regarding the Social Network Analysis. 
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tool has the potential to be a rich source of information for researchers who like to explore 

their topics beyond the semi-structured interview questions.  

In this step, I contacted individuals, who consented to participate in the semi-

structured interviews, through the e-mail addresses they provided in the online survey. I 

asked them to share their Facebook data with me by using a Facebook application called 

Netvizz. Netvizz is “a data collection and extraction application that allows researchers to 

export data in standard file formats from different sections of Facebook social networking 

service” (Rieder, 2013, p. 346). This application is developed only for research purposes, and 

unlike many applications that are developed for commercial purposes, the privacy of the 

user information is prioritized:   

“Netvizz does not use downloaded data for anything beyond providing the app functionality. No data 

other than the the data aggregated in the output files is accessed. Netvizz does not store any profile or 

other information other than the data output files generated for you to download. And those are 

deleted from the server at regular intervals without being submitted to any form of analysis or 

aggregation. No data is stored or shared with anybody.” (Netvizz, 2015) 

I informed both my participants of the pilot and actual studies about Netvizz and 

encouraged them to read Frequently Asked Questions and Privacy sections of the application 

site so that they could familiarize themselves with the purpose and the use of the application. 

For the purpose of further precaution of participants’ privacy, I also provided information 

regarding how participants could remove the application from their SNS system once they 

extracted SNS data. All of the interviewees except one volunteered to share their data with 

me, and I used this information to create visualized Facebook network maps of the 

participants’ data. 

3.4.4 Step 4: Creation of visualized network maps 
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In this step, I created visualized network maps for each participant who extracted their 

SNS data with Netvizz and shared with me (n=15). I created a total of four different maps for 

each participant: 1) a network map by modularity with labels (the names of the people in the 

network), 2) a network map by modularity without labels, 3) a network map based on the 

gender of the people in the network, and 4) a network map based on the interface language 

that people in the network used Facebook in. I created the visualized network maps with a 

data visualization software called Gephi Graph Visualization and Manipulation Software, and 

used these maps during the interview as a technique to elicit more information from the 

participants.  

Figure 3.4 shows an example of Gloria’s, one of the participants in the current study, 

visualized network map by modularity class. The dots that are visible in the map are called 

“nodes”, and each node represents a Facebook friend of Gloria. The lines between the nodes 

are referred as “edges”, and each edge displays the bidirectional connection between nodes 

in the network. Gloria’s network consisted of 253 nodes, and there were 2600 edges between 

those nodes at the time of data collection. The other important parameter that is useful for 

the interpretation of the visualized networks is the creation of these networks according to 

certain categorizations. The Netvizz automatically collects some of the information provided 

by participant’s networked audience. There were three categories that included this type of 

information: Modularity class, gender, and locale. The visualization of a network based on 

‘modularity’ class allows community clusters to be represented with the same color as in 

Figure 3.4. Being one of the measures of network structures, modularity is often used to 
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detect communities in a network. Facebook has a bidirectional connection structure17 and 

visualized network maps of Facebook can display existing communities within an 

individual’s network since information regarding mutual connections (i.e., mutual 

friendship) are present. The map in Figure 3.4 is given as a sample where each community 

cluster in Gloria’s network is shown in a randomly assigned color. For instance, the cluster 

represented with the color of navy blue is her network in the U.S. and consists of her friends 

and colleagues at the university, whereas the cluster in green represents her network of 

college friends, professors, and colleagues in Mexico.  

 

Figure 3.4 Visualized network map of Gloria by modularity  

 I showed the participants this type of visualized maps of their network and asked to 

make guesses about the dynamics of their networks. This created a valuable opportunity for 

me to explore issues that might not have been discussed otherwise. Maps like this can also 

                                                           
17 When you add someone as a “friend” on Facebook, you not only add them to your network, you are also 
automatically becoming part of that person’s network.  
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contribute to the general SNS use and audience awareness of the participants. I showed two 

different versions of the ‘modularity’ maps like in Figure 3.4 to the informants during the 

interview. First, I showed the map, which did not have any label. Later, I showed the version 

with labels (names of their friends on Facebook) on it. I observed that the maps allowed 

participants talk more about topics such as their audience in the network, how their network 

was formed, why certain communities were more tightly connected, and the role of certain 

people in their networks. All of the participants agreed that the network maps accurately 

represented their Facebook networks.  

 The two other maps I created were based on the ‘gender’ and ‘locale’ of the people in 

their networks (Figure 3.5). While the gender map displayed the network based on the 

gender of the networked audience, the ‘locale’ map was created based on the language that 

participants’ audience used Facebook in. The interpretation of the first map was relatively 

straightforward since the number of variables in a network map based on gender was 

limited. However, the second map required more attention during the interpretation18. To 

exemplify these two maps, Gloria’s maps by gender and language are given below. The color 

purple represents women in Gloria’s network, and the blue color stands for male users in the 

same network on the left side of the map in Figure 3.5. It is seen that Gloria has fairly well-

balanced network in terms of gender. This map can be useful especially when exploring 

certain sub-communities. In one of those cases, for instance, I found that Wang, one of the 

participants of the study, had a larger female presence in her group which included her 

friends and colleagues during her first U.S. experience at an academic orientation program.  

                                                           
18 People do not necessarily choose their first languages as the interface language on Facebook. 
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I created the map on the right in Figure 3.5 based on languages people in Gloria’s 

network used Facebook in. Dominated by two colors (languages), the lower side of the map 

is mainly in pink, which stands for Spanish, whereas the upper part is dominated by blue, 

representing English. The use of language-based maps is particularly important as they have 

the potential to reveal certain patterns about language preferences of individuals in different 

communities. As reported by Gloria during the interview, pink-dominated communities are 

geographically located in Mexico, while blue ones are part of her network in the United 

States. 

 

Figure 3.5 (Left) Visualized network maps of Gloria by gender [Blue: Male, Purple: Female], (Right) and 
locale/language [Pink: Spanish, Blue: English]. 

 I used all four maps, which were created with Gephi based on the automatically 

extracted data of the participants, during the semi-structured interviews. I suggest that SNA 

can be valuable not only in terms of data analysis but also as a data collection tool in this type 

of research in digitally mediated spaces. Depending on the purpose and the context of the 

research, the creation and use of these maps can help researchers explore dynamics of 

communities with a rich data set that can be further improved through contact with 

participants. 
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3.4.5 Step 5: Observation of participants’ SNSs 

 Between the creation of the maps (step 4) and semi-structured interviews (step 6), I 

continued to observe interactions and posts of IGSs in my network. Some of the interviewees, 

who were also in my network, were among the observed group. The observation at this stage 

not only reflected the cyclical nature of the data collection procedure, but also offered me a 

chance to build on the responses I received from the online survey and the initial 

interpretation of the created maps. As part of this process, I also contacted interviewees for 

the purpose of being added to their networks. Since there was a short period of time between 

my being added to their network and the time of interviews, I could not carry out systematic 

observation for all the informants. Nonetheless, the process was helpful in terms of becoming 

familiar with the digital practices of participants prior to the interview. As suggested by 

Androutsopoulos (2013b), the insights that were offered by the observation in these type of 

research “can subsequently be used to interpret surface data, to identify new objects of 

analysis, or to articulate new research questions” (p. 242). Even if the observation is limited 

or it is not systematic, it still has the potential to expand and refine research questions and 

the phenomena under the investigation. This type of observation also allowed me to develop 

an etic perspective along with emic categories and themes, which emerged from the collected 

data, thus ensuring a comprehensive analysis of the data.  

3.4.6 Step 6: Semi-structured Interviews 

The second research instrument I used in the study was the semi-structured 

interview. I used the technique to elicit further information regarding multilingual students’ 

digital practices in superdiverse online social networks. Semi-structured interviews were 



 
 

85 
 

important to the study as they contributed to the triangulation of collected data. I preferred 

this technique over a structured interview because participants of my study possessed 

diverse backgrounds, NMLs in various levels, and potentially different ways and habits of 

using SNSs. 

In the beginning, I formed a set of guiding inquiries in order to examine the research 

questions of the study. Following the conduction of the online survey, I reformulated and/or 

excluded some of these guiding questions, and added a number of new questions based on 

the initial interpretation of the data collected from 90 participants. I asked both native 

speakers of English and four IGSs resembling the target population to provide feedback on 

the questions. In the end, I prepared and used a total of 26 questions19, some of which 

included open-ended questions to respondents of the online survey during the semi-

structured interview sessions (See Appendix B).    

As I stated above, I used the online survey responses of the interviewees and their 

visualized network maps during the interview process. While I used the online survey 

responses to expand and/or clarify some of the issues raised by the participants, I utilized 

the maps for the purpose of asking further questions based on the visualized connections in 

the informant’s network.  

I individually conducted each of the semi-structured interviews in a face to face 

meeting and the interviews lasted between 45 minutes to 90 minutes per session. I audio-

recorded all the sessions and asked my participants to add me to their SNS networks. The 

                                                           
19 There were 26 preset questions, I did not use all of them with all the participants. I sometimes adapted and/or 
revised some of the questions depending on the interviewee, their SNS practices and backgrounds.  
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participants, whose network did not include me beforehand or after the initial contact, 

agreed to add me into their online social networks. They also gave their permission to me to 

manually collect their SNS data from their Facebook account. In addition to that, they allowed 

me to contact them at the stage of data analysis for further inquiries about their SNS data 

and digital practices (See Step 8)20.  

3.4.7 Step 7: Systematic collection of SNS data 

The SNS data was the third research instrument that I used as part of the data 

collection. I collected two types of SNS data 1) SNS data that were automatically extracted 

from Facebook through an application and given to me by the participants (See Step 3 and 

4). 2) SNS data that I manually collected from Facebook accounts of the informants. This 

section specifically addresses the ways I collected the SNS data. 

Choosing the two of the data sampling categories that are included in the Computer-

Mediated Discourse Analysis (CMDA) Framework (Herring, 2004), I followed both data 

sampling by individual and data sampling by time categories in the current study. I included 

16 interviewees’ SNS data and posts between the beginning of 2013 and the end of 2014 in 

the data collection process. The screen-based data, which largely included participants’ 

profile pictures, cover photos, and posts they shared, covered a minimum of one year for 

each participant and as long as two years for some participants. The number of posts/status 

updates that I collected was 690, averaging 43 activities per participant. Excluding Mariela 

and Mihret, who had low number of posts in that time period, the number of posts that I 

                                                           
20 Even though the consent form of the current study specified all the information regarding the type of data to 
be collected, I asked for the participants’ permission in each step. I think that such a multiple-consent can 
eliminate some of the privacy concerns and may offer a solution to the discussions around the ethics of internet 
studies.    
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collected from participants was closely distributed. I carefully went through participants’ 

accounts (i.e., timelines), made selections in a way that the posts would be equally 

distributed across a period of time. I also made sure that the data would include status 

updates/photo sharings both from the U.S. and home country. The collection process, which 

was recursive, continued following the analysis of participants’ interviews as I wanted to go 

through the data with the perspective I gained from the interviews.      

For the purpose of displaying multilingual and multimodal repertoires of 

participants, I run a quantitative analysis of the SNS data. The collected data in this process 

consisted of both text-based status updates/posts and multimodal posts (e.g., photos, 

videos) which were accompanied by text. I counted these posts on the research site since the 

quantitative analysis of the data was prioritized for this process. To ensure the validity, I 

repeated the process at least twice. In the cases when the outcome was not the same, I 

recounted the posts. The data covered the entire year of 2014 for all participants with the 

exception of Gloria whose 10-month data was included since she re-created an account on 

Facebook at that time period. I excluded three participants from this process: Mihret’s and 

Mariela’s total number of posts matching the data collection criteria were less than 15 even 

though they were actively present on Facebook. I observed that many of Jiao’s posts were 

automatically transferred to his Facebook account from other sites such as Swarm or 

Twitter. Therefore, I had to exclude him from the data collection as well. 

3.4.8 Step 8: Re-contact with participants 

 Last but not least, after receiving permission to contact participants following the 

interview process, I reached out to some of the participants for different purposes. I 
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contacted some of them for the clarification of an issue that was brought up during interview 

and the purpose of accurate transcription of certain parts of interview. More importantly, 

since I did not possess all the linguistic skills that participants had, I asked participants’ help 

for both translation and explanation of texts that involved a language that I did not know 

well enough. Those translations and insights were not only helpful but also allowed me to 

establish a closer relationship with the participants. I also contacted the interviewees when 

the context of a post and the story behind it were not clear enough. 

Even though Re-contact with participants was the last step in data collection, due to 

the nature of this step, the information I collected here often led me to the earlier steps, thus 

becoming a cyclical procedure. Overall, all of these steps show the challenging yet creative 

nature of data collection process in online social networking spaces. In order to leave the 

doors open for replication or improvement of the used techniques in future research, I 

provided information regarding the cyclical blended data collection process in length. 

3.4 Data Analysis 

Drawing on Computer-Mediated Discourse Analysis (CMDA) (Herring, 2001, 2004), 

quantitative and qualitative analyses of the collected data followed a cyclical analysis 

procedure similar to the data collection process. First, I carried out quantitative and content 

analyses of the online survey, and Social Network Analysis (SNA) of automatically extracted 

SNS data. Next, I did the content analysis of interview transcriptions and quantitative 

analysis of the screen-based SNS data. Finally, I performed the content analysis of SNS data. 

The analysis was cyclical in the sense that each analysis informed one another and I run re-

analysis of the data as the themes across the multiple data sources became prevalent. For 
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instance, the emergence of certain categories during the content analysis of interview 

transcripts informed the content analysis of SNS data. Similarly, the content analysis of SNS 

data, which I performed after the analysis of the interviews, led me to re-conduct content 

analysis with the patterns emerging from SNS data in mind. Similarly, while I did SNA of SNS 

data following the interviews, I reanalyzed them at the end of the study so that I could 

present a holistic view of participants’ digital networks. Such consistent reflection and 

recursive analysis on the data as the analysis progresses can make the study more relevant 

and possibly more profound compared to the data analysis process, which is seen as a 

separate step to be taken after data collection (Glesne, 2010). 

Before providing information regarding the analysis of each data collection 

instrument, CMDA and its methodological orientations should be explored. CMDA offers a 

methodological framework for researchers of computer-mediated communication (CMC) 

and computer-mediated discourse (CMD), both of which concentrate on the language and 

language use in computer-mediated21 environments. CMDA is particularly useful as it applies 

to four different domains of language, which are structure (e.g., word formations, the use of 

special typography), meaning (e.g., meaning of words, speech acts) interaction (e.g., turn-

taking, topic development), and social behavior (e.g., linguistic expressions of power, group 

membership) (Herring, 2004). Applying methods adapted from disciplines such as 

linguistics and communication, CMDA’s methodology involves both qualitative and/or 

quantitative analyses. As noted by Herring (2004), the basic methodological apparatus of 

CMDA is language-focused content analysis. It can be qualitative by including observations, 

                                                           
21 Even though the terminologies used in the field mainly use the word “computer”, the research itself includes 
the environments where communication is not necessarily mediated through the use of computers (e.g., mobile 
technologies). 
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illustrations, discussions of CMD phenomena, or quantitative by coding, counting, and 

statistical representation of the collected CMD (Herring, 2004). Allowing the flexibility of 

choosing a set of best suited methods to the data and research questions, CMDA offers a 

methodological toolkit through which researchers can follow an empirical analysis and 

report findings of the collected CMD. In the next section, I present the quantitative, content, 

and social network analyses. 

3.4.1 Quantitative Analysis  

 Quantitative analysis, which was one of the three analyses carried out in the study, 

was used in the analysis of the online survey data and SNS data of participants. The 

quantitative analysis of the online survey mainly included statistical counting of participants’ 

demographic information and the calculation of their NML scores. I used the numerical data 

and percentages for the analysis of the information provided in the online survey (e.g., 

participants’ age, gender, length of stay in the United States, types of SNSs they used). I 

calculated the mean scores of the Likert-scale statements, which I developed to measure 

NMLs of IGSs, for all of the online survey respondents as well as informants who took part in 

the semi-structured interviewees. Additionally, I analyzed the mean score differential 

between all of the survey respondents and interviewees in order to show to what extent 

interviewees represented the whole group.  

 For the purpose of displaying the multilingual and multimodal repertoires of IGSs, I 

quantitatively analyzed SNS data of 13 interviewees22 as well. I coded text-only posts/status 

                                                           
22 See the data collection section above for the reasons behind the exclusion of 3 interviewee’s from this 
analysis. 
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updates and multimodal posts (e.g., photos, videos, web links), which were accompanied by 

text, for language choice. I used four main coding categories in the analysis: 1) L1 for self-

reported first language(s) of participants; 2) L2 for English; 3) ML (Multiple languages) for 

posts including two or more languages; and 4) TL (Translanguaging) for status updates 

involving a mixture of at least two languages. The coding also differentiated the text-based 

status updates/posts and the multimodal ones, which included a photo, video, or a web 

resource. The analysis consisted of data collected from participants’ SNS accounts for the 

year of 201423. While the coding and analysis process were challenging due to the four 

different categories for linguistic repertoire coding (L1, L2, ML, TL) and two 

textual/multimodal repertoire coding (text-only and multimodal), I was in contact with 

participants and asked for their help several times. Instead of creating a new category, I 

categorized non-Romanized use of languages such as Arabic and Urdu in the same group as 

the posts that were written in the original orthography of these languages. Since I was the 

only coder, I repeated the quantitative analysis in order to increase the reliability of the 

analysis.  

3.4.2 Content Analysis 

 Content analysis was the second type of analysis that I performed. The analysis 

included both the transcriptions of the interviews and the SNS data that I collected from 

participants’ SNS accounts. I preferred content analysis both because it is the basic 

methodological apparatus of CMDA, and it is considered to be one of the most powerful 

methods of investigation by some CMC researchers (e.g., Fitzpatrick & Donnelly, 2010).  

                                                           
23 The only participant whose data did not cover a whole year was Gloria. She created a new Facebook account 
for herself in early 2014 after deleting her older account. Therefore, her data covered 10 months.  
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Furthermore, the qualitative nature of the data itself also had a role in the employment of 

content analysis. 

 I carried out the content analysis of the semi-structured interview transcriptions 

after carefully listening to the recordings and reading the transcripts. I frequently took notes 

to identify patterns and important statements of the participants. Throughout this process, I 

identified emerging patterns such as ideas, interactions, and cultural transfers and organized 

them into more coherent categories. There were no preset categories in this analysis, 

therefore all the recurring themes that I found were the result of an inductive coding process. 

I arranged some of the categories as subcategories, while I combined a number of codes, 

which eventually formed a major theme. As Glesne (2010) noted, it was “a progressive 

process of sorting and defining and defining and sorting those scraps of collected data” (p. 

194) through which I created a thematic organizational framework. Following the coding 

and organization of the data, I looked for connections and comparisons within and between 

themes and produced an outline of the findings. Even though the content analysis started 

with an etic (researcher-outsider) focus, the reflexive and cyclical process of analysis led to 

some unexpected emic (participant-insider) questions and incidents that were interesting 

for the research.  

 The content analysis of SNS data was similar to the analysis of interview transcripts 

in principle, however, since I conducted this analysis after the analysis of interviews, I had 

preset themes that emerged from the first analysis. I interpreted the unit of analysis for SNS 

data as a single post or status update around which interactions (e.g., likes of posts, 

comments, likes of comments) occurred, thus a new discourse was built. While I took most 
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of these comments into account since they provided a context for the talk, I only coded the 

initial posts (not the reactions). The number of participants in the study and the linguistic 

diversity of reactions (comments) to the participants’ sharings played a role in this choice. 

Regardless of the preset categories that emerged from the interviews, I performed the 

analysis both inductively and deductively. Inductive analysis at this stage allowed me to run 

a separate analysis and reveal themes similar and different to the analysis of the interviews. 

Following the inductive analysis, themes from two analyses were woven together. After I 

combined some of the categories, and broke some of them into subcategories, I did a theory-

driven deductive analysis of the SNS data. Theoretical insights of Participatory Culture 

(Jenkins, 2006), Networked Multilingualism (Androutsopoulos, 2013a), Sociolinguistics of 

Globalization (Blommaert, 2010), Superdiversity (Vertovec, 2007) as well as Leppänen et 

al.’s (2013) assertions about identity work in social media, the methodological tools such as 

re-semiotization and re-entextualization were influential.  The cyclical analysis assisted me 

to rerun the analysis and find examples of data for each emerging category and its 

subcategories. As a result, fluidity across the different sources of data was made possible, 

interview data and SNS data analyses were blended, and findings were enhanced. Unlike the 

quantitative analysis process of SNS data, I included all the informants of the study in the 

qualitative content analysis of interviews and SNS data. 

3.4.3 Social Network Analysis  

 The third type of analysis performed in the current study was social network analysis 

(SNA), a technique for the examination of social structures by means of networks and 

graphical visualizations. SNA is one of the key techniques in sociology and has also been used 
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in a wide array of disciplines including anthropology, biology, and political science (Scott, 

2012). The significance of SNA as a method comes from its potential to identify how 

people/structures interact within and outside of a network by visualizing relationships. With 

the development of technological programs, which allow researchers to map networks, and 

the emergence of online data mining, which assist researchers to collect larger amounts of 

data in a short time, SNA is likely to gain further popularity across various disciplines. As it 

can be understood from this introductory information, the SNA as a data analysis method is 

not the same as analysis of SNS data particularly in the current study. While the data for SNA 

came from the participants themselves in the study, the data for SNS analysis are collected 

manually by the researcher himself. Additionally, I performed the analysis of SNS data 

through the lens of CMDA, while I benefited from SNA itself while analyzing automatically 

extracted data from SNS accounts of participants. It is important to be aware of this 

distinction throughout the rest of the present research. 

 SNA can provide significant information regarding the topics such as relationships in 

a network, connections between people in a network, the paths through which information 

can be conveyed fast, and the centrality of an individual in the network. While SNA has its 

own terminology and complex system, it takes significant amount of time and training for a 

researcher to develop expertise to conduct statistical analysis through SNA. My information 

and use of SNA were limited to the knowledge I gained through an online course on SNA and 

a number of tutorials and articles online while conducting this study. As many of SNA experts 

can observe, I employ SNA in the current study to mainly present a broad picture of diverse 

and complex relationships in SNSs of IGSs. Therefore, I use the maps I created for the purpose 

of data collection also for the interpretation of participants’ networked audience. These 
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maps, for instance, allowed me to observe the presence of two major audiences (home 

country and non-home country) clearly. This interpretive finding played a role in the 

classification24 of IGSs’ networked audiences. Secondly, I found social network maps that 

were created by locale (e.g., interface language) very useful in the interpretation of the 

relationship between the multilingual repertoires of participants and their communities. As 

a further step, I compared the locale map of a participant created with the original data 

extracted from SNS with another locale map of participant, which was created with the 

manipulated25 version of data. To be specific, the locale map of Elif, Turkish participant, 

showed that some of Turkish speakers in her network used Facebook in other languages 

such as English and German rather than Turkish. Because of this, a direct interpretation of 

the locale map of Elif can mislead the researcher as the map shows the presence of Turkish 

speakers in her network less than it actually is. This situation required me to go through the 

data, replace German and English languages with Turkish for users with Turkish names, and 

create a new locale map for Elif26. As can be seen from this example, manual intervention and 

editing of the originally extracted data was also employed as a technique to expand the 

understanding of a participant’s network in the current study. Overall, I mainly used the SNA 

as an analysis technique to contribute holistic view of the investigated issue here. I did not 

employ the statistical measures of SNA such as ‘degree centrality’ (the number of direct 

connections an individual has in a network), `betweenness centrality’ (the 

location/centrality of an individual in a network), which can yield a great deal of information 

                                                           
24 Further information is provided in Chapter 4.3. 
25 Manipulation refers to the changes that were made in data in order to increase the reliability of the network 
map. 
26 See the maps in Chapter 4.2. 
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and insight about a network, in this research. However, I share implications regarding the 

employment of these measures of SNA in applied linguistic research in Chapter 5. 

 In this chapter, I discussed the research design and methodology of the current study 

by providing step-by-step information about data collection and analysis procedures. In the 

following chapter, I discuss the findings of the present study. 
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CHAPTER 4 

RESULTS 

This chapter lays out the results of the dissertation, which aims to investigate the 

digital social networking practices of individuals who experience transnational mobility in 

their lives. The digital practices of the selected group, international graduate students (IGSs) 

who are enrolled in Masters or Doctoral programs across the United States, are examined to 

understand what kinds of social networking sites (SNSs) are used by those students as well 

as the types of NMLs (Jenkins et al., 2006) they employ to successfully participate in online 

social networks. Furthermore, it examines how these individuals contribute to the 

superdiversity of online social networks by making certain linguistic choices and how they 

index various aspects of their identities while experiencing transnational mobility. For this 

purpose, 90 IGSs participated in the online survey and 16 of them took part in the semi-

structured interviews. Finally, social networking site (SNS) data of the interviewees are 

collected in order to triangulate data and enrich understanding of the practices displayed in 

SNSs. Quantitative and qualitative analyses of the online survey, semi-structured interviews, 

and SNS data of the participants revealed three recurring themes: Participants’ SNS Use and 

New Media Literacies, Users’ Multilingual and Multimodal Practices in Online Social 

Networks, and Students’ Digital Practices of Sharing Transcultural Content.    

The first thematic categorization of results includes the types of SNSs used by IGSs 

and how they practice digital literacies in online social networks. This section provides a 

quantitative analysis of the NMLs practiced by multilingual students with examples from SNS 

and interview data. The goal of the first section is to provide a snapshot of what types of SNSs 
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are used by multilingual students and how they maximize the affordances of online social 

networks through adoption of NMLs and thus practice in the participatory culture. Since the 

NMLs are not specifically developed for SNSs and they are mainly defined within educational 

contexts, the examples provided in this section expand the definitions of NMLs by illustrating 

them from a non-pedagogical perspective.   

The second theme encompasses findings of the analysis of digital resources employed 

by multilingual students and how their multilingual practices contribute to the superdiverse 

nature of online social networks. While quantitative analysis of the participants’ social 

networking data presents a holistic view of multilingual and multimodal repertoires of 

participants in online social networks, both visualized network maps and the qualitative 

analysis of interviews and social networking data exhibit the role of participants’ repertoires 

in their involvement in the participatory culture. 

Finally, the third theme illustrates the ways multilingual students indexed various 

aspects of their identities by means of sharing transcultural content. Categorizing the 

networked audience of participants as home country audiences (HCA) and non-home 

country audiences (NHCA), this section examines informants’ digital practices directed at 

their HCA about their home country and host country (U.S.), their NHCA about home and 

host country (U.S.), and larger audiences beyond home and host countries. Largely analyzed 

through qualitative means, the results in this section draw from the data gathered from SNSs 

of participants and semi-structured interviews with them. The chapter concludes with a 

summary of the results presented under the three recurring themes.  

4.1 Participants’ Social Networking Site Use and New Media Literacies 
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The present section, covering the first emerging theme of the analyzed data, starts 

with presentation of the quantitative results of the types of SNSs used by 90 IGSs who 

participated in the online survey. Next, statistical analysis of the online survey participants’ 

NMLs are listed and samples from social networking data are provided for each NML. The 

section concludes with a brief overview of the results accompanied by a short commentary 

on the interpretation of NMLs in online social networks.  

A primary goal of this dissertation was to draw a broad picture of SNS use by IGSs 

who are enrolled in higher education institutions across the United States. For this purpose, 

90 students who participated in the online survey were asked which SNSs with which they 

had accounts. A majority of the participants (93%, n=84) reported that they were using 

Facebook, the most popular SNS on the internet (Figure 4.1.1). Similarly, other SNSs 

addressing a wider audience such as Google + (57%), Twitter (51%), and Instagram (34%) 

were popular among IGSs.  

 

Figure 4.1.1 Types of Social Networking Sites used by the participants (numbers and percentage of 
n=90) 
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As Figure 4.1.1 shows, a good number of participants had accounts on professional 

SNSs such as LinkedIn (67%) and Academia.edu (39%). While participants had accounts on 

Pinterest (17%) and Tumblr (7%), a limited number of participants indicated in the open-

ended section of the survey that they used educational SNSs such as Edmodo and Ning, 

professional SNS of ResearchGate, and instant communication applications such as Line, 

Whatsapp, KakaoTalk, Snapchat, WeChat, QQ, and Path. Some of the participants also listed 

SNSs that were mainly used in their home countries including Tuenti (Spain), VKontakte 

(Russia), Odnoklassniki (Russia), renren (China), Fanfou (China), Weibo (China), StudiVZ 

(Germany). Based on the results, it is clear that Facebook, the most commonly used social 

networking platform, is also the most popular SNS used by IGSs. Because of this situation, 

most of the examples provided in the results section come from the Facebook data of the 

participants. 

As this dissertation aims to gain a deeper understanding of the use of social 

networking technologies by IGSs, it draws assistance from Jenkins and his colleagues’ (2006) 

Participatory Culture and New Media Literacies framework. Jenkins et al. (2006) argued that 

the development of interactive social technologies created “Convergence Culture” and 

“Participatory Culture”. While the first term refers to the flow of content across media 

platforms, the latter involves the sharing and presentation of converged content in 

participatory settings online. Jenkins et al. (2006) listed eleven NMLs as a prerequisite to 

being active, creative, and ethical participants in participatory culture: Play, Simulation, 

Performance, Appropriation, Multi-tasking, Distributed Cognition, Collective Intelligence, 

Judgment, Transmedia Navigation, Networking, and Negotiation.  
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Designed after Jenkins et al.’s (2006) definitions of NMLs, the online survey included 

11 likert-type items corresponding to, and designed to measure, self-assessment of the 11 

NMLs of 1. Play, 2. Simulation, 3. Performance, 4. Appropriation, 5. Multi-tasking, 6. 

Distributed Cognition, 7. Collective Intelligence, 8. Judgment, 9. Transmedia Navigation, 10. 

Networking, and 11. Negotiation (Table 4.1). The mean score on a 5-point scale ranging from 

1 (Very Poor) to 5 (Very Good) for the Likert-scale was found to be 3.82. A higher mean score 

represents a higher rate of agreement with the associated statement. Thus, as shown in Table 

4.1, participants of this dissertation reported that their NMLs were above 3 (Average) and 

close to a mean score of 4 (Good). 

Table 4.1 Reported new media literacies of the online survey participants 

#   Statement M SD 
 

1 
 
I can play and experiment with resources in my surroundings as a form of problem-solving. 
 

 
3.76 

 
0.83 

2 I can interpret and construct dynamic models (simulations) of real world processes. 3.40 0.88 
 

3 
 
I can display various aspects of my identity in social networking platforms. 
 

 
3.70 

 
0.93 

4 I can meaningfully sample and remix media content. 3.34 1.05 

5 I can scan my environment and shift focus onto salient details on a regular basis. 3.70 0.87 
 

6 
 
I can interact meaningfully with digital tools that expand my mental capacities. 
 

 
3.76 

 
0.84 

7 I can collect information and compare notes with others towards a common goal. 4.06 0.87 
 

8 
 
I can evaluate the reliability and credibility of different information sources. 
 

 
4.12 

 
0.79 

9 I can follow of the flow of stories and information across multiple modes and genres. 4.03 0.79 
 

10 
 
I can successfully manage to balance my network in diverse social networking contexts. 
 

 
3.73 

 
0.98 

11 I can respect multiple perspectives, cultures, and understand and follow alternative norms. 4.44 0.58 

 Total 3.82 0.85 
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The statistical data showed that the highest NML participants reported to have was 

11. Negotiation (M=4.44). The data also revealed that IGSs reported having NMLs of 8. 

Judgment (M=4.12), 7. Collective Intelligence (M=4.06), 9. Transmedia Navigation (M=4.03) 

all above the mean score of 4 (Good). The lowest NML that was reported was Appropriation 

(M=3.34), while 1. Simulation (M=3.40), 3. Performance (M=3.70), and 5. Multi-tasking 

(M=3.70) were also comparatively lower. Nonetheless, all of the reported NMLs including 

the 4. Appropriation were above the average mark (M=3). 

Since the social networking data of the participants who only took part in the semi-

structured interviews were collected and analyzed, it is important to demonstrate their 

reported NMLs separately. As shown in Table 4.2, the mean score of the 5-point Likert-scale 

responses of the interviewees was 3.72. Similar to the online survey participants, 11. 

Negotiation (M=4.50) was the highest NML, whereas 2. Simulation (M=3.12) was the lowest. 

Based on a statistical comparison of the reported NMLs of both online survey participants 

and the interviewee group, it can be argued that 16 students who were interviewed 

adequately represent the online survey group in terms of the NMLs that were possessed by 

IGSs.  

Table 4.2 Reported new media literacies of the interviewees, online survey participants, and the mean 
difference 

#   Statement I OSP MSD  
 

1 
 
I can play and experiment with resources in my surroundings as a form 
of problem-solving. 
 

3.68 3.76 -0.08  

2 I can interpret and construct dynamic models (simulations) of real 
world processes. 

3.12 3.40 -0.28  

 
3 

 
I can display various aspects of my identity in social networking 
platforms. 
 

3.93 3.70 +0.23  
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4 I can meaningfully sample and remix media content. 3.56 3.34 +0.16  

5 I can scan my environment and shift focus onto salient details on a 
regular basis. 

3.56 3.70 -0.14  

 
6 

 
I can interact meaningfully with digital tools that expand my mental 
capacities. 
 

3.68 3.76 -0.08  

7 I can collect information and compare notes with others towards a 
common goal. 

3.68 4.06 -0.38  

 
8 

 
I can evaluate the reliability and credibility of different information 
sources. 
 

3.87 4.12 -0.25  

9 I can follow of the flow of stories and information across multiple modes 
and genres. 

3.93 4.03 -0.10  

 
10 

 
I can successfully manage to balance my network in diverse social 
networking contexts. 
 

3.50 3.73 -0.23  

11 I can respect multiple perspectives, cultures, and understand and follow 
alternative norms. 

4.50 4.44 +0.06  

 Total 3.72 3.82 -0.10  
I: Mean score of interviewees; OSP: Mean score of online survey participants; MD: Mean score difference 
between interviewees and online survey participants 

 Following the quantitative results of IGSs’ NMLs, a number of cases from SNS data in 

which NMLs are displayed are presented below. Even though the literacies that were 

observed in SNS data are given under a particular category (i.e., Appropriation), it is 

important to note that more than one literacy is often employed in the participation in SNSs. 

In addition to that, since the NMLs are developed mainly as part of an educational model, the 

adaptation of these literacies into interactive online social spaces accompany the examples 

of the literacies as well.  

4.1.1 Play, Simulation, and Performance  

Play, as an NML, is described as “the capacity to experiment with one’s surroundings 

as a form of problem-solving” (Jenkins et al., 2006, p. 22). Jenkins and colleagues list “play” 

as a form of activity that motivates learners to accomplish certain educational task while 

lowering emotional stakes of failing. The motivation is the key aspect of play because “The 
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individual is willing to go through the grind because there is a goal or purpose that matters 

to the person” (Jenkins et al., 2006, p. 23). While the concept of play is largely interpreted 

within the context of digital games, it is also noted that engagement coming from the play 

can also exist in professional lives in different forms including as a form of problem-solving. 

90 IGSs in the current study had a mean score of 3.76 and this literacy ranked in the middle 

of all others. 

Play as an NML in SNS can be interpreted both within and beyond the educational 

scope of the original concept. Thomas27, a fourth-year German PhD student in Economics, is 

seen engaged in a playful activity in his social networking page (Figure 4.1.2). Receiving four 

spam e-mails about automatically earning money at home within two hours in the same day, 

Thomas interpreted his surroundings as a form of problem-solving by putting a playful effort 

on the analysis of the e-mails. Guided by his willingness and motivation, and making use of 

his professional background, he created a table where he listed all the variables across the 

four e-mails. Then, he continued his playful experiment by speculating on the potential 

academic and economical motivations of the spammers. During the interview, Thomas noted 

that the spams were originally in German and he translated the vocabulary in the table into 

English. As seen in the Figure 4.1.2, Thomas’ language choice (English) corresponded with 

the most commonly spoken language among his colleagues who consisted the main group of 

people he addressed. Thus, by performing and sharing this playful remix, Thomas not only 

displayed his professional skills, but also exhibited his capacity of experimentation with his 

surroundings, random spam e-mails in this case.   

                                                           
27 The names used here are pseudonyms. 
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Figure 4.1.2 Thomas’ status update on his playful experiment with spam e-mails 

 Play also exists in the form of documentation or presentation of real-world 

playfulness onto digital spaces in non-educational contexts. Wang, a third year Chinese PhD 

student in East Asian Studies, experimented with colored papers in her department’s copy 

room and displayed her ability to play around with surrounding materials (Figure 4.1.3). 

Following the creation of flowers by using colored paper, Wang extended her play in online 

digital space by depicting her ‘artwork’ in multimodal shape. She exhibited her literacy by 

framing her post in a playful language accompanied by “lol” (standing for ̀ laughing out loud`) 

indicating her enjoyment of the process.  
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Figure 4.1.3 Wang’s photo sharing on her play with colored papers 

 One of the other common demonstrations of the literacy of Play observed in online 

social networks was the frequent use of memes. Memes, humorous pieces of content in 

various media formats that rapidly spread on the internet, were among the playful content 

that were shared by IGSs. While the action of sharing a meme may not necessarily be within 

the scope of Play as an NML, the ways the memes are re-shared and re-contextualized for a 

different audience can be interpreted as the practice of Play in social media space.  

 Simulation, the second NML listed by Jenkins and his colleagues (2006), is defined as 

“the ability to interpret and construct dynamic models of real world processes” (p. 25). 

Individuals are expected to represent and manipulate information in powerful new ways in 

order to be considered to have Simulation literacy. The mean score of IGSs’ Simulation 

literacy was only 3.40, the second lowest score among NMLs. Carlos, a fifth year Costa Rican 

PhD student in Linguistics, shared a video which can be considered as Simulation literacy at 

play since Carlos is taking advantage of a video Facebook introduced. Called “A Look Back” 

and developed by Facebook for its users, the video compiled a collection of Carlos’ photos 
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and other life event experiences. As shown in Figure 4.1.4, Carlos made use of a powerful 

media to represent his activities and photos on a SNS by customizing an existing medium 

afforded by the SNS itself. Furthermore, he also employed his Negotiation literacy by 

traveling across different communities and Networking literacy by addressing various 

audiences in a single post. It can be seen in the figure that both English and Spanish texts that 

were used to introduce the video are equivalent with the exception of the subject of the 

sentences. While Carlos specifies a name (Arthur) in his English text, his subject is “a 

professor of mine” in the Spanish version, thus indicating his familiarity with his audience’s 

recognition/knowledge of his professor.  

 

Figure 4.1.4 Carlos’ sharing of Facebook’s “A look back” video 

 A second example of Simulation literacy was observed in the form of dealing with a 

different type of information. Jiao, a third year Chinese PhD student in Computer Science, 

shared the post in Figure 4.1.5 at a time when he was on a calorie watch. He exhibited his 

Simulation literacy by dealing with larger bodies of information (such as type, quantity and 
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calorie of different types of food) and experimenting with complex configurations of data. 

While SNS was not the medium affording him using that literacy, the SNS offered a space for 

him to make use of the meaning potential of the application he used. Thus, he skillfully made 

use of another medium, a weight watch application, and then transferred this information 

onto the SNS. The act of transfer showed that he also had Transmedia Navigation, a literacy 

which requires users to successfully navigate across different media platforms.     

 

Figure 4.1.5 Jiao’s post representing his daily calorie count in detail 

 The definition of Performance as a NML is given as “the ability to adopt alternative 

identities for the purpose of improvisation and discovery” (Jenkins et al., 2006, p. 25). 

Adopting Gee’s (2003) concept of Projective Identity in their work, Jenkins and his colleagues 

argued that projecting “one’s values and desires into a virtual character” (Gee, 2003, p. 55) 

allowed game players to strongly identify with the character. Based on this definition, a 

successful Performance in social networking contexts can be interpreted as a skillful use of 

digital resources and practices to demonstrate various aspects of the (projected) identity. 
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Therefore, it is argued that IGSs’ efficient participation in digital social networks requires 

performances that are conducted by means of both textual and multimodal practices 

afforded by SNSs. The mean score of Performance literacy of IGSs had been found as 3.70, 

which was the fourth lowest score of all literacies.  

Identity positioning through linguistic and digital activities, and examples of 

Performances are presented in detail in the next two sections. However, three cases showing 

the projected identities on display through the use of a SNS feature are shared in Figure 4.1.6.  

    

Figure 4.1.6 (Left) Mihret’s profile picture, a painting of Dr. Catherine Hamlin, (Middle) Elif’s profile 
picture, a photo of Mustafa Kemal Ataturk, (Right) Zahra’s profile picture, a graphic image depicting 

Pakistan’s flag 

The figure above shows three different images which were used as “profile picture” 

by three separate participants of this study. The first image used by Mihret, a second-year 

Ethiopian Master’s student in Water, Society, and Policy, is a painting of Catherine Hamlin, 

who is a well-respected figure in Ethiopia and known for her medical contributions to the 

country’s women. The picture in the middle used by Elif, a fourth-year Turkish PhD student 

in Gifted Education, is a photo of Mustafa Kemal Ataturk, the founder and the first president 

of the Republic of Turkey. The picture in Elif’s profile is dated as November 9. Taking the 10-
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hour time difference between U.S. and Turkey time zones into account, it is clear that Elif 

made this photo her profile picture for the death anniversary of Mustafa Kemal Ataturk, 

which is commemorated on November 10 every year. Finally, the picture on the right is a 

graphic image of Pakistani flag and Zahra, a third-year Pakistani PhD student in Applied 

Linguistics, made it profile picture. It can be argued that a projected national identity is 

performed through the adoption of values associated with home countries in these cases. 

The national references are quite apparent to respective audiences of these students. While 

Mihret’s choice was a figure who is well-known for her connection and contribution to 

Ethiopia, Elif’s selection was the founder of modern Turkey and her timing was also part of 

a collective performance through which she became part of a national event at a time she 

was in the United States. Zahra, on the other hand, projected her Pakistani identity by using 

a white star and crescent moon on a green background, the Pakistani flag. The profile picture 

is the most common digital space for SNS users to display themselves or content associated 

with them. Therefore, they are interpreted as means for IGSs to present their projected 

identities in digital platforms. Further examples of indexing various aspects of identity are 

given later in this chapter. 

4.1.2 Appropriation, Judgment, and Multi-tasking 

Appropriation is an NML which is defined as ““the ability to meaningfully sample and 

remix media content” (Jenkins et al., 2006, p. 32). The use of Appropriation literacy, which 

has the lowest score of all literacies in this study (m=3.34), involves combination of different 

media and giving them a new purpose in digital contexts. Nissa, a third-year Thai PhD 

student in Applied Linguistics, used the picture in Figure 4.1.7 as her cover photo in her 
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social networking account. The photo is a collage of three different sunset photos that are 

taken by Nissa at different times and it is accompanied by the words of “Love”, “Tucson”, and 

“Sky”. It is clear that Nissa represents her affection for the sunset skies of the city where she 

resides in the U.S by combining three photos. The words and the picture selections are also 

indicative of her meaningful sampling and remixing: The “Love” is used under a sunset 

capture which is shown inside a heart shape formed with hands, the “Tucson” accompanies 

a photo of city’s mountains and the sky, and the “Sky” is used under the picture in which lies 

a dramatically red-colored sky with the silhouettes of trees.  

 

Figure 4.1.7 Nissa’s photo collage as her cover photo 

Appropriation is part of the re-semiotization process, which “involves an entirely new 

set of contextualization conditions and thus results in entirely ‘new’ semiotic process, 

allowing new semiotic modes and resources to be involved in the repetition process” 

(Blommaert & Varis, 2014, p.8). Nissa engaged in re-semiotization practice here by creating 

a new semiotic mode through the modification of multimodal resources. It is also seen that, 

as Jenkins and his colleagues pointed out, Appropriation involves both analysis and 

commentary. Nissa made close analysis of existing cultural reservoir (local sunsets in this 

case) and showed her appreciation by repurposing the three photos that have been taken at 

different times. When Nissa was asked about her cover photo during the interview, she told 
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that she was learning an editing software as part of a class she took at that time and the 

software offered a specific option for designing cover photos which she eventually took 

advantage of. As a result, she employed both Transmedia Navigation literacy for switching 

between a media software and SNS, and Appropriation literacy for meaningfully repurposing 

an existing material. 

In another example, Nara, a first-year Indonesian Master’s student in English 

Language and Linguistics, can be seen engaged in a digital practice where she deployed a 

number of NMLs together (Figure 4.1.8). She used her Appropriation literacy by creating her 

own Wikipedia page through the use of a SNS application and displaying her cultural 

knowledge of Grammy Awards while critically framing her post. Her textual presentation of 

the digital activity included both analysis and commentary that are parts of a successful 

Appropriation literacy.  

 

Figure 4.1.8 Nara’s post on creation of her own Wikipedia page 

In addition to the Appropriation, she exhibited her Judgment literacy, “the ability to 

evaluate the reliability and credibility of different information sources” (Jenkins et al., 2006, 
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p. 43) by critically approaching to the information presented through the application. She 

indicated that she was aware of the lack of credibility of such an application and showed that 

she could understand a context within which information was produced. Like some of the 

other media literacies, Judgment is one of the literacies that is already part of a non-digital 

conception of literacy. The mean score for this literacy had been found as the second highest 

among NMLs (m=4.12). 

Ahmed, a fourth-year Egyptian PhD student in Applied Linguistics, also deployed his 

Judgment literacy in one of his digital practices (Figure 4.1.9). He shared a news piece 

regarding a story about a man who was arrested outside of a mosque for being armed with 

explosives. While the act of sharing the story from another media outlet was an indicative of 

his Transmedia Navigation literacy, the way he framed the post showed his Judgment literacy. 

Critically questioning Fox News as a reliable news source, he distinguished two different 

media outlets over a potential presentation or non-presentation of a story. Ahmed, who has 

a self-reported strong Muslim identity, had similar digital practices where he made use of his 

Judgment literacy by questioning the credibility of various media sources. By employing 

Judgment literacy, individuals also index themselves as legitimate members of their online 

and offline communities as the critique itself can function as a marker of identification. 

 

Figure 4.1.9 Ahmed’s critical post on credibility of news sources  
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Defined as “the ability to scan one’s environment and shift focus onto salient details 

on an ad hoc basis” (Jenkins et al., 2006, p.34), Multi-tasking can be interpreted as a literacy 

of practicing both digital and face-to-face tasks at a given time. For many of the participants 

of this study, connecting to their digital social networking account itself involved Multi-

tasking literacy as they expressed that they often used SNSs in between different activities 

or on the move. However, the mean score for this literacy was only 3.70, being among the 

lowest. In SNS context itself, Multi-tasking can be observed through individuals’ participation 

in live events. In Figure 4.1.10, Estella, a second-year Spanish Master’s student in Hispanic 

Studies, can be seen sharing a photo of her television screen on which the program for The 

Golden Globes was on. As indicated by her text on the post, she posted this picture while 

watching The Golden Globes live on television. She also displayed her Transmedia Navigation 

literacy as she posted the photo to her Instagram account first and then re-shared with her 

audience on Facebook.  

 

Figure 4.1.10 Estella’s post on watching the Golden Globes live 
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Similar to Estella, Jiao shared his location and a photo with his audience by using the 

popular geo-location application of Swarm, thus performing a Transmedia Navigation 

literacy and multi-tasking as he also used his smartphone to take a photo and share it. He 

was engaged in a #geocache activity, an outdoor recreational activity where individuals 

search for a waterproof container that often has a logbook and small item called “cache”. 

While searching for a “cache”, he warned himself to be cautious of being hurt or having a flat 

tire as his earlier posts revealed that he was riding a bicycle. It is clear that Jiao responded 

to his environment by scanning his “cache”, yet he was simultaneously engaged in multiple 

stimuli. As in these examples, multi-tasking literacies allow individuals to traverse 

simultaneous online and offline spaces at any given moment while they engage in several 

practices. 

4.1.3 Distributed Cognition, Collective Intelligence, Transmedia Navigation 

Distributed Cognition (m=3.76, 6th highest score), Collective Intelligence (m=4.06, 3rd 

highest score), and Transmedia Navigation (m=4.03, 4th highest score) are three other NMLs 

and they are respectively defined by Jenkins et al. (2006) as “the ability to interact 

meaningfully with tools that expand our mental capacities” (p. 37), “the ability to pool 

knowledge and compare notes with others towards a common goal” (p. 39), and “the ability 

to follow the flow of stories and information across multiple modalities” (p. 46).  

Distributed Cognition involves the successful use of information appliances or devices 

that augment individuals’ cognitive abilities. Spell checker, for instance, is a commonly used 

device that helps people externalize their mental capacities. Distributed cognition as an NML 

can be seen in different forms in online social networks since SNSs have a variety of 
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technological features that afford users the ability to take their interactions with their 

audiences beyond their textual expressions. By making use of the meaning potential that 

resources on SNSs afforded, IGSs often successfully deployed these resources by navigating 

within and between communities in their networks. 

As pointed out by Jenkins and his colleagues, Distributed Cognition is not only about 

technologies; it also requires reaching out to experts in a specific topic by means of video 

conferencing, instant messaging, or e-mails. As seen in Figure 4.1.11, IGSs exploited the 

networking affordances of SNSs by using it as a medium to ask for the help of experts in a 

particular area. In Figure 4.1.11, Carlos, who is majoring in Linguistics, is seen asking fellow 

linguists about the dress code at the Linguistic Society of America conference. While asking 

for help, Carlos opted to use English only unlike many of his other posts where he used both 

Spanish and English. He narrowed his audience down to the experienced linguists and tagged 

some of his professors which exhibited his awareness of locating the experts in the area he 

needed help with. The “likes” and the comments triggered by the post indicated that Carlos 

successfully aligned with linguists in his network as he found experts within his distributed 

social networking environment. In comparison with other mediums of reaching the experts 

such as e-mail or phone, SNSs have comparatively more power to present opportunities to 

individuals to display their distributed cognition literacies.  
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Figure 4.1.11 Carlos’ question regarding dress code at a conference 

Collective intelligence, a term borrowed from French cybertheorist Pierre Lévy, is a 

similar literacy to the Distributed Cognition and there are overlaps between these two 

literacies. In Carlos’ update in Figure 4.1.11, Carlos displayed his distributed cognition 

literacy while his network participated in the process where they formed a collective 

intelligence by creating a knowledge pool. In Figure 4.1.12, Zahra can be seen contributing 

to the information pool of her social network by warning them about her recent experience 

with an e-mail she received. This example is in line with Levy’s (2000) argument of everyone 

knowing something and nobody knowing everything, as Zahra is seen helping others in her 

community. Collective intelligence is often more prevalent among the groups that are 

gathered around a special interest or affiliated under common interests such as The 

Battlestar Galactica franchise or Marvel’s comic book universe in SNSs.  
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Figure 4.1.12 Zahra’s status update warning her audiences against hackers 

Transmedia navigation is one of the most commonly exhibited NMLs in SNSs thanks 

to the technological affordances. As seen earlier in the posts of other individuals, transmedia 

navigation necessitates efficient use of multiple media resources and sites. In Figure 4.1.13, 

two posts of Jiao which have the same text and photo can be seen shared in his Twitter and 

Facebook accounts. Jiao’s post is especially remarkable as his father sent him a photo in 

which his father’s decoration of yogurt with “National Day” text was visible. After receiving 

this photo from China, he projected his national identity by conveying the image to his 

followers on Twitter, and sharing with his audience on Facebook. Thus, successful use of 

transmedia navigation made a local product globalized through re-contextualization and 

allowed Jiao to experience a simultaneous presence in multiple sites. This is a clear example 

of the role and importance of such NMLs for the circulation of cultural products from one 

space to culturally and linguistically diverse other sites. The possession of such literacies 

helps IGSs position themselves as ‘authentic’ members of their home communities and a 

contributing member of wider networks he is affiliated with.  

 



 
 

119 
 

 

Figure 4.1.13 Jiao’s National Day posts on his two different accounts 

The scope of Transmedia Navigation is not limited to the transfer between 

technological tools. This literacy also involves dealing with the flow of information from 

multiple resources. Gloria, a third-year Mexican PhD student in Arid Lands Resources, was 

observed following the news story of a mine spill in Mexico from multiple media outlets 

including local and global ones. In Figure 4.1.14, she is seen sharing the news regarding the 

mine spill in Mexico from the Cronica and BBC Mundo in two days. Gloria’s transmedia 

navigation literacy included the level of simple recognition (she identified the same content 

across multiple sources), the level of narrative logic (she understood how the story was 

communicated in dispersed media content), and the level of rhetoric (she expressed her 

ideas within her SNS account in different ways using Spanish and English). In this digital 

practice, Gloria, like all the participants in the study, also claims authorship of the content 

for her audiences by broadcasting these links from her Facebook page. 
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Figure 4.1.14 Gloria’s posts showing her following the mine spill from different sources 

4.1.4 Networking and Negotiation 

The last two of the NMLs are Networking (m=3.73, 7th highest score) and Negotiation 

(m=4.44, the highest score). Networking emphasizes being able to search for, synthesize, and 

disseminate information, while Negotiation focuses on the capacity to be able to travel across 

different communities and respect diverse norms present in online contexts. Even though 

these two literacies are listed separately, they both require an ability to understand relations 

between information and the navigation of these resources across different social 

communities. Figure 4.1.2, which illustrated Michael’s playful experiment with spam e-mails 

he received, is a good example of Networking literacy in Jenkins and colleagues’ original 

definitions. However, I interpret this literacy beyond the synthesis of information by 

including an ability to successfully address your networked audience. Two examples in 

Figure 4.1.15 are given to show how participants make use of their Networking literacies in 

SNS context. The post on the left was shared by Isabel, a third-year Chilean PhD student in 

Teaching and Teacher Education and the post on the right was shared on the wall – SNS home 
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page – of Mariela, a second-year Spanish Master’s student in Legal Studies. Isabel shared a 

widely circulated meme inspired by the science-fiction movie of Interstellar in which a group 

of explorers discover a new planet where gravitational anomalies cause time to move 

significantly slower. Even though she specifically addressed her husband, who had recently 

received his PhD degree, by embedding the text “Look [the name of her husband]”, a total of 

15 people reacted to her post by “liking” it. In the second post, a friend of Mariela’s wrote “I 

thought of you” in Spanish and shared the news of the death of the main actor of the popular 

Mexican show “El Chavo del 8” which was popular in Spain as well. When asked about this, 

Mariela expressed that both she and her friend used to watch this show and her friend knew 

that she loved this show. In both cases, it is observed that individuals found and disseminated 

information with a particular audience, thus using re-semiotized resources as mediums to 

solidify relationships within their networks. Both of the individuals understood the 

dynamics of their network and managed to find ways to network with either a group of 

colleagues to whom they relate, or one close and dear friend by successfully filtering and 

repurposing the information they found.  
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Figure 4.1.15 (Left) Isabel’s meme post, (Right) Mariela’s friend sharing the death news of a beloved actor 

 Negotiation, which was commonly found across the social networking data of the 

participants, requires going beyond information dissemination and involves traveling across 

different communities in one’s network and respecting alternative norms. Yeong, a second-

year Korean Master’s student in Communication, provided a good example of this literacy as 

seen in Figure 4.1.16. In her post which was shared at the end of her first semester at 

graduate school, Yeong updated her status in both English and Korean. While she briefly 

shared her enthusiasm of “being done” in the semester in English, she wrote the following 

text in Korean: 

"Just finished grading my students' exams as my last task of this semester and I'm finally done! This 

3rd semester of MA was seriously never ending! Now it's time to recover sleep, take care of my skin 

and fix my diet!"  
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Figure 4.1.16 Yeong’s status update regarding the end of the semester 

When Yeong was asked about the difference, she said that it was typical for Korean 

girls to take care of themselves and their skin after having an exam period in which they were 

all tired, did not sleep or eat well. It can be seen that Yeong was aware of the audience in her 

network and displayed her awareness by making certain linguistic choices and she 

elaborated her post more in Korean in order to address her audience in Korea better, thus 

employing a successful Negotiation literacy. 

 In Figure 4.1.17, Elif’s status update regarding the Christmas and holiday time in the 

United States can be seen. Displaying her cultural awareness in the language of the audiences 

in her network she addressed, Elif also exhibited her Negotiation literacies by recognizing 

the existence of various groups in her community and showing respect to people following 

different norms than hers. The number of likes she received may be interpreted as her 

successful navigation across two different communities in her American network. 

 

Figure 4.1.17 Elif’s status update regarding Christmas and holiday time  
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 Based on the results shared in this section, Facebook is the most popular SNS among 

IGSs and it is followed by LinkedIn, Google+, Twitter, Academia.edu, and Instagram. IGSs use 

mainstream SNSs such as Facebook and Google+ as well as professional SNSs like LinkedIn 

and Academia.edu. Some students also use instant communication service applications and 

SNSs that are popular in their home countries. The results indicate that NMLs of IGSs are 

generally high and all the literacies are above the average score (m=3.82). While the most 

successful literacies IGSs employ are Negotiation, Judgment, Collective Intelligence, and 

Transmedia Navigation, the least successful literacies are Appropriation, Simulation, 

Performance, and Multi-tasking. The least successful literacy (Appropriation) has a mean 

score of 3.34, thus showing that there is no literacy under the score of 3 out of 5. The overall 

mean scores show that participants do not have the same level of self-reported expertise for 

all the NMLs. While they are very good at Negotiation and Judgment, they do not have the 

same level of literacy for Appropriation and Simulation. Examples, which were provided for 

each literacy, show that the literacies that each individual excels at may not be the same (e.g., 

Appropriation may be the lowest literacy among IGSs, but Nissa is very good at that). In 

addition to this, many of the examples illustrated multiple and overlapping literacies at the 

same time. This shows that efficient participation in SNS context may require the 

employment of a combination of literacies.  

NMLs, which are mainly developed for educational purposes and include Web 2.0 

spaces, were employed specifically in SNSs. The analysis of these literacies in SNS contexts 

show that four of the Jenkins et al.’s (2006) NMLs (Appropriation, Judgment, Multi-tasking, 

Transmedia Navigation) can be interpreted in the same way as original terms. However, the 

rest of the literacies (Play, Simulation, Performance, Distributed Cognition, Collective 
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Intelligence, Networking, Negotiation) need to be re-interpreted or their meanings should be 

expanded to be more applicable to SNS contexts. While some of these literacies can be 

merged into one category due to the overlapping, new categories may need to be formed as 

well. All of these are discussed in the next chapter. 

Last but not least, NMLs were employed in projection of certain aspects of identities 

as shown in the examples. For example, Thomas displayed his professional identification 

while engaging in a playful experiment with spam e-mails, while Mihret, Zahra, and Elif 

projected national identities through values associated with their home countries. Nissa re-

semiotized images by means of her Appropriation literacy and modification of multimodal 

resources. While Multi-tasking allows participants to traverse simultaneous offline and 

online contexts, we see how Judgment can function as an identification marker in Ahmed’s 

case. All of these show how self-initiated use of NMLs contribute to the re-entextualization 

and re-semiotization of text-based and multimodal tools for the purpose of self-presentation 

and expression of multiple identifications. NMLs allow users to engage with multiple forms 

of resources and a networked audience to perform and transform their identities while 

experiencing transnational mobility, which contributes further diversification of resources 

and audiences in an individual’s network. 

4.2 Users’ Multilingual and Multimodal Practices in Online Social Networks 

The second theme emerging from the data analysis is the diversity of linguistic and 

digital media choices made by the IGSs who took part in the present study. By adopting 

multilingual and multimodal digital practices, individuals experiencing transnational 

mobility contribute to the superdiversity of online social networks. This section presents 
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both quantitative and qualitative SNS data, and SNS maps of participants. First, quantitative 

results of participants’ diverse networks are presented. Next, a quantitative and qualitative 

analysis of participants’ social networking data spanning through a year are provided. 

Finally, the ways linguistic repertoires of the individuals index certain aspects of identity are 

shown through SNS data. All the results are enhanced by data from interviews with 

participants and computer-mediated discourse analysis of the interview data. 

Superdiversity is defined as a “dynamic interplay of variables among an increased 

number of new, small, scattered, multiple-origin, transnationally connected, socio-

economically differentiated and legally stratified immigrants” (Vertovec, 2007, p. 1024). 

Interpretation of superdiversity in online environments and conceptualization of SNS 

settings as superdiverse spaces necessitate illustration of diversification in these places. For 

this purpose, two questions regarding linguistic and sociocultural variety in online social 

networks were asked to the participants of the online survey. The question “Which languages 

do you see in your feed/timeline/wall in your social networking site account(s)? (Please include 

as many as you see)” was responded to by all participants of the survey. A total of 443 items 

(i.e., languages) were written down by 90 participants and the responses included commonly 

spoken languages (e.g., French, Spanish, Arabic, Italian), relatively less spoken languages 

(e.g., Bulgarian, Kurdish, Welsh, Amharic), and indigenous languages (e.g., Bataknese of 

Indonesia, Nahuatl of Mexico, Mapudungun of Chile). The average number of languages IGSs 

saw in their online social networks was nearly 5 (M=4.91). To index a participant’s 

audience’s sociocultural diversity, the question “What countries are people in your social 

networking sites from? (Please list as many as you know)” was asked. The question generated 

a total of 946 responses (i.e., countries) which indicated that the audience in the SNS 
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accounts of IGSs were found to come from nearly 11 different countries (M=10.5) on average. 

While the most diverse social network was found to have connections with people from 38 

different countries, the least diverse was found to feature people from only two different 

countries.  

Apart from the linguistic and cultural diversity that was reflected in the results above, 

the networks of the participants in this study were widely varied in terms of the community 

clusters they had in their networks. For instance, Figure 4.2.1 below shows a visualized 

Facebook network map of Carlos, the Costa Rican PhD candidate in Linguistics. The map, 

which was formed through the graphic data file (gdf) of the Facebook network of Carlos, 

exhibits the diversity of Carlos’ various connections and their relationship with each other. 

Small dotes on the map are called “nodes” and stand for each person who is a ‘friend’ of 

Carlos on Facebook, whereas the lines are called “edges” and they represent the connections 

between Carlos’ Facebook friends (i.e., mutual friendship). At the time of the study, Carlos 

had 786 nodes, which had 8776 connections. Each color on the map corresponds to a 

community cluster in Carlos’ network which means that certain people share mutual friends 

among them, thus forming a cluster. Social network analysis of the data revealed 40 different 

communities on the network, although only 10 to 11 of them are large enough to be 

considered a cluster in the network. Carlos’ network reflects the certain groups of people he 

has met in his life and added to his virtual network such as his classmates from college in 

Costa Rica, Fulbright Gateway orientation that he attended in the United States, a youth 

program he participated in Japan, his current colleagues and professional network in the U.S., 

his high school friends from Costa Rica, and his family back in Costa Rica. Each of these 

community clusters are represented with different colors in Figure 4.2.1.  
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Figure 4.2.1 Carlos’ visualized Facebook network map 

In Vertovec’s terms, the SNS affords Carlos the creation of his own superdiverse space 

through a dynamic interplay of variables (e.g., language, country of residence), among a 

constantly active number of scattered, multiple-origin, transnationally connected and socio-

economically differentiated group of people. As the edges on the map show, the network is 

quite dynamic and despite the cluster categorizations, the communities are connected with 

each other. Because of this, it can be argued that SNSs are interactive superdiverse spaces 

which offer linguistic or socio-cultural varieties and host dynamic variables of economical 

stratifications across different community clusters in various networks. 
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4.2.1 Multilingual and Multimodal Repertoires of Participants 

This section presents quantitative and qualitative results of participants’ linguistic 

choices and practices across online social networking spaces. Drawing from 

Androutsopoulos’ concept of “Networked Multilingualism” for the analysis of multilingual 

practices, the analysis takes two main processes of digital linguistic practices into account: 

being networked (i.e., being virtually connected to others), and being in the network (i.e., 

being embedded in the global web) (Androutsopoulos, 2013a). Illustrating participants’ use 

of linguistic resources within their network and in relation to their network, the section 

interprets multilingual repertoire as the knowledge and use of participants’ different genres 

in different languages. While the author of this dissertation endorses Blommaert’s concept 

of truncated repertoires (see Chapter 2) which offers a critical view of language competence 

and emphasizes the need to understand different learning modes leading to different 

degrees of knowledge of language (Blommaert & Backus, 2011), ‘language’ is maintained as 

a coding category in the analysis of participants’ multilingual repertoires following 

Androutsopoulos’ (2013a) methodology. Since the participants of the present study have 

diverse linguistic backgrounds, coding categories such as first language (L1, self-identified 

native language of the participant), second language (L2, used for English) are preferred over 

labels such as “Urdu”, “Chinese” or “German”. In the following section, the statistical results 

of coding categories are given, and it is followed by social networking data samples, 

visualized social networking maps and excerpts from interviews for different coding 

categories. 
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The quantitative analysis of participants’ linguistic choices included statistical counts 

of the SNS data of the participants based on the emerging coding categories. The analysis 

included all the text-only status updates/posts as well as multimodal posts (i.e., photos, 

videos, web resources/links) which were accompanied by text. Since the coding was based 

on textual components and was conducted for the purpose of understanding linguistic 

practices, posts participants shared without text were not included in the quantitative 

analysis. As shown in Table 4.3, 13 of 16 participants’ SNS data were included in the analysis. 

Despite being actively present in online social networks, SNS data of the two of the 

participants, Mihret and Mariela, were not included in the analysis as their total number of 

posts that met analysis criteria was less than 15. The other participant, Jiao, was also active 

on his social networking account (Facebook), however, it was observed that the majority of 

his text-based posts were automatically transferred to his Facebook account following his 

use of other web 2.0 platforms such as Swarm, or other SNSs like Twitter. In order to 

overcome a potential imbalance between his text-only and multimodal posts, his statistics 

were excluded from Table 4.3 as well. The analysis covers the entire year of 2014 for all 

participants with the exception of Gloria whose ten-month data is included since she re-

created an account on Facebook at that time period.   

Table 4.3 Participants’ language choices for text-only and multimodal posts on Facebook 

Pseudonym Language Choices 

L1 L2 ML TL Total 

Ahmed Text-only posts 1 4 1 2 8 
 Multimodal posts 31 33 1 4 69 

Carlos Text-only posts 4 2 3 0 9 
 Multimodal posts 6 2 11 2 21 

Gabriel Text-only posts 4 1 3 1 9 
 Multimodal posts 14 9 7 0 30 

Gloria Text-only posts 7 2 2 0 11 
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 Multimodal posts 23 5 9 0 37 
Elif Text-only posts 56 12 5 2 75 

 Multimodal posts 107 38 3 5 153 
Estella Text-only posts 13 5 5 3 26 

 Multimodal posts 40 22 5 2 69 
Isabel Text-only posts 56 26 11 4 97 

 Multimodal posts 109 34 13 2 158 
Nara Text-only posts 102 186 39 9 336 

 Multimodal posts 29 104 22 2 157 
Nissa Text-only posts 14 4 7 3 28 

 Multimodal posts 88 104 41 0 233 
Thomas Text-only posts 0 7 0 0 7 

 Multimodal posts 1 22 2 1 26 
Wang Text-only posts 44 56 13 21 134 

 Multimodal posts 26 45 6 0 77 
Yeong Text-only posts 14 3 6 0 23 

 Multimodal posts 6 19 21 1 47 
Zahra Text-only posts 4 33 6 1 44 

 Multimodal posts 0 50 1 4 55 
 Average 30.73 31.8 9.34 2.65 74.5 
 Total number 

Percentage 
799 

41.21% 
828 

42.70% 
243 

12.53% 
69 

3.56% 
1,939 
100% 

L1: First Language; L2: English; ML: Multilingual, TL: Translanguaging 

The analysis of 1,939 posts showed that linguistic practices of participants included 

the use of their first language (L1), second language (L2, English), multiple languages -L1 and 

L2 at the same time- (ML) and translanguaging (TL) practices. As can be seen in Table 4.3 

above, the distribution of the language choices was not same for all the participants, and the 

numbers were widely varied. However, the overall result indicated that both L1 and L2 were 

almost equally present in online social networks, being 42.21% (n=799, average=30.73) and 

42.70% (n=828, average=31.8) respectively. The co-presence of L1 and L2 was found in 

12.53% (n=243, average=9.34) of the posts. The instances where translanguaging, a term 

preferred over code-switching as “meaning-making is not confined to the use of languages 

as discrete, enumerable, bounded sets of linguistic resources” (Creese & Blackledge, 2015, p. 

21), occurred was limited to 3.56% (n=69, average=2.65) of the SNS posts. While some 
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participants such as Elif and Isabel preferred to use their native languages (Turkish, Spanish) 

more than L2, some participants like Thomas and Zahra dominantly chose L2 over their L1s 

(German, Urdu).  

In order to display the role of various digital media and multilingual resources 

employed and repurposed by participants of the study in a better way, the difference 

between text-only and multimodal posts of participants and differences across language 

selections need to be analyzed. Table 4.4 and 4.5 are created by using statistical analysis of 

IGS’s SNS data.  

Table 4.4 Percentages (and number) of participants’ multimodal and text-only posts on Facebook 

Participant 
Multimodal Perct. 

(Number) 
 Text-only Perct. 

(Number) 
Ratio 

Nara 32 (157) 68 (336) 0.47 

Wang 36 (77) 64 (134) 0.56 

Zahra 56 (55) 44 (44) 1.28 

Isabel 62 (158) 38 (97) 1.63 

Elif 67 (153) 33 (75) 2.03 

Yeong 67 (47) 33 (23) 2.03 

Carlos 70 (21) 30 (9) 2.33 

Estella 73 (69) 27 (26) 2.7 

Gabriel 77 (30) 23 (9) 3.35 

Gloria 77 (37) 23 (11) 3.35 

Thomas 79 (26) 21 (7) 3.76 

Nissa 89 (233) 11 (28) 8.1 

Ahmed 90 (69) 10 (8) 9 

Total 67% (1132) 33% (807) 3.12 

 

 Table 4.4 illustrates the percentages and number of participants’ multimodal and 

text-only posts. According to the table, IGSs frequently employ multimodal resources when 

they share entextualized posts as the percentage of their multimodal posts is about twice 

that of text-only posts. In terms of individual differences, Nara and Wang are the only 
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students whose entextualized posts are more of a text-only nature, while Nissa and Ahmed 

heavily made use of multimodal resources compared to other students. Both Nara and Wang 

were observed sharing their daily life experiences in text-only narrative style. Nara 

mentioned that she loved writing and self-reported that she often posted long status updates. 

Nissa herself stated during the interview that multimodal resources perfectly match her 

expression style as she defined herself as someone who is more visual than textual. Ahmed, 

who had the highest ratio of all participants, very often shared links and news pieces from 

other networks within his network and rarely engaged in text-only updates. We can 

speculate that the ways an individual uses an SNS and their personal choices can affect the 

amount and percentage of using multimodal resources but it is clear that all individuals make 

use of these semiotic affordances. Considering that there were many status updates without 

text but involved the use of digital media such as a photo or video, the percentages of 

multimodal posts (including Nara and Wang’s posts) are very likely to be higher. This reflects 

the semiotic and technological diversity afforded by online SNSs and shows that resources 

including videos, images, audio/music content, and links are part of IGSs’ multimodal 

repertoires through which they experience meaning-making process and express multiple 

identifications.  

 Table 4.5 demonstrates the percentages and number of participants’ L1 and L2 posts. 

Based on the table, the presence of L1 in SNSs of IGSs is more apparent than L2 even though 

there are considerable differences between participants. Interestingly, all the participants 

who use L1 more than L2 in their network speak Spanish as their first language (Gloria, Elif, 

Isabel, Carlos, Estella, Gabriel) with the exception of one Turkish speaker (Elif). While L2 is 
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present as much as L1 in the networks of Nissa, Yeong, and Ahmed, L1 is more dominant in 

the SNSs of Wang, Nara, and specifically Zahra and Thomas.  

Table 4.5 Percentages (and number) of participants’ posts in L1 and L2 on Facebook 

Participant 
L1 Percentage 

(Number) 
L2 Percentage 

(Number) 
Ratio 

Gloria 81 (30) 19 (7) 4.26 

Elif 77 (163) 23 (50) 3.35 

Isabel 73 (165) 27 (60) 2.7 

Carlos 71 (10) 29 (4) 2.45 

Estella 66 (53) 34 (27) 1.94 

Gabriel 64 (18) 36 (10) 1.78 

Nissa 49 (102) 51 (108) 0.96 

Yeong 48 (20) 52 (22) 0.9 

Ahmed 46 (32) 54 (37) 0.85 

Wang 41 (70) 59 (101) 0.7 

Nara 31 (131) 69 (290) 0.45 

Zahra 5 (4) 95 (83) 0.05 

Thomas 3 (1) 97 (29) 0.03 

Total 67% (799) 33% (828) 1.5 

 

 Based on these results, we can draw a connection between the language choices of 

participants in SNS with the dominance of particular language(s) spoken by audiences in 

their networks and the active presence of particular communities. For instance, L1-speaking 

audiences in the networks of Gloria, Estella, and Elif, and L2-speaking audiences in the 

networks of Zahra, Wang and Thomas are self-reportedly higher in terms of number (or they 

are more active as in Thomas’ case). The language choices of Isabel and Gabriel, whose family 

members in their home countries expect them to share multimodal updates, are influenced 

by these expectations to some extent and this contributes to the dominance of L1 in their 

networks since they prefer using L1 in such cases. The distribution of languages in Nissa and 
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Ahmed’s networks are close to the overall distribution of L1- and L2-speaking audiences in 

their networks. While the same thing can be said for Nara’s network, her L2 is the dominant 

preference in her network. It might be related to Nara’s purposeful choice of emphasizing 

this particular English-speaking cosmopolitan persona that she wants to display for her 

students. Because she reported during the interview that she wanted her students (who are 

learners of English) to see what they can do and where they could visit if they studied abroad. 

The case of Yeong is particularly interesting as she has reported and it was shown in her 

network map (see Figure 4.2.8) that she had a dominant Korean-speaking network. 

However, she has slightly more usage of English than Korean and considering the higher 

number of multiple language use by her and based on the interview with her, we can claim 

that it is important for her to accommodate English- and Korean-speaking audiences in her 

network. Despite different choices for various reasons, it is clear that IGSs draw on their 

multilingual repertoires and as can be seen in the upcoming sections, languages including 

particular varieties are deployed as resources for identity work. 

Following the quantitative analysis of participants’ social networking data, examples 

of SNS data, SNS maps and interview excerpts are provided for each of the linguistic 

categories given above. Thus, a more detailed picture of multilingual repertoires and 

practices of participants in SNS spaces is drawn. 

4.2.2 Multilingual Practices of Participants 

4.2.2.1 The Use of L1 

The analysis of the data revealed that the use of first language (L1) by IGSs was among 

the most common linguistic practice along with second language use. The results indicated 
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that the use of L1 was closely related to the presence of relevant audiences as well as other 

factors such as the convenience of using native language and being more competent in that 

particular language. Overall, it was observed that the use of L1 in online social networking 

spaces offered a discursive way for IGSs to project certain aspects of their local identities and 

contributed to the superdiversity of their networked audience.  

The presence of a networked audience in an individual’s SNS account was found to 

impact the linguistic practices of IGSs. Isabel, Chilean graduate student, reported during the 

interview that she used only Spanish while thinking about Chile or something related to it. 

She further added that if she wanted to post something that addresses her family [in Chile], 

she would do it in Spanish. The analysis of Isabel’s SNS data showed that she often employed 

Spanish when she shared updates about her daughter, who was 3 years old at the time of 

data collection. She reported that it was a way for her to tell her family in Chile how her 

daughter was growing and tell everyone in her network that she was a proud mother. 

Similarly, Gabriel was also observed to share adventures he experienced with his family and 

two children and often shared them in Spanish or both Spanish and English. By employing 

the linguistic medium, it was visible that both Isabel and Gabriel positioned themselves as 

Spanish/multilingual speakers and parents who communicated with their family in Latin 

America through their SNS accounts.  

In line with the cases above, Gloria mentioned the importance of knowing her 

audience and how that led to certain linguistic choices during the interview. She said: 

I actually have a lot of friends who speak Spanish, so it is kind of easier to that if you are in this 

region [Southern Arizona]. I have at least 10 American friends who speak Spanish as well. So, 
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they are like the bridges of information. I can share those [resources] with them and I am pretty 

sure they will talk about it to their American friends who do not speak Spanish. (Interview with 

Gloria on 12/11/2014) 

 As seen in the excerpt above, audience awareness leads her to employ an audience-

specific linguistic practice and this helps her potentially reach an audience beyond her 

network. Similarly, Estella was also observed engaged in Spanish language practices partly 

thanks to her network in the United States, a majority of whom consisted of her Spanish-

speaking colleagues at the Spanish and Portuguese department. As can be seen the audience 

in participants’ home countries, as well as the new network formed in the United States, and 

the context of being in a Spanish department in a bilingual region can lead to the choice of 

L1. 

The arguments above are valid for Elif, the doctoral student participant from Turkey, 

whose posts were predominantly in Turkish. The two visualized Facebook network maps in 

Figure 4.2.2 were formed through a social network analysis (SNA) software. The map on the 

left side was based on the data of users’ interface language on Facebook (i.e. the language 

people in her network used Facebook in) and automatically created with Gephi data 

visualizer software. I observed and found that the language used by people in her Facebook 

network was not same as the actual native language of these speakers. For example, I found 

that some Turkish speakers in her network were using Facebook in English or German and 

this observation was confirmed by Elif as well. I worked on the original data and replaced 

the language of Turkish speakers who used Facebook in other languages with Turkish 
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language. To ensure the validity of the edited data, I collaborated with Elif during this 

process28.  

   

Figure 4.2.2 (Left) Elif’s visualized Facebook network map by interface language [Red: Turkish, Blue: English, 
Green: German], (Right) Elif’s visualized Facebook network map by native language29 [Pink: Turkish, Blue: 

English] 

The map on the left (Figure 4.2.2) indicates that there are three main languages in 

which people in Elif’s network used Facebook. While red dots represent people using 

Facebook in Turkish, blue dots represent English users and green dots reflect users of 

Facebook in German. The language of Turkish speakers, who used Facebook in Turkish, were 

switched from English and German. The map on the right (Figure 4.2.2) reflects these 

changes as the color blue, which represents English speakers, is less compared to the map on 

the left. What we see is that blue nodes turn into pink nodes in the rightmost cluster of the 

                                                           
28 Being from Turkey, I could recognize Turkish names, so I could differentiate Turkish people who were using 
Facebook in other languages. The limitation here is my assumption that any user with a Turkish name could 
speak Turkish. I aimed to eliminate this assumption by including Elif into this process as she knew the linguistic 
background of people in her network better.  
29 Native/First language of Elif’s friends. 
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maps, meaning that the native languages of many people in Elif’s U.S. network are Turkish 

but these people use Facebook in English. Representing Elif’s community in and around the 

Southwestern U.S. city where she studied, it can be seen that the majority of her network in 

the U.S. included Turkish speakers. Informed by Elif’s both quantitative and qualitative 

analyses of SNS data and her visualized network maps, it can be concluded that Elif’s 

dominant Turkish-speaking audience in Turkey and the United States clearly affected her 

linguistic choices. 

In line with the audience factor, some participants like Nissa and Yeong reported that 

their L1 choices were sometimes affected by their mood, the context of the post, and the 

establishment of an empathy. Yeong mentioned that she could elaborate more in Korean, her 

native language, and talk about her deeper emotions and thoughts better. She also noted that 

people in Korea would feel empathy with her. Nissa, who shared a post involving her 

frustration about the Statistics class she took, explained her use of Thai by saying: 

It [the post] is mostly about complaining and I like to complain in Thai! I feel like my friends in 

Thailand would show more empathy towards me because all of them would have to go through 

this [in Thailand], and they are feeling same way in general. (Interview with Nissa on 

12/14/2014) 

As shown in the excerpt above, the fact that Nissa preferred her native language over 

her L2 included factors such as her mood (being frustrated) and audience (the desire to 

connect with people who would feel related).  

Linguistic repertoires of the participants included diversity within their native 

languages in some cases. For example, participants like Estella and Mariela who are both 
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from southern Spain (Canary Islands and Cadiz), employed a variety of their hometown 

Spanish in some cases while Gloria made use of her Sonoran dialect of Spanish. Figure 4.2.3, 

for instance, shows Estella adopting an informal Spanish which her mother often uses [using 

Pa’ casa instead of a more common “Para casa” (to go home)] in her post at a time she was 

traveling to her hometown. Even though her post is in Spanish, as she made use of SNS 

feature offering its users to specify their current locations and arrival targets at the time of 

mobility, her status update became multilingual in nature. Mariela, a native of Andalucía in 

southern Spain, expressed her opinion on the use of a dialectal feature that there was an 

extra flavor in that. Reporting that she sometimes displayed the flavor, she added: “So that is 

something people from the south would say ‘Yes!’ and they appreciate that you are still 

Andalus.” (Interview with Mariela on 12/15/2014). 

 

Figure 4.2.3 Estella’s status update regarding her visit to home 

Gloria also mentioned that she would make lexical choices which would be only 

employed in Sonoran Mexico and only her friends in northern Mexico would understand 

that. By noting that a lot of her publications had “that kind of flavor”, she pointed out that she 

would often use Sonoran dialect to talk about personal things. When asked for an example 

of such `flavor` during the interview, Gloria told the following story behind one of her posts: 

This year, a couple of Chileans with this little girl moved next to my apartment and I remember 

that I was very sad because the little girl didn’t have friends. There were only students in the 

apartment complex. So there were no more kids to play with. I was very sad for her, because she 

knocked my door and asked me if I wanted to play with her. And I remember I posted something 
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on Facebook related to this little girl so far away from their house and friends and her 

grandmother and grandfather. And I said something like, “No hay mas chamacos para jugar” 

meaning “There are no more chamacos to play”. `Chamaco` is a word in Sonora that means 

“children” “little boy or girl” and that word is not commonly used in the rest of Mexico. It is a 

very Northern word. I used that and a couple of other things I don’t remember now, but that’s 

the example that came to my mind. It was about how I was being sad for that girl, how I felt 

connected to her because I felt alone when I came here. So it was a very personal and emotional 

thing. Sonoran people would understand [me] more and all the likes I got were from Sonoran 

people! (Interview with Gloria on 12/11/2014) 

 The power behind the employment of a single lexical item from the linguistic 

repertoire of home country can be seen in the narration of Gloria. The use of a local variety 

not only helped her convey her emotions in a deeper way, it also became a rich medium for 

Gloria to index her Sonoran identity by not necessarily being aware of the power that came 

with it. For both cases, it is clear that even a single utterance from a local variety of first 

language can index ethnic identity of speakers while facilitating the communication with 

local interlocutors (Duff, 2015). 

 Finally, the diversity of L1 use in SNSs increased thanks to the employment of 

Latinized versions of the languages such as Amharic in Mihret’s case and Urdu in Zahra’s 

situation. Mihret reported that it was a common practice for her and Ethiopians to 

participate in SNSs by choosing Romanized script over Amharic orthography. Similarly, 

Zahra noted that it was easier for people to write in what she called “Latinized version of 

Urdu”. An example of Zahra’s Romanized Urdu use together with English is given below.  

4.2.2.2 The Use of L2 (English) 
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 The IGSs participating in this study were found to exhibit their second 

language/English (L2) repertoires in their social networking accounts as much as their L1s. 

Positioning themselves as competent users of English, their written discourses in a language 

other than their native language allowed them to index global aspects of their identities in a 

superdiverse online context. Similar to native language practices, the role of audience in the 

selection of L2 was important.  

 Since the participants of this study had been studying in the United States between 6 

months to 7 years at the time of the data collection, their networked audience online 

included speakers of English from the United States. During the semi-structured interviews, 

most of the participants often noted that their non-American audience included both their 

home country citizens who could understand English in various levels and international 

friends with whom they communicated in English most of the time. Therefore, multilingual 

repertoires of the participants’ networked audiences were reported to be diverse and 

affected their L2 use. 

 One of the most common ways of using L2 included posts addressing particular 

community clusters where English was dominantly used. For instance, Isabel, who works as 

a graduate assistant, said that she would use English when she talked about work because 

she knew who would read it. She further added: “If I want to post a status on how work was, 

somebody leaving work, things like that, I would do in English” (Interview with Gloria on 

12/11/2014). Similarly, participants were often observed that they chose English over their 

native language when they shared their graduate school or professional work related 

updates (Figure 4.2.4). Considering all the participants mentioned the presence of their 
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colleagues in their networks, it can be argued that they embraced the language of the 

audience they communicated through the posts. Communicating in English allowed them to 

access their English-speaking audiences and became a valuable cultural capital in their 

identification as graduate students. In line with these, another participant (Ahmed) reported 

that most of the things he shared in English at some point served the purpose of raising 

awareness of his American audience. When asked about the nature of the posts, he said that 

he would share news and various videos about both Egyptian culture and some political 

issues that were actively present in the Middle East. He noted that he wanted people to know 

what had ‘really’ been going on in the Middle East before taking a certain stance. The cultural 

transfers and exchanges like this are explored in detail in section 4.3. 

 

Figure 4.2.4 Wang (left) and Zahra’s (right) graduate school related status updates in English 

The analysis of social networking data revealed that the presence of a community 

cluster in a network did not automatically translate to addressing of that community’s 

linguistic repertoire. For instance, Thomas’ visualized Facebook map in Figure 4.2.5 shows 

that Thomas has a number of community clusters which consist of people who use Facebook 

in English and/or German. While nodes in Red represent German users in Thomas’ network, 

Green-colored nodes stand for English users. Despite the distributed colors and relatively 

good presence of German speakers in Thomas’ map, the quantitative analysis revealed that 

Thomas’ entextualized posts were in German only once while he used English 29 times in 

2014. During the interview, Thomas explained the situation which clarified his limited use 

of German on Facebook: 
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I think the people from Germany that I am friends with on Facebook, a lot of people are more 

acquaintances, like people I know from high school, people I know from undergrad, people that 

I do not keep close contact anymore, and then those people with whom I do keep close contact 

with, I don’t usually post that on Facebook. I communicate through either direct messaging on 

Facebook or e-mails or Skype, things like that. (Interview with Thomas on 12/9/2014). 

 

Figure 4.2.5 Thomas’ visualized Facebook network map by language of interface [Red: German, Green: 
English] 

 During the interview, Thomas also revealed that one of the reasons he chose English 

over German was his perception of English as being comparatively more inclusive. He said 

that the choice of English helped him address all the people who did not speak German by 

reporting that his network would possibly include more bilingual speakers whose native 

language was German compared to the other way around. Thomas concluded his ideas about 

using English on Facebook by saying: “[In the United States] I think in English, I dream in 

English, so why not use Facebook in English?” (Interview with Thomas on 12/9/2014). In line 

with Thomas’ perspective, Nara reported that she was often concerned about her audience 
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and was aware of the ways she addressed them in her posts. The interview showed her 

perspective on the inclusiveness of English as a medium of linguistic practice on Facebook 

as she said: “If I want my post to be understood by more people, I use English basically. When I 

am not concerned about if all people will understand or not, I use any language I want.” 

(Interview with Nara on 12/12/2014). 

 Overall, the results indicated that the use of second language was a common linguistic 

practice for IGSs to effectively take part in the participatory SNSs and it was employed for 

various purposes and in different quantities for each participant.  

4.2.2.3 The Use of L1 and L2 & Translanguaging 

Apart from participating in superdiverse, globalized social networking practices, 

participants made use of their multilingual repertoires by positioning themselves as skillful 

users of their first and additional languages. The number of entextualized posts in which two 

languages were used together consisted of 12.53% (n=243) of all the SNS data that was 

collected. Translanguaging in those posts occurred 69 (3.56%) times across the SNS data. 

The participants were found to employ multilingual resources in their digital activities in 

social networks in a number of ways. For instance, they used both their L1 and L2 at the same 

time and both languages signified the same thing in two different languages. They were 

sometimes seen posting about the same topic in two different languages in a single status 

update but they elaborated more in one language over the other. Participants occasionally 

used more than one linguistic variety in a single status update which demonstrated their 

multilingual abilities in a written context. 
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An example of the use of L1 and L2 together can be seen in Figure 4.2.6 in which 

Gabriel can be seen updating his status post in Spanish and English after receiving birthday 

wishes from people in his network in a wide array of varieties of Spanish and English. Taking 

the languages used in birthday wishes and two dominant languages used among his 

networked audience, Gabriel responded by thanking his friends for their birthday wishes in 

both Spanish and English. Gabriel’s multilingual status update, which started with Spanish 

text, was followed by the direct translation of his message in Spanish. 

 

Figure 4.2.6 Gabriel’s “Thank-you” update in English and Spanish 

 Unlike the example given above, some participants’ status updates included two 

languages which conveyed a similar message with different lexical choices across the 

languages. The majority of Yeong’s 27 posts in which Korean and English were used together 

consistently included similar examples. Figure 4.2.7 shows a multimodal post in which Yeong 

started her post in English and continued in Korean while an image of a fortune cookie in 

English accompanied the post.  

“Finally I'm leaving Tucson soon and will arrive in Incheon airport Wednesday night (Korean time)  

wow~~ Can't wait to be there! I will be there for a month which is not a short period of time but can 

actually feel extremely short, I hope to enjoy the time there at most and see all the people I missed and 

eat all the food that I missed! See y'all soon!” (English translation of the Korean text in Figure 4.2.7) 
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Figure 4.2.7 Yeong’s update about her visit to Korea in both English and Korean 

Starting a conversation around the message of a fortune cookie, Yeong engaged in 

multilingual practice which helped her project certain aspects of her identity. She also 

maximized the use of her SNS by taking advantage of a fortune cookie to display her joy of 

an upcoming visit to Korea. It is clear from Figure 4.2.7 and the Korean text that she was 

aware of the linguistic backgrounds of her audience and aimed to address them 

appropriately. It is interesting to note that Yeong did not refer to the fortune cookie at all 

when she wrote in Korean. When Yeong was asked to comment on this, she said that the 

fortune cookie was not a popular concept in South Korea and she did not need to mention it. 

However, she mentioned that the use of a fortune cookie in this post helped her start her 

own talk about her home trip (see Figure 4.1.16 for another example). Another observation 

to make here is that the choice of language in a post is not always same as the language of 

the content shared. While the language in the re-semiotized picture is in only English, the re-

entextualized text is in both English and Korean. 
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Yeong, whose visualized Facebook network map by the interface language is in Figure 

4.2.8 below, seemed to have a dominant number of Korean speakers in her network. As 

shown in the map, the networks colored in pink are Korean speakers, and blue nodes 

represent people who use Facebook in English. Presence of Korean speakers in Yeong’s 

network is comparatively heavy. In terms of the use of English and Korean together in 

Yeong’s posts despite of a heavier Korean audience presence, Yeong noted that she wanted 

to include as many people as possible in her network. She further specified that her posts 

including both Korean and English were not exact translations although the topic was same. 

As partly mentioned above, she reported that she could elaborate more in Korean and were 

more able to talk about her deeper emotions and thoughts. She also said that she knew with 

what people in Korea would empathize more. She further added by expressing “I guess I know 

how to address them. It is usually to make them feel that I am still Korean.” (Interview with 

Yeong on 12/16/2014). Marwick and boyd (2011) notes that people who cannot handle 

multiplicity of audiences in online networks experience “context collapse” as they 

experience challenges in addressing them appropriately. By managing potential tensions 

between her Korean-only and non-Korean speaking audiences, as a multilingual speaker, 

Yeong not only chooses different languages depending on the context but also talks about a 

particular sharing “differently when talking to different audiences” (boyd, 2011, p. 51). 

Management of an online performance to address different audiences through language 

practices within the same unit (i.e., a post) is an important finding as there is no empirical 

analysis of discourse in the literature (Androutsopoulos, 2014). 
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Figure 4.2.8 Yeong’s visualized Facebook network map by interface language [Pink: Korean, Blue: English] 

In addition to the use of first and second languages together as separate entities in a 

single status update, participants were found to switch between linguistic varieties in the 

course of a single sentence within a status update. Zahra, who loved to listen to and share 

music videos with her audience from time to time, posted a video which was re-entextualized 

with the use of Urdu and English languages in the same sentence (Figure 4.2.9). She wrote 

the text below (English translations of Urdu texts are given in brackets): 

PS: Before my friends ask me, “Kya hua” [what happened], I wish to clarify dil wil nahi toota, gaana 

acha hai :p [my heart did not break, the song is good] 
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Figure 4.2.9 Zahra’s multimodal post featuring translanguaging 

When asked about this post, Zahra mentioned that the song was about a lady whose 

heart was broken by her lover. She noted that she loved the song and the intended audience 

of this post was her Pakistani colleagues and friends who lived in the United States. In this 

way, Zahra moved across her multilingual repertoire to address a particular community 

cluster in her network and positioned herself as a multilingual citizen who could skillfully 

make switches between different linguistic varieties and form her own creation. Alim (2009) 

calls such translanguaging practices as an action of “agentive languaging” (p. 123) and points 

that such practices describe globalization best. 

In another case, Wang shared the post in Figure 4.2.10 which was translated into 

English below (English words used in her post underlined): 

It turns out that I have to spend such a long time to get an IRB certificate… spent a whole day for just 

6 modules ~ it’s not easy to be a researcher~ 

 

Figure 4.2.10 Wang’s status update displaying her translanguaging practice 
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Wang, who sometimes integrated her English lexical choices into Chinese updates, 

used three English words in her status update regarding her experience with the required 

procedures of the Institutional Review Board (IRB). When asked about her selections, she 

noted that words like IRB Certificate and modules did not come to her mind at the time of 

posting. She also added that she learned those words in English and that possibly affected 

her choice. In terms of the use of a relatively more common word like researcher and using 

it in English, she said that it might be because it was a word that was repeatedly used by her 

professor in the methodology class she was taking at that time. She also expressed that the 

use of words like IRB certificate and modules in this particular sentence and their connection 

to the word researcher might have also triggered her choices. As can be seen in Wang’s case, 

multilingual practices of IGSs in the form of translanguaging could be related to other factors 

than solely one’s audience in the network. Such flexible and seamless shifts were claimed to 

develop and transform “speakers’ skills, knowledge, experience, attitudes, and beliefs; thus 

creating a new identity for the multilingual speaker” (Li & Zhu, 2013, p. 519). As seen in both 

cases above, participants engage in translanguaging practice, which has the potential to be 

an identity resource especially within transnational communities where individuals can 

underscore their in-betweenness and hybridity (Wei & Hua, 2013). 

Based on the reported results in this section, the average number of languages that 

was present in SNSs of IGSs was five (5), while they reported that there were people from an 

average of 11 different countries in their networks. This information and the visualization of 

network maps show that SNSs can indeed be conceptualized as spaces of superdiversity. 

67% of participants’ entextualized post were multimodal in nature and certain ways of using 

SNS (such as narrating daily life instances) and personal preferences (better expression with 
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visual resources) affected the quantity of resource choices. However, all the informants 

made use of different modal possibilities in order to successfully involve themselves in the 

participatory culture. The diverse multilingual repertoires of participants were reflected in 

their language choices as examples of L1 only, L2 only, L1 and L2 together, translanguaging 

practices, and Romanized versions of some local languages were observed. The presence and 

activity of audiences, self-presentation strategies, and some languages being perceived as 

“lingua franca” in a network affected those choices as shown by visualized maps, interviews, 

and quantitative analysis. While L1 functioned as a strong marker of local identity, L2 

allowed users to index global aspects of their identities. The presence of multiple languages 

at the same time projected relatively stronger cosmopolitan identification although 

translanguaging practices were quite limited. When they appeared together, L1 and L2 were 

often interpreted as independent entities as they were separately deployed even in single 

posts; thus exhibiting ordered practices and the transfer of normativity in daily life into 

online spaces.  

 Overall, as the findings showed, IGSs who participated in this study not only 

possessed a rich linguistic repertoire but also made skillful use of their multilingual 

resources in order to successfully interact with their networked audience and participate 

within superdiverse online social networks. Based on the reported data, it can be argued that 

the SNSs as spaces of participatory culture were found to be quite diverse in terms of 

multilingual and multimodal practices employed and displayed.  
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4.3. Students’ Digital Practices of Sharing Transcultural Content  

The third and arguably the most interesting finding of the study was the digital 

practices of IGSs who shared transcultural content between audiences in their networks. 

Moving across different geographical areas and contacting individuals of other nationalities 

and speakers of various languages, the digital practices of IGSs warrant close examination as 

the variety of content they share contributes to the superdiversity of online social networks.  

Fine-grained qualitative analysis can examine how IGSs navigate between established and 

new identity categories while creatively incorporating diversity into their digital practices. 

Making use of the multimodal resources afforded by online social networks, individuals can 

position different aspects of their identities by employing both multilingual resources as 

mentioned above, and the type of content they share by addressing certain audience groups 

in their networks. As shown in the samples in this section, the variety of content shared with 

diverse audiences creates a multidirectional, dynamic flow of transnational content 

traversing an individual’s online social network. 

   

Figure 4.3.1 Ahmed’s visualized Facebook network maps: (Left) SNS map by community clusters, (Right) SNS 
map by location of his network 
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 Figure 4.3.1 above shows visualized network maps of Ahmed, the Egyptian doctoral 

student, who participated in this study. Each color roughly standing for a particular 

community cluster in Ahmed’s SNS map on the left side of Figure 4.3.1, Ahmed is seen, like 

other participants, to have various groups of people in his network who form a community 

cluster among themselves. Community clusters here are defined as “clusters of users who 

also share an independent relationship to one another and whose relationship to ego shows 

similar traits in a certain respect, e.g. former schoolmates or professional colleagues” 

(Androutsopoulos, 2014, p. 63). As edges, the connections between nodes, indicate, the 

relationship between individuals is bidirectional. There is also a tie between the members of 

a community cluster and members of other clusters in different density levels. This makes 

the number of connections and the density of ties between clusters to be very complex. This 

situation makes it difficult to follow a systematic analysis for the purpose of investigating 

them. In order to overcome this challenge, visualized network maps of participants were 

analyzed. As can be seen on the right side of Figure 4.3.1 (also in Figures 3.5, 3.8), the physical 

distance between audiences located in home and other countries is apparent on the map as 

well. For instance, the map on the right side of Figure 4.3.1 clearly shows the presence of two 

main groups in Ahmed’s network. While the network in purple mainly represents his U.S.-

based audiences, the network in green maps his Egypt-based audiences. Therefore, the 

systematic analysis carried out was mainly based on the interactions of participants with 

their two major audiences: Home Country Audiences (HCA) and Non-Home Country 

Audiences (NHCA). While this type of categorization does not reflect the whole picture of 
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content flow within one’s network, as shown on the map above, the distinction made by the 

geographical location of participants can prove to be very useful30. 

In this study, Home Country Audiences (HCA) mainly refers to the people currently 

residing in the country from which the individual comes. Therefore, only the exchanges of a 

Mexican participant with people who are currently in Mexico are taken into account while 

Mexican participant’s communication with fellow Mexicans in the United States are not 

analyzed. “Non-Home Country Audiences” (NHCA) in this research refers to non-home 

country citizens who either live in the United States or in a country other than participant’s 

home country. Therefore, NHCA of a Mexican participant is non-Mexicans who do not live in 

Mexico. The same principle has been applied to all participants in order to carry out a 

systematic analysis of IGSs’ engagement in the flow of culture and language between multiple 

audience groups. 

 The directionality of transnational content exchanges across these two audience 

groups comes in four different directions: Participants’ exchanges with HCA about Home 

(Country), Participants’ exchanges with HCA about the U.S., participants’ exchanges with 

NHCA about Home (Country), and participants’ exchanges with HCA about U.S. In the 

following section, findings regarding each of these groups are presented with the company 

of social networking data of participants and interviews with IGSs below. Results regarding 

                                                           
30 A post in which the addressee is categorized as “home-country audience” might also include non-home 
country audiences, or vice versa. It is important to note that the intended audiences of participants’ posts are 
based on my observations, the interviews I made with the informants, and myself re-contacting them for 
further explanations. The framework I suggest for analysis is one way of looking at it and I believe that this type 
of analysis can be especially useful for the analysis of cross-cultural flow of content with multiple audiences in 
an individual’s network. 
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the formation and maintenance of specific identity representations such as regional, 

supranational, and religious identities are presented as well. 

4.3.1 Students’ Digital Practices addressing Home Country Audiences about 

Home Country 

The analysis of the data shows that one of the major digital practices of IGSs includes 

posts addressed to their home country audiences (HCA). Some of these practices were about 

the home country (HC) itself, and included posts such as participating in anniversaries and 

celebrations at HC, sharing a collective grief, cultural products, posts related to politics, 

economics, and environment, maintaining relationship with people, and sharing feelings. 

The analysis of the interview data showed that IGSs approached social networking sites 

(SNS), Facebook in particular, as a valuable medium to not only keep in touch with people 

back home, but also to keep track of what was going on in HC. Gloria, who mentioned that 

she sometimes felt like she was missing something in Mexico as she was here, expressed how 

her Facebook newsfeed was a powerful medium for her to follow the events in her country 

compared to major media outlets: 

“I kind of get how people feel about that, because it is difficult to know that [what’s going on in 

Mexico] when you are out of the country. People usually tell you things in the school or other 

places, but the newspapers do not always show what exactly is going on, so social networking 

site is different, it shows what people feel about these things, beyond what newspapers are 

telling.” (Interview with Gloria on 12/11/2014). 

 Similar to Gloria, Ahmed reported the importance of Facebook’s role for him to follow 

as a news source and the ways it contributed to his participation and involvement in political 
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discussion and revolution in Egypt. Along with these two participants, Estella and Yeong also 

expressed that they were up to date with what was going on respectively in Spain and South 

Korea thanks to Facebook. In this way, IGSs’ online social networks function beyond keeping 

in touch with people to allow users to keep in touch with HC news. 

 The analysis of the social networking data and the interviews showed that informants 

shared posts in which they participated in the celebrations, anniversaries of national events, 

and collective grieving in their home country. For instance, Nara posted about “Eid”, one of 

the two Islamic festivals celebrated once a year, wishing her Indonesian/Muslim audience a 

happy ‘eid’. Elif updated her status on October 29 by stating “Happy Republican Day to us” 

and adding a smile emoticon (Figure 4.3.2). By wishing her Turkish audience including 

herself a happy day for this particular occasion, Elif participated in the celebrations for the 

anniversary of the Republic of Turkey’s foundation even though she was not physically 

present in her home country. Similarly, Carlos posted a status update in which he wished 

“Happy Birthday” to his home country for the occasion of Costa Rica’s Independence 

Celebration Day on September 15th. As observations of customs and momentous events are 

identity signifiers (Soon & Kluver, 2014), we can argue that by celebrating national and/or 

religious festivals in their home countries online, participants claim affiliation and index 

themselves as legitimate members of their national/ethnic communities. 

 

Figure 4.3.2 Elif’s status update regarding the Republic Day in Turkey 
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 Apart from the celebrations of anniversaries, participants were observed to cheer for 

their soccer teams that were competing in the FIFA World Cup in the summer of 2014. While 

Thomas shared photos from his house where he and his friends were seen following a game 

in a room ornamented with the flags of Germany, Carlos shared his joy of Costa Rica’s 

historical success in the World Cup by posting the photo in Figure 4.3.3. 

 

Figure 4.3.3 Carlos’ photo of World Cup celebration for Costa Rica’s success 

   Framing his post by jokingly typing “Costa Rican colony celebrates in Tucson”, Carlos 

stated during the interview that he “certainly posted this photo to reconnect with Costa Ricans 

because it is only two of us and shows how lonely and miserable we are in Tucson” (Interview 

with Carlos on 12/15/2014).  Carlos also shared his observation that the photo was almost 

exclusively liked and commented by Costa Ricans, thus suggesting that he successfully 

engaged in a conversation with his HCA around a celebratory event. The post further 

symbolized Carlos’ connection to his home country by showing that he closely follows events 
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involving Costa Rica. He exhibited his sense of belonging and attachment to Costa Rica by 

mainly using the flag and text, which functioned as identity signifiers31. He joyfully 

celebrated Costa Rica’s success in a quiet street during a hot summer day. Blommaert and 

Varis (2011) note that “one has to ‘have’ enough of the emblematic features in order to be 

ratified as an authentic member of an identity category” (p. 4). When we apply the 

‘enoughness’ benchmark as a critical tool for Carlos’ identity work, we see that the flag and 

choice of Spanish as the language of framing activate his Costa Rican identity very clearly. 

Beyond this individual action, we also see the localization of a globally available content (i.e., 

re-contextualizing a World Cup event), which is an example of numerous transcultural flows 

occurring in the age of superdiversity.  

As much as the happy moments were celebrated, the national tragedies and grieving 

were shared within the networks of participants as well. For instance, Nara shared a post on 

the tenth anniversary of the Aceh Tsunami which happened in December 2004 by expressing 

her feelings about the event. Similarly, Isabel mentioned during the interview that she 

remembered posting about the earthquake Chile had endured and the tragic mining accident 

in 2010 in which 33 miners had been trapped underground. Elif’s SNS data included a sample 

in which she posted a status update and shared her grief over the tragic mining accident in 

Soma by using #soma in her post. Finally, Yeong reported during the interview that she was 

involved in the discussions that occurred during and after a ship with a lot of high school 

students sank. Yeong recalled that time by switching to a collective subject in her story by 

saying: “That event was very emotional for our nation and for me too. We were always checking 

                                                           
31 Identity signifiers in this study are interpreted as text-based or multimodal discourse and visual markers 
that signal affiliation of individuals with certain groups or communities. 
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to see if there were any updates about students being rescued from that ship and they didn’t.” 

(Interview with Yeong on 12/16/2014). IGSs both share the joy and grief experienced in their 

countries by taking part in these largely national events and discussions. These events also 

function as opportunities for IGSs to produce signifiers of national identities as they employ 

emblematic features that can be recognized by their home country audiences.  

Local and cultural products of home countries were also found to be on display on 

social networking spaces. Appearing in several multimodal formats, I often observed IGSs 

sharing resources that were associated with their home countries. Zahra was one of the 

informants who repeatedly brought such localities into her own network. She shared a series 

of videos through a popular user (ZaidAliT) who posted self-made videos depicting certain 

aspects of Pakistani culture in a funny way. Referring to Pakistani and Indian people as 

“Brown” and typically Caucasian Western people as “White”, the videos often consist of a 

short movie version of a daily life instance in which certain situations as experienced 

dramatically differently by “Brown” and “White” people are shown. For instance, Figure 4.3.4 

is a screenshot of the video in which a comparison of Brown and White teachers were made. 

During the interview Zahra was asked whom she addressed by sharing these videos and she 

responded: 

“My Pakistani friends, I would say, my “Brown people” who are just like me doing these things 

but sometimes they don’t know. But they would understand it. Because we on an unconscious 

level do the same thing. We have been victims of these things. So that’s why it is just funny to 

think about them.” (Interview with Zahra on 12/18/2014) 

 While specifically stating her target audience, she made certain lexical choices such 

as “my Brown people” and collective subjects of “we” thus indexing her membership among 
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HCA. Despite the fact that Zahra mainly addressed her HCA, since the content of the video 

exhibits an intercultural comparison which requires an understanding of another culture, 

we can argue that Zahra’s post has the potential to display her as someone who is familiar 

with two different educational traditions and mentalities. In addition to that, regardless of 

her target audience, her post can be seen by her NHCA as well; thus the local culture and 

context is globalized by means of a multimodal discourse practice.  

 

Figure 4.3.4 Zahra’s video sharing on ‘White’ teachers vs. ‘Brown’ teachers 

Along the same line as Zahra, Mariela mentioned during the interview that she took a 

photo of a restaurant in New York City and shared it in her network. When she was asked for 

the reason, she said that that restaurant had started in Spain and expanded all the way to 

New York. The restaurant had a big sign displaying the text “Made of Spain” in front and 

Mariela said: “I took a picture next to it [the sign], I was like ‘I am made of Spain’ and posted 

that” (Interview with Mariela on 12/15/2014). This example clearly shows that Mariela not 

only makes use of an already-traveled resource, the restaurant, she re-localizes it in an online 

context and transfers it to back to Spain through the use of SNS by indexing herself as a 

‘product’ of Spain. 
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Apart from these two specific examples, there were other home or regional localities 

that were shared in online networks. Local cartoon characters, memes, TV shows and series 

airing in home country were among the commonly shared localities. For instance, Gabriel 

shared a link in which Aleida, a well-known female cartoon character by a Colombian 

cartoonist, was discussed. Nissa was observed sharing the photos of Jay the Rabbit, a known 

Thai comic character who is a cute and sassy rabbit. Elif re-contextualized the Turkish 

artistic and poetic movement of #siirsokakta (#poeminthestreet) in an Arizona context by 

tagging one of her posts with #siirarizonada (#poeminarizona). In all of these examples, 

participants globalized their home localities and reaffirmed their position as a legitimate 

member in their respective countries regardless of their actual purpose. As can be seen, 

sometimes the features employed in identity work can be through a small number of 

recognizable resources such as a hashtag in Elif’s case or a single semiotic element such as a 

cartoon character in both Gabriel’s and Nissa’s cases. In Blommaert and Varis’ (2011) terms, 

such semiotic ‘dosing’ is “enough for a certain identity discourse to be activated” (p. 7).  

The analysis of social networking data also revealed that participants often shared 

news or made comments on various topics such as environment and politics. While Gloria 

shared a number of news pieces regarding a mine spill in Sonoran Mexico (see Figure 2.15 

in this chapter), Elif reacted to a potential nuclear power plant construction project by her 

hometown in northern Turkey by sharing relevant resources with her HCA. Despite the fact 

that most of the individuals mentioned that their posts were often neutral and they 

particularly avoided getting themselves into political debates in online contexts, some of the 

participants engaged in political conversations with their HCA. Carlos, for example, often 

displayed his desire to see Costa Rica as a secular state through some of his posts and he 
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posted a series of updates regarding the elections that were held in Costa Rica when he was 

in the United States. Similarly, Zahra and Elif asked their HCA to vote in the upcoming 

elections of Pakistan and Turkey respectively, while Isabel shared a series of critical and 

humorous updates regarding the situation of Chilean politics. Of all participants, Ahmed 

experienced arguably the most powerful engagement while participating in political 

discussions and the Egyptian revolution. During the interview, he expressed the reason 

behind his online participation to the ongoing events in Egypt by saying: 

“I thought that my Facebook was my way, my gate to contribute to what was going on. People 

were protesting. I couldn’t go protest but I could raise awareness of why those people protest…. 

I took it as a mission. People do something there. I should do something if I cannot do something 

physically. I can, at least, raise awareness, question things, and discuss, debate.” (Interview with 

Ahmed on 12/11/2014). 

 Following the Egyptian revolution, Ahmed continued to participate in the events that 

followed the revolution when he was in the United States. Initially mostly sharing things in 

both English and Arabic, Ahmed recalled his exclusive switch to Arabic in order to better 

address his HCA. After the military coup, Ahmed eventually started to get frustrated with the 

turmoil and was disappointed as this was reflected in one of his posts when he displayed his 

affective stance in the following status update (Figure 4.3.5): 

“All this hatred and antipathy for dead people because of their disagreement in political orientation? 

What about rights, liberties, humanitarianism, and principles that you have always preached about? 

Thank Allah that I am not in Egypt so I do not have to see that level of hypocrisy and disgrace from 

people that I falsely assumed are human. I hope you are now relieved that the army has dealt with 

terror and that you can sleep tight. Sleep tight today because tomorrow when the army turns against 

the other parties and opens fire on your children under the pretext of preserving national security you 

will realize what kind of mischief you have done to Egypt, but this will never happen of course because 
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slaves never revolt against their masters and they only walk in their shadows even if the price is justice, 

honor, and dignity. May Allah be our supporter against those who supported or turned a blind eye to 

the bloodshed of innocent people, I do not want any comments, and for those who don’t like my post 

(you will identify yourself of course) please remove me from your friend list.” (English translation of 

the Arabic status update given in Figure 4.3.5) 

 

 

Figure 4.3.5 Ahmed’s status update regarding his reaction to the events in Egypt 

 

While Ahmed exploited the potential of Facebook as a platform to express his 

disappointment and rage over the ongoing events in Egypt, he also directly asked people of 

different opinions to leave his network. When he was asked the reason behind this, he 

mentioned that some of his audience would never respect his ideas and would not engage in 

a meaningful debate when a discussion took place under his posts. Interestingly, he noted 

that some of his HCA criticized him and questioned his credibility for sharing his opinions 

despite not being present in Egypt. Similarly, Estella expressed that she stopped sharing 

political posts because of a number of negative impressions she observed from some of her 

HCA. She stated that she wanted to know what was going on but she did not know if she was 

capable of sharing this type of content now that she was not there. While Estella stopped 

sharing political posts, Ahmed made use of non-Egyptian resources such as articles from 

globally circulated media outlets such as CNN and New York Times to place more credibility 

to his posts. Gloria, in the meantime, noted that major media resources often had one story 
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and this was usually “the (only) story”, therefore she preferred local resources and 

information circles above other sources when she posted a political content.  

Last but not least, participants also connected themselves with their HCA or a specific 

person by taking advantage of multimodal SNS resources. For instance, Mariela used a 

picture of three otters as her cover photo in which the otter in the middle looked very happy 

and seemed to enjoy the hugs and kisses of two other otters on the side. Mariela said that 

she felt that this picture represented her parents and herself and it meant for her that she 

loved and missed them. In line with Mariela’s practice but in a more directive style, Carlos 

wished his father a “Happy Birthday” by sharing an old picture of him and his father, while 

Yeong celebrated her mother’s new age by sharing a photo of her favorite Korean food that 

she cooked. I also observed participants sharing their feelings through posts in which they 

explicitly stated their longings for HC and desire of going home.  

Overall, it was found that IGSs who were physically away from their home countries 

managed to reconnect with their home country audiences and exhibit their sense of 

belonging through text-only and multimodal posts which assisted them to constantly display 

themselves as members of their respective communities. By translocalizing and repurposing 

some of the local resources into new contexts for their HCA, informants communicated with 

HCA within a frame of meaningful shared background repositioning their affective 

alignments. 
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4.3.2 Students’ Digital Practices addressing Home Country Audiences about the 

United States 

The second most common type of IGSs’ interactions with their home country 

audiences (HCA) included the re-contextualization of local U.S. culture and resources into 

new contexts for HCA. Appearing in various forms such as delocalization and re-localization 

of U.S. resources, the act of translocalization in Blommaert’s terms includes the 

transportation of local culture, values, and resources into new contexts. The analysis of the 

data revealed many examples of U.S. products and resources that were translocalized for 

home country audiences. The presentation of such examples and the ways they provided 

sophisticated ways of representing the relationship between local and global are laid out in 

this section. 

Apart from posts regarding their daily life instances in the United States, IGSs were 

observed to share events happening around them, cultural products of the U.S., their 

traveling experiences, feelings towards living in the U.S., and their observations about life 

and people in the U.S. All of these examples illustrated how local cultural resources of the 

U.S., some of which are already globalized, were re-contextualized and transferred into 

different localities in online social networking spaces. 

The translocalization of U.S. resources into home country discourses through HCA 

occurred when students were physically present in the United States. Expressions of 

transnational mobility were apparent in almost all of the IGSs’ social networking data. The 

change between the practices before and after living in the U.S. was stated in one of the 

participants’ own reflections regarding her SNS use in the United States: 
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“When I was in Mexico, I would share anything really. But now I don’t want to share whatever. 

I want to share something that tells my friends in Mexico what I am doing here, what I am feeling 

here, and deeper messages than before. I never realized that. I want them to know what is 

happening here.” (Interview with Gloria on 12/11/2014) 

 In line with the commonly reported ways of using SNSs, keeping in touch with friends 

and family, informants of the study were observed to share their daily life experiences and 

observations regarding living far from home. One of the participants, Gabriel was observed 

to often share his experiences of living with his wife and two children in the United States. 

Figure 4.3.6 shows Gabriel’s video post in which his daughter is performing in a musical 

show with her classmates. Framing the post with English language integrated into Spanish 

text, he shared the video with the text stating “More of J…. [the name of his daughter] and her 

healthy me musical”. While the posts regarding daily life experiences may seem mundane and 

not interesting, what makes them valuable in this study is the transfer of ordinary U.S. 

localities to be re-contextualized. For instance, Gabriel not only shared a video of a typical 

musical show that would be staged by primary school kids, he also exhibited his daughter’s 

successful socialization and artistic practice in her second language by sharing a video of his 

daughter in which she and her friends performed in English on a stage where U.S. localities 

such as flags of the state of Arizona and the U.S. were present. Similarly, Gabriel shared his 

daughter standing in front of a lemonade stand and selling lemonade in a hot Arizona 

summer day, his kids dressed up as a vampire and Iron-Man for the Halloween, and photos 

from their visits to larger American cities such as Phoenix, AZ and San Diego, CA.  
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Figure 4.3.6 Gabriel's video post of his daughter's musical at school 

  When Gabriel was asked about typical posts he shared about United States with his 

HCA, he stated: 

“Sometimes holidays, sometimes we just go to places and we think these places or things we do 

in these places might be representative of US culture, so I might share some of those things, 

going to an amusement park, attending traditional holiday celebrations, those sorts of things.” 

(Interview with Gabriel on 12/16/2014) 

 It is clear from the excerpt above that some of Gabriel’s digital practices included 

posts which represented U.S. culture and life, thus creating room for globalization of some of 

the local resources and culture thanks to the SNS. Nissa, who shared photos from her road 

trip in California, often used Thai texts to provide explanation for her audience and she 

mentioned during the interview that those photos were mainly for people in Thailand. She 

also noted that she was aware of the fact that those practices were overheard or observed 

by other people in her network as some of her American audience directly referred to her 

photos during face to face conversations. Stating his wish for his audience to see what his life 
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was like, Carlos specified that he posted about things happening around him in the U.S. so 

that people back home could know about them. Elif shared a photo from Mexican-American 

supermarket in which nopales32 were on sale in the food section, which is a very unfamiliar 

sight for her and her Turkish audience. While Gloria shared her experience of running into 

Miss America participants in the streetcar in a humorous way in Spanish, Yeong posted in 

Korean about her struggle with a technical problem she faced in her bathroom. 

 Traveling experiences of participants inside the United States were commonly shared 

in online networks as mentioned by Gabriel, Carlos, and Nat above. While landscape or urban 

photos from the trips were often re-contextualized in a virtual social space without any text, 

entextualized posts included more purposeful choices regarding the type of the post and the 

audience addressed by providing more insights about the translocalized practices.  In one of 

these cases, Mariela, whose “Made of Spain” post addressing her HCA about home was 

reported, shared another photo from her visit to New York City (Figure 4.3.7)33. The photo 

displayed her sitting in front of a typical midtown Manhattan house while smiling happily 

before the camera. Re-semiotizing the house, Mariela shared the photo and entextualized her 

post with the text “Here lives my friend Sara Jessica Parker” in Spanish. Mariela, who stated 

during the interviews that her HCA often left comments such as “oh, just like in the movies” 

on her photos depicting her life in the U.S., brought the house of the leading actress of the 

popular TV show, Sex and the City to the attention of her HCA. Since she did not provide any 

information about Sara Jessica Parker, it is clear that she was aware of the fact that her HCA 

                                                           
32 Nopales are oval, flat stems of cactus plant which is eaten as vegetable. 
33 While carrying out the analysis of participants’ posts, I paid close attention to the order of their status updates 
and posts, and I found it useful for my overall interpretation. I suggest researchers to take this into account in 
a similar type of research. 
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would be familiar with this locality of the U.S. which had already traveled across different 

cultures through television channels.  

 

Figure 4.3.7 Mariela’s photo sharing in New York City 

Nara, the Indonesian Master’s student, went on a trip during the winter break in 

which she shared a series of photos and status updates about her trip. When she was asked 

about that, she informed the researcher that she wanted to show her students of English 

back in Indonesia that studying abroad could be fun and you could see many places. In one 

of the photos that she posted from New York City, she posed in front of the Statue of the 

Liberty wearing a t-shirt on which I heart sign [standing for the verb “Love”] Lumajang was 

written (Figure 4.3.8). By captioning the photo as “a country girl” and specifically pointing 

out to her attachment to her Indonesian hometown, she showed her strong sense of 

belonging to her roots from a location which is a remarkable structure often representing 

not only the metropolitan city of New York, but also the entire USA. As seen from this 

example, a U.S. locality, (The Statue of Liberty) which can also be considered a “global 
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locality” in Blommaert’s terms, became a way for Nara to construct a social and cultural 

environment to express herself while simultaneously and meaningfully aligning herself with 

the local and the global. Serving as an embodied action, The Statue of Liberty is re-

semiotized; meaning that it went through a process of redefinition and repurposing in order 

to better serve the purpose of a speaker, Nara in this case. Her t-shirt also functioned as a 

powerful medium for her to activate her local identity and allowed her to signal a strong 

semiotic ‘dosing’. 

 

Figure 4.3.8 Nara’s photo update in front of the Statue of Liberty, NY 

 The national holidays of the United States and the events occurring in town were 

among the commonly transported U.S. localities by IGSs. While dressing up for Halloween 

and sharing photos of carving pumpkins, Halloween candies, and outfits of friends and family 
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members were shared at the end of October, photos from Thanksgiving-oriented gatherings 

naturally peaked around late November, and Christmas decorations and trees appeared as 

early as the first week of December. Elif, for instance, mentioned during the interview that 

Thanksgiving was her favorite American holiday and she said that she enjoyed sharing with 

her Turkish friends that there was a day specifically dedicated to thank God.34 Nissa, who 

assumed that her HCA was familiar with pumpkin carving during Halloween, stated that the 

city she lived in did not really match the picture of the United States her friends had in their 

mind. So, sharing photos from her visit to a pumpkin field in the desert was one of her ways 

of expressing like in her own words “Hey we do have pumpkin as well, but it is in the desert” 

(Interview with Nissa on 12/14/2014). It is interesting that Nissa switched to collective “we” 

by representing the U.S. localities, thus performing a scale-jumping from personal to 

impersonal level.  It can be speculated that re-contextualization of these resources creates 

opportunities for IGSs to display themselves as knowledgeable members of different 

communities. 

 Defining local and global was not always easy as resources in a particular space were 

not stable and they were dynamically experiencing shifting. In one of such cases, Estella took 

a picture of a page from a student-run daily newspaper in the U.S. and shared her excitement 

with her HCA by framing her post in Spanish as “What a beautiful way to start the day! Jarabe 

de Palo in Tucson!!!”. Since Estella mentioned that Jarabe de Palo, a Spain-based rock band, 

was among her favorite groups to listen to, she was very excited about their concert, from 

which she later shared a photo. As can be seen from the reactions on the right side of Figure 

                                                           
34 This is interesting because Thanksgiving is not a religious holiday. We can think of this as a re-interpretation 
of a U.S. locality when broadcasted to home country audiences. 
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4.3.9 below, the cultural reference was apparent to her Spanish audiences as they positively 

reacted and engaged in a conversation with her. In this particular case, both the newspaper 

and its content as U.S. localities gained new meanings following Estella’s re-

contextualization. The interesting point is that Jarabe de Palo, a Spain locality, had already 

been re-localized within U.S. context thus becoming a U.S. locality before being re-localized 

back to Spanish context with a different purpose.  

 

Figure 4.3.9 Estella’s update regarding her favorite band’s concert in the U.S.  

The analysis of the SNS posts above is in line within Blommaert’s perspective since 

Sociolinguistics of Globalization does not support the idea that localities are stable and 

traditional. Different localities also do not necessarily become more ‘global’ because of 

translocalization patterns that are present across the SNS posts of IGSs. The important aspect 

of this process is how local U.S. resources are imported into local systems of meaningfulness 

after being changed, interpreted, and/or repurposed for home country audiences. Based on 

the analyses given above, IGSs, who experience transnational mobility by studying in the 

United States, exhibit their knowledge and experience of U.S. culture and life through their 
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digital practices which include sharing transcultural content with their home country 

audiences. It can be argued that while U.S. localities, regardless of some of them such as the 

Statue of Liberty being global as well, do not necessarily lose their local meanings in their 

physical locations after being widely re-localized, IGSs seem to have an opportunity to 

display themselves as global citizens thanks to their skillful locality exchanges.   

4.3.3 Students’ Digital Practices addressing Non-Home Country Audiences 

about Home Country 

IGSs, experiencing transnational mobility while studying and living in the United 

States, expand their face-to-face and online networks as they meet new people. The groups 

which are referred to as Non-Home Country Audiences (NHCA) in this section includes both 

the new audience consisting of American and other international people they added to their 

online networks during their stay in the U.S. and people who they previously met in other 

non-home country contexts such as an earlier experience in a Master’s program, 

participation in a study abroad program, or attending an international conference. The 

interviews and social network analysis of participants’ data showed that a participants’ 

NHCA was primarily located in the United States and they included both citizens of the 

United States and individuals who were transnationally mobilized but mainly located in the 

U.S. The exchanges between NHCA and the informants of the current study were among the 

most commonly observed digital practices occurring within online social networks. IGSs 

were observed to share posts about their homelands and the United States itself with their 

NHCA. Among the home-country related posts with NHCA, which are given in this section, 

were the reporting of the up-to-date events from home country (HC), multimodal posts 
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focusing on touristic aspects of HC, and culturally and linguistically rich posts. When 

participants referred to such posts during the interviews, they mentioned a vast array of 

reasons including sharing news pieces which are not adequately covered in the U.S. or 

international press, eradicating stereotypes and misconceptions about the home country, 

offering NHCA a perspective that will promote a better understanding of culture and people 

of HC, and celebrating the HC nationality. 

As noted above, SNSs were found to function as powerful news resources. The 

participants took advantage of this function by mainly addressing their NHCA. Gloria, whose 

posts regarding a mine spill in Northern Mexico was given earlier (see Figure 2.15), pointed 

out the importance of such exchanges during the interview when she criticized the slow 

distribution of news regarding the pollution of the most iconic river basin in Sonora. While 

explaining the reason behind her frequent posts and comments about the mine spill in the 

summer of 2014 in Mexico, she stated: 

“It [the river base] was polluted and it is still polluted, so nobody hears about that in Arizona 

and it is only a couple of miles below the border line. So, you will be amazed how much 

information people in the United States miss about the other parts of the world. I mean, Mexico 

is the south of border! What about rest of the world?” (Interview with Gloria on 12/14/2014) 

 Besides Gloria, others used SNSs by sharing resources with NHCA, or novices, 

especially in the areas where they are likely to qualify as experts. For instance, Wang shared 

a resource with her NHCA about the creativity of Chinese internet users, netizens, during the 

APEC (Asia-Pacific Economic Cooperation) meeting that was held in Beijing. Wang 

mentioned during the interview that the Chinese government tried to make Beijing skies 

clearer and blue, and nicer before the conference attendees arrived in order to leave good 
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impressions on them. She, as a Chinese citizen, not only shared an up-to-date event in China 

and raised interest in the ongoing pollution problem in her country, she also provided 

examples of Chinese netizens’ playfulness with the language by giving examples of how APEC 

Blue gained new meanings and started to be integrated into daily life conversations. 

Similarly, Ahmed, who was heavily involved in the Egyptian revolution and military coup 

that followed it by engaging in discussions with his HCA, also informed his NHCA about what 

was going on in Egypt. He shared resources from global organizations and media outlets such 

as Amnesty International and BBC. He also shared some of the videos, which were in Arabic 

and only available to his HCA, by entextualizing them in English and sharing with his NHCA, 

as he reported. Carlos, who participated in the discussions about elections in Costa Rica via 

his SNS account, also frequently updated his audience about Costa Rican elections by sharing 

the results and brief information about the parties competed. In another case, Thomas 

recalled during the interview that he did personal analyses on the elections in Germany once 

for fun and posted in length about that in English. When he was asked about his choice of 

English for this particular post, he said: 

“If I get at least 3 or 4 people interested enough, that they wouldn’t otherwise have heard in 

the U.S. about the election at all maybe, that’s cool, I have kind of done my job. Being a 

missionary for Germany, kind of.” (Interview with Thomas on 12/9/2014). 

 It is important to note the certain lexical choices of Thomas such as “job” and 

“missionary” in this particular instance. These selections reveal that Thomas clearly sees his 

posts addressing NHCA beyond the purposes of personal use of SNS. He also takes advantage 

of his social networking space by using it as a channel to contribute to the transcultural flow 

of content across different cultures. 
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 IGSs shared a number of resources, photos, and videos about their home countries’ 

natural and touristic wonders as well as culinary richness. Most of the posts in this category 

was entextualized with the use of the English language. While some of these practices 

included posts that had content from another site on the web, some of them were directly 

owned and uploaded by participants. IGSs were observed to share these types of posts both 

during their stay in the United States and while visiting their home countries. For instance, 

Nara shared a video titled “10 Indonesian Island Getaways You Need to Explore” by 

captioning her post “This is why it is hard to explore the world”. Similarly, Nissa uploaded 

photos from her summer visit to Bangkok and other parts of Thailand by using both English 

and Thai in her posts. In a more covert style, Mariela shared a link which included a piece of 

news about Spain being one of the sites for popular fantasy TV series Game of Thrones. 

Mariela, who also shared photos when she was in Spain, said during the interview that she 

wanted her American friends to see how beautiful her home country was. Figure 4.3.10, 

which clearly includes the addressee of the post, shows Gloria sharing photos from Kino Bay 

in Sonora, Mexico for her friends in the U.S. This also shows that the local culture and context 

is being globalized through the circulation of re-semiotized photos. It is also apparent that 

Gloria benefited from SNS’s multimodal affordance by extending a number of her face-to-

face conversations regarding the beauty of the Gulf of California into a virtual space. 
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Figure 4.3.10 Gloria’s photo update from Kino Bay, Mexico 

IGSs who took part in this study engaged in some digital practices including their 

home country cuisines. Being aware of the role of local cuisines for her and the connection 

to her country, Zahra displayed her cooking skills by sharing the photos of Pakistani food she 

prepared. She also shared an English-language documentary video about Pakistani food with 

her audience, while Isabel posted photos of globally well-known Chilean wine. The language 

choices across these posts were often English, the dominant language of their NHCA. This 

was the case even for participants who mainly preferred their first languages over English 

language while using their Facebook accounts. For instance, Elif, who dominantly posted in 

Turkish, entextualized her photo update with `#turkishcoffee` as shown in Figure 4.3.11. 

While it is possible that Elif reconnected with her HCA through the employment of her home 

country locality in the U.S. context, it is also clear that she re-appropriated a widely known 

home locality for her NHCA to reinforce the global recognition of a local culture abroad. It 

also means that Elif mediated a performance, in which Turkish coffee has functioned as an 

identity signifier and allowed Elif to globalize the local. It is also important to note that the 
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photo in Figure 4.3.11 is relatively a good representation of Turkish coffee since the process 

of making this coffee is its distinctive feature. Thus, by administering specific semiotic dosing 

(i.e. the distinct coffee pot and cups to serve it), Elif positions herself as an ‘authentic’ 

member of people from Turkey. 

 

Figure 4.3.11 Elif’s photo update displaying Turkish coffee 

The informants of the study also have shared posts that included references and 

socio-cultural products from their home countries. For instance, Mihret shared a music video 

titled “I LOVE MY AFRICA” and entextualized this update with the same text stating “I Love 

My Africa!” Since the preview and the title of the video were already visible in her sharing, it 

can be argued that she marked her affection for, and identification with, the whole continent 

of Africa where her home country was located. In another case, Mihret shared a post about 

an event of Ethiopian night that was organized for non-Ethiopians in her school. It was also 

observed that she used the event poster as her profile and cover photo in order to increase 
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the reach of her post. When she was asked about the event and her posts, she said that she 

wanted to advertise her country. In a similar vein but through other websites, participants 

shared links such as “11 Facts Yü Should Know About the Umlaut” (a specific post about one 

of the characters often used in German language), “41 Reason Studying Abroad in Spain 

Ruins You For Life” (a post about life-changing aspects of studying in Spain with a sarcastic 

title), and “20 signs you’re culturally Chilean”.  

To sum up, it was clear that IGSs engaged in digital practices involving re-

contextualization of home country-related and relevant socio-cultural and linguistic values 

for their NHCA within their online social networks. 

4.3.4 Students’ Digital Practices addressing Non-Home Country Audiences 

about the United States 

The maps that were visualized through social network analysis and the overall 

qualitative analysis of the social network data of the participants showed that participants 

participated in conversations with their non-home country audiences (NHCA) through the 

content that was related to the daily life instances in the United States, jokes and memes 

about American culture, local and national American news and events. These types of posts 

were often entextualized in English although other languages such as Spanish were also 

present in the data of participants, whose NHCA included English-Spanish bilingual 

speakers.  

Among the posts that were shared with NHCA were memes and references about the 

United States. For instance, the social networking data included several memes about the 

Arizona winter, which is pretty pleasant compared to the many other parts of the United 
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States. For instance, Elif posted the meme, which included someone wearing socks and flip 

flops jokingly summarizing the actions people in Arizona take for the winter. In another case, 

two of the participants shared a cartoon depicting a man shoveling the snow in front of his 

house in extreme winter conditions and refusing to respond the calls of his family who are 

located in Arizona. Since the spread of a meme requires a general understanding of the 

meme’s referents, it is clear that IGSs, who study in the Southwestern United States, had 

become familiar with localities surrounding them. Besides, even though these individuals 

are not meme creators, they reset the memes in various frames of meaning and use by 

redirecting those memes to specific audiences (Blommaert & Varis, 2014). 

In another case, Isabel uploaded a photo of a tree and entextualized the post by 

stating: “This is probably the only tree in Tucson that changes color”. She was also among those 

who posted the informative yet entertaining web site posts including lists such as “29 Things 

People From Tucson Have To Explain To Out-Of-Towners” (Figure 4.3.12) and “30 Things 

You Need To Know About Tucson Before You Move There”.  In Isabel’s case, as Figure 4.3.12 

showed, she included three different numbers accompanying her website link, which are 

indicative of her knowledge about her U.S. city of residence. By sharing such resources, 

participants create opportunities for themselves to not only interact with their NHCA about 

the U.S. but also have a platform to exhibit their knowledge of U.S. localities. 
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Figure 4.3.12 Isabel’s post about localities in her U.S. city of residence 

Similar to these mostly playful practices, participants also shared news about their 

local communities. For instance, one of the participants posted about the re-opening of a 

Mexican restaurant in town, while another shared an announcement regarding where 

people in her U.S. city of residence could take swimming classes during the summer, and 

reported on the arrival of the new streetcar that started operating in the town. Individuals 

were also observed to share their daily life instances, events they attended and graduate 

school experiences with their NHCA. Carlos, who attended an event that was organized 

against rape, mentioned during the interview that he cared about these kinds of things and 

issues, and had been to several other events as well. It can be seen that participants started 

to display a new aspect of their identities through posts about localities in their U.S. 

communities. 

 Even though IGSs updated their HCA about their graduate school and work 

experiences in the U.S., it was observed that the majority of the posts included the audiences 
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with whom they also shared a geographical space at the time of interactions. For example, 

many participants shared cartoons about the PhD process, the classes they took in their 

programs, about the beginning and the end of semesters, updates about work and their 

progress towards a doctoral degree, and graduate school related resources and 

opportunities. The addressees of these posts were often NHCA, specifically colleagues at 

school and work. The main language choice was often English although there were also 

examples which included the use of L1 and L2 together. Yeong, who often chose to use both 

L1 and L2 together across her posts, switched to English only while sharing her feelings 

about mispronouncing the names of her students (Figure 4.3.13). Interestingly however, the 

comments that she received to this post were only in Korean showing the unpredictable 

nature of superdiverse spaces once again. 

 

Figure 4.3.13 Yeong’s text-only post regarding her teaching position 

 Last but not least, some of the individuals were found to post about attending 

collegiate athletic events (football in particular) and supporting the students of their 

educational institutions. The data also revealed some posts in which some of the participants 

shared the motto of the school and cheered for the school team while wearing the t-shirts in 

school colors and texts. Apart from the posts which showed their connection and attachment 

to their institutions, informants of the study seemed to develop a critical perspective on the 

up-to-date events or general topics about United States. For instance, Ahmed posted a web 
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page link criticizing the Hollywood-made movie American Sniper for not capturing the 

essence or truth of the Iraq conflict. Thomas, who shared a web resource about the 

confession of an Ivy League teaching assistant inflating grades, entextualized his post by 

saying: “Not purely an Ivy League problem”. In a much stronger voice, Isabel shared a cartoon 

from the Latino Rebels group during Thanksgiving time in which it read 

“Thanksgiving…Celebrating the day Americans fed undocumented aliens from Europe” over a 

picture showing a European and Native American guy sharing a turkey. In another case, as 

shown in Figure 4.3.14, Jiao shared an ice cream company’s post regarding National Ice 

Cream Month by questioning the necessity of such a month in the United States. 

 

Figure 4.3.14 Jiao’s critical post on National Ice Cream Month 

 Overall, the examples drawn and presented from the data show that IGSs not only 

communicate with their HCA and NHCA about their home countries, but also they develop 

new perspectives and become knowledgeable members of their U.S. local communities as 

they rework and reconstruct their identities.  
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4.3.5 Students’ Digital Practices addressing Larger Audiences beyond Home 

Country and the United States 

I observed IGSs participating in this research that they were not only involved in 

events in their home countries and the United States but also in a larger geographical context. 

The analysis of the data also revealed that they paid attention to news within their areas of 

interests in a wide range from feminism to environmental awareness. The data also showed 

that they displayed various aspects of their identities by engaging in discussions about 

ongoing events in the region where their home country was located. Last but not least, 

participants were also found to make the most of diversity they found in the U.S. The majority 

of the posts under this category addressed a relatively larger body of audiences and was not 

limited to either HCA or NHCA. 

Individuals in this study who were originally from various countries in Central and 

South America were often observed to display their connection and attachment to Latin 

America. For instance, Isabel, the Chilean doctoral student, shared a web page link in both 

English and Spanish by asking her audience to vote for a project that was running for an 

award that could potentially provide a grant to establish an earth education center in Bolivia. 

Gloria, who shared news and updates about Latin America immigration, stated during the 

interview that this was a real issue for her as she was “a Latin American girl”. Gloria was also 

heavily involved in the demonstrations following the aftermath of 43 college students who 

were killed by a criminal organization in Guerrero, Mexico in September of 2014. While the 

social networking data of the non-Latin American participants did not indicate any 

engagement or comment over these events, two other participants (Isabel and Carlos) from 
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Latin America actively shared posts and asked for justice for the students of the college of 

Ayotzinapa. In one of those cases, Carlos took a photo of an individual carrying a sign asking 

for justice for Ayotzinapa during the All Souls Procession events in Arizona. He entextualized 

his post by showing his support for the protesters with the following text: “Supporting the 

justice for Mexico in the 25th Annual All Souls Procession & Finale Ceremony” (Figure 4.3.15). 

Such discursive and multimodal practices are identity signifiers through which IGSs 

construct regional or supranational identities by transcending their identifications beyond 

the local emblematic features. 

 

Figure 4.3.15 Carlos’ photo update from All Souls Procession event 

 Similar to the Ayotzinapa events, participants also reacted to the war between 

Palestine and Israel, and particularly the Israeli raid of Gaza in the summer of 2014. The 

individuals who shared status updates, links, and resources about the ongoing fight in the 

region attracted the attention of both participants coming from Muslim countries and 
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participants from Colombia and Korea. Including materials from local and international 

sources, the posts that were shared at this time included photos, videos, and text-only 

updates regarding the situation in Gaza. While some students openly raised their voice for 

supporting people in Gaza, some of them shared updates sharing their frustration for the 

situation in the Middle East without taking any particular stance on the matter. In one of 

those cases, Yeong, who mentioned during the interview that she lived in Israel for a while, 

shared an update displaying her discomfort over the ongoing events in region for a long time. 

In another case, Ahmed, who openly took the side of Gaza like other Muslim students in many 

of his updates, posted an update in (colloquial Egyptian) Arabic (Figure 4.3.16) in which he 

narrated his encounter with his friend during Ramadan prayers. Ahmed not only extended 

his face-to-face conversation into a virtual space and shared it with his Arabic-speaking 

audience, he also reinforced his positioning as a Middle Easterner like other Muslim 

participants in the study.    

“Today I meet a friend from Gaza in Taraweeh prayer and he was really pissed, not only from the Israeli 

raid on Gaza, but more so from the vindictive and antipathetic comments of some Egyptians on 

Facebook who were happy with the raid on Gaza and cheered for the war on Gaza.  On the other hand, 

an Israeli friend shared a post showing solidarity with the people of Gaza.” (English translation of the 

update given in Figure 4.3.16) 

 

Figure 4.3.16 Ahmed’s status update about ongoing events in Gaza 
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Apart from news-centered engagements, informants of the study often shared 

materials and resources about the areas in which they were particularly interested in. For 

instance, Gloria expressed during the interview that she aimed to create an environmental 

awareness by sharing articles related to climate change, news about the changing lives and 

habitats of animals such as penguins and polar bears. Mihret and Isabel were among the 

participants who posted about the presence of women in the society and their rights. Isabel 

recalled one of her earlier posts about a research discussing contraception and the pill and 

how society and doctors were prescribing the pill to women rather than recommending 

condoms or other methods of contraception. While she generated the interest she possibly 

wanted, she was upset about some of her network’s negative reactions towards this matter. 

Similarly, Nara was involved in a discussion about abortion and shared her perspective on 

the matter, while Mihret posted a news piece about breast cancer by hoping to increase 

awareness of her network on the subject. 

In addition to the participation in relatively regional events or updates centered on 

certain topics of interests, students were found to react to certain events more than the 

others. For instance, individuals reacted to the Charlie Hebdo shooting in which 11 people 

working for or in connection with that French satirical weekly newspaper were killed. The 

principle motive behind the shooting was considered to be the hatred for Charlie Hebdo’s 

cartoons depicting Prophet Muhammad. Figure 4.3.17 and 4.3.18 show different reactions of 

participants following the Charlie Hebdo shooting. Estella, a student of European descendent, 

immediately participated in the protests through sharing a cartoon and entextualizing her 

post with #JeSuisCharlie, which was the common slogan of support in social media. Using a 

powerful cartoon depicting a fight between pen and a gun accompanied by Je Suis Charlie (I 
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am Charlie) written in white, Estella was among the people who showed their support 

through online participation. A week after the event, Isabel posted a column piece titled 

“Charlie is European” regarding the shooting and wrote: “Things to keep the mind busy”. The 

post itself was not shown in the figure below since it was a relatively lengthy piece. While 

the piece was certainly against the shooting in essence, the higher amount of rage and 

awareness that was raised was criticized and the situation was associated with Charlie being 

a European. While Isabel’s stance on the topic is not as clear as Estella’s, her post addressing 

a Spanish-speaking audience in her network brought a possible Latin American perspective 

to the matter. 

 

Figure 4.3.17 Estella and Isabel’s reactions to the Charlie Hebdo shooting in Paris 

 Muslims, Islam, and the attackers involved in Charlie Hebdo shooting were at the 

center of discourses dominating the media outlets and public spheres. Therefore, it is 

important to note how participants with Islamic background reacted to this particular event. 

While most of them showed their disapproval of the shooting through their posts, they also 

shared their discontent towards being at the focus of this conversation just for being a 

  



 
 

190 
 

Muslim. For instance, Nara shared website content which criticized the ways people 

approached and talked about terrorism and wrote about her belief that not all people 

approached the Charlie Hebdo shooting the same way. Similarly, Ahmed posted about the 

Muslim police officer who was killed in the Paris attack and engaged in discussions revolving 

around a hashtag including the name of the officer, #JeSuisAhmed (#IAmAhmed) (Figure 

4.3.18)  

 

Figure 4.3.18 Nara and Ahmed’s reactions to the Charlie Hebdo shooting in Paris 

It is clear from these posts that the backgrounds of the participants define the ways 

they react to global events occurring. Not only the national but also the religious 

backgrounds of participants come into play in these interactions. In all of these examples, it 

is apparent that participants affiliate themselves with various regional and supranational in-

groups by engaging in discourse practices and projecting identifications as European, Latin 

American, and Muslim. Sharing stances toward a global event, IGSs engage in identity work 

and construct translocal or global/cosmopolitan identities as semiotic resources used can be 

recognized beyond their immediate circles. 
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Based on the findings reported in this section, IGSs actively contribute to the transfer 

of cultural flow across their HCA and NHCA about both their home countries and the United 

States while engaging in identity work and reinforcing their roles as experts in certain 

networks. During this process, we see that SNS is used as a valuable medium to access 

information about HC and broadcast some of them with both HCA and NHCA. Emblematic 

features of local home culture function as identity signifiers as IGSs index their membership 

to local communities, while performing as experts when they share U.S. localities with their 

HCA by claiming affiliation within different circles. Drawing from their rich multilingual and 

multimodal repertoires, IGSs often contribute to the localization of globally available content 

and globalization of local resources while using these resources as mediums to project and 

reinforce certain aspects of their identity. Sharing stances toward regional and supranational 

events, they construct translocal/cosmopolitan identities with the help of semiotic resources 

that can be recognized beyond their immediate circles. Overall, SNSs offer numerous 

opportunities for IGSs to rework and exhibit multiple aspects of their identities while 

contributing to the superdiversity of SNS and transcultural flow of content in these spaces. 

Three interconnected themes emerging from the analysis of the data were presented 

in this chapter. While quantitative and qualitative analyses of new media literacy repertoires 

of IGSs were presented and interpreted in a social networking site context as part of the first 

theme, multilingual and multimodal repertoires of informants the way they contribute to the 

superdiversity of the online social networks were presented under the second construct. 

Finally, diverse transcultural digital practices of IGSs with their networked audience and the 

ways they replace and repurpose localities by projecting various aspects of their identities 

were given. To sum up, the results showed that individuals experiencing transnational 
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mobility contributed to the superdiversity of online social networks through their new 

media literacy, linguistic, and multimodal repertoires and they successfully navigated across 

diverse communities in their networks by becoming part of the participatory culture in 

online interactive spaces.    
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CHAPTER 5 

DISCUSSIONS AND CONCLUSIONS 

In the Discussion part of this chapter, I discuss the findings of the study within relevant 

areas of scholarship for the purpose of contributing to the ongoing discourse. In the 

conclusion section, I provide answers to the research questions that guided this study. In the 

third section I present the theoretical, methodological, and pedagogical contributions this 

work adds to the related fields of research and discuss limitations of the present study.  

5.1 Discussion 

In this section, I discuss the results of the current study under four major themes, 

namely Truncated Literacies in Superdiverse Participatory Spaces, Multimodal and 

Multilingual Practices as Identity Performances, Indexing Affiliation and Membership through 

Transcultural Content, and The Management of Transnational Identities in the Age of 

Superdiversity. The first three themes correspond to the three categories in Chapter 4, where 

findings are presented. The last theme assembles the discussions given in the first three 

themes to draw a larger argument based on these three interconnected themes.      

5.1.1 Truncated Literacies in Superdiverse Participatory Settings 

One of the findings of the study shows that international graduate students (IGSs) use 

different types of social networking sites (SNSs) and instant communications technologies, 

Facebook being the most common. One of the widely reported purposes of Facebook use by 

IGSs is to communicate with people from their home countries (including family members 

and friends), and with people from different countries including the friends they made in the 
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host country (U.S.). Sustained contact with home country is considered a requisite for the 

maintenance of social ties and affiliation with one’s culture of origin (Suarez-Orozco, 2004), 

and these findings show SNS is a valuable medium for IGSs to do so. 

Past research as reported by Brandtzæg (2012) and Zhang and Leung (2014) 

indicates that SNS use can facilitate social support and has the potential to extend existing 

levels of social contact. It is also reported in the literature that college students could form 

and maintain social capital35 with the assistance of SNSs (Steinfield, Ellison, & Lampe, 2008). 

Considering that the research on IGSs’ socialization into their new environments include 

challenges resulting from separation from family, social and cultural adjustment (Ku et al., 

2008), and limited social network opportunities especially within the first few months (Hirt 

& Muffo, 1998), SNS can play a role for IGSs to overcome some of these challenges. Xu and 

Mocarski (2014), investigating social media use of international and American students, 

found that social media had potential opportunities to assist international students in their 

cultural and academic immersion. Based on my findings, I add that IGSs might develop 

bonding social capital by means of maintaining older and stronger ties with home country 

audiences, and bridging social capital through the connection with people in SNSs.  

New media sites have been recently conceptualized as superdiverse participatory 

spaces that afford the mobility of information, ideas, connections, and semiotic resources, as 

shown by a number of researchers (Androutsopoulos, 2014; Jonsson & Muhonen, 2014; 

Leppänen et al., 2009; Stæhr, 2014). This conceptualization finds support in the findings of 

the current study, in which IGSs report that they see an average of 5 languages and have 11 

                                                           
35 Social capital refers to “resources embedded in one’s social networks, resources that can be accessed or 
mobilized through ties in networks” (Lin, 2001, p. 73). 
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people of different origins in their networks. The examples of re-entextualization and re-

semiotization processes through which IGSs broadcast transcultural content to their 

networked audiences and visualized network maps of participants exhibit a clear picture of 

superdiversity on Facebook. By employing Social Network Analysis (SNA) as a 

methodological tool and visually representing the diversity in participants’ networks, this 

study joins the conversation in digital diversity research and makes contributions by 

presenting digital practices of individuals experiencing transnational mobility in the United 

States context. 

An important finding of the study provides support for Jenkins et al.’s (2006) 

Participatory Culture framework, which argues that the successful participation of 

individuals in new media sites can be achieved through the practice of certain new media 

literacies (NMLs). The findings indicate that the level of NMLs of IGSs is high (m=3.82) and 

they are most successful at Negotiation, Judgment, Collective Intelligence, and Transmedia 

Navigation literacies. The results also show that IGSs are least successful at Appropriation, 

Simulation, Performance, and Multi-tasking. Regardless of mean score differences across 

participants’ NMLs, individuals successfully engage in participatory SNS spaces. As seen in 

Table 5.1 below, IGSs perform a wide array of digital practices by employing various 

literacies. Following the idea behind Blommaert’s (2010) `truncated repertoires`36, I argue 

that while possessing higher NMLs is parallel to the successful participation in new media 

spaces, “truncated literacies” do not prevent individuals to meaningfully engage in online 

superdiverse spaces. To draw attention to the importance of NMLs in new media spaces, I 

                                                           
36 See Chapter 1 for the definition of Truncated Repertoires. 
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suggest that the concept of “truncated repertoire” should entail NMLs by including additional 

symbolic, extra-linguistic competences. As argued by New London Group (1996), negotiation 

of social and cultural contexts and communities in today’s globalized spaces requires 

communication ability across a multiplicity of media, modes and linguistic forms. What we 

see exhibited in Table 5.1 and in other digital practices of IGSs is that students use both 

linguistic and nonlinguistic resources to negotiate complexities of their networks, even as 

their literacies are partial or truncated. As the employment of linguistic and new media 

practices are intertwined in digital participatory contexts, the conceptual umbrella of 

“truncated repertoires” may be useful especially when investigating the role of such 

repertoires in successful participation in new media sites.  

Table 5.1. SNS content, and New Media Literacies employed by participants. 

Figure 
Number 

Participant 
New Media 

Literacy 
SNS Content 

4.1.2 Thomas Play status update on his playful experiment with spam e-mails 

4.1.3 Wang Play photo sharing on her play with colored papers at work 

4.1.4 Carlos Simulation sharing of Facebook's "A look back" video 

4.1.5 Jiao Simulation post representing his daily calorie count in detail 

4.1.6 
Mihret, Elif, 

Zahra 
Performance profile pictures depicting national figures or flag 

4.1.7 Nissa Appropriation photo collage as her cover photo 

4.1.8 Nara Appropriation post on creation of her own Wikipedia page 

4.1.9 Ahmed Judgment critical post on credibility of news sources 

4.1.10 Estella Multi-tasking post on watching the Golden Globes live [via Instagram] 

4.1.11 Carlos 
Distributed 
Cognition 

question regarding dress code at a conference 

4.1.12 Zahra 
Collective 

Intelligence 
status update warning her audiences against hackers 

4.1.13 Jiao 
Transmedia 
Navigation 

National Day posts on his Facebook and Twitter accounts 

4.1.14 Gloria 
Transmedia 
Navigation 

posts showing her following the mine spill from different 
sources 
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4.1.15 
Isabel, 

Mariela 
Networking 

meme post and a friend sharing the death news of a 
beloved actor 

4.1.16 Yeong Negotiation status update regarding the end of the semester 

4.1.17 Elif Negotiation status update regarding Christmas and holiday time 

 

 This study contributes to the scholarly discourse introducing the Participatory 

Culture framework by interpreting NMLs in a specific participatory web space, Facebook. 

Since different environments may afford distinct multimodal tools, activities and literacy 

practices (Ahn, 2013), and NMLs are developed with a wide variety of new media spaces in 

mind, the re-interpretation of Jenkins and colleagues’ NMLs is important. The present study 

joins Ahn’s (2013) work, in which she analyzed NMLs by using social learning analytics and 

behaviors in these spaces. She concluded that Facebook behaviors were most related to 

Networking, Negotiation, Appropriation, and Transmedia Navigation, while Play, Judgment, 

and Transmedia Navigation were not related. Based on the fine-grained qualitative analysis 

of a good number of SNS data, one of the findings of the current study is the observation of 

overlapping quality of NMLs in the sense that multiple literacies can be employed by an 

individual at a certain time, and some of the literacies themselves overlap when interpreted 

in SNS context. Therefore, I suggest reworking some of Jenkins’ literacies and adapting them 

for SNSs37. In the current research, while some of those literacies were identifiably equitable, 

some of them were redistributed across other literacies and one new literacy practice was 

missing. Largely based on Jenkins and colleagues’ (2006) NMLs, I propose calling the adapted 

version “Social Networking Site (SNS) Literacies”, which are given below: 

                                                           
37 While interpreting these literacies in SNS contexts, I recognize the fact that some of the literacies were 
comparatively harder to find (e.g., Play, Simulation) perhaps because of the particular affordances of Facebook. 



 
 

198 
 

1) Play: “The capacity to experiment with one’s surroundings as a form of problem-solving” 

(Jenkins et al., p.22). This definition is the same as original version. 

2) Simulation: “The ability to take advantage of technological tools afforded, meaningfully 

interact with them, and represent/manipulate information”. This literacy is partly 

merged with Distributed Cognition from Jenkins’ work, and the definition is expanded. 

3) Performance: “The ability to display various aspects of the identity for self-presentation 

and impression management and to adopt fictive identities for the purpose of 

improvisation and learning”. This definition is expanded to include identity and 

impression management in SNSs. 

4) Appropriation: “the ability to meaningfully sample and remix media content (Jenkins et 

al., p.32) and to search for, synthesize, and disseminate information (p. 49). This literacy 

is merged with the definition of Jenkins’ Networking literacy. Networking is redefined 

below as part of SNS literacies. 

5) Multi-tasking: “the ability to traverse simultaneously between offline and SNS contexts”. 

The meaning of this literacy is preserved, however, a new definition is suggested. 

6) Judgment (Negotiation): “the ability to evaluate the reliability and credibility of different 

information sources” (Jenkins et al., p. 43). Two literacies (Judgment & Negotiation) are 

merged here, because Negotiation is interpreted in terms of the negotiation of resources 

rather than audiences or communities. 

7) Transmedia Navigation: “the ability to follow the flow of stories and information across 

multiple modalities” (Jenkins et al., p. 46). This definition is the same as original version. 

8) Networking: “the ability to travel across diverse communities, discerning and respecting 

multiple perspectives, and grasping and following alternative norms (Jenkins et al., p.52), 
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appropriately recognizing and addressing diverse audiences and cultures in the 

network”. Due to the overlap of Networking with Negotiation literacy, the definition of 

Negotiation is re-interpreted as Networking literacy. It is mainly because this literacy 

involves engagement and interaction with audiences rather than resources. An expanded 

definition is made.  

9) Collective Intelligence: “the ability to pool knowledge and compare notes with others 

towards a common goal (Jenkins et al., p. 39), and effectively seek help from experts in 

the network”. The original definition is preserved, and it is combined with relevant 

aspects of Distributed Cognition. 

10) Trans-genre Navigation: “the ability to follow and produce content across multiple 

genres”. This literacy is newly suggested. 

Another important finding of the study, which clearly shows the role of NMLs for 

participation in SNS, is the functions that NMLs serve when they are employed. With the help 

of these practices, products are circulated from one place to another (Transmedia 

Navigation), multimodal resources are modified and re-semiotized (Appropriation), 

expertise is shared (Collective Intelligence), an awareness for multiple audiences is raised 

(Networking) and various aspects of identities are projected (Play, Performance, Judgment). 

It is through such functions of NMLs that IGSs engage in a multitude of diverse practices 

which help them index their affiliations with certain communities and groups. NMLs are also 

important for the management of semiotic and multilingual resources and the control of 

transcultural content, which I discuss next, through which multiple identifications are 

established and performed. The current study offers contributions to the scholarly discourse 

on identity presentation on CMC-contexts and particularly Facebook by joining others (such 
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as Bouvier, 2012; Leppänen et al., 2013, Sharma, 2012, Thorne et al., 2015). However, the 

most significant contribution of this study to this literature is to adapt Henry Jenkins’ NMLs 

and exhibit the role of truncated SNS literacies for successful involvement in transnational 

participatory spaces. 

5.1.2 Multimodal and Multilingual Practices as Identity Performances  

 The quantitative and qualitative findings of the study show that IGSs deployed a great 

number of semiotic resources while engaging in digital practices. The percentage of 

multimodal posts across entextualized practices of IGSs is 67% and this does not include 

posts which comprised a semiotic resource without the company of a textual production. 

Based on this finding and fine-grained qualitative analysis of IGSs’ digital practices, we see 

that multimodal means are mobilized by these individuals for various purposes including 

reconstruction of social and cultural contexts, managing relationships within a networked 

audience, and meaning-making performances. This finding is in line with the arguments 

claimed in the literature, in which new media platforms are considered to afford 

‘inexhaustible’ range of opportunities for users to express themselves and play a major role 

in identification performances (Blommaert & Varis, 2011; Sharma, 2012; Stæhr, 2014; 

Leppänen et al., 2013). Among the past research, only Androutsopoulos (2013a) draws a 

statistical picture of youth’s language practices by showing numerical differences between 

status updates and video postings. This study joins him and expands his analysis by offering 

statistical insights into text-only updates and posts including videos, photos, and web 

resources. Therefore, the key contribution of the study becomes the quantitative display of 

multimodal posts and text-only updates in SNS context as well as a potential methodological 
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tool to draw from while engaging in quantitative analysis of digital practices in superdiverse 

settings.  

 A key finding of the current study is that language practices of IGSs in SNS contexts 

are multilingual in nature and resources from a variety of linguistic repertoires are deployed. 

While L1 and L2 use are dominant in the networks of IGSs, the simultaneous use of multiple 

languages (often L1 and L2 together) and translanguaging practices occur as well (See Table 

5.2 below). Considering the diversity of IGSs’ networks and the richness of linguistic 

repertoires, this finding is not surprising. It is clear that IGSs are in need of drawing different 

tools from their repertoires to continue to successfully participate in the network. This 

finding is again in line with the work of Androutsopoulos (2014), who displays the significant 

relationship between language practices and the networked audiences, and Jonsson & 

Muhonen (2014), who show how multilingual resources are employed that contribute to 

global transcultural flows. Androutsopoulos (2014) emphasizes the function of linguistic 

repertoires by arguing that “… in such heterogeneous networks [Facebook] with partially 

overlapping repertoires, language style, and more specifically language choices, becomes a 

key resource by which to bring together or separate various parts of the networked 

audience” (p. 71).  I provide additional support to this claim by illustrating IGSs’ multiple 

language choices including resources from their L2. 

Table 5.2. A summary of findings showing the diversity of language choices across participants’ network 
maps and SNS data. 

Figure 
Number 

Participant 
Figure 
Type 

Language Figure Content 

4.2.1 Carlos Map N/A visualized Facebook network map 

4.2.2 Elif Maps 
Turkish, English, 

German 
visualized Facebook network maps by language of 
interface and native language 

4.2.3 Estella SNS data Spanish 
status update regarding her visit to Gran 
Canarias, Spain 
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4.2.4 Wang, Zahra SNS data English graduate school related status updates 

4.2.5 Thomas Map German, English 
visualized Facebook network map by language of 
interface 

4.2.6 Gabriel SNS data Spanish, English "Thank you" update in Spanish and English 

4.2.7 Yeong SNS data English, Korean 
update about her visit to Korea in English and 
Korean 

4.2.8 Yeong Map Korean, English 
visualized Facebook network map by language of 
interface 

4.2.9 Zahra SNS data 
Translanguaging 
(English, Urdu) 

multimodal post featuring translanguaging 

4.2.10 Wang SNS data 
Translanguaging 

(Chinese, English) 

status update displaying her translanguaging 
practice 

 

 My findings also suggest that language choices of IGSs are powerful means for these 

individuals to index certain affiliations with a wide variety of audiences in their networks. 

Following Blommart and Varis (2011), who describe identity discourses and practices as 

“discursive orientations towards sets of features that are viewed as emblematic of particular 

identities” (p. 3), we can interpret language as a salient avenue for identification 

performances (Duff, 2015; Giampapa, 2004; Pavlenko & Blackledge, 2004) and a major 

emblematic feature of particular identities. The current research shows that IGSs index 

identities by employing their linguistic repertoires in the form of L1, L2, simultaneous use of 

L1 and L2, and agentive languaging through translanguaging practices. As the value of 

different languages are not equal in the linguistic marketplace (Pavlenko, 2000) and past 

research (Gu & Tong, 2012) illustrates that mobility across spaces “produces varying index 

values for languages” (p. 501), I argue that choice of a certain language resource and content, 

particularly of home country, not only indexes affiliation with home communities, but also 

function as a marker of identity in a space where non-home country audiences are present 

as well. Thus, different values are often attached to discourses in superdiverse participatory 

spaces. The use of Turkish may not necessarily function as a sign of affiliation with Turkish 
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people when a Turkish student participates in SNS by using Turkish. However, the use of 

Turkish can become a marked choice when a Turkish IGS engages in interaction from the 

United States and projects a Turkish identity to both home country audiences and non-home 

country audiences. The findings of the study suggest a need for researchers to take this into 

account when analyzing digital practices of individuals experiencing transnational mobility.  

 Another finding of the study is the employment of local varieties of L1 to index specific 

affiliations with particular groups among home country audiences. For instance, both Gloria 

and Estella used lexical features of local/regional Spanish (“Pa’ casa”, “Chamaco”), and this 

allowed them to display a more specific and possibly deeper affiliation with local audiences 

in Mexico and Spain. Even single utterances like this can project a particular aspect of 

identity as reported in the literature (Duff, 2015). On the other hand, this study also shows 

that L2 (English) is an important linguistic resource for IGSs. Joining Thorne et al. (2015), I 

argue that the use of L2 by participants assists them in establishing themselves as 

multilingual speakers and users of English, rather than as mere learners, as reflected in their 

relationship with English-speaking audiences in their networks. This finding is also in line 

with the work of Androutsopoulos (2014), whose participants deploy English to deal with a 

multiplicity of audiences. In my study, however, we see Spanish serving a similar function as 

well (discussed further below).  

 An interesting finding of this study is the limited number of translanguaging practices 

employed by IGSs. It is reported in the literature that digital superdiverse contexts provide 

opportunities for emerging translanguaging practices (Tagg, 2014) and group-specific 

linguistic productions among networked peers are encouraged (Androutsopoulos, 2013a; 
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Seargeant et al., 2012; Sharma, 2012). Androutsopoulos (2014) argues that the production 

in a dialog in small clusters of networked peers are not same as orientation to a multitude of 

audiences. I support this argument as I rarely find examples of translanguaging practices 

across these multilingual students’ SNS data38. I further argue that translanguaging practices 

requires more overlapping repertoires and such productions are more likely to occur in 

smaller groups like earlier research explored, or affinity groups. The desire to extend 

linguistic normativity into digital spaces might also be a reason there is less translanguaging 

than expected. This desire for normativity, for a structured and ordered world is also 

reported in the commentary paper of Deumert (2014), who shared insights regarding the 

outcomes of digital diversity research. The current study clearly illustrates examples of what 

is called ‘ordered practices’ by showing the use of multiple languages as different entities 

and structures in the same post. Androutsopoulos (2014) also observed such practices 

among his participants and called such posts “dual updates”, whereas Cunliffe, Morris, Prys 

(2013) analyzed the use of Welsh by young bilinguals and considered such patterns of 

normativity as an extension of language behavior in face-to-face networks. By highlighting 

such ordered practices, this study provides evidence to what Higgins (2011) states in the 

closing section of her edited volume “Identity Formation in Globalizing Contexts”: “Even as 

continued mobility and global flows produce new forms of language, culture, and social life 

in the new millennium, modern ideologies about standard varieties of language, national 

                                                           
38 Another reason behind the low number of translanguaging practices across participants’ posts could be 
associated with the fact that my quantitative analysis of participants’ posts included only status updates of my 
participants. The number of translanguaging practices might be higher in the comments section of a post 
where the conversation is more likely to continue on an individual basis rather than involving a user to 
interact with multiple addressees.  
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identities, and clear cut notions of ethnic and cultural identity will still continue to circulate 

(p. 283).”  

 Following the general discussion above regarding the employment of multimodal and 

multilingual resources in the projection of identity performances, it is also useful to discuss 

how both of these resources are employed by individuals. The figure below (Figure 5.1), 

created with the statistical ratio of multimodal posts to text-only updates and the ratio of L2 

use to L1 use39, illustrate this phenomenon visually.  

 

Figure 5.1 Ratio chart of participants’ text-only and multimodal posts, and L2 and L1 posts. 

                                                           
39 Examples of simultaneous use of L1 and L2 use and translanguaging practices are excluded in order to 
represent four different values in the same figure this way. 
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The intersection of horizontal and vertical green lines align the equivalent practice of 

both text-only and multimodal posts, and L2 and L1 use. While the horizontal location of an 

individual shows their L2:L1 ratio, their vertical location shows their ratio rate of 

multimodal posts to text-only updates. While multimodal posts are strongly preferred over 

text-only posts by almost all of the individuals, the language choices are more varied. Based 

on the analysis, I argue that certain preferences and interests affect the resource choices in 

SNS. For instance, Wang and Nara, the only individuals with more text-only updates than 

multimodal posts, constantly adopt a narrative style in their status updates and often reflect 

on their daily life experiences. On the other hand, Ahmed, who has the highest non-linguistic 

resource use among the participants, often shares content through other websites or via 

Facebook pages and his friends. The other highly multimodal user, Nissa, specifically 

mentioned that she was a visual person and often deployed semiotic content in her posts. In 

addition to these, Nara’s interest in creative writing and Nissa’s interest for photography also 

seemed to have a role in the former’s preference for text-only and the latter’s preference for 

multimodal posts. This initial finding and interpretation require further testing especially for 

a better understanding of what kinds of factors affect the semiotic resource use of individuals 

in SNSs.  

Another interpretation of Figure 5.1 is in regards to the L1 and L2 preferences of IGSs. 

I argue that there are various factors affecting the language choices of participants as 

illustrated by visualizations such as Figure 5.1 above, visualized network maps, interviews, 

and quantitative analysis. These factors include the presence of audiences, activity of 

audiences, and participants’ shared linguistic repertoires with audiences in the network. 

This study is in line with a number of studies, which discuss the networked audiences as an 



 
 

207 
 

important factor in the participation and particularly employment of certain linguistic forms 

(Androutsopoulos, 2014; Marwin & boyd, 2011; Tagg & Seargant, 2014). For instance, 

dominant presences of L1 audiences in the networks of Elif, Gabriel, and Isabel equally 

translates into the dominance of L1 preference, while the same thing happens between a 

heavy presence of L2 and preference of L2 in Zahra and Wang’s networks. As much as the 

social networking practices are oriented to the presence of an audience, the activity of 

audiences and strength of ties with the audiences are also important. For instance, Thomas, 

who has a relatively dominant German audience presence in his network (see Figure 4.2.5 in 

Chapter 4), almost exclusively prefers to produce in his L2. He mentioned during the 

interview that he no longer had a tie with the majority of his German-speaking audience in 

his network. Comparably, Yeong, whose network is predominantly Korean (see Figure 4.2.8), 

accommodates both Korean and English speakers in her network and has nearly equivalent 

preference of L1 and L2 on her Facebook. Furthermore, as Figure 5.1 above illustrates, all 

the speakers in whose networks L2 is more preferred than L1 are Spanish speakers40. I 

maintain that Spanish dominance in these users’ networks is related to the linguistic 

background of their networks. Gloria, who has the highest preference of Spanish in her 

network, reports that she has a good number of English-Spanish bilingual speakers in her 

network and that affected her adoption of Spanish in her network. Similarly, as participants 

in this study live in a city by the Mexican border, Spanish-speaking participants are likely to 

have a fairly good number of English-Spanish bilingual speakers in their networks. Based on 

my observations and interviews with these students, I believe that linguistic backgrounds of 

                                                           
40 The only exception is Elif, whose visualized network map (Figure 4.2.2 in Chapter 4) clearly shows that her 
network is dominantly Turkish.  
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the audience affects the adoption of certain languages and in networks such as Spanish-

speaking participants of this study, Spanish can function as a lingua franca in the network. 

Marwin and boyd (2011), who introduced the concept of “context collapse” to refer to the 

multiplicity of diverse social contexts collapsing into one, argues that participants make use 

of their sense of audience in mediated conversations. In addition to illustrating support for 

this argument and the work of Androutsopoulos (2014), I suggest that as much as presence 

of an audience is important in a network, the presence of a group does not translate into the 

production of the dominant group’s linguistic repertoire all the time. The activity of the 

audience and the shared interactional repertoires are also important factors especially for a 

successful interaction with heterogeneous, collapsed networked audiences. 

Last but not least, the current study provides evidence of the management of online 

practices through language style. boyd (2011) argues that people manage their 

performances through the use of language (multilingual speakers choosing different 

language depending on context) and language style (users describing events differently 

when interacting with different audiences). While the current study highlights numerous 

examples of discourses in which certain language choices are made, the main contributor to 

this observation comes from the analysis of Yeong’s digital practices, which are clearly not 

examples of translanguaging, but reflective of designing for different audiences. She often 

designs her posts in Korean and English, yet unlike many other IGSs she talks about different 

aspects of the same event or situation in English and Korean languages when addressing 

different audiences. 

5.1.3. Indexing Affiliation and Membership through Transcultural Content  
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In this section I discuss the findings related to IGSs’ digital practices of sharing 

transcultural content and how these practices index their affiliation and membership within 

various home country audiences (HCA) and non-home country audiences (NHCA). By 

drawing insights from Blommaert’s Sociolinguistics of Globalization (2010) and 

superdiversity as a theoretical concept, I discuss the translocalization practices of IGSs and 

their experience of transnational (and transcontinental) mobility. 

Analysis of the study illustrates the transcultural flow of content across IGSs’ SNS 

practices and show that such flow of content is multidirectional. IGSs share both home and 

U.S. localities41 with both HCA and NHCA as well as regional and supranational content with 

larger sets of audiences (Table 5.3). Pennycook (2007) suggests that we need to focus on 

translocal and transcultural flows, while a number of researchers also approach such flows 

as opportunities for the construction of self and the mediation of identification categories 

(Higgins, 2011; Leppänen, 2012; Stæhr, 2014). I join this group of researchers and argue that 

digital practices involving the transcultural flow of content present opportunities for IGSs to 

work and realign various aspects of their identities. Highlighting examples from the study, I 

discuss how this type of content serves IGSs to build and project their identifications in the 

following section. 

Table 5.3. Language, audiences addressed, content, and locality of posts used in participants’ digital practices 

Figure Participant Language 
Audiences 
Addressed 

Content of the post  Locality 

4.3.2 Elif Turkish HCA 
status update regarding the Republic Day in 
Turkey  

Home 

4.3.3 Carlos Spanish HCA 
photo of World Cup celebration for Costa Rica's 
success  

Home 

4.3.4 Zahra N/A  HCA 
video sharing on ‘White’ teachers vs. ‘Brown’ 
teachers  

Home 

                                                           
41 Locality is interpreted as culture, values, or resources (i.e. content) of a particular place. 
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4.3.5 Ahmed Arabic HCA 
status update regarding his reaction to the 
events in Egypt  

Home 

4.3.6 Gabriel Spanish HCA video post of his daughter's musical at school  U.S. 

4.3.7 Mariela Spanish HCA 
sharing photo of Sara Jessica Parker's house in 
NYC 

U.S. 

4.3.8 Nara English HCA 
photo update in front of the Statue of Liberty, 
NY  

U.S. 

4.3.9 Estella Spanish HCA 
photo update regarding her favorite band's 
concert  

U.S. 

4.3.10 Gloria English NHCA photo update from Kino Bay, Mexico  Home 

4.3.11 Elif English NHCA photo update displaying Turkish coffee  Home 

4.3.12 Isabel N/A NHCA post about her U.S. city of residence U.S. 

4.3.13 Yeong English NHCA text-only post regarding her teaching position  U.S. 

4.3.14 Jiao English NHCA critical post on National Ice Cream Month (U.S.) U.S. 

4.3.15 Carlos 
Spanish, 
English 

Larger 
Audiences 

photo update regarding justice for missing 
Mexican students  

Regional 
/ Global 

4.3.16 Ahmed Arabic 
Larger 

Audiences 
status update about ongoing events in Gaza, 
Palestine  

Regional 
/ Global 

4.3.17 
Estella, 
Isabel 

French, 
Spanish 

Larger 
Audiences 

reactions to the Charlie Hebdo shooting in Paris  Global 

4.3.18 
Nara, 

Ahmed 
English, 

N/A 
Larger 

Audiences 
reactions to the Charlie Hebdo shooting in Paris  Global 

 

 Transcultural content that IGSs shares about their home countries with HCA are often 

in their L1s (Table 5.3). This type of activity comprises posts about socio-cultural and 

political events, national anniversaries, celebrations, tragic events, and cultural products. By 

producing recognizable resources (L1 and the familiar content in this case) through 

participation in home country-related events, IGSs index their membership by performing 

local aspects of their identities and showing their expertise. I maintain that such affiliation 

signals are particularly crucial for individuals experiencing transnational mobility, because 

they serve a function for negotiation of their legitimate membership status within their home 

country communities. We see that sometimes observations of customs and national holidays 

(Figure 4.3.2) and celebrations (Figure 4.3.4) serve that function, while sometimes 
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emblematic features such as cartoon characters (Aleida for Gabriel, Jay the Rabbit for Nissa) 

or a hashtag (#soma for Elif) can index negotiation of these identity discourses. Similarly 

IGSs share content about their host countries (United States) with HCA and it is often in L1 

as well (Table 5.3). Such content often includes posts about events around them, cultural 

products of U.S., their traveling experiences in the host country, and their observations about 

life and people in the U.S. By producing often non-recognizable or new semiotic materials 

with a recognizable medium (L1), IGSs project themselves as experts and share content with 

novices, who are HCA in this case. While they signal their belonging to their home country 

by adopting an L1, they also index themselves as transnational individuals who are familiar 

with two cultures and localities. We may also argue that such content helps participants 

often indirectly display their expertise on U.S. localities to NHCA as the produced content 

include features recognizable to NHCA. For instance, in Mariela’s Sara Jessica Parker post 

(Figure 4.3.7), the text Sara Jessica Parker and the semiotic content (the house) are 

recognizable enough to NHCA, while Mariela’s entextualization (Here lives my friend Sara 

Jessica Parker) signals her expertise to her HCA. 

Transcultural content that IGSs shares about their home countries with NHCA are 

often in L2 (Table 5.3), as might be expected. This type of content includes posts about up-

to-date-events, touristic information, and posts including linguistic and cultural content. 

IGSs index their affiliations with an NHCA by entextualizing the post in L2 and sharing 

expertise with novices (NHCA in this case). They also project their local identities by sharing 

content or emblematic features (such as photos from Kino Bay, Mexico as in Figure 4.3.10, 

or Turkish coffee as in Figure 4.3.11) that are recognizable enough by HCA. Their 

transnational identities, this time, are signaled through the transfer of locality across 
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cultures and expressing it in a different language than L1. IGSs share content about U.S. with 

NHCA in the L2 as well (Table 5.3). By sharing insider jokes, memes, local (U.S.) news and 

events, thus developing a critical perspective on certain issues, IGSs exhibit themselves as 

legitimate members within their host communities. They try to establish their legitimacy by 

entextualizing the posts in L2 and sharing content recognizable to NHCA (such as 4.3.12). 

IGSs are also likely to signal their legitimate membership status within NHCA to their HCA 

through these posts.  

IGSs also share global content with larger audiences in their networks as well and 

index various regional (Ayotzinapa in Figure 4.3.15, and Gaza in 4.3.16) and supranational 

(#JeSuisCharlie in Figures 4.3.17 and 4.3.18) aspects of their identities. Through sharing their 

stances towards a global event, they construct translocal as well as transnational identities 

with semiotic resources that can be recognized beyond immediate circles (e.g., 

#JeSuisCharlie posts). In all of these digital practices of sharing transcultural content, we see 

how IGSs signal their belonging to different discourse communities through resources which 

are meaningful and recognizable by target groups thanks to ‘shared interpretive systems’ 

(Bruna, 2007).  

Another important finding of the study is the exhibition of globalization processes in 

a digital superdiverse space, where “it is not only people that are on the move; rather, many 

different cultural features and phenomena, e.g. artifacts, trends and activities, are constantly 

on the move across different sceneries” (Jonsson & Muhonen, 2014, p. 89). This transcultural 

flow is often multidirectional (from center to periphery, and the other way around), often 

unpredictable (it can happen anytime), mobile, dynamic and shifting process. We see 
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examples of both localization of globally available content, for example, Carlos adapting the 

globally followed World Cup match in local context and using it as an index of his Costa Rican 

identity, (Figure 4.3.3), and globalization/re-localization of localities, as with Gloria sharing 

photos from Kino Bay, Mexico (Figure 4.3.10). As we see in Estella’s case (Figure 4.3.10), 

local and global often intertwine, regain meanings, and re-localize an already localized 

resource. Blommaert (2010) argues that when a locality is transported into another locality, 

“the localities do not necessarily become more ‘global’ or ‘deterritorialized’ because of such 

patterns of trans-localization” (p. 79). Support for Blommaert’s claim is found in Gloria’s 

case, since re-localization of Kino Bay photos do not necessarily mean they have become 

more global. What we observe is that meaning making processes help localities gain new 

meanings and IGSs make use of this potential by performing multiple identifications with the 

use of such localities in their digital practices. 

5.1.4. The Management of Transnational Identities in the Age of Superdiversity  

 The findings support the notion that multifaceted globalization processes affect 

cultural and linguistic diversities in societies and “circles of flow” (Pennycook, 2007), and 

include people, materials, currencies, discourses, images, symbols, and signs. A myriad of 

forms are changed, overlapped, re-purposed, re-contextualized, re-semiotized, and 

circulated across globalized networks, a process which is intensified by information and 

communication technologies. These flows challenge the notions of public and private 

domains, citizenship, nationality and identity (Gargano, 2012; Darvin & Norton, 2015), and 

necessitate an imperative for 21st century learning skills which involves, among other things, 

the competences to shift seamlessly from one set of norms and rules to another (Blommaert, 
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2013). Such fluid movements are not easy as these spaces are dynamic, unbounded, and 

superdiverse, and “the asymmetric distribution of power no longer rests on the simple 

dichotomy of native speaker and language learner” (p. 41). Gallucci (2014) argues that such 

changes, especially the evolution of identities, occur more rapidly in new social and cultural 

contexts including specific experiences of border crossing.  

Building on these ideas, I argue that the participation of IGSs, who experience 

transnational (and transcontinental for some) mobility, in both offline and online 

superdiverse sociocultural contexts involves efficient use of multilingual and multimodal 

resources to reconstruct and realign their identities. This is not easy though, as ‘legitimacy’ 

of one’s affiliation with particular communities is challenged by the intersection of the local 

and the global, and the center and periphery (Warriner, 2007). Blommaert and Varis (2011) 

warn that “One is never a ‘full’ member of any cultural system, because the configurations of 

features are perpetually changing, and one’s fluency of yesterday need not guarantee fluency 

tomorrow” (p. 12). This may be even more difficult for individuals with transborder 

experiences, for whom participatory web spaces, and specifically social networking sites, 

become valuable mediums to maintain ties with affiliated communities without geographical 

limitation. The affordances of these spaces present opportunities for individuals to display 

their “fluency”. Such spaces can be valuable resources for individuals like IGSs, because they 

can frequently exhibit their ‘up-to-date’ fluencies and preserve their legitimacy as members 

of various communities and cultures with which they are affiliated. 

Approaching identity as “the emergent product rather than pre-existing source of 

linguistic and other semiotic practices” (Bucholtz & Hall, 2005, p. 588), and aligning with 
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post-structural perspective of identity as dynamic and shifting (see Duff, 2015), the findings 

of this study show that IGSs display multiple affiliations in order to maintain and renew their 

positionality as legitimate members in particular groups, thus presenting and managing 

cosmopolitan personae. (Re-)Entextualizing and re-semiotizing transcultural content by 

employing new media literacies and deploying semiotic resources and their multilingual 

repertoires, they perform and project a transnational identity while successfully 

participating in digital interactive superdiverse settings. I identify a combination of IGSs’ 

identity performances as “transnational” mainly because IGSs effortlessly traverse between 

sociocultural contexts of two or more nations (including home country and host country). I 

would also like to note that by using this term, despite the nation-state connotations, I do not 

mean an identity concept which draws only from the elements of home and host countries. 

On the contrary, the synthesis of the identity in the age of superdiversity requires the 

incorporation of traits from different cultures. Therefore, guided by the findings of this study, 

I argue that IGSs develop and maintain identities which help them move back and forth 

between different linguistic and cultural forms, and that they successfully extend this facility 

into participatory web contexts where they manage their dynamic and complex identities by 

engaging in MML practices, and benefiting from multilingual competences, and semiotic 

resources afforded by SNSs. 

5.2 Conclusion 

In this section, I present the conclusions of the present study by revisiting each of the 

three interrelated research questions that guided my research. Then I discuss the limitations 
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of the study and the ways I attempted to remedy them. Finally, I conclude with the 

theoretical, methodological, and pedagogical contributions of the present study.  

The goal of this study was to investigate how international graduate students in the 

United States participated in digital superdiverse contexts and exhibited multiple forms of 

identifications. I tried to achieve this goal by finding responses for three interconnected 

research questions. 

Research Question 1: What kinds of new media literacies do multilingual students demonstrate 

for participation in online social networks? 

 Adopting Jenkins et al.’s (2006) Participatory Culture framework, I found that 

multilingual students possessed truncated NMLs which allowed them to participate in online 

superdiverse spaces and served to successfully signal affiliations with their home and host 

country communities. By ‘truncated’, I mean that some of the literacies of IGSs (such as 

Negotiation and Transmedia Navigation) were more developed than the others (such as 

Appropriation and Simulation). However, such differences do not seem to prevent 

multilingual students’ successful participation in online social networks. I also found that 

adapting Jenkins’ framework in SNS spaces required a re-interpretation of some definitions 

of those literacies. In view of this adaptation, I propose Social Networking Site Literacies as a 

set of social practices that are essential for navigation and participation in superdiverse 

networks. Similar to NMLs but sometimes with slightly different meanings, SNS literacies 

include Play, Simulation, Performance, Appropriation, Multi-tasking, Judgment, Transmedia 

Navigation, Networking, Collective Intelligence, and Trans-genre Navigation, which is ‘the 

ability to follow and produce content across multiple genres’ in SNSs.     
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Research Question 2: To what extent do the linguistic and multimodal practices of 

multilingual students contribute to the superdiversity of online social networks? 

 The quantitative and qualitative findings indicate that participants frequently engage 

in linguistic and multimodal practices by mobilizing a great diversity of semiotic resources 

in their networks. The majority of participants’ posts involve practices with a multimodal 

resource, and are often framed with a rich and varied set of linguistic resources, including 

their L1, L2, and a combination and mixture of their L1 and L2. I found that multilingual 

students effectively utilize their repertoires to deal with the multiplicity of audiences and 

resources, and to build multiple identity performances. 

 

Research Question 3: What are multilingual students’ digital practices of sharing transcultural 

content in superdiverse online social networks? 

 I found that multilingual students’ digital practices of sharing transcultural content 

were dynamic and shifting in nature. These practices included two main audience groups, 

home country and non-home country audiences, and involved the transfer of transcultural 

content about home and host countries in a multidirectional fashion. I found that the flow of 

transcultural content provided opportunities for participants to negotiate membership in 

various communities. Multilingual students mediated such content by means of semiotic 

resources in order to sustain and preserve their legitimate status in L1-speaking home 

country communities and gain such status within L2-speaking non-home country 

communities.        
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 Drawing theoretical insights from sociolinguistics and new media studies to carefully 

analyze a rich set of data, I conclude that multilingual students form, foster and maintain 

transnational identities in superdiverse digital contexts by mobilizing their often truncated 

repertoires, which may include semiotic tools, language resources, and SNS literacies, 

thereby sharing transcultural content with multiple audiences.  

 

5.2.1 Limitations of the Study 

 Although this study offers theoretical and methodological contributions by moving 

discourses in various scholarship forward, it also has a number of limitations. First of all, 

because the study does not include IGSs who do not use any SNS, and thus do not participate 

in digitally diverse spaces, it is not meant to provide a comprehensive picture of all IGSs in 

general. Instead, it is meant as a descriptive exploration of the superdiversity of IGS digital 

practices. The goal of description is also reflected in the linguistic and cultural diversity of 

the participants in the study, whose proficiencies, lengths of stay in the U.S., and exchanges 

with other cultures vary considerably.  

Second, the diversity of participants presented a limitation for myself as a researcher. 

Even though I am familiar with some of the linguistic and cultural resources participants use 

and even speak some of the languages (English, Turkish, some Spanish and German), my 

interpretation is naturally affected by my own experiences. However, I aimed to remedy this 

limitation by constantly contacting my participants, and asking them to provide explanations 
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and translations when needed. Besides, my positionality as an international graduate 

student who experiences transcontinental mobility42 and uses various SNSs was helpful43.  

Third, the amount of SNS data was not same for each participant. Even though I tried 

to overcome this limitation by interpreting data with ‘percentages’ as statistical information, 

the limited data for some participants may not allow as valid an understanding as for 

participants with larger data sets. However, I tried to overcome this limitation by a) 

collecting user-based data (i.e. online survey and semi-structured interviews), b) employing 

social network analysis as a data collection and analysis tool, c) including data which covered 

a minimum of one year for each participant and as long as 2 years for some participants, and 

d) excluding participants who engaged in low number of interactions.   

Fourth, the number of statements used in the self-reported Likert-scale NML 

assessment tool was limited to 11, meaning that one item corresponded to each literacy. Two 

or three statements reflecting the nature of each new media literacy could have provided a 

relatively better picture of IGSs’ NML scores. I believe that I managed to overcome this 

limitation to a larger extent by carrying out a qualitative analysis of literacy practices of 

individuals as suggested in the literature (Dawson & Siemens, 2014). Furthermore, I 

measured the reliability of 11Likert-scale items with Statistical Package for Social Sciences 

(SPSS) software and found the Cronbach’s alpha value of the survey as .82544. 

                                                           
42 I lived in the U.S. for shorter period of times in 2007 and 2010. I have been living in the U.S. since mid-2012 
and have had multiple visits to my home country during this time period. 
43 I have been a user on Facebook for approximately 8 years and consider myself to have full-fledged familiarity 
with the research site. I also have been using other SNSs such as Twitter and Instagram, and have familiarity 
with other sites such as Pinterest, Tumblr, and Vine. 
44 A reliability coefficient of .70 or higher for Cronbach’s alpha value is recommended in social sciences. 
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Finally, even though Social Network Analysis is adopted in this study, only certain 

features of this techniques could be employed, because of the goal of the research did not 

necessarily require anything further and my experience with SNA as a researcher was 

limited. In order not to affect the outcome of the research, I only included the features of SNA 

that I felt most comfortable with.   

5.2.2 Contributions  

Theoretically informed by sociolinguistics and new media studies, the current 

interdisciplinary study has theoretical, methodological, and pedagogical contributions. 

While the present study theoretically makes a value-added contribution to current thinking 

of online superdiversity, it is likely to advance up-to-date discussions centered around 

globalization in online spaces and stimulate new conversations about the functions of social 

networking site literacies, semiotic resources, and transcultural content in relation to 

identity performances.  By adopting a mixed-methods approach, employing Social Network 

Analysis (SNA) in data collection and analysis, and following a cyclical procedure, the study 

offers a nuanced methodological approach for the analysis of multilingual speakers’ digital 

practices. Last but not least, the current study has pedagogical contributions including the 

adoption of social networking literacies in educational contexts. The following section 

focuses on each of these theoretical, methodological, and pedagogical implications. 

5.2.2.1 Theoretical Contributions 

 The current study investigates transnational identity formation and management in 

a superdiverse online context through multimodal digital practices and resource use within 

the larger frame of digital superdiversity in the age of globalization. The interdisciplinary 
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nature of this research allows the findings of the study to contribute to scholarly discussions 

in areas such as the research on IGSs, sociolinguistics of globalization, digital superdiversity, 

identity formation in computer-mediated communication (CMC) contexts, and participatory 

culture and NMLs. 

By shedding light on digital practices of international graduate students in SNSs, the 

study uniquely moves the discourses on IGSs literature forward by paying attention to these 

students’ digital activities and how these sites can indirectly take part in IGS’ experiences in 

the U.S. The current study is in complement to Xu and Mocarski’s (2014) work, in which it is 

suggested that social media offered opportunities for international students to improve their 

academic and cultural immersion. Furthermore, since the participants in the present study 

represent a great diversity, the research reveals further insights regarding the use of SNS 

resources by individuals of various cultural backgrounds. For future research, I suggest that 

it might be interesting to examine the multiple presentations of international students across 

various social media in connection with their graduate school experiences and themselves 

being the next generation of knowledge producers.  

This study joins a number of research on digital diversity (e.g., Androutsopoulos, 

2014; Beling & de Bres, 2014; Stæhr, 2014) by contributing to the understanding of how 

complexities are negotiated in superdiverse spaces from the perspective of IGSs in the United 

States45. Instead of focusing on digital practices of targeted diaspora communities and 

closely interconnected peers, I aim to offer insights from a relatively large group of 

                                                           
45 It is important to note that the research context of this study was a major city in the Southwest, where Spanish 
is comparatively more prevalent in this particular community in the borderland context. I suggest researchers 
to investigate the similar phenomena in different parts of the United States such as Midwest, and other 
countries. 
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individuals with a wide array of audiences from different parts of the world. In addition to 

the early research which often focuses on youth, I aim to exhibit the practices of young adults 

like IGSs in the contexts of superdiversity. Alongside Jonsson and Muhonen (2014) and 

Stæhr (2014), this study offers further insights regarding the digital practices with a focus 

on the localization of globally circulating multimodal resources. This study, however, aims 

to expand our understanding of digital practices of engaging in multidirectional processes of 

content flow by highlighting both localization of globally available content and the 

globalization of the local by paying attention to the scales in between.   

The investigation of NMLs in SNS contexts and re-configuration of some of the 

literacies also contributes to a series of emerging literature on new media literacies. Social 

Networking Site Literacies can be employed in various literacy research traditions including 

not only the research with a media studies perspective but also the tradition of 

multiliteracies research with a perspective provided by New London Group’s (2000) 

approach. 

5.2.2.2 Methodological Contributions 

The current study has a number of methodological bearings for the scholarship. First 

and foremost, I employed Social Network Analysis (SNA) as a data collection and analysis 

technique in the present study. The incorporation of SNA as a technique in general and the 

way it is adopted in the study can set an example for future research and for multiple 

research traditions including applied linguistics. SNA can be especially valuable for the 

analysis of connections and activities of individuals as well as groups, pages, and 

communities in online spaces. Since applications developed for research purposes allow the 

extraction of a huge amount of data, visualized network maps can be created with a data 
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visualization software such as Gephi. Furthermore, as successfully tested and adapted in the 

current study, the creation of alternative visualized network maps can be integrated into the 

data collection process.  

Second, similar to previous research, I follow a cyclical data collection procedure in 

the current study. I suggest that recursive data collection and analysis can help researchers 

combine both inductive and deductive analysis in their qualitative research, and be 

especially useful in multi-sited research. In order to leave the doors open for replication or 

present a model for future research, I provided information regarding the cyclical blended 

data collection process in length in Chapter 3. The steps I followed can provide a way to 

approach similar type of research questions in online contexts. Furthermore, the framework 

I follow to analyze digital practices of multilingual students (by addressee and content) 

offers one of the many ways that SNS data can be examined. Different perspectives can be 

developed to examine this type of data and they can provide particular answers. 

Third, as I showed in the literature review, digital diversity research seems to 

prioritize digital practices of individuals over their voices and interpretations as well as “the 

incorporation of digital literacy practices into people’s language lives” (Androutsopoulos & 

Juffermans, 2014, p. 3). The methodological contribution of the present study is the 

embodiment of IGSs’ voices through semi-structured interviews and constant 

communication with them. I believe that such a methodological approach may offer a richer 

account of globalized practices through a combination of both etic and emic perspectives. 

Finally, based on their contributions to the current study, I think that the 

methodological concepts such as re-entextualization, translocalization, and re-semiotization 

are very useful in observing and interpreting the flows of discourses and digital activities in 
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superdiverse contexts. I also found that “enoughness”, which is suggested by Blommaert and 

Varis (2011) as a methodological benchmark, to be a critical tool for analysis identity work 

in transnational participatory web spaces. The analysis carried out with the employment of 

these concepts in the current study sets additional examples for future research, which 

intends to document the digital practices of multilingual speakers in connection with their 

identity performances.  

5.2.2.3 Pedagogical Contributions  

The current study has a set of pedagogical contributions and implications as well. 

First of all, scholarly synthesis developed as part of the present study can contribute to 

building practical guidelines for educators. SNS Literacies can be employed in content and 

language learning classrooms in order to achieve successful participation of learners in 

digital contexts defined by superdiversity. While some of those literacies are already 

included as part of different language teaching curricula (such as Performance in Global 

Simulation activities), a comprehensive list of such literacies can help teachers see the bigger 

picture and function as a guideline to understand the nature of participation in SNSs better. 

By understanding the types of SNS literacies their students need, teachers can develop 

specific projects to develop students’ literacies.  

Second, considering the high number of students using social media channels, 

institutions and programs in the U.S. can actively administer their SNS pages by sharing 

valuable information for the students including social and academic resources on campus. 

Guided by the findings of the study, IGSs, especially those who may experience sociocultural 

adjustments in the first couple of months in the U.S., can benefit from SNS to maintain their 
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ties with their home countries or a technological tool where there is a presence of home 

country audience.  

Third, Social Network Analysis (SNA) can also be utilized in educational contexts. The 

visualization of network maps can be used as a pedagogical tool in the classroom to increase 

SNS literacies of learners and can help learners gain awareness towards multiplicity of 

audiences and superdiverse diverse nature of these spaces. This way, students can efficiently 

engage in digital activities in the participatory culture and improve their SNS literacies. 

Fourth, now that NMLs of Jenkins (2006) have been interpreted specifically in an SNS 

context and literacies are particularly defined for SNSs, a conceptual piece needs to address 

the ways L2 educators can improve learners’ SNS literacies. Furthermore, a new self-

reported assessment tool measuring the SNS literacies of learners should be developed and 

tested. With the help of such a tool, teachers can see the SNS literacy levels of their students 

and design appropriate activities mainly targeting the literacies that need to develop most. 
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APPENDIX A: THE ONLINE SURVEY 

The following survey seeks to explore your social networking site use and habits as 

international graduates who are enrolled in programs across the United States. Read each 

question carefully and follow the instructions provided in each case. Providing full answers 

in those questions are very important for the success of this survey. Please, make sure that 

you provide the necessary information. Thanks for taking your time to answer this survey. 

Section I. Demographics & Social Networking Site (SNS) Experiences 

1. What is your age?  ………… 

2. What is your gender? ………… 

3. What country are you from?    ………… 

4. What is your first language? ………… 

5. What other languages do you speak? ………… 

6. Which degree are you currently working towards?  Masters PhD 

7. Which city and state do you currently live in? 

8. What academic program are you enrolled in? ………… 

9. Approximately, for how long have you been in the U.S.? 

 Less than six months 

 Less than a year 

 More than a year 

 More than two years 

 More than 3 years 

 4 or more years 

10. Which of the following Social Networking Sites (SNSs) do you currently have an 

account with? (Please include SNSs specific to your home country, e.g., StudiVZ, Mixi) 

 

Academia.edu / Edmodo / Facebook / Google + / Instagram / LinkedIn / Ning 

Pinterest / Tumblr / Twitter / Vine / Others: 
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11. Was there an occasion when you were a member of one of these social networking sites 

and you stopped using them? If so, please include the name of the site and explain why. 

12. Do you have multiple accounts in social networking sites? Please explain briefly if that 

is the case (e.g., two Facebook accounts) 

13. For what purposes do you use social networking sites? 

14. Which languages do you see in your feed/timeline/wall in your social networking site 

account(s)? (Please include as many as you see) 

15. What countries are people in your social networking sites from? (Please list as many as 

you know) 

 

Section II. New Media Literacies 

16. Please rate the following statements from 1 to 10, 1 indicating the least ability and 10 

referring to the highest capability. 

  

1) I can play and experiment with my surroundings as a form of problem-solving. 

2) I can interpret and construct dynamic models (simulations) of real world processes. 

3) I can display various aspects of my identity in social networking platforms. 

4) I can meaningfully sample and remix media content. 

5) I can scan my environment and shift focus onto salient details on a regular basis 

6) I can interact meaningfully with digital tools that expand my mental capacities 

7) I can collect information and compare notes with others towards a common goal. 

8) I can evaluate the reliability and credibility of different information sources. 

9) I can follow of the flow of stories and information across multiple modes and genres. 

10) I can successfully manage to balance my network in diverse social networking contexts. 

11) I can respect multiple perspectives, cultures, and understand and follow alternative 

norms. 

 

Section III: Local and Global Practices & Multimodal Repertoires 

17. What kinds of activities in social networking sites help you position yourself as 

someone from your home country? 
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18. What kinds of activities in social networking sites help you position yourself as a 

‘global’ person? 

19. What kinds of digital resources do you share on social networking sites? (in terms of 

media type, e.g., music video clips, film trailers, news pieces, cartoons) 

20. What kinds of things from/about your home country do you share with people who are 

not from your country? Give example(s) please. (e.g., sharing music from your home 

country, a picture of a local landmark, an informative news piece) 

 

21. What kinds of things from/about the U.S. do you share with people in your home 

country when you are in the U.S.? (e.g., sharing Halloween or Thanksgiving pictures, a 

photo of a giant cactus that does not grow in your home country) 

 

22. How do you think the size and diversity of people in your SNSs affect your language 

choices (when you share something, leave a comment etc.)? 

 

Please leave your name and contact information (e-mail/phone number) if you are 

interested in being contacted for a follow up interview. 
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APPENDIX B: SAMPLE INTERVIEW QUESTIONS 

1. What kinds of online social networks are you a member of? How often do you use 

them? For what purposes do you use them? 

2. What do you typically do when you log into your social networking site account? 

3. What kinds of things do you share with people in your network? How many 

different community clusters do you have in your SNS account and how do you 

address them? 

4. To what extent do your activities in SNSs represent your actual self? 

5. Do you sometimes present only certain aspects of your identity and life in SNS? Why 

or why not? 

6. What are some of your activities in SNSs that position you as someone from your 

home country, a global citizen, and both? 

7. What strategies/tactics do you employ in SNSs? (e.g., blocking people, deleting 

certain comments, avoiding conflicts, sharing neutral posts) 

8. What factors do you think affect your activities on SNSs? (e.g., audience size, 

diversity) 

9. Can you think of something you shared that you wished you hadn’t? What 

happened? 

10. How do you decide on what to share in your account?  

11. What makes you share certain things in only Instagram/Twitter/Facebook or 

both/all of them? (If the participant has multiple accounts) 

12. Do you use hashtags when you post/share something? How do you select your 

hashtags? 

13. How do you make use of languages you know to position yourself as a citizen of your 

home country as well as a global citizen? 

14. What kinds of digital resources do you share on social networking sites? (in terms of 

media type) 

15. Where do you usually find links and materials that you share?  

16. In which language(s) are the links and materials you share? 



 
 

230 
 

17. What types of texts do you share on social networking sites?  

18. What are the texts you generally share about?  

19. Which features of social networking sites do you usually use when you want to 

share your moments while living in both your home country and the U.S.?  

20. What kinds of things from/about your home country do you share with people who 

are not from your country? Give example(s) please.  

21. What kinds of things from/about the U.S. do you share with people in your home 

country when you are in the U.S.?  

22. What kinds of reactions do you get from people in your home country when you 

share local things from the U.S.? 

23. What kinds of reactions do you get from people in the U.S. when you share local 

things from your home country? 

24. How does the size and diversity of people in your SNSs affect your language choices? 

25. What kind of effect do the size and diversity of people in your SNSs have on the 

ways you present yourself? (e.g., the things you choose to or not to share) 

26. Are there things that you do in order to address people of various linguistic and 

cultural backgrounds in your SNSs? 
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