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ABSTRACT 

The purpose of this study was to explore the self concept of 

thirty-five ninth grade retarded readers: the nature of their initial 

self concept and any changes from a negative to a more positive self 

concept during their participation in a reading improvement program. 

The students were selected on the basis of low prior school 

achievement and scores on the Wechsler Intelligence Test. The mean 

scores for this test were verbal, 82.4; performance, 93.8; and full 

scale, 86.4. There was a significant difference between the means 

of the verbal and performance scores. 

Twenty-three of the subjects spoke Spanish at home, while 

English was the predominant language of the other twelve. 

The reading subtests of the Metropolitan Achievement Tests 

for grades 3-4 and 5-6, and the Gray Oral Reading Test were given 

to all subjects in both the fall and spring. The paragraph meaning 

subtest of the Stanford Achievement Test was given in the fall and 

spring to those who achieved higher scores on the other three tests. 

Four different techniques—the sentence completion, Q-Sort 

of Adjectives, self description and a self portrait- -were used in both 

the fall and spring to obtain a description of the self concept of these 

subjects. In addition to these techniques each subject was interviewed 

to obtain further insight into his self concept and attitudes toward 

x 
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school, reading, and family relations. 

There were twenty-one subjects whose reading scores indi

cated some reading gain from fall to spring. The scores of the other 

fourteen indicated little change. Yet almost all of the subjects said in 

their spring interview that their reading had improved and they men

tioned the skills in which they had improved. It is possible that their 

more hopeful expectation of improvement might actually influence 

future success. 

The discrepancies in their scores on the reading tests suggest 

that tests for this type of student may not give reliable results. Their 

attitude toward tests in general may affect their test scores. Some 

students marked the answers without even reading the paragraphs. 

A synthesis and interpretation of the data collected for each 

subject were made in order that insights gained from these findings 

maybe useful for others who are working with high school students who 

are severely retarded in reading. Such data on this group are valu

able in giving some insight into the thought and feeling of a group of 

students who were usually inarticulate under ordinary school conditions. 

The subjects' responses to the various techniques seem to 

reflect the effect of their years of failure and frustration, as in the 

case of one who said, "They are always calling me stupid." Another 

said, "They told me they were going to promote me so many times, 

and they never did, so I lost confidence in them (or me ?). ..." Many 

negative attitudes were revealed by the self concept technique. For 



the majority of subjects the answer to the question, "Do severely 

retarded readers have characteristically negative patterns of self 

concept", is answered in the affirmative. Two attitudes were sug

gested as results of their failure to achieve: Thirty of these subjects 

said they were shy and quiet and would not recite. Others said they 

played around and talked to others instead of doing their work. Twenty-

five of them expressed the thought in one or more of the different self 

concept techniques, that they were "dumb"—or that others thought they 

were "dumb." Fear of reciting or "being looked at" seemed prominent 

in their thinking. They generally expressed feelings of inadequacy and 

incompetence, but desired success. They were so sensitive to further 

failure that they would not recite in class or even ask for further direc

tions in an assignment for fear their inability would be revealed. 

Although these subjects had a common history of poor school 

performance, each individual was unique. Each viewed himself differ

ently. In spite of their past frustrations and failures, all were still 

in school and attempting to succeed. For years educators have advo

cated individualizing instruction to meet the needs of each child. This 

research emphasized the need for this kind of instruction. 

If education is going to help all students prepare themselves 

for meaningful lives, it seems necessary to know more about the 

values, thoughts, attitudes and feelings of those who have not achieved. 



CHAPTER I 

PURPOSE, BACKGROUND, AND PROBLEM 

Purpose of the Study 

The purpose of this study was to explore the self concept of 

ninth grade retarded readers: the nature of their initial self concepts, 

the relation of their self concepts to reading achievement, and any 

changes from a negative to a more positive self concept that occur 

during a year's participation in a reading improvement program. 

There seems to be a growing interest in the self concept and 

its relation to learning in general and to reading in particular. The 

latter relationship is of special importance since reading is a vital 

skill in the modern school program. The relationship between the 

student's self concept and his reading proficiency was expressed in 

the following quotation: 

How any person behaves at any moment, modern 
psychologists tell us, is dependent upon two things: how 
he sees himself and how he sees the world in which he 
lives. . . . 

How an individual sees and values himself has impor
tant implications for every aspect of his behavior or 
misbehavior in school or out. We now know, for example, 
that most failures in reading and spelling are not so much 
matters of incapacity to do these tasks as unfortunate atti
tudes about them. Most children who come to reading 
clinics do not come because they have difficulty with seeing. 
Rather, they cannot read because they believe they cannot 
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read and believing themselves unable they behave in terms 
of the self concepts they possess. Thousands of people in 
our society are the unfortunate victims of their concepts 
of self. Seeing themselves as inadequate, they behave 
inadequately (Combs 1958, p. 315). 

Reading proficiency, in turn, as part of the individual's 

total development, would seem to be permanently influenced by his 

self concept. 

As long as the individual accepts himself, he will con
tinue to grow and develop his potentialities. When he does 
not accept himself, much of his energies will be used to 
defend rather than explore and to actualize himself. . . . 

An individual learns significantly only those things 
which are involved in the maintenance or enhancement of 
s e l f .  N o  o n e  c a n  f o r c e  t h e  i n d i v i d u a l  t o  p e r m a n e n t  o r  c r e 
ative learning. He will learn only if he wills to. Any other 
type of learning is temporary and inconsistent with the self 
and will disappear as soon as threat is removed (Moustakas 
1956, p. 10). 

Although there is a relationship between a person's self con

cept and his behavior, a causal relationship cannot be assumed. Rather 

than a cause-effect relationship, we might view the relationship as a 

"field concept": 

Many of the complex events we hope to understand and 
predict can only be dealt with through an understanding of 
interrelationships. Even when the precise nature of these 
interrelationships is not known, it may still be possible to 
use them effectively. To deal with such interrelationships 
modern science has invented the very useful concept of a 
"field." When something occurs at one point in space 
apparently because something else happened at another 
point with no visible means by which the "cause" can be 
related to the "effect", the scientist often says the two 
events are connected in a field. This field serves as a 
kind of bridge between cause and effect by which the scien
tist can deal with a problem even though he may not be 
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clearly aware of all intervening aspects (Combs and Snygg 
1959, p. 19). 

The importance of tinder standing more about this relation

ship might best be expressed in this way: 

The self-concept exerts a more pervasive influence on 
the individual's reading development. This concept embraces 
such factors as attitudes toward himself, his level of aspir
ation, his social relations, his reading ability, his school 
success. One nine-year-old boy said repeatedly in the first 
interview in response to the worker's questions, "Can't 
read, " "Just can't read." He was convinced that he could 
not learn to read and that efforts to teach him would fail. 
He summarized previous remedial instruction by saying. 
"Didn't learn nothing. " With such a hopeless attitude toward 
himself, little progress in reading could be expected. 

If he thinks of himself as worthless, then why put forth 
effort? If he thinks of himself as stupid, why try to learn? 
If he is unwilling to relinquish the security of childhood, 
then he regards ability to read as a threat to his status quo. 
If he feels that he is being pressed into a superimposed 
parental mold, then he may struggle to resist this loss of 
self. He may conform outwardly, but sabotage all attempts 
to teach him to read. Negative or inaccurate self-concepts 
are found at the bottom of our most baffling reading cases. 
They are persistent, pervasive, resistant to change. In
struction in reading techniques brings meager results until 
the individual perceives himself in a more hopeful, respon
sive way (Strang 1961, p. 240). 

Review of the Literature 

The Nature of the Self Concept 

What is meant by the "self concept"? There has been consid

erable agreement as to the nature of the self concept, although each 

writer tends to emphasize a different aspect or facet. Raimy (1948) 
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made one of the first objective studies of the self concept. He defines 

the self concept as: . . the map which each person consults in 

order to understand himself, especially during moments of crisis or 

choice" (p. 155). Mussen describes the self concept as the individual's 

evaluation, conscious or unconscious, of all his characteristics—his 

assets, liabilities and role behavior. Jersild's (1952) conception is 

that of "a composite of thoughts and feelings which constitute a person's 

awareness of his individual existence, his conception of who and what 

he is. A person's self is the 'sumtotal of what he can call his'" (p. 9). 

To Moustakas (1956) the self "is not its definition or description but 

rather the central being of the individual person" (p. 11). Combs and 

Snygg reject the idea of a collection of separate qualities in favor of 

an organization of ways an individual sees himself. 

It is the individual's own unique organization of ways 
of regarding self; it is the Gestalt of his concepts of 
self. . . the phenomenal self is the organization or pattern 
of all those which the individual refers to as 'I' or 'me'. 
It is himself from his own point of view. The phenomenal 
self is not a mere conglomeration or addition of isolated 
concept of self, but a patterned interrelationship or Gestalt 
of all these" (Combs and Snygg, 1959, p. 126). 

Rogers and Dymond also recognized the unity of self. How

ever, they feel the self is a continually changing process in which the 

individual strives to discover the unity and harmony which exists in 

his own feelings and reactions. 
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Origin and Development of the Self Concept 

It is generally agreed that the self concept is social in origin. 

Combs and Snygg feel the self is developed by the family as influenced 

by the culture. They state: 

The family itself, however, is a product and conveyor of 
the culture which produced it. Even the world of physical 
objects into which a child is born are subject to the particular 
interpretations of the culture, so that the phenomenal self 
becomes overwhelmingly the product of the culture (Combs 
and Snygg 1959, pp. 140-41). 

Strang (1961) also recognizes the social factors which influence the 

development of the self concept when she says: "Underlying factors 

at home, in school, in the neighborhood; from other people's attitudes, 

responses, and example; and from his previous experiences of success 

or failure"(p. 240). 

"The self concept is learned as a result of interaction with 

the social environment", according to Mussen (1956, p. 205). Krech, 

Crutchfield, and Ballachey (1962) explain this process: 

The child is early told by his parents and other adults 
what he should and should not be like. He is told what are 
desirable, or "good" personal characteristics and what are 
undesirable, or "bad", characteristics. As a result of 
these teachings in the values of his culture, the child comes 
to develop a conception of what he ought to be—the ideal 
self (Krech, Crutchfield, and Ballachey 1962, p. 83). 

The self concept develops as a result of multiple influences: 

. . . .Self-concepts are learned. They are built up in 
many subtle ways. They derive, in part, from the negative 
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comments of parents, teachers, and classmates and from 
repeated experiences of failure. The child or young person 
becomes fearful of making mistakes, afraid and ashamed to 
be wrong again. Self-confidence, on the other hand, derives 
from the positive expectancy of others that the individual can 
close the gap between his present performance and his poten
tial; it is reinforced by experiences of success (Strang, 
McCullough and Traxler 1961, p. 286). 

Several authors have recognized the "mirrored self. " The 

individual feels he is what those with whom he associates express in 

word, tone of voice, and gesture: what they think he is. Among the 

strongest social influences in the development of the self concept is 

the child's school experience. The school experiences inevitably play 

an important role in the development of the self concept. 

The self is learned. What is learned can be taught. 
. . . The question is not one of whether we approve of teach
ing for a positive self in the public schools. We could not 
avoid affecting the self if we wanted to. We may ignore the 
self in our teaching. We cannot, however, escape the fact 
of our influence upon the self or our ultimate responsibility 
with respect to whether the effects of schooling are positive 
or negative (Association for Supervision and Curriculum 
Development, 1962, Yearbook, p. 101). 

Jersild's view is "Each person's self is something individ

ual yet it has a social origin. This fact has important meanings for 

education because many of the strongest social influences are brought 

to bear upon the child by way of his experience in school (Jersild 

1952, p. 11)." Combs even goes farther. He feels 
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Outside the child's own family no institution in our 
society is in a better position to affect the growth and de
velopment of an individual's self concept than our public 
schools. Indeed, this is a major responsibility. With a 
clear conception of the kinds of self concepts we want, we 
can set about the business of constructing a curriculum 
likely to produce them (Combs 1958, pp. 315-316). 

An evaluation of why the school does play an important role 

in the self concept is suggested in this statement: 

The task of teachers, parents, writers, and anyone 
else whose task is affecting the behavior of others is a 
problem of perception. To change behavior it is neces
sary to help people change the way they see themselves 
and the world they live in. When people see differently 
they will behave differently. The need of the individual 
for adequacy, for the maintenance and enhancement of 
the self, will permit nothing less. The need for adequacy 
provides the direction, the drive, and the organization 
for every behavior. How it is expressed in a particular 
personality will be dependent upon the scope, the richness, 
and the availability of an individual's personal meanings. 
We need now to know more specifically and precisely 
what affects perceiving and the nature and organization 
of the individual's perceptual field.(Combs and Snygg 1959, 
p. 58). 

The self concept is continually growing and changing. The 

individual has been developing from birth and is in the process of 

becoming. In a longitudinal study, a significant difference was found 

in the self concepts of students from the fourth grade to the sixth grade, 

and from the sixth grade to the eighth grade (Bowman 1963). Rogers 

emphasized the process of changing. Yet there seems to be a resist

ance to change. Jersild recognized this conflict. "Thus, while the 

self is a continuously growing and changing phenomenon, it is also, 
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paradoxically, strongly geared to prevent growth and change. A per

son seeks to preserve his self-hood even though it is based on false 

premises" (Jersild 1952, p. 19). This seeming conflict is explained. 

From birth to death the maintenance of the phenomenal 
self is the most pressing, the most crucial, if not the only 
task of existence. To maintain this personal organization of 
the self in the universe in which he lives, however, requires 
of a human being much more than mere survival. . . . Be
cause we are aware of the future and must maintain ourselves, 
in the future as well as in the present, it is necessary to en
hance the self against the exigencies of tomorrow. The self, 
therefore, "has to be maintained in the future, built up and 
enhanced so that the individual feels secure for tomorrow. 
..." Thus, man seeks not merely the maintenance of a 
self but the development of an adequate self--a self capable 
of dealing effectively and efficiently with the exigencies of 
life, both now and in the future. . . . Man seeks both to 
maintain and enhance his perceived self (Combs and Snygg 
1959, p. 45). 

The individual may view himself differently in different situa

tions. Strang says a person perceives self in at least four dimensions: 

(1). . . .the self concept proper. . . .the individual's 
perception of his abilities and his status and roles in the 
outer world; . . . (2) The Transitory Perception of Self. 
. . . the self perception which an individual holds at the 
present time. . . .(3) The Social Self. . . .the self as the 
person thinks others see it; and. . . .(4) The Ideal Self. 
. . . the kind of person the individual hopes to be or would 
like to be (Strang 1957, pp. 68-72). 

Relation of Self Concept to Achievement: 

The self concept seems to be a vital factor in learning. If 

the student feels he is inadequate, rejected, or unattractive, these 

feelings may interfere with school progress. They may prevent 
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learning and cause other emotional problems. If there is consider

able gap between a student's perception of his "real self" and his ideal 

self, lack of adjustment may be indicated. This lack of adjustment 

may prevent learning. "Successful therapy tends to narrow the gap 

between the 'real self' and the 'ideal self'" (Strang 1957, p. 75). 

The importance of the relationship between the "actual self" 

and the "ideal self" is explained as follows: 

For most persons it becomes a major goal to achieve an 
"actual" self which is as similar as possible to the ideal self. 
To the extent that the gap between actual-self and ideal-self 
pictures is small, the individual feels a sense of enhance
ment of self-esteem. (There is, however, clinical evidence 
to suggest that an extremely close correspondence between 
self and ideal self is really indicative of a precarious self-
esteem, being based as it is on a blanket denial by the person 
of all shortcomings.) To the extent that his actual self falls 
far short of his ideal self, he experiences a diminished self-
esteem (Krech, Crutchfield and Ballachey 1962, p. 83). 

Rogers defines adjustment in terms of this gap between the 

"real self" and the "ideal self": the closer the relationship between 

real self and ideal self, the more positive the self concept. The more 

positive the self concept, the better the individual's adjustment to his 

environment is likely to be—a condition conducive to learning. 

Whether we achieve or fail in any task may be determined 

by our self concept. This point of view is supported by the statement: 

There are literally millions of people in this world who 
are the prisoners of their own perceptions of self. Vast 
numbers of people believe they are able to do far less than 
they really can. As a result, they remain chained to unhappy, 
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unproductive, and unsatisfying ways of life. Studies with 
various self concept scales at Vanderbilt University show 
that (1) patients are differentiated from nonpatients; (2) 
failures in paratroop training, from passers; (3) alcoholics, 
from non-ale oho lies; (4) delinquents, from nondelinquents; 
(5) drop-outs, from stay-ins in school—all on the basis of 
self-concept. Can one conceive the kind of world we might 
achieve could we but find the means to release ourselves 
from the slavery of inadequate concepts of self? Here is 
a waste of human resources compared with which our losses 
in warfare or automobile accidents seem small indeed (Combs 
and Snygg 1959, p. 154). 

If the self concept is a general factor in learning, in what way 

is it related specifically to academic achievement? The understanding 

of self seems necessary if true learning is to take place. 

. . . .  s e l f - l e a r n i n g ,  l e a r n i n g  a b o u t  s e l f ,  n o w  i s  k n o w n  
to be an essential element if other learning is to progress. 
This has been made rather clear to us through studies of 
children who have had blocks to learning. As children are 
given help in understanding self and in developing more 
positive self concept, they can more readily exercise self-
help in overcoming their difficulties (Association for Super
vision and Curriculum Development Yearbook 1962, p. 103). 

There is evidence that the way the teacher and other students 

view the individual may affect performance. In a study of thirty boys 

it was found that the estimate of performance was conclusively related 

to status; each performed in relation to the expectations of the other 

members of the group. Those who had high status, were expected 

to perform better and did, but not as high as was expected. The low 

status members were expected to perform more poorly and did, but 

not as low as expected by other group members. Three of the lowest 

ranking subjects actually underestimated their own performance while 
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none of the top ranking subjects underestimated their performance. 

Thus, "the level at which one sets his expectations of his own perform

ance on a task is thus highly related to his standing in the group (Har

vey 1953, p. 367). 

In another study of 200 boys and girls from the fourth, fifth 

and sixth grades, it was found that 

The child with the most favorable self image was the one 
who more likely than not perceived his teacher's feelings 
toward him more favorably. . .the more positively the chil
dren's perception of their teacher's feelings, the better was 
their academic achievement and the more desirable their 
classroom behavior as rated by the teachers (Davidson and 
Lang 1960, p. 116). 

Using an adjective checklist, boys who were underachievers 

viewed themselves more negatively than achievers, and girls who 

were underachievers were more ambivalent than girl achievers. How

ever, in both groups, differences in self concept did exist between 

achievers and underachievers (Shaw, Edson and Bell 1960). 

In comparing achievers and underachievers, subjects who 

had a full scale Wechsler I.Q. of 115 or better and a grade point 

average that fell below the first quartile were considered underachie

vers. If above the median, they were considered achievers. It was 

found: 

The underachiever group seemed to see themselves as 
inadequate and unable to successfully handle those problems 
that could occur in a school situation. They seemed to be 
much more constricted and were unable to "carry through" 
when faced with problems. They approached problems very 
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fearfully and doubted their ability to overcome them. They 
lacked initiative and appeared to be quite helpless in the face 
of decisions. Achievers, on the other hand, seemed to feel 
much more adequate to deal with problems and more confi
dent of their own abilities. They showed more initiative and 
spontaniety in pursuing their interests.... The under-
achiever cannot be treated in terms of any one facet of his 
problem. Underachievement must be understood to be a 
completely personal and consistent adaptation of the under-
achiever to his needs and capacities as he uniquely experi
ences them. It is because of this unique pattern of the 
perceptions that a basic reorganization of the self concept 
must be effected if the underachiever is to be brought to 
the point where his perceptions can encompass success. 

The basic thread running through this study is that a 
major determinant of how well one will be able to function 
is his feeling of capability of functioning. Many times for 
the underachiever educational experiences are perceived 
by him and are thus experienced by him as being largely 
non-facilitating experiences (Combs 1964, pp. 49-50). 

Several other studies using subjects of different ages have 

studied the relationships between the self concept and achievement. 

In one group of 150 middle class ninth graders, divided into three 

groups of fifty each, matched by grades, sex and intelligence, it was 

found that the decreasing gradient of achievement seemed to be related 

to a decreasing gradient of self concept and adjustment. The author 

found overachieving boys had a more adequate concept of present self, 

greater self acceptance and freedom from stress while underachiev

ing boys had the lowest level of self adjustment, poorest self descrip

tion and were the most negatively deviant group of boys. Girls and 

boys of the study had similar self concepts.(Butler 1957, pp 223-225). 
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In his longitudinal study, Bowman measured self concept and 

ideal self concept in the fourth, sixth and eighth grades and found 

"substantial evidence indicating a relationship between self concept 

and school achievement. It might be predicted that poor self concepts, 

implying as they often do, a lack of confidence in facing and mastering 

the environment, might accompany deficiency in the child's perform

ance in school" (Bowman 1963, p. 42). He concludes from his find

ings, "There is substantial evidence indicating a relationship between 

self concept and school achievement. Underachievers in school have 

poorer self concepts than normal achievers and reflect feelings of 

iindue restrictions on their freedom, of defensiveness, and of loneli

ness" (p. 63). 

In studying the self concepts of children in the middle grades, 

it was found that children with high self concepts achieve higher in 

proportion to their potential, as measured on an intelligence test, than 

do the children with low self concepts (Reeder 1955). Perhaps for 

some unknown reason, those children who have intellectual potential 

have developed a resistance to learning a subject or skill due to an 

unfortunate experience in the past. It could even be due to an attitude 

toward the skill in the home or social group. This resistance seems 

to be a vital factor to learning. Why would a student resist learning? 

One answer might be, 

If the pupil shows resistance toward a certain type of 
material, this means that from his point of view it would be 
inconsistent for him to learn it. If we are able to change 
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the self-conception which underlies this viewpoint, however, 
his attitude toward the material will change accordingly. With 
the resistance eliminated, he learns so rapidly that tutoring 
is often unnecessary (Lecky 1945, pp. 120-121). 

This effect upon achievement may be explained by the way 

The learner perceives, interprets, accepts, resists, or re
jects what he meets at school in the light of the self-system 
he has within him. In the healthy course of the development 
of the self, one is involved in a continuing process of assim
ilation and integration of new experiences, new discoveries 
concerning one's resources, one's limitations, and one's 
relations with oneself and others (Jersild 1952, p. 14). 

5. 

The idea that the individual performs in relation to how he 

sees himself in a situation was further emphasized in a study of 100 

college freshmen and sophomore girls. It was found that the self-re

jecting underachievers were poorly motivated. The girls in this group 

admitted they tended to give up too easily, did not try too hard, and 

could not keep their minds on their work. At first these girls set 

higher goals for themselves, but adjusted these goals downward each 

time they failed to attain the goal. The author observes: "Perhaps 

it is because of her unrealistic goal setting behavior, her lack of 

motivation and her chronic non-attainment that the self-rejectant 

underachiever feels at times that she is 'not good at all'" (Mitchell 

1959, p. 103). 

In studying types of self esteem, one author found 

. . .  a  s i g n i f i c a n t  t e n d e n c y  f o r  s t u d e n t s  a b o v e  a n d  b e l o w  
their class medians in success experience to be similarly 
above and below their class medians in self esteem. It should 
be noted that although success is significantly related to 
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self-esteem on both indices, there are many cases for 
whom this tendency does not hold true (Coopersmith 1959, 
pp. 89-90). 

In studying the relationship between academic achievement, 

the actual self concept, and the self ideal, there was 

. . .  n o  e v i d e n c e  w h i c h  i n d i c a t e d  a  s t a b l e  r e l a t i o n s h i p  b e 
tween self discrepancy and effort in school or school absence. 
N e i t h e r  w a s  t h e r e  e v i d e n c e  t h a t  u n d e r a c h i e v e r s  d i f f e r  f r o m  
overachievers in ideal self-perceptions. The results instead 
suggested that the relationship between academic achieve
ment and the discrepancy between the actual and ideal self 
concepts, pertain primarily to differences in the actual self 
concept (Chickering 1958, p. 164). 

In studying 300 pupils in the third and sixth grades, using an 

adapted Machover Draw-a-Person Test to measure self concept, the 

author found a "positive and significant relationship exists between 

self concept and grade point average on all grade levels"(Bruck 1959, 

p. 1646). In comparing perceptions relating to self, home and school 

of ninth grade students, 
i 

. . . .the relationship between perceptions of self and level 
of utilization of intellectual ability seems to be circular, the 
one reinforcing the other. Contrasted with high-utilizers, 
low utilizers seem to be acquiring negative learnings in the 
developmental task of learning about self as well as failing 
to realize their scholastic potential (Wormell 1963, pp. 
2329-30). 

Even when intelligence is held constant, the self concept 

seems to be a factor in learning. In studying 1050 seventh grade 

students, to see if the self concept of ability in school were positively 

related to their academic performance, it was found: 
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There is a significant and positive correlation between self-
concept and performance in the academic role; this relation
ship is substantial even when measured I.Q. is controlled. 
. . . Self-concept is significantly and positively correlated 
with the perceived evaluations that significant others hold 
of the student; however, it is the composite image rather 
than the images of specific others that appears to be most 
closely correlated with the student's self-concept in specific 
subjects (Brookover, Thomas & Patterson 1965, p. 484). 

These investigations indicate that those who judge themselves 

more positively achieve more success and experience less failure in 

school than those who view themselves negatively. This relationship 

seems to hold in spite of intelligence or actual ability to achieve. 

Students with low self concepts tend to spend much of their time thinking 

of ways of protecting themselves against possible threatening situa

tions. Their feelings of inadequacy, insecurity and inferiority hinder 

scholastic achievement. There seems to be increasing evidence that 

self concept is a vital factor in an individual's achievement, in school 

or out of school. 

Whether a student views himself as capable or incapable may 

determine whether he achieves a goal or fails. Whether he views him

self as liked or unacceptable by those with whom he associates may 

determine whether he can succeed in his work. Whether he considers 

himself a leader or follower may also have yielded considerable evi

dence to indicate a positive relationship between the self concept and 

achievement. 
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Relation of Self Concept to Reading 

Since reading is an important factor in school achievement 

one would expect the self concept to be related to a student's develop

ment in reading. This view of a positive relationship between reading 

and self concept is supported by Combs in his statement that children 

who come to reading clinics cannot read because they believe they 

cannot read. He further states: 

Since the perceptual field is always organized, what is 
perceived must be the product of this organization. If per
ception occurs at all, it must occur with meaning. Meaning 
is given to events by the relationships in the perceptual field 
in which they occur. The words read by each reader of this 
page have different meanings. Even the same reader re
reading the page will perceive differently. Reading is not 
so much a matter of taking meaning from a book as bringing 
meaning to the printed page. This is not to suggest that the 
ideas set down by an author are unnecessary or without 
value. Not at all. Experience is, of course, essential to 
perceiving, but what is perceived is determined by the unique 
perceptual field of each person which includes much more 
than the direct experience of our senses (Combs & Snygg 
1958, p. 85). 

As in general achievement, the child's view of himself may 

be a factor in early school success. In a study of young retarded 

readers, a lag in maturation was found in each child in all areas of 

behavior. "There was essential insecurity in his perception of him

self in relation to other people"(Barber 1952, p. 503). An attempt 

was made to measure the self concepts and ego strength of kinder

garten children to see if they were predictive of reading success two 

and one half years later. Even at this early age the investigators 
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found, "In general, the measures of self-concept and of ego strength 

taken at the kindergarten were predictive of reading achievement 

two and one-half years later. . . .Even as early as kindergarten, 

self-concept phenomena are antecedent to and predictive of reading 

accomplishment at the least (Wattenberg and Clifford 1964, p. 466). " 

In a program launched primarily to deal with emotionally 

disturbed readers in the New York Schools, it was found that these 

students tended either to mark items at random after the limit of their 

reading power had been reached or to mark only the items of the test 

they were sure of, apparently because they were afraid to take the 

normal chances. As the children continued to attend reading clinics, 

they appeared happier and more relaxed at the end of one year (Cohn 

and Fite 1963, pp. 98-99). 

In working with children with reading problems, Homze 

found: 

It was not until the child was helped to succeed in simple 
reading experiences that she began to see herself as a 
reader. Consequently, succeeding attempts in building 
skills also included strong encouragement to help the child 
see herself as a reader. In this way, the child's reading 
skills improved as did her attitude towards herself as a 
reader. The gradual and slight change in the child's self 
concept helped her improve the necessary reading skills; 
the relationship is, again, interdependent. . . .Educators 
must add a second dimension to all remedial reading 
programs. This would stress developing the child's atti
tude towards himself as a reader as well as developing 
reading skills. Such a program would include many 
successful reading experiences to help build the child's 
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confidence. It would include discussions which would help 
the child relate the reading to his personal life. Only then 
will the "reluctant reader" find that reading is a part of 
himself, and only then will he improve because he does see 
himself as a reader (Homze 1962, p. 214). 

The relationship between emotional factors, success in read

ing and the self concept was recognized in these statements: 

Many poor readers are held back by fear--fear of ridicule, 
fear of the competition of a brother or sister, fear of criti
cism, fear of expressing their real feelings. Inner conflicts 
withdraw attention and effort from the reading process. A 
vague anxiety may give rise to feelings of inadequacy, help
lessness, and hopelessness. Their idea of themselves is 
permeated with lack of self-confidence and self-esteem; it 
is difficult for them to put forth the necessary effort to learn 
to read more effectively (Strang 1961, pp. 243, 244). 

She later states: "Of central importance in serious reading cases, is 

the way in which the individual regards himself. Repeated experiences 

of failure, accompanied by disparaging comments from other people, 

help to create the negative self concept so often found among poor 

readers" (Ibid, p. 274). 

In an investigation of 361 sixth grade boys, it was found that 

. . . .boys who perceived themselves as very low to low in 
mental ability had reading performances (according to sixth 
grade norms) that corresponded to their perceptions of their 
ability. Few of these boys (24%) were at or beyond grade 
norm expectancy. This was in spite of the fact that 57% of 
these boys had average and above average mental ability. 
Boys who perceived themselves to be high to very high in 
mental ability also had reading performances that corres
ponded to their perceptions of their ability. Eighty-six per 
cent of these boys were at or beyond reading expectancy 
norms (Spicola 1960, p. 49). 
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In studying the relationship between immature self concepts 

and certain educational disabilities, "positive and very significant re

lationship existed between immature self concept and reading disability 

(Bodwin 1959, pp. 1645-1646). " A correlation of .72 for third and 

.62 for sixth grade were both significant on .01 level of confidence. 

The relationship between immature self concept and 
reading and arithmetic was greater than the relationship of 
immature self concept and disabilities in other school sub
jects. . . .The relationship between immature self concept 
and reading and arithmetic was greater on third grade level 
than sixth. This indicates the presence of age differences 
in these relationships (Ibid, pp. 1645-1646). 

In a study using two groups of twenty-four fifth grade stu

dents matched for chronological age, mental age, sex, and home 

background, working on the hypothesis that there was a relationship 

between an individual's self concept and his achievement in reading, 

Lumpkin found: 

Overachievers revealed positive self-concepts, a higher 
level of adjustment, and saw themselves as liking reading 
as well as feeling confidence in the reading task. Under-
achievers held a predominantly negative self-concept, had 
feelings of conflict regarding their school experiences and 
felt that other people viewed them negatively. The under-
achievers included in this study showed a desire to be 
different from the self they perceived and gave expression 
to feelings of conflict and maladaptive behavior tendencies 
(Lumpkin 1959, pp. 325-326). 

He concluded: 

1) Self-concept is related to achievement in reading. 
Overachievers manifest a more adequate, positive concept of 
self and underachievers perceive themselves more negatively. 
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2) Overachievers in reading reveal a more positive 
self-concept in responses to psychological instruments de
signed to explore this dimension; underachievers view 
themselves negatively and give expression to greater con
flict. 

3) Overachievers in reading tend to demonstrate 
greater proficiency than underachievers in arithmetic, 
language, and work-study skills. . . .(Ibid, pp. 329-331). 

As a result of his findings, he feels attempts must be made to identify 

the relationship between the self concept of the child and his reading 

achievement early in his school experience, as attempts can be made 

to reverse negative aspects and implement positive ones. He further 

feels: 

When concept of self is viewed as the center of behavior 
it becomes a concept of fundamental importance in under
standing children and in determining ways in which schools 
may contribute to increased maturity. Educability may thus 
depend on the self-image and research should be directed 
toward finding answers to such questions as: What kinds of 
experiences support the child in his attempts to achieve ? 
What interferes with this attempt ? Can reading add to the 
child's social understandings and his self-insights? If so, 
what materials and techniques serve best to implement this 
end? (Ibid, p. 334). 

In a study to determine the relations between changes in read

ing skills and self-concepts accompanying a remedial reading program 

for seventy-two boys, from grades four through seven, matched with 

a control group on the basis of age, sex and language ability, it was 

found that changes in self-concept were positively related to experi

ence in the remedial reading program. The conclusion states: 
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For boys with approximately normal and equal language 
factors of intelligence, there is a significant positive rela
tionship between these levels of self-concept and reading: 

1. Vocabulary and personal self-concept 
2. Comprehension and personal self-concept 
3. Total reading skills and personal self-concept 
4. Vocabulary and social self-concept 
5. Comprehension and social self-concept 
6. Total reading skills and social self-concept 
7. Vocabulary and total self-concept 
8. Comprehension and total self-concept 
9. Total reading skills and total self-concept. . . . 

The findings of this investigation seem to point to the 
vital need for proper positive self-concepts in each reader 
(Saey I960, pp. 138, 141). 

The studies cited provide evidence that the self concept is 

related to reading performance in elementary children. There is 

some evidence of a similar relationship with older students. From 

a study of fifty-four college freshmen in a voluntary reading improve

ment program, the conclusion was: 

. . . .  a p p a r e n t l y  t h e r e  i s  a  d i r e c t  r e l a t i o n s h i p  b e t w e e n  
defensiveness in the self concept as a reader and relative 
performance in the reading improvement situation. . . . 
This study attempted to test the proposition that there would 
be significant differences in the self perceptions of those 
who improved, did not improve, and dropped out in a college 
reading improvement program. The data tended to support 
the proposition. Other findings such as changes in self-
concept and grade-point average indicated further support 
for the theory that those who achiev e as well as those who 
do not, do so as a result of the needs of their own self 
system (Roth 1959, pp. 280-281). 

Although the self concept may change through the years as the 

individual meets his everyday experiences, his self concept is a vital 
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factor in his viewing each new situation and in his ability to meet a 

new experience. 

These studies would indicate there is some relationship be

tween the self concept and reading proficiency. It may be that the self 

concept shapes the individual's approach to reading. If this is true, 

more research on the self concepts of students who have reading 

difficulties and on the relation between their self concepts and im

provement in their reading proficiency is needed. 

Summary 

These views emphasize the self concept as a central core or 

radix of personality which has a persistent, pervasive influence on all 

aspects of the individual's life. It is what he thinks himself to be. The 

self concept is continually changing, although there is a resistance to 

change. This view is learned. The environment and those he asso

ciates with in the environment influence the development of his self 

concept. The home, school and community play an important part. 

The self concept seems-to be a vital factor in school achieve

ment of students on all levels of schooling. It affects achievement and 

the learning process. Those who expect to succeed in a task do succeed 

more often than those who expect to fail. Even the attitude of asso

ciates affects achievement. This was found to be true even when the 

intelligence was held constant. There is evidence of a consistent and 
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positive relationship between the self concept and achievement. 

The positive relationship between achievement in general and 

the self concept implies a similar relationship between the self and 

reading achievement. If a child is fearful of failure and ridicule, he 

will not be able to give his full attention to reading. Success in read

ing seems to parallel a feeling of competence. Studies of elementary, 

junior high and college students have found a relationship between the 

self concept and success in reading. There seems to be a lack of in

formation concerning this relationship for high school students. 

It is intended in this study to explore the relationship between 

the self concept and high school students who are retarded in reading. 

Statement of the Problem 

It is the purpose of this study to investigate the self concept 

of ninth grade retarded readers: the nature of their initial self con

cepts and any changes from a negative to a more positive self concept 

during their participation in a reading improvement program. 

Two main questions will be explored: 

1. Do severely retarded readers have characteristically 

negative patterns of self concept? 

2. Will improvement in reading be accompanied by a more 

positive and hopeful self concept? 

In addition to the answers to these two questions, there are 
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possibly other more significant contributions of this exploratory study. 

One is an appraisal of five different methods of obtaining information 

about the self concept, all used with the same group of subjects. The 

other contribution is an understanding of an important segment of the 

present school population--the severely retarded reader from dis

advantaged homes. This part of the study is based on insightful 

analysis rather than on statistical analysis. It is an attempt to pre

sent "process-in-the-person"—to gain some insight into the effect 

that 16 or 17 years of living in this modern world of mass media of 

communication and conflict has had on the self concepts of these young 

people. 

A description of the subjects, the learning setting, and proce

dures will be covered in Chapter II. 

The presentation of the findings in both reading and the self 

concept for the group will be found in Chapter III. Information gath

ered on each subject, plus a brief interpretation of this data will be 

included in Chapter IV. A summary and discussion of the findings 

will be dealt with in Chapter V. It is hoped that through this study a 

further understanding of high school students who are retarded in read

ing can be gained. 



CHAPTER II 

THE LEARNING PROGRAM AND PROCEDURE 

The Subjects, Setting and Reading Program 

Number and Description of Cases 

The significance of this study is influenced more than most 

research by the characteristics of the subjects, the setting, and the 

program in which it was conducted. The subjects were a group of 

severely retarded readers. 

The subjects were chosen from eighth grade students who 

had been referred to school psychologists by classroom teachers 

and counselors because of reading difficulties. They were tested by 

the school psychologists using the appropriate Wechsler Intelligence 

Test. The results of these tests are summarized in Table I. It will 

be noted that the range of the full scale IQ is from 77 to 99, with a 

median IQ of approximately 86. Twenty-eight of the thirty-five sub

jects in this study had a higher performance IQ score than verbal IQ. 

The greatest difference was shown by subject number 27—a differ

ence of 39 scale points. Since there is some evidence that subjects 

scoring higher on the performance than on the verbal sections would 

benefit from a program where reading and other communication 

26 
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TABLE I 

WECHSLER TEST SCORES 
(of Thirty-five Severely Retarded Readers) 

V P FS 
ALICE 93 87 90 
ANDY 81 85 81 
BELLE 82 108 94 

* CAROL 82 85 82 
BEN 95 83 88 
CARL 85 90 86 
DAN 72 99 83 
DORA 76 89 80 
ED 91 87 88 
EDITH 75 91 85 
FAITH 85 96 89 
GAIL 86 110 97 
FRANK 85 107 95 
GEORGE 91 96 93 
HARRY 82 90 80 
HAZEL 79 103 90 

* IDA 85 86 84 
JANE 87 97 91 

** KATE 80 - -

LOIS 86 85 84 
MABEL 79 86 80 

* NANCY 77 99 86 
OLIVE 73 87 78 
IRA 91 78 83 
PATTY 81 99 88 
RITA 84 87 84 
JACK 80 119 98 
KEN 84 104 93 
SALLY 79 103 89 
LEO 76 110 91 
MAC 75 93 82 
NEAL 79 79 77 
OWEN 76 103 88 
THELMA 82 85 82 
PAT 89 83 84 

V = Verbal 
P = Performance 
FS = Full Scale „ , . „ in _ , 

Verbal Performance Full Scale 

Range 73-95 79-119 77-99 
* WAIS Mean 82.4 93.8 86.4 

** Test not completed due to language barrier 
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skills are emphasized, students within the normal range on the per

formance scale were included in the study. Wechsler pointed out that a 

higher performance than verbal score is also often found in the case of 

delinquents. This seemed to hold true for this group, as some of these 

subjects were on juvenile probation. Further background information 

obtained from the permanent record cards has been summarized in 

Appendix II. 

Forty-five of those tested by the school psychologists and 

recommended as needing specialized instruction were chosen to 

attend ninth grade classes at the Experimental Learning Center of 

the University of Arizona. Ten subjects who started the program did 

not finish; two of these moved out of town during the year, one was 

placed in the juvenile detention home, another was taken out of school 

for extensive psychological help, five dropped out of school, and one 

missed so much schooling it was not possible to get an accurate record 

of school achievement. 

The final sample was composed of twenty girls and fifteen boys. 

Of this group, twenty-three Mexican-American subjects lived in homes 

where Spanish was the major language of communication. The remain

ing twelve, four Negro and eight Anglos, lived in homes where English 

was spoken. Thirteen of the subjects lived with persons other than 

their parents because of separation, divorce and remarriage, or death. 

Fathers1 or stepfathers1 occupations ranged from unskilled work to 
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service station and garage owners. Ten of the mothers or stepmothers 

were working either part or full time. The number of children in the 

family ranged from one to fourteen, with an average of a little more 

than five per family. 

Twenty-seven of the entire group were of minority groups, 

facing the problems of the minority groups living in the poor areas of 

a city. They tended to conform to the statement, "A large portion of 

the current disadvantaged population is composed of cultural and racial 

minorities" (Riessman 1962, p. 3). This description of the Negro en

vironment in the city slum might fit many of the students in this group: 

The Negro slum child is far more liable than a white slum 
child to experience also an unstable home. The self that the 
Negro child learns early in life is one exposed to the most 
difficult of all situations for the human being to cope with: an 
inadequate family living on the edge of economic insufficiency. 
The impact of family disruption is accentuated by the incapacity 
of those involved in the rearing of the children to do an adequate 
job of it because they have had few experiences with family 
stability and adequacy to guide them. 

The circle is indeed a vicious one. The case studies re
ported by Riese provide appalling accounts of generation after 
generation of defeat in Negro families. Often neither mother 
nor father is able to provide the minimum of affection and 
attention that an infant needs in order to grow into a person 
able to like himself and others, because, of course, his par
ents do not like themselves. Too many of these marriages are 
the result of impulsive escape wishes and lack a secure base 
in personal regard for the marital partner (Grambs 1965, p. 
18). 

With respect to school, the student in this study can be ac

curately described: "clearly (is) not happy at school, does not read 
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well, appears unmotivated, is antagonistic to the teacher, possesses 

no well-formulated career plans, has no quiet place to study" (Riess-

man 1962, p. 112). The record of these students indicate many prob

lems and little experience of success in school. Grambs (1965) refers 

to research which indicates that although these students tend to start 

school at somewhat the same level, school failures which the culturally 

deprived students often face may actually cause a decline in tested in

telligence. 

The Learning Setting 

Introduction of Students to Program 

Before school started in September, letters were sent to the 

homes of each of the students selected to ask the parents to come at 

an appointed time to be interviewed. They were told they had been 

selected to participate in a special program in which three periods of 

their day would be spent at the University of Arizona. They were fur

ther told that this program was planned to give them many opportunities 

to take field trips and to hear guest speakers which they would not be 

able to have in the regular school program. 

Most of the students reacted favorably to the program at this 

time, but some felt doubts about being away from the high school. After 

the classes had been meeting at the university for a few weeks, some 

of the more vocal members of the group spoke out against leaving the 
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high school. They felt keenly the taunts of other students who charac

terized them as "those dumb students that go to the university. " They 

wanted to have the program continued at the high school. This problem 

continued throughout the year and influenced the students' reaction 

more than had been anticipated. 

Schedule 

When the school year started, the University students attended 

their first periods in their high school. After that they met in an 

assigned room where roll was taken. Then all students got on a school 

bus which took them to the classrooms at the university. The three 

experienced and well trained teachers working in the program drove 

to the university in time to meet the students there. In the beginning, 

all met in one room then went to their respective classes. But shortly, 

by group decision, all students went directly to their first class as 

soon as they arrived at the university. 

Groups 

The students were grouped according to their needs in read

ing, writing and math. In one classroom, reading was emphasized; 

in another written and spoken English was the focus, while math and 

science were the main themes in the third room. 

Reading Program: Methods and Materials 

After the reading tests had been given in the fall the reading 
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teacher had a conference with each subject. At that time the reading 

difficulties revealed by the tests were noted and, if the subject agreed 

with the teacher on these difficulties, teacher and student together 

planned a program to overcome them. 

One group of these subjects lacked word attack skills. This 

group was scheduled for two reading periods for the first six weeks. 

For this group the Reading for Meaning filmstrips, some lessons 

using the Phono-Visual methods and the Science Research Laboratory 

were used, along with work on dictionary skills. 

As these subjects developed proficiency in word attack skills 

they were introduced to reading material with high interest yet a lower 

reading level. 

The second group was able to attack the words in reading but 

had little comprehension of the meanings of a passage as a whole. This 

group started reading material with high interest and a lower level of 

reading difficulty. They started looking for the topic sentences of a 

paragraph. Gradually longer passages were used for which they were 

asked to find the main thought. 

After the initial instruction in word attack skills, the schedule 

was changed so that all students had one reading period each day, in

stead of two. 

During these lessons, emphasis was placed on skills in the 
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use of the dictionary, on getting the main ideas from a story, and on 

making inferences from the given facts. The primary reading mate

rials used were Teenage Tales; Scope, a Scholastic publication; 

appropriate Science Research Laboratory, and library books. In 

these lessons the subjects found in the dictionary words which they 

did not know in the stories, and also used context clues to get the 

correct meaning. There were questions for the subjects to answer, 

given before each story was read. Some lessons only required the 

subjects to find certain facts in the story; however, in most lessons 

finding the main thought of the story, and making their own inferences, 

were the main focus of the lessons. Discussions of the stories were 

then held and the subjects asked how they could relate this particular 

. story to experiences they had had or had heard of. 

Several field trips were planned, to give the subjects a 

variety of new experiences. The reaction to these varied considerably. 

Each trip was planned beforehand, and a class discussion was held 

afterward. A written report was made by the class, then duplicated 

so that each subject could read the account of each trip. 

Many other procedures were used and the students' responses 

noted. For example, pictures were used as a stimulus to the students 

to develop their own story. After naming and sometimes describing 

several objects in a picture, they were asked to write their own story, 

developing a paragraph about each of the important objects. Writing 
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these paragraphs seemed to help students in reading other paragraphs. 

A more detailed account of these procedures may be found in the Cur

riculum Research Report titled Improvement in Reading of Severely 

Retarded Readers in the Ninth Grade (Strang 1965). 

All lessons were planned with the objectives of improving 

their reading skills. Informal reading evaluations were regularly held 

to determine the progress of each student. During these evaluations 

emphasis was placed on improvements which seemed to have been 

made. They would then decide upon the next goal to be achieved. Each 

subject was given the responsibility of working on his own felt need. 

All teachers tried to adjust their assignments and daily work 

to the individual needs of the students. Also, time was allowed for 

discussion of individual or group problems as they arose. When 

students arrived excited or upset, they were given time to talk over 

the problem. Many times there were no solutions to the problems, 

but they could at least bring them out in the open. 

Physical Facilities 

The Experimental Learning Center was in a new building. 

The walls of the room were movable, so that the area was divided into 

three classrooms and a large hallway. One-way viewing windows 

were originally planned but were not installed. In their place, semi-

transparent plastic screens were installed over the windows. These 
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partially screened the viewing windows, but students could see any 

observers who came into the hall. There were rest rooms adjoining 

the classrooms. 

Health Facilities 

If any students became ill during the time they were at the 

university, one of the teachers would generally have to take the student 

back to the high school where the nurse then took charge. In cases of 

emergency the university infirmary helped. University facilities were 

used when one student, after a fainting attack, became very violent and 

had to have emergency medical care, and again when another student 

needed emergency care because she had taken an overdose of pills. 

Counseling 

Any counseling of the students had to be done by the three 

teachers while the students were at the university. It was only possible 
i 

to have a student work with his regular school counselor either the 

day after a problem arose, or if one of the teachers took him back to 

the high school at the time of need. 

Library Facilities 

A small library with books of varying reading levels was avail

able in each classroom. In addition to these the curriculum library 

from the college of education of the university was made available. 

Most of the students enjoyed going to this library. 



36 

Methods of Collecting Data 

One of the difficulties of this study was to measure the self 

concept of students with limited reading abilities and limited verbal 

facility. To obtain as comprehensive a picture of the self concepts 

as possible, four different methods were employed. These were: 

a. The Incomplete Sentence Technique 

b. The Q-Sort Technique of Adjectives 

c. The drawing of a self portrait 

d. The oral responses to three self-descriptive questions 

In addition to these four methods, each student was inter

viewed early in the school year and at the end of the year to obtain 

more information about the student's self concepts, his past school 

experience, his friends, and his plans for the future. During the 

year the three teachers observed students and wrote anecdotal records 

of significant behavior. 

The Incomplete Sentence Technique 

This included fifty incomplete sentences. Each item gave a 

cue that might relate to the student's family, school, reading, or to 

his feelings about himself. Each person completed the sentences with 

the idea that first occurred to him. Special attention was given to 

simplicity of the vocabulary used. The following directions were read 

orally while the students read them silently: "Complete the following 
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sentences to express how you really feel. There are no right or wrong 

answers. Put down what first comes into your mind. Work as quickly 

as you can." After these directions were given, each student was 

allowed enough time to complete the fifty items. Any student who 

could not read a statement was free to ask the teacher to read it to 

him. Students who did not complete the sentences during the first 

period were allowed to finish them the next period. 

The sentence completion technique is not a new projective 

technique. Ebbinghaus used the sentence completion technique to meas

ure intelligence in 1897. Tendler (1930) was one of the first to use 

this technique in the field of personality. Later, the sentence comple

tion test for clinical psychology was advocated: 

The sentence completion device in which the subject is asked 
to read to himself the forepart of a sentence and to write any
thing he wishes to complete the sentence is essentially a 
projection technique utilizing free association. In uncon
strained response to sentence beginnings, the subject inad
vertently reveals his true self since there is no way he can 
anticipate the significance of his answers for personality 
study (Rohde 1946, p. 170). 

This technique is adaptable to many situations: 

It seems a feasible method for investigation of a variety of 
situations in industry, for the study of group attitudes and 
opinions, and for special experimental problems in the field 
of personality. The fact that it can be administered to a 
group and still retain many of the individualistic advantages 
of the projective tests, suggests that it can be profitably 
employed in many areas as yet untapped (Rotter 1955, p. 
309). 

When used in reading, 
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Projective methods furnish keys to some of the deeper 
determinants of reading development. They may give 
glimpses of potential mental ability, of a personality 
structure capable either of preventing or of promoting 
reading achievement, and of personal relationships that 
are influencing the individual's behavior for the better or 
for the worse (Strang 1964, p. 253). 

"The special feature of projective methods is that they present 

an unstructured situation, i.e., a situation for which the individual 

has no ready-made or habitual response (Ibid, p. 254). " 

The incomplete sentence test, developed by Strang, McCul-

lough and Traxler (1961) pp. 322-323, was used because the vocabu

lary was simple and the sentence cues presented were about school, 

family, reading and self. 

In a similar incomplete sentence test constructed by Rotter 

(1950), by dividing the items into half, as nearly as possible, he ob

tained a corrected split-half reliability of .84 for college males and 

.83 for female students. In establishing validity, students who took 

the sentence completion test were classified as adjusted or malad

justed by instructors and advanced student clinicians. By using a 

cut-off score of 135 for this incomplete sentence test, 75 or 80 per 

cent of the maladjusted males, as classified by advanced student 

clinicians, were correctly identified. In the group classified as 

adjusted or maladjusted by instructors, even though instructors were 

far less expert than the clinicians in classifying their students cor

rectly, there was still a correlation between the Incomplete Sentence 
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Blank Scores and the instructor's ratings of .50 for females and .62 

for males. 

In establishing reliability and validity of another similar sen

tence completion test, Sacks and Levy (1950) had three psychologists 

rate the degree of disturbance of one hundred subjects in each of fif

teen categories based on the subject's sentence completion test. Then 

the psychiatrists who treated these subjects made independent ratings 

of their degree of disturbance in each of the fifteen categories, based 

on their clinical impressions. 

Reliability of the psychologists' judgments of degree of dis
turbance is indicated by agreement of two out of three psycholo
gists on 92 per cent of 1, 500 ratings. The psychiatrists had no 
knowledge of the SSCT (Sacks Sentence Completion Test) re
sponses. When the rating of the psychologists were correlated 
with those of the psychiatrists, contingency coefficients of . 48 
to .57 were found, with standard errors of .02 and .03. . . .For 
fifty subjects psychologists wrote interpretative summaries of 
the fifteen attitudes, based upon the subjects' responses to the 
four items included under each attitude. These interpretative 
summaries were submitted to the psychiatrists, who rated them 
with respect to their agreement with clinical findings. Some 77 
per cent of the statements were rated in close agreement or 
partial agreement with clinical findings (p. 372). 

Various forms of the sentence completion are being used 

to study personality characteristics. Frankel (1964) used a sentence 

completion test to find the change in self perception in advanced 

students during a summer training program. Frymier (1964) 

used a sentence completion test to study students' motivation in 

school. Lumpkin (1959) used a sentence completion test to elicit 

expressions of self concept in a variety of areas. Symonds 

(1947) used this technique as part of the assessment program 
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for the Office of Strategic Services. He compared results of this test 

with information gained in a personal interview and a description of 

the candidate during the assessment period. From his findings he 

concludes; 

The sentence completion test gives unconscious projec
tions in the third person of basic trends in the form of wishes, 
hostilities, loves, fears, and impulses and motives in gen
eral. It may also include completions in the first person of 
trends which he is willing and able to admit about himself. 
• • • 

In general, there is a close weaving of trends in the sen
tence completion test and the report. The agreements are 
greater than the disagreements. But the sentence completion 
test covers a much greater area than the report including the 
unconscious and childhood trends and impulses (p. 327). 

Thus, the sentence completion test has been used for many 

years and for a wide variety of purposes. The responses each individ

ual makes to each cue seems to be a response unique to that individual 

at that time, yet it gives insight into his thoughts and feelings and the 

view the subject has of himself--his self concept. 

The Q-Sort of Adjectives Technique 

The second method used to get insight into the self concept 

of these students was the Q-Sort of Adjectives technique. 

This technique consisted of a list of one hundred adjectives. 

It was used because it allows the subjects to respond to a wide range 

of personality characteristics. The subject can determine for himself 

which he feels describes him the most accurately. 
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Since many of the students were not sure of the meanings of 

many of the words, the teacher listed twenty of the words on the chalk

board at one time. The students looked up the words in the dictionary, 

then discussed the meaning of each one. After the words had been 

learned, each student was given one envelope with the statement "like 

me" on it; another with "not like me"; the third with "not sure" written 

on it. The student was asked to put his name on each envelope. He 

was then given the twenty cards, with one of the adjectives just dis

cussed typed on each card, and the following instructions: "Place each 

card in the envelope you feel most accurately describes you. For ex

ample, if you have a card with 'happy' written on it and you feel you 

are happy most of the time, you should put it in the envelope marked 

'like me1. If you are not happy often, put the card in the envelope 

marked 'not like me'. If you are not sure, you should put it in the 

envelope marked 'not sure'. " When they all seemed to understand, 

they were allowed to proceed at their own pace. If they had trouble 

with a word, they were allowed to look it up in the dictionary before 

placing the card in the envelope. 

Four independent judges, two of them psychologists, judged 

which of the adjectives used in this study were of a positive nature 

and which would be considered negative. After a period of training, 

there was complete agreement on the part of the four judges. They 

judged forty-nine adjectives to be positive and fifty-one were consid

ered negative. 
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Lipsitt (1958) used a list of twenty-two adjectives to determine 

the self concept of students in fourth, fifth and sixth grades. All but 

two items on his list were used in the present study; the two not used 

were similar in meaning to others used. He compared the results 

with the children's form of the manifest anxiety scale. "Significant 

correlations were obtained for all grades and sex combinations between 

the CMAS (Children's Form of Manifest Anxiety Scale) and self concept 

scores, with high anxious Ss producing low self concept (or high self 

disparagement) ratings"(Lipsitt 1958, p. 471). Other investigators 

used the Q-Sort of Adjectives technique to measure congruence between 

actual self concept and ideal self concept. In summarizing their find

ings, they say, "The hypothesis which underlies the use of the Q sorts 

in evaluating change in psychotherapy is confirmed1 (Hanlon, Hofstaetter 

and O'Connor 1954, p. 217). 

An adjective check list of thirty-five adjectives was used to 

measure self perception and the perception of feelings of others. The 

Checklist of Trait Names was administered twice to 105 junior high 

school children with an interval of four to six weeks. A correlation of 

.85 was obtained (Davidson and Lang 1960, p. 108). 

The Sarbin Adjective Checklist was used to measure self con

cept of junior and senior high school achievers and underachievers 

because of its high reliability and its wide coverage of personality 
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characteristics to which the subjects could respond (Shaw, Edson and 

Bell 1960). 

An adjective checklist was used to demonstrate that adjec

tives in everyday use could effectively differentiate self conceptions of 

persons classified according to different variables. It was found that 

an adjective checklist did differentiate the self concepts of persons 

who are identified in various ways. The authors state: 

That is to say, our theoretical position argues for the 
inclusion of qualities in studying personality--and qualities 
are conceptualized by adjectives. In short, the method has 
rational or logical validity. The experiments included in 
this report attest to the empirical validity of the adjective 
checking method. Other studies, not mentioned in the body 
of this paper, also attest to the empirical validity of the 
method. We have collected and analyzed data on the self 
concepts of subjects who differ in performance on a per
ceptual task designed to get at a symmetrizing tendency. 
We have also collected and analyzed adjectives checked by 
persons scoring high and low on selected attitude scales. 
* * * 

Preliminary analysis indicates a satisfactory consist
ency of the test over a period of thirty days, 66 per cent of 
50 subjects checked more than 70 per cent of the same 
words. Another indication is a split-half reliability of 
.80 - . 90 on a key of 57 "favorable" words on the Person
ality Word Card (three groups of subjects). For the 200-item 
Personality Word Card, the split-half reliability is .81. . . . 

We have provided a digest of three experiments which 
illustrates the usefulness of the adjective-checking method 
for estimating qualities of the self. No argument is ad
vanced that this is the only appropriate method. The 
conclusion is warranted that the method is suitable for 
getting at meaningful self attributes quickly and with a 
minimum of effort. 

In this methodological report we have indicated that 
the self is a cognitive structure, a product of inference. 
We have also indicated that our syntax makes necessary the 
use of adjectives in describing these inferences. We have 
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demonstrated that the adjective-checking method does dis
tinguish the self-perceptions of persons who are grouped 
according to meaningful social and psychological variables 
(Sarbin and Rosenberg 1955, pp. 80-81). 

An index of adjustment and values was designed to assess 

changes in adjustment which occur during therapy. The author felt 

that maladjustment could be defined as the discrepancy between the 

self concept and concept of ideal self and that the self concept could 

be defined as "the traits and values which the individual has accepted 

as definitions of himself" (Bills, Vance and McLean 1951, p. 257). 

Values are derived from traits, a trait being defined as an adjective 

which may be used to describe a person. Forty-nine adjectives were 

given to 237 college students. 

When the acceptance of self scores for each subject on the 
odd-numbered items were correlated with the acceptance 
of self scores on the even-numbered items, a corrected r 
of .91 was obtained. This coefficient is significantly differ
ent from zero at less than the .001 level of confidence. The 
corrected split-half reliability of the discrepancy scores 
using odd-numbered versus even-numbered items was . 88 
for the same group. This coefficient is likewise signifi
cantly different from zero at less than the .001 level of 
confidence (Ibid, p. 259). 

When administered to 175 of the same subjects six weeks 

later, 

The test-retest reliability of the acceptance of self scores 
for this group was . 83 and for the discrepancy scores was 
. 87. Both of these coefficients are significantly different 
from zero at less than the .001 level of confidence. These 
data show that the acceptance of self and discrepancy scores 
are reliable measures (Ibid, p. 259). 
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Validity was established by comparing the index score of 

twenty female college volunteers with findings on the Rorshach exam

ination. The authors conclude, 

The data which have been collected indicate that the 
Index is valid. The results thus far have been encouraging, 
and further validation studies are now in progress. 

By use of 49 traits an Index of Adjustment and Values 
has been designed which appears to measure the values of 
a person, his acceptance of self, and the discrepancy which 
exists between his concept of self and his concept of his 
ideal self. Corrected split-half reliability coefficients of 
.91 and .88 were obtained for a group of 237 students. 
Test-retest reliability coefficients over a period of six 
weeks for a group of 175 students were .83 and .87. Three 
studies indicate that the Index is a valid measure of adjust
ment and values (Ibid, p. 261). 

Like the incomplete sentence, the Q-Sort of adjectives tech

nique to obtain information about the self concept has been used quite 

widely. Its reliability and validity as reported for different groups 

seems satisfactory. 

The Self Portrait 

This was another technique used to measure the self concept. 

Each student was given a 10" by 12" piece of drawing paper, with the 

following instructions: "Draw a picture of yourself. Don't worry about 

your ability to draw; just take your time and do the best you can." If 

a student wanted an extra sheet of paper it was given to him. The 

portraits were then collected. 
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Different drawing techniques have been used for some time 

as a means of measuring intelligence. However, its use as a tool 

for personality analysis is more recent. 

The graphic communications of children proved to be of such 
clinical value, that drawings of the human figure were soon 
incorporated in routine clinical procedures and extended to 
adults of all ages. In the early stages, some timidity was 
encountered in eliciting associations to the figures from 
adults. Further experience with the technique indicated that 
the timidity was more a projection of the examiner's own 
awkwardness. The alacrity and fluency with which many 
sophisticated adults offer thematic elaborations contrast 
markedly with the poverty of their drawings and the strain 
with which they were produced. It is apparent that verbal 
patterns are symbolic, less direct, and more subject to 
conscious manipulation than graphic projection. Individual 
drawings were intensively studied in coordination with asso
ciations given by the subject and with relevant clinical data. 
On the basis of such study, formulations, and clarification 
of principles of interpretation of the graphic product have 
developed (Machover 1949, p. 21). 

Machover's interest in the use of the drawing technique grew out of 

her fifteen years of experience in interpreting Draw-a-Man tests for 

IQ purposes. She found much clinical information could be obtained 

from these drawings. "In a significant proportion of cases, draw

ings do permit accurate judgments covering the subject's emotional 

and psychosexual maturity, his anxiety, guilt, aggression, and a host 

of other traits" (Ibid, p. 23). She reports a study of twenty orthopedic 

cases: "Projection varied according to the basic personality of the 

individual afflicted, the degree of disability, and duration of disease, 

but important features of the subject's reaction to the disease were 

made graphically explicit in most of the cases" (Ibid, p. 26). 
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The head seems to be the center for the location of the self, 

and generally receives emphasis except in drawings of neurotics, 

depressed or socially withdrawn individuals. According to Machover, 

"The youngster whose emotional and social adjustments have been dis

located because of a severe reading or other subject disability will 

frequently draw a large head in his figure" (Ibid, p. 37). She also 

emphasizes the facial features drawn by the subjects. 

The face is the most expressive part of the body. It is 
the most important center of communication. The head or 
face is the most readily accepted, subjectively easiest to 
draw, and is, in the crudest drawings, often the most skilled 
part of the drawing. Subjects of all ages frequently offer the 
face (or head) as a completed drawing of a person, whereas, 
the trunk or any other part of the figure is, by itself, never 
considered a representation of a person (Ibid, p. 40). 

Her suggestion that many subjects would feel their picture was com

pleted after the head was drawn was borne out in this study; most 

subjects only drew the head. Perhaps specific instructions to draw 

the whole person as suggested by Berryman (1959) would have given 

a more complete drawing. Her statements, "The self portrait, aside 

from compelling patients to expose serious problems, also provokes 

bizarre behavior and unguarded verbalizations" (Ibid, p. 413), were 

found to be true with this group, especially for the second self portrait. 

It was much more difficult to get this group to do the second self por

trait. 

In another study of over 100 children from kindergarten 

through the sixth grade, the drawings of subjects from different racial 
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and cultural groups seemed to differ. "The difference seen in the 

kindergarten groups seems to be more culturally implicated than to 

represent true capacity differences" (Machover 1953, p. 86). She 

says in the summary: 

. . . .judging from evidence gained in the drawings, la
tency appears to be more consistent with the girl's cultural 
role, while the boy, although accepting it as inevitable after 
the threatening oedipal struggle and new responsibilities 
for achievement, makes less positive use of that period, 
but simply simmers with resentment. This mounts into 
explosive fantasy at about 11 and later into an acted-out 
rebellion at puberty. The greater amount of retarded self-
development, difficulties, and maladjustments for which 
latency boys as compared with girls, are referred for help 
is reflected in the forced and negative character of the 
growth pattern made evident by the drawings of these boys 
(Ibid, p. 91). 

in order to verify some of the assumptions of Machover on 

her draw-a-person technique, fifth grade children and college sopho

mores were asked to draw a self portrait on another sheet of paper--

again drawing the whole figure. Twenty-three pairs of drawings were 

selected randomly from the larger groups. They were compared, 

using four variables. 

In summary, the self-image hypothesis postulated by Mach
over has been supported by this study in terms of the size, 
sex, and placement, of the DAP, when compared with a 
self-portrait drawing, for Ss in grade five and at the college 
level (Craddick 1963, p. 290). 

In a study to validate the use of the Draw-a-Person as an 

indicator of personality adjustment, seventeen clinical psychologists, 
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seventeen clinical trainees in university clinics and Veterans Admin

istration and state hospitals, and five nonpsychologists evaluated 30 

Draw-a-Persons from normal and hospitalized psychotic and neurotic 

subjects who were matched for age, education and socioeconomic level. 

"Despite wide differences in clinical training and experiences, the 

judges did not differ in their ability to correctly identify the DAPs; no 

judge's total correct identifications exceeded chance" (Schaeffer 1964, 

p. 383). 

In order to investigate the reliability of the Draw-a-Person 

Test, 193 college students were used. The results were summarized 

as follows: 

The study of the reliability of seven factors in the DAP as 
measured by test-retest in the drawings of 193 Ss showed: 
(1) a change in E was not important, (2) a difference in time 
interval (between test and retest) had no effect, (3) five 
factors were found to be reliable and one unreliable, for 
both men and women, and one factor was reliable for men 
only, (4) the data could not be interpreted as being a func
tion of set on the part of the S (Starr and Marcuse 1959, 
p. 86). 

In another study investigating the reliability of Draw-a-Person 

tests, the authors felt more global impressions could be utilized. 

They concluded: 

Whereas specific indices have been found to be unreliable 
in these other studies, here the ability to match drawings 
done by the same individual was found to indicate a high 
reliability. However, the conclusion reached by the authors 
just cited, i.e. that the DAP is an unreliable test, was not 
supported by this study. In that there was not one S whose 
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drawings were not matched by at least five out of the nine 
judges, and in that judges were able to match an average of 
16.4 drawings of 20 (P"\.001). The data certainly indicate 
that there are reliable aspects to human figure drawings. 
However, the conclusions drawn by certain authors are in 
direct opposition to the results of this study. . . . These 
studies however have all employed methods which measured 
only parts or aspects of the drawings. In this study the 
drawing as a whole was judged without specific reference 
to narrowly defined indices. It is, therefore, suggested 
that a method which employs a global or "intuitive" im
pression of the clinician as the basis of judgment is more 
appropriate than the atomistic methods which use more 
carefully defined but perhaps useless and irrelevant indices 
(Guinan and Hurley 1965, p. 303). 

There has been an increase in the use of projective tech

niques in the last few years. According to Sundberg (1961) one of the 

most frequently used has been the Draw-a-Person technique. Even 

though many have questioned both the validity and reliability of this 

test, others think that it yields valuable information about the subject. 

In this study the more global intuitive impression as suggested by 

Guinan and Hurley was used. 

The Self Description Technique 

Due to their lack of facility in expressing their ideas in 

writing, the subjects in this study were asked to respond to the three 

questions by speaking into a tape recorder: (1) What kind of person 

do you think you are ? (2) What kind of person do others think you 

are? and (3) What kind of person would you like to be? However, 

even with the tape recorder the responses in most instances were very 

limited. 
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To avoid the possible inhibiting effect of an adult auditor, 

each subject was taken into a room where he was left alone with the 

tape recorder. The examiner went into an adjoining room where the 

subject could see him btit could not hear his responses. Thus, each 

subject was alone at the time he answered the questions. Each was 

given the following instructions: "I have three cards here. Each has 

one question written on it. Please take the first card and read the 

question." After the student had read the question, he was asked if he 

understood the question. When the tester felt the question was under

stood, he said, 

After I leave, read the first question and answer it. There 
are no right or wrong answers, so don't worry about whether 
what you say is right or not. Just take your time and talk to 
yourself about yourself. When you have finished the first 
question, read the second question and answer it. Then do 
the third. If you have any trouble just signal to me and I will 
come in and help you. I will be just outside. 

The investigator hoped that the statements the subject made about him

self, his views of his friends, and what his ideal self was, would give 

insight into his self concept. 

Although in introspective reporting it is recognized that many 

subjects will not have an accurate perception of themselves or may 

present themselves as they would want others to see them, their re

sponses may give valuable insight about their world as they see it. 

Despite the authoritarian aura of some classrooms and the 
human tendency to put one's best foot forward, almost all 
of these relatively unstructured compositions seem sincere. 



52 

They indicate that adolescents have an interest in writing 
frankly about themselves. A few short remarkable in
sights. . . .The self-reports of children and adolescents 
are often at odds with appraisals by the teacher or by their 
classmates. Only validation by other methods can deter
mine which is the truer picture. Perhaps both are true 
pictures: the self-report mirrors the inner world of the 
adolescent; observations by others show the way in which 
he manages to handle life situations (Strang 1957, p. 7-19). 

In the self report the discrepancy between his view as he feels 

he is (or his real self) and the self he would like to be, would indicate 

his degree of self esteem. 

The discrepancy between the placements of a given charac
teristic on the self scale and the ideal scale would yield an 
indication of self-esteem. It would indicate operationally 
not only the way in which the individual perceived himself 
as possessing this given characteristic but the degree to 
which he values this state. The discrepancies between 
self and ideal on all these characteristics would yield an 
index of self-esteem or self-value (Rogers and Dymond 
1954, p. 56). 

A written self-report was one of the methods used to gain 

insight into the self concept of 108 eleventh grade students. In order 

to obtain the retest reliability of written introspective responses, 34 

students from an eleventh grade English class of a large metropoli

tan high school were used. The students did the assignment the second 

time eight days later. 

Typescripts, identified by code number, were made of all 
protocols. The compositions of 15 subjects (6 boys, 9 
girls) were selected at random. Three qualified judges 
were instructed to match the first and second responses of 
each subject. All statements were to be taken at face 
value and judgments were to be made solely on the basis 
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of similarity of content. Each judge, working independently, 
succeeded in matching the 15 sets without error. One judge 
undertook to match all 34 sets and was able to make 32 cor
rect pairings. 

Although the interval between the first and second essays 
was brief, 100 per cent agreement among three judges was 
not expected; this finding seemed to indicate rather remark
able stability in the responses (Hinds 1965, pp. 41-42). 

The three questions used here were previously used. The 

responses varied depending upon the ages of the subjects and their 

relative success in school. For a low achieving group, 

There is a wide discrepancy between the kind of person 
they think they are and their ideal self; also between the 
kind of future they want and the more realistic, realizable 
future which they would be able to attain. The low-achieve
ment group wanted to be "smart", successful, popular; 
have lots of friends; be a doctor, "a Very good teacher", 
an engineer, an airplane pilot. One girl wanted to join 
"the Wax. " Others set their sights on money and prestige; 
they wanted to be "a millionaire, " "a big shot", a rich man 
with a nice wife. Some of the more realistic goals men
tioned were policeman, farmer, electrician, mechanic, 
secretary. 

The self-concepts of even this one group covered a 
restricted range from that of the very good docile boy or 
girl to that of a "not very good boy. " The common pattern 
was to mention both their faults and their good points. 
They seemed to have Housman's attitude that there was 
"much of good and much of ill" in all of us. In this group 
of slow learners there was less disparagement of them
selves than might be expected. Perhaps these youngsters 
had a greater need to bolster up their self-esteem, a 
greater need to avoid the anxiety caused by a recognition 
of the discrepancy between their real and their ideal self 
(Strang 1957, pp. 90-91). 

It was very difficult for several reasons to obtain verbal de

scriptions from these subjects. Many of them lacked ability to express 

themselves well in English, either orally or by writing. Some of them 
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were suspicious of any attempt to obtain personal data. Probably many 

of them had not achieved a sense of identity that would enable them to 

answer these three questions. Thus many responses were limited. 

o 

Reading Tests 

The reading tests used in this study in most instances were 

constructed for younger students. However, the limited reading ability 

of some of the subjects (See Table II) made it necessary to use such 

tests. Even these were too difficult for many of the subjects. Three 

different silent reading achievement tests were given to most subjects. 

One oral reading test was also given. 

The Metropolitan Achievement Test (Elementary Battery 

Form B for grades 3-4) was given both near the beginning and at the 

end of the school year. The test has three parts: (a) word knowledge, 

a fifty-item vocabulary test; (b) word discrimination, a 36-item test 

of ability to select a given word from among several words of similar 

configuration; and (c) reading, which consists of several reading se

lections followed by multiple choice questions designed to measure the 

students' ability to (1) select the main thought of a passage, (2) under

stand the literal meaning; (3) select the main thought of a passage, (2) 

understand the literal meaning; (3) see relationships; and (4) deter

mine the meaning of a word from context. Although the test is a timed 

test, in most instances students could finish well within the limits of 

the time allowed. 
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The second reading test was the Metropolitan Achievement 

Test, Intermediate Test, Form BM. There are two parts to this test: 

(a) Word Knowledge, and (b) Reading. This test includes 55 items in 

the word knowledge and 44 items in the reading. The reading subtest 

should not be confused with the total reading test. Again in the read

ing subtest for the intermediate grades, questions are aimed to 

measure the same comprehension skills as in the elementary test. 

Robinson's analysis of the Metropolitan test states: 

The test has further diagnostic features: (a) Reliability 
for each subtest is good (.79 to .96) and a measure of val
idity has been obtained through careful study of curricula, 
judgment of experts, and repeated experimentation (although 
the measure of validity of the word discrimination subtest 
is a little vague). Hence, the examiner has some indication 
of strengths and weaknesses through examination of the 
subtests included in the readying test. . . . the Metropoli
tan Reading Test is one of the best survey tests of reading 
achievement on the market today for the elementary grades. 
It has been carefully planned, carefully tested, and well 
produced. It serves its purpose as a rough measure of 
reading achievement for comparative purposes and as a 
tool of identification upon which further evaluation may be 
based (Robinson 1965, pp. 1073-1074). 

The third reading test used was the Gray Oral reading test. 

This test was used to obtain knowledge of the subjects' oral reading 

ability. Each subject's reading strengths and the types of reading 

errors as measured by the test, were pointed out and a program for 

overcoming the difficulties was established. This test was further 

described by a specialist as follows: 
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The test's claim for validity rests on the steps taken 
in its construction, and its content. The steps taken to use 
appropriate vocabulary and content, provide steady and 
sequential progression in difficulty, and construct forms 
that are reasonably equivalent at a high level. The scoring 
procedure and methods of analysis provided are appropriate 
for the purpose of the test. Perhaps too much weight is 
given to time as compared to errors. Face and construct 
validity can be accepted as being too high. At the same 
time, one can hope that data about this new test's relation
ship to other established measures of reading skills will be 
forthcoming. 

Information about reliability is given mainly in terms 
of standard errors of measurement, which range from 1.98 
raw score points for girls on Form A to 4. 59 points for 
girls on Form B; 4.0 points is conservatively taken as the 
average value. In grade scores this is about . 4 to . 5 at 
first grade, increasing gradually to . 6 or . 7 at fourth 
grade, . 8 at eighth grade, and more than a year at second
ary levels. Although this may seem like a large margin 
of error, it compares favorably with the availab le data on 
other oral reading tests. For the entire range of scores, 
interc or relations among forms averaged . 97; reliability 
coefficients are not given for single grades (Harris 1965, 
p. 1130). 

In administering the Gray Oral Test, a tape recorder was 

used so the examiner could check his record of the subject's reading 

after he had left. This assured accurate scoring. Counting every 

improper pronunciation of the Mexican-Am eric an subject as an error 

may have tended to lower the reading scores. 

In order to get a more accurate measure of the reading abil

ities of the students whose scores were in the upper limits of the 

Metropolitan Intermediate test--a fourth test, the Stanford Achieve

ment Test, Advanced Battery for grades 7, 8 and 9, Form W, was 
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used. This test proved very difficult for many subjects, so was given 

only to those scoring in the upper limits of the Metropolitan Achieve

ment Test for grades 5 and 6, or on a voluntary basis at the end of 

the year. Most of the poorer readers chose not to take it. While 

there are eight subtests, only the paragraph meaning subtest scores 

were used in this study. 

This test was designed to measure two aspects of reading 

achievement: comprehension and word meaning. There are sixty 

items in the test. The test has several paragraphs with words left 

out. The subject is to choose one of four possible answers to com

plete the sentence. 

To establish the norms of the test, "a total 264 school sys

tems drawn from 50 states participated; over 850, 000 pupils were 

tested as part of this program"(Directions for Administering, manual, 

p. 27). 

In spite of the limitations noted, these tests are undoubtedly 
among the best survey tests of reading achievement for the 
elementary grades. The format and content, the standardiza
tion and norms, the ease of administering and scoring--all 
contribute to the conclusion that this is a dependable gross 
measure of reading achievement (Robinson 1959, p. 755). 

These four tests were used to obtain as comprehensive a 

measure as possible of the reading skills of the subjects in this study. 

After giving the tests, an individual conference was held with each 

subject, using the test results to discuss his strengths and weaknesses. 
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In this way the test results could be used effectively in setting up each 

individual's reading program. 

Method of Treating the Data 

Appropriate tabulations were made of the results obtained 

from each of the techniques employed. The incomplete sentences 

lent themselves to a sequence analysis which gave indications of 

dominant attitudes and relationships. It also revealed interesting 

idiosyncratic separate responses. The Q-Sort of adjectives yield 

information of positive and negative qualities which the subject thought 

they did or did not possess. The self portraits were analyzed globally 

by a clinical psychologist who has specialized in the interpretation 

of this type of figure drawing. The oral responses to those self de

scriptive questions, the interview and anecdotal data, could only be 

used to supplement findings from the other techniques, but were sig

nificant in the total descriptive summaries of each case. By counting 

the words actually used in the free responses to the incomplete sen

tences and interview a quantitative measure of the verbal fluency of 

each subject was obtained. There seemed to be little relationship 

between the number of words used and how positive or negative a view 

the subject reflected. Each technique was analyzed separately without 

knowledge of the results from the other techniques. 
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Concluding Statement 

The subjects of this study were not only severely retarded 

in reading and verbally limited, but also handicapped economically, 

socially, and emotionally. 

Because of the unanticipated and unavoidable undesirable 

attitude towards the experimental situation, instruction was even 

more difficult than it would have been normally. Since one purpose 

of the project was to develop and try out various methods of teaching 

reading and related language arts, not as much change in reading 

achievement could be expected as with already carefully developed 

and tested procedures. 

The use of four methods of studying the self concept, each 

of which has been successfully employed in other investigations supple

mented by the interview and observation made possible a more compre

hensive assessment of the students' self concept than has previously 

been attempted. 



CHAPTER III 

QUANTITATIVE FINDINGS 

In this chapter the quantitative findings concerning the intel

ligence, reading ability and self concept of this group of thirty-five 

severely retarded readers will be presented. 

Intelligence Status 

The intelligence of this group was measured by the appropri

ate Wechsler Intelligence Test administered by trained psychologists. 

The Wechsler scores for each subject are given in Table I on page 

27. The mean of 82. 4 on the verbal scale places this group in the 

dull normal category. Only four subjects were classified as low aver

age; twelve, as borderline. The range of scores for this section of 

the test was from 73 - 95. 

On the performance scale of the Wechsler test the mean was 

93.8, which is in the average category. Two students had scores in 

the borderline category; thirteen had scores in the dull normal cate

gory; eighteen, in the average, and one in the bright normal category. 

The range of scores for the performance scale was from 79 to 119. 

Twenty-eight had relatively higher scores on the verbal than on the 

60 



61 

performance. These scores reflect the contrast between the students' 

verbal and performance ability. 

On the full scale ten had scores in the low-average category; 

twenty-two, in the dull-normal range; and two, in the borderline 

group. One student's test was not completed due to a language barrier 

at the time of taking the test. 

Reading Performance 

In this study more than one reading test was given because 

it is well known that different reading tests measure different reading 

abilities. The variation in scores for each individual on the four read

ing tests confirms this impression. From several reading tests a 

more comprehensive picture of the reading abilities of students can 

be obtained. The raw scores of the reading tests for each subject are 

given in Table II. * To indicate the degree of retardation of these 

subjects, the mean scores were converted into grade equivalent scores. 

The Metropolitan Achievement Test (grades 3-4) 

Three reading subtests were used from this test: word knowl

edge, word discrimination, and reading. On the word knowledge 

subtest twenty subjects had higher scores in the spring than in the fall; 

1. Since the same form of the test was given both fall and 
spring the raw scores are accepted as the actual performance of these 
students on a given test. 
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eleven had lower scores in the spring, while three had the same score 

on both tests. One subject did not take both tests. 

On the word discrimination subtest twenty subjects had higher 

scores in the spring than in the fall. There were nine who had lower 

scores, while five had the same score on each test. On the reading 

subtest twenty-one subjects had higher scores in the spring; twelve 

had lower scores in the spring, while only one subject had the same 

score both fall and spring. 

The number in the total group having higher scores on the 

spring test was nearly the same on each subtest. The grade equiva

lency scores were 5.0 in the fall and 5.2 in the spring. However, 

comparison of the subtest scores for individuals reflects considerable 

inconsistency. For example, in the spring Ben had fewer correct 

responses in the word knowledge subtest, but more correct on the 

word discrimination subtest, and on the reading subtest almost three 

times as many correct responses in the spring as in the fall. Carol, 

however, had fewer correct responses on all three of her spring sub

tests. 

The Metropolitan Achievement Test (grades 5-6) 

Only two subtests were used: Word Knowledge and Reading. 

On the word knowledge subtest twenty-six subjects had higher scores 

in the spring; six had lower scores in the spring, while only two had 
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the same score both spring and fall. One subject did not take this test 

both times. On the reading subtest twenty-four subjects had higher 

scores in the spring; nine had lower scores, and only one had the same 

score. The grade equivalency scores for the word knowledge test were 

5. 3 in the fall and 5. 8 in the spring. For the reading subtest the grade 

equivalency scores were 5.1 for the fall and 5.7 in the spring. 

Since the Metropolitan Achievement word knowledge subtests 

for grades 3-4 are intended to measure the same skill as the word 

knowledge subtest for grades 5-6, the scores should indicate growth 

in the reading ability measure. Eighteen subjects did have higher 

scores on this subtest for both grades 3-4 and grades 5-6, but ten had 

higher scores on one subtest than on the other. Four had lower scores 

in the spring subtest for both grades 3-4 and 5-6, while there was no 

change for the remaining two subjects. On the reading subtests, seven

teen had higher scores for both levels of the test. Twelve had higher 

scores on one and lower scores on the other test. Four had fewer cor

rect responses in the spring for this subtest at both levels. On the 

word knowledge subtest for grades 3-4, the scores were not signifi

cantly higher in the spring while for grades 5-6 the word knowledge 

subtest scores were significantly higher at the .01 level of confidence 

in the spring than in the fall. 

It is surprising that these subjects seemed to make greater 

reading gains on the higher than on the lower level test in spite of the 



fact that some were so severely retarded in reading. Possible explan

ations are that the lower level test was rejected as too childish or 

that the scores on the higher level test, which was too difficult for 

some subjects, reflected merely a chance result. As expressed by 

Dan, he just marked any items on the questions because he could not 

read it. 

Gray Oral Reading Test 

The gain from fall to spring on raw scores made in the Gray 

Oral Reading Test was larger than that of the other tests, although 

the grade equivalency scores were lower. Twenty-eight subjects had 

higher scores in the spring; three had the same score; while four had 

lower scores. In this individual testing situation, the full attention 

of each subject could be held on the test. This factor may be impor

tant in testing subjects of this type as they are often easily distracted 

in a group testing situation. 

The factor of timing also may have concealed progress in 

reading actually made in the Gray Oral test. Their rate of reading 

was too slow to warrant a score for some passages. Several of these 

subjects read more paragraphs in the spring with no more errors than 

in the fall, but did not score higher due to the weight given to the time 

factor. The grade equivalency scores on this test were 5. 2 for the 

fall and 6.0 for the spring. 
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Stanford Achievement Test 

Fifteen of the eighteen subjects who took the Stanford Achieve

ment Test for grades 7, 8, 9 had higher scores in the spring on the 

reading subtest. One subject had the same score in both the spring 

and fall tests, while two had lower scores. The scores on this test 

were significantly higher in the spring at the .01 level of confidence. 

Reading Improvement 

Using more than one reading test to measure different read

ing skills resulted in very few subjects making consistently high 

scores. In comparing the fall and spring scores, the Gray Oral Read

ing Test reflected the most consistent reading gain. Gomparison of 

the fall and spring scores on the other reading tests showed great 

inconsistency. 

Self Concept Techniques 

The findings on the self concept in this chapter are limited 

to a few quantitative ratings and comparisons with reading test scores. 

The more significant qualitative findings are given in Chapter IV and 

the details of methods of collecting and treating the self concept data 

in Chapter 11. 

Three judges were asked to rate the responses on the sentence 

completions, Q-Sort of Adjectives and the Self Description without 
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knowing the names of the students or whatever the rating was in the 

fall or the spring. 

Sentence Completion 

In the Sentence Completion, the three judges were asked to 

rate each subject on a continuum of 1 to 10 from a global impression 

gained from a kind of sequence analysis of the responses. The mean 

rating of the judges is presented in Table III. Thirty-three subjects 

were rated. (The responses of the other two subjects were so limited 

that no rating could be given.) Of the thirty-three rated, eighteen had 

a higher rating in the spring, while fourteen had lower ratings in the 

spring. One subject had the same rating for both his fall and spring 

responses. Two subjects had only one rating each because they made 

such limited responses in either the fall or spring. The mean of the 

group was 4.25 in the fall and 4. 64 in the spring. Although this sug

gests a more positive rating in the spring the difference is not signifi

cant. 

Q-Sort of Adjectives Technique 

In the Q-Sort of Adjectives the three judges were asked to 

rate the subjects on a continuum of 1 to 10 by analyzing the ratio of 

adjectives selected by each subject reflecting positive feelings as 

compared to those selected reflecting negative feelings. As in the 

other ratings the fall selections and spring selections were rated 
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independently. The mean ratings of the judges is presented in Table 

III. Twenty-one subjects had a higher rating in the spring; eleven had 

lower ratings; while there was no change for three subjects. 

The mean rating of the group was higher for the Q-Sort of 

Adjectives than for the other two techniques; the mean for the group 

was 6. 22 in the fall and 6. 42 in the spring. This does not indicate a 

significant gain. 

Self Description Technique 

In rating the subjects for this technique the three judges gave 

a rating from 1 to 10 on the congruence between what the subject and 

others thought he was and what he wanted to be, as well as the positive 

or negative feelings seemingly expressed in the response. 

Eight subjects could not be rated either in the fall or the 

spring due to their limited responses. Of the remaining number, eight

een had a more positive rating in the spring; eight had lower ratings; 

while only one had the same rating. The mean rating for the group 

was 4.13 in the fall and 4.50 in the spring. This also reflects a more 

positive view in the spring but the gain is not significantly higher. 

Changes in Self Concept 

The ratings of the judges suggest a slightly higher self concept 

for the total group for each of the techniques rated. But in analyzing 
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TABLE III 

MEAN RATINGS OF JUDGES ON DEGREE OF SELF CONCEPT 

SENTENCE Q-SET OF SELF 
COMPLETION ADJECTIVES DESCRIPTION 

N = 33 N = 35 N = 27 
F S F S F S 

Alice 6.33 4.67 6.33 7.00 
Andy- 4.00 2.33 4.33 1.33 
Belle 2.00 4.00 5.00 7.00 4.67 1.33 
Carol 4.33 6.33 4.33 6.00 2.00 2.00 
Ben 2.33 5.00 6.67 9.00 3.00 2.67 
Carl 6.33 6.00 8.00 8.33 5.33 5.67 
Dan 4.67 4.67 2.67 4.33 
Dora 3.33 5.67 5.33 3.00 3.00 6.00 
Ed 2.67 1.33 4.00 4.33 
Edith 2.33 5.33 5.33 5.67 
Faith 2.33 2.33 7.00 8.33 4.33 5.00 
Gail 3.67 4.00 8.00 7.33 2.00 4.67 
Frank 7.00 6.33 6.33 6.67 3.67 6.67 
George 8.00 7.00 6.00 5.33 
Harry- 6.33 7.00 6.33 6.00 6.67 7.33 
Hazel 6.33 6.00 6.00 8.00 
Ida 4.33 4.00 3.67 3.00 2.67 3.67 
Jane 3.67 4.33 4.67 4.33 3.67 3.00 
Kate 4.00 7.00 6.00 6.67 5.33 6.00 
Lois 3.33 2.00 7.00 4.00 2.00 2.33 
Mabel 3.00 6.33 5.33 7.00 5.00 6.00 
Nancy 3.00 6.67 7.00 7.33 5.67 4.33 
Olive 7.00 3.33 7.00 7.33 5.00 6.33 
Ira 4.67 2.67 8.00 9.00 
Patty 5.67 4.33 8.00 9.00 2,33 9.00 
Rita 5.33 1.67 6.33 6.67 
Jack 4.67 6.33 4.00 1.33 
Ken 3.00 6.67 7.33 7.00 5.67 3.00 
Sally 4.00 3.67 7.33 8.00 4.67 5.67 
Leo 4.33 5.00 6.00 9.00 6.33 6.00 
Mac 4.33 5.33 8.00 8.33 4.67 5.67 
Neal 2.33 2.67 6.33 6.33 2.67 2.00 
Owen 4.33 6.00 3.67 3.33 2.67 4.00 
Thelma 4.33 2.00 7.33 8.33 4.67 6.67 
Pat 5.67 7.00 9.00 9.00 5.33 6.00 

Mean 4.25 4.64 6.22 6.42 4.13 4.50 
t test 1.15 .51 1.24 
N. S. (Not Significant) N. S. N.S. N.S. 
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the ratings of the results of the different techniques for each subject 

again no consistent pattern was found. Perhaps each of these tech

niques was actually measuring different aspects of these subjects' self 

concepts. In most cases on each of the different techniques used their 

responses did tend to reflect attitudes and feelings about different 

aspects of their self concepts. It seems quite obvious that these sub

jects feel positive about themselves in some aspects of their daily lives, 

but quite negative in others. Thus, techniques which measure these 

different aspects would evoke different responses and reflect different 

facets of the individual's self concept. 

Reading Performance and Intelligence 

The reading ability of this group was approximately four grades 

below their grade placement, as can be seen by the grade equivalency 

scores which were estimated from the mean raw scores of each test. 

The Performance Scale IQ was within the normal range. Thus their 

reading achievement was much lower than would be expected, consider

ing their potential ability as estimated by the intelligence test. Their 

intelligence test scores did not seem to be consistently related to their 

reading scores. Of the seven having the highest performance scores, 

only four were among the ten having the highest initial reading scores. 

Of the ten having the highest full scale intelligence scores only six 

were among the ten having the highest reading scores in the fall. 
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Reading Performance and Self Concept 

A similar inconsistency is also reflected between reading 

scores in the fall and self concept ratings. Of the ten having the high

est initial reading scores only one had a rating of five or more on all 

three self concept techniques rated by the three judges. 

Summary 

Instead of conclusions or generalizations that will apply to a 

larger population, these findings must be summarized in the form of 

hypotheses to be further tested or clues that can be explored in work

ing with other severely retarded disadvantaged high school students. 

Among these are the following: 

1. On the Wechsler intelligence tests students of this kind may 

be within the normal range on the performance scale and lower on the 

verbal scale. Many students have already reported this relationship. 

2. Their reading performance is likely to be several years below 

their grade placement and considerably below their potential reading 

ability as indicated by their intelligence test scores. This finding, too, 

has been reported in other studies. 

3. Their performance on reading tests is inconsistent, varying 

with the type of test and with their attitude toward and method of mark

ing the test exercises. For this reason it is difficult to assess the 

improvement in reading by the use of standardized tests. 
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4. Their self concept tends to be negative and to show little 

change over a period of a year. It is possible that reading improve-

and other experiences of success would in time result in a more posi

tive self concept. 

5. A lack of correlation between their reading scores and 

intelligence test scores might be expected in view of the many factors 

in their home and school environment over a period of seventeen or 

more years which have, depressed their reading achievement. 

6. Inconsistency between reading scores and self concept ratings 

may also be expected because of variation in reading test scores and 

the different aspects of the self concept measured by different tech

niques . 

7. Any two relationships will be influenced by the total matrix 

of personal and environmental factors that influence these relation

ships. 



CHAPTER IV 

QUALITATIVE FINDINGS AND INTERPRETATIONS 

The more important contribution of the study is the insight 

it gives into a group of severely retarded readers: their dissatisfac

tion with school, with parents and teachers; their feelings, their 

ways of thinking; the values strong in their world; and the obstacles 

they encounter in communication. Such information is basic to 

effective teaching. This study is in accord with Moustakas1 point of 

view that each child must be perceived as a unique individual, who 

cannot be measured or compared. 

It was originally intended to group students with similar self 

concept characteristics and to illustrate these patterns by the data 

collected for typical subjects. However, each subject seemed too 

unique to fall into typical patterns. 

Therefore, a summary of the self description of each subject 

was made. First, direct quotations from each of the techniques were 

given, reflecting the subject's attitude toward reading, toward school, 

toward family and other persons, and toward himself. Some attempt 

was then made to interpret and relate the various views, recognizing 

that this discussion would of necessity be largely speculation. On the 
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basis of the total picture of each self concept, it was possible to make 

a judgment as to positive, neutral or negative change during the year 

and to compare this estimate with changes in the reading scores. 

Since different aspects of the self concept are revealed by 

different methods and sometimes an impression created by one method 

is corrected by another, any study of the self concept should employ 

different methods. In previous studies of the relation of the self con

cept to school achievement and reading only one method of describing 

the self concept was generally employed. 

The summary for each student is presented here. 

Synthesis of Data on Individual Cases 

Subject 1, Alice: 

In responding to the incomplete sentences in the fall, Alice 

used 128 words to complete 49 sentences. In the spring she used 

127 words, but completed only 25 sentences. 

In the fall her responses relating to reading were as follows: 

When she had to read she "got sleepy." She liked to read about "love. " 

She liked to read math, and science "was interesting sometimes. " 

She would read more if she "had time. " Special help in reading "was 

good." 

Her responses relating to school stated that school was "good, 

great"; books were "informative"; studying was "good"; she hoped she 
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would never "drop out of school"; and she worried about her "grades. " 

After high school "I'll go to college. " 

Other responses giving insight into her feelings were these: 

She felt "terrible" the day of the test. She wished her parents knew 

how she felt, and that teachers "would understand. " The future looked 

"good", and she "would like to be a secretary. " Interest in returning 

to Mexico showed in these responses: On weekends I "go to Nogales." 

I wish my father "would take us to live at Mexico. " I wish I "could 

go to Nogales." 

In the spring her responses relating to reading were as fol

lows: "When I have to read I 'wish I could burn the book'. " She still 

liked to read about "love. " 

She hoped she would never "quit school"; homework was "OK" 

and school was "good as long as you have good teachers." 

Other responses were these: She wished her parents knew she 

"was smart", and she wished teachers "would understand the student. " 

She could not understand why she had "to come to the university." She 

got angry when teachers made her "do things children do in first grade. " 

The responses which seemed more positive were that she felt "happy" 

on the day of the test, and when she finished school she would "work or 

go to college." 

Interpretation: In the fall Alice's expressed attitude toward 

reading was generally favorable. Her attitude toward school was still 



76 

more favorable. She seemed to be hopeful about the future. Her 

desire to be understood by teachers and parents was expressed in 

general terms; her interest in returning to Mexico was more specific. 

In the spring her attitude toward reading, but not toward 

school, seemed to have deteriorated as inferred from one statement 

quoted. She still seemed to crave understanding from parents and 

teachers. 

Evaluation of the Q-Sort of Adjectives: The adjectives 

judged as positive which were selected as "like me" were added to 

the adjectives judged as negative that were selected as "not like me", 

because both indicated a positive view. For example, if a subject 

selected the adjective "honest" as being "like me", this would be 

considered a positive view as would the adjective "dishonest" sorted 

as "not like me." Also, positive adjectives selected as "not like me" 

and negative adjectives selected as "like me" would both indicate a 

negative view; thus, they were also added together. 

Alice made the following distribution in the Q-Sort of Adjec

tives: 

Positive Adjectives Negative Adjectives 
Like Me Not Like Me Not Sure Like Me Not Like Me Not Sure 

Fall 20 2 27 10 26 15 
Spring 28 4 17 14 27 10 

The total positive adjectives selected as "like me" plus the 

negative adjectives selected as "not like me" were 46 in the fall and 
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55 in the spring. There were 42 adjectives selected as "not sure" in 

the fall; in the spring there were 27. 

The following are changes that she made from the fall to 

spring: 

From "like me" to "not like me:" a follower, sneaky 

From "not like me" to "like me:" weak, a worrier ' 

From "like me" to not sure:" loyal, obedient, disagreeable, quick
tempered 

From "not sure" to "like me:" ambitious, good, imaginative, kind, 
a gossip, restless, sad, shy, neat, good sport, careful, 
confident, fair, nice, angry 

From "not like me" to "not sure:" intelligent, disturbs others, 
misunderstood 

From "not sure" to "not like me:" graceful, leader, strong, 
selfish, unhappy, bad, disgusted, grouchy, picked on 

Interpretation: The decrease of uncertain ("not sure") re

sponses from fall to spring from 42 to 27, suggested that Alice became 

more certain of herself during the year--a possible indication of a 

more positive self concept. However, the increase in adjectives she 

accepted as being "like me" and "not like me" was almost equally 

distributed between positive and negative. Examination of the actual 

adjectives she changed also indicated a more positive trend, despite 

considerable inconsistency. 

In the fall interview the volume of the tape recorder was too 

low to capture all the words spoken. Those recorded were almost 
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unaccented, even though no English was spoken at home. With respect 

to her academic record, she said that she felt her English had im

proved, that she had taken an interest in social studies, and that there 

were still many words she did not know. She said she liked school 

and wanted to finish and become a secretary. 

In the spring Alice said her reading had improved. The things 

that helped were the "phonetic alphabet" and the "dictionary. " Looking 

up words helped "cause when I read I understand pretty well, but some

times I don't understand a word and I don't get it because of that word. " 

The reason for her trouble with reading was "cause I didn't start here 

in the first grade. " When she first came here she "didn't know how 

to speak English. " She said, "practicing of things (in class)" and 

"using pictures to make a story" had helped. She thought she was a 

better student because "last year and before I was here, I didn't think 

the subjects were interesting, maybe because I didn't understand them, 

but now some things are interesting. " She felt she took a more active 

part in class activities because "I know how to express myself more 

easily than I used to. " She felt she understood better if she read to 

herself rather than orally. 

Interpretation: In the interview also, in both the fall and 

spring, she seemed to view herself quite positively, and in the spring 

interview suggested several ways she had improved and expressed an 

interesting insight into the way she thought she had changed. 



79 

In the fall self description she gave no answer to the question, 

What kind of person do you think you are ? Her answer to the question, 

What kind of person do others think you are? follows: "Well. . . . 

uh. . . . well some people said that. . . .well. . . .that I'm a very 

good person and some people said that I'm a very terrible person and 

. . . .uh. . . .but frankly I don't know and well, I never had any 

trouble with other persons and I like other persons and I think they 

like me. But frankly I'm not sure. " To the question, What kind of 

person would you like to be? she gave this answer: "Well, I like to 

be (pause). . . .except I'd like to be more understandable with my 

father and I hope I'll change and be like I want to be." 

In the spring her answers were as follows: Question: What 

kind of person do you think you are ? Answer: "I don't know—some

times I am loud and I don't care what are the opinions of people and 

most of the time I understand people." Question: What kind of per

son do others think you are? Answer: "I would like to be. . . .to 

learn a lot of things and to become something in life. . . .to be famous, 

and. . . .ah. . . .to understand other people better than I do now. " 

Interpretation: She seemed more sure of herself in the spring 

and was fairly consistent in that she recognized her inability to under

stand others at times and wanted to understand them better. Also in 

the spring her goals were broader but more unrealistic in light of 

other information, indicating that she probably felt herself more 



80 

capable of achieving higher goals. Ambivalence was suggested also 

in several incomplete statements--as though she started to say some

thing, then changed her mind and said something else. Her answers 

to the third question in the fall and the first question in the spring were 

examples of this inconsistency. 

Self Portrait Analysis: in the fall: 

Perhaps not heavily endowed intellectually, this girl 
tries to appear refined and attractive. She is emotionally 
immature and may, at times, show her feelings--especially 
hostile ones--in a childish, semi-tantrum fashion. She 
feels frustrated, unattractive, incapable of competing suc
cessfully--so looks within herself for satisfaction in her 
daydreams. However, she doesn't really find pleasure even 
in doing that, so she remains generally sad and unproductive. 

Self concept: This subject, like the others, has no feel
ings of being a complete person. She may see herself as a 
"lady of tragedy", as a personable mask, as one who appears 
to be calm and collected on the surface but who, inside, is 
fighting many battles. 

Spring Analysis: This girl does not like herself at all 
and by the same token does not like other people very much. 
Often moody--down in the dumps, she does not seem to see 
much pleasure in living and may even wonder if it's worth the 
bother to continue. She probably goes through the motions 
of grooming and of social interaction, but inside she seems 
to be weary of it all and perhaps may think seriously of dis
continuing the effort. She should be referred for therapy. 

Spring Self concept: She may see herself as being as 
personable and capable as other people but somehow as 
lacking in the vitality and enthusiasm which they have. She 
may be aware that she feels empty and alone and that she 
does not really care deeply about anything--no matter how 
she acts on the surface. 
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The direction of change was undesirable because of the 
possible self-defeating feelings and inability to retain rational 
control. However, on the plus side, she appears to be slightly-
more mature and perhaps (?) in slightly better balance with 
her environment in the spring. 

Interpretation of Alice's self portraits was very revealing in 

light of an exercise carried out by the students. From a special activ

ity engaged in by two students, there came a suggestion to have each 

class make up a short dramatization and present it to the others to be 

judged by them. Alice was very active in planning and presenting the 

play for her group. However, when the students judged another group's 

play better, Alice acted as though she had been personally insulted. 

She was angry at others and influenced a small group to have nothing 

to do with the other students for some time. Thus, as long as others 

accepted her leadership and acted as she wanted them to act, she was 

happy, but if they differed with her, she was angry. Even in class 

discussions she would sometimes become angry if someone seemed 

to have a different view from hers. This girl was well groomed and 

her actions often seemed like childish tantrums, as shown by the 

dramatization. She did seem to be more cheerful as the year pro

gressed; however, this was only true when several of the other class 

members followed her leadership. She was very unhappy when anyone 

differed with her. 

Observations of her behavior in the classroom often indicated 

her attitude of indifference to others' feelings. She was one of the 
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first to criticize the assignment for the day or the program in general. 

She seemed to be one of the most vocal in opposition to having classes at 

the University of Arizona. She was just as critical of fellow students at 

times. Yet she could be very pleasant and cooperative at other times. 

In summary, Alice's reading scores were considerably higher 

on the Gray Oral Reading Test and the Metropolitan Achievement Test 

for grades 5 and 6. Her other reading scores indicated little or no 

change. These scores would tend to support her belief that her reading 

had improved. Thus, it would seem that although Alice's reading had 

improved, her self concept was more negative. 

She wanted to think positively about herself, as a person who 

could succeed in school and go on to college, as a person whose ability 

was not recognized by parents or teachers. Faced with the realities 

of her school marks, she blamed the special school program and 

difficulty in reading. Her appraisal of personal qualities showed a 

preponderance of socially acceptable qualities, at the same time a 

recognition of faults, such as disagreeable, quick tempered, angry, 

restless. Her more favorable self-assessment of personality was 

paralleled by her feeling of having made some academic progress. 

Perhaps the favorable changes she mentioned were mere "wishful 

thinking", a desire to change rather than a true appraisal of her devel

opment. Throughout the records was this desire to be better, along 

with a recognition of her incompleteness. 



Subject 2 ,  Andy; 

In responding to the incomplete sentences in the fall, Andy-

used 114 words to complete all the sentences. In the spring he used 

23 words to complete 19 sentences. 

In the fall Andy gave limited written responses because he 

had poor reading and writing ability. Many of his responses were 

poorly written and some did not make sense, such as "People think I 

lused. " The responses which could be understood indicated this con

cern: "I don't know how to read. " "I wish I could read good. " I look 

forward to "read good. " I wish someone would help me "read. " I 

would read more if "I'm good. " He thought special help in reading 

"is good. " At the time of the test he felt "good"; school "was fun"; 

and he hoped he would never "drop out of school. " 

In the spring he completed few sentences even though he had 

adequate time to complete them all. He said that when he had to read 

"I loaf. " Books "are good" and he looked forward to "life. " Again, 

some of the answers did not make sense, such as I read better than 

"bed." 

Interpretation: Andy's limited ability to write his responses 

make it difficult to note any shift in attitude. He was concerned about 

his poor reading ability and in the spring recognized that he did not 

do his best to overcome this problem. 

In the Q-Sort of Adjectives Andy made the following distri

bution. 
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Positive Adjectives Negative Adjectives 
Like Me Not Like Me Not Sure Like Me Not Like Me Not Sure 

Fall 14 8 27 9 13 29 
Spring 6 1 42 12 1 38 

The total positive adjectives selected as "like me" plus the negative 

adjectives selected as "not like me" were 27 in the fall and 7 in the 

spring. The positive adjectives selected "not like me" plus the nega

tive adjectives selected as "like me" totaled 17 in the fall and 13 in 

the spring. There were 56 adjectives selected as "not sure" in the 

fall; in the spring there were 80. - --

The following are changes that he made from the fall to the 

spring: 

From "like me" to "riot like me": none 

From "not like me" to "like me": clumsy, misunderstood, poor 

From "like me" to "not sure": sensitive, strong, trusted, confi
dent, careless, sloppy, fair, graceful, sneaky, intelligent, 
dumb, polite, ignored, afraid, obedient, loyal, jealous 

From "not sure" to "like me": imaginative, interested, success
ful, disturbs others, a pest, selfish, silly, waste time, 
noisy, unsure, disgusted, a daydreamer 

From "not like me" to "not sure": a gossip, disliked, persist
ent, original, bright, considerate, dependable, honest, shy, 
nice, small, stuck up, tired, unhappy, unattractive, sad 

From "not sure" to "not like me": none 

Interpretation: In the fall the ratings based on the judges' 

evaluation of Andy's responses on this test were 4, 4, 5. 
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In the spring the ratings on this test were 1, 1, 2. The 

changes Andy made would indicate a more negative view of himself 

and more uncertainty. There did not seem to be any consistency in 

his choice of adjectives. Perhaps he could not read the adjectives 

accurately enough to sort them properly, even though all had been 

studied before the test. 

In the fall interview Andy used 836 words. He said he lost 

interest in reading when he could not do it. "When I get to some word 

I don't know, I stay there for about 15 minutes and then I lose interest 

in it." He first realized he could not read well in the sixth grade. He 

was embarrassed about his reading. He felt silly "carrying around 

those baby books. " He said his "teachers were nice but I always got 

behind in my studies and got bad grades 'cause my reading was so 

poor. " He said, "When I was in school, most of the people in classes 

learned faster than I did, and I wondered why. Well, I thought I would 

be another one of them nobodies. " When asked what he meant, he said, 

"I wouldn't learn as fast as any other kid. They'll learn more and 

they'll go on and I'll be behind. " He never read. He said it was easy 

for him to make friends, but his friends would describe him as "not 

very bright; can't read so good; that's all. " However, his math teacher 

might say he was good in math. He wanted to be a P.E. instructor 

and go to college. 

In the spring he used 857 words in the interview. His reading 

was "a little bit better. " He felt he had trouble in reading because 
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he was "lazy." "When I got lazy and everything they gave me to read 

I didn't read it, I'd just pretend like I had read it and stuff. I'd get 

bad grades, but they'd think I'm tryin1 but I'm not really. I just 

couldn't read so I said. . . . it doesn't mean anything. I don't get any 

meaning out of the books, so what's the use of readin' 'em?" 

In telling of his improvement he said,"l couldn't hardly read 

anythingj the textbooks were too hard, and every since I have come 

here, I can read a lot more." He still wanted to go through college. 

His friends would describe him as "OK, and they would probably say 

I'm having trouble in reading. " Teachers would probably say the 

same and that he tried. 

Andy thought he had become more active in class discussions 

because "I guess I have got more interested in reading and have tried 

more. " He felt writing words down and looking them up and spelling 

them out had helped. (Fernald tracing method.) 

Interpretation: In the fall the interview allowed Andy to ex

press himself more fully. It indicated a recognized reading problem 

and low self concept. 

In the spring he seemed more positive. He still recognized 

a reading problem, accepted some responsibility for it, but felt he 

was reading better and taking a more active part in class. 

In the fall self description technique he gave these answers 

to the three questions asked: Q. What kind of person do others think 
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you are? He answered the first one with "I don't know. " W.. asked 

him to read the second question aloud; he read others as only. "I 

don't know. I just don't know. Hmm. Whew. What kind of person 

would. . . .oh, bah. . . .P.E. instructor. I could. . .I'd have a 

good job. I'd have a good life. . .that's one thing. And. . .have 

a happy one." 

In the spring his answers were these: Q. What kind of per

son would you like to be? A. "I'd like to be able to read, that's one 

thing of course, and I'd like to have a good life. I'd like to learn to 

read. " Q. What kind of person do others think you are? A. "They 

don't think I'm very smart, very bright, . . .they don't care so. . . 

they know I'm having trouble in reading so they realize it so. . .most 

people try to help me, some of my friends. " Q. What kind of person 

do you think you are? A. "Pretty good, I guess. If I could rfead 

more I'd be a lot better guy, so. . .maybe more people would like 

me then. I could do lot more things than I'm doing now." 

Interpretation: In the fall the judges did not rate Andy's 

responses to the questions on this test. 

In the spring the ratings based on the judges' evaluation of 

Andy's responses on this test were 3, 4, 4. His desire to improve 

in reading was prominent. He was able to give some responses 

which indicated a more hopeful recognition of his reading problem, 

a desire to read better, and a feeling that he had friends who would 
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help him. He seemed to evaluate himself as a person in relation to 

his reading ability. 

Self Portrait Analysis: in the fall: 

Emotionally immature, childishly aggressive, dependent, 
confused. . . .inadequate intellectually and personality-wise 
and probably physically, also, this boy is confused, and unable 
to profit from what he is told and/or from what goes on around 
him. 

Self concept: He may see himself as being physically at
tractive. . .as being "rough and ready". . . .as keeping his 
thoughts to himself and as, generally, being far more adequate 
in every way than he actually is. 

Spring Analysis: This boy is probably apprehensive. . . 
anxious inside lest anyone really get a good look at him. He 
may want to withdraw from contact with people and spend 
more of his time in daydreaming even though outwardly he 
may give the impression of conforming and of socializing as 
does anyone else. Very sensitive and probably quick to feel 
insulted or ignored, he may personalize comments and situa
tions and so react negatively to them even when they really have 
nothing to do with him. 

; Self concept: He may see himself as being very sharp and 
hard to put anything over on. . . . as an attractive person who 
could be the center of attention and the manipulator of others 
. . .because of his superior qualities. . .if he chose to be. 

Direction of change: No appreciable change except that 
he may act a little older in the spring than in the fall. 

Interpretation: Andy was socially popular. He was physi

cally well developed and strong. Perhaps his lack of success in 

school and reading was so anxiety-producing that he was not able to 

see himself as successful in any way as a person. Almost all 
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statements about himself and how his friends thought of him seemed 

to relate to his lack of success in reading and school. 

In summary, Andy scored slightly higher in some of his 

reading tests in the spring and slightly lower in others. This would 

indicate that there was no significant change in his reading ability. 

However, he stated in the spring interview that his reading had im

proved. This might be due to a feeling of greater competence, of 

actual progress in aspects of reading not measured by these stand

ardized reading tests, or the statement might have been merely a 

desire to encourage the instructor. 

Although he was limited in his ability to express himself, he 

showed several keen insights into his reading problem and its effect 

on his self-esteem. Attributing his poor achievement to "laziness" 

may have been an effort to bolster his self-esteem and reassure 

himself that he was not "just dumb. " 

He anxiously recognized his inadequacies but at the same 

time hoped that he was more adequate than he really was. Instruc

tion that made it possible for him to demonstrate to himself that he 

could learn to read well had been most beneficial. 

During the year, according to the Q-Sort of Adjectives, he 

became more unsure of himself and his view of himseK became more 

negative. (However, the inconsistencies in his choice of adjectives 

might, have been due to inability to read them accurately enough to 
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sort them properly, even though they had all been studied before 

taking the test.) 

Lack of reading ability seemed to be a central factor of his 

self concept; it seemed to color his appraisal of his characteristics. 

Improvement in reading skill seemed possible to him, though he was 

unsure of his potential competency. His long experience of failure 

and his sensitivity to the attitudes of his peers tended to neutralize 

his efforts to increase his self-esteem. 

Thus it would seem Andy made little measurable progress in 

his reading proficiency, as well as little change in his self concept. 

Subject 3, Belle: 

In responding to the incomplete sentences in the fall, Belle 

used 213 words to complete all the sentences. In the spring she used 

163 words to complete the sentences. 

In the fall Belle said she did not like to read. Reading in junior 

high school was "boring." However, she liked to read mysteries and 

teenage tales. School was "pretty good", but books were "nothing", 

and homework was "boring." She hoped she would never "flunk 

school. " When she took her report card home, she hid it. Studying 

was "boring. " On the day of the test she felt "terrible. " She looked 

forward to a "good future." She wished someone would help her under

stand more about what she was doing. 
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In the spring Belle thought books were "OK" and she liked 

to read about "romances." However, she got "angry" when she had 

to read. School was still "boring", but she was afraid "to quit school", 

worried about "my grades", and never showed her report card to her 

father. She wished "I could be smart. " On the day of the test she 

felt "happy. " Other people thought she was smart. She still looked 

forward to the future and she wished her father and teachers would 

be nicer. She also hoped she would never lose her good friends. 

Interpretation: In the fall the ratings based on the judges' 

evaluation of Belle's responses on this test were 2, 2, 2. Her 

responses at this time reflected a rather negative self concept and 

considerable conflict. Although she liked to read mysteries and 

stories about teenagers, she was negative to reading in general. She 

disliked the necessary work in school and was anxious about her suc

cess. She thought school was "pretty good. " She felt "terrible" but 

expected a brighter future. 

In the spring the ratings on this test were 4, 4, 4. Belle 

still reflected much conflict and a feeling of inadequacy. Reading 

and school were unpleasant, yet she was afraid to quit and was anxious 

about her success. She desired understanding from others and was 

anxious about being accepted by her peers. 
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In the Q-Sort of Adjectives Belle made the following distribu

tion: 
t 

Positive Adjectives Negative Adjectives 
Like Me Not Like Me Not Sure Like Me Not Like Me Not Sure 

Fall 18 8 23 14 19 18 
Spring 23 5 21 13 28 10 

The total positive adjectives selected as "like me" plus the negative 

adjectives selected as "not like me" were 37 in the fall and 51 in 

the spring. The positive adjectives selected "not like me" plus the 

negative adjectives selected as "like me" totaled 22 in the fall and 

18 in the spring. There were 41 adjectives selected as "not sure" 

in the fall; in the spring there were 31. 

The following are changes that she made from the fall to the 

spring: 

From "like me" to "not like me": sensitive, afraid, restless, 
unhappy 

From "not like me" to "like me": attractive, brave, careful, 
disgusted, quiet. 

From "like me" to "not sure": fair, generous, imaginative, 
original, obedient, disagreeable, ignored, unattractive. 

From "not sure" to "like me": good sport, bright, cheerful, 
clean, helpful, likable, trusted, well dressed, a day 
dreamer, sneaky, tired. 

From "not like me" to "not sure": hard working, intelligent, 
strong, ashamed 

From "not sure" to "not like me": courteous, sensible, skillful, 
angry, bad, dumb, a failure, a gossip, lazy, a pest, poor, 
small 
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Interpretation: In the fall the ratings based on the judges' 

evaluation of Belle's responses on this test were 4, 5, 6. She 

selected almost twice as many adjectives indicating a positive view 

as a .negative view. However, her largest selection was in the "not 

sure" category. 

In the spring the ratings on this test were 7, 7, 7. Her 

spring selection suggested a more positive view. Most of the adjec

tives were in the category suggesting a positive view, while there 

were fewer adjectives in the negative and "not sure" categories. 

Evaluation of the adjectives changed also indicated a more positive 

view in the spring. 

In the fall interview the volume of the recorder was too low 

to understand all of her words. There were 336 that could be counted 

in the fall, and 393 words in her spring interview. 

She said she liked school, except for math. Her math 

teacher "didn't explain it so they could understand it. " She always 

liked to read, but big words bothered her. She liked to talk with her 

friends, but didn't want to recite in class because "everyone looks 

at me and some are always ready to laugh." 

In the spring she said "reading had always been easy." She 

felt she read "too fast and had trouble concentrating" on her reading. 

She thought she read more than she used to. She liked to read 
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"mysteries and love stories." She still stumbled on some words but 

not as much as before, because "I look at the word before I read it. 

I used to just say the word and not even think of it." In answer to how 

her friends would describe her, she said, "I don't know. . . silly. " 

Teachers would say she "talked a lot, doesn't listen and doesn't obey." 

When asked if she thought this would be accurate, she said, "Yah. I 

don't know, but I do my work (pause) once in a while. " 

She felt she could work better and concentrate more when 

school was near an end. She also stated that her problems kept her 

from concentrating on her reading: problems with parents, other kids, 

friends. "If you aren't getting along with your friends you can't con

centrate on your work, or if you had an argument with your parents at 

home." 

Interpretation: In the fall interview, difficulty with math and 

reading were suggested, although Belle said she liked reading. This 

conflicted with her response in the Sentence Completion Test. Her 

reason for not reciting suggested lack of confidence. In the spring 

her responses reflected considerable anxiety and a desire to be under

stood better by others. Personal problems kept her from attending 

to her work. Her concern about these problems seemed to be reflected 

in most of her responses at this time. 

In the fall self description Belle gave these answers: (1) "I 

am. . . I am a girl that goes to High School and I have a mother and 



father and I'm a girl who likes friends a lot. I am sometimes very-

quiet and I hope. . .1 hope I try to make a better person out of me.11 

(2) "Well, um, my friends think I'm a nice friend. They think that 

I'm loyal to them and they think that. . . .that. . .that I am a girl 

they can trust and I wish to. . . and they know that I'll always be their 

friend. " (3) "I would like to be a person who is. . .a person who is 

nice and that can work. . .work hard and have many friends as I can 

and hope to never have enemies and wish I could get along very good 

with the teachers and I would like to be a better.... a better person 

towards my family and my brothers and sisters and my relatives and 

I wish. . .1 wish I could be smart so I can get a very good job." 

In the spring she said, (1) "I don't know. " (2) "I don't know.11 

(3) "I would like to be somebody that everybody likes, not the one that 

has enemies and is always fighting, and I would like to be someone that 

can be friends to everybody. ..." 

Interpretation: In the fall the ratings based on the judges' 

evaluation of Belle's responses on this test were 7, 2, 5. In her re

sponses in both the fall and spring tests, she wanted friends and hoped 

she wouldn't have enemies. Social success seemed important. 

In the spring the ratings on this test were -, 2, 2. Her lack 

of response to the first two questions in the spring suggested a more 

negative self concept. 
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Self Portrait Analysis: in the fall: 

Belle may make the most of her features and other physi
cal assets through grooming. However, she never measures 
up to her own perfectionistic standards, and so, perhaps doesn't 
try at all at times. She is uncertain, self-absorbed, inclined 
to be a pessimist, and is frequently depressed. 

Self concept: This girl may see herself as being unattrac
tive, sad, actually malformed. She, too, has no feeling of 
being a complete person—sees herself as only a lonely facade 
of a person. . . one who has no strong positive feelings for 
others and who expects none in return. 

Spring Analysis: She does not seem to be interested in 
academic achievement or in personal insight. Nor does she 
want to conform or to reveal herself to other people. Emotion
ally immature, narcissistic, possibly preoccupied with her own 
oral needs and sexual drives, she probably shuts her eyes to 
everything and concentrates instead on the fun of the moment 
or on her own glamorous daydreams. 

Self Concept: She may see herself as a sexually attractive 
girl who wants what she wants when she wants it and who re
sents being expected (by others) to discipline herself in any 
way. She may figure that if people would only let her alone 
(with their expectations for her) that she would be completely 
happy and O. K. 

Direction of Change: Undesirable inasmuch as. . .in the 
spring. . .her self concept seems to be less realistic than 
it was in the fall. On the plus (?) side, however, she may 
appear to be happier now and may have convinced herself 
that she does have all the positive qualities which she knew 
she did not have before. 

Interpretation: The analysis of the spring self portrait sug

gested the reason for her feeling that she was not understood by her 

parents or teachers. Belle was always well groomed and very much 

interested in social activities. She often expressed anger when the 

teacher told her to do her assigned work rather than discuss some 
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social event with a friend. This was also reflected in her responses 

in the sentence completion tests in that she liked school but disliked 

school work. 

In summary, Belle did not have consistent readingtest scores. 

She was apparently absent every time the Metropolitan Achievement 

Test for Grades 5 and 6 was given in the fall, so there was no fall 

score on this test. She was slightly lower in the spring on two sub

tests of the Metropolitan Achievement Test for Grades 3 and 4, but 

was higher on the Stanford Achievement Test and the Gray Oral Read

ing Test. 

She did not show consistent gains in reading: however, some 

tests did show gains and Belle thought her reading had improved. 

Belle desired more understanding from her parents and 

teachers. She thought school and reading were unpleasant but she 

feared quitting school. In her Q-Sort of Adjectives she was more un

certain in the spring. Although she said in her interview that reading 

was easy, she told of having difficulty in understanding. Belle said in 

the fall that others thought she was nice, and loyal, but she did not 

know in the spring what they thought. Although there was conflicting 

evidence, it seemed that Belle had a lower self concept in the spring. 

Thus, both Belle's spring reading and self concept test scores 

indicated considerable inconsistency. This would indicate little change 

in either area. 



Subject 4, Carol; 

In responding to the incomplete sentences in the fall, Carol 

used 188 words to complete all sentences. In the spring she used 110 

words to complete them. 

In the fall Carol recognized her poor reading skills; she said 

her reading was slow but she wanted to learn. She said, "I'd read more 

if I know the words", and every word was "a little hard. " She felt 

special help in reading was good. She liked school but felt she would 

quit again. She said the future looked like she would quit school again. 

Studying was "hard but it help me. " She wished her parents under

stood her. She wrote, "People think I stupid", and "I don't know how to 

go out with boys." She wanted to be "left alone. " 

In the spring she said school was fun because you "learn a lot 

from it", and she hoped she would "never quit again." She thought books 

were wonderful; she liked homework and wished teachers would give 

her more of it. She felt proud when she was at school and when she 

took her report card home "they are proud." She liked science most 

of all in school. At the time of the test she said she felt "like a man. " 

She wished her parents knew how she felt and that people "wouldn't 

make fun of others." She wished she could live by herself and that 

someone would help her "along with my selfe. " She felt bad when "I 

am not good and bet my brothers up. " She said people thought she was 



a dope, and added, "I am, too. " She thought the future "looked like a 

flop. " She was at her best when at home. 

Interpretation: In the fall the ratings based on the judges' 

evaluation of Carol's responses on this test were 4, 4, 5. Carol was 

quite negative in the fall. She thought others believed she was stupid; 

she did not know how to associate with others; and she thought she 

was misunderstood by her parents. She recognized that she had read

ing problems, and she expected that she would quit school. 

In the spring the ratings on this test were 5, 7, 7. She seemed 

much happier and indicated a much more positive view of herself. 

There were many things she liked. It was hard to determine what she 

meant by her statement that she felt "like a man. " She still showed 

some negative views in her associations with others and towards her 

future life. 

In the Q-Sort of Adjectives Carol made the following distribu

tion: 

Positive Adjectives Negative Adjectives 
Like Me Not Like Me Not Sure Like Me Not Like Me Not Sure 

Fall 25 14 7 29 18 4 
Spring 31 4 14 11 17 23 

The total positive adjectives selected as "like me" plus the negative 

adjectives selected as "not like me" were 43 in the fall and 48 in the 

spring. The positive adjectives selected "not like me" plus the nega

tive adjectives selected as "like me" totaled 43 in the fall and 15 in 
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the spring. There were 11 adjectives selected as "not sure" in the 

fall; in the spring there were 37. 

The following were changes she made from the fall to the 

spring: 

From "like me" to "not like me": popular, well dressed, angry, 
lazy, sad 

From "not like me" to "like me": bright, cheerful, confident, 
hard working, honest, intelligent, neat 

From "like me" to "not sure": unhappy, weak, a worrier, 
attractive, coordinated, considerate, original, polite, 
bad, disgusted, disturbs others, a follower, a gossip, 
misunderstood, a pest, picked on, restless, shy, sneaky, 
tired 

From "not sure" to "like me": artistic, fair, friendly, loyal 

From "not like me" to "not sure": ambitious, courteous, 
persistent, successful, trusting, annoying, dirty, dis
honest, grouchy, ignored, insolent, small 

From "not sure" to "not like me": disliked 

Interpretation: In the fall the ratings based on the judges' 

evaluation of Carol's responses on this test were 4, 4, 5. 

In the spring the ratings were 6, 6, 6. Her selection of 

positive adjectives was nearly the same in the spring as in the fall. 

The adjectives she had selected in the fall which indicated a negative 

view were changed to the "not sure" category in the spring. This 
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reflected a more positive view. Evaluation of the adjectives changed 

from the fall to the spring also indicated a more positive view. 

In the fall interview Carol used 684 words. She said, "I don't 

go to dances or baseball games. I stay home to myself. I only make 

friends with people who don't have any friends. " She thought she was 

lazy in school. She started reading when her mother brought easy 

books for her little brother. She didn't want to read in school be

cause she was "just shy, afraid they'd laugh, " and still did not read 

in school, just at home, and skipped hard words. 

She was embarrassed in the fifth grade because others read 

better than she did. She said she "kept to myself" and would not read 

when called on. She would not read even in the first grade because 

others were reading. "I tried a little while and then I just quit. " She 

would not read after that because of "stubbornness, 'cause I've got a 

temper." She was in a special reading group but all others were 

younger. "I was embarrassed about this; they were younger, and I 

was in a higher grade." She remembered what teachers said out loud, 

but could not remember what she read. She did not have many friends, 

but could make friends if she wanted to. 

In the spring interview she used 278 words. She said she 

thought she was reading "a great deal" better and could divide words 

into syllables. Reading was easier, and she read more. "Now I can 

go ahead and read most of the words without dividing them. " She 
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wanted to go through college and become a nurse. She showed good 

analysis of improvement: "When you learn to read you learn how to 

spell, and if you learn to spell you can read and write. One leads to 

another." She did not know how friends would describe her. 

Interpretation: In the fall interview she seemed to want to be 

alone and not associate with others. She was very concerned about 

her poor reading and had been embarrassed about it. 

In the spring there seemed to be a much more positive view 

with a good statement of the relation of reading and writing. She said 

it was easier for her to make friends now but she did not know how 

they would describe her. 

In the fall self description these were her answers to the three 

questions: (1) "The kind of person I think I am is sometimes I'm sel

fish; most of the time I fight with my brothers and sisters because I 

get mad at myself and I do not show my appreciation of what others 

do for me. " (2) "I'm not sure what others think of me. " (3) "The 

kind of person I'd like to be is without an Irish temper, kind to all, like 

everybody would want me to be." 

In the spring her answers were, (1) "Stupid. " (2) "I don't 

know. I never asked them and I don't intend to." (3) "I would like to 

be someone who is not critical of other people and not that kind. " 

Interpretation: In the fall the ratings based on the judges' 

evaluation of Carol's responses on this test were 2, 2, 2. 
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In the spring the ratings on this test were still 2, 2, 2. She 

was quite negative in both the fall and the spring. There was a differ

ence between Carol's fall and spring self descriptions which seemed 

to indicate a more positive feeling in the spring. In listening to the 

recording of the fall self description it was noted that her responses 

were almost mumbled; whereas, in the spring she was somewhat flip

pant in her responses. Yet her answers were very similar in both fall 

and spring. Her self description was still quite negative except for 

her goal. 

Self Portrait Analysis: in the fall: 

Does this girl have anything wrong with her right eye ? In
terested in refinement and grooming, she probably does a lot 
of daydreaming about her glamour aspirations. Timid, uncer
tain, apprehensive about the impression she makes, she wants 
to be verbally aggressive, but it may be mainly in fantasy that 
she compensates for her inadequacies and indecision through 
making believe that she is aggressive and socially dominant. 
With emotional and social problems which have been intensi
fied by--as well as resulting in--subject disability, she is 
emotionally immature and egocentric--her perceptions are 
vague—her emotionally shallow; and it seems likely that she 
has strong dependency needs. 

Self concept: She may see herself as being a "pretty child" 
who should be given approval and rewards because she is one 
rather than because she earns them. She may feel that she 
does try very hard to do well and that her efforts should be 
rewarded, regardless of whether they result in achievement 
or not. She does not see herself as a whole person but rather 
as a frustrated intellect with a pretty surface. 

Spring Analysis: This girl is questioning who she really 
is, what she looks like, and how other people see her. She 
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wants to be pleasant, socially acceptable, feminine, intel
lectually adequate. She does not feel that she is; and she 
probably is right. Anxious about her feminine impulses, 
she may not know how to control them except by cutting them 
off completely. In her fantasy she may have two very dif
ferent Carol roles striving to express themselves. She may 
need some therapy. 

The direction of change was undecided inasmuch as the 
first--while different from--is no more desirable a person
ality than the second one. The only possible improvement 
would be that she can--in the spring--see herself as, at 
times, a more complete person. 

Interpretation: The analysis of Carol's fall self portrait 

seemed to describe her accurately. In the early part of the year she 

was always standing alone when the students had a break. This was 

followed by a period when she would follow one of the teachers. She 

reported students annoying her while riding from the high school to the 

university and she said that one girl was "out to get" her. She also 

had attacks similar to asthma early in the year. As the year pro

gressed, she gained friends. There were no problems on the bus 

after the twelfth week, and the breathing problem diminished, although 

she did have one attack as late in the year as April. 

Carol's social behavior showed a marked improvement dur

ing the year. In addition to making friends with some of the girls, she 

also developed a "crush" on one of the boys in the group. Her observed 

behavior did not seem to agree with the analysis of her spring self 

portrait. 
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In summary Carol had reading instruction in the Developmen

tal Reading Center in addition to classroom instruction. She enjoyed 

the extra attention provided by this instruction. 

In reading she scored higher on the Stanford Achievement 

Test, the Metropolitan Achievement Test for grades 5 and 6, and 

slightly higher in the Gray Comprehension Test. However, she was 

lower on the Metropolitan Achievement Test for grades 3 and 4, and 

on the Gray Total Passage Test. Thus, these tests did not indicate 

reading improvement beyond question. 

Carol tended to view herself more positively in some meas

ures, but she did not show a consistent positive gain. Her reading 

seemed to show a similar trend. Although she thought she read better 

and scored higher on some of the reading tests, she also scored lower 

on others. However, her social adjustment seemed much better; she 

smiled, laughed and associated with the students instead of looking 

sad and remaining alone. She appeared to have made considerable 

improvement in her self concept. She also read more, seemed to 

enjoy reading more, could take active part in discussions of stories 

read--which would indicate improvement in her reading proficiency. 

Perhaps a conflict in both self concept and reading test scores would 

be typical of any student who started with such a negative view of 

herself and her ability. It would be good to know how long this conflict 

would persist with continued improvement. 



106 

Subject 5, Ben: 

In responding to the incomplete sentences in the fall, Ben used 

118 words to complete all sentences. In the spring he used 119 words 

to complete the sentences. 

In the fall Ben said that when he had to read, "I feel bad. " 

He said, "I don't know how to read this page. I'd read more if--but 

I can't. " Reading science was "hard. " Reading in junior high "was 

hard. " "I would like to read better than I do. " He wrote that school 

is "offall", and he wished teachers "would lay off. " On the day of the 

test he felt "good" and the future looked "good." He said that people 

think I "am crazy"; "I hope I never be stupid. " He made several re

sponses indicating dislike for a certain girl. For example, I am at 

my best "when ________ isn't around. " He wished his father "was 

strong" and that his parents understood him. 

In the spring he said when he had to read "I don't", except 

for math, then he said "I do it good. " He liked to read about "cars. " 

He wrote, "I don't know how to read. " He said he would read more 

if "I knew how", and he felt he read better than "no one." He thought 

school was "a bore"; could not understand why he was in school, and 

felt bad when at school. However, homework was "OK. " Studying 

for him was hard. He thought books were "good." He hoped he would 

never "die" the future still looked "good", and he felt "good" on the 

day of the spring test. 
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Interpretation: In the fall the ratings based on the judges' 

evaluation of Ben's responses on this test were 2, 3, 2. His low read

ing ability was prominent in the fall test. He disliked school, lacked 

understanding from parents and teachers. Others viewed him as 

"crazy." His only positive statements were that he felt "good" and 

the future looked "good. " This suggested quite a negative self concept. 

In the spring the ratings on this test were 5, 5, 5. His com

pletions indicated a positive change. He showed a more positive view 

toward math, although school and reading were still quite negative. 

He felt "good" and had a positive outlook toward the future. 

In the Q-Sort of Adjectives Ben made the following distribution: 

Positive Adjectives Negative Adjectives 
Like Me Not Like Me Not Sure Like Me Not Like Me Not Sure 

Fall 24 8 17 11 36 4 
Spring 42 6 1 4 47 0 

The total positive adjectives selected as "like me" plus the negative 

adjectives selected as "not like me" were 60 in the fall and 89 in the 

spring. The positive adjectives selected as "not like me" plus the 

negative adjectives selected as "like me" totaled 19 in the fall and 

10 in the spring. There were 21 adjectives selected as "not sure" in 

the fall; in the spring there was only one. 

The following are changes that he made from the fall to the 

spring: 
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From "like me" to "not like me": artistic, imaginative, a 
daydreamer, disturbs others, a failure, a gossip, a 
pest, quick-tempered, tired, unsure, a worrier 

From "not like me" to "like me": a leader, a good sport, 
generous, hard working, rich, fat, quiet 

From "like me" to "not sure": fair 

From "not sure" to "like me": cooperative, coordinated, 
considerate, happy, helpful, interested, likable, neat, 
polite, obedient, popular, skillful, strong, successful, 
trusted, well dressed 

From "not like me" to "not sure": none 

From "not sure" to "not like me": ambitious, dependable, 
annoying, not clean, noisy, sad 

Interpretation: In the fall the ratings based on the judges' 

evaluation of Ben's responses on this test were 7, 6, 7. He indicated a 

quite positive self concept. 

In the spring the ratings on this test were 9, 9, 9. The 

spring selection was more positive, and an evaluation of the adjec

tives selected by him strengthened this positive view. 

In the fall interview Ben used 1935 words. He praised some 

of his past teachers, but was very critical of others. The following 

conversation is quoted as an example: 

C Well, they are always calling me stupid, and I, if 
there's anything I hate it's being called stupid when 
I know I'm not. 

W You mean your teachers called you stupid ? 

C Yes. They thought since I wasn't learning like the 
other kids I was stupid. 
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W And the teacher would say stupid ? 

C Yes. He'd say, "Come up here, dumbbell", or 
something like that. 

W And you had one teacher who did this. 

C More than one. Those when I was real little--littler. 

W And the teacher would say, "Come up here, dumbbell. " 
Did he only say this to you, or to other students also ? 

C Yeh, to everybody who wasn't making Is or 2s, and I 
was making 3s, 4s and 5s. He got me to believing it, 
I guess. 

Ben said English was hard for him to learn. He liked read

ing a lot, always had. He thought it was hard for him to understand 

what he read. He remembered he was in the low reading group and 

said he would have tried harder if he had known what to do. He said 

there were others who wanted to goof off and they distracted him. 

The thing that caused his reading trouble was "not trying. " "i thought. 

I was trying at the time, but I wasn't really." When asked if he re

membered why he did not try hard, he said: 

No. I didn't like school. That's the way I felt. Other 
people told me school was awful and everything else, so I 
guess I just believed them. Other kids told me school was 
awful so I just went right along with them. Just like home
work. I don't like to do homework but I know I have to, and 
so I do it. Last year, I didn't do my math homework. I 
don't know why. I mean I did it once in a while. If I didn't 
get it done in class--see he gave us at least a half an hour 
to do our homework in class, and if we didn't get it done we 
had to take it home and do it. I guess I just never felt like 
going to my locker and getting my notebook, my math book. 
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However, later when asked if he could think of anything he 

disliked about school he said, "No. I like everything in school. " 

He said he liked to work with his hands. (He often brought 

skillfully made car models which he said he had made and which would 

verify this interest.) He did not like to recite in class because, 

I get embarrassed. If I do it wrong, I get embarrassed. 
Teacher used to make us go up to the board and do math. And 
I could figure it out just like that at the seat, but I'd get up 
there and just stand there and couldn't figure it out for any
thing 'cause everybody was looking at me. I can't stand for 
anybody to be watching me. The teacher comes and she looks • 
over your paper, I think I'm doing something wrong, and 
she's going to bawl me out or something. 

He described a good student as one who did not play around 

and who did his homework. He said he could be a good student. He 

thought it was easier for others to learn because "I thought, because 

I was in the low class and they were in the high, that I was an egg

head, and so I wasn't as good as the other students, and they could 

learn faster. Thought they had more upstairs. " 

When asked the kind of people he liked to be around, he said, 

"I don't know. People that stay out of trouble, because I don't like 

trouble; I don't like the police. I mean, I like them, but I don't want 

anything to do with them. " 

W If I were going to ask someone to describe you to me, 
what do you think they would tell me ? 

C Well, I never get into trouble, and there have been 
plenty of times when I could have got into fights with 



Ill 

kids. And I just say "no, thanks. " Because if I get into 
a fight, I'll get expelled, and I don't want to get expelled. 

In the spring Ben used 816 words in the interview. He thought 

maybe his reading had improved a little bit because we had had inter

esting things to read. He wanted to go into the Navy after finishing 

high school. He thought others might say he was a "goof off" in class. 

Teachers might say the same, only in math he hardly ever goofed off. 

He felt he read better if he read out loud. He had worked hard in 

math one six weeks and got a "l" but most of the time he never really 

tried. When asked why he thought his reading test scores were higher 

now than in the fall, he said, "I took the tests this time. I didn't 

just go through 'em and mark 'em. The first time I went through 

and marked 'cause I was lazy and didn't like the tests; this time I de

cided I'd better take the tests. " He felt he wanted to be a good student 

but "I haven't done a very good job of it." Again he said he did not 

like to be with people who got into trouble, like the kind that rob 

stores. 

Interpretation: In the fall Ben revealed a long history of 

"goofing off" and little school success. According to Ben he had very 

poor early instruction. Most of his responses suggested a rather 

negative self concept, although he did think he could be a good student, 

and he only associated with people who did not get into trouble. This 

was interesting in light of the following story: He once came to his 
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reading teacher and wanted to discuss a problem. According to him 

he had been with some friends when they stole some things from a 

store. He had tried to stop them but they had not listened, and had 

been caught. The store manager let Ben go because he knew Ben 

would not steal, but Ben was afraid the other boys would accuse him 

of helping them, and he might get into trouble. He wondered what 

advice the teacher could give him so that he would not get into trouble 

over this incident. 

Also, money was taken from the purse of one of the teachers 

a few times, and Ben was suspected, but he was never caught. 

His spring interview reflected a more positive view. He had 

satisfied himself that he could achieve if he tried. He accepted some 

of the blame for not achieving, and had actually taken the tests rather 

than just marking them. 

In the fall self description Ben said (1) "I think I'm not the 

kind of person who will go out and steal a car or something. I don't 

see any sense in it. " (2) "The boys think I'm a pretty nice guy. I 

don't know what the girls think." (3) "An outstanding person. This 

is what I would like to be. A person who could learn like other people 

learn." 

In the spring he said: (1) "I'm a person that goofs off one 

six weeks and don't the other. A person that should improve, that's 

hard to do. " (2) "Others think I'm a nut, goof ball. ..." (3) "A 
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person that works hard--is a good athlete, an excellent athlete. I 

mean, a person that knows everything and is in better than average 

classes.11 

Interpretation: In the fall the ratings based on the judges' 

evaluation of Ben's responses on this test were 3, 3, 3. His fall self 

description seemed to be congruent and reflected a positive view, ex

cept for his responses to the first question, which explained what he 

was not. 

In the spring the ratings on this test were 2, 2, 4. His re

sponses were quite negative, but more in keeping with his classroom 

behavior. 

Self Portrait Analysis: in the fall: 

This boy is probably somewhat gruff, bullheaded, rigid, 
possibly not overly bright. His behavior may be guided more 
by impulse than by intellect. . . .certainly there is incoor
dination between impulse and rational control. Immature and 
egocentric, he is not ambitious. Nor does he feel that he has 
really ever achieved anything. Self absorbed, he may get 
little satisfaction from social contacts. . . may prefer his 
own fantasy. He is probably easily discouraged and depressed 
as well as anxious about the adequacy of his physical and 
intellectual functioning. Feeling weak, indecisive, and fearful 
of responsibility, he would like very much to be socially 
forceful and dominant. At times he may be verbally aggres
sive, critical, hostile. He is very sensitive to what is going 
on about him, whether he shows it or not, does not find it 
easy to accept criticism, may get his feelings hurt often. 
Although he would like to be considered older than he is, he 
may have to struggle hard to keep from showing his temper 
in very childish ways. 
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Self concept: He probably has fairly high fantasy self-
esteem; but he is aware that, realistic ally, he has achieved 
very little and is not particularly ambitious. He may have 
some awareness that he does not know how to handle his ag
gressive impulses and that he tries to conceal the anxiousness 
he feels in connection with expressing his masculinity. He 
may see himself as being older and more authoritative than 
his peers. He does not, of course, see himself as a whole 
person but rather just as a bust of a person--and as one who 
manipulates others mainly through words, temper tantrums, 
and perhaps food fadism. 

Spring analysis: This boy may try to hide his general in
security behind a front of kidding, cunning, apparent capability. 
He actually has some difficulty in differentiating between what 
is real and what is not--may act inappropriately at times, i.e., 
may show poor social judgment. Apparently he is extremely 
sensitive to criticism--probably takes offense very quickly--
may have difficulty with authority. He may feel weak physically 
and try to cover this up through not only trying to appear 
superior but also through being aggressive. He wants very 
much to appear masculine; and much of his thinking may be 
centered on this and the activities concerned with it. 

Self concept: He may see himself as a "smart" guy who is 
really superior in knowledge and sophistication to most others--
as one who kids so others won't know what he is really thinking 
and feeling. He may see himself also, as unattractive and far 
from being--inside--as dominating as he wants to appear on 
the outside. 

Direction of Change: Undesirable since he may now be 
acting out his self concept of the "smart" guy--trying to prove 
his superiority through ridiculing others. 

Interpretation: Ben often complained that other students dis

tracted him, and he asked if he could study in the hall where he could 

not see them. He was allowed to do this but when he was not being 

watched he would try to distract students in other classes, so this 

privilege was discontinued. He was offended by the teacher's lack 

of trust. 
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Ben's self portrait analysis was a quite accurate description 

of this boy and his behavior. He often challenged other students to 

some contest which would show greater strength on the part of the 

winner. Often the student he challenged was smaller, so Ben gener

ally won. This would be an example of his desire to prove his strength. 

Again it should be kept in mind that Ben had to make several attempts 

at a self portrait before he could complete one that satisfied him. 

The first attempts were not analyzed, even though Ben turned them 

in. Although he would start the drawing normally, it soon turned into 

some sort of monster head before it was completed. Though he did 

turn in some of his earlier portraits, he was not satisfied with them. 

When he finally completed one which satisfied him, this was the one 

used for the portrait analysis. He seemed to have less trouble draw

ing his self portrait in the spring. 

In summary, in reading, Ben scored higher in all the tests 

except the Metropolitan Achievement Test for grades 3 and 4, Word 

Knowledge Subtest. He said he thought his reading had improved a 

little. 

Ben has had little felt school success. He used many ex

cuses for explaining this, putting the blame on teachers, other students, 

and his own lack of effort. Each day he had a reason for not being 

able to do his work. He had not yet accepted the possibility that he 
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could learn if he made a sincere effort. His progress in math was 

probably the closest he had come. Ben expressed much conflict in 

all self concept tests, his most positive view being expressed in the 

Q-Sort of Adjectives. 

In evaluating his self concept from all measures, there seemed 

to be a slight improvement; however, it must be recognized that this 

subject had difficulty in recognizing himself as he was. He had never 

admitted any social problem, nor was there any evidence that he was 

anything but very honest. His actions indicated definite problems in 

these areas. The only indication that there was a problem in being 

honest was his complete rejection of the idea that he could be dishonest. 

This and his difficulty in doing a self portrait may have indicated some 

emotional problems not revealed in these projective measures. 

Although Ben's reading test scores suggested an improvement 

in his reading proficiency, the responses on the self concept tests in

dicated a more negative self concept. Thus, in this case there did 

not seem to be a relation between reading improvement and an im

proved self concept. 

Subject 6, Carl: 

In responding to the incomplete sentences in the fall, Carl 

used 139 words to complete all the sentences. In the spring he used 

168 words to complete all the sentences. 
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In the fall he said he liked to read about sports, wanted to 

go to college and felt books "are a key to education. " He did not like 

reading about "science", but felt studying was "OK. " He wrote that 

he would read more if it was "interesting." He felt he needed special 

help in reading, was reading better than he used to, and wanted to 

read better than average. He said when he took his report card home, 

"I am proud"; and he was proud when he "was talked about good. " He 

said he felt "OK" at the time of the test; people thought he was nice. 

He hoped he would never "be a bum. " 

In the spring he still liked to read about sports and found 

books enjoyable. He read "better than I used to" and felt special help 

in reading "is good for me. " He liked to read when alone, but wanted 

to read better than he did. He wrote that school "is different from 

old times", but did not elaborate. He could not understand "why school 

lasted so long. " He said that studying for him "was not right" but did 

not explain. He still wanted "to go to college." During the test he 

felt "OK" and the future looked "good." He felt others thought he was 

"nice. " He hoped he would "never get old or die." He wished some

one would help him "get a job. " He worried about how people felt about 

him. 

Interpretation: In the fall the ratings based on the judges' 

evaluation of Carl's responses on this test were 7, 6, 6. He was inter

ested in sports and thought education was important. Although he 
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.wanted to go to college this did not seem realistic when considering his 

past school achievement. Nevertheless, he was proud of his school 

reports. 

In the spring the ratings on this test were 5, 6, 7. His spring 

responses reflected a more positive attitude about his reading achieve

ment. He was still optimistic about the future. At this time, however, 

even though he still wanted to go to college, some of his responses 

indicated some dissatisfaction with school. Also, he was not so con

fident about his relationship with others. 

In the Q-Sort of Adjectives Carl made the following distribu

tion: 

Positive Adjectives Negative Adjectives 
Like Me Not Like Me Not Sure Like Me Not Like Me Not Sure 

Fall 37 6 6 2 34 15 
Spring 32 2 15 1 44 6 

The total positive adjectives selected as "like me" added to the nega

tives selected as "not like me" were 71 in the fall and 76 in the spring. 

By adding the positive adjectives selected as "not like me" to the nega

tive adjectives selected as "like me", there was a total of 8 in the fall 

and 3 in the spring. There were 21 adjectives selected as "not sure" 

in the fall; in the spring there were also 21. 

The following are changes he made from the fall to the spring: 

From "like me" to "not like me": jealous 

From "not like me" to "like me": none 
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From "like me" to "not sure": ambitious, bright, dependable, 
imaginative, interested, persistent, serious, trusting, 
unattractive 

From "not sure" to "like me": attractive, good, strong, slow 

From "not like me: to "not sure": a leader, considerate, 
popular, rich, misunderstood, quick tempered, quiet, 
tired 

From "not sure" to "not like me": afraid, annoying, careless, 
dirty, disliked, a failure, grouchy, ignored, selfish, silly, 
sneaky, a worrier 

Interpretation: In the fall the ratings based on the judges' 

evaluation of Carl's responses on this test were 8, 8, 8. Carl's se

lection of adjectives in both the fall and spring suggested a quite 

positive self concept. Evaluation of the adjectives changed also indi

cated there was not much change. 

In the spring the ratings were 9, 8, 8. 

In the fall interview Carl used 1233 words. He said that 

reading was about his hardest subject in past school work. "They 

helped me on words I couldn't pronounce very good. " He said he would 

just mumble the words and say, "I don't know." He said he did not 

like to read in front of the class. "I want to get an education. . . 

that's about the most important thing there is. " He also said, "I 

learned anything I liked quickly. " He began to like math in the eighth 

grade. "My math teacher was nice. " 

When asked if he felt it was easier for others to learn than 

it was for him, he said, "Yes. I knew there was a lot of smart kids 
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in all my classes, and they would learn real fast and I was slow and 

had difficulty in reading and in other subjects. " He said he found 

pronouncing the words hardest in reading. "Sometimes I get nervous 

and start stuttering, when I'm in front of a class.11 He added that 

others sometimes laughed when he had made a mistake. 

Carl stated that he liked to be with people who like to have 

fun without "getting into trouble. " He felt that both teachers and 

students would say he was nice and did not get into trouble. He did 

not like to recite in class: "All eyes are on me and if I make a mis

take they're going to see. " 

In the spring interview he used 452 words. He said he thought 

he was reading better, "reading a lot, sounding out words. If you read 

a lot you contact more words, and learn what more words mean and 

how to pronounce them. " He claimed that he reads more now. "I can 

enjoy it. I used to not know how to read so I didn't do it. Now that 

I can read more I get to enjoy some of. the books I read. Before, when 

I read I couldn't hardly get the meaning of the story. I couldn't under

stand what it was about so it wasn't interesting, so I just wouldn't read. 

Couldn't pronounce the words. " 

He did not know how teachers or his friends would describe 

him. He said he could recite and take a more active part in class be

cause "When you read you just get better. You get the main idea, and 

know what it is about. " 
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Interpretation: In the fall he recognized a learning and read

ing problem. 

In the spring he thought his reading had improved and gave 

sound explanations of how he knew he had improved. His responses 

at this time suggested more confidence, and therefore a more posi

tive self concept. 

In the fall self description Carl's response to the first ques

tion was "Nice, respectful. " To the second question he replied. 

"Nice, generous, give nice things to them. " His response to the 

third was that he would like to be "nice in a way everyone would like 

me. I'd like to get along with everyone. " 

In the spring his answers were (1) "I don't know, a natural 

person. " (2) "They think I'm a nice person, I think. I don't know. " 

(3) "a nice person, a person that can get along with other people and 

other people will like me, so I won't have no enemies." 

Interpretation: In the fall the ratings based on the judges' 

evaluation of Carl's responses on this test were 6, 5, 5. He thought 

he was nice and that is what he wanted to be. Thus, he seemed to be 

satisfied with himself. 

In the spring the ratings on this test were 6, 6, 5. He did 

not know the answer to the initial question at first, then said, "a 

natural person. " Again, his responses to the second and third ques

tions were that he was nice. These responses suggested a feeling of 
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social acceptance but also indicated pressure toward social accept

ance. 

Self Portrait Analysis: in the fall: 

Primitive, gruff, uninhibited, this boy is markedly infan
tile and orally aggressive. With highly developed intrapsychic 
elaboration, strong hostility, inadequate intellectual capacity, 
and extreme self-absorption, he may need considerably more 
help than the remedial reading. 

Self concept: Carl may see himself as a talkative, aggres
sive, "go-getter" type who is really brighter and more generally 
capable than people give him credit for being. He may think of 
himself as being the victim of circumstances--as a person who 
is misjudged. He may see himself as being able—in the long 
run--to prove everyone else wrong and himself right. He does 
not see himself as a whole person--only as a hostile head. 

Spring Analysis: This appears to be a very mixed up, con
fused, markedly infantile and orally aggressive boy. He may 
be quite out-going in his orientation--may want to be the center 
of attention. Intellectually, he may not be as capable as most 
of his classmates. However, even if he is of average intelli
gence, he seems to be so highly distr actable--will find it so 
impossible to keep his mind on one subject--that his low level 
of achievement will appear to be that of a less than average 
student. 

Self concept: He may see himself as being very friendly 
and sociable--as liking people and all kinds of activity. But 
he may know that he swings in his moods from being on top of 
the world to being down in the dumps--and that when he is 
"down" he doesn't really like anyone and is sure that no one 
likes him. He may know, also, that he talks and acts too fast, 
cannot wait to think things through, and sometimes says and/or 
does things which turn out to be examples of poor social judg
ment. He may think that he tries very hard to study but that 
he has trouble concentrating just as he may have difficulty in 
sitting still. 

The direction of change: No appreciable change. This 
boy may need help at some point. 
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Interpretation: The,analysis of his self portrait was a good 

description of Carl. When he was given an assignment which was 

rather difficult for him he would often object to doing it because it was 

not interesting, or for some other reason. He was sensitive to any 

criticism and would be morose and disinterested for a few days when 

he thought he was being "picked on. " However, he did respond to 

praise but at times interpreted this to mean that he did not need to work 

to improve that skill further. 

In summary Carl said education was important to his success, 

and he even planned to attend college. He had not learned as rapidly as 

others; therefore, he thought of them as being more able. His stutter

ing suggested anxiety in reading in the earlier grades, but he now felt 

more competent. He seemed to want to conform and be accepted by 

others. 

In reading, Carl scored higher on all tests except on the total 

passage score of the Gray Oral Reading Test. He thought his reading 

had improved. His responses in the spring suggested that he felt more 

competent in school activities. His reading test scores tended to sup

port this belief. His self concept tests indicated little change, however. 

Subject 7, Dan: 

There was no sentence completion for Dan in the fall. In the 

spring he used 92 words to complete 32 sentences. 
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In the fall Dan was not able to read or write well enough to 

do this task. He was so quiet and withdrawn that he would not ask for 

any help and would only say "no" if the teacher asked if he wanted 

help. 

In the spring he said he felt like "doing something" on the day 

of the test. He felt that reading science was good. He said that school 

was a good thing and books were good things. He thought homework 

was no good, and he was afraid when he took his report card home. 

He planned to go to work when he finished school, and looked forward 

to "be a good work", which could be interpreted as being a good worker. 

He said he felt bad when he sometimes talked back. 

Interpretation: In the fall there were no ratings on the test. 

In the spring the ratings based on the judges' evaluation of 

Dan's responses on this test were 5, 5, 5. The responses indicated 

generally positive feelings. His most negative statements were his 

dislike for homework and fear when taking his report card home. 

In the Q-Sort of Adjectives Dan made the following distribu

tion. 

Positive Adjectives Negative Adjectives 
Like Me Not Like Me Not Sure Like Me Not Like Me Not Sure 

Fall 17 19 13 10 24 17 
Spring 22 11 16 23 9 19 

The total positive adjectives selected as "like me" plus the negative 

adjectives selected as "not like me" were 41 in the fall and 31 in the 
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spring. The positive adjectives selected "not like me" plus the nega

tive adjectives selected as "like me" totaled 29 in the fall and 34 in 

the spring. There were 30 adjectives selected as "not sure" in the 

fall; in the spring there were 35. 

The following are changes that he made from the fall to the 

spring: 

From "like me" to "not like me": graceful, nervous, sad, tired 

From "not like me" to "like me": generous, happy, intelligent, 
sensible, serious, angry, careless, disliked, jealous, 
misunderstood, not clean, restless, slow, small, un
attractive, unsure, waste time 

From "like me" to "not sure": ambitious, brave, hard working, 
interested, neat, dirty, insolent 

From "not sure" to "like me": leader, coordinated, consider
ate, good, sensitive, skillful, ashamed, a failure, a 
gossip, grouchy, noisy, sneaky, stuck up 

From "not like me" to "not sure": attractive, bright, confident, 
obedient, popular, trusting, afraid, disgusted, dishonest, 
disturbs others, a follower, picked on, poor, shy, skinny, 
sloppy 

From "not sure" to "not like me": carefree, courteous, bad, 
day dreamer, ignored, a pest 

Interpretation: In the fall the ratings based on the judges1 

evaluation of Dan's responses on this test were 5, 4, 5. 

In the spring the ratings on this test were 6, 4, 4. Analysis 

of the adjectives changed in the spring indicated considerable shifting 

of both positive and negative adjectives. Again, it could be asked 

whether this subject could read the words well enough to sort them 

accurately. By looking up all words and discussing them before using 
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them in the Q-Sort, it would seem each subject should be able to sort 

them. However, Dan was a non-reader at the beginning of the school 

year. 

In the fall interview Dan used 261 words in the interview. He 

said that reading was very hard the first time he started to go (to 

school). "I couldn't pronounce the words" and "I don't know how to tell 

you. " MI talked too much in the school with the other boys, and didn't 

pay attention to the reading. That's why I can't read too well. " He 

recognized that others could do their school work better than he. He 

had trouble reading and spelling. He never read for fun. He thought 

his reading teacher would say, "he talks too much and plays around." 

He said he fooled around because "I didn't care about reading too much. 

I just get tired of reading, can't understand any of it. " He said he 

learned math easily but if his math teacher were to describe him she 

would say, "Sometimes he does good work; sometimes he doesn't. 

Talks too much." When asked how others would describe him, he at 

first said he did not know; but then he said, "short and fat. " He 

planned to join the service when he finished school, but planned to stay 

in school "as long as I can last. " 

In the spring interview Dan used 349 words. He said he 

thought he read better and more than he used to. He felt he did not 

learn to read before because of "laziness, I think. " He said he came 
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to school more now that he read better. "Sometimes I too shy be with 

other people--like I used to read, now I don't. I can read better--

that's why." When asked if he remembered the tests he had taken in 

the fall he said, "Yah, I couldn't say the words. This time I could 

read some of them, not all of them. " 

W What did you do when you could not read them ? 

C Just leave 'em out; some of them I just guessed. 

W What is still the hardest thing for you in reading ? 

C Looking for answers. . . sometimes when I read stories 
I don't read at all. . . . 

W What do you do ? 

C Play around. I don't read the whole story. 

W What do you mean ? 

C When we are reading a story and tests and things like 
that, sometimes I get tired and don't read it. I just 
guess. 

W You say when you get tired; is this often? 

C Uh huh. I get lazy, too. 

He said again that he wanted to stay in school as long as he 

lasted, and explained he would stay in school if they did not kick him 

out. When asked how teachers would describe him he said, "I don't 

know. Pretty nice guy. I think they would say that, but I don't know. " 

Interpretation: In the fall Dan's responses in the interview 

suggested a long history of reading difficulty and lack of school 
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success. His satisfaction seemed to come from talking to others and 

playing around. 

In the spring his responses suggested that an improvement 

in reading had brought about improved school attendance. The ex

planation that he just guessed during the reading test was expressed 

by others in this group. Dan wanted to remain in school but did not 

seem to think he would be allowed to stay. 

In the fall self description Dan described himself this way: 

"Not a very good student. I have troubles reading. That's all.11 When 

asked what kind of person others thought he was, he paused then said, 

"I don't know (client responded in a peculiar and strange voice). " Asked 

what kind of person he would like to be, he said, "A smart person. 

Talented person. Most of all I wish I was a smart guy. That's all.11 

In the spring he said, (1) "I don't know. Kind person, not 

very smart. " (2) "I don't know what they think about me; I don't care 

what they think about me. " (3) "I would like to be another person, a 

person. . . (pause) I like what I am right now. If nobody likes it, that's 

too bad. That's all. " 

Interpretation: In the fall the ratings based on the judges' 

evaluation of Dan's responses on this test were 3, 3, 2. There was 

considerable discrepancy between what he thought he was and what he 

would like to be. 
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In the spring the ratings on this test were 4, 5, 4. He rec

ognized his limited ability but then contradicted himself. 

Self Portrait, Analysis: in the fall: 

It would seem likely that this boy tries to appear as capa
ble and likable as possible. He seems to be anxious about 
the kind of impression he makes and may be easily hurt by 
others' comments or actions whether these really pertain to 
him or not. However, at times he may be verbally aggres
sive, thereby hurting the feelings of other people. 

Self concept: He may see himself as a likable, straight
forward, fairly attractive sort of person who does not espe
cially like responsibility or to make decisions but who wants 
his own way and who may be--at home--very demanding at 
times. 

Spring Analysis: This boy seems to be concerned about 
whether he is adequately intelligent or not, as well as anxious 
about asserting himself in any way. He may try to conceal 
his anxiousness behind a front of clowning and joking and sur
face sociability. Underneath, he is very concerned with 
himself and his own body functioning as well as with his fantasy 
and masculinity. He seems to be quite capable of acting in 
one way while feeling exactly the opposite. 

Self concept: He may see himself as being a "regular guy" 
who is more humorous and lively than most. He may know 
that even when he is using energies to be entertaining to 
others he really is thinking and feeling quite different inside. 

Direction of Change: Undesirable inasmuch as he has 
moved in the direction of handling his anxieties about himself 
through (in the spring) clowning and being silly in general. 

Interpretation: The self portrait analysis of Dan did not seem 

to fit his behavior as well as did those of other subjects. However, 

he expressed his concern about what others said about him and said 

he felt bad when he talked back. Perhaps the analysis of his portrait 
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revealedcharacteristics which were not brought out by other meas

ures of self concept. His observed behavior suggested a more 

positive view. 

In summary Dan had higher reading scores on all the tests in 

the spring except on the Gray Oral Total Passage score, which was 

the same. His self concept tests suggest a higher self concept in the 

spring; however, the analysis of his self portrait suggested a more 

negative view. 

Dan was very quiet, withdrawn and rarely smiled during the 

first part of the year. As the year progressed, he smiled more often 

and associated with others more; however, he rarely recited or took 

part in class activities. This and his statements in the interview 

suggested an improved self concept. In the fall he could not do any 

of the test but he could do some in the spring. 

Subject 8, Dora; 

In responding to the incomplete sentences in the fall, Dora 

used 233 words to complete all the sentences. In the spring she used 

165 words to complete 46 sentences. 

In the fall she said she was interested when she had to read; 

she liked to read "science fiction and love stories. " "Reading science 

was interesting." School was "fine" with her; books were fine if they 
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were the right kind. She often worried about her "school work", and 

wished she had "done better" when she took her report card home. 

Math was hard for her. 

She could not understand why "they (her parents) make me 

feel untrusted", and wished teachers "would stop bothering me. " She 

also wished her mother "would talk to me more often. " She wrote 

that people thought she was "still a child", and could not understand 

why they teased her a lot. She hoped she would not "get mean and 

disliked. " She looked forward to her "days of freedom. " She made 

several comments referring to poor family relationships. She planned 

to leave home and get a job when she finished school. She wanted to 

be "smart", "pretty", and "interesting. " On the day of the test she 

said she felt "sad. " 

In the spring Dora said she would read when the material 

was interesting. Books were "OK"; she liked to read about sex prob

lems. She felt that special help in reading was good. School was to 

learn and make friends. She said she wished she could be helped to 

learn more. 

She still wished her parents understood her and wished her 

mother would talk to her more. She could not understand why they did 

not understand her. She also wished teachers could understand stu

dents. People thought she was silly and fun, but she did not know how 

to explain herself. She would still like to be smart and wished she 
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could know the future. She did not know what it would be like, but 

looked forward to living. She hoped she would never be like others. 

She wished people would not talk about teenagers so much. When she 

finished school she planned to get a job but was afraid she would not 

find one. 

Interpretation: In the fall the ratings based on the judges' eval

uation of Dora's responses on this test were 2, 3, 4. She indicated a 

quite negative self concept. She made several references to her poor 

relations with her family. This may be indicative of a cultural prob

lem expressed by girls more often than boys. They feel restricted 

and, as she stated, untrusted. Her social relations seemed important 

but even here she hoped she would not "get mean and disliked.11 Her 

most positive statements were about school and reading. 

In the spring the ratings on this test were 5, 6, 6. There 

seemed to be a more positive trend even though there was some con

flict. She still indicated concern about her family relations, although 

there were not so many such statements. She seemed to have a better 

relation with others and she still viewed school rather positively. 

In the Q-Sort of Adjectives Dora made the following distribu

tion: 

Positive Adjectives Negative Adjectives 
Like Me Not Like Me Not Sure Like Me Not Like Me Not Sure 

Fall 23 6 20 12 16 23 
Spring 7 8 34 12 14 25 
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The total positive adjectives selected as "like me" added to the nega

tive adjectives selected as "not like me" were 39 in the fall and 21 in 

the spring. By adding the positive adjectives selected as "not like me" 

to the negative adjectives selected as "like me" there were a total of 

18 in the fall and 20 in the spring. There were 43 adjectives selected 

as "not sure" in the fall; in the spring there were 59. 

In the spring Dora made the following changes from her selec

tion in the fall: 

From "like me" to "not like me": ambitious, coordinated, 
original, persistent 

From "not like me" to "like me": ashamed, bad 

From "like me" to "not sure": cheerful, cooperative, con
siderate, courteous, dependable, generous, silly, small, 
good, hard working, helpful, interested, kind, nice, polite, 
serious, restless 

From "not sure" to "like me": a good sport, trusting, sad 

From "not like me" to "not sure"; honest, neat, popular, 
sensible, afraid, careless, clumsy, not clean, sloppy, 
weak 

From "not sure" to "not like me": rich, dishonest, disliked, 
a gossip, ignored, quiet, unhappy 

Interpretation: In the fall the ratings based on the judges1 

evaluation of Dora's responses on this test were 5, 5, 6. She changed 

many adjectives which would indicate a positive self concept, to the 

"not sure" category, while adding only two more to the undesirable 

group. This conflicted with her sentence completion in that it seemed 

she was much less sure of positive characteristics. 
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In the spring the ratings on this test were 3, 3, 3. Her 

spring selections would indicate that Dora was much less sure of her

self, especially concerning positive characteristics. 

In the fall interview Dora used 1341 words. She felt she was 

good in spelling. "When the teacher explains something new and I 

didn't understand, I didn't ask her because she would think I was stupid. 

I tried to get it from my friends. Mostly then I'd get it wrong. I 

really never asked because I was afraid to." She felt she was the 

only one who did not understand; she felt she understood better when 

she read to herself. She thought she did not read well because she 

did not read as much--"Maybe because I talk a lot in Spanish. That's 

all I talk at home. " She said, "I can't pronounce big words. Just skip 

them; sometimes I don't get it then, but mostly I do." Math she dis

liked because "If I can't get it I don't like it. " She felt it was easier 

for others to learn than it was for her. When she could not get her 

work, she would just pretend to be doing it. Others would describe 

her as a "person who liked to joke around--had a sense of humor--like 

to be kind. " Her math teacher might say she was not smart, but her 

English teacher might say she was sometimes quiet: "I was trying to 

learn. " If asked to recite or demonstrate, "I get nervous. " She gets 

angry with her parents "'cause they call me stupid. (My) brother and 

sister are both smart, but I'm not." "If it isn't interesting, it is boring, 

and I get sleepy. " (Giggled all throughout the interview.) 
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In the spring Dora used 2337 words in the interview. She 

said she felt it helped her comprehension to talk about, a story and 

to read to get the main idea. She thought she read more: library 

books, nursing books and romance, facts of life. She still had trouble 

with long words. If she could figure out the words it was interesting, 

but if there were hard words, it was boring. Some days she could 

not work because of "what happens in the family, or if the day is real 

hot, or something personal about a boy. " She thought her "reading 

has gotten worser." She felt we should have used comic books to teach 

reading. She said teachers had ignored students who did not learn 

fast. She thought her teachers would say she was bad because she 

talked back and "just the way I act. " She intended to finish high school 

but doubted that she would get more education. She felt her poor math 

ability might prevent her from being a beautician but was not sure 

about nursing. She wanted to know more about nursing. "Really, you 

know, I try to learn even though I know I can't make it. " She said it 

was hard to read something she did not like. Most of the time she did 

not feel like reciting. Just listening. There was much reference to 

"can't make it" and "boring. " She suggested that students work to

gether on what they liked. 

Interpretation: In the fall Dora showed a lack of confidence 

and little success. Almost all of her comments were about poor school 
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work and expressed a negative self concept. This conflicted with the 

sentence completion in which her statements about school seemed 

positive. 

In the spring she indicated that she felt more capable, but 

still had difficulty with school work, and she made many references 

to not being able "to make it" and much work was boring. Thus, she 

still thought of herself as being incapable of succeeding. 

In the fall self description Dora said, in answer to the three 

questions: (1) "I don't know, a person who likes to be with people but 

sometimes likes to be alone. " (2) "I don't know about that. They 

just say that I'm friendly, but I don't think I'm too friendly. " She 

thought she would "like to be the kind of person everybody would like 

to be around and who is kind to others, more kind, anyway." 

In the spring, she said she thought others "think I'm a person 

that has a sense of humor. And I don't get mad if they play jokes or 

something 'cause I have a sense of humor and I like people. " She 

thought "other people think I'm funny. Some think I'm nice, but I 

never had any other opinion of what others thought of me. I think 

they're okay. . . everybody thinks I'm okay. . . so I don't really know. " 

She said she would "like to be a person that has brains. . . (?) smart 

and know everything at school and maybe like math. For instance, if 

I had trouble learning it and somebody teach, I would like to learn it 
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real fast and have no problems. But then this is what I am. I guess 

I can't do nothing about it very much." 

Interpretation: In the fall the ratings based on the judges' 

evaluation of Dora's responses on this test were 3, 2, 4. Social 

acceptance seemed very important. She seemed to be more nearly 

what she would like to be than in the spring. 

In the spring the ratings on this test were 6, 6, 6. Her state

ments indicate she has come close to achieving social success, but 

would like to be smart and do well in school also. Thus, she is dis

satisfied. Her statement of being what she is would seem to indicate 

hopelessness and defeat, thus quite a negative self concept. Social 

success seems prominent in her thinking. 

Self Portrait, Analysis: in the fall: 

This girl seems to put all her emphasis on grooming and 
virility strivings. She may be sexually precocious. Cer
tainly she is emotionally immature, self-centered, infantile, 
dependent, overly sensitive. Feeling inadequate intellectually, 
academically, she daydreams still more about being a social 
success. 

Self concept: Dora may see herself as an attractive 
facade of a person who is able to attract others because of 
this but who really does not have any strong feelings--other 
than dislike--for other people. She, too, sees herself as only 
part of a person--as a social object rather than as a human 
being. 

Spring Analysis: Feeling sexually virile and socially 
superior, this girl is on the outlook for fancied slights and 
evidence of being treated unfairly. Hypersensitive, perhaps 
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aggressive in a pushy fashion, she may mistreat others even 
while anticipating mistreatment for herself. It is likely that 
she does not have adequate outlets for her strong feeling of 
hostility; although she may release some of it through com
manding others in social situations. 

Self concept: She may see herself as an attractive, desir
able, socially superior and dominant girl who is capable of 
directing others in the ways best for them and who is surprised 
at their ingratitude toward her for doing so. 

Direction of Change: Undesirable since she now seems 
to be more aware of her anxiety about her intellectual capac
ities and since she seems to be trying to handle this anxiety 
by dominating other people. Apparently, in the spring, she 
is neither as attractive nor as responsive a person as she was 
in the fall. 

Interpretation: Her self portrait seemed to confirm her self 

description and the interview. One interesting point about this girl's 

self portrait was the emphasis and detail of her eyes. The eyes of 

this subject seemed to be most important in her personal grooming. 

The analysis of her spring portrait revealed her expressed 

feelings of conflict at home. Dora showed much conflict and unhappi-
i 

ness. The analysis of the second portrait was a good description of 

her behavior while in the university classes. 

Summary: The scores on the reading tests were slightly 

higher on three measures and lower on three scores, but the same 

on two, thus indicating no consistent improvement. 

Dora's interest in social success seemed prominent in her 

thinking. She was not sure of being accepted by her peers and she 
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desired understanding from both teachers and parents. She had appar

ently experienced little success scholastically, so the social activities 

at school became the setting for her most pleasant experiences. How

ever, she made several responses indicating insecurity even in this 

area. Thus, in her self concept tests there was considerable con

flict. 

Sub.ject 9, Ed; 

In responding to the incomplete sentences in the fall, Ed used 

105 words to complete 38 of the sentences. In the spring he used 94 

words to complete 37 sentences. 

In the fall he said he liked to read about "science and girls", 

but not about math. He would read more if "I knew how. " He thought 

reading in junior high was hard. School was "hard. " He thought 

books and homework "stink. " When he took his report card home he 

"fanit. " At the time of the test he felt "very tired. " He felt bad when 

"a guy says I'm dum. " He wished his mother would not get mad. He 

often worried "about money." His most positive response was that 

he thought the future looked "grate. " 

In the spring many of his answers might have been intended 

to be funny. He said that when he had to read "I hate it. " School was 

"bad. " He said the future looked "very bad. " On the day of the test 

he said, "Today I feel fine. " Most of the test was made up of foolish 
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answers as though he were trying to be funny, such as: "I would like 

to be 'superman1. " I often worry about "Micky mouse." I wish I 

could "fly." Whether he answered any of these seriously is difficult 

to tell. 

Interpretation: In the fall the ratings based on the judges' 

evaluation of Ed's responses on this test were 2, 3, 3. He was quite 

negative toward himself, school, and his reading skill. 

In the spring the ratings on this test were 1, 2, 1. He made 

many foolish answers in the spring test. 

In the Q-Sort of Adjectives Ed made the following distribution: 

Positive Adjectives Negative Adjectives 
Like Me Not Like Me Not Sure Like Me Not Like Me Not Sure 

Fall 18 19 12 13 20 18 
Spring 16 17 16 16 21 14 

The total positive adjectives selected as "like me" added to the nega

tive adjectives selected as "not like me" were 38 in the fall and 37 in 

the spring. By adding the positive adjectives selected as "not like 

me" to the negative adjectives selected as "like me" there were a total 

of 32 in the fall and 33 in the spring. There were 30 adjectives se

lected as "not sure" in the fall; in the spring there were also 30. 

In the spring he made these changes from the fall: 

From "like me" to "not like me": carefree, clean, cooper
ative, sensitive, disliked, disturbs others, dumb, a 
follower, tired 
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From "not like me" to "like me": attractive, bright, gener
ous, polite, well dressed, bad, clumsy, jealous, noisy, 
quick-tempered 

From "like me" to "not sure": confident, honest, sensible, 
skillful, trusted, trusting, not clean, picked on, quiet, 
restless, waste time 

From "not sure" to "like me": good, original, successful, 
careless, disagreeable, insolent, poor, shy, slow, 
sneaky, unattractive 

From "not like me" to "not sure": a leader, cheerful, happy, 
interested, kind, popular, afraid, dishonest, lazy, a 
pest, selfish, sloppy 

From "not sure" to "not like me": courteous, fair, graceful, 
obedient, angry, annoying, ashamed, grouchy, ignored, 
small, unsure 

Interpretation: In the fall the ratings based on the judges' 

evaluation of Ed's responses on this test were 5, 4, 3. His selection 

of adjectives suggested little change. The adjectives he changed from 

the fall to the spring showed a change in so many adjectives, both 

positive and negative, that it was difficult to see any direction of 

change. 

In the spring the ratings on this test were 4, 4, 5. 

In the fall interview Ed used 2014 words. He had many rea

sons for not having done well. In the fall he said he could not read be

cause they never taught him phonics. He said, "They taught me to 

memorize or somethin' and that's why I can't read as good." In 

junior high he had had special help in letter sounds and it had helped 

for little words but not for long words. In talking of his elementary 
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reading he said, "I wouldn't do my workbook; I'd listen to the other 

ones. . .to see how poor I was doin'. They read real fast. . . .I just 

knew I was a poor student. I was readin' real slow and they was goin' 

fast. " In answer to the question, "Can you remember what was done 

to help you improve your reading?" he said, "nothin'. I just stumbled 

on. . .1 barely made it from year to year. " Much of his recall of 

earlier years indicated his awareness of being a poor reader and his 

embarrassment about it. He had some very keen insight into his 

problem: 

W Now what do you think most of all caused you not to read 
as well as others ? 

C "They didn't teach me. . .It was strange that they could 
read real good and I couldn't. I guess 'cause I wasn't 
trying to learn. " 

W Tell me more about that. 

C "I don't know. You sorta feel like it is the teacher's 
fault in a way, but then it is my fault too. " 

W How do you mean ? 

C "Well, they try to teach it and if a student won't learn 
he won't learn. I mean. . . " 

W That is a good observation. Tell me more about that. 

C "That's about all. If they tell you do somethin' and 
you don't do it, why, that cuts you down on the learning 
part." 

W You think that is one of your problems ? 

C "I don't know. I used to horse around a lot, I guess. . . 
'till they got out the board, (laughs)" 
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W That is very interesting, Ed. Do you think you started 
horsing around because you did not understand or do you 
think that they tried to do everything they could and then 
you started horsing around and wasted your time? 

C "Well, at first, you know when you go into first grade, 
the first day you go in, you're real quiet the first week, 
you don't know what to do, you're real quiet, like I am 
here, she tries to teach you, you don't quite understand. 
. . .Well, you are not going to listen so I just started 
doing other things--pulling the girl's hair, or something; 
start writing she say, listen to me, or something. If 
you don't understand, what's the use of listening?" 

W And then what ? 

C "Then you just go on and when she gives you a test or 
something and when you try to do it and you fail and 
she comes up and says that's what you get for not listen
ing. You can't tell a teacher. " 

In the spring interview Ed used 1027 words. He said he was 

reading more and better. One of the reasons he had improved was 

that he had been practicing more. Part of his reading was outside 

of school. He had also found some things to read about that were 

interesting. He recalled in the third grade, "I'd daydream; they'd 

read fast. Then I'd read and I'd stumble over a word and other kids 

look around 'n help me. That's about it. " 

W Then what would you do ? 

C "They'd tell me the word, and I'd go on 'till I came 
to the next word. " 

W Did you try to improve ? 

C "yah, I tried, but I just never made it. " 

W What do you mean ? 
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C "I never improved. " 

W What seemed to cause you the most trouble? 

C "I knew how to break up the words but I just never could 
sound 'em." 

W Knowing how to sound them; can you tell me more about 
that? 

C "I'd be reading an1 do fine 'till I came to a big word, 
then I had to stay there for a long time to figure it out. " 

He was also critical of his teachers this year because they 

had not made him do his work. Part of the interview is included to 

illustrate the conflicting feelings of this boy: 

W Do you think you are improving as a student ? 

C "No, not this year. " 

W Why? 

C "I don't know. You got your way too much in here." 

W What do you mean? 

C "There was no discipline in here. You got to do what 
you wanted to. " . 

W You feel that kept you from improving? 

C "Yah, in a way. " 

W Tell me more about that. 

C "If you threaten to kick me out of school a couple of 
times, which you did, that made me come to my senses. 
Then I would get down to work. Like send me down to the 
principal real quick. Here the teacher is talking and 
someone makes a smart crack and everyone laughs and 
you don't do nothin' about it. You just say to be quiet, 
that's all. But they don't listen to you. " 



145 

W How do you feel this has affected you ? 

C "If you don't do your work, how can you learn? You 
should be made to do it. " 

W Then you feel we should have made you do everything we 
wanted you to do ? 

C "Yah. This ain't like school. It's like a play place. 
At school you got the teacher sittin' down an' givin1 you 
a specific assignment an1 you don't get no help or any
thing. He just tells you what to do an' you do it. " 

W So what would have helped you? 

C "Like in the eighth grade, you do what you are told. Here 
you tell us somethin' an' we can get away with it. " 

W How do you get away with it ? 

C "You don't do it. " 

W What are you getting away with? 

C "It don't help you any but you get away with it. " 

W How do you mean, it don't help you? 

C "It don't. It's for your own good. Your own benefit. 
It's not hurtin' the teacher any but you get away with it. 
If you aren't made to do somethin' you don't wanta do it, 
. . .unless, I don't know." 

W You mean you don't do anything you aren't made to do ? 

C "Yah. Like my father makes me go out and work on his 
cars when I wanta work on mine. You want to do what 
you want to do, but you gotta do what they make you do. " 

W So here it was not possible for you to do what you wanted 
to do? Or was it possible for you to do what you wanted 
to do? 

C I din wan to, but you were supposed to make me, so I 
didn1 do it. You don't understand, do you?" 
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W You didn't want to do what ? 

C "I didn't want to do this stuff. " 

W You didn't want to do what stuff? 

C "To answer the questions on the board an' out of that book. 
I din wanta do it, and you didn't make us do it so nobody 
did it." 

W You say nobody did it? 

C "Well, some of them, I wouldn't know. " 

W Then for you to improve, someone has to make you do what 
y o u  a r e  s u p p o s e d  t o  d o ?  

C "Well, discipline, you know. " 

W Someone making you do it is discipline? 

C  " Y a h .  . . . "  

W Do you think if someone had made you work harder, you 
would have improved more? 

C "Probably." 

W You think it is the teacher's responsibility to make you do 
your work? 

C "Yah. That's the way it has been for eight years; I guess 
it might as well be. It's kinda funny. Bein' in school 
eight years, then come here and do what you wanta do. 
It's a real funny feelin'. " 

W What do you mean ? 

C "You are used to havin' your teachers gettin' after you to 
make you--for not doin' somethin', they threaten to do 
this and that; here you don't threaten to do nothin';. You 
just say it is hurtin' you more'n anybody. " 

W Do you think that is true ? 

C Yah, you know it is true, but you can't make kids under
stand that. 
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W You mean you don't understand that? 

C Yah,-.I understand it, but you know you can't. . .You 
can't make kids do what they don't want to do. A. . . 
you get me all mixed up. " 

So he understood that the learning was for his own good. He felt that 

teachers should make him do it, but knew that teachers couldn't make 

students learn. Making him assume some responsibility for learning 

made him feel "funny. " 

Interpretation: In the fall interview Ed tended to blame others 

for his difficulties in reading. His responses reflected a feeling of 

inadequacy. 

In the spring he reluctantly expressed a feeling that he had 

some responsibility for not having done better. He resisted assuming 

any of this responsibility but recognized it was for his own good that 

he should improve. Although he still wanted to place his lack of suc

cess on others, he seemed to understand that he had not done his.part. 

In the fall self description Ed said, "I think I'm a mechanic 

. . .going to be a mechanic. . .guess I'm a nice person, I don't 

know. . . some people may think I am. I hope I may do something 

better. . .something. . .1 don't know. . .anduh. . .a mechanic and 

a. . .man, I want to be very badly, and I guess that's about it. " Asked 

what kind of person others think he is, he said, "they think I'm nice 

if I'm nice to them, I guess. ... if I'm bad to them they're bad to 

me. . .so, I guess I'm pretty easy to get along with. And I guess 
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that's all. M He said he would like to be "sorta (long pause) sorta 

like a nice person, I guess. I want to finish high school and to go 

. . .and then to go into a business of auto mechanics and that's about 

all. M 

In the spring he responded to the three questions with this: 

"I don't know what to put. I can't understand these questions. I can't 

answer them. I just can't answer them. " 

Interpretation: In the fall the ratings based on the judges' 

evaluation of Ed's responses on this test were 7, 7, 6. He was not sure 

of himself in the fall. His goals were congruent with his spring concept 

of himself. 

In the spring Ed could not answer the questions; therefore, 

his response was not rated by the judges. 

Self Portrait, Analysis; in the fall: 

Apparently this boy experiences so much friction in 
interpersonal relationships that he must conceal himself 
totally from other people. It would seem likely that he is 
extremely fearful, anxious, insecure. Here, too, a full 
psychological evaluation is indicated, followed probably 
by intensive psychotherapy. 

Self concept: Apparently he is so disturbed and defen
sive that he does not possess a self concept. (See above) 

Spring Analysis: Emotionally--and perhaps physically--
quite immature, egocentric, preoccupied with his own 
thoughts and feelings, this boy sees the world around him 
only vaguely because he is too wrapped up in himself. He 
hasn't yet learned to integrate his emotions with rational 
control. He seems to want to be different from others--
may be concentrating on refinement and grooming. 
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Self concept: He may see himself as being an outwardly 
pleasant but inwardly sad and concerned boy who keeps his 
thoughts and feelings to himself. He may know that inside 
he still feels very much like a young child and that at times 
he expresses this outwardly and then wishes he had had 
better control. 

Direction of Change: Desirable inasmuch as he is begin
ning to be able to feel something of a self concept which 
enables him to be less defensive and so, at least minimally, 
expose himself to the observation of other people. He has 
a long way to go, however, and seems very much to need 
specialized help. 

Interpretation: Ed's responses suggested many instances of 

frustrations in his early school experiences, which may have caused 

him to question his ability to succeed at anything. As the fall self 

portrait suggested, he was nothing. A class situation which required 

that he assume some responsibility for his learning made him uncom

fortable. He wanted to be told what to do. Then the blame for any 

lack of success might hot be his. 

In summary Ed thought his reading had improved and the 

reading tests showed consistently higher scores in the spring than in 

the fall. His self concept in the fall was low. He thought he was not 

capable of doing good school work, and blamed others for his lack of 

past success. In the spring he resisted revealing his feelings in the 

self concept tests but in the interview showed keen insight into his 

problem. This also suggested a conflict in his feelings and attitudes. 

This seemed to indicate a more realistic view of himself, producing 

a more positive self concept. 
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The reading tests all showed improvement in reading. Thus, 

there is some evidence that his expressed reading improvement was 

actual. His responses on the self concept tests suggested consider

able conflict. Although he had lower scores on the sentence comple

tion test, and he did not respond to the self description questions in 

the spring, Ed seemed to have come to feel more capable, as re

flected in his self portrait and in the interview. This view tended to 

agree with his observed behavior. Thus, it would seem that there 

was a positive relationship between an improvement in his reading 

ability and a more positive self concept. 

Subject 10, Edith: 

In responding to the incomplete sentences in the fall, Edith 

used 127 words to complete all the sentences. In the spring she used 

103 words to complete 30 sentences. 

In the fall most of her responses seemed quite negative. She 

said she liked to read about teenagers, but when she had to read she 

got mad. She hated school because of the reading and could not under

stand why she could not read. She did not know why she did not read 

too good. She changed one sentence to "I wouldn't rather read. " She 

said she did not read science. She would read more if she could, but 

did not want special help in reading, even though she wrote for one 

of the sentences, "I don't know every single word. " Her poor reading 
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seemed to be one of her main concerns. She said homework was 

"OK. " She wanted to become a beautician. She said she got angry 

when her mother did not let her do what she wanted; she thought the 

future did not look too good, and books were nothin1. 

In the spring she said that when she read math she liked it 

and qualified her opinion of books to say that some books are no fun. 

She liked to read about love. When she had to read she got mad; she 

thought reading science was no fun, and wrote, "studying is not for 

me. " She wrote that she would read more if it were something she 

liked. She still did not want special help in reading. She said that 

homework can be fun. She made two responses about school: "school 

is almost out" and "I wish I could get out of school." She said her 

mother helped her when she needed help and her mother, when she 

saw the report card, said that Edith should try harder. She wrote 

that she was happy the day of the test and she thought the future looked 

"pretty good. " She still hoped to be a beautician. 

Interpretation: In the fall the ratings based on the judges' 

evaluation of Edith's responses on this test were 2, 3, 2. Her sen

tence completions indicated strong dislike for reading which seemed 

to cause a general dislike for school. She also resented the authority 

of her mother. She did have a goal in that she wanted to ba a beauti

cian, which did not change during the year. 
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In the spring the ratings on this test were 6, 6, 5. Although 

her responses tended to be more positive and she qualified her dislike 

of books and reading, she was still quite negative about school and 

reading. Her relationship with her mother seemed better. 

In the Q-Sort of Adjectives Edith made the following distri

bution: 

Positive Adjectives Negative Adjectives 
Like Me Not Like Me Not Sure Like Me Not Like Me Not Sure 

Fall 22 7 20 8 25 18 
Spring 24 5 20 10 20 21 

The total positive adjectives selected as "like me" plus the negative 

adjectives selected as "not like me" were 47 in the fall and 44 in the 

spring.. The positive adjectives selected "not like me" plus the nega

tive adjectives selected as "like me" totaled 15 in both the fall and 

spring. There were 38 adjectives selected as "not sure" in the fall; 

in the spring there were 41. 

In the spring she made the following changes from the fall 

selection: 

From "like me" to "not like me": not clean, shy, small 

From "not like me" to "like me": popular, sloppy, tired, 
unattractive 

From "like me" to "not sure": carefree, courteous, de
pendable, fair, generous, interested, well dressed, 
disgusted, a failure 

From "not sure" to "like me": a leader, careful, coordin
ated, loyal, likable, nice, sensible, dumb, poor, slow, 
a worrier 
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From "not like me" to "not sure": hard working, imagin
ative, persistent, day dreamer, disturbs others, a 
gossip, ignored, silly, unhappy 

From "not sure" to "not like me": rich, cheerful, unsure 

Interpretation: in the fall the ratings based on the judges' 

evaluation of Edith's responses on this test were 6, 6, 4. The actual 

number of adjectives changed in the spring was very small, indicating 

little change. In looking at the adjectives shifted, however, there might 

tend to be a slight change to a more positive self concept, especially 

in the adjectives changed from "not sure" to "like me" even though 

she did select from this category: dumb, slow, poor, and a worrier. 

In the spring the ratings on this test were 2, 3, 2. 

In the fall interview Edith used 579 words. She said she liked 

history and math and a little science. "Teachers didn't teach us 

nothin'. I don't like reading too much. I don't like it 'cause I can't 

read too good (started crying). I don't know my words. " She did not 

know what had made reading hard. In the fifth grade she realized 

she was not reading well, because at the end of that year her teacher 

said she should go to summer school to take up reading or just stay 

in the fifth grade. She said that some kids used to laugh if you did 

not know some of the words, and sometimes the teacher would say 

for you to sit down 'cause you did not read fast enough, "i think one 

reason I had trouble was 'cause my mother taught my brother and 

sister their ABC's when they were little, but she didn't teach me mine." 
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The following conversation was taken from her fall inter

view: 

W Did you try to keep others from knowing you couldn't read 
well ? 

C "You mean didn't let 'em know I was ashamed; some of 'em 
knew. When they'd get mad at me they'd. . .make fun. " 

She thought we should help her learn big words and let her read more 

often. She could think of nothing she disliked about school. She said, 

"I like sewing. . . reading, no, not reading. . .cooking. Math, when 

it ain't too hard. I like P.E. " She learned fractions "real easily and 

quickly." She described a good student as "one who does homework, 

is at school on time, does what teachers tell him, and doesn't pick 

fights.11 She thought she could be a good student. She sometimes read 

funny books or jokes just for fun. 

Figuring out words is hardest in reading, she said. She liked 

to be with "friendly people and ones that are not always trying to pick 

a fight. " She did not know how others would describe her. . . "short. " 

Her math teacher might say, "I did most of my homework; I like frac

tions. " She added, (It) "Takes me quite a while to catch onto some-

thin' new. " She did not know what her reading teacher would say. She 

did not want to demonstrate or recite in class unless "I have a part

ner so they could do most of the talking. " She wanted to be a beauti

cian. 

In the spring Edith used 210 words in the interview. She 

thought reading was easier, but did not know why. She said that she 
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did not like to read but did not know why. She would read love books 

if she had a choice of what to read, but "never finished a book. M She 

felt that figuring out both long and short words caused her the most 

trouble in reading. She wanted to finish high school even though she 

did not like school, and become a beautician after graduating. She 

gave very brief and non-committal responses to most of the ques

tions throughout this interview. She seemed angry and unwilling to 

express her views at this time. 

Interpretation: In the fall interview Edith told of a persistent 

reading problem and of "bein' ashamed" of her reading. This lack 

of success seemed to be prominent in her thinking. She seemed to 

feel her mother had given her less attention than she had to her brother 

and sister. 

In the spring she said little except that she thought her read

ing had improved. 

In the fall self description she said, "Sometimes I'm good. 

Sometimes I'm bad. Most of the time I try to be good, so. . . and 

try to make a lot of friends. And something that my friends like to 

do. Sometime I talk about my friends behind their backs and I think 

that sometimes I'm good and sometimes I'm bad. No one is perfect. " 

Asked what kind of person others thought she was, she replied, "some 

of them think I'm okay and some of them think I'm not okay. Most of 

them think I'm pretty good, I guess. " (pause) When asked what kind 
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of person she would like to be, she said, "Oh, I would like to be a 

nice person who makes mistakes only once or twice. . .like that. 

And that's all, I guess. " 

In the spring her response to the first question was, "I don't 

know. " To the second she said the same but added, "I haven't asked 

them.11 To the third she replied, "A nice and friendly and other things, 

but I don't know right now. " 

j Interpretation: In the fall the ratings based on the judges' 

evaluation of Edith's responses on this test were 4, 5, 4. She recog

nized herself as being good and bad. She was also more verbal than 

in the spring. 

In the spring she said so little that her responses could not 

be rated. Both the interview and the self description indicated a more 

negative self concept in the spring. She made very limited responses 

and those she did make were noncommittal. 

Self Portrait, Analysis: in the fall: 

Generally insecure, anxious, sad to the point of depression, 
this girl needs to be fully evaluated psychologically and prob
ably will be found to need psychotherapy. She may have had 
traumatic experiences of some kind. 

Self concept: She seems to have no particular self concept, 
just feels weak, depressed, generally inadequate and lacking 
in vitality. She needs help. 

Edith refused to draw a self portrait in the spring. 
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Interpretation: The analysis of her fall self portrait seemed 

to indicate extreme emotional problems. She wanted to do what 

pleased herself, and seemed to resent anyone who expected her to 

consider someone else. 

In summary Edith refused to draw a self portrait in the 

spring: If she had been forced to draw this portrait, the interpreta

tion of the results would have been questionable. Her poor response 

in the spring could be due to the poor relation with the examiner. Edith 

was very resentful of any authority. She would often remain in the 

girls' room after others had gone to class. On several occasions a 

teacher would have to go into the restroom and send her to class. At 

one time she was suspended from school until a conference could be 

arranged with the mother because Edith used foul language when a 

teacher insisted that she do her assigned work. She was from a 

broken home. This may have been a factor, as she had more trouble 

with the male than with the female teachers. 

Her reading tests showed slightly higher scores on five of 

the tests or subtests, lower scores on one subtest, and the same in 

the Gray Total Passage Test. Thus, again there was a slight measure 

change. However, this subject thought her reading had improved. 

Edith also had special reading help from the University Read

ing Center. However, she seemed to make less progress in the 
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classroom after this program was started. It might have been be

cause of loss of contact with the activities of the rest of the classes. 

This seemed to be true of a few of those receiving special reading 

help. 

In evaluating this subject's total self concept there seemed 

to be a conflict. The sentence completion and Q-Sort of Adjectives 

indicated a slightly more positive trend. However, the interview 

and self description were considerably more negative. Her perform

ance in school would indicate an improvement in her reading skill 

but ostensibly a much poorer attitude. Thus, there did seem to be a 

relationship between her reading and self concept since there was 

neither a positive gain or loss in either area. 

Subject 11, Faith; 

In responding to the incomplete sentences in the fall Faith used 

149 words to complete all the sentences. In the spring she used 129 

words to complete them. 

In the fall she said she liked to read, especially mysteries, 

and thought she did not need special reading help. School was awful 

sometimes, but she could not understand why she did not like it. She 

wrote that she felt mad on the day of the test. She wished her parents 

understood her and that her father was not so mean. She said people 

did not think she had feelings and wished they would not make fun of 
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her. She thought the future looked dull. She did not know what she 

wanted to do when she finished school. 

In the spring she said she liked to read about people. She 

would read more if she felt good. Special help in reading was some

times good. She was proud of her report card and looked forward to 

finishing school, even though school was "a drag. " She wished 

teachers would "lay off. " She thought studying was easy. There were 

several responses relating to boy interest. . .She felt wonderful on 

the day of the test, but wished her mother understood her and her 

father were not so strict. She thought the future looked "wild." She 

thought her brothers and sisters were mean. She wished she were 

married. She also wished people would not nag at her. 

Interpretation: In the fall the ratings based on the judges' 

evaluation of Faith's responses on this test were 2, 2, 3. She ex

pressed many negative feelings about her social and family relations, 

as well as about school. She felt more positive toward reading. 

In the spring the ratings on this test were 2, 2, 3, with re

sponses nearly the same as in the fall. There were still indications 

of problems with others. Her interest in boys indicated a more posi

tive feeling of social adequacy; however, she still did not seem sure 

of herself in this area. She still desired understanding from parents 

and teachers. School was "a drag", even though she was proud of 

her report card. 



160 

In the Q-Sort of Adjectives faith made the following distribu

tion: 

Positive Adjectives Negative Adjectives 
Like Me Not Like Me Not Sure Like Me Not Like Me Not Sure 

Fall 39 4 6 11 27 13 
Spring 45 2 2 5 36 10 

The total positive adjectives selected as "like me" plus the negative 

adjectives selected as "not like me" were 63 in the fall and 81 in the 

spring. The positive adjectives selected "not like me" plus the nega

tive adjectives selected as "like me" totaled 15 in the fall and 7 in the 

spring. There were 19 adjectives selected as "not sure" in the fall; in 

the spring there were 12. 

The following changes were made from the fall to the spring: 

From "like me" to "not like me": sensitive, angry, day-
dreamer, fat, lazy, noisy, poor, quick-tempered, small, 
tired 

From "not like me" to "like me": ambitious, rich, jealous, 
quiet, a worrier 

From "like me" to "not sure": none 

From "not sure" to "like me": confident, hard working, ignored, 
insolent, skinny 

From "not sure" to "not like me": clumsy, disliked, a gossip, 
misunderstood, silly, sneaky, waste time 

Interpretation: In the fall the ratings based on the judges' 

evaluation of Faith's responses on this test were 7, 7, 8. Her selec

tion of adjectives indicated a rather positive self concept. 
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In the spring the ratings on this test were 8, 8, 9, indicating a 

more positive self concept. This conflicted with her responses in the 

sentence completion test, even though both tended to be slightly more 

positive in the spring. 

In the fall interview she used 176 words. She was indifferent 

without showing positive likes or dislikes. She spent much time listen

ing to radio or T.V., did not go with friends, said she liked school, 

but could not think of anything specific she liked. She liked to read 

mysteries but had not read anything during the summer. She thought 

she was average in school but could do better if she tried. She did 

not try harder because she was not interested. 

In the spring Faith used 394 words in the interview. She 

thought her vocabulary had improved; reading was easier for her, but 

her reading had not improved very much because she had not been 

trying. She did say that she could now read some of the words she 

did not know before. 

She liked to read biographies and mysteries. She liked 

stories that made her happy or sad. She did not know how others 

would describe her, but she liked friendly people and those who were 

easy to get along with. She liked school because she did not get into 

as much trouble there as she did at home. Finding the main idea and 

understanding some of the words caused her the most trouble in 



162 

reading. She did not recite but just kept quiet unless she was sure 

of the answers. 

Interpretation: In the fall Faith made many conflicting state

ments. She liked school without liking any specific thing. She also 

liked to read but had not done any reading during the summer. She 

could be better if she tried but had not tried. 

In the spring she again seemed slightly more positive. Her 

reading and vocabulary had improved, but not much because she had 

not tried. Her reason for liking school was that she did not get into 

trouble; this was another indication of her conflict at home. One inci

dent might give more insight into this problem: Faith checked out a 

library book on physical and social development of teenagers. She 

and some of her girl friends showed considerable interest in the book. 

However, one evening she took it home. The next day she brought it 

to the teacher and said her parents told her she could not read such 

a book so she had to return it. She was allowed to return it to the 

library. She was never observed looking at books of this type after 

that time, even though other students had them, and she could have 

easily read from them. 

In the fall self description Faith said, (1) "I think I am nice 

. . .Well, I'm sorta shy. . .I'm sorta smart and sorta dumb. I've 

never failed. " (2) "Well, they probably think I'm nice. ummm. 

. . .I've got a lot of friends. I think I'm nice. . .the others think 
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I'm nice. " (3) "well, I'd like to be smart and I think I'd like to go to 

college and. . .and. . .I'm not going to get married. . .not . .I'd 

like to be. . .good. Marr. . .no, I'm not going to get married. . . 

got. . .I'd just like to be maybe a teacher. " 

In the spring she said, (1) "I think I'm nice, and you can 

depend on me, sometimes, and I'm easy to get along with sometimes. 

That's all. " (2) "I don't know. What they think of me and what they 

think I am, they never told me. " (3) "I'd like to be the kind of person 

that people like and can get along with, and easy-going, and things 

like that. " 

Interpretation: In the fall the ratings based on the judges' 

evaluation of Faith's responses on this test were 4, 5, 4. She was 

not sure of the answers for either the first or second question but 

finally decided she was "nice" and that others thought she was, too. 

In answering the third question she wanted to get married, then 

decided she was not going to get married but would be a teacher. This 

seems to agree with her interest in boys but maybe she was afraid 

her parents would not approve of this interest, so she changed it to 

an acceptable answer. 

In the spring she still thought she was nice but did not know 

what others would think. Her answer to the third question indicated 

a social interest but otherwise was rather non-committal.. The ratings 

on this test were 5, 4, 6. 
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Self Portrait, Analysis: in the fall: 

This little girl must be a reading problem as a result of 
being over-babied (rejected?) at home, rather than as a re
sult of inadequate intellectual capacity or of severe emotional 
problems. It looks more like an immaturity reaction with 
possibly more compulsive tendencies. She may have difficulty 
in asserting herself when she should--in being decisive as 
well as in holding her own. And her own standards may be 
so very high that she feels defeated before she starts. How
ever, she looks like she should be able to benefit from her 
remedial work. 

Self concept: Faith apparently has a different concept of 
herself from the one she drew. She does not want to see her
self as being the baby she is. 

Spring Analysis: This girl may be overly serious and 
hard working as well as distant and disinclined to put herself 
in the limelight. Probably neat, pleasant, refined, she may 
become anxious when having to do a job which makes her the 
center of attention. She may be compulsively orderly--even 
prim and quite stereotyped in her thinking and reactions as 
well as overly intellectualized. 

Self concept: She may see herself as being adequately 
personable, cooperative, productive--as having high stand
ards and values which are superior to those of her peers. 
She may be aware that she feels nervous when having to give 
an oral report or taking the initiative in a group. 

Direction of Change desirable inasmuch as she seems to 
have grown up considerably--in the spring--and to have 
become better groomed and more refined, at least on the 
surface. The negative side, however, is the increase in 
anxiousness about being decisive and taking on of responsi
bility. 

Interpretation: The analysis of her self portraits also recog

nized a conflict, and suggested rejection. Perhaps she was expressing 

this feeling in her references to her lack of understanding at home. 
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In summary Faith's spring reading scores were higher in 

all tests except the reading subtest of the Metropolitan Achievement 

Test for grades 5 and 6. Most scores were nearly the same on both 

the fall and spring tests except the Gray Total Passage Score. This 

score was considerably higher in the spring. 

In general, this subject seemed to have a slightly more posi

tive self concept; however, she still did not have a very positive view 

of herself. During the year she did make several friends. 

She expressed considerable difficulty with her parents, was 

unsure of her peers and wished her teachers would "lay off. " Faith 

did not associate with the other students early in the year. However, 

she had a few seemingly close girl friends later in the year. Her 

reason for liking school seemed to be that it was an escape from a 

home environment where she got into trouble. 

Faith thought her reading had improved and her reading tests 

scores tended to support this belief. Her responses to the self con

cept tests suggested a more positive self concept. Thus, there seemed 

to be a relationship between her reading improvement and more posi

tive self concept. 

Subject 12, Gail: 

In responding to the incomplete sentences in the fall Gail 

used 188 words to complete all the sentences. In the spring she used 

130 words to complete them. 
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In the fall she said she enjoyed reading sometimes and liked 

to read mysteries. She thought special help in reading was "Ok if it 

weren't so embarrassing. " She did not read "very good"but she tried 

her best. She thought studying was "easy sometimes"; she wanted to 

be in "high classes in school"; and she said she gets punished if her 

grades are not good. At the time of the test she felt "very sad. " She 

indicated lack of understanding from her parents and teachers. She 

felt people thought she was childish. She was afraid she hated her 

father, and made several negative responses in relation to her father. 

In the spring she said she liked to read, in a way; she would 

read more if she had interesting things to read. She liked to read 

math and mysteries. She felt she did not need special reading help. 

School was "OK. " She looked forward to her senior year and wanted 

to be a beautician when she finished school. She felt great during the 

test, but the future looked "awful. " She hoped she would "never be 

lonely. " There were several responses relating to problems with a 

boy friend. Although she wished her mother would be happy, and 

indicated she still had a conflict with her father; this was much less 

pronounced than in the fall. She said she did not know "how to be good" 

and people thought she was awful. 

Interpretation: In the fall the ratings based on the judges' 

evaluation of Gail's responses on this test were 4, 3, 4. She expressed 

lack of understanding by parents and teachers. Her expression of 
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embarrassment about special help in reading and her desire to be in 

more advanced classes,impossible because of poor reading, indicated 

a rather low self concept. 

In the spring the ratings on this test were 4, 2, 3, with no 

improvement indicated. Her home relations were not mentioned so 

often; however, there was still evidence of problems at home. 

In the Q-Sort of Adjectives Gail made the following distribu

tion: 

Positive Adjectives Negative Adjectives 
Like Me Not Like Me Not Sure Like Me Not Like Me Not sure 

Fall 40 1 8 12 32 7 
Spring 39 2 8 12 28 11 

The total positive adjectives selected as "like me" plus the negative 

adjectives selected as "not like me" were 72 in the fall and 67 in the 

spring. The positive adjectives selected "not like me" plus the nega

tive adjectives selected as "like me" totaled 13 in the fall and 14 in 

the spring. There were 15 adjectives selected as "not sure" in the 

fall; in the spring there were 19. 

The following are changes that she made from the fall to the 

spring: 

From "like me" to "not like me": nervous, picked on, sad 

From "not like me" to "like me": annoying, disturbs others, 
a pest, unsure, waste time 

From "like me" to "not sure": bright, hard working, imag
inative, intelligent, persistent, sensitive, afraid, disgusted, 
quick tempered, shy, a worrier 
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From "not sure" to "like me"; a leader, confident, loyal, 
popular, strong, well dressed, a failure, slow, tired 

From "not like me" to "not sure": grouchy, insolent, rest
less, unhappy 

From "not sure" to "not like me": bad, misunderstood, 
sneaky 

Interpretation: In the fall the ratings based on the judges' 

evaluation of Gail's responses on this test were 8, 8, 8. She expressed 

much more positive self concept, with a slightly less positive selec

tion in the spring. 

In the spring the ratings on this test were 7, 7, 8. An analy

sis of the adjectives changed tended to confirm this more negative 

view; however, she accepted some positive adjectives as b eing like 

her in the spring which she was not sure of in the fall, and rejected 

some negative ones. 

In the fall interview Gail used 888 words. She cried after 

the interview began. She recalled a history of not reading well: "In 

the third grade I wasn't very good in reading and I flunked there." 

She said she had the choice of going on or staying back, so she had 

chosen to stay back, but did not feel it had helped. She would not 

read stories in class that she did not like, but would read mysteries 

and stories that tell how people live, which she got from the library. 

She thought she could learn math quickly and liked it. Her parents 

were concerned about her schooling and helped when they could. She 
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felt she read better when reading to herself, as she got mixed up when 

she read aloud. She thought she was tall, friendly, but not sure others 

would think she was. Her teachers would have said, "I need a lot of 

help in my reading. " 

In the spring interview Gail used 725 words. She felt that 

reading was easier. "I like to read more than I used to. When I'm 

reading, it seems easier, but I don't know what has happened. " She 

liked to read love stories, fiction and mysteries. "I can just go 

through it better and under stand it more than at the first of the year. " 

She said she did not plan because everything went wrong. 

She thought she was too tall. She was ashamed of her height. (She 

had trouble with her P.E. teacher trying to get her to stand straight.) 

Students called her the green giant. She thought teachers would de

scribe her as blonde, stupid and can't read. Then she said, "no, I 

don't know. " She said she recites and takes more of a part in class 

now because "people are more friendlier. " She wanted to be a beau

tician. 

Interpretation: In the fall interview Gail seemed to have a 

rather low self concept. Her reading problem seemed a major con

cern to her. She disliked reading school books, but liked to read 

certain library books. 

In the spring her interview showed a more positive picture, 

since her responses about reading indicated some success in reading 
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which was not expressed in the fall. Her felt improvement in this 

area seemed to be reflected in this interview. However, her state

ment about not planning because everything went wrong seemed 

pessimistic. She thought others made fun of her because of her size. 

She felt that she took more part in class activities and others were 

friendly. She still felt others would describe her as "stupid. " 

In the fall self description she said (1) "I don't think I'm very 

good in reading. I think I'm pretty good at. . .a pretty lucky person 

I guess; I'm a good strong girl. " (2) "I don't know, (long pause, then 

when she read the third question her voice indicated she was upset. . . 

as though she were about to cry) (3) "A smart person that knows 

everything and that everybody likes. " 

In the spring she said, (1) "I think I am a pretty good person 

in certain ways but not in all ways. I try to do my best in everything. 

It don't always work. " (2) "I don't know what they think. They think 

I'm pretty good, nice, and some think I pretty bad. " (3) "A person 

that is pretty good in everything. . .and could read pretty well, 'cause 

I know I can't read very well. " 

Interpretation: In the fall the ratings based on judges' eval

uation of Gail's responses on this test were 2, 2, 2. She again betrayed 

a rather low self concept. She not only could not give a response to 

the second question, but there was quite a discrepancy between what 

she thought she was and what she wanted to be. 
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In the spring the ratings on this test were 4, 5, 5. There 

seemed to be a slightly more positive picture; however, she still ex

pressed some negative views. There was more congruence between 

what she thought she was and what she wanted to be. 

Self Portrait, Analysis: in the fall: 

Again, this would seem to be reading disability on the 
basis of an immaturity reaction. With this girl, however, we 
find a strong tendency to withdraw, to be timid in social con
tacts, to keep her thoughts to herself. But like some of the 
others, she is quite self-centered and daydreams about being 
the social success which she is not in actuality. In addition, 
she may not seem to be overly bright—as well as being emo
tionally quite immature. 

Self concept: Gail may see herself as being a pretty, wist
ful little girl who is only a head--not a complete person. She 
may see herself as being pleasant and self-righteous--as a 
person who tries very hard and who should be rewarded for 
her efforts regardless of whether she achieves anything through 
those efforts or not. 

Spring Analysis: Probably pretty, friendly, sociable, this 
girl may be too talkative and sometimes unkind to others in 
her remarks--having spoken as she was thinking without giving 
any thought to the sensitivities of her listeners. She may be a 
good worker and a natural leader. However, she is too aggres
sive at times as well as thoughtless. 

Self concept: She may see herself as being a normal, 
healthy, fun-loving sort of person who attracts others and who 
is often in the position of leader. She may consider that a 
commonsense application of intelligence is far superior to 
introspection and that people wouldn't get so mixed up if they 
would just stop thinking about themselves and instead actively 
do whatever is confronting them. 

Direction of Change: Desirable inasmuch as she seems to 
have matured; and even though she is--in the spring--turning 
her back on self-evaluation, she does seem to be functioning 
more adequately. 
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Interpretation: The self portraits also indicated a more 

positive trend, even though she still had problems to overcome. In 

her selection of adjectives one of the adjectives changed from "not sure" 

to "like me" was "a leader." This was also expressed in her spring 

interview when she said she took a more active part in school. Soci

ally, Gail seemed to be more confident and to associate more with 

others as the year progressed. However, there were days when she 

seemed withdrawn and rebellious. 

In summary the scores on the reading tests were all higher in 

the spring than in the fall, except one subtest in which she had the 

same score. This would tend to confirm her expressed belief that her 

reading had improved. 

Gail indicated a slightly more positive self concept in the in

terview, self description, and self portrait; but a slightly less positive 

view in the sentence completion and Q-Sort of Adjectives test. 

She indicated a history of reading difficulty and embarrass

ment when receiving special help. She expressed strong dislike for 

her stepfather. She thought she was too tall, unattractive and inca

pable of succeeding in school. As the year progressed she felt she 

was improving her skills and was more accepted socially. Thus, she 

seemed to have a more positive view. However, she still expressed 

a problem at home. 
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Gail's reading scores indicated an improvement in her read

ing proficiency. Her responses to the self concept tests suggested a 

more positive view, even though this was not reflected in all tests. 

Thus, it would seem that there was a positive relationship between 

her reading improvement and an improved self concept. 

Subject 13, Frank: 

In responding to the incomplete sentences in the fall, Frank 

used 177 words to complete all the sentences. In the spring he used 

195 words to complete them. 

In the fall he said he liked to read about boys and girls, but 

got bored when he had to read math. He felt books were interesting, 

and school was very nice. He said he felt "fine" at the time of the 

test, and other people thought he was very nice. He looked forward 

to the future. He wanted to be a construction worker but thought he 

would go into the service after he finished school. He felt proud when 

he worked, wished he had a job, and hoped he would never be left 

without one. 

In the spring he felt "fine. " He liked to read about young 

boys and science but not math. He said school was sometimes fun 

and sometimes boring, and books were "sometimes interesting." He 

looked forward to finishing high school. He said people thought he 

was "a good sport with them. " He thought the future looked fine. He 
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wanted to be a brick-layer, but expected to go into the service when 

he finished school. He worried about his mother and wished she 

would not work so hard. He wished someone would help him find a 

summer job. 

Interpretation: In the fall the ratings based on the judges' 

evaluation of Frank's responses on this test were 7, 7, 7. His re

sponses indicated a rather positive self concept and he expressed a 

positive view of the future. 

In the spring the ratings on this test were 6, 6, 7. There was 

a slight change here. He qualified his liking for school and books. 

He expressed concern for his mother having to work so hard, and he 

wanted a job, possibly indicating a desire to help. 

In the Q-Sort of Adjectives, Frank made the following distribu

tion: 

Positive Adjectives Negative Adjectives 
Like Me Not Like Me Not Sure Like Me Not Like Me Not sure 

Fall 21 7 21 3 29 19 
Spring 29 3 17 5 23 23 

The total positive adjectives selected as "like me" plus the negative 

adjectives selected as "not like me" were 50 in the fall and 52 in the 

spring. The positive adjectives selected "not like me" plus the nega

tive adjectives selected as "like me" totaled 10 in the fall and 8 in the 

spring. There were 40 adjectives selected as "not sure" in the fall; 

in the spring there were 40. 
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The following are changes that he made from the fall to the 

spring: 

From "like me" to "not like me": considerate, sneaky 

From "not like me" to "like me": artistic, carefree, loyal, 
clumsy, nervous, skinny, a worrier 

From "like me" to "not sure": ambitious, sensible, quiet 

From "not sure" to "like me": a leader, brave, dependable, 
good, neat, polite, trusting, well dressed 

From "not like me" to "not sure": confident, imaginative, 
sensitive, ashamed, disgusted, a failure, ignored, inso
lent, lazy, picked on, sad, slow 

From "not sure" to "not like me": strong, annoying, careless, 
a day dreamer, disturbs others, tired 

Interpretation: In the fall the ratings based on the judges' 

evaluation of Frank's responses on this test were 7, 6, 6. His selec

tion of adjectives indicated a rather positive self concept. 

In the spring the ratings on this test were 7, 7, 6. His 

selection in the spring indicated a slightly more positive view. The 

adjectives changed from the fall to the spring seem to indicate a 

slightly more positive view, also. 

In the fall interview Frank used 435 words. He said it did 

not help for the teacher to get angry and scold when you did not under

stand. "But if he talks nicely to you, you would get somewhere. " He 

liked science and thought he learned it quickly. Figuring out words 

was the hardest part of reading. He felt lots of his friends would say 
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he was their best friend. "Somebody has respect for me and I'll have 

respect for him. " Of his past teachers he said, "Some would say I'm 

a good student. " Some would say he tries, except his math teacher 

who was grouchy and always scolding. "I don't like him. " 

In the spring interview Prank used 744 words. He felt that his 

reading was better because of practice in reading in sentences and 

paragraphs, and learning to divide words helped also. He thought 

reading was easier for him now, but that others learned easier than 

he because "they listen; I don't. " He believed he made friends easily 

because "I just go and talk to him and he'll talk back. If they are a 

good friend, I'm a good friend to them. If they are a bad friend, I'll 

be bad with them. " 

Interpretation: In the fall he had positive views as to how to 

help students. His concern about teachers getting angry seemed to 

be sound. His statements indicated more self confidence than those 

expressed by many of these subjects. 

In the spring he expressed concrete ways in which his read

ing had improved. Again Frank seemed to have a rather positive 

self concept. 

In the fall self description Frank gave these answers to the 

three questions: (1) "I think I'm a pretty good person. . .Well, in 

other words, I'm a good person if somebody plays along with me or 
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have respect on me or. . .or. . .1. . .have respect for them.11 (2) 

"Well, some people. . .some. . .some other persons don't thin. . . 

they don't like me. And I think some others do 'cause they don't know 

how I am and. . .well. . .if they like me, I like them. They don't 

like me, well, it's all right with me. Well, that's all I have to say 

for this. " (3) "I would like to be uh (pause) a kind person of uh teacher 

or something, just so I won't have enemies, just friends." 

In the spring his answers were, (1) "I am a person that. . . 

they trust me and I'm a very good friend. " (2) "I'm a good friend 

and they like me and I'm very kind to them." (3) "Like to be a car

penter. . .liked by everybody. " 

Interpretation: In the fall the ratings based on the judges' 

evaluation of Frank's responses on this test were 4, 4, 3. He said 

he was good or bad, depending on how others treated him. He might 

be indifferent to others. He indicated the desire to have friends, but 

only if they treated him satisfactorily. 

In the spring the ratings on this test were 7, 6, 7. He 

seemed more certain of his responses. He wanted to be liked by 

others and felt he was liked and trusted. This indicated a more posi

tive view. 

Self Portrait, Analysis: in the fall: 

Pleasant and anxious to please in a little-boy fashion, 
Frank does not seem to be very capable intellectually or very 
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mature emotionally. He appears to be more of a follower 
than a leader, although he may take the initiative at times 
in boyish pranks and jokes. Unless he is chronologically 
younger than the others, he would seem to have been a "slow 
developer" in every way. 

Self concept: He may see himself as being friendly, cute, 
well-meaning--a little fellow who should be given his way 
because of his charms. He may see himself as "Peter Pan" 
who does not want to grow up because then he would have to 
give up having fun. 

Spring Analysis: This boy seems to have strong virility 
strivings and may be concerned not only with trying to im
press others with his maturity but also with his refinement 
and grooming. Actually he is quite immature emotionally 
and egocentric. He seems to perceive only vaguely what is 
going on outside himself. 

Self concept: He may see himself as being somewhat shy 
and moody but as pleasant, well-meaning, attractive. He 
may know that he is quite tied up in his own feelings and day
dreaming and that he would like to be more forceful--aggres
sive--than he actually is. 

Direction of Change: Undesirable inasmuch as he shows 
an extreme change from being a friendly little boy (in the fall) 
to being a pseudo-mature male (in the spring). The guess is 
that he was healthier, personality-wise, as Peter Pan in the 
fall. 

Interpretation: The self portrait analysis was conflicting with 

the other measures of self concept in that it indicated a more negative 

self concept in the spring. 

Two other factors might be considered in regard to this sub

ject: The first was the overt appearance of Frank. In the fall he was 

quiet and rarely smiled. However, as the year progressed, he smiled 

more often and participated in class activities more often. This may 
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have been his attempt to put on a good appearance, as the analyst 

suggested. 

The second concerned his behavior. He was caught smoking 

while at school. After discussing the rules and reasons for not allow

ing smoking at school, the teacher who caught him asked the second 

teacher to talk with him. Again after some discussion the subject gave 

his word that it would not happen again, so no further disciplinary-

action was taken. He was never found smoking again. His reaction 

to the incident was interesting, however. He rejected the teacher who 

had caught him smoking, for several weeks after the incident, but 

was more responsive to the second teacher from that time on. His 

rejection of the first teacher indicated immaturity, but if he actually 

kept his word, as it seemed, he showed a good response to the second 

teacher. Was he showing respect for the second teacher, as he indi

cated in the fall interview? His reactions to the first teacher were in 

agreement with the self portrait analysis. 

In summary in reading, Frank had a considerably higher score 

in the spring on the Gray Oral Reading Test. The other scores indi

cated inconsistency, with little change. This suggested an improve

ment in reading but not consistently. Frank thought his reading had 
* 

improved. 



180 

Frank was able to express himself in a clipped, questioning, 

rather blunt way. He seemed rather sure and confident, but still found 

it hard to express himself. He was hesitant to reveal his feelings. 

The portraits may have revealed more of his self concept than he would 

express in the other self concept tests. The spring interpretation was 

an accurate one of his ostensible behavior earlier in the year, but he 

seemed to be moving toward a more positive view. Perhaps this was 

only what he wanted others to see. 

Thus, although there was some question, it seemed that 

Frank had improved in his reading ability, but might have made little 

change in his self concept. Although his responses seemed to indicate 

a more positive view, this may have been only the appearance he 

wanted to reflect. 

Subject 14, George: 

In responding to the incomplete sentences in the fall, George 

used 197 words to complete all the sentences. In the spring he com

pleted only two sentences, using 14 words. 

In the fall he said he worried and was angry when he had to 

read, but was interested in reading about dinosaurs. He said he would 

read more if he could break up the words into different sounds. Read

ing had been hard in junior high school. He read better now than last 

year but wanted to read better still. 
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School was "a place of more understanding"; books helped 

him learn many things, and homework was for making better grades. 

When he took his report card home he worried about his grades, but 

felt proud when he got a good grade. He was afraid he would never 

get a good job, planned to join the service when he finished school 

and "would like to be a general in the army. " 

In the spring the only two sentences that George completed 

were the second and third. He wrote that when he had to read he 

wished he did not, and he said he became angry when "they tell me 

to do and read reports. " (Each student was given as much time as 

needed to complete the sentences and encouraged to complete as 

many as possible.) 

Interpretation: In the fall the ratings based on the judges' 

evaluation of George's responses on this test were 5, 3, 5. 

In the spring the judges did not rate his test. George valued 

school and recognized a problem in reading, but thought he had im

proved over last year. His statements indicating fear of not getting 

a job but hope of becoming a general in the army show little congru

ence. His feelings toward school were the most positive statements. 

Most of his other responses indicated a rather low self concept. In 

the spring it was difficult to know what caused his lack of response. 

However, the responses he did make seemed quite negative. 
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In the Q-Sort of Adjectives George made the following dis

tribution: 

Positive Adjectives Negative Adjectives 
Like Me Not Like Me Not Sure Like Me Not Like Me Not Sure 

Fall 40 2 7 9 33 9 
Spring 26 5 18 7 29 15 

The total positive adjectives selected as "like me" plus the negative 

adjectives selected as "not like me" were 73 in the fall and 55 in the 

spring. The positive adjectives selected "not like me" plus the 

negative adjectives selected as "like me" totaled 11 in the fall and 

12 in the spring. There were 16 adjectives selected as "not sure" 

in the fall; in the spring there were 33. 

The following are changes that he made from the fall to the 

spring: 

From "like me" to "not like me": attractive, good, polite, 
annoying, lazy, shy, unsure 

From "not like me" to "like me": noisy, slow 

From "like me" to "not sure": artistic, bright, carefree, 
confident, cooperative, graceful, obedient, popular, 
sensible, sensitive, serious, strong, successful, well 
dressed, nervous 

From "not sure" to "like me": ambitious, considerate, 
likable, a follower 

From "not like me" to "not sure": a leader, original, 
ashamed, careless, disgusted, disliked, ignored, inso
lent, misunderstood, a pest, silly, small, unhappy 

From "not sure" to "not like me": hard working, coordinated, 
clumsy, disturbs others, picked on, stuck up, unattrac
tive, a worrier 



183 

Interpretation in the fall showed the ratings based on the 

judges' evaluation of George's responses on this test were 8, 8, 8. 

George indicated a quite positive self concept in that he selected 

most of the positive adjectives as being like him and rejected most 

of the negative adjectives. There were only sixteen of which he was 

not sure. 

In the spring the ratings on this test were 7, 7, 7. His 

spring selection is less positive. He selected fewer positive adjec

tives as being like himself and rejected fewer negative adjectives. 

There were twice as many selected as "not sure. " By analyzing the 

adjectives changed in the second selection, an even less positive 

trend was suggested. Even with this change, however, he still indi

cated a slightly positive view. 

In the fall interview George used 474 words. He said the 

only class he liked "real good" was math. "Some of the words are 

hard. I can't pronounce or spell them. " He read slowly and spelled 

out words he could not pronounce, in order to try to pronounce them. 

He felt it was easier for others to learn as "they know what different 

words mean and I didn't. I thought they could learn more. " He did 

not know how others would describe him. To most of the questions 

he limited his response to short sentences, or "yes" or "no. " He 

said he wanted to be a truck driver but did not know what training he 

would need. 
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In the spring he used 312 words in the interview. He felt 

he read better and said, "I can read a little bit faster and I under

stand more. " He thought that "using the dictionary for finding the 

meaning of words" had helped him. He was reading magazines at 

home. He said he learned math easily but did not know why, only 

"I jus' like it. " His responses were still brief. He felt he had im

proved as a student, could read better, and took a more active part 

in class, but he did not know what had helped him. His explanation 

often was "I don't know. I jis do. " 

Interpretation: In the fall interview the responses he did 

give tended to suggest a low self concept. His inability to respond 

suggested inadequate communication skills. 

In the spring the interview indicated a much more positive 

view, although he still had difficulty expressing himself. This con

flicted with the sentence completion and Q-Sort of Adjectives tests. 

In the fall self description George gave these answers to 

the three questions: (1) "I think I'm a good person. " (2) "I don't 

know the answer to that one. I think they think I'm all right. " (3) 

I'd like to be a person who has a good job, a good education, and 

good pay. And that's all. " 

In the spring he said, (1) "I don't know. I think I'm pretty 

good. " (2) "I don't know. I guess they think I'm all right. " (3) "I 

don't know. I hadn't thought of it much. Good person, I guess. " 
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Interpretation: In the fall the ratings based on the judges' 

evaluation of George's responses on this test were 6, 6, 6. There is 

congruence between what he thought of himself, what others thought 

of him, and what he would like to be. His goals did not seem realistic 

when considering his past school performance. This was expressed 

in his sentence completion and also when he said he wanted to be a 

general. 

In the spring the ratings on this test were 5, 6, 5. He seemed 

less sure of himself in his spring responses, although he thought he 

was what he wanted to be. 

Self Portrait, Analysis: in the fall: 

Superficially sociable and outgoing--although not always 
showing it in a pleasant way--George seems to have strong 
needs to be accepted by his peers and to be considered more 
adequate than he actually is. He wants to be a social leader 
and may express this want through leading in non-conforming 
behavior if he can't do it any other way. 

Self concept: George may see himself as being more 
solid and forceful--more the leader type--than he actually is. 
He may think of himself as being sober, serious, physically 
powerful (and he may be!). 

There is no self portrait in the spring. 

Interpretation: This analysis did not fit the appearance and 

observed behavior of George. He was small and quiet, and would not 

assume a leadership role in the classroom. It may be that the portrait 

gave more expression to his desired self than to his actual self. 
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In summary George's spring reading test scores differed. 

His score was higher in the spring on the Gray Oral Reading Test but 

lower on the Metropolitan Achievement Test for grades 5 and 6. 

George missed the fall Metropolitan Achievement test for grades 3 

and 4, and did not take the test for grades 5 and 6 until January. This 

test showed he had a slightly lower score in June than in January. He 

was one of the students receiving special reading instruction from the 

University Reading Center. 

It was worth noting that George, too, seemed to lose contact 

with his regular classroom while he was having remedial help. Again, 

the question arose as to how soon reading tests reflected reading im

provement. This boy felt he had improved in several reading skills. 

Since George did not do the sentence completion test or the 

self portrait in the spring, and both the Q-Sort of Adjectives and self 

description suggested a more negative trend--it seemed George had 

a more negative self concept in the spring. 

George's reading tests indicated little change. However, his 

self concept tests suggested a more negative view. 

Subject 15, Harry: 

In responding to the incomplete sentences in the fall, Harry 

used 218 words to complete all the sentences. In the spring he used 

199 words to complete them. 
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In the fall he said he preferred reading to "running around. " 

He did not feel he needed special help in reading, but sometimes found 

reading in math difficult and studying was sometimes hard. He thought 

books were "nice to read"; homework was good to have. He liked his 

teachers, but could not understand why he did not study sometimes. 

People thought he was kind of smart. The future looked great, he 

hoped. He also hoped he would never be "real stupid. " On the day 

of the test he said he felt "great. " He thought he might go to college 

and made many responses indicating great interest in his short-wave 

radio set and in electronics. 

In the spring he said math was still hard to read; reading 

science was interesting. He now felt special help in reading would 

be good for him. He felt he read better than some others but wanted 

to read better than those who read fast. He thought school was some

times boring and he could not understand why he was not real good 

in something. Books were sometimes boring but most of the time 

good. He hoped he would never quit school. He was proud when he 

took his report card home. He still liked studying and looked forward 

to a good education. Again he said he liked his teachers and parents. 

At the time of the test he felt peppy, but people thought he was kind 

of funny. He again made several responses indicating his interest in . 

electronics. 
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Interpretation: In the fall the ratings based on the judges' 

evaluation of Harry's responses on this test were 5, 7, 7. His re

sponses suggested a rather positive self concept even though he 

expressed some doubts, such as not being able to understand why he 

did not study. 

In the spring the ratings on this test were 8, 6, 7. Harry 

indicated some negative views about school and he qualified his inter

est in reading. However, he wanted to finish school, was proud of 

his report card, liked studying, and liked his teachers, all of which 

seemed quite optimistic. Thus, his self concept seemed to have be

come a little more positive. 

In the Q-Sort of Adjectives Harry made the following distribu

tion: 

Positive Adjectives Negative Adjectives 
Like Me Not Like Me Not Sure Like Me Not Like Me Not Sure 

Fall 28 5 16 3 23 25 
Spring 20 6 23 13 27 11 

The total positive adjectives selected as "like me" plus the negative 

adjectives selected as "not like me" were 51 in the fall and 47 in the 

spring. The positive adjectives selected as "not like me" plus the 

negative adjectives selected as "like me" totaled 8 in the fall and 19 

in the spring. There were 41 adjectives selected as "not sure" in 

the fall; in the spring there were 34. 
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The following are changes that he made from the fall to the 

spring: 

From "like me" to "not like me": carefree, imaginative, 
shy, tired 

From "not like me" to "like me": happy, kind, afraid, a 
gossip, noisy, a pest, restless 

From "like me" to "not sure": clean, considerate, depend
able, fair, graceful, hard working, honest, loyal, original 
polite, obedient, sensible 

From "not sure" to "like me": brave, coordinated, good, 
strong, disturbs others, lazy, picked on, silly, sloppy, 
sneaky, waste time 

From "not like me" to "not sure": intelligent, persistent, dis
gusted, grouchy, insolent, unsure 

From "not sure" to "not like me": a leader, sensitive, skillful, 
angry, clumsy, dumb, a follower, nervous, quick-tem
pered, sad, skinny, small, unattractive, a worrier 

Interpretation: In the fall the ratings based on the judges' 

evaluation of Harry's responses on this test were 7, 6, 6. Harry 

tended to reflect a rather positive self concept; however, there were 

a number of adjectives he was not sure of. 

In the spring the ratings on this test were 6, 6, 6. The 

spring selection tended to be slightly less positive. In analyzing the 

adjectives changed, there seemed to be no consistent direction of 

change. 

In the fall interview, Harry used 1664 words. He said he 

did not read much because he worked, and his spare time was spent 
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on his "ham" radio. In reading, long words troubled him. He thought 

he was a pretty good student when he buckled down but did not think he 

was really sharp at anything. He "kinda got scared" if he had to make 

a report to the class. He said he had a health problem in the eighth 

grade, but was better now. Most of his interests centered around 

radio and he did not seem to have friends unless they were radio people. 

He also worked at a service station, therefore did not have much free 

time. 

In the spring interview Harry used 1456 words. He thought 

he could read better because "you wrote the words on the board and 

broke 'em into syllables. " But then he said, "I think I went down a 

little bit in my reading. " He had not read as much because there was 

"just too much to do at home. " Yet he said he had finished some books 

this year and he had almost never finished a book before. He liked 

to read about things he knew something about. He thought he read 

better silently because "when I read out loud I get jumpy." He said 

it was hard for him to get the main idea in reading. Harry did not 

know how friends would describe him, but teachers would say, "a boy 

who tries, but not as much as he should." 

Interpretation: In the fall most of his remarks were related 

to his ham radio, although he did not give information about it. His 

job and radio seemed to occupy most of his time. He had missed 

much school the previous year and had received home instruction. 
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He did not mention any association with other boys or girls. However, 

he did suggest difficulty in reading big words. 

In the spring he contradicted himself about his reading. He 

said he thought he read better but had gone down in reading a little. 

He gave examples of how he thought his reading had improved. His 

getting "jumpy" when he read out loud is suggestive of his lack of con

fidence in his reading skill. 

In the fall self description Harry was one of the most verbal, 

but his statements sometimes conflicted with sentence completions. 

Asked what kind of person he thought he was, he said: 

Well, I think I'm not too bad in a way but I'd like to be 
sorta like some other people, but you can't be that way all 
the time. But like I said, I work at a gas station and it keeps 
me kind of tied down and everything, so I just don't get too 
much time to go around horsing or anything like that. Course 
I get to go swimming and everything like that, but it's. . .1 
like to do that a lot, but I can't take too much activity and. . . 
I don't think I'm too much a bad guy but I'd like to like some 
other guys and get in some of the electronics here. And. . . 
oh. . . 

Asked what others think he is like, he replied: 

Some other persons think I'm some kind of an odd-ball 
or something like that. Of course. . .that might come to 
... is that everybody once you get to meet them, or some
thing like that. . . maybe a couple of years or something 
like that. But then later on you gradually work your way up 
and make better friends and everything, so it's not too bad. 
Of course there's a lot of people that have different opinions 
and you might have a friend that's real mean to you and 
something like that so just kind of gradually walk away from 
them or something like that or just say "I don't want to talk, " 
or anything, or just go on to your buddies or kind of make 
a friend waiting or something like that. 
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But what kind of person thinks people are. . .or people 
think you are, well, lot of people think I'm kind of dumb. 
Well, I admit that, but I'm kind of gradually going to work 
my way up and out of these basic classes. 

In response to the third question, "What kind of person do you want 

to be?", he said: 

Well, a person I'd like to be. . .I'd like to kind of 
really get on the ball in this math and everything. Once I 
get that pretty well buckled down, I'll be able to get in the 
electronics, 'cause I got a C B at home which I talked to 
everybody around in Tucson and I kinda like that and I kinda 
like to build my own sets. And of course get up into mech
anical work and everything like that. But Dad can show me 
that at home. So, uh, actually I'd like to be just kind of 
electronics and everything like and so. . .oh. . .it keeps 
me out of trouble, like Dad always said, I guess. And, 
well, what I'd like to be is just electronics so I can build 
my own sets. 

In the spring Harry gave these answers to the questions: 

(1) "Kind of person that minds my own business. Once in a while 

I'm kinda selfish and carried away in classes. I'm not saying I'm a 

brain or anything." (2) "Most kids like me and I'm glad of that and 

I like most other kids. Get along real well with kids I know. Others 

think I'm kinda kicks." (3) "Kinda glad to be what I am right now. 

I wouldn't like to be--real great--not to know everything I should know. 

I'll always be in some kinda trouble, I don't know. . .but, I'm glad 

of what I am right now, to learn gradually as I go up into high school. " 

Interpretation in the fall, the ratings based on the judges' 

evaluation of Harry's responses on this test were 7, 8, 5. He ex

pressed more about himself in this test. Here he expressed desire 
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for friends, and problems with friends. He and others thought he 

was dumb. However, he expected to change. He had trouble in math 

but wanted to go into electronics. 

In the spring the ratings on this test were 7,7,8. He did 

not say as much but indicated a more positive self concept. He had 

friends, participated in class and liked himself as he was, even though 

he knew he needed to know more. 

Self Portrait, Analysis: in the fall: 

Superficially pleasant--meaning to be--in a gruff, some
what uninhibited fashion, this boy really would like to oppose 
almost everything. When he does really conform, he seems 
to achieve it by not expressing any individuality. He appears 
to be quite concerned with his own masculinity--probably 
wants to be very successful with the girls. 

Self concept: Harry may see himself as being a pleasant, 
well meaning little boy who gets misunderstood by others. He 
may feel that he makes every effort to get along with people 
and to have them like him--and he may feel that it's the fault 
of others when his childish attempts for getting attention are 
not met with approval. 

Spring Analysis: This boy does not seem to see himself 
or other people as do others. He may have a defect in visual-
motor coordination. If he does not, then it would seem likely 
that for emotional reasons, his thinking may be different from 
others. Naturally, it could be a combination of these things, 
also. In any case, he appears to be emotionally immature--
may be physically and mentally so, as well. He seems to be 
overly sensitive and may easily get his feelings hurt. 

Self concept: He may see himself as being a gruff and 
cunning little boy who is not adequately appreciated by other 
people. He may even figure that people are interested in 
misunderstanding and mistreating him--and that he has to 
be on guard with them for this reason. 
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Direction of Change: No change for the most part. How
ever, in the spring he seems to be less pleasant as well as 
less inclined to commit himself to any cause or endeavor. 

Interpretation: The analysis of Harry's self portrait indi

cated a concern for getting along with others, expressed in his self 

description and in his interview. He also indicated a health problem 

during the previous year. He did not describe the nature of this illness. 

His spring portrait suggested little change. 

In summary Harry had slightly higher scores on all reading 

tests except the Metropolitan Achievement Test for grades 5 and 6 

Comprehension Subtest. This score was one point lower. This would 

suggest some improvement in his reading ability. 

Harry seemed to indicate some disapproval of others when 

he said he would rather read than run arotind, and he did not waste 

time because he had to work. Yet in the fall he felt a desire for friend

ship with others. He seemed to have made progress in this area in 

the spring, as he said that most of the kids liked him. 

His interest in his radio was prominent in his thinking but he 

did not seem to know too much about it. The analysis of Harry's self 

portrait seemed to describe his behavior accurately. He seemed to 

want to say the right thing to the right people and not really reveal 

himself. 

Although Harry seemed to have made some improvement in 

his reading ability, his responses on the self concept tests suggested 

little change. 
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Subject 16, Hazel: 

In responding to the incomplete sentences in the fall, Hazel 

used 189 words to complete all the sentences. In the spring she used 

156 words to complete them. 

In the fall she said she thought reading in junior high school 

had been easy. She liked it when she had to read and liked to read 

biographies. She wrote that she would read more if she had good 

books. She did not feel that she needed special help in reading. She 

felt that school was educational, and homework was learning more. 

She felt "good" at the time of the test. She said others thought she 

was stuck up, but she did not know why. She hoped she would never 

see herself worthless. She often worried about people and wished she 

could be popular. The future looked good. She looked forward to 

graduating. She wanted to be smart and pretty. She made several 

responses concerning home restrictions and her interest in more 

social freedom. 

In the spring she said that when she had to read she hoped it 

was exciting. She liked to read biographies, would rather, read than 

watch TV, and reading science was very interesting. School was OK. 

She hoped she would never have to stop going to school. Homework 

and studying were OK. 

At the time of the test she felt "really good. " People thought 

she was OK and cute. She hoped she would never lose her best friend, 
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and wished people would not be so mean. She thought the future looked 

good sometimes and bad sometimes. She wanted to be smart, often 

worried about not acting herself, and wished she could learn more. 

She still wanted more social freedom at home. 

Interpretation: In the fall the ratings based on the judges' 

evaluation of Hazel's responses on this test were 8, 4, 7. Hazel's 

responses suggested a slightly positive self concept, although there 

was considerable conflict. She seemed to be concerned about her 

social relations and home restrictions. 

In the spring the ratings on this test were 7, 5, 6. She seemed 

to be more positive concerning her social relationships but still ex

pressed some insecurity. School in general was satisfactory and 

reading was sometimes exciting. 

In the Q-Sort of Adjectives Hazel made the following distribu

tion. 

Positive Adjectives Negative Adjectives 
Like Me Not Like Me Not Sure Like Me Not Like Me Not Sure 

Fall 21 5 23 2 25 24 
Spring 22 8 14 1 39 11 

The total positive adjectives selected as "like me" plus the negative 

adjectives selected as "not like me" were 46 in the fall and 61 in the 

spring. The positive adjectives selected "not like me" plus the nega

tive adjectives selected as "like me" totaled 7 in the fall and 9 in the 



197 

spring. There were 47 adjectives selected as "not sure" in the fall; 

in the spring there were 25. 

The following are changes that she made from the fall to the 

spring: 

From "like me" to "not like me": jealous 

From "not like me" to "like me": none 

From "like me" to "not sure": careful, considerate, sensible 

From "not sure" to "like me": a good sport, coordinated, 
generous, good, happy, helpful, imaginative, loyal, 
original 

From "not like me" to "not sure": attractive, a leader, popular 

From "not sure" to "not like me": artistic, cheerful, skillful, 
serious, strong, well dressed, annoying, careless, dumb, 
a follower, a gossip, grouchy, misunderstood, nervous, 
picked on, quiet, sad, silly, stuck up 

Interpretation: In the fall the ratings based on the judges' 

evaluation of Hazel's responses on this test were 6, 6, 6. She again 

indicated a slightly positive self concept in the fall selection. 

In the spring the ratings on this test were 8, 8, 8. She 

seemed even more positive in that there were more adjectives indi

cating positive feelings and fewer she was not sure of. By analyzing 

the adjectives it was found that many of the positive adjectives she 

had selected as "not sure" in the fall were selected as "like me" in 

the spring. Also, a number of those selected as "not surel'in the 

fall were not like her in the spring. 
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In the fall interview Hazel used 704 words. She said she was 

rather slow in reading. "I try to pronounce the words, but it sorta 

gets me down. " She told of difficulties in the lower grades, and of be

ing discouraged. She felt that one teacher would describe her as a 

good student, but others did not like her. She also thought it would 

help if teachers gave more individual help. She liked to recite and 

demonstrate in class. She liked to read biographies and teenage 

stories. She did not like math or science. She was also sensitive 

about being older than other students in her classes. In answering 

questions about how others would describe her, she said, "I wouldn't 

know. I like to have fun, not being dirty, just nice clean fun. I like 

to have friends. " She planned to be a secretary. 

In the spring interview she used 1439 words. Hazel felt she 

could learn quickly when she tried. She said she could recite and take 

part in class. "At first you are scared but after you do it once then 

it is all right." She thought she learned a lot this year and could 

learn what she wanted. Her response to how others would describe 

her was, "I read this in this handbook. . . it said, 'A very nice cute 

girl with a nice personality.' It said something like that. Like having 

friends in school. " She said she ran with people her parents wanted 

her to be with--people with good backgrounds. She felt she was popu

lar, but she seemed to accept others' ideas rather than forming her 

own. 
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The following conversation is quoted from her spring inter

view: 

W Are there things you dislike about school ? 

C Yah, when I was in a Catholic school, I tried so hard, 
because I started school when I was eight years old and 
I was way too big for 1-C. That lowered me for a couple 
of years, and then I got burned and couldn't go all the 
next year, so I decided to work hard in order to stay up, 
and get higher to where I belonged. I was pretty good. 
They told me they were going to promote me so many 
times, and they never did, so I lost confidence in them, 
(or me?) For what? If they aren't gonna listen to you, 
for what? Why should you try? You just. . .you just 
. . .don't want to try any more. I tried so hard, and I 
didn't get any place. When I was going to elementary, 
she is the one that ruined me really, because she told 
me that I can remember this just as if it happened yes
terday, we were having a test or something, and that 
day, before the test, I had been absent, and I didn't 
know anything about it, and we had to take it, and I 
kept telling her that I didn't know anything and how was 
I going to get it, how was I going to get it done if I 
didn't know what she was talking about, and she told 
me not to do anything while she went and told the prin
cipal, and said I shouldn't be lower than basic, and I 
said now, and she didn't like me at first, I don't know 
why because I was never taught to. . . I mean I'm not 
used to kids talking back to the teachers; it was some
thing new to me, and why, she said OK, so they put me 
there, and I didn't know what's the purpose of it, really. 
Because, instead of trying to improve people, they 
just ruined them. They don't try to improve them. 
They just give you material that you already know, so 
what's the use of doing it? They give you mostly second 
or third grade. 

W What grade was that? 

C I was in the sixth grade, I think. I could do all of it. 
So my mother took me out of there and put me in a Cath
olic school where I had to pay, and the sisters there 
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said I wasn't dumb; I could learn, and I was doing mostly 
Is and 2s, and they told me if I wanted to get promoted, 
I had to get mostly Is, so I did. Every year, I was on 
the honor roll, and they kept saying, we are going to 
promote you for this year for sure, and they never did. 

W You mean you were on the honor roll, and they did not 
promote you ? 

C No. I would get straight Is every semester, and they 
said if I tried very hard, they'd pass me, and the prin
cipal of St. Augustine said that no, she didn't have any 
room and this and that, so I had to stay back. I think it 
was the seventh grade. 

Interpretation: In the fall interview Hazel recognized diffi

culty in reading but liked biographies and teenage stories. She also 

recognized some problems in school but did not explain them. Thus, 

her responses suggested that although she had tried, she had not been 

very successful, so she had a fairly low self concept. 

In the spring she felt much more sure of her social status 

and elaborated on her past school problems. From her viewpoint her 

progress was very confusing and she had given up. However, this 

year had helped her and she seemed to have a much more positive 

view of herself. She could learn what she wanted to, was popular, 

and took part in class. 

In the fall self description she gave these answers: (1) "Well 

(pause), I don't know how to answer that but I'll try my best. I think 

that I'm a kind of person that likes to work a lot, learn a lot, get out 

of life as much as possible. And have a good life, I guess. I uh. . . 
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it's hard for me to explain the kind of a girl I am, but I'll try my best. 

I like school a lot and think it's just wonderful. " (2) "Well, a pretty 

nice girl. They like me. . . not too modest, friendly, kind, under

standing. 11 (3) "Well, I'd like to be very smart, have a good job, have 

a lot of friends, be real popular, and most of all just be. . . just the 

way I am, I guess, (long sigh)" 

In the spring she said, (1) "I don't know. " (2) same (3) "A 

person with a lot of knowledge. " 

Interpretation: In the fall the ratings based on the judges' 

evaluation of Hazel's responses on this test were 7, 7, 8. She wanted 

to be just as she was. Her responses to all three questions indicated 

a quite positive self concept. 

In the spring the judges did not rate her responses because 

they were inadequate. She did not know the answer to the first two 

questions, and gave a limited response to the third. This was a big 

contrast to her fall responses. It is difficult to judge what this could 

mean. 

Self Portrait, Analysis: in the fall 

Very concerned with virility--sexual attractiveness--this 
girl may put far more time and thought on appealing to the 
boys than she does on her school work. She may fancy her
self as the glamour type. Actually, she seems to be quite 
immature, dependent, self absorbed, narcissistic. 

Self concept: This girl may see herself as being the 
siren type who should be given what she wants because of her 
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physical attractiveness. She has no feeling of being a com
plete person and may concentrate, instead, on the impression 
she is making on others. 

Spring Analysis: Somewhat shy, quiet, perhaps with
drawn--perhaps refined and sensitive--this girl may have 
considerable difficulty in asserting herself or in showing 
aggression in any way. She may try hard to keep her im
pulses locked up in herself, fearing that if she expresses 
them she will do so in a very childish fashion. And she prob
ably would. She wants to be attractive and popular; but she 
is likely to be the follower at the end of the line rather than 
the leader. She may be overly sensitive and imaginative. 

Self concept: Perhaps she sees herself as being a 
dreamer--as finding more satisfaction in her daydreams 
than she does in the give-and-take of everyday living. 

Direction of Change: Desirable but only slightly so. In 
the spring she seems to see herself more realistically and 
the role she is playing is more appropriate to her chrono
logical age. However, it is still a role--a part of her fan
tasy--rather than an experienced, integrated personality. 

Interpretation: The spring self portrait analysis was a good 

description of the observed behavior of Hazel. Many of her statements 

in other measures of self concept indicated her interest in being popu

lar. She objected to restrictions placed on her social activities. 

She seemed very confused about her early schooling and could not 

understand why her success was not rewarded. 

In summary, Hazel thought her reading was improved by 

vocabulary study and looking for main ideas of stories, and interest

ing content of the stories. She also said she read more than she had 

previously. In her reading test scores, all spring scores were 
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higher except for two subtest scores of the Metropolitan Achievement 

Test for grades 3 and 4. The scores on the Gray Oral Reading Test 

were considerably higher in the spring, as was the Comprehension 

subtest of the Metropolitan Achievement Test for grades 5 and 6. 

The other scores were nearly the same in fall and spring. These 

scores suggested an improvement in Hazel's reading proficiency. 

In general Hazel tended to have a rather positive self con

cept in all measures used in the fall and slightly more positive in the 

spring, although this was not reflected in all tests. Her lack of re

sponse in the self description could not be judged. 

Hazel wanted to be popular. She was afraid in the fall that 

others would consider her stuck up, but she seemed more confident 

in the spring. She felt restricted by her parents. Her history of 

difficulty in school seemed to leave her defeated and seemingly hope

less. However, she seemed more confident in her spring responses. 

Thus, it seemed that Hazel improved in reading ability and 

had a more positive self concept. 

Subject 17, Ida: 

In responding to the incomplete sentences in the fall, Ida used 

200 words to complete all the sentences. In the spring she used 220 

words to complete them. 
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In the fall she said when she had to read she felt tired at 

times. She thought books were interesting and she liked to read about 

important people. She liked to read when alone. She said she would 

read more if she read better and she thought special help in reading 

was good for her. She said every word was sort of hard for her, but 

reading in junior high school had not been very hard. 

School was fun at times; homework was a drag, and studying 

was a big problem at times. At the time of the test she felt lazy. 

People thought she was a pushover for them, and she wished people 

would not tell her what to do so much. The future looked interesting; 

she hoped to go to college. She worried about her mother and wished 

she could stay home. She wanted to be a famous person some day. 

In the spring she said that when she had to read she felt lazy. 

She liked to read about A. Lincoln, and reading science was inter

esting. She liked to read when alone; would read more if she read 

better; but felt that special reading help was a waste of time. She 

thought she read better than she used to, but still wanted to read 

better. Every word was a problem. 

School was a place to pass time away and books were for 

knowledge. She thought homework was a waste of time, but she wanted 

to go to college. She could not understand why she had to try to im

prove her mind; people thought she was a stupid person; she did not 
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know how to understand things and she hoped she would never have so 

many problems. She was afraid to understand too much; she often 

worried about her family. She did think the future looked very ex

citing, however. 

Interpretation: In the fall the ratings based on the judges' 

evaluation of Ida's responses on this test were 4, 5, 4. Ida seemed 

to recognize a reading difficulty and a need for help. She was inter

ested in reading biographies, and she read a few during the year. 

School seemed difficult. She also indicated problems in associating 

with others, but she was optimistic about the future. 

In the spring the ratings on this test were 4, 5, 3. Ida's 

responses indicated little change. She had increased her reading 

interests, but still needed to read better. Both she and others thought 

she had difficulty in learning, she was still optimistic about the future. 

In the Q-Sort of Adjectives Ida made the following distribu

tion: 

Positive Adjectives Negative Adjectives 
LikeMe Not Like Me Not Sure Like Me Not Like Me Not Sure 

Fall 31 12 6 32 11 8 
Spring 18 18 13 30 13 8 

The total positive adjectives selected as "like me" plus the negative 

adjectives selected as "not like me" were 42 in the fall and 31 in the 

spring. The positive adjectives selected "not like me" plus the nega

tive adjectives selected as "like me" totaled 44 in the fall and 48 in 
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the spring. There were 14 adjectives selected as "not sure" in the 

fall; in the spring there were 21. 

The following are changes that she made from the fall to the 

spring: 

From "like me" to "not like me": attractive, bright, careful, 
coordinated, happy, annoying, disturbs others, a failure, 
lazy, small, waste time 

From "not like" to "like me": loyal, misunderstood, selfish, 
shy 

From "like me" to "not sure": ambitious, a good sport, brave, 
carefree, cheerful, cooperative, generous, good, likable, 
well dressed, ashamed, fat, sneaky, tired 

From "not sure" to "like me": trusted, trusting, afraid, 
disliked, ignored, stuck up 

From "not like me" to "not sure": not clean, unattractive 

From "not sure" to "not like me": imaginative, poor, sloppy. 

Interpretation: In the fall the ratings based on the judges1 

evaluation of Ida's responses on this test were 3, 3, 5. Her selections 

of adjectives indicated a slightly negative self concept in the fall. 

In the spring the ratings on this test were 3, 3, 3. Selection 

of the adjectives indicated an even lower self concept in the spring. 

She not only selected more adjectives in the "not sure" category, but 

had fewer indicating positive characteristics and more negative ones. 

In evaluating the adjectives changed in the spring, it was found that 

she did not show a consistently more negative view. Some of the ad

jectives changed showed a more positive view. 
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In the fall interview Ida used 402 words. She said math, and 

sometimes social studies and history, had been hard because "mostly 

I can't understand everything. I have trouble understanding what ques

tions mean. " "I am a slow reader and have trouble saying the words." 

She realized she was a slow reader because "I was put in the lower 

group. " She thought she had trouble because "I speak in Spanish. " 

She liked school and liked to read mysteries. Friends would 

say "She's sometimes shy, and quick-tempered." Teachers would say 

she was "shy, sometimes eager to learn, sometimes I won't. " She 

wanted to be a beautician, but did not think she could be. She expected 

to go to college. 

In the spring interview she used 1254 words. She thought she 

had improved in vocabulary but not in reading. "I still have trouble 

reading, but not as much, I guess. " Reading science Research Labora

tory books and books about famous people had helped. The dictionary 

had helped. She believed she did not read as well as others because 

"I'm slow at reading, and I guess at everything else." She added, 

"Mostly it is those big words, and the words I don't understand." 

When she finished school she hoped to get a job to help sup

port her family. Others would describe her (most of them) as quiet; 

some would say, "I was stuck up. " They would say this because "I 

don't get along with most kids. " Most of her teachers would describe 

her as quiet. She said she did not talk louder because "I'm afraid to 
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answer the wrong questions or I'm not sure. Mostly, I'm scared I 

won't say the right answer. " 

Her parents expected her to do her best. She thought it was 

harder for her to learn than for any other person. She was still afraid 

to recite. Asked what she would do if she had a good idea which no 

one else had thought of, she replied, "Nothin', I guess. I don't like 

to get up in front of somebody." 

Interpretation: In the fall she said school had been hard as 

she did not understand and could not read well, but she liked school 

and even expected to go to college. This did not seem to be a realis

tic view. She did not even expect to succeed at being a beautician. 

Thus again Ida indicated a slightly low self concept. 

In the spring interview she thought her vocabulary and read

ing had improved. She said she had trouble getting along with others. 

She also indicated considerable lack of confidence in her fear of recit

ing. 

In the fall self description,when asked what kind of person 

she thought she was, she said, 

Well, I think I'm a quiet person. And I think I'm a quiet 
person and try to help everybody that I can. And I hope to do 
better in all my studies. And I think that I will. And I try to 
help as much things. . .people, as I can. . .and do as I can. 
(pause) And I think I try to do as much as I can and if I don't 
get it the first time I keep trying it time after time. I'm a 
loud person, and yet I'm not too loud. . .sort of shy. And I 
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sometimes can understand questions and answers and I try-
to answer all the questions that I can. I'm puzzled. That's 
about all. 

Asked what others thought she was like, she replied: 

They think I'm loud, shy and others think that. . . 
others think. . .others don't because I'm more friendly with 
others than some. Mostly I'm not too shy with my girl 
friends. . . .sometimes with boys but not all of them. They 
sometimes must think I'm stuck up because I. . .uh. . . 
sometimes I don't answer them and maybe because I'm some
time shy with them they think I'm a stuck up. . .things like 
that. And uh. . .1 guess that's about all. 

In telling what she would like to be, she said: 

I like to be more friendly with people. . . and not be 
scared all the time. And I'd like to know more people than 
I do know. And I'd like to be more in the future more 
friendly with people. . .friendly and shy. . .not shy. . . . 
And I like to learn things better than I do now. I wish I had 
a better personality. And voice. . .and voice, too, and 
ways I can improve myself. 

In the spring she answered the questions as follows: 

(1) I think I'm a sort of quiet person, and quite noisy 
when I want to be and sometimes a very silly person, at 
times. And I try not to be too loud at all times, and most 
of the time I am and I try to be real quiet. It doesn't seem 
that I am sometimes quiet, especially at home, and I wish I 
was a little more active than I am right now. 

(2) Some of them think that I'm noisy, and others think 
I don't know. . . .think I am quiet, some think I'm stuck up, 
in other words, or don't speak when I'm talked to or don't 
understand what they are tryin' to tell me or something, but 
most people think I'm a quiet person because I don't talk too 
much to most of them. To myself I don't think I'm a quiet 
person. I think I'm really quite noisy when I want to be. 

(3) I would like to be a popular person, and not to be noisy 
like I am and not to be quite as shy as they think I am really. 
And I'd like to be a person that everybody would think I'm a 
nice person and that I am a person that they can get along all 
right with. 
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Interpretation: In the fall the ratings based on the judges' 

evaluation of Ida's responses on this test were 2, 3, 3. She was quite 

verbal, compared to the other subjects in this group. Her shyness 

and inability to communicate with others seemed very important. 

There was much contradiction. She was not at all satisfied with her

self, yet she could discuss her problems. Maybe her statement of 

being "puzzled" was the most accurate. She was not sure what she was 

but did not think herself capable of success. Ida seemed to have a 

quite low self concept. 

In the spring the ratings on this test were 3, 4, 4. 

Self Portrait, Analysis; in the fall 

Intense, overly anxious, hostile--angry at herself and 
everyone else--this girl seems to get her satisfaction from 
inner contemplation of all the unpleasant things she thinks 
have happened to her. She wants to be--and may be--verbally 
critical, aggressive, hurting of others. She feels unattrac
tive (although she may have the physical assets to be just the 
opposite), intellectually frustrated, discriminated against. 
She does not really trust other people; and she tries very hard 
to keep her thoughts and feelings to herself. 

Self concept: Ida may see herself as being very serious, 
sober, hard working--an intense, dedicated person whom no 
one really appreciates or likes--as she feels she should be 
appreciated and liked. She may see herself, also, as being 
sad, unattractive--a part of a person because people haven't 
let her realize her full potentialities. 

Spring Analysis: This girl may be so intent on her own 
inner workings which involve the power to dominate and out
smart others that she is not really aware of what her environ
ment is like. (Is there something wrong with the vision of 
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her right eye?) Egocentric, probably insensitive to the 
feelings of others—very ambitious--she may ride rough
shod over any and every one in order to gain her goals. 

Self concept: She may see herself as the center of 
the universe--as inwardly more capable, powerful, dom
inating than her peers and cold blooded and determined 
enough to get what she goes after without being slowed down 
by the weaknesses which beset the rest of the human race. 

Direction of Change: Undesirable inasmuch as her 
negative qualities (see above) appear to be even more 
marked in the spring than they were in the fall. 

Interpretation: The analysis of her self portraits also indi

cate a negative view. Thus, all measures of self concept suggested 

a rather negative self concept in the fall, with little change in the 

spring. She seemed unable to make a satisfactory social adjustment 

and lacked confidence in her school work, even though she was inter

ested in some of the subjects. 

In summary, she had higher reading test scores in the spring 

on all the tests except the Word Knowledge subtest of the Metropolitan 

Achievement Test for grades 3 and 4, which was two points lower. 

She also had the same total passage score on the Gray Oral Test. 

This is the area in which she thought her reading had improved the 

most. The Metropolitan Achievement Test for grades 5 and 6, vocabu

lary subtest, did indicate improvement. Thus, although Ida scored 

higher on most of her reading tests, these scores indicated little 

change. 

She did not feel accepted by others and doubted her scholas

tic ability. Although she seemed shy and withdrawn in the classroom. 
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the analysis of her self portrait suggested a much more aggressive 

personality. Again, perhaps the self portrait revealed more hidden 

feelings than were expressed in the other self concept tests. 

Thus, her reading tests indicated little, if any, reading 

improvement. Her self concept tests also showed little change. If 

there was a change it was toward a poorer self concept. 

Subject 18, Jane: 

In responding to the incomplete sentences in the fall, Jane 

used 241 words to complete all the sentences. In the spring she used 

215 words to complete them. 

In the fall Jane said that when she had to read she did her 

best to read well; she liked to read love and mystery stories. Some 

books were fun to read but others were boring. She preferred read

ing to other work, and reading science was interesting. She felt she 

would read more if books were interesting, and special help in read

ing did her good. 

School was kind of boring. She could not understand why she 

had homework but she liked it in a way. Studying was not for her. At 

the time of the test she said she was happy. She felt bad when some

one talked about her. She wished her parents understood her better. 

Other people thought she was nice to them. She thought the future 

looked like she would have problems. She wanted to be a popular girl 
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and to be smart in school. She planned to get a job when she finished 

school and looked forward to being a wife. Jane also thought that her 

eyes were in bad condition. (She had glasses but would not wear them 

because she did not like them.) 

In the spring she said she thought books were MOKM, depend

ing on what they talked about. She liked to read love stories, and she 

liked to read when books were interesting. She would read more if 

she had interesting books. She said special help in reading was MOK. " 

Reading science was interesting. She read better than she used to, 

but would like to read better still. 

School was "bah, but I have to finish it. " She felt homework 

could help her and studying was OK. She hoped she would never get 

kicked out of school. At the time of the test she felt sick and tired. 

People thought she was rather shy and smarty sometimes. She wished 

she could be on her own. She again said her eyes "couldn't see too 
i 

good. " She looked forward to "getting a job. " 

Interpretation: In the fall the ratings based on the judges' 

evaluation of Jane's responses on this test were 3, 5, 3. Her responses 

suggested a slightly negative self concept. She felt she was not under

stood by her parents; she did not like school and was not satisfied with 

her social status or prospects in the future. 

In the spring the ratings on this test were 5, 4, 4. She was 

more positive about her reading. She wanted to stay in school and felt 
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it helped her, but did not seem to like it. She did look forward to 

working. 

In the Q-Sort of Adjectives Jane made the following distribu

tion: 

Positive Adjectives Negative Adjectives 
Like Me Not Like Me Not Sure Like Me Not Like Me Not Sure 

Fall 24 7 18 15 13 23 
Spring 26 8 15 16 13 22 

The total positive adjectives selected as "like me" plus the negative 

adjectives selected as "not like me" were 37 in the fall and 39 in the 

spring. The positive adjectives selected "not like me" plus the nega

tive adjectives selected as "like me" totaled 22 in the fall and 24 in 

the spring. There were 41 adjectives selected as "not sure" in the 

fall; in the spring there were 37. 

The following are changes that she made from the fall to the 

spring: 

From "like me" to "not like me": carefree, a failure, sneaky 

From "not like me" to "like me": confident, sensible, disturbs 
others, a gossip 

From "like me" to "not sure": ambitious, coordinated, consid
erate, dependable, helpful, honest, original, persistent, 
ashamed, bad, disgusted, fat, misunderstood, restless, 
silly, skinny 

From "not sure" to "like me": careful, graceful, happy, loyal, 
neat, obedient, trusting, well dressed, careless, dumb, 
grouchy, shy, slow, waste time, unattractive 
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From "not like me" to "not sure": clumsy, disagreeable, a 
pest, poor, stuck up 

From "not sure" to "not like me": a leader, bright, intelli
gent, afraid, annoying, insolent, a follower, quiet, weak 

Interpretation: In the fall the ratings based on the judges' 

evaluation of Jane's responses on this test were 4, 4, 6. 

In the spring the ratings on this test were 4, 5, 4. There 

was little change between the fall and spring sort. Although she sorted 

more positive characteristics as like her, she was not sure of many 

of the adjectives. This would indicate a slightly negative self concept 

with little change. In evaluating the adjectives changed from the fall 

to the spring, there was little change indicated. She had accepted 

several negative adjectives as like her. 

In the fall interview Jane used 133 words. She said that she 

mumbled some of the words when reading because "It made me ner

vous. " Sometimes others could learn easier than she because "they 

pay more attention than I do. " She reads magazines for fun. (Most 

of her answers were very short.) Others would say she is "short, 

shy; I don't know. " Her English teacher of last year would say she 

was cooperative but her math teacher would say she was dumb. 

In the spring Jane used 261 words in the interview. She felt 

she had improved in reading because her grades improved. "Divid

ing words into syllables" helped her to improve. "It helped me to be 
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able to pronounce my words better.11 She read the newspaper and 

liked to read about science. Her parents wanted her to finish high 

school, but she did not really care how much education she got. If 

friends were to describe her, they would say she was "short, long 

black hair, dark complected, brown eyes, shy; that's all. " She read 

fiction: love magazines, true story magazines, and Teen Screens. 

Interpretation: In the fall she gave little information because 

her responses were limited. Those statements she did make sug

gested a rather negative self concept. 

In the spring she again gave brief responses. She thought 

her reading had improved, as she could pronounce words better. This 

interview suggested a more positive view. 

In the fall self description Jane said, (1) "I think I'm shy, 

kinda dumb. . .that's what I think I am. " (2) "Some friends of mine 

think I'm nice. Shy and quiet. " (3) "I'd like to be smart and willing 

to do. . .willing to do something different. That's what kind of person 

I would like to be. " 

In the spring she said, (1) "Shy, sometimes rude to others. " 

(2) "Some tell me I'm nice; some say I'm cute; others tell me I'm 

shy, and I could get along with other people. " (3) "I would like to be 

smart, have a nice personality, just be different than I am. " 

Interpretation: In the fall the ratings based on the judges' 

evaluation of Jane's responses on this test were 4, 4, 3. She thought 
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she was dumb but wanted to be smart; others thought she was shy. 

In the spring the ratings on this test were 3, 3, 3. There 

was little change. Both self description tests suggested a rather 

negative self concept. 

Self Portrait, Analysis: in the fall: 

This girl may have adequate intellectual capacity but may 
be too passive to assert herself except when really aroused 
negatively. Then she may act out in a very childish, hysteri
cal fashion. She is concerned about her physical attractive
ness; and she is wary in her interpersonal contacts. 

Self concept: This girl may see herself as being an attrac
tive, overly serious, sad, self-contained person who is neat, 
refined, well groomed but who is not well liked or even 
accepted by others. 

Spring Analysis: This girl appears to be keeping all her 
thinking and feeling within herself. She makes an effort to 
be self-assertive and decisive; and she makes an effort to 
conform in appearance to the standards set by her peers. 
But she is really not "with it. " 

Self concept: She may see herself as looking like others 
of her age group and going through many of the same motions. 
But she knows that she is not really a part of it even when she 
makes an effort to be. Sad, alone, depressed at times, she 
may feel quite pessimistic about her future. 

Direction of Change: Undesirable inasmuch as her nega
tive feelings about herself appear to be stronger and more 
turned against herself in the spring. 

Interpretation: The analysis of the self portrait also indi-

dated a rather low self concept, with the spring portrait being slightly 

more negative. This girl was very shy and would rarely recite or take 

an active part in class activities. 
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In summary Jane's reading scores in the spring were nearly 

the same as those in the fall, except for the Gray Total Passage score. 

This was considerably higher. 

Jane desired a better relationship with her parents and with 

other students. School work had been hard and she had had so little 

success that she now felt she was "dumb. " One of her reading diffi

culties was the visual discrimination of words, which suggested the 

need for glasses. When the reading teacher suggested she have her 

eyes tested, she said she had glasses but did not wear them because 

they did not look nice on her. Thus, her appearance seemed so im

portant to her that she would jeopardize her school success rather than 

wear glasses. 

Because of her feelings of inadequacy she tended to withdraw 

from reality. Appearance was very important to Jane as she always 

was well groomed. 

Jane's reading scores indicated an improvement in reading. 

Her self concept tests suggested a more negative view. This seemed 

to indicate a negative relationship between her reading improvement 

and her self concept. 

Subject 19, Kate: 

In responding to the incomplete sentences in the fall, Kate used 

180 words to complete all the sentences. In the spring she used 165 

words to complete them. 
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In the fall Kate said that she liked to read math and about 

teenage stories, but nothing else. She felt special help in reading 

was "OK. " She thought school was "OK" but made many responses 

referring to being unhappy because she was attending the classes at 

the university. She said homework was some help to her, but she 

did not like studying. She hoped she would never drop out of school. 

At the time of the test she felt "fine. " People thought she was "OK" 

and the future "looked OK. " 

In the spring she said books were "OK"; she liked to read 

about teenagers and romantic stories. Special reading help was 

"OK" but reading science was not interesting. She thought reading 

in junior high school had been easy. She read better than "anybody 

else." She said she was at her best when at school; school was "OK", 

as was homework, but studying was not good. She looked forward to 

finishing high school. She believed people thought she was OK; the 

future looked "OK." She wanted to be a beautician, and would look 

for a job when she finished school. At the time of the test she felt 

"OK", but felt bad when at home. 

Interpretation: In the fall the ratings based on the judges' 

evaluation of Kate's responses on this test were 3, 6, 3. Her re

sponses were quite brief. It was difficult to know what she meant by 

"OK", but it seemed to be a rather neutral response. Her other re

sponses suggested a slightly negative self concept. 
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In the spring the ratings on this test were 7, 7, 7. Kate's 

responses seemed to be slightly more positive, although she had sev

eral responses of "OK.11 She was optimistic about finishing school. 

She seemed dissatisfied at home. 

In the Q-Sort of Adjectives Kate made the following distribu

tion. 

Positive Adjectives Negative Adjectives 
Like Me Not Like Me Not Sure Like Me Not Like Me Not Sure 

Fall 26 6 17 8 20 23 
Spring 24 5 20 9 26 16 

The total positive adjectives selected as "like me" plus the negative 

adjectives selected as "not like me" were 46 in the fall and 50 in the 

spring. The positive adjectives selected "not like me" plus the nega

tive adjectives selected as "like me" totaled 14 in the fall and 14 in 

the spring. There were 40 adjectives selected as "not sure" in the 

fall; in the spring there were 36. 

The following are changes that she made from the fall to the 

spring: 

From "like me" to "not like me": honest disliked 

From "not like me" to "like me": brave, fair, disagreeable, 
. nervous 

From "like me" to "not sure": carefree, courteous, generous, 
graceful, persistent, popular, successful, trusted, trust
ing, a gossip 

From "not sure" to "like me": good sport, confident, helpful, 
polite, strong, a follower 
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From "not like me" to "not sure": original, skillful, ashamed, 
clumsy, a failure 

From "not sure" to "not like me": ambitious, rich, angry, 
careless, dishonest, not clean, quick-tempered, quiet, 
restless, shy, silly, unattractive 

Interpretation: In the fall the ratings based on the judges' 

evaluation of Kate's responses on this test were 6, 6, 6. She seemed 

to have a slightly positive self concept, although there were many ad

jectives she was not sure of. 

In the spring the ratings on this test were 7, 7, 6. There 

was little change in the number of adjectives selected in each category 

in the spring. However, the adjectives changed in the spring suggested 

a slightly more positive feeling even though there were inconsistencies. 

In the fall interview Kate used 420 words. She said she had 

trouble understanding "'Gause I read it very fast and I don't think very 

much about stories; I can't remember the whole story." She had had 

trouble because the teacher did not explain very much. She liked home-

making; could sew at home. If teachers were to describe her, they 

might say, "I always do my work. I always do my homework. I don't 

talk much in class. I was very quiet. " 

In the spring interview Kate used 236 words. She said her 

reading had improved because she got better grades on her report 

card. She knew words now that she did not know before. She still 

liked homemaking because "you can make your own clothes. " She 
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defined a good student as one who gets Is and is on the honor roll. 

Again, reading trouble was mentioned: "I read too fast, and when I 

finish, I don't remember what I read." She did not like to recite be

cause "when you are up there and everybody is looking at you, it 

makes me nervous. " (She could not explain further.) 

Interpretation: In the fall Kate gave many brief responses. 

(Her limited responses make an evaluation difficult.) However, her 

main points indicated that she had trouble understanding and she was 

quiet in class. She liked homemaking and sewing. 

In the spring she made similar responses, except that she 

thought her reading had improved. Her reason for not wanting to 

recite, although commonly expressed by this group, indicated a lack 

of confidence. This may have been the reason she was so quiet. If 

so, this suggested a slightly negative self concept. 

In the fall self description she said, (1) "a nice person. " 

(2) "They think I am nice and very helpful to them. " (3) "I would like 

to be a person who knows more about. . . who knows very much. . . 

who gets ones on the report cards. . . and gets very good grades. " 

In the spring she said, (1) "I think I'm a good person. I get 

along well with everybody. " (2) "They think I am nice with them and 

I get along nice with them. " (3) "I would like to be a person who gets 

along and makes the honor roll every time in the subjects. " 
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Interpretation: In the fall the ratings based on the judges' 

evaluation of Kate's responses on this test were 5, 6, 5. She thought 

she was nice and she felt others thought so, too. However, she wanted 

to be a person who gets good grades. 

In the spring the ratings on this test were 6, 6, 6. She tended 

to make the same responses, indicating little change. She did want to 

be both nice and a good student. 

Self Portrait, Analysis: in the fall: 

Pleasant and friendly on the surface, probably attractive in 
a little girl way, Kate has a temper which may get out of hand 
at times. Concerned with herself and not really interested in 
other people except to see what effect she can have on them, 
she may be the kind who is a good little girl while an adult's eyes 
are on her but a ringleader in mischief otherwise. 

Self concept: She may see herself as being pretty, pleasant, 
friendly, cute--the center of attention--everything that an attrac
tive young girl should be. She may feel that since she is feminine 
and not aggressive and does want to please and to make herself 
attractive to others that nothing more should be asked of her. 

Spring Analysis: Kate may be compulsively striving for in
tellectual achievement without having sufficient capacity with 
which to achieve. Self-centered, childishly aggressive, pre
occupied with her femininity and her fantasy aspirations, she 
may look self-satisfied but she is not well defined as a person 
and may have difficulty in differentiating between fantasy and 
reality. 

Self concept: She may see herself as being pleasant and 
pleasing, hard working, and capable of being glamorous. 
She may think that she does not want to be aggressive or 
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self-assertive. And she may be inclined to be childishly 
upset when other people do not evaluate her in the same way 
she does herself. 

Direction of Change: No change was indicated. 

Interpretation: The analysis of her self portrait also sug

gested a rather neutral self concept, or a tendency just to withdraw 

and look pleasant, without expressing any thoughts or feelings. 

In summary all of her reading scores were lower in the spring 

except the Gray Oral Reading Test. This test showed only one point 

difference in comprehension but a considerably higher score in the 

spring. This would agree with her reading evaluation in that she said 

she did not understand but could read fast. 

All of the measures of her self concept suggested a lack of 

response or tendency to withdraw. Even in the Q-Sort of Adjectives 

Test she was not sure of many adjectives; however, none of the tests 

showed much change between fall and spring. 

Kate's most prominent characteristic seemed to be her neu

tral or withdrawn attitude. She expressed few strong or negative 

feelings. It should be noted that the full Wechsler test was not given 

because of Kate's inability to communicate in English. This was sur

prising to the teachers, since some of the others of this group had 

more difficulty expressing themselves in English than Kate. 

Kate's reading tests and self concept tests indicated little 

change. 
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Subject 20, Lois: 

In responding to the incomplete sentences in the fall, Lois 

used 225 words to complete the sentences, and in the spring she used 

146 words. 

In the fall she said when she had to read she was interested 

if the stories were good; she liked to read about teenagers, and when 

alone. She felt she needed help in improving her writing and special 

help in reading was good for her. She could read better than she 

could report on what she had read. 

School was fun sometimes; books were important for educa

tion; homework was easy and studying was important for her education. 

She was afraid to get failing grades. 

At the time of the test she felt sad because the family had 

not heard from her brother in Viet Nam. Several other responses 

indicated anxiety about her brother's being in Viet Nam. She thought 

people considered her a stupid girl. She hoped to be a salesgirl when 

she finished school and looked forward to it. She worried about her 

family. 

In the spring she said she enjoyed reading more, and liked 

to read about lovers but not about science. She changed one sentence 

to "I'd rather talk to boys than read. " She said she did not have time 

to read; special help was not necessary; and she would read more if 

she wanted to. She changed another sentence, writing "I don't read 

better." 
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She wrote that school was terrible, but that homework and 

books were important. She said she was afraid of teachers. She said 

people thought she was shy. She wished she could die. She again 

made several responses about her brothers in the war; she worried 

about them. She was critical of her parents and teachers. She said 

she did not know about the future. 

Interpretation: In the fall the ratings based on the judges' 

evaluation of Lois's responses on this test were 3, 4, 3. The fall 

responses suggested a rather negative self concept. How much her 

worry about her brother caused this is difficult to say. However, 

she also worried about her "family. " The opinion others had of her, 

and her fear of failing, both suggested her feelings of inadequacy. 

Most school work was important but it was fun only sometimes. She 

was interested in reading about teenagers and recognized a need to 

improve her reading and writing. 

In the spring the ratings based on the judges' evaluation of 

Lois's responses on this test were 2, 2, 2. Her responses were quite 

negative. Those relating to her family, teachers and others reflected 

a feeling of not being understood. She enjoyed reading more, and indi

cated an interest in boys as well as a work interest. 

In the Q-Sort of Adjectives Lois made the following distribu

tion: 
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Positive Adjectives Negative Adjectives 
Like Me Not Like Me Not Sure Like Me Not Like Me Not Sure 

Fall 28 9 12 10 30 11 
Spring 7 23 19 13 28 22 

The total positive adjectives selected as "like me" plus the negative 

adjectives selected as "not like me" were 58 in the fall and 35 in the 

spring. The positive adjectives selected "not like me" plus the negative 

adjectives selected as "like me" totaled 19 in the fall and 36 in the 

spring. There were 23 adjectives selected as "not sure" in the fall; in 

the spring there were 41. 

The following are changes that she made from the fall to the 

spring: 

From "like me" to "not like me": attractive, a good sport, 
cheerful, cooperative, helpful, imaginative, intelligent, 
loyal, polite, obedient, skillful, trusted, quiet, waste time. 

From "not like me" to "like me": disagreeable, disliked, 
dumb, noisy 

From "like me" to "not sure": ambitious, brave, carefree, 
courteous, kind, persistent, sensible, strong, angry, 
careless 

From "not sure" to "like me"; grouchy, quick tempered 

From "not like me" to "not sure": artistic, coordinated, 
afraid, bad, a day dreamer, nervous, restless, slow 

From "not sure" to "not like me": bright, graceful, hard 
working, annoying, dishonest, a follower, selfish, silly, 
unsure 

Interpretation: In the fall the ratings based on the judges' 

evaluation of Lois's responses on this test were 7, 7, 7. Her selec

tions of adjectives indicated a rather positive self concept. 
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In the spring the ratings from the judges1 evaluation of her 

responses on this test were 4, 4, 4. She had a much more negative 

selection of adjectives in the spring. By studying the adjectives 

changed; it was found that she viewed herself much more negatively. 

In the fall interview she used 1272 words. She had trouble 

with math because her teacher would explain it different ways, then 

say that the students had done it wrong. She had trouble pronouncing 

words and vocabulary. She enjoyed history because she got 100 per 

cent on a test in the last day of class. History was her favorite sub

ject. She said she had the feeling that "a Spanish background makes 

trouble in reading." Last year she realized she wasn't reading well 

"because of my Spanish background. " She liked everything about 

school. She enjoyed reading funny books, love books, and adventures. 

Reading was hard because she confused English and Spanish. When 

asked how she thought others would describe her, she said: 

C "I don't know. 'Cause I have a best friend. She makes 
like she likes me but she doesn't like me. She talks about 
me because I used to go around with a girl friend of hers 
and she used to like me a lot 'cause I used to have a (in
audible) and last year too. . .She used to get mad because 
we told her that we were smarter than her. And then she 
got mad and said she didn't like me any more. She used 
to tell some friends not to walk with me. So I don't know 
what she'd say. " 

W Tell me more about that. What do you think they might 
say about you? 

C "they would say things that wasn't good. " 
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W All of them? 

C "Not all of them. A couple of them 'cause. . .(inaudible)" 

W Well, what do you think they might say? 

C "I don't know. They'd say I'm not very good for a friend. " 

W That would be the one that was unhappy with you. What if 
it were a friend ? 

C "I don't know. They'd probably say they were just tired 
of being friends for such a long time. If they were new 
friends it might be different. " 

W What would be the words they would use to describe you? 

C "They might say bashful because I'm bashful, but most of 
the time I just quiet. They all want me to talk. I don't 
want to talk like last year. I hardly didn't talk at all. " 

Also, one teacher would probably say she was "bashful, quiet, 

polite, but I don't know about others because I don't. . .1 used to sit 

in a corner and I never did talk." 

In the spring Lois used 427 words in the interview. She was 

very negative; most answers were "I don't know. " "Everything in 

school has been easy for me. " The pronunciation of words was hardest 

for her in reading. She was critical of teachers and work done in the 

classes at the university. She thought students should do what they 

wanted to do. 

Interpretation: In the fall Lois was much more verbal than 

in the spring. She was one of the few students who said that her Span

ish background hindered her reading. She liked history because she 



230 

had received good grades. She had not realized until the eighth grade 

that she did not read as well as others. She had difficulties in her 

social relations and tended to withdraw. In general her responses 

reflected a rather withdrawn and negative self concept. 

In the spring she seemed even more negative. Her re

sponses were brief and critical in general. 

In the fall self description her answers were, (1) "I am a 

quiet person and a good student, but I think I am a terrible person. " 

(2) "A quiet, a nice one, and maybe shy. " (3) "I would like to be 

. . . (repeat) a salesgirl or a teacher. " (W explained the question to 

C and she indicated that it wasn't possible to change yourself. . .W 

asked her to pretend she could.) "I would like to change my face and 

I'd like to change my ways of living and help other people. . . if they 

need help. And try and respect more people if I could change the way 

I am. . . .maybe be more polite if I could. " 

In the spring her responses were, (1) "I think I'm a stupid 

person and a shy person. " (2) "They think I'm a shy person and I 

don't know what else 'cause I've never asked them. " (3) "I'd like to 

be a better understanding person, do better things. " 

Interpretation: In the fall the ratings based on the judges' 

evaluation of Lois's responses on this test were 2, 2, 2. Her answers 

suggested a quite negative self concept; she was not at all satisfied 
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with herself. She wanted to change both her looks and actions, but did 

not think it would be possible. 

In the spring the ratings based on the judges' evaluation of 

her responses on this test were 3, 2, 2. Her response was negative, 

with little change. 

Self Portrait, Analysis: in the fall: 

Is this girl asthmatic ? If not, then she may be seriously 
depressed. Disdainful, aloof, yet possibly refined and fairly 
well groomed, this girl appears to have serious problems in 
connection with expression of oral aggression and with hostil
ity. Psychological evaluation--full scale--is strongly recom
mended . 

Self concept: Lois may be experiencing serious difficulty 
in holding on to any self concept. Evaluation is definitely 
indicated. 

Spring Analysis: This girl seems to be trying to get her
self and her work in focus. Her fantasy may have dominated 
her when she was younger; and she may have misinterpreted 
reality. She is still very afraid of being decisive and of taking 
responsibility--will probably back off from both. Wanting to 
be socially forceful and dominant, she may take the center 
of the stage and then not know what to do with it. 

Direction of Change: Desirable since in the spring she is 
able to hold on to some self concept. However, psychological 
evaluation still seems to be indicated. 

Interpretation: Lois reflected a rather negative self concept 

in all her fall tests, except the Q-Sort of Adjectives which suggested 

a slightly positive view. In the spring all these measures reflected a 

quite negative view. This was interesting in that it seemed to contra

dict the observations of the teachers. At the beginning of the year 
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Lois was shy and quiet. She never recited or took part in discus

sions. However, as the year progressed she started taking an active 

part in class activities, so that by the end of the year she was even 

bold enough to be critical of students and teachers. Although most of 

her comments at the end of the year were criticisms of others, she 

had at least become sure enough of herself to express them; thus, the 

teachers considered the change to be more positive. 

In summary Lois's reading scores were all higher in the 

spring except the vocabulary and word discrimination subtests of the 

Metropolitan Achievement Test for grades 3 and 4. The Gray Oral 

Test scores were considerably higher. This would suggest some im

provement in her reading. The teachers' evaluation of Lois would 

suggest an improvement in self concept also. However, all of the 

tests of self concept except the self portrait indicated a more negative 

self concept. 

The analysis of her fall self portrait also reflected her ex

treme withdrawal. She was always well groomed but never smiling. 

Her spring self portrait seemed to agree more with the teachers' 

suggestions of change. 

Lois's responses reflected many feelings of incompetence 

and inadequacy. She seemed to withdraw from others. Although 

these feelings were still reflected in the spring she at least felt ade

quate enough to express an opinion. 
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Subject 21. Mabel: 

In responding to the incomplete sentences in the fall, Mabel 

used 257 words to complete the sentences, and in the spring she used 

168. 

In the fall she said she liked to read if the book was good and 

she did not have anything to do. She would read more if she had time, 

and she needed special help in reading. She liked reading about 

science and teenagers. School was pretty good; homework was fun at 

times; and studying was "OK" but she did not like it. She was afraid 

her parents would get mad when she took her report card home, and 

she often worried about failing her school work. 

At the time of the fall test she felt sort of sick and sad; her 

parents made her feel untrusted; and people thought she was still a 

little kid. She wished people would not push her around. She wanted 

to leave home when she finished school. She thought the future looked 

sort of good and she looked forward to a happy life. She hoped she 

would not get into any kind of trouble. She wanted to be smarter and 

wished someone would help her get smarter. 

In the spring she said she enjoyed reading when she was 

happy and had free time, and she liked books on nursing and science. 

Reading science was fun, as was math, sometimes. She would read 

more if there were more books about nursing. Special reading help, 

she thought, was a good idea. Reading in junior high was not too 
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good; but she now reads better than she used to. She still wished to 

read better. 

School was fun and worth going to; she wished teachers would 

not change; homework was "OK"; studying was fun sometimes. She 

was happy when she took her report card home if it was good. She 

liked books if they were good. 
i 

At the time of the test she felt sort of tired. People thought 

she was "OK. " She wished she could be smart but did not know how 

she could be. She looked forward to being happy but did not know about 

the future. She wished someone would help her with her problem. 

Interpretation: In the fall the ratings based on the judges' 

evaluation of Mabel's responses on this test were 3, 3, 3. Her re

sponses suggested a slightly negative self concept. Her family rela

tions indicated considerable difficulty. She also anticipated poor 

school reports and seemed to feel she needed to be "smarter", but 

in the spring she did not see how this would be possible. She felt a 

need for help in solving her problem. 

In the spring the ratings based on the judges' evaluation on 

this test were 6, 6, 7. Her responses concerning school and reading 

tended to be more positive. 

In the Q-Sort of Adjectives Mabel made the following distribu

tion: 
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Positive Adjectives Negative Adjectives 
Like Me Not Like Me Not Sure Like Me Not Like Me Not Sure 

Fall 23 6 20 12 16 23 
Spring 31 4 14 6 23 22 

The total positive adjectives selected as "like me" plus the negative 

adjectives selected as "not like me" were 39 in the fall and 54 in the 

spring. The positive adjectives selected "not like me" plus the 

negative adjectives selected as "like me" totaled 18 in the fall and 10 

in the spring. There were 43 adjectives selected as "not sure" in 

the fall; in the spring there were 36. 

The following are changes that she made from the fall to the 

spring: 

From "like me" to "not like me": considerate, ashamed 

From "not like me" to "like me": attractive, confident, honest, 
sensible 

From "like me" to "not sure": ambitious, coordinated, imagin
ative, angry, interested, original, persistent, disagreeable, 
misunderstood, noisy, restless, silly, sneaky 

From "not sure" to "like me": bright, fair, good, hard working, 
intelligent, loyal, likable, obedient, skillful, successful, 
trusting, jealous, unhappy 

From "not like me" to "not sure": careful, afraid, careless, 
disturbs others, a follower, a gossip, insolent, stuck up 

From "not sure" to "not like me": a leader, rich, annoying, 
bad, dishonest, disliked, dumb, a failure, grouchy, 
ignored, a pest, slow, unatttactive, unsure, weak 

Interpretation: In the fall the ratings based on the judges1 

evaluation of Mabel's responses on this test were 5, 5, 6. In her fall 
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selection of adjectives Mabel chose twice as many adjectives indica

ting positive feelings as negative feelings. However, she was unsure 

of a large number. 

In the spring the ratings based on the judges' evaluation on 

this test were 7, 7, 7. In the spring she had selected even more 

adjectives suggesting a positive self concept and had fewer adjectives 

she was not sure of. This suggested a more positive self concept in 

the spring. An analysis of the adjectives changed in the spring indi

cated a still more definite positive view. 

In the fall interview she used 536 words. She said she did 

not like school until the seventh grade, then decided it was important 

so started liking it. She had trouble with math and with reading big 

words. She liked P.E. and sports. She said she read some. Although 

she said she did not recite, she admitted "I'd like to but I'm afraid 

I'll say something wrong and everyone will laugh, so I sit back and 
I 

be quiet. " She said she wanted to go to nursing school after high school. 

Her parents were interested in her doing well in school and helped her 

with homework. She was interested in science. 

In the spring she used 1327 words in the interview. She 

thought her reading had improved. "I can read better, and now that 

I can read better, I can make out more words and understand what 

the whole story is about. " Looking up words in the dictionary and 

sounding them out helped. "Before, I would have to stop and look up 
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the word and sometimes I wouldn't look it up; I'd just pass it by. Now 

I at least try and sound them out and break them into syllables and 

then I can work them out. I read a lot more than I used to. " She felt 

she could complete training for nurses aide now. She was doing bet

ter in math but still did not like it too well. 

W What has helped you change ? 

C '.'The teacher. She has taken time to show us that she cares. 
She has helped us a lot by taking time to sit with you, show 
you how to work it, and then you do the problem for her, 
then if you understand it she lets you go. That is how she 
has helped me. " 

W Can you tell what you think most of all that caused you 
trouble in reading? 

C "Because I never liked it; I never cared about it. " 

W Tell me more about this. 

C  " W e l l .  . . .  i f  y o u  d o n ' t  l i k e  s o m e t h i n g ,  y o u  d o n ' t  c a r e  
whether you could do it or not. I guess that is the way I 
was. 'Cause I couldn't read well. . .like some of my 
other friends. . . .1 just felt embarrassed so I never 
wanted to read in front of them or anything. . . but some 
of my friends gave me courage; they started showing that 
they cared. . . . and they helped me and that's how I got 
more interested in it. " 

She felt students would say she was friendly; teachers would 

say, "She's ' OK1, but sometimes talks to her friends too much. " What 

has helped you (be more active in class)? "The teachers. They make 

you feel more relaxed. You have more confidence in them, and it 

makes you have more confidence in the rest of the students. " 
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Interpretation: In the fall interview Mabel recognized diffi

culty in reading and math sis well as little interest in school prior to 

the seventh grade. Her interest in training after high school seemed 

to conflict with both her expressed ability to achieve in school and 

her past history of success. Also, as was often expressed by this 

group of students, her fear of reciting suggested lack of confidence. 

Thus, this girl seemed to have a slightly negative self concept. 

In the spring Mabel expressed herself much more freely. 

She not only thought she read better but knew what skills had been 

improved. Her expression of being embarrassed when she didn't 

read well, and of improving when she gained confidence, agreed with 

Combs' beliefs concerning reading improvement. The school im

provement which this girl seemed to have achieved tended to parallel 

a generally more positive self concept. 

In the fall self description Mabel's answers to the questions 

were (1) "I think I'm about an average person. " (2) "other persons 

think I'm sort of dumb." (3) "I'd like to be a little bit smarter than 

I am. " 

In the spring she said, (l)MI'm an ordinary person. I'm OK 

I guess. " (2) "Some think I'm friendly and I'm nice to be with. " 

(3) "I'd like to be smart, more friendly, have the ability to do a lot 

more other things." 
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Interpretation: Li the fall the ratings based on the judges' 

evaluation of Mabel's responses on this test were 5, 5, 5. 

In the spring the ratings were 7, 4, 7. The responses to 

the questions suggested a rather neutral self concept without much 

change. Her only change was that others thought she was rather 

dumb in the fall; whereas, in the spring, she was friendly and nice 

to be with. 

Self Portrait, Analysis: in the fall: 

This girl does not appear to be interested in what is going 
on around her. Instead, she tries to retreat within herself 
and to look there for stimulation and satisfaction. However, 
she may at times be quite demanding of as well as dependent 
upon some of the people in her environment. At home she 
may still have temper tantrums now and then when her de
mands aren't satisfied. 

Self concept: She may see herself as a somewhat attrac
tive but prim and proper person who seems self-contained 
and properly composed. She does not have a feeling of being 
a complete person; and she may be aware that she wants to 
be self-assertive but is anxious when she tries to be. 

Spring Analysis: This girl is reluctant to face up to the 
problems which are bothering her. She may do fairly well 
and feel relatively comfortable as long as she is confronted 
with objective situations to which she can respond imper
sonally and rationally. She probably has difficulty, however, 
in interpersonal relationships, is fearful of problems in 
this area, and may get quite upset if expected to discuss 
these or the fantasy which she uses for escape purposes. 
She seems to be trying to run away from her own impulses, 
gender, and especially from her aggressive drives (the 
latter are still repressed). Actually, she is still quite 
immature and egocentric. 
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Self concept: She may see herself as being quite adequate 
and healthy if people would only leave her alone to her own 
pursuits and daydreams. She may be quite scornful of the 
girls who stress femininity and social activities. And she 
may pride herself on not really needing anything or anyone. 

Direction of Change: Desirable inasmuch as she is at 
least beginning to feel more like a total person. She still has 
a long way to go; but at least she has started, in the spring 
to develop. 

Interpretation: The analysis of this subject's self portraits 

also suggested an improvement in self concept. The problem this 

girl commented on in some of her measures of self concept, and also 

seemingly revealed in her self portrait, was a severe home adjust

ment problem. She discussed this with one of the teachers and it 

was followed up by a social worker. There was never a report as to the 

progress towards solution but this subject felt she was getting help. 

Whether this accounted for her generally more positive view as re

flected in school work, is difficult to know. Although the problem still 

existed, she at least felt something was being done. 

In summary on the reading tests Mabel had slightly lower 

scores on both the vocabulary subtests. These scores did not agree 

with the view expressed in the interview. She also had a one point 

lower score in the paragraph meaning subtest of the Metropolitan 

Achievement Test for grades 3 and 4. However, all other tests had 

higher scores with the Total Passage score of the Gray Oral Test 
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being considerably higher. This suggested reading improvement even 

though there was some inconsistency. 

Mabel expressed a concern about her limited scholastic abil

ity and a home problem. School had not been pleasant until the seventh 

grade. Although she still wished to be smarter, she seemed to have 

a generally more positive view in the spring. Thus, there seemed to 

be a positive relationship between her improvement in reading and a 

more positive self concept. 

Subject 22, Nancy: 

In responding to the incomplete sentences in the fall, Nancy 

used 205 words to complete all the sentences. In the spring she used 

133 words to complete them. 

In the fall she said that when she had to read she "got sick." 

She liked to read about "romance" but hated to read math and thought 

reading science was "awful." She wrote "yes" after the incomplete 

sentence, "Special help in reading. ..." School was "wonderful"; 

studying "meant a lot", but homework was "trouble", and books were 

"awful. " She showed her report card to no one. 

At the time of the test she felt "awful. " She made several 

responses expressing poor relationships with her foster parents. 

She hoped she would never "get in trouble with boys", and said people 

thought she talked too much. She wished people would not "stare at" 
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her and that she could "go away. " She wanted to go to beauty school 

when she finished school and felt the future looked "pretty good. " 

In the spring she said she did not understand when she read 

math, and reading science was "awful. " She liked to read "romances. " 

She felt that special help in reading "was good. " She said she would 

read more if she had time, and liked to read when no one was around. 

School and books were "fine" as was homework, but studying was 

"awful. " She showed her report card to her parents. 

At the time of the test she felt "fine." She wished her mother 

would "stay the way she was." People thought she "talked too much. " 

She hoped she would never "die"; she hoped to get married when she 

finished high school. She felt the future looked fine. 

Interpretation: In the fall the ratings based on the judges' 

evaluation of Nancy's responses on this test were 3, 3, 3. Her 

responses suggested a rather negative self concept. Her only posi

tive statements were liking school and thinking that the future looked 

good. Even though she said school was wonderful, all school work 

seemed unpleasant. 

In the spring the ratings on this test were 7, 6, 7. A more 

positive self concept was indicated even though there were several 

negative responses. 

In the Q-Sort of Adjectives Nancy made the following distribu

tion :: 
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Positive Adjectives Negative Adjectives 
Like Me Not Like Me Not Sure Like Me Not Like Me Not Sure 

Fall 34 1 14 15 20 16 
Spring 34 2 13 13 25 13 

The total positive adjectives selected as "like me" plus the negative 

adjectives selected as "not like me" were 54 in the fall and 59 in the 

spring. The positive adjectives selected "not like me" plus the nega

tive adjectives selected as "like me" totaled 16 in the fall and 15 in the 

spring. There were 30 adjectives selected as "not sure" in the fall; 

in the spring there were 26. 

In the spring Nancy made the following changes from the 

fall: 

From "like me" to "not like me": a leader, a follower, shy, 
skinny, tired 

From "not like me" to "like me": fat, poor, slow 

From "like me" to "not sure": a good sport, cooperative, 
coordinated, fair, polite, persistent, popular, strong, 
grouchy, lazy, misunderstood, unsure 

From "not sure" to "like me": brave, confident, dependable, 
generous, honest, hard working, imaginative, skillful, 
successful, disturbs others, a gossip, waste time 

From "not like me" to "not sure": carefree, afraid, annoy
ing, insolent, a pest, sloppy, small 

From "not sure" to "not like me": sensible, angry, careless, 
dishonest, dumb, sad, selfish, silly 

Interpretation: In the fall the ratings based on the judges' 

evaluation of Nancy's responses on this test were 7, 7, 7. 
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In the spring the ratings on this test were 7, 7, 8. Her 

selection of adjectives in both the fall and spring suggested a rather 

positive self concept with little change in the number of adjectives in 

each category. However, an analysis of the adjectives changed sug

gested a more positive view in the spring. 

In the fall interview Nancy used 1435 words. She said, "I 

read pretty good, but I can't understand what I'm reading. When I 

come to the long words I can't pronounce them. " She did not realize 

she was not reading as well as others until she was in Junior High 

School. She said she could read Spanish. It was also hard for her 

to understand in Spanish. In response to the question, "What causes 

you the most trouble?" she said, "I get all shook up because I don't 

know this word, and I want to say, but I don't know if it's right or not, 

and if I say it, it's wrong. I get all nervous, all mixed up. I don't 

know. . .the crowd, all the kids. " 

She also said she could not understand math: "the math, you 

have to read to know what to do. " She liked English and thought she 

could be a good student if she tried. She had been sick last year, 

anemic; she would faint in P.E., but was getting over it. "I get real 

nervous. " In many of her responses this subject would jump from 

one topic to another. 

"I want to finish high school and get a course in beauty oper

ator, 'cause I don't have as much trouble as I used to have. " She 
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read true story magazines, love stories, and stories about teenagers 

dating. People who know her "would say I'm always laughing, all the 

time, always laughing, always joking; they used to call me Smiley. 

They used to call me polka dot. Real funny. " 

In the spring she felt that she read better because "I can read 

faster. I know more words. " She gave very limited responses. She 

did not know what she was like, but liked friends like herself. The 

only thing she liked about school was "kids. " She did not know how 

others would describe her except that "she laughs too much." She 

liked to recite because "I can usually get the kids' attention. " While 

she was rather talkative in the fall, now she talked very little, gave 

very short answers, and almost no explanation. 

Interpretation: In the fall interview Nancy was quite talkative 

but would often ramble rather than give specific answers to the ques

tions. This tendency was illustrated by the brief excerpt from her 

interview. She had not recognized any reading difficulty until she was 

in junior high school, even though she knew of specific reading diffi

culties. Her expression of anxiety when reading (as felt by many 

other subjects), her statements about her health, and the nature of 

her responses suggested a rather negative self concept which she was 

attempting to hide with her front of laughing, talking and joking. 

In the spring interview Nancy's expressed attitude about 

school agreed with her fall responses in the sentence completion and 

Q-Sort of Adjectives tests. 
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In the fall self description she said, (1) "Nothing special but 

all right, I guess. I like a lot of sports and dates. Well you know 

the kind of a person that goes out a lot. " (2) "Well, some persons 

don't like me at all, but then still others like me a lot. I have a lot 

of friends here at school, and I hope to make more friends in the 

teacher. " (3) "I would like to be a person who helps anyone who 

needs help, in school. Anywhere else in the country. . . .I'd like to 

take a course in where I could go to other countries and help other 

people. " (Client made a sound like "ouuuuuuuu". . .perhaps calling 

the worker.) 

In the spring she said, (1) "Pretty good. " (2) "I don't know. " 

(3) "Dependable, nice." 

Interpretation: In the fall the ratings based on the judges' 

evaluation of Nancy's responses on this test were 5, 6, 6. Nancy 

thought she was active socially but recognized that not all would like 

her. She wanted to help others. This response did not seem to fit 

Nancy's behavior. She seemed more interested in her own desires 

than in considering other people. 

In the spring the ratings on this test were 5, 5, 3. Her re

sponses were much briefer. 

Self Portrait, Analysis: in the fall: 

This girl seems to have expressed most of her hostility 
and much of her feeling about everything. Uncertain about 
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herself and how she should act, she may be anxious about 
speaking out lest she say the wrong thing or perhaps hurt 
someone's feelings. 

Self concept: She may see herself as being neat, well 
groomed, fairly attractive but as a sort of "weak sister" who 
does not want to have to assert herself and who feels uncom
fortable when she does so. She may think that she is"wishy-
washy" and may feel sad about herself and her chances in 
life. 

Spring Analysis: This girl may be lovely looking in an 
unhappy, self-contemplative fashion. Refined and well 
groomed but puzzled and sad because she does not achieve 
more, she seems to have turned her thoughts inward even 
while physically she continues to be present in her environ
ment. She wants very much to measure up, to be able to 
assert herself and to take responsibility, to be an accepted 
member of the world in which she lives physically. But 
she may feel that this dream--like her other fantasy--is 
not likely to come true and to bring her happiness. 

Self concept: She seems to see herself as one who has 
been given some but not the most important of nature's 
gifts—and so is dejected, indecisive--only part of a person. 
She may know that she is anxious about expressing her feel
ings lest they be revealed as too childish as well as anxious 
about her femininity lest she be accepted and liked only for 
it. 

Direction of Change: Undesirable inasmuch as she is 
more preoccupied--in the spring--with the negative aspects 
of her personality. She seems to be considerably less happy 
and less willing to be self assertive. 

Interpretation: The analysis of the fall portrait revealed an 

uncertainty. . .Also, this girl was always well dressed and well 

groomed. This seemed very important to her. 

The analysis of the spring portrait suggested the same ten

dency to withdraw as indicated by the interview and self description. 
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This portrait was interesting in that appearance seemed so important 

that she even placed mole markings on the portrait, as they appeared 

on her face. 

In summary, Nancy's scores in the reading tests were higher 

in all tests except the Stanford Achievement Test and the word dis

crimination subtest of the Metropolitan Achievement Test for grades 

3 and 4, the latter test score being one point lower. Thus, it would 

seem that Nancy was reading better, as she said in her interview. 

Nancy was often noisy in the class. She would often start 

giggling and continue to giggle over things which did not seem so funny. 

At other times she would seem morose and unhappy. The reading 

teacher had a conference with her in October. At that time she said 

she was unhappy at home so it was hard for her to keep her mind on 

her school work. Her unhappiness stemmed from her dislike of her 

foster father. She said because of this she sometimes hated all men. 

This girl's behavior indicated definite emotional problems which she 

may have attempted to hide by her childish behavior. 

Her self concept measures were inconsistent. While her 

responses to the sentence completion and Q-Sort of Adjectives tests 

suggested a more positive self concept, the interview, self descrip

tion and self portrait suggested a more negative view. 

Her reading scores indicated an improvement in reading, 

but her self concept tests indicated little change. 
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Subject 23, Olive: 

In responding to the incomplete sentences in the fall, Olive 

used 221 words to complete all sentences. In the spring she used 

125 words to complete 34 sentences. 

In the fall Olive said that when she had to read she really-

enjoyed it. She liked to read "mysteries and romances. " When 

reading math she learned more, but did not like reading science. 

She thought she would read more "if she had more time" and felt that 

special help in reading "helped her learn new words. " Although she 

felt her reading was improving, she hoped she could read better. 

School was to learn and have a good time. She thought books 

were good to learn from; homework was for her to learn, and study

ing was so she could have a good job when she was old. She could not 

understand why people quit school, and hoped she would never quit. 

At the time of the test she felt "very good"; the future looked 

"very good"; and she looked forward to it. She planned to go "to 

work" when she finished school but was afraid she "wouldn't finish. " 

She wanted to be "a secretary. " She often worried "about my family" 

and wished she had a lot of money. She felt "bad" when "nobody 

talked to me. " 

In the spring she said when she had to read she had to learn 

to get the main idea. She liked to read "jokes and love magazines." 
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She felt books were too silly but studying was "OK" and homework 

was to practice her work. She could not understand why people "had 

to go to school. " 

At the time of the test she felt "happy" and the future looked 

"OK. " She did not know how she could "stand some people" and wished 

people "wouldn't be so mean. " She planned to "work" when she fin

ished school. She still worried about her family and wished someone 

would help her "in her problem. " 

Interpretation: In the fall the ratings based on the judges' 

evaluation of Olive's responses on this test were 7, 7, 7. Olive had 

a positive view of the future and even had an idea of the type of work 

she wanted to do. However, she indicated home difficulties. She was 

also afraid she would not finish school even though her view of school 

was quite positive, as was her view of reading. These responses 

give a rather positive self concept. 

In the spring the ratings on this test were 4, 2, 4. A more 

negative view was suggested here. She was still worried about her 

home and wanted help in solving a problem. Her view of school seemed 

considerably more negative. Her responses concerning reading were 

similar although she made fewer responses in this area. Thus, it 

would seem that Olive had a slightly negative self concept at this time. 

In the Q-Sort of Adjectives Olive made the following distribu

tion: 



252 

Positive Adjectives Negative Adjectives 
Like Me Not Like Me Not Sure Like Me Not Like Me Not Sure 

Fall 
Spring 

23 
24 

7 
4 

19 
21 

8 
3 

34 
32 

9 
16 

The total positive adjectives selected as "like me" plus the negative 

adjectives selected as "not like me" were 57 in the fall and 56 in the 

spring. The positive adjectives selected "not like me" plus the nega

tive adjectives selected as "like me" totaled 15 in the fall and 7 in 

the spring. There were 28 adjectives selected as "not sure" in the 

fall; in the spring there were 37. 

From "like me" to "not like me": a day dreamer, jealous, 
shy, unattractive 

From "not like me" to "like me": original, annoying, clumsy, 
disagreeable 

From "like me" to "not sure": bright, fair, intelligent, 
persistent, popular, ignored, poor, quiet, a worrier 

From "not sure" to "like me": careful, generous, good, sensi
tive 

From "not like me" to "not sure": artistic, carefree, bad, 
disgusted, disturbs others, insolent, noisy, selfish, 
slow, sneaky, waste time 

From "not sure" to "not like me": a failure, nervous, quick 
tempered, sloppy, unsure, weak 

Interpretation: In the fall the ratings based on the judges' 

evaluation of Olive's responses on this test were 7, 7, 7. Her selec 

tions of the adjectives in the test suggested a rather positive self 

The following are changes that she made from the fall to the 

spring: 
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concept. Most of the adjectives she selected indicated a positive 

view. Only a few suggested a negative attitude with even fewer in this 

category in the spring. However, she was "not sure" of more than 

one-fourth of the adjectives in the fall and even more in the spring. 

Evaluation of the adjectives changed showed more rejection of adjec

tives having negative implications. She accepted some of these as 

being like her and changed some to the "not sure" category; whereas, 

they had been selected as "not like me" in the fall. This would indi

cate little change in self concept from the fall to the spring test. 

Olive's limited responses made evaluation difficult. Olive 

was bilingual, which suggested she had earlier schooling in Mexico. 

She felt accepted by others but recognized a problem in speaking and 

reading. 

In the spring the ratings for this test were 8, 7, 7. 

In the fall interview she used 675 words. She said she did 

not speak English well, so it made her "nervous when I had to read. " 

Vocabulary made her reading hard. She could read in Spanish. She 

did not like science because she "couldn't understand it. " She claimed 

to read some at home but said, "I don't know how to read well. " She 

thought others would say she was "friendly." She gave very limited 

answers. 

In the spring she used 591 words. She felt her reading was 

improved. "I know how to pronounce the words and understand them. 
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I can understand more about the meaning. M She had learned to use 

the dictionary so had learned new words. She liked school because 

she could make friends. She liked math but not science. Others 

would say she liked to joke with them, talk with them, make friends. 

She did not like to recite or demonstrate in class because "It makes 

me nervous. " She felt students should be made to do the work. 

Interpretation: Olive's spring interview suggested reading 

improvement. She gave concrete ways she thought she had improved. 

She still seemed to be able to make friends but was not confident 

enough to be active in class. This conformed to teachers' observa

tions. Olive rarely recited in class. On the few occasions she did, 

the teachers were sure she knew the answers and gave her additional 

encouragement. However, she was able to give more accurate and 

complete answers on written work as the year progressed. 

In the fall self description she said, (1) pause. . .the client 

called worker back into the room and said she didn't know what the 

question meant. When worker explained by saying, "They just want 

you to talk about yourself. What kind of person do you think you are ? 

Client indicated "I don't know how to say it." Worker also indicated 

client could answer in Spanish if she wanted to. "Well, I think I am 

a. . . (pause) tall, have black hair, brown hair. I'm Mexican. I'm 

not so pretty but. . .1 don't know. " (2) "They think I'm a good player. 
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I'm good in sports. Some think I'm good for math or for history. 

They think I'm going to be a tall girl. I'm not gonna be short. " (3) 

"I would like to be a (repeat) a secretary, to work and give some 

money to my parents. I would like to work and have a lot of money to 

give to my parents and buy food for my brothers and sisters. I would 

like to be a. . .a secretary, that's all. " 

In the spring she said, (1) "I think I'm happy." (2) "They 

think I'm friendly, happy." (3) "I think a happy person to help 

others. " 

Interpretation: In the fall the ratings based on the judges' 

evaluation of Olive's responses on this test were 5, 5, 5. Her fall 

response suggested a quite negative view but may give insight into the 

problem she expressed a need for help in solving earlier. 

In the spring the ratings were 6, 6, 7. Even though she was 

much briefer in the spring, her responses seemed more congruent 

and more positive. 

Self Portrait, Analysis: in the fall: 

This one appears to be far more aggressive--dominating--
sure of herself and of her ability to manipulate and to get 
what she wants. She, too, may put some emphasis on being 
refined but may not carry through as thoroughly on her groom
ing. She has strong dependency needs but may bend over 
backwards to appear independent and self-sufficient. Her 
feelings toward others appear to be less than positive, and she 
may expect others to be hostile toward her. 

Self concept: She may see herself as more forceful and 
capable and attractive than she actually is. Not perceiving 
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herself as a whole person, she may feel it necessary to keep 
her emotions tightly governed by her intellect lest she speak 
and show how much she really dislikes a number of people. 

Spring Analysis: Self-preoccupied, narcissistic, turning 
to day-dreams for enjoyment and for escape from a world 
less glamorous and exciting as well as less appreciative of 
her than is her fantasy, this girl muses on being the most 
beautiful, applauded, sought-after young girl of her day. She 
may day-dream, also, about being in such an exalted position 
that she will be the socially dominant--commanding figure 
who then "upstages" and is sarcastically belittling of those 
around her. 

Self concept: She may see herself as being beautiful and 
superior and perhaps that it is only spite on the part of others 
which keeps them from affirming this. She may see herself, 
also, as one in whom the "still waters run deep"; and she may 
disdainfully refuse to share with other people--preferring to 
think of them as inferior and superficial. 

Direction of Change: Undesirable inasmuch as her nega
tive qualities seem more marked in the spring, plus a stronger 
tendency to use her sexual attractiveness perhaps to manipulate 
others. 

Interpretation: Although the analysis of Olive's self portraits 

suggested a more negative self concept, it did not seem to describe 

her observed behavior. However, again it was possible that her self 

portrait revealed what she actually felt, while the other tests sug

gested the feelings she wanted others to see. She did say books were 

too silly and she did not know how she could stand some people, which 

reflected the tendency to belittle. 

In summary Olive's reading scores in the spring were higher 

in all tests. This would tend to support her belief that her reading had 

improved. 
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The tests of self concept were inconsistent. Her responses 

in the self description suggested a more positive view. The other 

tests were more negative. In Olive's case there did not seem to be a 

relationship between her reading improvement and her self concept. 

Although school seemed important and Olive wanted to be 

trained as a secretary, she was afraid she would quit school rather 

than finish. She seemed able to make friends and associate with 

others, but indicated a lack of ability to communicate in the class-room 

situation. Her limited ability to speak English may have been a factor 

in this respect. She expressed concern for her family and a need to 

work. It may be that Olive thought she might have to quit school in 

order to help support her family. She was the oldest child in a family 

of eight children. 

Subject 24, Ira: 

In responding to the incomplete sentences in the fall, Ira used 

136 words to complete 47 sentences. In the spring he used 72 words 

to complete 26 sentences. 

In the fall he said that when he had to read he got bored, but 

he liked to read about mechanics and hot rods, when he did not have 

anything to do. He felt he would read more if it were interesting, and 

special reading help was all right. School and studying were all right 

but books were boring. His father helped him with anything. 
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At the time of the test he felt like fighting. People thought 

he was crazy; the future looked good and he looked forward to it. He 

planned on being a mechanic. He often worried about his parents. 

He wished he could get a job. 

In the spring he said that when he had to read he got tired, 

but liked to read about mechanics. He thought school was boring 

(he had much absence); books were nothing; homework a waste of 

time, and studying no good. When he received his report card he 

threw it away. At the time of the test he said he felt tired and run

down; the future looked "very puzzled. " He planned to work when 

he finished school and wanted to be a mechanic. He worried about 

his mother. He wished his parents "knew English. " He felt bad 

when he saw "someone cry. " He did not know how "to work. " 

Interpretation: In the fall the ratings based on the judges' 

evaluation of Ira's responses on this test were 5, 4, 5. His re

sponses indicated a concern for his parents and a desire for a job. 

On the day of the test he seemed to feel that others were against him 

and he wanted to fight back. School was rather neutral but books and 

reading were boring, even though he was interested in reading about 

cars. 

In the spring the ratings on this test were 3, 2, 3. He said 

he just felt tired, rather than voicing the aggression expressed in 

the fall. However, most of his other responses were quite negative. 
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He was not sure what was in the future for him. He wanted to work 

but did not know how. All school work seemed of no value. 

In the Q-Sort of Adjectives Ira made the following distribu

tion: 

Positive Adjectives Negative Adjectives 
Like Me Not Like Me Not Sure Like Me Not Like Me Not Sure 

Fall 37 1 11 2 35 14 
Spring 35 2 12 6 9 36 

The total positive adjectives selected as "like me" plus the negative 

adjectives selected as "not like me" were 72 in the fall and 44 in the 

spring. The positive adjectives selected "not like me" plus the nega

tive adjectives selected as "like me" totaled 3 in the fall and 8 in the 

spring. There were 25 adjectives selected as "not sure" in the fall; 

in the spring there were 48. 

In the spring Ira made the following changes from the fall: 

From "like me" to "not like me": carefree 

From "not like me" to "like me": a day dreamer, quiet, shy 

From "like me" to "not sure": a leader, considerate, good, 
original, persistent 

From "not sure" to "like me": generous, neat, sensitive, 
trusting, a worrier 

From "not like me" to "not sure": angry, annoying, bad, care
less, clumsy, disturbs others, dumb, fat, a gossip, ignored, 
jealous, lazy, nervous, noisy, a pest, picked on, restless, 
sloppy, slow, small, sneaky, unhappy, waste time, weak 

From "not sure" to "not like me!':: disagreeable 
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Interpretation: In the fall the ratings based on the judges' 

evaluation of Ira's responses on this test were 8, 8, 8. His selection 

of the adjectives suggested a quite positive self concept. Although 

he selected 25 adjectives in the "not sure" category, almost all of 

the others suggested a positive view. 

In the spring the ratings on this test were 6, 6, 6. He 

greatly increased those adjectives in the "not sure" category and 

increased the number selected as "not like me. " Evaluation of the 

adjectives changed tended to support a less positive view. 

In the fall interview Ira used 341 words. He liked English 

but not math; "it gets too confusing. " He said he read pretty good 

except for some long words. He felt that a good student had "more 

brains than I. . .than others. " He thought others could trust him and 

that they liked him. He did not know how teachers would describe him. 

In the spring interview Ira used 442 words. He thought his 

reading had improved but he did not know how. He said he did not 

like or dislike school. He thought he could improve when something 

interested him. He felt that if he wanted to learn he could learn. If 

he were not interested, "I wouldn't try to study, and I wouldn't try to 

learn it." He did not want to be a good student; he said, "Don't have 

the brains. " He thought it was easier for others to learn because 

"They study harder. " He did not like reading, neither did he like to 

recite or demonstrate because he was "shy. " 
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Interpretation: In both the fall and spring interviews Ira indi

cated little interest in school. He thought he could learn anything he 

really wanted to, but most things in school were not worth the effort. 

In the fall self description Ira said, (1) "I think I'm the kind 

of person that's shy. . .dependable and ready to work for school. " 

(2) "Others think I'm friendly. . .uh. . . good and so forth. " (3) "I 

would like to be a respectable person. " 

In the spring these were his answers: (1 and 2) "I don't know.11 

(3) "I would like to be just a good citizen. " 

Interpretation: In the fall the ratings based on the judges' 

evaluation of Ira's responses on this test were 5, 6, 5. There was 

considerable agreement between what he thought he was, what others 

thought he was and what he wanted to be. All answers suggested a 

rather positive view, even though his responses were brief. 

In the spring Ira's responses were so limited that no evalu

ation could be made. 

Self Portrait, Analysis: in the fall: 

This boy appears to be timid, uncertain, self-effacing, 
although at times he may be able to be cutting in his remarks. 
He may be basically more intelligent than he appears to be. 
He probably would like to be socially successful with his 
peers and a "hit" with the girls; but it seems likely that this 
desire is kept mainly for day-dreams and that, in actuality, 
he draws back from both. He may be inclined to be somewhat 
suspicious of the motives of those who try to befriend him; 
and he may nurse grudges and easily take offense where no 
offense was meant. 
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Self concept: He may see himself as being socially-
forceful, very attractive, and a movie star type, just wait
ing to be discovered--may have difficulty in separating this 
fantasy concept from reality. He may know that sctually 
he feels more comfortable by himself and with his day
dreams than he does with people. 

Spring Analysis: This boy wants very much to appear 
to be more mature than he is or than his age would warrant. 
Anxious about showing the strong hostility he feels and about 
being decisive and self-assertive, he seems to be afraid of 
his own impulses as well as of the world about him. Suspici
ous, hostile, anxious, he seems also to be confused in his 
thinking and preoccupied with being guarded and evasive. 

Self concept: He may see himself as being mature7 
powerful, capable, as well as older and more mature than 
his peers. He may somewhat know, however, that he does 
not always see situations and people as do others and/or 
hear what is said in the same way as do others. He may 
need therapy. 

Direction of Change: Undecided inasmuch as the change 
has been drastic but in the spring presents quite a different--
and no more desirable--personality than in the fall. If these 
were drawn by the same person, then psychological evalu
ation, at least, is definitely indicated. 

Interpretation: The spring self portrait analysis is a good 
/ 

description of Ira's ostensible behavior. He was always well dressed 

and carefully groomed. He took special care that his hair was always 

in place. Comments of the analyst on his spring portrait, in discus

sing direction of change, were interesting in that the two portraits 

were markedly different. The first he drew with less difficulty than 

many. While drawing the second he sat by a window where there was 

a fairly good reflection and drew his portrait. 



263 

In summary, Ira's reading test scores in the spring were 

all higher except the Metropolitan Achievement Test for grades 3 

and 4, word discrimination subtest. Some of the spring scores were 

considerably higher. These would indicate an improvement in his 

reading skill. He also thought he read better but did not know what 

had helped. 

Ira's attendance was very poor. He seemed to think he knew 

most of the things being taught in school, so there was no need to waste 

his time there. His main interest was the girls. His actions indicated 

he thought he was wise in the ways of the world and wanted others 

(especially girls) to recognize it. This was also suggested in his por

trait analysis. 

Ira indicated a concern for his family. Although he wanted 

to be a mechanic he did not seem to think he was prepared. Also, even 

though he tried to impress the other students and the teachers with his 

knowledge of the world, he indicated a feeling of antagonism towards 

others. His self portrait suggested that this "bravado" might be a way 

to cover for his felt inadequacy. He seemed to want to be a leader. 

When he was once chosen to be on a committee to plan activities, he 

seemed quite pleasant; however, after a few meetings the committee 

still did not present any plans to the group. When other class members 

asked why they had not had a report from the committee, Ira did not 

want to be on the committee any longer. Therefore, he was replaced. 



Although Ira thought his reading had improved and this belief 

tended to be supported by the reading tests, his self concept tests 

suggested a more negative self concept. 

Sub.ject 25, Patty: 

In responding to the incomplete sentences in the fall, Patty 

used 197 words to complete 39 sentences. In the spring she used 205 

words to complete 37 sentences. 

In the fall she wrote that when she had to read she was inter

ested. She liked to read about how to do certain things and found 

reading science very interesting, but did not like reading math. She 

liked to read when she had an interesting story. Her father thought 

reading was good for her and she was one of the few who said her father 

helped her in her work. 

School was fun at times, and homework was "OK. " She hoped 

she would never drop out. She wanted to go to college. She made 

several responses indicating a desire to be at the regular high school 

all day and not be at the university, one reason being that she could 

not see much of her friends. She often worried about her grades. 

Books were sometimes-interesting but sometimes boring. 

At the time of the test she felt tired. People thought she was 

very shy, and she was afraid to say something wrong. She wanted to 

be a beautician when she finished school, and looked forward to the 

future and her career. 
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In the spring she said that when she had to read she some

times enjoyed it, and liked to read about teenagers. She sometimes 

did not understand when she read math but felt that reading science 

was interesting and exciting. She would read more if she were in the 

mood, and liked to read when she had nothing else to do. Both parents 

helped her when she needed it. She felt she read better than she used 

to, but still wanted to improve more. 

School was "all right but sometimes it gets you. " Home

work was "OK. " She again indicated her dislike of being at the uni

versity rather than in regular high school classes. She said books 

were fun to read. When she took her report card home she was often 

satisfied. 

At the time of the test she felt "tired and happy in some ways. " 

She wished she could become something in the future. She hoped to 

be a beautician or airline hostess. 

Interpretation: In the fall the ratings based on the judges' 

evaluation of Patty's responses on this test were 5, 6, 6. She indi

cated considerable dissatisfaction with the present. She did seem to 

have a rather positive view about reading and was one of the few who 

made a positive statement about her father. 

In the spring the ratings on this test were 4, 4, 5. These 

responses suggested a more pessimistic view of the future and a 
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continued dislike of being at the university. However her responses 

concerning school and reading tended to be more positive. 

In the Q.-Sort of Adjectives Patty made the following distribu

tion: 

Positive Adjectives Negative Adjectives 
Like Me Not Like Me Not Sure Like Me Not Like Me Not Sure 

Fall 30 2 17 5 37 9 
Spring 35 3 11 1 45 5 

The total positive adjectives selected as "like me" plus the negative 

adjectives selected as "not like me" were 67 in the fall and 80 in the 

spring. The positive adjectives selected "not like me" plus the nega

tive adjectives selected as "like me" totaled 7 in the fall and 4 in the 

spring. There were 26 adjectives selected as "not sure" in the fall; 

in the spring there were 16. 

In the spring Patty made the following changes from her 

selection in the fall: 

Prom "like me" to "not like me": stuck up, unsure 

From "not like me" to "like me": none 

From "like me" to "not sure": intelligent, persistent, serious, 
quiet, shy 

From "not sure" to "like me": attractive, bright, dependable, 
fair, graceful, hard working, original, skillful 

From "not like me" to "not sure": strong, disturbs others 

From "not sure" to "not like me": a leader, rich, disagree
able, dumb, a failure, a follower, insolent, misunderstood, 
sneaky 
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Interpretation: In the fall the ratings based on the judges' 

evaluation of Patty's responses on this test were 8, 8, 8. She indi

cated a quite positive self concept and an even more positive view 

in the spring. 

In the spring the ratings on this test were 9, 9, 9. Evalu

ation of the adjectives changed also indicate a more positive view in 

her spring selections. 

In the fall interview she used 174 words. She said she liked 

school but math was hard. Friends would say she was real quiet. 

Most of her responses were brief. She thought a good student "has a 

nice personality--does good in his school work. " She said she did not 

like to talk during a class discussion. She said, "I get along with my 

buddies." 

In the spring interview she used 317 words. She thought her 

reading had not improved, yet she later said, "I can read a little bit 

faster and can understand a little bit better. " She liked to read teen

age stories and newspapers. She felt she could get along with anybody. 

She liked school but did not like math. She thought she could be a 

good student if she really tried. Vocabulary was the hardest part of 

reading. She thought others would say she was quiet. When the sub

ject was interesting she liked to recite in class and she was willing to 

demonstrate something to others. Teachers should be more strict; 

they should just give the student a 5 if he did not work hard. 
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Interpretation: In the fall her responses indicated that Patty 

was shy and withdrawn. She was positive about school and her ability 

to get along socially. 

In the spring her responses were generally more positive. 

She expressed herself more freely even though she seemed to contra

dict herself concerning her reading improvement. 

In the fall self description she said, (1) "I think I am a quiet, 

shy. . . .ummm." (2) "Shy, quiet, and. . . . and crazy." (3) "I 

wouldn't like to be too shy, neither too quiet. " 

In the spring she said, (1) "I don't know. . . .quiet." (2) 

"Nothing. " (3) "I don't know. " 

Interpretation: In the fall the ratings based on the judges' 

evaluation of Patty's responses on this test were 3, 2, 2. Her answers 

were brief and she seemed dissatisfied with herself as she and others 

saw her. Her limited response and lack of congruence suggested a 

quite negative self concept. 

In the spring her responses could not be judged. This seemed 

to contrast with her responses in the spring interview and her selec

tions of the adjectives. 

Self Portrait, Analysis: in the fall: 

This girl has some drawing talent. She is generally inse
cure--is uncertain and anxious about her femininity and her 
intellectual capacity. She seems to be trapped in self-con-
templation; and she may demonstrate poor social judgment. 
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At times, with her peers, she may be somewhat self-dram
atizing"-at other times, she may be far less socially 
aggressive and decisive than she day dreams about being. 
She feels that she has been given a "raw deal" and is wary 
about trusting anyone. 

Self concept: Patty may see herself as an attractive 
facade of a person who is and should be the center of atten
tion. She may see herself as being moody, theatrical, 
inwardly more capable than people know. She may see her
self as one who has been hurt by others--as being quite 
different inside from what she presents herself to be on the 
outside. 

Spring Analysis: Serious, reflective, determined, 
this girl probably looks within herself for direction and 
satisfaction. It is likely that she can be self-assertive at 
times--even that she can ride roughshod over others in 
order to prove her point or carry through on her plans. 
She may be sarcastic if disagreed with. She does not seem 
to need to conform to the mores of the others in her group 
and may at times verbalize her independence, implying 
that her way of operating is the mature way, whereas that 
used by her peers is childish. 

Self concept: She may see herself as being older, more 
mature--independent--decisive--responsible--capable than 
are her peers. She may feel that she actually has little in 
common with them and for this reason is more comfortable 
when with adults. 

Direction of Change: Desirable inasmuch as she is less 
anxious about her body impulses and actually feels more 
adult. On the negative side, however, would be her dimin
ished capacity for empathizing with other people. 

Interpretation: The analysis of the self portrait suggested 

uncertainty and insecurity. This may be the reason for her very shy 

behavior. Her aggressive and decisive feelings were well suppressed 

as they were never expressed enough to be observed by any of the 
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teachers. She did seem rather aloof during some of the class activi

ties and discussions. 

In summary, although Patty's spring score on the Gray Oral 

Reading Test was considerably higher, most of the other scores were 

nearly the same or slightly lower. This indicated quite a contrast 

between the individualized and group tests. 

Patty seemed to be more able to participate in a social situ

ation as the year progressed because her shyness became less evident. 

However, she may have become more prone to look down on others, 

even though this view was never observed to have actually been ex

pressed. When considering her classroom behavior it was observed 

that she was a more responsive student as the year progressed. In 

the early part of the year she seemed too shy to take part in any class 

activities or discussion. 

Patty's reading scores indicated reading improvement. Her 

responses in the self concept tests were inconsistent but indicated 

some improvement in the spring. 

Subject 26, Rita: 

In responding to the incomplete sentences in the fall Rita 

used 193 words to complete 46 of the sentences. In the spring she 

used 40 words to complete 19 sentences. 
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In the fall she said that when she had to read she felt gay; 

she liked to read about teenagers and enjoyed reading math. She 

would read more if she had time, and felt that special reading help 

was good. School was good for boys and girls her age; books were 

very useful; homework was too much for her; but studying was good. 

She hoped she would never be a teacher. She often worried about 

school. 

At the time of the test she said she felt sick, and people 

thought she was the kind of girl who liked to go out nights. She did 

not know how to speak good English. She felt that the future was 

looking good, and planned to work after finishing high school. She 

wanted to be a singer or a star, and wished she could be good enough 

in everything. She wished people would not talk about others and she 

was afraid to do things wrong. I 

In the spring she said that when she had to read she "didn't." 

However, she liked to read about love. She thought comic books were 

good. She felt that other books were not good and wished teachers 

"weren't there. " She felt school was good but homework was not good. 

She felt bad when she took her report card home. She wrote that when 

she finished high school, "that's it. " At the time of the test she felt 

"bad. " She wished she could go around the world. She also wished 

people would not "talk too much. " 
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Interpretation: In the fall the ratings based on the judges' 

evaluation of Rita's responses on this test were 4, 7, 5. Her re

sponses suggested some difficulty in her social environment, possibly 

to the extent that she had much satisfaction in dreaming of success. 

She looked forward to the future. Her responses about school and 

reading were quite positive. 

In the spring the ratings on this test were 2 ,  1, 2. Her re

sponses suggested a quite negative view. She seemed unhappy with 

school, others and herself. 

In the Q-Sort of Adjectives Rita made the following distribu

tion. 

Positive Adjectives Negative Adjectives 
Like Me Not Like Me Not Sure Like Me Not Like Me Not Sure 

Fall 30 7 12 10 20 21 
Spring 29 8 12 15 27 9 

The total positive adjectives selected as "like me" plus the negative 

adjectives selected as "not like me" were 50 in the fall and 56 in the 

spring. The positive adjectives selected "not like me" plus the 

negative adjectives selected as "like me" totaled 17 in the fall and 

23 in the spring. There were 33 adjectives selected as "not sure" 

in the fall; in the spring there were 21. 

The following are changes that she made from the fall to the 

spring: 
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From "like me" to "not like me": likable, persistent, skillful 

From "not like me" to "like me": attractive, good, popular, 
a follower, jealous, noisy, small, waste time 

From "like me" to "not sure": carefree,considerate, hard 
working, loyal, sensible, grouchy, unattractive 

From "not sure" to "like me": dependable, graceful, original, 
trusted, annoying, ashamed, tired 

From "not like me" to "not sure": imaginative, disagreeable, 
unsure 

From "not sure" to "not like me": bright, strong, bad, clumsy, 
dirty, disliked, a failure, fat, misunderstood, a pest, 
quiet, selfish, silly, slow, a worrier 

Interpretation: In the fall the ratings based on the judges' 

evaluation of Rita's responses on this test were 7, 6, 6. Her selec

tion of adjectives was slightly positive, both in the fall and in the 

spring. 

In the spring the ratings on this test were 6, 6, 8. She 

became more sure of herself but added an equal number of adjectives 

to both the positive and negative categories. In evaluating the adjec

tives changed, there seemed to be little change in her overall view. 

In the fall interview Rita used 1096 words. She said reading 

and social studies had been hard for her in school. She felt that her 

limited English made reading hard for her. She first realized that 

others could read better than she when she was in the sixth grade. 

English vocabulary and long words were hard. She also had trouble 

with little words. One problem was that some Spanish words are 
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similar to English words, but sometimes do not mean the same, so "I 

get mixed up." She did not like reading and social studies, but did 

like math and P.E. She only read if she did not have anything else 

to do, and she had not read during the summer. 

She liked people "with good personalities. " She thought 

others would say that she is shy and bashful. "I don't like to be around 

'cause, I don't know. . . .1 can't talk to them easily. " "Some might 

say that I'm like them, but I'm not. " She would like to be a secretary 

and go to college. 

In the spring interview she used 264 words. She felt that 

she read better than before, but did not know in what way. She did 

not read and did not like to read. Most of her responses were quite 

negative. She wanted to be a secretary, and she thought she would 

need three years of college to be one, but did not want to go to college. 

"I don't like college. " She did not like to recite or demonstrate in 

class because "I get nervous. I don't like to get in front of nobody. " 

She said "we shouldn't have come to the university. It's no good 

here. " At high school she could know more people. 

Interpretation: In the fall Rita again indicated a lack of 

success in two areas: association with others and reading. She 

thought the English vocabulary and long words in reading were diffi

cult. This was also expressed by a few others. Again she seemed 

defensive about what others thought of her. 
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In the spring Rita's responses indicated dislike of reading, 

school, and being at the university rather than at the high school. 

Her reason for wanting this, however, was social, as expressed by 

many students in this group. They did not want to be separated 

from friends who had all their classes in the high school. 

In the fall self description she said, (1) "Well, sort of shy 

person. I could be friendly to people. Like to be like other people, 

make friends to everybody and wish to help several people and the 

ones who really need help, I like to help them. " (2) "Well, just an 

ordinary person. Not like other girls, fooling around with boys, 

and other people, like teachers making them real angry or something. 

I like to get along with people. That's the best way you could be to 

yourself and other people. Be friends. That's the way you get along 

together." (3) "Spanish." 

In the spring, she said, 

(1) I can't think of what kind of person I am. I don't 
know how to describe myself. Never did. These questions 
have been repeated over and over again for many persons. 
Any special things, but nobody has any answers. Nobody has 
given the answer, the truth of the question. No, but I an
swered this question, but these questions are too personal 
for everybody. And I think these three questions, in which 
they are the same can not be repeated over and over again. 
I think with one time which it could be repeated is better 
than twice or more. But they don't really know the answers 
to these questions so in my fake, I won't answer this ques
tion. You never can tell, what can go. You can say one 
thing. 

(2) You can say one thing; other people can say other 
things; you really can't say what kind of person you really 
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are. So I refuse to answer these questions. . . .in which 
they are all the same. So I won't answer no question from 
them, these three. 

Interpretation: In the fall the ratings based on the judges' 

evaluation of Rita's responses on this test were 4, 5, 4. Her re

sponses to the first two questions suggested a desire to be accepted 

by others, but seemed rather critical of some. Her response to the 

third was in Spanish, but through an oversight was riot translated 

beforie the tape was re-used. 

In the spring Rita's response was critical of the questions. 

Although she did not answer the questions she expressed resentment. 

This resentment or a tendency towards being defensive in response 

to personal questions was expressed by the Mexican-American stu

dents rather often. They seemed to want to withhold any information 

which would reveal their personal feelings and affairs. 

Self Portrait, Analysis: in the fall 

This young woman may be indecisive about asserting 
herself; but she would like very much to be the center of 
attention—tries to pattern herself after girls whom she con
siders to be glamorous and publicly approved of. Pleasant 
as to manner and probably groomed in the latest teenage 
fashion, she may--inside--have limited capabilities as to 
achievement and leadership. 

Self concept: She may see herself as being attractive, 
in style with the fashions, pleasant, and "with it. " However, 
she may realize that her efforts are in the directions named 
and not toward academic achievement. 
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Spring Analysis: This girl has some drawing talent. 
Possibly sexually attractive and active--probably with others 
taking the initiative and being aggressive in this connection, 
however, she probably is emotionally immature. Possibly 
somewhat anxious about her oral--dependency needs, never
theless, she may follow others (whom she admires) into 
situations which will cause her difficulty. 

Self Concept: She may see herself as being a pretty girl, 
feminine, sexually attractive, a little on the weak side when 
it comes to being dominated and/or influenced by others. 
She may know that at times she impulsively says or does 
things which later prove to be to her disadvantage. 

Direction of Change: Desirable. She may not be as easy 
to get along with at home--in the spring--but she has matured 
somewhat and has acquired some positive feelings about her
self. On the negative side, she may be more easily influenced 
by her peers now and perhaps not always in positive directions. 

Interpretation: The characteristics suggested in the spring 

analysis of Rita's self portrait may have been revealed in her self de

scription. This analysis tended to describe Rita's change in observed 

behavior. In the fall she was rather quiet, willing to try to improve 

her skills, but easily led by others. However, as the year prog

ressed she became increasingly critical, so that by the end of the 

year she was "against" everything in the program and criticised the 

teachers and the work assigned, rather than trying to do it. 

In summary Rita's reading test scores were inconsistent. 

She was absent the day the class took the Metropolitan Achievement 

Test for grades 5 and 6, so she had to take it with a small group 

later. She was angry because she did not want to take the test. Her 
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score was considerably lower than her fall test score. She wanted 

to take the Stanford Achievement Test in the spring and had a higher 

spring score. 

Although the test scores did not indicate consistent reading 

improvement, it may be that these scores did not reflect her true 

reading skill. 

Her responses in the self concept tests seemed to indicate 

a more negative view. Yet it is possible that she had become sure 

enough of herself to express herself as suggested in the self portrait 

analysis. If this was true, then Rita made a positive gain. 

Subject 27, Jack; 

In responding to the incomplete sentences in the fall, Jack 

used 186 words to complete 33 of the sentences. In the spring he 

used 94 words to complete 25 sentences. 

In the fall he said that when he had to read he did not feel like 

reading. He liked only reading in science or math. Many of his re

sponses indicated interest in these two subjects. He even wished 

his father were working in science. He wrote that school was fun, 

especially P.E. He did not like books, except for science books, 

which he liked to read. He liked math homework. He hoped he would 

never fail high school. 
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At the time of the test he said he was tired of running the 

880. People thought he was a bad boy, and he wished people would 

not think he was. He hoped to work with something that had to do with 

math when he finished school. He wanted to work in science, too. He 

was afraid he would not finish school. 

In the spring he said that when he had to read he preferred to 

read books he liked. He felt reading in science was his best work. He 

would read more if he had the books he liked. He felt special reading 

help was "OK", and he felt he would like to read better than he did. 

He thought he would like working in science, and looked forward to 

learning more science. He thought studying was "OK" and wished 

someone would help him in dictionary work. He wanted to be put in 

a high math class. 

Interpretation: In the fall the ratings based on the judges' 

evaluation of Jack's responses on this test were 4, 6, 4. He wanted 

to be better than he thought others considered him to be. Most of his 

responses indicated interest in math and science. 

In the spring the ratings on this test were 7, 5, 7. His re

sponses indicated a continued interest in science and a more positive 

attitude toward reading and the improvement of his skills. 

In the Q-Sort of Adjectives Jack made this distribution: 

Positive Adjectives Negative Adjectives 
Like Me Not Like Me Not Sure Like Me Not Like Me Not Sure 

Fall 3 4 42 9 5 37 
Spring 2 2 45 7 1 43 
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The total positive adjectives selected as "like me" plus the negative 

adjectives selected as "not like me" was 8 in the fall and 3 in the 

spring. The positive adjectives selected as "not like me" plus the 

negative adjectives selected as "like me" totaled 13 in the fall and 

9 in the spring. There were 79 adjectives selected as "not sure" in 

the fall; in the spring there were 88. 

The following are changes that he made from the fall to the 

spring: 

From "like me" to "not like me": none 

From "not like me" to "like me": none 

From "like me" to "not sure": a leader, a follower, jealous, 
nervous, restless, tired 

From "not sure" to "like me": a day dreamer, weak, a worrier 

From "not like me" to "not sure": confident, intelligent, a 
gossip, not clean, quiet, small 

From "not sure" to "not like me": none 

Interpretation: In the fall the ratings based on the judges' 

evaluation of Jack's responses on this test were 2, 1, 2. His selec

tion of the adjectives suggested a very unsure boy or a refusal to 

reveal his true attitude toward himself. His behavior in school 

tended to support the latter. For example, when two teachers visited 

a home to try to solve a difficulty of one of the students, they saw 

an open gas flame burning in the tightly closed home. Since the 

problem they were trying to solve was related to the student's health, 
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one of the teachers explained the danger of the open flame in a tightly 

closed home, in a class discussion. Jack was very critical of the 

teachers in this discussion and said that the teacher was prying into 

their private affairs. He refused to accept any other possible explan

ation. 

In the spring the ratings on this test were 1, 1, 2. His 

spring selection of adjectives indicated little change. 

In the fall interview Jack used 617 words. He said he liked 

school but reading was pretty hard. "When I had to read to the whole 

class I got mixed up and I can't read. Them words are too hard for 

me and I don't understand it. I don't know how to pronounce them and 

their meanings. " He realized in the seventh grade that others read 

better than he. Teachers kept him after school and had him read for 

them, but he did not feel that it had helped. When reading to others 

he became fearful and couldn't think right. He thought he could read 

all right silently. MI don't know what a good student is because I'm 

not one." He could remember that in the sixth grade others read 

faster and he felt nervous. 

He liked to be around people who liked him. He thought 

others might say he was mean; some might say he was a nice guy who 

treated them right. When he finished school he was going into the 

service, then try to get a job in math or science. He would like to go 

to college. If teachers would explain well, it would help students. 
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In the spring he used 697 words in the interview. He thought 

his reading had improved. He no longer stumbled over words as he 

had in junior high school. He felt that timed reading tests, looking up 

words and the reading films all had helped him. He said, "I read 

more. " He seemed to like more subjects. He thought this year was 

better for him, but did not know how. He said that he was sometimes 

reading for fun. He did not know how others would describe him. He 

was taking a more active part in class "maybe because I got inter

ested in things like science in the science fair. " Asked if it were easy 

for him to make friends, he said, "No. I don't know. Maybe because 

they don't like me, some of them, well I hang with them and some of 

them I don't. Some don't like me; I don't know why. It doesn't bother 

___ ii me. 

Interpretation: In the fall Jack recognized a reading diffi

culty and thought he read better silently than orally. Thus, he seemed 

quite sensitive about this deficiency. Here again he thought others 

would describe him in rather negative terms, but some might say he 

was all right. He hoped to further his education by going to college. 

In the spring he suggested a more positive feeling toward 

his reading ability and toward school. His responses generally re

flected a feeling of greater competence. 

In the fall self description he said, (1) "A neat person. " 

(2) "They think I'm a nice guy." (3) "I would like to be a nice person 

to treat everybody nice. " 
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In the spring he said, (1 and 2) "I don't know. " (3) I would 

like to be a scientist.11 

Interpretation: In the fall the ratings based on the judges' 

evaluation of Jack's responses on this test were 6, 6, 6. His re

sponses were very limited. 

In the spring Jack made no response to the first two ques

tions. Here again he may have wished to say nothing which might 

reveal his feelings to others. There were no ratings on this spring 

response. 

Self Portrait, Analysis: in the fall: 

This boy tries to hide his feelings of inadequacy and 
insecurity behind a front of superiority. He may use clown
ing and/or ridiculing of others in order to boost his own ego. 
Actually inside he feels that he has been deprived of something 
essential to being an adequate and capable person. His ridi
cule is probably biting and possibly painful to others. 

Self concept: He may be fooling himself into thinking that 
he is really superior to others--that he is the model others 
should follow. But actually he has no dependable self-concept 
and can tolerate himself only by tearing other people down. 

Spring Analysis : This boy either is not interested in what 
is going on around him, and/or wants to observe it without 
showing that he is doing so, or he may feel that the environ
ment is threatening and so prefers to conceal his alert obser
vation of it. His oral needs appear to be strong; but he may 
be anxious about being orally aggressive. He seems to be 
somewhat preoccupied with his appearance, virility, and what 
others think of him. Apparently he has some drawing talent. 

Self Concept: He may see himself as being very attrac
tive, socially personable, and somewhat superior to his peers. 
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He may know that he is on guard with others and that he likes 
to keep his thoughts and feelings to himself. 

Direction of Change: Desirable since he no longer needs 
to hide behind ridicule of others. However, he is still very 
fearful of exposing himself to the scrutiny of other people--
probably is quite guarded and evasive with other people. 

Interpretation: The analysis of Jack's self portrait was 

another good description of this boy's behavior. His spring portrait 

was interesting in that the subject was wearing dark glasses. These 

dark glasses were always worn, almost as though they were some

thing he could hide behind. 

Two other things might reveal more about Jack. He was one 

of the students who wanted to have special instruction from the Uni

versity Reading Center. He was given individual instruction. The 

teacher giving Jack this instruction seemed to use materials and 

methods which should have been very helpful to him, yet after the 

first few lessons, he did not want to attend this class any more. It 

was only through the insistence of the classroom teacher that he fin

ished a program he had asked to start. Jack's only reason for wanting 

to discontinue was that he did not like the class. 

The second event concerned some interesting artifacts which 

relatives had sent to Jack from Mexico. Arrangements were made 

for him to learn more about them by working with a person on the 

university staff who was a specialist in this area. Jack was very 
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much interested at first but did not maintain this interest long enough 

to read related materials and complete a report so that others could 

learn from his experience. 

In summary the scores on the spring reading tests did not 

indicate Jack's reading had improved. Although the Gray Total 

Passage score was considerably higher in the spring, there was much 

inconsistency in the other scores. 

Jack's responses suggested he lacked confidence. He thought 

some people would say he was not a good boy but others might differ 

with them. He seemed to want to conceal his feelings from others. 

To do this he was critical of others and tended to withdraw from any 

situation which might reveal any weakness. 

Jack's reading scores indicated little reading improvement. 

The self concept tests also were inconsistent. Thus, it would seem 

that Jack had made little change in either area. 

Subject 28, Ken: 

In responding to the incomplete sentences in the fall, Ken 

used 152 words to complete 45 sentences. In the spring he used 172 

words to complete 47 sentences. 

In the fall he said that when he had to read he did not like it, 

but he liked to read about animals, and when alone. He made several 
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other noncommittal responses such as "When I read math I read 

math", and "studying for me is studying. " School was where you 

study. Books were for reading and learning. Going to college was 

a waste of time. 

At the time of the test he felt tired. People thought he was 

smart, and he looked forward to being an engineer. He was afraid 

of "big monsters behind me. " He said, "I don't know how people 

go crazy." He wished people would not be "firebugs. " He also said, 

"I hope I'll never go to prison. " He could not understand why some 

people were stupid. He planned to go into the service when he fin

ished school. He wished his father would be a father. He often 

worried about himself and wished someone would help him find a job. 

In the spring he said that when he had to read he forgot what 

he was doing. He liked to read about sports and preferred reading to 

listening. He read math carefully and felt that reading science was 

helpful in the future. He would read more if he had time and felt that 

special reading help was good for him. He thought he read better 

than last year but would like to read better still. 

School was a good place to learn; books were very inter

esting things; homework not too bad, and studying was a good way of 

learning. He thought he might go to college when he finished high 

school. He hoped he would never break his arm. At the time of the 

test he felt tired, and could not understand why he felt like that. He 
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looked forward to his future. He wished his mother were nicer and 

teachers more "respectable. " He said others thought he was a stu

dent, but wished people would not talk about him behind his back. He 

wanted to be a millionaire and wished someone would help him get 

rich. He often worried about his parents. 

Interpretation: In the fall the ratings based on the judges' 

evaluation of Ken's responses on this test were 3, 3, 3. His re

sponses suggested a need for psychological help. There seemed to 

be considerable conflict in many of his responses. 

In the spring the ratings on this test were 6, 7, 7. A more 

positive self concept was suggested here. He was positive about the 

future but concerned about his parents. He seemed to desire more 

understanding from parents and teachers. His responses concerning 

school and reading indicated a more positive view since he thought he 

had improved. 

In the Q-Sort of Adjectives Ken made the following distribu

tion. 

Positive Adjectives Negative Adjectives 
Like Me Not Like Me Not Sure Like Me Not Like Me Not Sure 

Fall 33 1 15 3 30 18 
Spring 11 5 33 1 43 7 

The total positive adjectives selected as "like me" plus the negative 

adjectives selected as "not like me" were 63 in the fall and 54 in the 

spring. The positive adjectives selected "not like me" plus the 
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negative adjectives selected as "like me" totaled 4 in the fall and 6 in 

the spring. There were 33 adjectives selected as "not sure" in the 

fall; in the spring there were 40. 

The following are changes that he made from the fall to the spring: 

From "like me" to "not like me"; rich, sensible, angry, jealous 

From "not like me" to "like me": a worrier 

From "like me" to "not sure": artistic, careful, cheerful, con
fident, cooperative, considerate, courteous, dependable, 
friendly, generous, good, graceful, imaginative, loyal, 
likable, neat, nice, original, persistent, skillful, trusting, 
quiet 

From "not sure" to "like me": well dressed 

From "not like me" to "not sure": coordinated, quick tempered, 
sneaky 

From "not sure" to "not like me": ambitious, bright, sensitive, 
afraid, ashamed, careless, disliked, disturb others, ignored, 
insolent, misunderstood, sad, shy, skinny, slow, unhappy, 
waste time 

Interpretation: In the fall the ratings based on the judges' 

evaluation of Ken's responses on this test were 8, 7, 7. His responses 

suggested a rather positive self concept. 

In the spring the ratings were 7, 7, 7. A more negative view 

indicated here, with adjectives changed from fall to spring supporting 

this view. 

In the fall interview Ken used 896 words. He claimed he 

always got mixed up with words, when reading orally. "I get excited. 

I forget some words; I leave some words out. I read OK silently." 

In the second grade he knew from his report card that he was having 
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trouble. "Maybe it was in reading. . .1 used to get tired out. . .in 

reading I used to. . . . get out of breath or something like that. I used 

to stumble with some words. I used to say the numbers and the words 

. . . and I would get all tired out. I used to make my breath come 

out. I couldn't say any more. I used to get all mixed up. " 

He thought others learned more easily than he. He liked to 

read, but got mixed up, then tired. He did not know how others would 

describe him. He said he never got into trouble in school. His 

teachers might say he was quiet and "he didn't do very good. " He 

liked school. It made him nervous to demonstrate to the class or to 

read. 

In the spring interview he used 453 words. He felt that he 

was reading better. "I don't stumble over words like I used to. " He 

said he had learned a lot of vocabulary and was doing more reading. 

He felt that vocabulary study and using the dictionary had helped. He 

wanted some college training, maybe. He felt he could be a good 

student if I put my mind to it. If I work a little harder. " The hardest 

thing for him in reading was "reading to a group. I get nervous. " But, 

he did not know why. Stumbling over big words had caused the most 

trouble. "I want to read fast and get nervous then, and stumble over 

the words. " He felt it was easier for others to learn in reading than 

for him. He said that he now read magazines and newspapers for fun. 
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"My mother is always sick so they hardly ask me about school. " But 

his parents wanted him to finish school. 

He did not know what kind of people he chose to be around, 

and did not know how others or his teachers would describe him. He 

still did not like to recite or demonstrate to the class because "I get 

all nervous or something", but felt he was taking a more active part 

in class now because "we work more in groups together. " He wanted 

to be an aircraft mechanic when he finished high school. At the end 

of the interview he said, "Those are hard questions. When you say 

something here, they don't go at you. They start telling you things, 

helping." 

Interpretation: In the fall Ken's description of his early read

ing and reason for not reciting indicated considerable anxiety. He 

had experienced little success and even thought his teachers would 

give a negative description of him. Ken seemed to have quite a low 

self concept at this time. 

In the spring interview his responses suggested a more posi

tive attitude towards reading, although he still "gets nervous" when 

he reads to a group. He could tell how his reading had improved, 

and he said he read more. Although he still could not say how others 

would describe him, his responses tended to indicate a more positive 

view. 

In the fall self description these were his replies to the three 

questions: (1) "A kind person. . . .let's see. . . .(unintelligible 
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comment). (2) "A kind person, helpful, helpful person. " (3) (a 

sound like "whew" indicating difficulty in answering) "A kind person, 

well doing person." (same sound again) 

In the spring, he said, (1) "I don't know. . .not too bright. 

I don't know. " (2) "I don't know what others think of me. " (3) "Like 

to be a person that can be smart, can do anything, know how to do 

many things." 

Interpretation: In the fall the ratings based on the judges' 

evaluation of Ken's responses on this test were 6, 5, 6. Ken indi

cated considerable difficulty. His responses were very limited. He 

wanted to be what he thought he was and what others thought he was. 

In the spring the ratings on this test were 3, 4, 2. His 

responses suggested conflict. This would indicate a more negative 

view. 

Self Portrait, Analysis: in the fall: 

Anxious about asserting himself, not sure he can control 
his emotions, feeling a lack of virility and perhaps of psychic 
energy, this boy may hide behind his glasses--may actually 
turn away from people even while closely observing them 
when he thinks they aren't looking. He seems to be more 
inner--than outer--determined and directed, may seem hard 
to reach and motivate. 

Self concept: He may see himself as being unattractive, 
not very energetic or masculine or popular--as unable to 
hold his own with the other boys--as having littleto offer 
and as receiving little in return. 
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Spring Analysis: Preoccupied with the past rather than 
with the future--with his inner workings rather than with 
what is going on around him, this boy wants to be older, 
more masculine and self-assertive. He probably daydreams 
a lot about being socially dominant and sexually attractive. 
But if he faces up to himself--and he probably does not--he 
knows that he really feels weak, indecisive, hostile, guarded, 
and suspicious of others' feelings toward him. 

Self Concept: He may see himself as being quiet and 
manly, contemplative with still waters running deep beneath 
the surface--as being far more capable and dominant as to 
potentiality than he lets people know through his actions. 

Direction of Change: Desirable. He seems to be trying 
to be more manly and mature in the spring--as well as more 
self-assertive and capable of handling responsibility. On 
the negative side, however, he seems to be more anxiously 
concerned with virility and more sensitive to any implied 
criticism. In both pictures, he apparently cannot commit 
himself and does stay involved with himself and the past 
rather than being able to involve himself in interpersonal 
relations and to stake out some goals in his environment. 

Interpretation: The analysis of his self portraits tended to 

describe Ken's behavior. His tendency to withdraw was suggested in 

the other self concept techniques. The direction of change as sug

gested seemed to be supported also. However, all indicated consid

erable difficulty. 

In summary Ken's scores in the spring reading tests showed 

slightly lower scores on all subtests of the Metropolitan Achievement 

Test for grades 3 and 4. However, all other tests showed consider

ably higher scores. These scores seemed to be supported by Ken's 

description of his reading improvement. 
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Ken's responses to the self concept questions tended to re

flect a rather negative self concept in the fall even though his selec

tions of the adjectives and self description suggested a more positive 

view. In the spring many of his responses suggested an improved 

self concept. 

Ken's reading scores suggested an improvement in his 

reading ability. He also seemed to have a more positive self concept. 

Subject 29, Sally; 

In responding to the incomplete sentences in the fall, Sally 

used 153 words to complete all the sentences. In the spring she used 

138 words to complete them. 

In the fall she said that when she had to read she tried to think 

of what it was telling her. She liked to read about love and romance, 

after she had done all her work. She would read more if she wanted 

to; she felt special help in reading was silly, and reading in junior 

high had been easy. School and books were "OK" for a while; home

work was easy, and studying was "OK. " She could not understand why 

she did not like math. At the time of the test she felt "OK" and the 

future looked "OK." She felt bad when others talked about her, and 

wished people would not look at her so much. She wanted to get mar

ried when she finished school and looked forward to a nice guy. She 
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wanted to be a queen. She often worried about boys, and wished her 

father were a nice man. 

In the spring she said that when she had to read she did not 

like it; but liked to read about other boys and girls if the story were 

good. She did not want special help in reading and would read more 

if she wanted to. School, homework, and studying were silly, but 

books were "OK. " When she took her report card home she burned 

it. She disliked math. 

At the time of the test she was happy; people thought her to 

be friendly, nice, sweet and cute. She felt bad when others talked 

about her. She hoped she would never have anything bad. She wished 

she were taller. She often worried about her boy friend and planned 

to get married when she finished school. The future looked "well, with 

God's help." She wished her father would be a little nicer. 

Interpretation: In the fall the ratings based on judges' eval

uation of Sally's responses on this test were 3, 5, 4. Sally seemed 

quite interested in social success but indicated some difficulties in 

this area. Her desire to be a queen indicated fantasy. Although 

math caused her difficulty, she viewed most of her school work more 

positively. 

In the spring the ratings on this test were 5, 3, 3. Her 

responses suggested a more negative view. She still seemed con

cerned about her relations with others, including her father. She 

indicated a dislike for most school-related activities. 
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In the Q-Sort of Adjectives Sally made the following distri

bution: 

Positive Adjectives Negative Adjectives 
Like Me Not Like Me Not Sure Like Me Not Like Me Not Sure 

Fall 28 9 12 5 33 13 
Spring 34 12 3 7 43 1 

The total positive adjectives selected as "like me" plus the negative 

adjectives selected as "not like me" were 61 in the fall and 77 in the 

spring. The positive adjectives selected "not like me" plus the nega

tive adjectives selected as "like me" totaled 14 in the fall and 19 in the 

spring. There were 25 adjectives selected as "not sure" in the fall; 

in the spring there were 4. 

In the spring Sally made the following changes from the fall: 

From "like me" to "not like me": a leader, quiet, unhappy, 
unsure 

From "not like me" to "like me": artistic, bright, courteous, 
afraid, annoying, clumsy, dumb, jealous, noisy, sneaky 

From "like me" to "not sure": loyal, serious, tired 

From "not sure" to "like me": cooperative, generous, original, 
polite, obedient, successful, a follower 

From "not like me" to "not sure": none 

From "not sure" to "not like me": carefree, confident, con
siderate, intelligent, popular, careless, grouchy, ignored, 
nervous, quick tempered, restless, sad, shy, silly, small, 
unattractive 

Interpretation: In the fall the ratings based on the judges' 

evaluation of Sally's responses on this test were 7, 7, 8. Her selection 
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indicated a positive self concept in the fall and seemed to indicate 

an even more positive view in the spring. 

In the spring the ratings on this test were 8, 8, 8. Evalu

ation of the adjectives does not indicate much change. She placed 

more negative adjectives in the "not sure" category and was sure 

of more words. 

In the fall interview she used 857 words. She liked reading, 

and teachers helped her by going slow and not rushing the students. 

In reading, some words were hard for her. She did not like math 

because it was so hard. Reading and history were hard but she liked 

them. Others would say that she was quiet, sometimes noisy, nice 

and friendly. Teachers would say she sometimes was noisy. "I 

always tried to read and if I had & difficult word I'd ask for help. " 

In the spring she felt that her reading was better because 

"I can read faster and pronounce words a little better." Dividing 

words into syllables helped, and looking them up in the dictionary 

also helped. She said she read more now. She recognized that she 

had trouble pronouncing long words, but was improving. She did not 

know how others would describe her, but felt she took a more active 

p a r t  i n  c l a s s  b e c a u s e  " I  k n o w  m o r e  p e o p l e  t h a n  I  d i d  l a s t  y e a r .  . . . 1 1  

Interpretation: In the fall her responses indicated difficulty 

in reading. However, she seemed to have made the best of this 
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problem. The description which others would give of her suggested a 

better social adjustment than her responses in the sentence completion. 

In the spring she could tell ways she had improved her read

ing. Her responses about school and reading indicated that she felt 

more capable in these areas. Her relationship with others seemed 

very important to her. 

In the fall self description she said, (1) "Well, I don't know what 

kind of person I am. Sometimes I'm noisy and sometimes I'm shy; 

sometimes I'm silly; sometimes I'm lazy; and things like that." (2) 

"Well, some people think I'm nice. Some people think I'm cute. Others 

may think some other things, but I like to have friends. They're real 

nice to me and I like to be nice to them. " (3) "Well, I like to be a 

person that likes to be known and likes to be called on and everything. 

I try all my questions so I can answer them all. I try to do my best in 

everything. I like to be a singer because I love to sing. Maybe some

day I'll go someplace to sing because I love to sing. " 

In the spring these were her answers: (1) "I don't know, but 

you helped a lot and helped me better than I was before, and I think I 

got a lot out of it. I know I learned more than last year. " (2) "So far 

they all like me and I've made a lot of friendships with everyone. I 

still got all my old friends and my new friends and some friends that 

are gonna come later in the future." (3) "I'm not sure. Just like 

other people like to be. Let people talk to me and tell me what's on 
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their minds so I can help them and they can help me and help each 

other and get along with each other." 

Interpretation: In the fall the ratings based on the judges' 

evaluation of Sally's responses on this test were 4, 5, 5. Little rela

tionship was indicated between what she was and what she wanted to 

be. Again her relationship with others seemed prominent in her think

ing. 

In the spring her response to the first question seemed directed 

toward the examiner, although Sally was alone. Her responses to the 

three questions indicated a more realistic view, and a slightly more 

positive self concept. The scores on this test were 6, 5, 6. 

Self Portrait, Analysis: in the fall: 

This girl is preoccupied with her own daydreams of 
glamour and conquest. She appears to have little sensitivity 
to the feelings of others and may be orally aggressive toward 
them. Does she have a vision defect in the left eye? 

Self concept: She probably sees herself as being the 
center of the universe--as being attractive, more thoughtful 
and reflective than others. She does not see herself as a 
whole person or as a happy one. 

Spring Analysis: This girl seems to be having trouble 
maintaining her balance. She appears to be reaching outward 
with some ambitious striving while at the same time trying 
to hold on to her daydreams which are filled with glamour 
aspirations. Emotionally immature and egocentric, she is 
concerned with being socially and sexually enticing. Right 
now she appears to be somewhat depressed both about some 
current difficulty she is in and about whether she can main
tain her balance and ever be able to proceed from where she 
is. She seems to have some drawing talent--possibly might 
be encouraged to study fashion illustrating. 
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Self concept: She may see herself as the victim of circum-
stances--may be rationalizing any guilt feeling she has—but at 
the same time may wish she had never grown up physically. 

Direction of Change: Undesirable inasmuch as she seems— 
in the spring—less mature, more concerned with virility--feminine 
attractiveness--and less able to release her aggressive and hos
tile impulses in a healthy fashion. Also, she is experiencing 
more guilt about something. On the plus side, however, is the 
increased ability to see herself as more of a person than just 
her social facade and intelligence. 

Interpretation: The analysis of Sally's self portrait seemed to 

be supported in statements she made in other self concept tests. She 

wanted to be a queen, to be a singer and to be well known. She was 

always neat and well groomed. The other points of the analysis did not 

seem so valid for Sally, as she seemed quiet and shy. The spring 

analysis suggested conflict and a more negative self concept. It may 

be that Sally felt aggressive but never openly expressed it. 

In summary, Sally was another who asked to have special 

reading instruction. She and Carol were given instruction together. 

While Carol was eager to attend these classes, Sally became less and 

less interested until after approximately the eighth week she refused 

to attend any more. In a conference the only reason she could give 

for not continuing was that she did not like the class. She said that 

if she were forced to continue she would quit school. After she was 

allowed to discontinue the special lessons, she made no other open ob

jections to her program, and seemed eager to do work assigned. 
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Sally had slightly higher scores in the spring on all of the 

reading tests. This would tend to support Sally's belief that her 

reading had improved. 

Sally seemed mainly concerned with her relationship with 

others. Although she wanted to be popular and liked by others, she 

worried about what they might say about her. She also indicated a 

poor relationship with her father. Perhaps she solved her frustra

tions by dreaming rather than being openly defiant or critical. 

Sally's reading tests indicated a slight reading improvement 

while the self concept tests and interview suggested little change in 

her self concept. 

Subject 30, Leo; 

In responding to the incomplete sentences in the fall Leo used 

133 words to complete all the sentences. In the spring he used 130 

words to complete 48 sentences. 

In the fall he said he liked to read war books but he did not 

know how to read. He enjoyed reading math and science. He needed 

special help in reading "words." He felt every word was hard but he 

was reading better than last year. He would like to read better than 

"I do today." 

School was for learning; books were good to read; and home

work and studying were good. He wished his parents knew he had a 
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good time at school. He also wished his teachers "were good to us. " 

At the time of the test he felt good; people thought he was 

dumb and he wished people would not stop talking to him. He often 

worried about his family, and wished his father would not drink. He 

planned to find a job when he finished high school and looked forward 

to working in the future. 

In the spring he said that when he had to read he "didn't read 

so good." He liked to read good books and when he felt good, but 

thought he did not know how to read. He thought reading math was 

good, but reading science was bad. He thought special help in reading 

was bad. 

School and books were good, as was homework; but studying 

was bad. He planned to go to work when he finished school. He felt 

the future looked bad, but he wanted to be a good worker. At the time 

of the test he said he felt good. People thought he was nice, but he 

wished people would not look at him. 

Interpretation: In the fall the ratings based on the judges1 

evaluation of Leo's responses on this test were 4, 5, 4. His responses 

indicated a slightly positive self concept. Although he recognized read

ing difficulties, he tended to value schooling and thought positively 

toward learning and reading. He indicated a feeling of incompetence 

and a home problem. 
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In the spring the ratings from this test were 5, 5, 5. Leo's 

spring responses still reflected conflict but suggested a slightly more 

positive view. There was no indication of home difficulties even though 

he suggested anxiety toward others. He still was positive about school 

and books although his reading was still a problem. 

In the Q-Sort of Adjectives Leo made the following distribu

tion: 

Positive Adjectives Negative Adjectives 
Like Me Not Like Me Not Sure Like Me Not Like Me Not Sure 

Fall 17 15 17 4 37 10 
Spring 39 6 4 6 39 4 

The total positive adjectives selected as "like me" plus the negative 

adjectives selected as "not like me" were 54 in the fall and 78 in the 

spring. The positive adjectives selected as "not like me" plus the 

negative adjectives selected as "like me" totaled 19 in the fall and 12 

in the spring. There were 27 adjectives selected as "not sure" in the 

fall; in the spring there were 8. 

The following are changes that he made from the fall to the 

spring: 

From "like me" to "not like me": artistic, bad, stuck up 

From "not like me" to "like me": attractive, carefree, con
fident, cooperative, good, graceful, helpful, kind, likable, 
neat, polite, insolent, picked on, sneaky 

From "like me" to "not sure": none 
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From "not sure" to "like me": brave, cheerful, courteous, 
dependable, fair, friendly, generous, intelligent, nice, 
sensible, successful, trusted, careless, disgusted. 

From "not like me" to "not sure": a leader, persistent, dis
agreeable, misunderstood, quick tempered, shy, unsure, 
waste time 

From "not sure" to "not like me": considerate, original, 
sensitive, angry, annoying, ashamed, dishonest, jealous, 
lazy, skinny, tired, unhappy 

Interpretation: In the fall the ratings based on the judges' 

evaluation of Leo's responses on this test were 6, 6, 6. His responses 

suggested a slightly positive self concept. 

In the spring the ratings on this test were 9, 9, 9. His spring 

selections were even more positive. Evaluation of the adjectives 

changed from the fall to the spring supported a more positive view. 

In the fall interview Leo used 237 words. He said he liked 

math; English was hard. "I was poor in reading." He realized his 

reading was poor when he was in the seventh grade. He felt teachers 

should "make sure students understand. " He felt good when he under

stood, bad when he did not. He did not know how others would describe 

him. Teachers would say that he could remember "pretty good. " 

Teachers shoiild "keep me in school, after school and make me learn 

the things I'm supposed to learn. " 

In the spring interview he used 225 words. He could under

stand better what he read but "I read too slow. " He felt it was easier 

for him to read, but not much. He did not think he could be a good 
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student. He described a good student as "one who behaves himself.11 

"Every time I tried to pronounce a word but I couldn't, and the other 

kids started laughing. . .in the fourth grade. I felt sorry, I couldn't 

read. She sent me to this special teacher but it didn't help. I got 

tired of going over there. " Leo thought it was easier for others to 

learn than it was for him. 

He did not recite because "I get all nervous when I get in front 

of the class. They don't understand what I'm saying (he talks very 

softly). Everybody is looking at me. " He could recite some better now 

because "I won't look at them. I don't get so nervous. I don't forget 

too much what I'm saying. " 

Interpretation: In the fall interview Leo said he had not recog

nized his reading difficulty until he was in the seventh grade. He seemed 

to think his school difficulties were caused by the teachers. 

In the spring interview he remembered he had had trouble in 

his reading earlier. He indicated being anxious over his lack of success 

in reading and in school. He did feel he could recite and read better in 

the spring. 

In the fall self description he said, (1) "I'm a person. . .fine 

person. " (2) "A kind person. " (3) "A good person. " 

In the spring he said, (1) "A nice person. " (2) "A good per

son. " (3) "A good person, an average person. " 
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Interpretation: In the fall the ratings based on the judges' 

evaluation of Leo's responses on this test were 6. 7. 6. 

In the spring the ratings on this test were 5, 7, 6. Leo's 

responses to the three self description questions both in the fall and 

spring were very brief and indicated considerable congruence. All 

responses suggested a rather positive view. 

Self Portrait, Analysis: in the fall: 

Anxious--perhaps more capable intellectually than his 
academic record may indicate, this boy seems to have some 
drawing ability and to feel closer to being a whole person 
than most of the other students do. He seems to feel de
pendent upon his glasses but does not hide behind them. He 
seems to have achieved more integration between emotional 
impulses and rational control. But he may not yet have 
learned how to handle his dependency needs, may be inde
cisive--and at times too easily led by more forceful per
sonalities . 

Self concept: He may see himself as being somewhat 
uncertain, overly serious and sad, anxious about asserting 
himself, and inclined to be overly sensitive to others' opin
ions of and comments about him. He may feel that a vision 
difficulty is a real handicap. And he may know that he feels 
more comfortable when he does not have to relate to several 
people at the same time. 

Spring analysis: This boy, for some reason, wants and 
needs to feel much older than his chronological age. He 
seems to have high fantasy self-esteem. However, he is in 
conflict in regard to controlling his impulses. And he is 
anxious both about being more self-assertive and decisive 
and about his body development and masculinity. He has 
strong virility strivings and certainly wants to impress 
others with his maturity. At the same time he has strong 
dependency needs. Leo has drawing talent. 
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He may see himself as being more mature, sensitive, per
sonable, thoughtful, serious, capable than are his peers. He 
may know that he feels more comfortable with fantasy than with 
reality while at the same time feeling that he should pay more 
attention to reality and confront it head-on. 

Direction of Change: Desirable inasmuch as he is willing 
to commit himself in the spring and can think of himself as 
being more mature. Also, he does not seem to be as acutely 
sensitive as before. On the negative side, however, would be 
the increase in anxiousness about whether he can integrate his 
rational control and body impulses. 

Interpretation: Many of the points emphasized in the analysis 

of Leo's self portrait were indicated in other self concept tests. Leo 

was always very quiet and withdrawn. He even spoke so quietly that 

many could not hear what he had said. If asked to repeat, however, he 

was often offended and just said he did not know. 

In summary, Leo's spring reading test scores were not con

sistent. On both of the Metropolitan Achievement tests he had consist

ently lower scores in the spring, but on the Gray Oral Reading Test his 

scores were higher. Although he thought his reading had improved, 

the reading test scores did not consistently reflect this improvement. 

Many of Leo's responses in the self concept tests reflected 

anxiety and lack of confidence. His behavior suggested a tendency to 

withdraw from social activities. However, he seemed to view himself 

slightly more positively in the spring. His participation in class acti

vities and social behavior tended to support this. Thus, although there 

was some question of Leo's reading improvement in the reading test 
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scores, he thought he read better. His responses in the self concept 

questions suggested a slightly more positive view. 

Subject 31, Mac: 

In responding to the incomplete sentences in the fall, Mac used 

60 words to complete 39 sentences. In the spring he used 127 words 

to complete 28 sentences. 

In the fall he said he liked to read funny books, and reading 

science "was fun. " He felt he was reading better than "last year" and 

wanted to read better than "average." School was education, but home

work "stinks. " When he took his report card home "I was nervous. " 

At the time of the test he felt "terrible"; people thought he was "small 

for the ninth grade"; he looked forward to "a high school education" 

and felt the future looked "great." He hoped he would never "be stupid. " 

In the spring he liked to read "mysteries, jokes and comics." 

Reading science "is fun." He would read more if "I wasn't so lazy." 

He made neutral responses such as "when I read math, I read. " "To 

me, books are books. " This was in both the fall and spring. School 

was "OK for people who wanted a good education when they grew up. " 

Books were "OK" when he "was interested. " He felt proud when "I 

make good grades", and when he took his report card home "I have 

had good grades." 
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He said he felt like "getting out of school. " People thought 

he was "a nice guy." He looked forward to "a good education" and 

felt the future "looked very interesting." "When I finish high school 

I will try going to college. " He also said, "I often worry about my 

education. " 

Interpretation: In the fall the ratings based on the judges' 

evaluation of Mac's responses on this test were 5, 3, 5. He thought 

his reading was improving but was uncertain of school success. Al

though at the time of the test he seemed negative, his outlook for the 

future was good. 

In the spring the ratings from this test were 6, 4, 6. Mac's 

responses seemed to be slightly more positive. He had broadened his 

reading interest, was more confident of his school success, even hoping 

to go to college. 

In the Q-Sort of Adjectives Mac made the following distribu

tion: 

Positive Adjectives Negative Adjectives 
Like Me Not Like Me Not Sure Like Me Not Like Me Not Sure 

Fall 37 3 9 7 31 13 
Spring 44 1 4 9 32 10 

The total positive adjectives selected as "like me" plus the negative 

adjectives selected as "not like me" were 68 in the fall and 76 in the 

spring. The positive adjectives selected "not like me" plus the 
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negative adjectives selected as "like me" totaled 10 in both the fall 

and spring. There were 22 adjectives selected as "not sure" in the 

fall; in the spring there were 14. 

The following are changes he made from fall to spring: 

From "like me" to "not like me": shy, small 

From "not like me" to "like me": coordinated, afraid, grouchy, 
restless, skinny 

From "like me" to "not sure": obedient, sensitive 

From "not sure" to "like me": ambitious, artistic, attractive, 
a leader, confident, courteous, intelligent, strong, tired 

From "not like me" to "not sure": popular, bad, disagreeable 
dishonest, disturbs others, insolent, noisy, waste time 

From "not sure" to "not like me": disgusted, a failure, jealous, 
picked on, poor, sad, slow, unhappy, unsure 

Interpretation: In the fall the ratings based on the judges' 

evaluation of Mac's responses on this test were 8, 8, 8. His selection 

suggested a quite positive self concept. 

In the spring the ratings on this test were 8, 8, 9. Evalua

tion of the adjectives changed tended to confirm a more positive view. 

In the fall interview he said: 

I was making bad grades until I moved here. Then the 
schools here taught me more things than I knew back there. 
Now I'm making l's and 2's and 3*s. Before I came here 
everyone did the same thing and I didn't know much about the 
things they were doing, so I didn't get good grades. Here 
I was put in a lower class. . .1 knew most of the stuff. 
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"Reading was hard; I don't know all the words. " He found 

quite a few words he could not figure out. "I don't understand and 

I don't read fast enough. Sometimes I get a little bit nervous. Not 

so bad after I knew the class better. " He used to dislike math but "I 

started tryin' and so I started gettin1 better. " He liked science be

cause "I just like to discover things. . .to learn about new things." 

He said, "Some of the kids were smarter than I was. They learned 

quicker than I did." He thought others would say he was a nice guy. 

Teachers might say he worked hard. 

In the spring he said, "I'm readin' better and remember 

better. I read more than I used to. " He thought the vocabulary 

practice, Science Research Laboratpry with questions about what he 

read, and the filmstrips on how to figure out words, had helped him. 

He was reading magazines, books about cars, true stories, and funny 

stories. 

Both he and his parents wanted him to go to college. He 

said that in the other school "Others were smarter than I was; they 

made better grades. " Both teachers and students would probably say 

that he "is a nice guy. " He used to get nervous when he could not 

"read good" and would not get up and say anything. "Now, I can. 

Sometimes when I know what I'm doing, I feel OK, not nervous. " He 

wanted to join the Air Force after four years of college. 
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Interpretation: In the fall Mac seemed to understand better 

his work and felt more confident in school since moving. He recog

nized a reading difficulty and thought others more capable than himself. 

He seemed to have a rather positive view since he felt accepted by 

others and thought he was getting along better. 

In the spring he thought he had evidence of reading improve

ment and could tell what had helped him. Again he indicated a broad

ened reading interest and expected to go to college. 

In the fall self description he gave these answers to the 

questions: (1) "I think I'm a boy." (2) "They think I'm a pretty nice 

guy. " (3) "A scientist. " 

In the spring he said: (1) "I am an average person. " (2) "They 

think I am a nice guy. " (3) "Be a person with a good education. " 

Interpretation: In the fall the ratings based on the judges' 

evaluation of Mac's responses on this test were 5, 5, 4. Although his 

responses were brief, there seemed little congruence between Mac's 

responses to the first and third questions. 

In the spring the ratings on this test were 5, 6, 6. His re

sponses suggested a more positive view. 

Self Portrait, Analysis: in the fall: 

This boy either has some talent for drawing cartoons or 
else he is quite mixed up between his fantasy and reality. He 
may be immature emotionally and physically, either not overly 
intelligent or else far more intelligent than his record suggests. 
Is he asthmatic? He appears to be overly sensitive--probably 
gets his feelings hurt easily. 
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Self concept: He may see himself as being sensitive, 
shy, inclined to keep his feelings and thoughts to himself--
as somehow different from other people, as sad and lonely. 

Interpretation: Mac would not do a portrait in the spring. 

However, his fall portrait suggested a psychological difficulty. This 

did not seem to be reflected in the other measures of self concept, 

unless possibly in the lack of agreement between his scholastic ability 

and goals. Although Mac was very quiet and shy at first, he seemed 

more confident and active as the year progressed. 

In summary, Mac's reading test scores in the spring were 

all higher than his scores in the fall. All self concept tests suggested 

a more positive view in the spring. Thus, in both reading and self 

concept Mac seemed to make positive gains. 

There was considerable agreement between the different self 

concept responses for Mac. He recognized poor reading skills and 

anxiety about this. He was also anxious about his other school achieve

ment. However, he felt his reading and ability to participate in class 

had improved. His college expectations seemed unrealistic in light of 

his past school success. 

Subject 32, Neal: 

In responding to the incomplete sentences in the fall, Neal 

used 119 words to complete all the sentences. In the spring he used 
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47 words to complete only 16 sentences. 

In the fall Neal said that when he had to read "I don't read. " 

He wrote, "I like to read nothing. " He changed one sentence to "I'd 

rather not read. " He liked to read math but reading science was 

"awful. " He wrote about special help in reading: "I don't like (it)." 

Reading in junior high had been "good. " School and books were "bor

ing" but studying was "good. " He wished teachers would "go to hell--

some. " He looked forward to "finishing high school", and planned 

to "join the army" when he finished. He thought the future looked 

'Wonderful. " On the day of the test he felt "lazy"; people felt he was 

"stupid"; he didn't know how "to remember"; but hoped he would 

never be "dome.." He wished people wouldn't "look at" him. He 

wished his parents knew "good English" and that his mother were 

"smart." He said he felt proud when he took his report card home. 

In the spring he said when he had to read he got tired. Read

ing in junior high school had been good; he read better than "I used to!' 

but wanted to read better than "I am doing now. " He said school was 

"something for me. " When he took his report card home his father 

looked at it. On the day of the test he felt "tired. " He still planned 

to "go into the army" when he finished school but was afraid "to go." 

Interpretation: In the fall the ratings based on the judges' 

evaluation of Neal's responses on this test were 2, 2, 3. His re

sponses reflected considerable dislike for reading but tended to be 
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more positive about school. Most of his other responses suggested 

feelings of inadequate scholastic potential. In spite of these feelings 

his expectations of the future were quite positive. This seemed unre

alistic . 

In the spring the ratings based on the judges' evaluation of 

Neal's responses on this test were 5, 0, 3. Although he responded 

to so few sentences in the spring and his responses were so limited, 

an accurate interpretation was difficult. The responses he did make 

tended to be more positive. 

In the Q-Sort of Adjectives Neal made the following distribu

tion: 

Positive Adjectives Negative Adjectives 
Like Me Not Like Me Not Sure Like Me Not Like Me Not Sure 

Fall 19 17 13 11 33 7 
Spring 30 9 10 17 20 14 

The total positive adjectives selected as "like me" plus the negative 

adjectives selected as "not like me" were 52 in the fall and 50 in the 

spring. The positive adjectives selected "not like me" plus the nega

tive adjectives selected as "like me" totaled 28 in the fall and 26 in 

the spring. There were 20 adjectives selected as "not sure" in the 

fall; in the spring there were 24. 

The following are changes that he made from the fall to the 

spring: 
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From "like me" to "not like me": considerate, annoying, dis
honest, sneaky 

From "not like me" to "like me": carefree, cheerful, graceful, 
happy, interested, kind, likable, trusting, disagreeable, 
disgusted, grouchy, noisy, quick tempered, shy, slow, 
stuck-up 

From "like me" to "not sure": cooperative, dependable, loyal, 
tired 

From "not like me" to "not sure": bright, courteous, skillful, 
bad, careless, clumsy, a day dreamer, disturbs others, 
misunderstood, nervous, restless, silly, waste time 

From "not sure" to "not like me": coordinated, sensitive, poor, 
skinny 

Interpretation: In the fall the ratings based on the judges' 

evaluation of Neal's responses on this test were 6, 6, 7. His selec

tion of adjectives in the fall suggested a slightly positive self concept 

with seeming little change in the spring. 

In the spring the ratings from the judges' evaluation on this 

test were 6, 6, 7. Evaluation of the adjectives changed also indicated 

little change. 

In the fall interview Neal used 70 words, while in the spring 

he used 131. He couldn't remember anything about past school exper

iences or his reading. Neither could he think of anything he liked 

or disliked about school. He thought he learned math quickly. He 

read magazines about boxing. He did not read anything during the 

summer. He did not know what he wanted to do after high school. 
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In the spring he felt his reading had improved because, "I 

can make out the main parts of the story.11 He was also better at 

"looking up the words in literature. " Neal thought his reading was 

better, but he still did not like to read and did not read any more than 

before. He thought others read better than he did, as evidenced 

"When I read out loud to the class." He read war stories for fun 

and had read about five of them during the year. He wanted to finish 

high school;this was also his parents' wish. He said he liked to be 

with honest people, and he again said that he learned math quickly. 

Although he was more responsive during this interview, most of his 

responses were still brief. 

Interpretation: In the fall most of Neal's responses were 

one word answers. His responses suggested an inability to express 

himself. He could give little information about his past experiences. 

In the spring Neal thought his reading had improved, and 

could describe ways he had improved. He felt most confident about 

math and was more optimistic about school. Honesty seemed impor

tant to him. 

In the fall self description he gave these answers to the three 

questions: (1) "I am the kind of person who likes to work. " (2) "You 

may think I'm not honest. " (3) "I would like to be honest. " 

In the spring, he said, (1) "I don't know. " (2) "Not honest. " 

(3) "I like to be honest. " 
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Interpretation: In the fall the ratings based on the judges' 
v 

evaluation of Neal's responses on this test were 3, 3, 2. Neal saw 

himself as able to work but his concern for honesty was prominent, 

and indicated conflict. In the spring his responses to the second and 

third questions were almost the same, but he couldn't respond to the 

first. Although two judges considered these responses more negative, 

the third did not. 

Neal's responses to these questions were revealing in that 

on one field trip some items were stolen from a gift shop. Neal had 

some of the stolen items and fitted the description of the boy suspected 

by the salesgirl at the shop. He would not admit any connection with 

the theft until taken to the office upon returning to school. 

In the spring the ratings based on the judges' evaluation of 

Neal's responses on this test were 2, 3, 1. 

Self Portrait, Analysis: in the fall: 

This little boy may be defective intellectually. Certainly 
he is markedly immature emotionally and may act out ag
gressively at least through temper tantrums. If he has not 
already had a full psychological evaluation, it surely must be 
indicated through his behavior as well as through his academic 
problems. 

Self concept: He certainly does not see himself as being 
like other boys of his age. He seems to feel that there is 
something wrong with his head, and he perceives what he sees 
in quite an unusual way. 
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Spring Analysis: This boy has very limited feelings of 
self-esteem. He feels that he is not adequate intellectually; 
and he may not be. Striving for some feeling of compe
tency--probably quiet, serious, pleasantly cooperative--he 
keeps his feelings to himself and in an inwardly pessimistic 
fashion plows on. 

Self concept: He probably knows that he does not pro
duce as much as do most of his peers and that he feels Elad 
because he cannot. He may see himself as one who did not 
get a full measure of capability and who must do as well as 
he can in spite of it but not without some feelings of infer
iority because he cannot compete successfully. 

Direction of Change: Undesirable for the most part 
because he now has less confidence in himself and feels 
more depressed. However, on the plus (?) side, he may 
be able--in the spring--to see himself, as well as other 
people, more realistically. 

Interpretation: The analysis of Neal's self portrait suggested 

a need for psychological help. The theft on the field trip and his ex

pressed concern about honesty would confirm this. Neal was quiet 

and withdrawn. His aggressive feelings were not openly expressed, 

even though they may have been felt. The spring analysis was an 

accurate description of his behavior. 

In summary, Neal had slightly higher scores on all spring 

reading tests except the Gray Oral test. On this test he had the same 

score on comprehension and a three-point lower total passage score. 

Thus, even though Neal thought his reading had improved, this was 

not supported by all reading tests. 

In the self concept tests there were many responses sug

gesting feelings of inadequacy. His consistent responses in all tests 
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were limited, suggesting inadequate ability or withdrawal. His score 

on the Weschler test was the lowest of this group. His behavior and 

concern for honesty suggested conflict and withdrawal. Neal's self 

concept did not seem to have changed much, but if there were any 

change it would probably be toward a more negative self view. 

Subject 33, Owen: 

In responding to the incomplete sentences in the fall, Owen 

used 185 words to complete the sentences. In the spring he used 174 

words to complete them. 

In the fall Owen said when he had to read he "didn't. " Most 

other references to reading were completed with "I'm alone. " For 

example, "I'd read more if I'm alone. " And, "I'd read better when 

I'm alone. " This tended to reveal his poor reading skill. He said 

every word "was hard." 

He said school was good if you like it, and books were fine 

when you could read them. He liked to read funny things, also math 

and science. He felt studying was some good, but homework was 

nothing sometimes. He wished teachers would let the students talk 

"too much. "(Too much" was often used by subjects in this group as 

meaning "a lot") 

At the time of the test he felt "very good. " People thought 

he'liked to joke. " He hoped he would never "go to jail. " He wished 
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his parents knew "a lot" and that his mother "would let him talk be

fore spanking. " He looked forward to "finishing high school" and he 

planned to marry when he finished. He couldn't understand why "people 

kill each other. " 

In the spring he said when he had to read he "tried to do it. " 

He liked to read about "race horses." Math and science were "OK. " 

He would read more if he "could understand it." He felt that special 

help in reading was "OK." 

School was "good to people who like it"; homework was "some

times easy"; but studying was "for the birds. " He felt books were 

"sometimes easy. " He hoped he would never "quit school", but was 

afraid he would quit before three years were up. He said he did not 

take his report card home. 

At the time of the test he felt "happy"; people thought he was 

"bad at times and nice at other times. " He felt the future looked "like 

a nice one." He looked forward to "getting married. " He planned to 

join the Marines when he finished school. He wished people would not 

"talk about" him. He wanted to be "a rich man. " 

Interpretation: In the fall the ratings based on the judges' 

evaluation of Owen's responses on this test were 5, 3, 5. Owen quali

fied most of his statements about school. Even though he recognized 

a limited reading skill he hoped to finish school. He expressed concern 
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for punishment, both at home and in the community, and also seemed 

to question his parents' ability. 

In the spring the ratings on this test were 7, 5, 6. His re

sponses in the spring reflected a more positive view. He seemed more 

adequate in reading as he had some things he liked to read. He still 

seemed ambivalent about school, both as to his success and his hopes 

for continuing. He felt happy and anticipated a good future even though 

he recognized criticism from others, which he did not like. 

In the Q-Sort of Adjectives Owen made the following distribu

tion: 

Positive Adjectives Negative Adjectives 
Like Me Not Like Me Not Sure Like Me Not Like Me Not Sure 

Fall 10 5 34 9 21 21 
Spring 8 1 40 7 20 24 

The total positive adjectives selected as "like me" plus the negative 

adjectives selected as "not like me" were 31 in the fall and 28 in the 

spring. The positive adjectives selected "not like me" plus the nega

tive adjectives selected as "like me" totaled 14 in the fall and 8 in the 

spring. There were 55 adjectives selected as "not sure" in the fall; 

in the spring there were 64. 

The following are changes that he made from the fall to the 

spring: 

From "like me" to "not like me": rich, afraid, lazy, not clean, 
poor, stuck up 
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From "not like me" to "like me": graceful, disgusted, 
grouchy 

From "like me" to "not sure": ambitious, good sport, loyal 
nice, persistent, strong, annoying, dumb 

From "not sure" to "like me": clean, kind, neat, popular, 
a follower, sneaky, a worrier 

From "not like me" to "not sure": a leader, considerate, in
telligent, clumsy, a gossip, noisy, picked on, quick 
tempered, restless, selfish, shy, silly, sloppy, unsure 

From "not sure" to "not like me": bad, day dreamer, dishonest, 
disliked, a failure, a pest, skinny 

Interpretation: In the fall the ratings based on the judges' 

evaluation of Owen's responses on this test were 3, 3, 5. Owen's 

fall selection of adjectives tended to reflect a slightly negative self 

concept. Although he selected twice as many adjectives suggesting 

a positive view as those reflecting a negative feeling, he was not sure 

of more than half of the total. 

In the spring the ratings on this test were 3, 4, 3. His spring 

selection suggested an even more negative view. However, evaluation 

of the adjectives changed did not seem to indicate a consistently more 

negative view. 

In the fall interview Owen used 1492 words. He said, "I 

haven't been doin' so good. They try to explain it but my mind goes 

to another thing. They are talking to me but I'm not listening, so when 

I go to the teacher and ask 'em again, he scolds me." He claimed he 

could not remember when he read. 
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W Can you tell me why you forget ? 

C "I try to play. . .er. . . doin' something to annoy people, 
bother somebody." 

He knew he was not doing as well as others, around the fifth grade. 

"I don't know the sounds of words. It takes me a long time to say it 

out. . .correctly. " He did not want the teacher to know he could not 

read well because she might get angry. He thought that if he could 

read a passage to himself first then he could read it out loud. He 

liked math and history and English the most. He wanted to finish high 

school because "you have to have a diploma to get a better job. " He 

sometimes read the newspaper comics and liked to read exciting things 

like "joke books." If others were describing him, "If it is nice people 

they would probably say something nice, but if I am bad with them, they 

would probably say bad things about me. " He did not know what bad 

things they would say, but if they said something good they might say, 

"probably that I give them candy, or sometimes I would be stingy with 

them. " Teachers might say, "I play more often than I do my work. 

My arithmetic Teacher was nice with us so I worked hard in his class, 

so he might say I was a nice guy. I might have to go one year of col

lege. I want to be a bricklayer or something, that needs a lot of high 

school or a lot of math. " He did not like to recite or demonstrate. He 

felt it was important for the teacher to "understand us in the way we 

write and read." Teachers should not "get angry when a student does 

not understand. " 
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In the spring Owen used 1413 words in the interview. He 

felt his reading had improved because "I read a little faster and I 

know how to divide words better." He thought the films and film-

strips about reading had helped him. He also said," I know what the 

story is about now when I read. " He thought he had not done well 

on the reading test because "I didn't feel like reading the day I took 

the reading test." And "when I do a test I don't do so good"; but he 

did not know why. Reading seemed easier because "Before, I missed 

little words and kept on going. Now I give a little more attention to 

them and not read it so fast, slowly, and I can read it the right way. 

I read comics, the newspaper, and sometimes my sister brings books 

from school, and I read and discuss them." His parents wanted him 

to finish high school so he would get a good job. He said he sometimes 

did not want to come to school, but then he did not want to miss math, 

mechanical drawing or P.E. "I like them a lot. " 

He chose his friends by a kind of testing of them. "I tell 

them, 'I'm going to be in a fight; do you want to come'? If they don't 

come, I just don't trust them or anything. " Math, P.E., and Mechan

ical Drawing--these he learned easily because "it was interesting. Any

thing interesting, I'm willing to go along with. " He sometimes liked 

to demonstrate "when I know what I'm going to say. " 

Owen liked to be around people he could trust. 
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W Can you tell me what it is that makes it easy to make friends ? 

C "When I first just look at them and when they say something 
funny, I kind of smile at them and pretty soon they are play
ing around, pushing me, so I just go along with them, push 
them back and just go along, play along. I try to work and 
do something, like when they are playing basketball, I throw 
real good. I try my best, to shoot at the basket. Really 
try to make friends. " 

He did not know how others would describe him, but teachers 

might say, "he plays around sometimes." He hoped to finish high 

school. He thought teachers should give students 5fs if they did not 

do their work. 

Interpretation: In the fall Owen had considerable insight into 

his reading and learning difficulties. He felt the teacher's attitude 

affected his desire and ability to learn. Although he had not done well 

in school, he felt an education was necessary for his future success. 

In the spring Owen thought his reading had improved and ex

pressed keen interest in some of his school subjects. He again ex

pressed the importance of an education and intended to finish high 

school. His means of making friends indicated the importance of loy

alty and physical prowess. . 

In the fall self description he gave these answers to the three 

questions asked: (1) "Let's see, I'm big. I try to act smart with 

boys sometimes, and I'm (pause) try to do what other boys do?" 

(2) (Client read to himself but there was a whispered verbalization 
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that was clearly audible. Then he read loudly.) "Sometimes they think 

I'm sad. Sometimes they think I'm nasty. Sometimes they think I'm 

nice. " (3) "I'd like to be able to do everything that other persons can 

do. Read as well as other people do, and be as nice as other people, 

and. . .that's all." 

In the spring he said, (1) "Sometimes I act right; sometimes 

I act better; sometimes I should do better." (2) "I don't know. Some

times I am kind, nice and generous, and sometimes I think bad; do 

things bad and don't think for myself. " (3) "A nice person for people to 

be proud of." 

Interpretation: In the fall the ratings based on the judges' 

evaluation of Owen's responses on this test were 5, 3, 5. Owen's self 

description indicated a need to be accepted by the boys but a desire to 

be better. 

In the spring, the ratings were 7, 5, 6. Although he still 

recognized the tendency to follow others, he seemed to feel he had 

more favorable qualities. 

Self Portrait, Analysis: in the fall: 

This boy seems to feel uncertain about his ability to con
trol himself through his own efforts. He would like to appear 
older than he is--may associate with older boys. But if he does, 
he feels anxious when with them, likes them to make decisions 
for him. 
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Self concept: He may see himself as being older than 
his classmates in years—and may actually be--but as less 
decisive and capable mentally than they are. He may be 
somewhat egotistical about his appearance--may like to be 
admired but may know that he has difficulty in asserting 
himself and in making decisions. 

Spring Analysis: This boy seems to be overly concerned 
with oral eroticism and with impressing others with his 
maturity. He feels superior to those with whom he asso
ciates, enjoys dominating them, and may at times hurt them 
with his detached manner and lack of feeling. He, too, has 
some drawing talent--perhaps for portrait study. 

Self concept: Owen may see himself as the deep, silent, 
ruthless leader of inferiors. Taking his pleasure where he 
finds it, he may see no reason or percentage in being con
cerned for the sensibilities or welfare of others. 

Direction of Change: Undesirable inasmuch as he is 
less sensitive, in the spring, to the feelings and needs of 
other people, is better able to assert himself over others, 
possibly to their disadvantage. 

Interpretation: The fall analysis suggested agreement with 

Owen's self description in that he tended to follow others. 

The spring analysis suggested a more dominating boy than 

was observed while he was attending classes. His method of testing 

his friends by seeing if they would fight for him, expressed in the 

interview, may suggest this attitude, however. 

In summary, Owen's scores on the spring reading tests were 

higher on the Gray Oral, and on the vocabulary subtest of the Metro

politan Achievement Test for grades 5 and 6. The other tests were 

near the same score or lower. The reading subtest of the Metropolitan 
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Achievement Test for grades 3 and 4 was considerably lower. Thus, 

there was not consistent evidence to support Owen's belief that his 

reading had improved. Owen had special instruction in the University 

Reading Center. Although he thought these classes helped him and 

he liked to attend them, he did seem to lose contact in his regular 

class. His class work did not continue to progress as it had before 

the special reading class began. 

In Owen's tests of self concept, the Q-Sort of Adjectives and 

Self Portrait suggest a more negative self concept in the spring. How

ever, the other tests suggested a more positive view. 

Owen's responses reflected poor behavior in almost all tests. 

He was concerned about his school success but recognized the tendency 

to "play around" rather than do his best work. Although he wanted to 

finish school, looked forward to marriage and a nice future, he hoped 

he would never go to jail, and he followed others rather than think for 

himself. Perhaps the self portrait reflected feelings which were not 

expressed in the other self concept, or in his school behavior. 

Subject 34, Thelma: 

In responding to the incomplete sentences in the fall, Thelma 

used 277 words to complete the sentences, and in the spring she used 

162 words. 
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In the fall Thelma said that when she had to read "I just read 

with no argument. " She liked to read about "teenagers and romance, " 

and would rather read than "do almost anything else." She hated read

ing science and had problems reading math. She would read more if 

there were books she liked. She did not think special reading help was 

necessary. Reading in junior high school had been very easy. She 

said she read better than "I did in elementary school" but would like 

to read better than she does now. 

School was "OK" but she hated coming to the university. She 

felt books were "OK" if they were books she liked to read; homework 

"is OK, because I don't get it often, " but studying was "boring." She 

made several responses indicating her dislike for leaving the regular 

high school. 

At the time of the test she did not feel well, as she had a head

ache. She hoped she would never "get in a fight at school, " and wished 

people would not "talk about others behind their backs. " She felt the 

future looked "like I will be what I want to be. " She hoped to be a 

beautician and looked forward to "a long future. " She felt proud when 

she got along with everything. She wished someone would help her 

when she was in trouble. 

In the spring she said she did not read unless, "I feel in the 

mood." She liked to read "love and romance stories, " but hated read

ing math and science. She did not feel a need for special reading help. 
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School was a "bore, " as was studying. Homework and books 

were sometimes "OK. " She got scared when she took her report card 

home. At the time of the test she felt "lazy"; she wished teachers 

"would understand" her; and she wished her mother "would help her 

understand. " She said people thought she could do better, and she 

wished people would not hurt her. The future looked "tough. " She 

looked forward to "being a beautician. " She often worried about her

self. 

Interpretation: In the fall the ratings based on the judges' 

evaluation of Thelma's responses were 5, 4, 4. Thelma indicated her 

reading seemed adequate at this time although she wished to improve. 

Though many responses about school were neutral, she disliked the 

work necessary to achieve. Many responses suggested difficulty in 

her association with others, even though success in this area seemed 

important. 

In the spring the ratings were 2, 2, 2. Her responses about 

reading and school seemed more negative. She not only felt worse, but 

the future looked "tough. " She lacked understanding from teachers 

and her mother, and she worried about herself. 

In the Q-Sort of Ad jectives Thelma made the following distribu

tion. 
Positive Adjectives Negative Adjectives 

Like Me Not Like Me Not Sure Like Me Not Like Me Not Sure 

Fall 33 4 12 3 32 16 
Spring 39 2 8 5 30 16 
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The total positive adjectives selected as "like me" plus the negative 

adjectives selected as "not like me" were 65 in the fall and 69 in the 

spring. The positive adjectives selected "not like me" plus the nega

tive adjectives selected as "like me" totaled 7 in both the fall and 

spring. There were 28 adjectives selected as "not sure" in the fall; 

in the spring there were 24. 

The following are changes that she made from the fall to the 

spring: 

From "like me" to "not like me": none 

From "not like me" to "like me": popular, lazy, quiet, tired 

From "like me" to "not sure": ambitious, carefree, imagina
tive, skillful, day dreamer, skinny, small 

From "not sure" to "like me": brave, bright, confident, good, 
likable, neat, original, polite, follower, silly 

From "not like me" to "not sure": attractive, coordinated, 
angry, careless, jealous, stuck up, waste time 

From "not sure" to "not like me": hard working, afraid, 
ignored, misunderstood, noisy, poor, shy 

Interpretation: In the fall the ratings based on the judges' 

evaluation of Thelma's responses were 7, 7, 8. 

In the spring the ratings were 8, 8, 9. Thelma's selections 

of the adjectives suggested a rather positive self concept in the fall 

and a slightly more positive view in the spring. She not only added 

a few adjectives to the positive category, but evaluation of the adjec

tives changed indicated a more positive view. 
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In the fall interview she used 662 words. She said she never 

had any problems in reading, but thought others read better than she. 

"In eighth grade I didn't know the words and I was getting behind, but 

I got used to the words and caught up. . .When I came to long words 

I tried to sound (them) out and if I couldn't, the teacher helped." She 

had trouble with words in the elementary grades also. She wanted 

teachers to let her learn by herself. She said she always got along 

in school. She liked spelling because she got good grades; she did not 

get good grades in English: "I don't think I tried. I did my work but 

I didn't understand it really. " She thought she could be a good student 

if she tried. She did not know how others would describe her. The 

teachers might say she tried to do her work. (There were many in

consistencies. ) 

In the spring she used 509 words in the interview. She felt 

her reading was better; she thought using the dictionary for vocabu

lary study had helped but getting the main idea from a story was still 

hard. She said, "I didn't used to take much interest in reading before. " 

She did not like coming to the university. Last year she learned math 

quickly; before that it was hard. She defined a good student as one 

who got good grades and was well liked. When others read better 

than she in elementary school, she said, "I suffered; he or she was 

just a better reader than I was." She did not know how others would 

"describe her. 
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Interpretation: In the fall Thelma seemed to contradict her

self. She had never had trouble in school but had trouble with words 

in elementary school. She indicated she had not done well in earlier 

grades, but could have if she had tried. 

In the spring she thought her reading had improved but still 

needed to improve more. At this time she recognized a reading 

problem in earlier grades. She did not know how others would de

scribe her. 

In the fall self description in answer to the three questions, 

she said, (1) "Well, the kind of person I am. . .1 think I'd like to finish 

high school then take a course in what I'd like to be. Right now I 

haven't quite got up my courses yet, but whatever it is, hope to make 

it a good one. " (2) "Well, I have quite a few friends but I don't (know) 

what kind of person they think I am or anything, but we get along nice 

and everything. I'm not sure what kind of person they think I am or 

anything." (3) "I'm not sure what kind of person I'd like to be. I'd 

like to get along real good and not have enemies; I'd like to have friends 

and get along with everyone. . .not have special friends and enemies 

and everything else." 

In the spring, she said, (1) "Well, I think I am the kind of 

person who can get along with each other and with everybody else and 

I hope I'm well liked by other students, because I don't think I'm the 

kind of person who would hurt anybody else. " (2) "Well, like myself, 
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I hang around with a bunch of other girls that are nice and everything, 

because you can really tell how they are, by their actions and person

ality and because if you hang around other kids that are bad and have a 

bad reputation, they will think right away, you are like her or him. " 

(3) "The type of person, to be well liked and get along with everybody 

and not be talked about and hope that other persons can get along with 

Interpretation: In the fall the ratings based on the judges' 

evaluation of Thelma's responses were 6, 5, 5. Her responses sug

gested uncertainty. She wanted friends and felt she had quite a few. 

Social acceptance seemed prominent in her thoughts. 

In the spring the ratings were 6, 6, 6. She was more certain, 

but again her main concern was social acceptance. 

Self Portrait, Analysis: in the fall: 

Oppositional towards whatever is proposed--yet anxious 
when she shows it, completely absorbed in herself and not 
interested in others, disinclined to analyze herself or to want 
others to do so, this girl appears to be quite immature, con
fused, anxious. Psychological evaluation appears to be indi
cated for this girl. 

Self concept: She tends toward the unusual and confused 
in her self concept. Apparently her strong oppositional ten
dencies and her hostility are making her quite uncomfortable 
inside; and she may be all mixed up about and within herself. 
She apparently needs more than the help through remedial 
reading if she is to develop a stable self concept. 
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Spring Analysis: This girl will probably "try on for size" 
many different roles--hunting for herself in all of them but not 
really feeling that she is any one of the persons she plays. She 
does not really shut out the world but neither does she really 
see it--except "vaguely, as a sort of indifferentiated mass of 
stimulations with little discrimination of detail." Emotionally 
immature and egocentric, she had a strong impulse to be 
verbally aggressive; but she is afraid of retaliation and rebuff 
if she permits herself to be. 

Self concept: She may see herself as being a person of 
mystery--as some sort of fantasized, glamorized creature 
hidden behind the garb of a school girl. She may know that 
she has difficulty in deciding who she is as well as in being 
decisive and self-assertive. Therapy is indicated. 

Direction of Change: No change. This girl still needs 
more specialized help. 

Interpretation: The fall analysis seemed to contradict Thel

ma's expressed interests. Her actions in school and many responses 

suggested an interest in social acceptance. However, her vague re

sponse in the fall self description, her expressed idea that she did not 

want to fight, and her desire for more understanding from mother and 

teachers would agree with this analysis. Thelma did have difficulties 

getting along with other students, even requiring a conference with her 

mother to help overcome this difficulty. There were many indications 

of confusion and conflict in Thelma's responses. 

The spring portrait analysis also seemed to reveal her social 

adjustment problem. 

In summary the spring scores on Thelma's reading tests showed 

higher scores on all tests except the Metropolitan Achievement 
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Test for grades 3 and 4, vocabulary subtest. These scores tended 

to support Thelma's expressed belief that her reading had improved. 

On the self concept tests there was not a consistent change. 

The sentence completion test indicated a considerably more negative 

self concept; the Q-Sort of Adjectives and self description tests sug

gested a slightly more positive view. The interview and the self 

portrait indicated little change. 

Thelma seemed to desire more understanding from others--

her teachers, mother, and peers. Her responses reflected many 

inconsistencies. She wanted to get along with others but actually was 

often in conflict with them. Her spring responses also reflected these 

inconsistencies, Thus, there seemed to have been little change. 

This would indicate there was an increase in reading profi

ciency but not a corresponding improvement in self concept. 

Subject 35, Pat: 

In responding to the incomplete sentences in the fall, Pat used 

179 words to complete the sentences. In the spring he used 164 words. 

In the fall Pat said he felt "bad" when he had to read. He 

liked to read about the "U.S. reading science was "fun" and math 

"easy. " He liked to read when he "felt like it, " and said he would 
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read more "if I had time.11 He thought special help in reading "was 

good." Reading in junior high school "was fun. " 

School was "good"; books were "work. " Homework was "bad" 

but studying "sometimes good. " He hoped he would never have "to do 

homework." He was afraid "to get bad grades" and was "happy if I had 

good grades on my report card, and felt proud when I made good 

grades." 

At the time of the fall test he felt "fine"; people thought him 

"kind"; the future looked "good to me. " He was going to join the ser

vice when he finished school. He would like to be a high school "football 

player. " (This boy was quite small.) He wished he could be "a good 

player. " He worried about being late to school. 

In the spring he reported that when he had to read he "felt 

sleepy unless it was interesting." He liked to read about "sports" and 

reading science "was interesting. " He read math "carefully. " He 

would read more if he had time and said, "I read better than last year, " 

but he would like to read still better. School was "bad when you 

are lazy, " but he could not understand "why I feel this way. " Books 

were "interesting"; studying "fun, " and homework "not so bad. " At 

the time of the test he felt "lazy"; people thought he was "a student." 

He looked forward "to the future" but was afraid there was going to be 

war. He expected to go "into the marines" when he finished school. 
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He wished someone would help him get rich, and that people "wouldn't 

talk behind my back. " 

Interpretation: In the fall the ratings based on the judges' 

evaluation of Pat's responses were 5, 7, 5. His responses indicated 

a slightly positive view towards reading and school, although he seemed 

anxious about succeeding in school. Most of his other responses re

flected a rather positive self concept. His desire to be an outstanding 

football player seemed unrealistic because of his size. 

In the spring the ratings were 7, 7, 7. He thought his read

ing had improved, but he still wanted to read better. Although he felt 

lazy, most of his responses suggested an optimistic feeling for the 

future. However, he was concerned about what others said. 

In the Q-Sort of Adjectives Pat made the following distribu

tion: 

Positive Adjectives Negative Adjectives 
Like Me Not Like Me Not Sure Like Me Not Like Me Not Sure 

Fall 43 1 5 2 44 5 
Spring 39 2 8 0 40 11 

The total positive adjectives selected as "like me" plus the negative 

adjectives selected as "not like me" were 87 in the fall and 79 in the 

spring. The positive adjectives selected "not like me" plus the nega

tive adjectives selected as "like me" totaled 3 in the fall arid 2 in the 

spring. There were 10 adjectives selected as "not sure" in the fall; 

in the spring there were 19. 
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The following are changes that he made from the fall to the 

spring: 

From "like me" to "not like me": annoying 

From "not like me" to "like me": none 

From "like me" to "not sure": ambitious, artistic, cooperative, 
considerate, likable, persistent, sensitive, misunderstood 

From "not sure" to "like me": courteous, intelligent, popular, 
successful 

From "not like me" to "not sure": careless, disagreeable, 
disturbs others, grouchy, noisy, quick tempered, skinny, 
waste time 

From "not sure" to "not like me": clumsy, insolent, unattrac
tive 

Interpretation: In the fall the ratings based on the judges' 

evaluation of Pat's responses were 9, 9, 9. His selection of the 

adjectives reflect a quite positive self concept in both the fall and 

spring. He did not select as many adjectives in the positive category 

in the spring, and an evaluation of those changed tended to support 

a slightly less positive view. 

In the spring the ratings were 9, 9, 9. 

In the fall interview he reported that he started having trouble 

in reading in the second grade. It helped him to go over work. He 

liked P.E. and math; English was hard. His parents thought he was 

getting better in school. His friends would describe him as nice; 

teachers would say "he laughs a lot. He keeps quiet in class." 
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He never looked for trouble and was quiet in the room. He said he 

did not like to recite. 

In the spring he felt he read better. "I can read a little bit 

faster. Interesting stories we have read have helped. " His vocabu

lary was better because we looked up words in the dictionary and 

wrote them down. He believed he understood better because we prac

ticed finding the main idea. His parents expected him to finish high 

school. He wanted to go four years to college. He read sports and 

mysteries for fun. Pat said he liked school because he had something 

to do, and he liked football, soccer and gymnastics. English had been 

hard, especially the long words. He thought he could be a good stu

dent "if I try. Sometimes I feel lazy and don't try. " He thought he 

was improving because "most of the time I do my work.11 He still 

did not like to recite, and he advised teachers not to "force the guys 

that don't want to go up in front of the class. " 

Interpretation: In the fall his responses recognized a long 

history of reading difficulty. His associates would think of him as 

nice and as quiet. This would agree with his behavior in class. He 

was small, shy and quiet. His writing was unusually small and writ

ten with little pressure on the pencil. The only way Pat drew attention 

to himself was by having plates on his shoes so he made much noise 

when he walked. 
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In the spring Pat said he read better. He had raised his 

educational goals to include college. He thought he was able to 

achieve in school but still did not want to recite in class. 

In the fall self description he said, in answer to the three 

questions: (1) "Nice. Don't look for trouble." (2) "Nice. Nice 

and good." (3) "Quiet. Nice. That's all. Quiet, nice and careful 

and very smart. " 

In the spring his responses were (1) and (2) "Nice. " (3) 

"Strong. " 

Interpretation: In the fall the ratings based on the judges' 

evaluation of Pat's responses were 5, 6, 5. His answers to the 

questions were brief. Although all responses were positive in nature, 

they did not seem realistic. He told of having trouble in learning in 

his early years. He still was not performing as well as he wanted. 

In the spring the ratings were 6, 6, 6. His responses at 

this time were even more brief than in the fall, and again they seemed 

positive. However, the responses did not reflect his actual size and 

strength, which would indicate an unrealistic view. 

Self Portrait, Analysis: in the fall: 

This boy seems to be in conflict both with himself and 
with his environment. He does not seem to be sure of what 
he is or what he should be. He may oppose what others 
suggest and yet have nothing to suggest instead. He may 
keep his hostility locked up inside and feel sad and depressed. 
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Self concept: He may have feelings of very low self-
esteem, may know that he is moody, somewhat unpredictable, 
often sad and inclined to be depressed. He may know, also, 
that he is inclined to distrust other people and that he asserts 
himself at the wrong time and in the wrong way. 

Spring Analysis: This boy does not want to commit him
self; but he does want to be self-assertive (and probably is), 
to look for goals in the world around him, to forget the past 
and to progress into the future. He may have been before 
somewhat gruff and uninhibited. Now he wants to be more 
refined and controlled—a decisive leader. 

Self concept: He may see himself as being a thoughtful 
and determined leader who is contemplating his future goals 
and who is seriously determined to work toward them and for 
recognition from his environment. 

Direction of Change: Desirable since he seems to be 
less depressed and more capable of planning for and working 
toward his goals. 

Interpretation: The conflict reflected in many of the other 

self concept tests was also revealed in this fall self portrait. His 

desire to set higher goals and strive to achieve them may have been 

reflected in his desire to go to college and be outstanding in sports. 

However, his size and past performance suggested that he was not 

realistic in these goals. Pat was more responsive and did partici

pate more in class activities as the year progressed, which indicated 

more self confidence. 

In summary the total passage score of the Gray Oral Read

ing Test was considerably higher in the spring than in the fall. How

ever, the other spring scores were nearly the same as on the fall 



tests. Although Pat thought his reading had improved, this belief 

was not supported by the reading tests. 

Also, on the self concept tests, there tended to be some 

discrepancies. Although Pat seemed optimistic about his reading, 

school success and his future, he was quiet and hesitant to recite. 

He thought he was nice, as did others, but he was concerned about 

what others said about him. He wanted to be strong and outstanding 

in football, yet he was small and quiet. It may be that at the time 

of his spring portrait many of these conflicts had been overcome. 

However, this did not seem to be true in his spring self description. 

Therefore, it seemed there was little consistent evidence of much 

change in either his reading or self concept during the year. This 

did not rule out the possibility that there were improvements in both 

of these areas, which were not reflected in these data. 

Insights Obtained from the Self Concept Techniques 

The self concept data were difficult to analyze. Some state

ments seemed much more significant than others and accordingly 

should be given greater weight. For example the responses, "I'm 

afraid. . .1 hate my father, " and "I'm afraid. . .to go out by myself 

at night, "are both negative responses due to the nature of the stem, 



344 

but the former may be more significant and may suggest a serious 

emotional problem, while the latter may be the normal reaction of 

a girl in a large city. 

The following method was used in analyzing the sentence 

completion technique: Three judges--an experienced psychologist-

teacher, and two experienced teachers--were asked to give a global 

impression of the subjects' responses, using a kind of sequence 

analysis. The judges did not know which tests were given in the fall 

and which in the spring, and worked independently. 

Sentence Completion Technique 

The special contribution of this technique was to give clues 

as to the students' attitudes toward reading, school, others, and them

selves, to which the stem vaguely directed the subject's attention. 

The unstructured question on the other hand tended to evoke the indi

vidual's more idiosyncratic or unique ideas and feelings. 

The stems, "I wish my parents. . ., " "I wish teachers, " 

"I wish my mother, " and'l wish my father, " often evoked responses 

that reflected a need for understanding from these adults, and perhaps 

resentment against the authority from which adolescents strive to break 

away. Yet there were several who expressed the feeling that the 

teacher should be authoritarian. For example: 

Olive said she thought that students should be made to do their 

work. 



345 

Patty said, "Teachers should be more strict" and fail stu

dents if they did not work hard. 

Leo said teachers should "keep me in school, after school 

and make me learn the things I'm supposed to learn. " 

Pat said, "force the guys that don't want to go up in front of 

the class." 

For this group, statements about the father seemed relatively 

negative. The reason for this could have been that in the Mexican-

American home, if the father is present, he is the authority. 

The most common response to the stem, "I v/ish people 

wouldn't, " was "talk about me (or others) behind my back." This 

seemed to reflect a lack of confidence in people and an anxiety about 

the opinions of others. 

The response to the stem, "I hope I'll never" was often "drop 

out of school, " or a response having similar meaning. Some of the 

same subjects responded to the stem, "I'm afraid, " with "I'll quit 

school. " They wanted to stay in school because they seemed to think 

school was important to their future success, yet they felt they would 

not be able to graduate. Perhaps older members of their families 

had quit school, or perhaps friends had quit and urged them to do 

likewise. 

The stem "School is" often prompted the feeling that school 

was important to their future success, yet other responses concerning 
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the work involved in school were often quite negative. For example, 

a frequent response to "Studying. . . " and "Homework. . . " was the 

word "boring. " Some gave the more noncommittal response of "OK, " 

and a few indicated that study was good or important to them. 

The responses concerning reading were often negative. Many 

responded to the stem "Special help in reading. . ." with statements 

indicating that they had no need for such help. 

In summary, the sentence completion was one of the self con

cept tests that evoked the subjects' feelings of lack of understanding 

on the part of parents and teachers. It also gave more clues as to 

home relationships and interests. More than the other techniques, it 

showed ambivalent feelings regarding school and reading. 

Q-Sort of Adjectives Technique 

The numbers of selections of each adjective in both the fall 

and spring are given in Tables IV and V. The adjectives most com

monly selected as "like me" were: good sport, cheerful, friendly, 

fair, careful, happy, helpful, interested, kind, nice, polite, trusted. 

The adjectives most commonly selected as "not like me" were: rich, 

dirty, dishonest, fat, not clean, selfish, stuck up, and weak. 

The evaluation of the self descriptions and Q-Sort of Adjec

tives, were done by an experienced psychologist-teacher, a graduate 

psychology student, and an experienced teacher. The judges were 
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TABLE IV 

. SELECTION OF ADJECTIVES 
JUDGED AS INDICATING POSITIVE FEELINGS 

No. responses to a given adj. 

FALL SPRING 

No. responses to a given adj. 
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ambitious 14 6 17 7 9 19 honest 23 7 5 24 3 8 
artistic 6 14 15 5 13 17 imaginative 18 5 12 13 6 16 
attractive 9 11 15 13 6 16 intelligent 13 9 13 15 5 15 
a leader 6 10 19 9 10 16 interested 26 3 6 24 1 10 
a good sport 25 2 8 27 2 6 kind 26 4 5 29 0 6 
brave 14 3 18 19 0 16 loyal 23 2 10 22 1 12 
bright 13 7 15 15 6 14 likable 17 3 15 21 2 12 
carefree 15 11 9 7 11 17 neat 20 4 11 27 1 7 
careful 24 5 6 24 5 6 nice 27 2 6 27 1 7 
cheerful 26 3 6 26 2 7 original 14 7 14 14 5 16 
clean 31 0 4 31 1 3 polite 24 2 9 24 2 9 
confident 10 9 16 17 3 15 obedient 21 1 13 20 2 13 
cooperative 26 1 8 20 2 13 persistent 22 7 6 7 4 24 
coordinated 12 7 16 12 7 16 popular 5 15 15 8 8 19 
considerate 21 5 9 13 7 15 rich 4 20 11 3 25 7 
courteous 24 3 8 23 3 9 sensible 21 5 9 18 4 13 
dependable 22 4 9 20 4 11 sensitive 14 5 16 9 11 15 
fair 24 1 10 24 1 10 skillful 14 3 18 15 7 13 
friendly 31 1 3 32 0 3 serious 25 1 9 22 1 12 
generous 20 3 12 24 0 11 strong 11 3 21 13 5 17 
good 19 2 14 26 1 8 successful 9 4 22 15 3 17 
graceful 19 5 11 19 6 10 trusted 26 0 9 27 1 7 
happy 23 4 8 28 1 6 trusting 22 4 9 25 1 9 
hard working 14 5 16 14 5 16 well dressed 20 2 13 23 2 10 
helpful 24 1 10 26 1 8 
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TABLE V 

SELECTION OF ADJECTIVES 
JUDGED AS INDICATING NEGATIVE FEELINGS 

No. responses to a given adj. No. responses to a given adj. 
FALL SPRING FALL SPRING 
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afraid 5 19 11 5 16 14 nervous 10 15 10 8 16 11 
angry 10 15 10 7 21 7 not clean 4 26 5 2 26 7 
annoying 7 12 16 5 20 10 noisy 9 19 7 16 10 9 
ashamed 4 21 10 4 20 11 a pest 3 24 8 4 23 8 
bad 4 19 12 3 20 12 picked oh 4 22 9 3 21 11 
careless 5 16 14 6 15 14 poor 5 19 11 6 22 7 
clumsy 2 27 6 7 21 7 quick tempered 11 13 11 10 12 13 
a day dreamer 14 12 9 14 14 7 quiet 12 11 12 10 11 14 
dirty 1 30 4 0 31 4 restless 9 21 5 6 16 13 
disagreeable 6 17 12 9 9 17 sad 8 14 13 7 22 6 
disgusted 6 18 11 7 12 16 selfish 1 26 8 1 27 7 
dishonest 1 22 12 0 26 9 shy 12 11 12 9 14 12 
disliked 3 14 18 4 20 11 silly 7 15 13 7 19 9 
disturb others 6 19 10 7 13 15 skinny 4 21 10 3 22 10 
dumb 5 19 11 6 23 6 sloppy 1 29 5 2 24 9 
a failure 5 12 18 4 20 11 slow 4 19 12 13 15 7 
fat 6 24 5 6 23 6 small 8 23 4 4 23 8 
a follower 10 10 15 11 15 9 sneaky 14 12 9 12 14 9 
a gossip 4 21 10 6 18 11 stuck up 3 26 6 3 26 6 
grouchy 3 17 15 7 16 12 tired 14 11 10 8 15 12 
ignored 4 16 15 2 18 15 unattractive 4 10 21 5 13 17 
insolent 1 18 16 2 11 22 unhappy 8 16 11 6 18 11 
jealous 15 15 5 15 14 6 unsure 6 8 21 4 12 19 
lazy 11 18 6 7 21 7 waste time 9 13 13 13 7 15 
misunderstood 6 15 14 4 14 17 weak 
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informed which data were for the fall and which were for the spring. 

After meeting and discussing means of evaluating these tests, all 

agreed to rate each subject on the Q-Sort of Adjectives in relation to 

the proportion of selections which suggested positive feelings, com

pared to those suggesting negative feelings. If the number of adjectives 

in the "not sure" category was very large, it suggested a negative view. 

This technique gives indication of the ratio of the subjects' 

positive to negative feelings about themselves, as well as the degree 

of uncertainty about their characteristics. The latter may be related 

to achieving identity. By repeating the technique at the end of the year, 

chcinges could be recorded on the specific characteristics that the indi

vidual felt he possessed or did not possess. The importance that sub

jects attached to certain characteristics was also suggested by their 

selections of the adjectives. 

These subjects tended to rate themselves more favorably on 

this test than on the other self concept tests. It may be that some sub

jects classified each adjective as they wanted to think of themselves 

rather than as they actually were. 

Self Description Technique 

In the self description technique the judges rated the responses 

to the three questions in relation to congruence, and to the attitude ex

pressed. The more the apparent discrepancy, the lower the subject was 
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rated, and the more negative the descriptions expressed, the lower 

the rating. Again the global impression was used. 

The three unstructured questions evoked responses that were 

probably uppermost in their minds. Andy, for example, who could 

not read, related his own view of himself and what others thought of 

him in relation to this lack. The responses were formulated in their 

own words. Their limited ability for self expression was striking in 

comparison with the responses to the same three questions of students 

of higher scholastic ability in a study by Hinds. For example: 

I am a funny kind of person. I am very difficult to make 
friends with. I am shy but boys usually think I am too stuck 
up. If I have a problem and I tell one of my few friends they 
won't really listen to me and help me. People my own age 
think I am childish. No matter what I say they jump at me. 
I can't stand to be alone. I make up many stories and half 
the time I don't realize I am doing it. This is me and I 
don't like myself at all and I just don't know how to improve 
myself (Hinds 1964, p. 115). 

Apparently one of their major concerns was to be popular 

and to be socially acceptable to their peers. In their answers to these 

three unstructured questions they frequently expressed the feeling 

that they were not "smart" but they desired to be. Few seemed satis

fied with themselves as they were. Many expressed conflict in their 

views of themselves, others' appraisal of them, and the kinds of per

sons they wanted to be. In these free responses there was opportunity 

to express the characteristics they felt were most desirable, without 
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the stimulus of responding to specific characteristics, as in the adjec

tive Q-Sort test. 

The responses to these unstructured questions sometimes 

conflicted with those made in the other techniques, or showed another 

facet of the characteristic. For example, Alice indicated in the sen

tence completion test that she wanted her parents and teachers to be 

more understanding of her. In her self description she wanted to be 

more understanding of other people. The responses to several tech

niques, plus observations, gave a more comprehensive understanding 

of the individual's self concept. For example, Pat wanted to be "strong" 

and as he said in the interview, he wanted to be outstanding in playing 

football; yet he was small and shy. Neal wanted to be "honest, " but 

he did not believe that he was. Others thought his actions seemed to 

indicate that he needed to overcome a problem of dishonesty. 

Many of these subjects reflected considerable lack of ability 

to verbalize and lack of confidence in responding to the questions: they 

prefaced or concluded their remarks with "I don't know. " 

Self Portrait Technique 

The self portrait, interpreted by a clinical psychologist who 

had had much experience in the use of the figure-drawing technique, 

sometimes reinforced and sometimes modified impressions obtained 

by the other techniques. This interpretation suggested inner feelings 
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not expressed by the subject. The psychologist made this statement: 

Probably what I have given is on an unconscious level 
where the subject is concerned. To get at the conscious self 
concept, why not have them describe in words the drawings 
they have made of themselves ? Or they could do that and the 
"Who are you?" 

Often the self portrait helped to interpret other data, some

times giving explanation of the statements made by the subjects about 

their behavior. Sometimes the impression of moodiness or emotional 

immaturity was intensified by the self portrait analysis. 

The self portrait data dealt frequently with emotional factors 

in greater depth and with problems of establishing identity. The rele

vant insights given about many of these subjects by the analyst indicated 

the need for this dimension in the study of the self concept. 

The Interview 

The data obtained in the interview varied with a number of 

factors: the personal relationship between interviewer and interviewed; 

the skill of the interviewer in eliciting accurate, frank responses--in 

encouraging the interviewee to introspect; the setting; and the inter

viewer's idea of the purpose and use of the interview data. There were 

also differences in the subjects' responses in face-to-face situations 

and in their verbal facility. For these and other reasons, the amount 

and kind of information obtained by this technique varied considerably. 
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In these cases, although the verbal volume was often small, 

occasional significant insights were obtained by means of this tech

nique. For example, Andy gave a significant insight into his reading 

difficulty when he said, "when I get to some word I don't know, I stay 

there for about 15 minutes and then I lose interest in it." He was ob

viously begging for help in learning systematic word attack skills. 

Later in the interview he made clear the effect of reading inability 

on his self concept: "I always got behind in my studies and got bad 

grades because my reading was so poor." "When I was in school most 

of the people in classes learned faster than I did and I wondered why. 

Well, I thought, I would be another nobody. " When asked what he 

meant, he said, "I wouldn't learn fast as any other kid. They'll learn 

more and they'll go on and I'll be behind. " The further influence of 

his lack of reading ability was indicated by his remark that his friends 

described him as "not very bright, can't read so good; that's all. " 

In another instance, Ed's explanation of and reaction to the 

reading program gave insight into inner conflicts and the difficulties 

he had experienced. He felt that the teacher should make him do his 

work: "If you threaten to kick me out of school a couple of times, 

which you did, that made me come to my senses. Then I would get down 

to work." However, later he stated, "You can't make kids do what they 

don't want to do. " 
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The interview was helpful in getting a history of previous 

school experiences as these subjects saw them. It was surprising 

that so many still seemed willing to continue an experience in which 

they have been subjected to so much failure. 

The response to the direct question, "Do you think your read

ing has improved?" was positive in most cases. This may have re

flected the desire to please the instructor. However, many described 

specific reading skills which they thought had improved and instruc

tional methods which they felt had caused these improvements. 

In response to the question, "Do you think you can be a good 

student?" most of these subjects thought they could be, but often 

qualified their responses with "if I try." Other responses indicated 

difficulties they had had in their past learning experiences. Many still 

recognized a need for further improvement. They expressed anxiety 

about lack of achievement, yet they said they could be good students 

if they tried. 

An attitude which seemed to be reflected in responses to the 

question, "What kind of people do you like to run around with?" was 

the seeming acceptance of those who seemed "friendly. " If they smiled 

at them, or talked to them, they were accepted as friends until proved 

otherwise. 

Although the questions in the interview were to be followed by 

responses to further questioning, many of these subjects merely said 
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"yes" or "no, " and when asked to explain or tell more, would say "I 

don't know. " However, the interview did provide further insight into 

some of the views expressed in the other self concept tests. 

Comparison of Techniques 

Each technique used makes a unique contribution to the under

standing of the individual's self concept. The sentence completion 

invites his reaction to certain areas of his life and relationships. The 

Q-Sort of Adjectives encourages his appraisal of specific character

istics with respect to his own personality. The self description gives 

him freedom to present himself in any way that he wants to, uninfluenced 

by any stimulus words. From the self portraits, interpretations in 

depth may be made by a clinical psychologist especially trained in this 

technique. The interview, if skillfully conducted, as Piaget did, can 

be used to explore more deeply the individual's thoughts and feelings. 

Thus, a combination of techniques is essential in even approaching an 

adequate understanding of the self concept. 



CHAPTER V 

SUMMARY AND CONCLUSIONS 

The purpose of this study was to explore the self concept of 

thirty-five ninth grade retarded readers: the nature of their initial 

self concept and any changes from a negative to a more positive self 

concept during their participation in a reading improvement program. 

The students were selected on the basis of low prior school 

achievement and scores on the WISC or WAIS. The range of scores 

were: verbal, 73 - 95; performance, 79 - 119; and full scale, 77 -

99. The mean scores for these sections of the test were verbal, 

82.4; performance, 93.8; and full scale, 86.4. There was a signifi

cant difference between the means of the verbal and performance 

scores. 

Twenty-three of the subjects spoke Spanish at home, while 

English was the predominant language of the other twelve. 

Reading Achievement 

The reading subtests of the Metropolitan Achievement tests 

for grades 3 and 4, Form B, and grades 5 and 6, Form Bm, were 

given to 34 subjects, and the Gray Oral Reading Test, Form A, was 

given to all subjects in both the fall and spring. The paragraph meaning 

356 
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test of the Stanford Achievement Test, Form W, was given in the fall 

and spring to those whose raw scores on the Metropolitan Achievement 

test for grades 5 and 6 were in the upper limits of that test. 

The grade equivalency of the mean reading scores on the read

ing subtests of the Metropolitan Achievement test for grades 3 and 4 were 

4. 3 to 4. 4; on the Metropolitan Achievement test for grades 5 and 6, 

5.1 to 5.7; on the Gray Oral Reading test, 3.0 to 4. 2; and on the Stan

ford Achievement test, 5.2 to 6.0. 

There was considerable inconsistency in scores of the different 

tests, even on those presumably measuring the same abilities. There 

were twenty-one subjects whose reading scores indicated some reading 

gain from fall to spring. The scores of the other fourteen indicated 

little change. Yet almost all of the subjects said in their spring inter

view that their reading had improved and they mentioned the skills in 

which they had improved. It is possible that they had actually improved 

in certain reading skills not measured by the reading test and that their 

more hopeful expectation of improvement might actually influence future 

success. For example, Carol said in the fall that she did not read in 

school because she was "just shy, afraid they'd laugh, " but in the 

spring, in analyzing her reading improvement, she said, "When you 

learn to read you learn to spell, and if you learn to spell you can read 

and write. One leads to another. " Alice said, "Last year and before 
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I was here, I didn't think the subjects were interesting, maybe because 

I didn't understand them, but now some things are interesting. " Carl 

said he read more at the end of the year because "I can enjoy it. I 

used to not know how to read so I didn't do it. Now that I can read 

more I get to enjoy some of the books I read. " Gail said, "I like to 

read more. . . .1 can just go through it better and understand it more 

than at the first of the year. " George explained his improvement by 

saying, "I can read a little bit faster and I understand more. " 

Self Concept Techniques 

Four different techniques--the sentence completion, Q-Sort of 

Adjectives, self description and a self portrait--were used in both the 

fall and spring to get a description of the self concept of these subjects. 

In addition to these techniques each subject was interviewed to obtain 

further insight into his self concept and attitudes toward school, read

ing, and family relations. 

Three judges were asked to rate each subject on a continuum 

of 1 to 10 from a global impression gained from a kind of sequence 

analysis of the total data available. The self portraits were analyzed 

by a clinical psychologist with much experience in the interpretation of 

figure drawings. 

In the different measures of self concept, eleven were consist

ently rated higher on their self concept in the fall than in the spring; 
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thirteen showed inconsistentcy; they had a higher rating on some tech

niques in the spring and a lower rating on others. Five indicated 

little change and six seemed to have less self-esteem in the spring 

than at the beginning of the school year. 

Discrepancies in scores of the reading tests suggested that 

tests for this type of student may not give reliable results. The attitude 

of the student toward tests in general may affect his score on a test. 

Some marked the answers without even reading the paragraphs. For 

example, Dan said he just marked the tests in the fall because he could 

not read them. However, in the spring, because he could read the test 

better, he tried his best. He did not answer questions he did not know 

and consequently lowered his score. This practice was mentioned by 

others. Similar variability was found in their descriptions of their self 

concepts. 

In responding to the self concept techniques there were differ

ent reactions expressed. For example, on the self description in the 

spring, which was the second time for this procedure, Rita refused to 

respond because the questions were too personal. She also said the 

questions had been repeated over and over again. Ed said he could not 

answer the questions because he could not understand them. Ken, on 

the other hand, concluded his interview by saying the questions helped 

him even though they were hard. In the self description in the spring, 

seven subjects had not made enough of a response to be rated by the 
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judges. This response may reflect an increasing reluctance to reveal 

themselves, an increased sense of their inability to express them

selves, or other attitudes. 

Negative Attitudes of Severely Retarded Readers 

Many negative attitudes were revealed by the self concept tech

niques. The answer to the question, "Do severely retarded readers 

have characteristically negative patterns of self concept?", for the ma

jority of subjects, is answered in the affirmative. Even those subjects 

having the highest reading scores expressed quite negative views regard

ing their reading. They did not like to read and were often embarrassed 

when asked to do so. Special help in reading also embarrassed them. 

They seemed to feel it designated them as "dumb." 

School was seemingly important but the actual studying, or 

school work, was boring or distasteful. Two attitudes were suggested 

as results of their failure to achieve: Thirty of these subjects said 

they were shy and quiet and would not recite. Others said they played 

around and talked to others instead of doing their work. Andy said he 

would just pretend he was working. All of these subjects told of past 

difficulty in school. 

Teachers seem to play an important role. In telling of past 

school experiences the teacher's attitude seemed important. For ex

ample, one student said his teachers had told him so often that he was 
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"dumb, " that he had started to believe it. Others felt their teachers 

were mainly concerned with the good students. Hazel's experiences 

with teachers were so confusing to her that she seemed to have given 

up. Another attitude towards the teacher expressed by a few was of 

the teacher "getting mad" if they asked a question. Whether this is 

true or only the way these subjects felt is not known, but many said 

they were afraid to ask the teacher for help or for further explanation. 

In the fall interview Frank said it did not help for the teacher to get 

angry and scold when you did not understand, but if the teacher treated 

you nice, you would get somewhere. 

Several said it would help if the teacher made sure students 

understood their assignments. They said the teacher should explain 

so the students could understand. 

Twenty-five of them expressed the thought, in one or more of 

the different self concept techniques, that they were "dumb"--or that 

others thought they were "dumb. " Some inferred this by saying that 

others were smart. For example, Dora said in her spring self de

scription that she would like to be a person with brains, smart and know 

everything in school, but added "this is what I am. " Jane said she was 

shy and "kinda dumb" but would "like to be smart. " In Hazel's inter

view, after her confusing description of her past schooling, she said 

she had lost confidence in herself. In her self description she wanted 

to be "smart, " yet concluded by wanting to be just the way she was. 
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Mabel said she did not recite because she was afraid to say something 

wrong so "I sit back and be quiet. " She also said, "other persons think 

I'm sort of dumb.11 

There seemed to be similar views expressed by those having 

the lowest cumulative reading scores. These tended to be mostly boys. 

Dan and Leo both said they did not do well because they played around 

or bothered others instead of working. Andy was afraid he would be 

a "nobody" because he did not learn as well as others, but only pre

tended to study when he was supposed to read, since he could not do it. 

Carol and Edith were embarrassed or ashamed of their poor 

reading ability. Others expressed similar feelings. 

Fear of reciting or "being looked at" seemed prominent in 

their thinking. One of the common reasons given for not reciting was 

fear that their answers would be wrong. Closely related to this was 

the statement that teachers should be sure that students understood the 

assignments. If the students were not sure they were afraid to ask the 

teacher to repeat the assignment. They would generally ask a friend 

instead. 

Their sensitivity to the attitudes of others was often expressed 

in their anxiety of what others would say about them. This seemed to 

be one of the reasons some of this group did not want to attend classes 

at the university. They felt the other high school students were watching 
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them'board the bus every day. They wished others would not talk behind 

their backs. 

Twenty-nine of these subjects desired more understanding from 

their parents, and nearly half of the subjects expressed the same need 

for understanding from their teachers. 

In summary, it was found that they generally expressed feel

ings of inadequacy and incompetence, but desired success. They were 

so sensitive to further failure that they would not recite in class or even 

ask for further directions in an assignment for fear their inability would 

be revealed. 

Evidence of Change 

There are three kinds of evidence suggesting a more positive 

relationship between an improvement in reading and a more positive 

and hopeful self concept: (1) Reading tests and responses on the self 

concept techniques, (2) students1 opinions of their own improvement, 

and (3) classroom performance. 

Reading Test Results 

The reading tests indicate significant reading gains in all 

tests except the Metropolitan Word Knowledge subtest for grades 3 and 

4. The self concept ratings on a ten point scale indicated a mean gain 

in each technique which however may be due to change. All reading 

tests indicated higher mean scores in the spring as did the rating of the 
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judges for three of the self concept techniques. There were incon

sistent scores in the different reading and self concept techniques for 

some individuals. 

Students' Opinions of Their Own Improvement 

As already stated, most of the subjects thought their reading 

had improved. Examples of this were given at the beginning of this 

chapter and in detail in the self descriptions of each subject in Chap

ter IV. 

Classroom Performance 

In class activities, early in the year reading had to be con

fined to finding facts in a story and word attack skills. Students only 

rarely would discuss a story. By January there were some fairly good 

discussions of stories. The only stories which were successful at that 

time had to be those which they could relate to themselves and to their 

own experiences. As their reading improved a greater variety of 

reading material could be used. They read more library books as the 

year progressed. 

Also as time went on the classes could read the assigned les

sons in less time and give more information about the assignment. 

More participated in discussions. The planning and presentation of 

dramatizations indicated considerable progress for students who stated 

earlier that they were afraid to recite because others would look at 
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them. Some were shy about their roles in the play, but most partici

pated. 

Statements which reflect a more positive self concept were 

spontaneously expressed by some students. For example, when Mabel 

explained how she had improved, she said, "Teachers make you feel 

more relaxed. You have more confidence in them and it makes you 

have more confidence in the rest of the students." In explaining why he 

could recite better in the spring Leo said, "I don't get so nervous. I 

don't forget too much what I'm saying. " Others expressed similar atti

tudes, suggesting more self confidence and a more positive self concept. 

Contributions a£ Different Tests and Techniques 

The Gray Oral Reading Test seemed to be the best measure 

of reading progress. The full attention of the student was held by the 

test due to its being an individualized test. 

Among the self concept techniques, the sentence completions 

elicited more information about the lack of understanding between par

ents, teachers, and the subject. Much insight was also gained about 

their attitudes towards reading, school, and themselves. 

The_Q-Sort of Adjectives technique gave indications of a ratio 

of the subjects' positive to negative feelings about themselves. These 

subjects' selections of adjectives suggested a more positive self con

cept than was reflected in the other techniques. 
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The self description technique evoked responses which seemed 

uppermost in their thinking. Major concerns expressed were the desire 

to be liked by others and to achieve success. In describing themselves, 

many expressed feelings of inadequacy. These responses were brief 

due to their limited communications skills. 

The self portrait gave insight into the thoughts and feelings 

on the unconscious level. These analyses often confirmed the impres

sion gained from teacher observation and other self concept techniques. 

But in some cases, the self portrait, interpreted by a person highly 

experienced in the analysis of figure drawings, may have revealed 

hidden personality trends. As a supplement to the drawing itself, the 

analyst suggested having each subject describe his portrait. This could 

yield added insight. 

The interview elicited information about the past school exper

iences. Their explanations of these past experiences reflected much 

failure and discouragement. The role of the teacher seemed important 

to their success. In the spring their description of methods which had 

helped them provides information for teachers of retarded readers. 

Concluding Statement 

The data gathered on this group of disadvantaged severely 

retarded readers are most valuable in giving some insight into the 

thought and feeling of a group of students who were usually inarticulate 

under ordinary school conditions. 
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The subjects' responses to the various techniques used seem 

to reflect the effect of their years of failure and frustration, as in the 

case of Ben who said, "They are always calling me stupid. . . .he 

got me to believing it. " Hazel said, "They told me they were going 

to promote me so many times, and they ne ver did, so I lost confi

dence in them (or me?). . . . if they aren't gonna listen to you,--

for what?" 

Although these subjects had a common history of poor school 

performance, each individual was unique. In spite of their past frus

trations and failures, all were still in school and attempting to succeed. 

School was important enough for them to endure these difficulties. 

Each viewed himself differently. For example, even when Carl ob

jected to doing assignments to improve his skills, he still felt school 

was about the most important thing there was. When Andy saw others 

learn when he did not, he was afraid he would be a nobody. Carol 

had related her improved reading to other school work; in the spring 

she felt she could succeed in her other work. Mabel felt more sure 

of herself because she had more confidence in her teachers. Ed 

thought the teacher should make him do his work but later said no one 

could make you do your work, thus reflecting considerable conflict. 

Belle said problems with parents and friends kept her from concen

trating on her work. Thus each subject viewed himself differently 

as he related to school, reading and significant others. 
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For years educators have advocated individualizing instruc

tion to the needs of each child. The findings of this study indicate a 

need for this kind of instruction. 

But the attitudes of some of these severely retarded, disad

vantaged students toward school and toward teachers were surprisingly 

tolerant, for example: Dora said school was fine with her. Frank 

said school was very nice and he looked forward to finishing high 

school. George said school was "a place of more understanding. " 

Carl said, "I want to get an education; that's about the most impor

tant thing there is.11 

It is important that some aspects of school give them satis

faction. The social activities seemed important to many, as in the 

case of Mabel who thought school was fun and worth going to and of 

Nancy who said that school was wonderful, but the only thing she liked 

about school was the "kids. " It is also important that they be con

vinced of the importance of education. For example, Olive said 

studying was so she could get a good job. 

Evidence of change 

There seemed to be a positive relationship between the read

ing skills of these subjects and their self concepts in a number of 

cases. Lack of past successes was reflected in many statements 

indicating feelings of inadequacy and withdrawal. As their skills 
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improved, they began to participate in class activities. They seemed 

more confident and freer in expressing their own views. Many times 

these views were critical. Perhaps this is a natural process. If a 

person is too fearful to express an opinion because .of past failures, 

when he finally does express himself it may be natural to be critical. 

Subjects with negative self concepts which have developed due to many 

years of frustration and failure could not be expected to be drastically 

modified even with considerable success in one area. The successes 

many of these subjects seemed to have experienced during their par

ticipation in this program may have helped them gain some confidence. 

Once a trend towards a more positive feeling has started, further suc

cess may be necessary to have continued progress. 

Further Research 

This study suggests the need for at least two other studies. 

One is a similar study, using the same procedures with subjects who 

have had average or better achievement in school. Would subjects 

of this type reflect such negative views about themselves ? Would 

they view themselves as more completely adequate persons instead 

of as "incomplete" individuals, as many of the subjects in this study 

saw themselves ? 

The second study which seems to be needed is a longitudinal 

study of high school retarded readers. It seems important to know 
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how long it would be after retarded readers begin to experience suc

cess before they would express a much more positive self concept. 

Does the confidence gained from success increase their self-esteem 

to the extent that it is possible for them to experience even more 

achievement? In other words, what is the reciprocal relationship 

between the self concept and reading and how does this interaction 

help retarded readers make the maximum possible progress. 
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APPENDIX I 

Interview Questions 

1. Tell me about your past school experience. 

2. Can you tell me what has been hardest for you to learn in school? 

3. Tell me about your reading. 

4. Can you remember when you first discovered that you did not read 
as well as the other boys and girls in your classroom? 

5. Can you remember what was done to help you improve your reading? 

6. What do you think, most of all, caused you not to read as well as 
other boys and girls? 

i 
7. Can you tell'what caused you the most trouble in reading? 

8. How did you keep others from knowing you had trouble reading? 

9. What are some of the things teachers have done to help you? 

10. Can you tell me what you think teachers should know if they are 
able to help students like you? 

11. What did your teachers do when they found you couldn't read as 
well as others ? 

12. Tell me some of the things you dislike about school. 

13. Tell me some of the things you like about school. 

14. Can you tell me some things you learned very quickly in school? 

15. . Do you want to learn? 

16. Do you want to be a good student ? 

17. Do you think you can be a good student? 
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INTERVIEW QUESTIONS (Continued) 

18. Tell me what you think a good student should be like. 

19. What do your parents say about your coming to school? 

20. Have you ever felt that it was easier for others to learn in school 
than it is for you? Tell me about that. 

21. Do you ever read for fun? What kind of things? 

22. Tell me what is hardest for you when you read? 

23. What kind of people do you like to run around with? 

24. Is it easy for you to make friends with others ? 

25. If other students were describing you, what do you think they 
might say? 

26. How do you think your high school teachers would describe you? 

27. Do you like to recite or demonstrate things in front of the class? 

28. Do you know what kind of work you would like to do when you 
finish school? 

29. Do you think you will be able to do it? 

30. How much education do you plan to get before you start work? 

In the spring, the additional question, "Do you think your read

ing has improved?" "Explain" was asked first. 



APPENDIX II 

Sample Description 

Subject Birth Date Father's Occupation Mother's Occupation Position in 
the Family 

Language Spoken 
at Home 

Se: 

Alice 4/3/48 Heating & Cooling Housewife 1st of 3 Spanish F 

Andy 9/10/49 truck driver Assistant manager 
in department store 

2nd of 2 English M 

Belle 5/16/49 construction 
worker 

Saleslady in a 
department store 

1st of 3 Spanish F 

Carol 3/15/48 iron worker housewife 3rd of 5 English F 

Ben 9/14/48 truck driver housewife 1st of 2 English M 

Carl 3/17/49 cement finisher beautician 2nd of 5 English M 

Dan 3/15/49 no information housewife 7th of 7 Spanish M 

Dora 5/12/49 truck driver housewife 2nd of 3 Spanish F 

Ed 8/28/50 auto mechanic housewife 5th of 7 English M 

Edith 1/17/49 separated, not 
living with the 
family 

part-time worker 4th of 4 English F 

Faith 11/25/50 mechanic housewife ~ 4th of 8 English F 



Appendix II (Continued) 

Subject Birth Date Father's Occupation Mother's Occupation Position in 
the Family 

Language Spoken 
at Home 

Sex 

Gail 4/9/49 Stepfather is 
a carpenter 

assembler in 
aircraft factory 

2nd of 3 English F 

Frank 2/17/49 unemployed not living 5th of 7 Spanish M 

George 

Harry-

12/5/49 

4/14/49 

parents divorced, 
no information 
service station 
owner 

housewife 

housewife 

2nd of 4 

4th of 5 

English 

English 

M 

M 

Hazel 6/11/47 stepfather is a 
disabled veteran 

housewife 1st of 2 Spanish F 

Ida 12/21/47 metal classifier housewife 2nd of 11 Spanish F 

Jane 9/18/50 parents are separ
ated, father not 
living with family 

on welfare 3rd of 5 

l 

Spanish F 

Kate 11/22/48 not living social secretary 5th of 7 Spanish F 

Lois 9/27/49 unemployed miner housewife 3rd of 6 Spanish F 

Mabel 3/23/48 pipe fitter housewife 3rd of 5 English . F 

Nancy 1/1/48 truck driver 
(step-father) 

housewife 
(step-mother) 

2nd of 5 Spanish F 

Olive 2/21/49 welder housewife 1st of 8 Spanish F 

Ira 7/20/49 unemployed gardener 4th of 4 Spanish M 



Appendix II (Continued) 

Subject Birth Date Father's Occupation 

Patty- 9/13/49 no information 

Rita 8/16/49 not living 

Jack 8/27/48 miner 

Ken 6/24/48 aircraft mechanic 

Sally 8/28/50 aircraft mechanic 

Leo 9/9/48 city water dept. 

Mac 10/17/48 air force sergeant 

Neal 10/26/49 railroad carman 

Owen 4/17/49 laborer 

Thelma 2/25/50 no information 
father not living 
with family 

Pat 6/5/50 roofer 

Mother's Occupation Position in Language Spoken Sex 
the Family at Home • 

waitress 3rd of 5 Spanish F 

welfare 2nd of 4 Spanish F 

part-time 
housecleaner 1st of 5 Spanish M 

housewife 1st of 5 Spanish M 

housewife 2nd of 5 Spanish F 

housewife 1st of 5 Spanish M 

housewife 1st of 2 English M 

housewife 5th of 8 Spanish M 

cook 11th of 14 Spanish M 

no information 3rd of 7 Spanish F 

mother not living 
with family 

4th of 6 Spanish M 

GO 
00 



APPENDIX III 

Sentence Completions 

Directions: Complete the following sentences to express how you really 
feel. There are no right answers or wrong answers. Put 
down what first comes into your mind. Work as quickly 
as you can. 

1. Today I feel 19. I hope I'll never 

2. When I have to read, I 20. I wish people wouldn't 

3. I get angry when 21. When I finish high school 

4. To be grown up 22. I'm afraid 

5. My idea of a good time 23. Comic books 

6. I wish my parents knew 24. When I take my report 

7. School is card home 

8. I can't understand why 25. I am at my best when 

9. I feel bad when 26. Most brothers and sisters 

10. I wish teachers 27. I'd rather read than 

11. I wish my mother 28. When I read math 

12. Going to college 29. The future looks 

13. To me, books 30. I feel proud when 

14. People think I 31. I wish my father 

15. I like to read about 32. I like to read when 

16. On weekends, I 33. I would like to be 

17. I don't know how 34. Studying, for me, 

18. To me, homework 35. I often worry about 
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36. 

37, 

38, 

39, 

40, 

41 

42 

43 

44 

45 

46 

47 

48 

49 

50 
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I wish I could 

Reading science 

I look forward to 

I wish someone would help me 

I'd read more if 

Special help in reading 

Every single word is 

My eyes 

The last book I read 

My mother helps 

Reading in junior high school 

My father thinks reading 

I read better than 

My father helps 

I would like to read better than 


