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ABSTRACT 

My dissertation is a qualitative study using content analysis to explore the roles 

of grandparents in multicultural picture books. I developed 14 Cultural Markers to 

analyze my first research question concerning how grandparents from a variety of 

cultures fulfilled their roles as Family and Cultural Historians, Cultural Role Models, and 

Experts on Traditions. I identified one Cultural-Sharing Symbol per book to answer my 

research question regarding how Cultural Markers and Cultural-Sharing Symbols related 

to these grandparent roles. My third research question explored how Cultural-Sharing 

Symbols related to character growth in the grandparent/protagonists. 

My fourth research question considered how gender differences might have 

influenced grandparents from a variety of cultures as they fulfilled the studied roles. I 

developed seven Gender Continuum Markers to investigate possible differences in how 

the eight studied grandmothers fulfilled the three grandparent roles, compared to the eight 

studied grandfathers. My fifth research question considered how Gender Continuum 

Markers might relate to possible gender differences in the grandparent/grandchild 

relationship. 

To answer the five questions I selected 16 picture books featuring a 

grandfather and grandmother from the following cultures: African American, 

Mainstream, East Asian American, Asian American, European American, Latino, Jewish 

American and Native American. To organize and analyze my findings, I developed a 

technique related to intertextuality called cumulative story analysis. 

I found that both European American grandparents, both Native American 
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grandparents, and the Jewish American grandfather fulfilled all three roles almost 

equally, using most possible Cultural Markers. Both Mainstream grandparents were 

portrayed with significantly fewer tradition Cultural Markers than the other grandparents. 

All grandchildren/protagonists grew by the books' ends. Continuity was the most 

prevalent, powerful Cultural Marker. 

Most grandparents were portrayed with Gender Continuum Markers that might 

be considered closer to the traditionally feminine side of the continuum for non-verbal 

interactions. There was even less verbal variation between genders; talk was usually 

portrayed with blended Gender Continuum Markers. There were definitely more gender 

similarities than differences when the books were compared both across cultures and 

within cultures. The bond of grandparent love existed beyond gender limitations. 
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CHAPTER 1 

Introduction to the Study 

"A story is the shortest distance between a human being and the truth" (De Mello, 

1988,p.ll). 

I grew up as an only child, living with my parents and my father's mother, 

whom I called Granny. I felt very close to Grarmy, and still do, even though she has been 

dead for almost 30 years. I still remember many of her vivid stories of growing up on a 

Kentucky farm in the late 1800s with her parents and five brothers and four sisters. I 

knew some of these great-aunts and great-uncles because they were still alive when I was 

a child, but even those who died before I was bom, like my great-grandparents, were 

brought to life, and still live even now, through the power of Grarmy's stories. 

When I was a child, both my Dad and Granny told me about a special poem that 

Granny recited as a child for a school program. She still remembered the poem, even as 

an elderly woman. She used to recite it for my Dad when he was a child, and he, in turn, 

used to read it to me. The poem was called "The Bridge-builder." In it, a traveler stands 

on the bank of a perilous, swift stream, watching in wonder as an elderly traveler, who 

has just managed to cross the stream, does not continue on his journey. Instead, he stops 

to repair the rickety, dangerous bridge that he has just crossed over. The narrator/traveler 

asks the old man why he is bothering to do this, pointing out that it is growing cold and 

late, and he has already crossed over the stream. The old traveler pauses and explains 

how he has recently passed a young, inexperienced traveler heading in the same 

direction. And because he fears that the young man might falter trying to cross the 
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dangerous stream in the growing dark, he is now "building the bridge for him." 

Even as a child, I had the feeling that Granny and my Dad (and other older 

family members) were bridge-building for me as they shared stories of their own lives 

and those of the family as I was growing up. I hope to continue being a bridge-builder for 

my children, and someday my grandchildren, as I pass on their stories and add some of 

my own. I have always been intrigued by bridges with their images of strength, 

adventure, journeying and connecting. I hope that this dissertation will be a kind of 

bridge because it explores connections between generations in the sharing of stories, 

traditions, values and wisdom. But before we can actually make the journey between the 

past and the present, the traveler must first build a bridge by writing, so that other 

travelers might cross the bridge by reading. 

The focus of this dissertation is the description and analysis of grandparent 

roles in recent multicultural picture books. I describe and analyze eight books featuring 

grandfathers and eight books featuring grandmothers representing the following cultures: 

African American, Mainstream, East Asian American, Asian American, European 

American, Latino, Jewish American and Native American. This qualitative study uses 

content analysis to develop Cultural Markers and Gender Markers in order to describe 

and analyze grandparent roles in the 16 selected picture books. 

In this chapter, after introducing the central focus of my study, I present some 

background information on how I became interested in the topic of my study and set forth 

my research questions. Next, 1 describe my dissertation's general theoretical framework. 

This section is further divided into sections on culture, social practice and learning. 
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multicultural education, multicultural children's literature, and the importance of story 

and storytelling. Finally, I present my overview of the dissertation, in which I describe 

how the dissertation is organized. 

Background of the Study 

My close relationships with my grandparents and other elderly relatives have 

encouraged my interest in stories about the past and family stories. I first became 

interested in the roles of grandparents in children's literature while preparing to teach a 

course in Southwest Children's Literature. While searching for related materials, I found 

an article by Carol Katz (1978), in which she considered criticism of how the elderly 

were portrayed in children's books. This criticism was actually limited to Newbery 

winners up to 1975, maintaining that elderly characters were often portrayed in negative, 

stereotyped ways. In her article, Katz agreed with some points of the criticism, but 

contended that much of children's literature did address the conditions and problems of 

the elderly in a realistic and sympathetic, rather than a derogatory, way. She contrasted 

the relatively powerless image of the modem elderly with their portrayal in older fiction 

and in more current historical fiction, in which, "older people are shown in positions of 

power or as integral parts of their communities"(p.317). 

When I read Katz's article, I was struck by how the roles of the elderly (usually 

grandparents) in much of southwest children's literature reflect qualities of dignity, power 

and respect. Often the elderly serve as cultural resources for their families and 

communities. Since cultural diversity is an important quality of southwest children's 

literature, I wondered if literature by and/or about certain ethnic groups, such as Latinos 
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and Native Americans, tended to portray grandparents in more positive, powerful ways. I 

also noticed that books by and/or about Asian Americans, African Americans, Jewish 

Americans and other ethnic groups tended to reflect more powerful and respected 

grandparent roles. As I read, studied and reviewed a variety of current multicultural 

children's literature in my roles as student, educator, writer, reviewer, editor and parent, I 

became increasingly interested in how the elderly, especially grandparents, are portrayed 

in books by and about various ethnic groups. 

In all of my literacy roles, I have enjoyed learning about, promoting and 

celebrating authentic, well-written and entertaining multicultural children's literature. I 

hope that by learning about and celebrating the rich diversity that makes up our human 

family, we as educators, writers and parents can help children build and maintain bonds 

of respect and understanding. I hope that they can share this respect and understanding 

with each other, and, eventually, with their own children and grandchildren. 

My dissertation explores the roles of grandparents in multicultural picture 

books. It is a qualitative study, using content analysis. I use background information to 

develop appropriate Cultural Markers and Cultural-Sharing Symbols. These Cultural 

Markers and Symbols help illustrate how the individual books reflect and fulfill some of 

the possible roles for grandparents. They also help me gain insights into possible 

similarities and differences between cultures as I compare the books across ethnic groups. 

I create Gender Markers using background information gathered from a variety of 

sources. I use these Gender Markers to compare and contrast the books across genders, to 

see if, and to what extent, gender might influence grandparent roles within and across a 
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variety of ethnic groups. 

Research Questions 

This study is based on the following research questions: 

1. How do grandparents from a variety of ethnic groups and cultures fulfill their roles as 

Family and Cultural Historians, Cultural Role Models, and Experts on Traditions? 

2. How do Cultural Markers and Cultural-Sharing Symbols relate to these grandparent 

roles? 

3. How do the Cultural-Sharing Symbols relate to change and growth in the 

grandchildren/protagonists? 

4. How might possible gender differences influence grandparents from a variety of ethnic 

groups and cultures as they fulfill their roles as Family and Cultural Historians, Cultural 

Role Models, and Experts on Traditions? 

5. How might Gender Markers relate to possible gender differences in the 

grandparent/grandchild relationship? 

In the next section, I describe the general theoretical framework of my 

dissertation, beginning with some relevant ideas about culture, social practice and 

learning. After introducing several definitions of culture, I discuss how culture is not 

static, but is constantly being changed through social practice. I then describe how culture 

and social practice are related to the interactive nature of learning, and suggest how this 

might be similar to some of the ways that grandparents and grandchildren share cultural 

knowledge and experiences. 

Culture. Social Practice and Learning 
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According to Banks (1994) there are many different definitions of culture, but 

there is no single definition that all social scientists agree on. In their study of the 

definitions of culture, Kroeber and Kluckhohn (1952) concluded that most social 

scientists agreed that "culture consists of patterns, explicit and implicit, of and for 

behavior acquired and transmitted by symbols, constituting the distinctive achievements 

of human groups, including their embodiments in artifacts; the essential core of culture 

consists of traditional (i.e., historically derived and selected) ideas and especially attached 

values"(p.l61). 

Banks (1994) notes that culture is sometimes viewed as a program for survival. 

Bullivant (1984) states that "culture is not static, but is subject to the circumstances 

(environment) in which a society finds itself'(p.83). Banks feels that most modem social 

scientists would agree that cultiare consists primarily of the thought-related, symbolic and 

intangible aspects of human social life. There is some controversy over the inclusion of 

artifacts and material objects as part of culture. Banks maintains that even those who do 

view them as part of culture place the greatest emphasis on "the values, symbols, 

interpretations, and perspectives that distinguish one people from another in modernized 

societies and not artifacts, material objects, and other tangible aspects of human 

societies"(p.83). This emphasis seems compatible with my study because I note and 

analyze some artifacts and material objects that comprise some of the cultural 

markers. I am not interested in them per se, but in how they are interpreted and valued by 

the ethnically diverse characters in the studied books. 

While I appreciate aspects of the previously quoted definitions of culture, the 
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definition that I prefer and will use throughout this dissertation is that of Violet J. Harris 

(1996). She defines culture as, "beliefs, attitudes, values, world-views, institutions, 

artifacts, processes, interactions and ways of behaving. It is not static but occasionally 

fluid and flexible; other times, it seems unyielding and stifling"(p.l 10). This definition 

includes both the tangible and intangible aspects of culture and recognizes both the 

fluidity and the enduring qualities of culture. She also realistically acknowledges that 

culture can be a burden as well as a strength. 

It is important to realize that culture is not static or unchanging, but is 

constantly being recreated and changed through social practice. Cynthia Lewis (2001) 

believes that "Literacy practices are patterned by social institutions and power 

relationships, and some literacies are more dominant, visible, and influential than 

others"(p.lO). This concept can be expanded to cover other aspects of culture besides 

literacy. Social expectations have a determining effect on what people of that society do 

and how they do it. One's culture encourages certain behaviors and discourages others. 

Social practices do not exist in a vacuum, but are always influenced and informed by 

culture. 

Banks (2001) is concerned because "in the schools cultures often are perceived 

as static, unchanging, and fragmented"(p.84). We can observe this tendency, for example, 

when certain books, curricula and teachers write or speak of Native American cultures as 

if they only existed in the past, or if in the present, exist in an eternal pseudo-utopian or 

pseudo-barbaric state. Naturally, these misconceptions concerning Native American 

cultures help perpetuate harmful stereotypes and over-generalizations about these people. 
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Fortunately, in recent years, more worthwhile books have been written that can help 

dispel many of these misconceptions by introducing young readers to a variety of Native 

American children living authentic, modem, vital lives. These books can help remedy 

erroneous beliefs that Native Americans live in teepees, wear feathered war bonnets, and 

communicate through smoke signals or broken "Hollywood Indian" speech. 

Hanks (1991) describes learning as a very interactive process, in which the 

individual does not gain a discrete body of abstract knowledge to carry off and then use 

in future contexts. Rather, one learns a new skill by "actually engaging in the process, 

under the attenuated conditions of legitimate peripheral participation"(Lave and Wenger, 

1991, p.l4). He then uses examples like: athletes training together, an outsider becoming 

habituated to local ways of speaking, and a child interacting with adults, to illustrate these 

concepts. This last example seems most related to my study. 

Lave and Wenger (1991) describe a comprehensive understanding involving 

the whole person rather than a passive acceptance of a body of factual knowledge. They 

emphasize activity in and with the world, and believe that "agent, activity, and the world 

mutually constitute each other"(p.33). This is opposed to conventional explanations of 

learning in which a learner internalizes knowledge that has been discovered or 

transmitted from others, or experienced in interaction with others. Instead, the authors 

connect issues of sociocultural transformation with the changing relations between 

newcomers and old-timers as their shared practice is changing. Although I know that the 

authors are not really referring to grandparents and grandchildren when they use the 

terms "newcomers" and "old-timers," these terms and some of the ideas expressed can be 
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applied to the grandparent/grandchild relationship and the ways they share cultural 

knowledge and experiences. 

The authors maintain that learning involves the construction of identities 

because the learner becomes a different person as he or she reacts to the possibilities 

brought forth by these systems of relations. This reminds me of the way in which the 

grandchildren/protagonists of the studied books all grow or change in some way as the 

stories progress. This growth is sometimes interwoven with some kind of change or 

growth in the grandparent characters as well, although this is more evident in some books 

than in others. 

Lave and Wenger (1991) see legitimate peripheral participation as a conceptual 

bridge, which is a metaphor for the interactions that often take place in the production of 

changing persons and changing communities of practice. This seems related to a 

metaphor that I especially like, the idea that bridge- building can be used as a symbol for 

the continuity of the grandparent/grandchild relationship and cultural sharing. Like many 

grandparents and grandchildren, "Communities of practice have histories and 

developmental cycles, and reproduce themselves in such a way that the transformation of 

newcomers into old-timers becomes unremarkably integral to the practice"(p.l22). 

Multicultural Education 

Cummins (2000) writes that in the past the languages and cultures that students 

brought to school were often ignored or belittled. He believes that today multicultural 

education promotes the view that these languages and cultures should be valued as 

resources for the individual students, their families and society as a whole. Nieto (2000) 
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believes that multicultural education should encourage students to develop respect for 

both their own cultural identity and for the cultural identities of others. They should leam 

to "see themselves as members of a global community with shared economic, scientific, 

and environmental interests"(p.xvi). 

Nieto (2000) discusses how immigration, although a past reality in 

United States history, is still a strong force today. Yet she feels that not many 

people today know about or acknowledge their immigrant roots. Instead of using 

the experiences of millions of students and of their parents, grandparents and 

neighbors as a basis for learning, modem curriculum and curriculum of the past 

often seem based on the myth of a painless, stress-free assimilation. She also 

points out that many students have experienced disparagement of their languages 

and cultures because they are descended from people who have been enslaved or 

colonized. 

Nieto (2000) suggests that teachers try to reconnect with their own 

backgrounds and ethnicities, which also probably include immigrant, colonized or 

enslaved histories. "By reconnecting with their own backgrounds, and with the suffering 

as well as the triumphs of their families, teachers can lay the groundwork for students to 

reclaim their histories and voices"(p.3). She warns that language and culture issues 

must be addressed through a critical lens based on equity and social justice in order to 

effect real and lasting change. 

Because most modem research shows that many young children start school 

with negative attitudes toward members of other races that mirror their adult caregivers, 
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Nieto (2000) believes that schools should promote "a delicate balance of diversity and 

unity-one nation that respects the cultural rights and freedoms of its many 

peoples"(p.315). 

Banks (2001) also discusses ways to reduce racial conflicts in schools. He 

explains how mainstream students are often ignorant of other cultures, considering them 

strange or exotic. While most mainstream individuals are never required to function 

within other cultures, most non-mainstream students are forced to adapt to or ftinction in 

mainstream culture, at least in certain situations, like school. Schools should help all 

students become familiar with other ethnicities and cultural life-styles. Schools should 

challenge the tendency most people have to be ignorant of other cultures. 

Banks (2001) maintains that good multicultural literature can help dispel this 

ignorance, leading to an understanding, respect and appreciation for cultures different 

from one's own culture. Reading, discussing, and sharing books about a rich diversity of 

grandparent/grandchild relationships might help students reach this goal. Books with this 

focus tend to be influential because they describe and celebrate a relationship that is often 

warm and powerful; one that many children will be able to identify with. Of course it 

must be acknowledged that not all children are lucky enough to have a grandparent with 

whom to share a warm, caring relationship. In these cases, an elderly, relative, neighbor, 

or friend might fulfill, at least partly, a positive grandparent role. 

Banks (2001) identifies four approaches to multicultural curriculum reform. 

While all four can be used, he prefers the higher level approaches, the Transformation 

Approach and the Decision-Making Approach, over the Contributions and Ethnic 
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Additive Approaches. Sharing a variety of good multicultural picture books featuring 

strong grandparent/grandchild relationships could form a worthwhile component of a 

curriculum reflecting the Transformation Approach. This approach differs from the 

Contributions and Ethnic Additives Approaches in that it "changes the basic assumptions 

of the curriculum and enables students to see concepts, issues, themes and problems from 

several ethnic perspectives and points of view"(p.86). Instead of adding a list of ethnic 

groups, heroes and contributions to an essentially mainstream-oriented curriculum, the 

Transformation Approach involves a blending of diverse perspectives, frames of 

reference and content from a variety of ethnic groups to help students better understand 

and appreciate the nature, development and complexity of our present-day United States 

culture. Reading and sharing a rich variety of picture books depicting strong 

grandparent/grandchild bonds expressed in a diversity of cultures could form a natural, 

but powerful example of the Transformative Approach to a study of grandparents, 

families, or even topics like holidays or rites of passage. 

In his curriculum guidelines for multicultural education, Banks (2001) 

encourages the use of local community resources, urging teachers to invite guests from a 

variety of local ethnic groups to visit classrooms. During these visits they might share 

some of their views and life experiences through personal and cultural stories, or by 

being available to answer students' questions or serve as resources for student inquiry. He 

believes that teachers should try to involve older members of ethnic groups in school 

multicultural programs. This involvement could benefit the elderly by helping them to 

feel appreciated, as well as the young, by helping them to better understand and value 
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their roots. Reading and discussing good multicultural picture books about grandparents 

could be an effective way to prepare for future visits from community members and to 

help reflect on past visits and programs. 

Perhaps the experiences of the school visits combined with the sharing of 

related picture books could lead to extended and enriched activities in which the students 

respond by creating their own stories, books or artwork. These creations could be based 

on family stories, oral histories of relatives, friends or neighbors, or their own 

imaginations. A pre-visit preparation using good multicultural children's literature could 

support Bank's (2001) belief that students should "develop a sensitivity to ethnic 

differences before interacting with classroom guests or studying the local ethnic 

communities"(p.333) Banks believes that without this kind of preparation, students' 

prejudices might be reinforced, rather than reduced. Post-visit readings, discussions and 

related activities using multicultural books, could also help students (and teachers) 

develop and strengthen ethnic sensitivity. 

Multicultural Children's Literature 

Since diversity in children's literature is an important aspect of my study, 

I went to several recent professional books and articles for supporting 

backgroimd information on the need for good, multicultural children's literature. 

Rudine Sims Bishop (1992) believes that "Multicultural literature is one of the 

most powerful components of a multicultural education curriculimi, the underlying 

purpose of which is to help make the society a more equitable one"(p.40). 

Bishop addresses the need for cultural authenticity, which is often a complex and 
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sensitive issue. Although more books are being written and published by people of color, 

she points out that in the past most books about African Americans were actually written 

by European Americans, and a substantial number still were either written or illustrated 

by whites in 1992. In general, books written by an outsider to a group can vary greatly in 

terms of authenticity and cultural sensitivity. They can range from books whose 

"distortions and misrepresentations are reflections of an ethnocentric, biased, or at worst, 

racist point of view"(p.41), to books with merit that "have been recognized for their 

positive contributions and artistic achievement"(p.41). Naturally, many books fall 

somewhere in-between these two extremes. Some may be of high literary quality, but in 

some way distort or misrepresent the culture they are trying to portray. 

Bishop asserts that concern for cultural authenticity and sensitivity reflects a belief that 

the cultures of so-called minority groups are distinct from mainstream culture and 

thus are not easily understood by outsiders. She adds that this concern for cultural 

authenticity also reflects "a political concern about who controls the way non-majority 

cultures are represented in books for children"(p.42), and ultimately, who will get 

published. 

As an example of a respected critic who does not believe that authenticity must 

be limited to cultural insiders. Bishop (1992) quotes from African American author/critic, 

Henry Louis Gates Jr. Gates (1991), who "argues that membership in one cultural group 

does not, in and of itself, confer the ability to create 'authentic' fiction; that writers are all 

influenced by various literary traditions, and that all writers are in some sense 'cultural 

impersonators"'(p.42). 
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As a children's librarian, book reviewer, educator and editor, 1 know from 

experience that Bishop's concerns are justified. I agree that more books should be written, 

illustrated and published by cultural insiders. It also seems reasonable to expect a person 

attempting to write about a group to try to gain as much experience in, and knowledge 

about, the group as possible, and then, to have his or her efforts judged by insider critics. 

Bishop (1992) sums up the importance of authentic multicultural literature by 

showing its necessity for children of every culture, including mainstream culture. She 

explains how literature can be seen as a mirror reflecting human life, thus: 

All children who read or are read to see themselves reflected as part of 

humanity. If they are not, or if their reflections are distorted and ridiculous, 

there is the danger that they will absorb negative messages about themselves and 

people like them. Those who see only themselves or are exposed to errors and 

misrepresentations are miseducated into a false sense of superiority, and the harm 

is doubly done(p.43). 

Included in her selection guidelines is Bishop's warning that multicultural 

children's books should conform to the same high literary standards as children's 

literature in general. The standards for a work of fiction include: good writing, an 

interesting story, strong characterization, and a worthwhile theme that is appropriate for 

children. 

Bishop (1992) explains that the term multicultural is often used to cover a wide 

variety of book types. In order to clarify these differences, she uses three categories to 

describe the approaches to the cultures portrayed: specific, general and neutral. She 

defines a culturally specific children's book as one that reflects the experience of 

belonging to a specific non-white cultural group. This book often reveals aspects of 
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character, setting and theme, at least partly by describing details of everyday life that ring 

true to most members of the portrayed group. These details might include: "language 

styles and patterns, religious beliefs and practices, musical preferences, family 

configurations and relationships, social mores, and numerous other behaviors, attitudes 

and values shared by the members of a cultural group"(p.44). 

The multicultural picture books used in my study fit into this category, except 

that because of personal interests, in this instance I will extend Bishop's definition of 

culturally specific to include books about Jewish Americans, European Americans and 

Mainstream culture. 

Bishop (1992) points out that because the texts of picture books are often not 

long enough to include many culturally specific details, it is also necessary to seek them 

in the illustrations. This observation is especially relevant to my study since it deals 

exclusively with picture books. 

Cai (1998) asserts that the recent controversy over the definition of 

multicultural literature revolves around how many cultures should be covered. After 

discussing three different views on the definition of multicultural literature, he explains 

how the controversy might affect teachers and teacher educators. Basically, "the focal 

point of the controversy is on how many cultures are included in multicultural 

literature"(p.312). Concerning the definition of multicultural literature, the first view 

reflects the feeling that multicultural literature may include as many cultures as possible 

without differentiating between mainstream and marginalized cultures. The second view 

emphasizes ethnic issues relating to multicultural education. The third view reflects the 
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belief that because all people are multicultural, all literature is also multicultural. 

Cai (1998) does not favor the broader, more inclusive views of multicultural 

literature. He is afraid that if we do not include issues of inequality, discrimination and 

abuse of power in our definition of multicultural literature, "there is a danger of diluting, 

or even deconstructing, the social, political concept that underlies the term"(p.313). He 

believes that the definition should separate, rather than unite, mainstream literature and 

the literature of marginalized cultures. 

Cai's (1998) main message is that diversity and equity should go hand in hand, 

maintaining, "Diversity without equity is not the goal of multiculturism"(p.319). He 

believes that books should go beyond the four fs~food, festivals, fashion and folklore—to 

discuss issues related to cultural differences. They should help students to empower 

themselves. Teachers can help by grouping appropriate books in thematic units, and then 

help students reflect on related social issues by asking questions and promoting 

discussions and activities like role-playing, creative writing extensions and joumaling. 

Cai (1998) agrees that the view that all literature is multicultural and 

should be read multiculturally has some merit because it can help uncover 

multicultural issues that might be hidden. He also urges that while we may read 

any literary work multiculturally, we should also read multicultural works that 

focus on marginalized groups. He concludes by stating "To cultivate pluralism at 

the core of education we need more, not less, multicultural literature"(p.322). 

Violet J. Harris (1996), a children's literature educator, author, critic and 

multicultural expert, identifies and evaluates some of the dilemmas, debates and delights 
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that have recently come to her attention regarding the state of multicultural children's 

literature. I was especially intrigued by her quotes from Walter Dean Myer's article, "I 

Actually Thought we would Revolutionize the Industry" (New York Times, 1986). 

Describing his inspiration he writes, "I write books for children, filled with the images 

I've accumulated over the years, with stories I've heard from my father and 

grandfather"(p.l08). Regarding the audience for his books, "I understood, and I know the 

others did too, that it was not only for black children that we wrote. We were writing for 

the white child and the Asian child too"(p.l08). 

I found these quotes especially relevant to my study. Many of the studied 

authors write that their work was inspired by the stories told by their grandparents and 

other older family members, and by their experiences shared with these elders. Also, like 

Myers, I believe and hope that authentic, multicultural books will be read and enjoyed by 

young readers from a variety of ethnic groups, as well as by readers belonging to the 

group depicted. 

One dilemma addressed by Harris (1996) is "our demand that authors of 

literature that we label multicultural create characters who are 'role models'. The stories 

must either uplift and inspire or correct or usurp stereotypic works. Positive images are 

preferred and deemed crucial"(p.lll). This consideration is somewhat relevant to my 

study since I look at grandparents from diverse cultures, and, among other things, 

analyzing their portrayals as cultural role models for their grandchildren. Although the 

grandparents in my study do tend to be portrayed in predominately positive ways, I 

believe that most of them are also portrayed realistically They are fairly well-rounded 
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human beings, rather than saintly, flat characters. Naturally, since the grandparents of my 

study are portrayed in picture books, rather than novels, their characters can not usually 

be depicted in the detail and depth that would be present in longer works. Also, because 

of the focus of my study, I deliberately chose books that portrayed grandparents in mostly 

positive, although I hope not unrealistic ways. I do not believe that all books must portray 

grandparents in this way; although I believe that more books featuring strong, positive 

older characters are needed to help refiite some of the negative stereotyping 

of the elderly that is present in modem United States culture. 

Like several other writers about multicultural issues, Harris (1996) is 

concerned with the question of authenticity. Agreeing with Cai, she feels that usually 

insiders of a culture make the best authors, although she acknowledges that 

occasionally a white author "creates an artistic, multifaceted, and plausible depiction 

of African Americans"(p.ll3). Like Cai, she feels that European Americans may 

have the right to try and write about other groups, but she criticizes the "authorial 

arrogance of some European American authors who demand freedom to write about 

whatever they wish without subjecting their work to critical scrutiny"(p.l 13). These 

concerns and criticisms seem reasonable to me. She concludes by reminding us that 

the main goal of literature is to provide an aesthetic experience. 

Authors and editors Beverly Slapin and Doris Seale (1992) introduce the 

review section of their critical guide to children's literature about Native Americans by 

reflecting on their own experiences and feelings concerning their Native American 

identity and children's books. Seale reflects on her feelings after reading a very 
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derogatory excerpt about Indians in Little House on the Prairie. She believes that most 

teachers and librarians agree that children are affected by what they read or have read to 

them. Most people working with children have come to realize that ethnically biased 

books harm readers from both the stereotyped group and the group perpetuating the 

stereotype. Even the professional literature has come to assert that all children have a 

right "to books in which portrayal of those similar to themselves would not give them 

feelings of shame and worthlessness'Xp-ll). This quote describes very powerfully why 

authentic multicultural literature is necessary, both for members of the group being 

portrayed, and for members of other groups, especially readers from mainstream culture. 

Rosemary Gonzales (1992) describes negative personal experiences with schools 

and reflects on the need for good, multicultural education and supporting children's 

literature. Because she is a teacher who encounters many lies about Native Americans, 

she strives to teach the truth to her children, so that they will later be able to teach it to 

their own children. Even though the distorted views of many cause her to feel out of 

place much of the time, she still works to educate children, to give them a more realistic 

picture of Native American culture. She writes; 

There is comfort, sometimes, as I sit out at night, remembering my Grandmother's 

wisdom. 'The trees are very protective of People', she said, 'and when you cannot 

hold yourself up any longer, they will do it for you. It is a purpose of the Creator.' 

(p.26) 

I find this quote especially meaningful because she refers back to a wise saying 

that her grandmother shared with her. She has adapted this saying to express her concerns 

and hopes for her children's learning and futures. This is a powerful example of the 
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cultural markers of sharing wisdom, sharing values and continuity, which I analyze in my 

study. 

Children's librarian, Susan Dove Lempke (1999) champions the need for 

greater cultural diversity in picture books. She notes the huge wave of recent immigrants 

to the United States, pointing out that many of these new citizens use the library. She is 

concerned because she fears that they will not find many books that reflect their cultures. 

Lempke's (1999) concern led her to conduct an informal survey of all the 

picture books reviewed in four major reviewing journals in March and September of 

1997. Of the 216 books that she was able to obtain, 116 were about white people. Of the 

100 remaining, 42 featured animal characters, leaving 57 that were about people of color 

in some way. African Americans were the main characters in only seven books. She 

noticed while well-done, all of the books seemed to have the result that, "African 

American children get to see themselves as people with heavy problems and big 

responsibilities"(p.l41). It is interesting that none of the books described seemed to 

include a grandparent/grandchild relationship. 

Although Lempke (1999) warns against editors "issuing orders for including a 

multiethnic group of characters" (p. 147) that might result in artificial, unworthy material, 

she does conclude her article with the plea that we should tell publishers that "we want to 

purchase for our libraries high quality literature showing a variety of people in a variety 

of stories. We aren't ready to be colorblind yet; when it comes to picture books, some 

affirmative action is necessary"(p.l47) 

In fall 2000, Scholastic Book Clubs published a catalog for grades k-6, titled 
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Many Cultures Many Lands deyoted to multicultural literature. While some multicultural 

books have appeared in previous catalogs, the fact that an entire catalog was designed to 

celebrate diversity seems significant. The letter addressed to teachers on the inside cover 

further illustrates this book club's recognition that promoting cultural diversity in 

children's books is a timely, worthwhile goal. The letter states, "We live in a diverse 

world, and as a teacher, you have a wonderful opportunity to help your students learn to 

appreciate the rich variety of cultures and individuals that make up our planet"(p.2). 

Several books about grandparents are included in this catalog; three under the 

heading "Strength of Family" and several more under other headings. A book featured in 

this special catalog succinctly, and with grace and warmth, epitomizes its goal of helping 

students appreciate the differences and similarities of our diverse world. The book is 

Mem Fox's brief but brilliant Whoever You Are (1997). This exuberant picture book for 

the youngest readers and listeners, shows and tell us, "Little one, whoever you are, 

wherever you are, there are little ones just like you all over the world." She then lists 

some possible differences such as: "Their skin may be different from yours, and their 

homes may be different from yours," but she then states, "But, inside, their hearts are just 

like yours." She celebrates this theme throughout the rest of the book with lively, 

repetitive text and colorful, joyous illustrations. Inspired by this work, one goal of this 

slxidy is to try and help teachers, librarians and teacher educators to recognize, understand 

and celebrate cultural diversity in picture books. When we learn to appreciate our 

differences we also learn to appreciate how much we have in common. 

Story and Storytelling 
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Besides being authentic and culturally sensitive, good multicultural literature 

should tell a good story. The power of stories is evident in the 16 studied multicultural 

picture books. This power is actually doubled because the books themselves are good 

stories, and grandparents' stories and storytelling can usually be found within each book. 

Stories impart values and ideas, while sharing feelings and traditions in a subtle 

and entertaining, rather than a didactic or boring way. Storytellers and their stories tend 

not to seem as authoritarian as parents and teachers sometimes might. They can be more 

powerful, however, because they are more subtle, enjoyable, and easier to relate to. Like 

stories, the power of caring grandparents can be stronger, in a way, than the power of 

parents and teachers, because it is not so authoritarian. The power of story is not imposed, 

and it is tempered with unconditional love and acceptance. 

It seems that in the past decade or so, a growing number of people representing 

a variety of professions, interests and circumstances have expressed their belief in the 

power of story. They recognize the importance of finding and telling appropriate stories 

in the most receptive situations and times. While most people of any age are receptive to 

stories, children are usually considered to be the most receptive, and tend to be most 

influenced by what they hear and read. Caitlin Matthews (1998), poet and writer on 

Celtic spirituality describes the power of story; 

The magic of story is everywhere acclaimed as healing and 

transforming. The power of story to change us and bring us' to the brink of 

self-forgetfulness and wonder is a gift beyond measure. However, if we truly 

believe in the power of story, it is important that we find appropriate stories 

for our condition and that they are told at times when we are most receptive 
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to (and therefore most respectful of) their power, (p.229) 

Stories and storytelling are an integral part of my study. The studied books 

themselves are stories, of course; while most of the individual books contain stories 

or fragments of stories within the main plot of the book. These interwoven stories are 

usually told to the grandchild/protagonist by the grandparent. These stories, story 

fragments, storytellers, and the whole storytelling experience vary greatly from book 

to book, and often reflect the wide diversity of cultures and genders that the books 

represent. Sometimes the interwoven stories are told by a parent about a grandparent. 

Sometimes they are told by one grandparent about their spouse who died before the 

grandchild's birth. And sometimes, reflecting the mutuality and flexibility of many 

grandparent/grandchild relationships, the interwoven stories are told to the 

grandparent by the grandchild. 

Although the books themselves and their interwoven stories and storytellers 

differ in some ways, they all seem to offer stories that the protagonists need to hear 

and are told in ways that encourage their acceptance and appreciation. This 

appropriateness of both the stories and the ways and times and places they are told 

increases their healing and transforming power. 

Novelist and essayist, Alice Walker (1990) movingly affirms the healing and 

transforming power of stories; 

Storytelling, you know, has a real function. The process of the storytelling is itself 

a healing process, partly because you have someone there who is taking the time 

to tell you a story that has great meaning to them. They're taking the time to do 
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this because your life could use some help, but they don't want to just come over 

and give advice. They want to give it to you in a form that becomes inseparable 

from your whole self That's what stories do. Stories differ from advice in that, 

once you get them, they become a fabric of your whole soul. That is why they 

heal you. (p. 5 7) 

Although Walker (1990) does not specifically mention grandparents or 

grandchildren in this quote, her feelings about the power of stories and storytelling is 

very reflective of the ways that stories are shared in the studied books, and of the 

potential of the books to influence and heal young readers and listeners. 

While sharing storytelling advice and experiences with students and teachers, 

storyteller and author Joseph Bruchac (1997), describes the value of stories and 

storytelling in his own life. He especially values the storytelling experiences that he 

shared with his grandparents, explaining, "It's been said that history repeats itself, and the 

lessons our grandparents learned, even though the world seems to be constantly changing, 

are often lessons that can be usefiil for us: today"(p.xiii). He believes that it is especially 

important for people who want to become storytellers to first learn the stories of their 

grandparents. He connects grandparent storytelling to the cultural marker of continuity 

noting that grandparents' stories will often show us that we share characteristics and 

personality traits with them. Bruchac believes that carefiil listening is the first step to 

successftil storytelling, and even to a good life. In my study, I will note the presence of 

careful listening, or sensitive silence, in both the grandparents and grandchildren as they 

speak and listen to each other, both while sharing stories and in ordinary conversations. 

Educator Herbert Kohl (1995) testifies to the importance of stories in learning 
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at all levels stating, "The ability to listen to a story (either aurally or through signs) and to 

speak intelligently about it is at the center of the development of intelligence and the 

active imagination"(p.l02). He believes that discussing stories within a circle of learners 

is one of the best ways to develop literacy. Individual members should be free to 

contribute their own stories and personal anecdotes to the group discussion, as long as 

they are at least somewhat related to the main theme or text being discussed. Like 

Bruchac, Kohl feels that listening is a valuable component of the discussion of stories, as 

well as the telling of stories. 

Kohl (1996) believes that "Every child has a story to tell, and within that story 

is the secret of reaching her or him as a leamer"(p.ll5). Unfortunately, their stories are 

sometimes ignored or belittled, and often, in schools, they are silenced. Instead, schools 

should encourage students to tell their stories by providing teachers who are good 

listeners who are ready to learn, as well as teach. Stories can serve as magic carpets that 

transport students to other worlds and help them to develop their imaginations and 

aspirations Students' stories can also serve as bridges between the children and the 

teachers; and these bridges can help connect the children to the curriculum. Kohl asserts 

that teachers should value their students' stories over such things as school rules and 

standardized testing. He also points out that teachers, parents, and communities all have 

their own stories to tell; and these stories too can become part of a learning community 

where everyone's stories are heard and respected. 

Harold Rosen (1984) adds his voice to those valuing stories and storytelling in 

schools, insisting that "narrative in education in defiance of other priorities is then at the 



38 

very heart of the attempt to keep meaning itself at the centre of language 

education"(p.26). He adds that these narratives, or stories, can take a thousand diverse 

forms even in a formal school setting. Like Kohl, Rosen believes that stories and 

storytelling can help to bridge the gaps in understanding between the culture of the 

community and the culture of school. The community's oral storytelling traditions must 

be valued as a form of making meaning. He also agrees that the elders of a community 

"with their memory stores are the sources of wisdom"(p.28), and their voices 

should be part of the educational power of narrative or story. 

Rosen (1984) agrees with those who value stories because they help us in 

trying to make meaning out of our experiences and world. He admires a study of stories 

that are embedded in daily life to reveal their complexity of structure and social 

meanings. He notes that conversely, literary language is often influenced and interwoven 

with everyday spoken language. He believes that we might take stories much more 

seriously if we realized that, "There are always stories crying to be let out and meaning 

crying to be let in"(p.l2). Because we are social beings we often benefit by sharing our 

stories and their meanings with others. 

Psychologist, educator, social scientist and storyteller, Robert Coles (1989), has 

written many books in which insights and truths are revealed through the telling of many 

stories by ethnically and economically diverse women and children. In The Call of 

Stories: Teaching and the Moral Imagination (1989). Coles shares his ovra story of how 

he came to realize the importance of individual life stories as a means of making 

meanings and finding truths. 
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As a relatively inexperienced psychiatric resident, Coles often seemed to find 

himself bogged down in a sea of technical jargon that hindered his ability to 

communicate with his patients and thus discover ways to understand and help them. His 

overuse of technical language even hindered his ability to communicate with his 

superiors and mentors. Soon, his wife and mentors, including the poet William Carlos 

Williams, began urging him to try to break through the limitations of typical, technical 

"doctor talk" by encouraging his patients to tell him their personal stories. The first time 

he rather reluctantly tried this he saw a dramatic improvement in a patient whom he had 

been struggling to reach. After suggesting to his patient, "Why don't you just tell me a 

stor>' or two?"(p. 11), and his patient at first looked stunned, he explained that, 

we all had accumulated stories in our lives, that each of us had a history of 

such stories, that no one's stories are quite like anyone else's, and that we 

could, after a fashion, become our own appreciative and comprehending 

critics by learning to pull together the various; incidents in our lives in such a 

way that they do, in fact, become an old-fashioned story, (p.l 1) 

After this explanation Coles and his patient were able to communicate much 

better; more like two individuals rather than doctor and patient. Later, Williams also 

virged Coles to encourage his patients to share their stories and to be a good listener to 

these stories. He explained, "Their story, yours, mine—it's what we all carry with us on 

this trip we take, and we owe it to each other to respect our stories and learn from 

them"(p.30). 

Coles went on to use stories and storytelling as the framework for many of his 

books about diverse women and children. Just as stories became a bridge that helped 
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Coles to understand and communicate with his patients, this dissertation will see if and 

how stories might serve as bridges of cultural sharing and love between grandparents and 

grandchildren in the studied books. 

Overview of Dissertation 

In this chapter, I first gave some background information on how I became 

Interested in the topic of my study, and presented my five research questions. Next, I 

described my dissertation's general theoretical framework related to culture, social 

practice and learning. Next, I discussed some goals for multicultural education, held by 

Nieto (2000) and Banks (2001), that were connected to the use of good multicultural 

children's literature and interactions with elderly community members as valuable 

resources to promote an appreciation of diversity and social justice. I then looked at 

multicultural children's literature, focusing on the qualities needed for good, authentic 

multicultviral children's books, and why such books are necessary for children of every 

ethnic group and culture. Finally, I discussed the importance and the power of story and 

storytelling, and how this interaction is often part of the grandparent/grandchild 

relationship in multicultural picture books. 

I begin the second chapter with some background information on the roles of 

grandparents. This information helped me to develop a basic framework to analyze the 16 

books in the study regarding Cultural Markers and Cultural-Sharing Symbols. I also 

develop the three grandparent roles used in my analysis: Family and Cultural Historian, 

Cultural Role Model, and Expert on Traditions. I then look at how the elderly are often 

portrayed in children's literature. This is followed by background information on gender. 
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used to develop Gender Markers to help me discover now gender might influence 

grandparent roles in the grandparent/grandchild relationship. Finally, I discuss some 

gender issues in children's literature, focusing on the need for gender equity and more 

strong female characters. 

The third chapter describes the research methodology used for this 

dissertation. I use the content analysis research method to answer the five research 

questions. 

I then provide some background information on the content analysis research 

method, and explain how my study fits into the three subcategories of Culture, Life 

Cycles and Gender. The section on data analysis begins with a description of how I chose 

the 16 studied picture books, including the seven selection criteria. Next, I describe the 

cumulative story analysis technique that I created and explain how it is related to 

intertextuality. I list and define the three studied grandparent roles of Family and 

Cultural Historian, Cultural Role Model, and Expert on Traditions. I then list and define 

tlie 14 studied Cultural Markers, and explain how they are related to the three 

grandparent roles. Finally, I list and describe the 7 studied Gender Continuum Markers, 

and explain how they are related to the three grandparent roles. 

In Chapter 4 I present my analysis of the eight studied books featuring 

grandfathers, beginning with Tambourine Moon and ending with Forbidden Talent. I first 

analyze each book regarding Cultural Markers and how they relate to the three studied 

grandparent roles. Next, I analyze each book regarding Gender Markers and how they 

relate to the three studied grandparent roles. 
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In Chapter 5 I present my analysis of the eight studied books featuring 

grandmothers, beginning with Little Cliffs First Day of School and ending with Fox 

Song. I first analyze each book regarding Cultural Markers and how they relate to the 

three studied grandparent roles. Next, I analyze each book regarding Gender Markers and 

how they relate to the three studied grandparent roles. 

The final chapter of this dissertation includes an overview of the study 

and the findings followed by implications for authors and illustrators, publishers, 

parents, librarians, teacher educators and teachers, and researchers. 
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CHAPTER 2 

Literature Review 

I have organized the literature review to begin with some background 

information on the roles of grandparents. I use this information to develop a basic 

framework to analyze the 16 books in the study regarding Cultviral Markers and Cultural-

Sharing Symbols. I also develop the three grandparent roles used in my analysis: Family 

and Cultural Historian, Cultural Role Model, and Expert on Traditions. Next, I look at 

how the elderly are portrayed in children's literature. This is followed by professional 

literature on gender I used to develop gender markers to help me discover how gender 

might influence grandparent roles in the grandparent/grandchild relationship. Finally, I 

discuss some gender issues in children's literature, focusing on the need for gender equity 

and stronger female characters. 

Professional Literature on Grandparents 

Westheimer and Kaplan (1999) provide some useful discussions on what a 

current popular psychologist believes are, and can be, the roles of grandparents in the 

lives of their grandchildren and in the family in general. This work helped me develop a 

basic framework to analyze the 16 picture books in my study regarding Cultviral Markers 

and Cultural-Sharing Symbols. The authors believe that two vital interrelated roles of 

grandparents are those of family historian, who is their "children's; and grandchildren's 

bridge to the past" (p.65), and the expert on family traditions, "the one who knows and 

transmits the proper way of observing your family's particular customs" (p.27). I think 

that it is not unreasonable to expand these roles somewhat to include someone who 
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knows and shares at least some of the history and traditions of a culture in general. 

Families may share many stories and customs with their ethnic group, while still having 

some that are unique to their own family. 

The third role that I will be examining in this study is that of Cultural Role 

Model, when grandparents in their everyday lives demonstrate what it means to represent 

their people in the world. Observing how different cultures develop special ways of being 

and treating grandparents, the authors advise, "whatever your background, there is no 

better example of the full meaning of your heritage than the way it guides your life" 

(p.66). 

Quoting a Chinese proverb, "The elderly are a treasure in the household" 

(p.67), the authors reflect that the role of teacher is probably the oldest grandparent role. 

As teachers grandparents have shared the knowledge and experiences they have gained 

during their lives. While the Historian, Expert on Traditions, and Cultural Role Model 

roles can all fit into the broader role of teacher, it is necessary to note that cultural 

teaching and learning can go in more than one direction. The authors believe that 

grandparents should also fulfill the role of students as they learn new things from their 

grandchildren. 

Regarding the Expert on Traditions role, they note that traditions are not only 

tied to the past, explaining how traditions can be ties to the future, as well as links to the 

past. They remind grandparents that traditions are not static, but constantly evolve to 

meet changing needs. Thus, they should not pressure family members to keep traditions 

that are no longer meaningful, and they should allow others, especially grandchildren, to 
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invent new traditions. 

Westheimer and Kaplan (1999) celebrate the Cultural Marker of Continuity 

when they write, "As a family historian, you are your children's and grandchildren's 

bridge to the past and they are your link with immortality" (p.65-66). This bridge 

metaphor is especially apt because it illustrates the idea that cultural and familial 

continuity rely on an interaction and interdependence between generations that can move 

back and forth, and not be limited to only one direction. 

Writing in an informal, first person style, from her perspective as a 

grandmother as well as her memories of being a grandchild, Westheimer (2001) shares 

insights concerning grandparent roles with a younger audience. She presents the idea of 

grandparents as cultural resources throughout her book. She explains to young readers 

how grandparents will greatly enjoy sharing something about their culture, adding, "if 

you're open to learning from your grandparents, you'll all benefit enormously from the 

exchange (p.36). 

Perhaps because of this dual perspective, this work seems to reflect the 

reciprocal nature of the grandparent/grandchild relationship even more than her book for 

adults on the same subject (Westheimer and Kaplan, 1999). While often suggesting that 

grandchildren should encourage their grandparents to share stories, knowledge and 

traditions with them, she also advises the children to share their skills and interests with 

their grandparents. After explaining how some older people are not as comfortable with 

computers and other aspects of modem technology as their grandchildren, she remarks on 

how wonderful it is that children can now influence their elders. She contrasts this with a 
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time when "children should be seen and not heard. Now things have changed, and more 

and more adults are willing to leam from their children and grandchildren" (Westheimer, 

2001, p.98). She sums up the special reciprocity of this relationship by focusing on the 

ways that both age groups can benefit from the relationship. The children receive 

unconditional love and emotional support plus a more positive concept of older people in 

general, while the grandparents gain "something to look forward to, as well as the 

knowledge that they will leave behind something of real significance" (p.101). 

Westheimer is not the only popular current writer who is interested in the 

grandparent/grandchild relationship. The importance of this bond has been acknowledged 

and celebrated in the popular media more and more in the last few years. A very brief, 

but touching piece in Parade (2001), "When Grandma is a Kid's Only 'Dad'," points out 

that about two million children are now being raised by their grandparents. It then 

mentions an Oscar-winning documentary, Big Mama, that portrays one of these 

grandparents, Viola Dees, an 89 year old who is struggling to raise her nine-year-old 

grandson. 

A longer article in the Teaching Tolerance Newsletter (2001) describes and 

celebrates an intergenerational exchange project implemented by kindergarten teacher, 

Diane Chinen, in Waimanalo, Hawaii. Elders from the Aloha Nursing Home visited the 

class regularly to share songs, books and art activities. The elders also shared Hawaiian 

culture with the children through songs and dances, and taught them proper social skills. 

The reciprocal nature of the relationships was evident as the children made and gave 

special posters to the elders. The mutual benefits of the sharing for both groups was 
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expressed when one student remarked about the elders, "they look like grandmas—they 

look like good friends," while an elder added, "I felt good with the young ones. It made 

me feel young again" (p.3). Chinen observed, "Age does not have to be a barrier—the 

kupana (elders) loved all the youthful faces and voices, while the keiki (children) found 

acceptance and joy in their elders' smiles and hugs. Seeing past age or youth allows us to 

see into the heart" (p.3). 

Portrayal of the Elderly in Children's Literature 

Children's literature expert, M. K. Rudman (1995) notes that although the 

United States still seems to worship youth, in reality, the country is gradually becoming 

older. The National Institute of Health predicts that by the year 2040 people over age 65 

may make up over one fourth of the United States population. 

After observing that different cultures treat their elderly in different ways, 

Rudman (1995) contrasts Asian cultures who venerate their elders and respect the 

wisdom that comes with age, with "some groups, especially nomadic communities, who 

expect their aged members to disappear gracefully once they become burdensome and 

can no longer fend for themselves" (p.l 18). Anthropologist E. W. Jemigan refutes this 

stereotype about nomadic people, which is rarely true. There is even some evidence of 

Neanderthals caring for their elderly. Actually, this idea is probably most true of modem 

United States society. 

The author continues to describe mainstream United States' reactions to the 

elderly, which presumably fall somewhere in-between the previously mentioned 

extremes. She notes that we often say that we should respect our elders' wisdom and 
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experience, but then tend to segregate the elderly into seniors only communities, 

retirement homes and nursing homes (Rudman, 1995, p. 118). 

Although our society often tries to ignore the elderly, Rudman (1995) observes 

that the elderly in general are not without power and resources, such as the Gray Panthers 

and AARP. In spite of organizations like these, the elderly still struggle because of 

societal attitudes and economic pressures, like inadequate social security. Rudman 

asserts: 

A society that excludes its elders deprives itself of first-hand encounters 

with the wealth of past experiences these people afford, not only of world and 

local history but also of cultural and family roots. Children need the 

multigenerational perspective elders can provide. They also need models for 

treating people with dignity and respect no matter what their age is. Books can 

aid in the development of a mutually rewarding interaction with elders, (p. 119) 

Although Rudman (1995) acknowledges that some of the depictions of the 

elderly in children's books are accurate and constructive, she offers some criteria to help 

in the selection and evaluation of children's books portraying the elderly. These criteria 

include: 

• Emphasis should be on life, rather than death. Death should be considered as a 

separate topic from old age, although it is reasonable to include some experiences 

with, or preparation for death in some books about the elderly. The different stages of 

old age should be recognized. While physical illness or weakness can be present, it 

does not have to be over-emphasized or treated as an issue. Senility, if present, should 

be treated realistically, and not presented as inevitable. 
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• Basically, elders' should not be portrayed as stereotyped, or all the same. Young 

readers should understand that older people have as many varied personalities and 

responses as younger people. Individuality is just as prevalent among the elderly as 

among the young. 

• Children should not always rescue elderly characters and the elderly should not have 

to be heroes to be respected. They should not be ridiculed for being old-fashioned, 

nor have to function as "seers, saints or sages" (Rudman, 1995, p. 120). They should 

have their own lives and interests and not live solely for others. 

Touching on multiculturalism, Rudman (1995) points out that since elders 

belong to a wide range of cultures and classes, books that are used in classrooms and 

libraries should reflect this diversity. Children should be discouraged from pigeonholing 

the elderly population in any way. "Books should focus on elders primarily as people, 

then, perhaps, as old people" (p. 121). The author briefly reviews seven recent picture 

books that "describe the loving affinity between young children and grandparents or other 

elders" (p. 121). All of the books seem to represent mainstream culture, although an 

annotated bibliography includes some picture books that are more diverse. 

J. S. McElhoe (1999) studied some aspects of how grandparents are portrayed 

in children's literature. While she writes about grandparents and picture books, she is not 

concerned with issues of ethnicity or cultural sharing. Instead, she maintains that most 

picture books available today do not depict grandparents in a realistic, non-stereotyped 

way. She touches briefly on grandparent roles, noting, "Some picture books show 

wisdom through actions and through storytelling" (p.254). She also observes, "These 



50 

qualities of grandparenting are important socializing agents in children's literature" 

(p.254). She does not develop these ideas further. 

Award-wirming, children's author Richard Peck (2001), shares some thoughts on 

the wisdom of elders, and how they may influence the lives of the young in powerful 

positive ways in his 2001 Newbery Award Acceptance Speech. After describing the 

inspiration for feisty Grandma Dowdel, one of the main characters of A Year Down 

Yonder, he then explains why he puts a powerful, elderly character in all of his 

novels. 

These ambulatory ancient monuments are there to offer wisdom and balance to a 

self-reverential youth culture. They are extended family for young suburban 

readers and for young readers in the cities where the elderly fear the streets. Most 

of all, the old survivors in my stories embody the underlying message in all 

fiction: that in the long run you will be held responsible for the consequences of 

your actions. (p.400) 

While Peck feels that his young readers find their role models and leaders 

among their peers, his protagonist "finds hers in an elder, where I found mine"(p.400). 

This fictional elder was the formidable Grandma Dowdel, while Peck's own elder role 

models were his parents, who, like many of the grandparents in the multicultural picture 

books of this study, shared their family history, cultural history, sense of place, wisdom, 

values and traditions through their stories and other interactions. 

As an introduction to her study on the family values and configurations of 

African American families in picture books, Deborah Thompson (1995) briefly describes 

an earlier study that she did in 1974. It was a content analysis of 25 books, examining 

how authors portrayed African American families. 60 percent were nuclear families and 
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only three out of 25, were extended families. In this later, more extensive study, she 

examines mostly picture books while asking many of the same questions. While 

analyzing some of the works of Eloise Greenfield and Lucille Clifton, she reflects on the 

strong kinship ties that regularly appear in lists of traditional African American family 

values. She then describes the strong intergenerational ties depicted in William and the 

Good Old Days (Greenfield, 1993). The grandmother in this picture book seems to be a 

good example of a strong cultural resource and role model who shares her stories, values 

and traditions with her grandson, William, and other community members. The whole 

neighborhood depends on the wisdom and strength of the grandmother and other elders in 

the story. Thompson feels that this story of William and his grandmother "captures the 

essence of intergenerational ties that have always been a staple of African American 

families and communities" (p. 97). 

Later, while discussing African American families and social injustice, 

Thompson mentions two books celebrating the warmth and excitement of children raised 

in the north traveling south to visit grandparents and extended families, Bigmama's 

(Crews, 1991) and Back Home (Pinkney, 1992). She concludes her study by stating. 

The African American family is alive and flourishing both in children's books 

and in real life. For the most part these families exhibit very strong kinship 

bonds and very traditional family values... families are coping with teaching, 

honoring and adhering to these values—a far cry from the portrayal of African 

American families in the public eye. (p. 102) 

Professional Literature on Gender 
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In the introduction to her seminal, frequently quoted work on gender differences 

and their implications, Gilligan (1982) defines the focus of her book, explaining; 

This book records different modes of thinking about relationships and 

the association of these modes with male and female voices in psychological and 

literary texts and in the data of my research. The disparity between women's 

experience and the representation of human development, noted through the 

psychological literature, has generally been seen to signify a problem in women's 

development. Instead, the failure of women to fit existing models of human 

growth may point to a problem in the representation, a limitation in the 

conception of human condition, an omission of certain 

truths about life. (p. 1-2) 

Gilligan next makes an important point that is often minimized or ignored by 

some of those who discuss her work. The "different voice" of her study is characterized 

by theme, not by gender. She warns that she usually associates this different voice with 

females in order to better distinguish between two modes of thought, and not to over-

generalize about either sex. 

Gilligan continues by pointing out that her study makes no attempt to explain the 

origins of the differences she describes. It is necessary to consider the social context 

where these differences arise. It is a social context in which biological factors combine 

with factors of social status and power to influence the relations between the sexes. These 

points concerning factors of cultural diversity, social status and power are especially 

important as they will be addressed by other researchers, like Tavris, and in the findings' 

and implications section of this dissertation, Gilligan states that one of the main goals of 

her study is that the light that it will throw on "the discrepant data of women's experience 
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(might) provide a basis upon which to generate new theory, potentially yielding a more 

encompassing view of the lives of both of the sexes" (p.4). 

One of the main gender differences presented in this work and often discussed in 

other studies seems to grow out of Chodorow's work on early attachments and their 

results. Responding to some of Chodorow's ideas, Gilligan asserts that male gender 

identity is threatened by intimacy because masculinity is defined through separation, 

while female gender identity is threatened by separation because femininity is defined 

through attachment. She believes that this accounts for an extension of this theory that 

males tend to have difficulties with relationships while females tend to have problems 

acting as individuals. 

Later, while discussing supposed gender differences in making moral judgments, 

Gilligan elaborates on the idea that women tend to favor attachments and connections 

over independence when she observes, "Thus women not only define themselves in a 

context of human relationship but also judge themselves in terms of their ability to care" 

(p. 17). While women's places in men's life cycles have been those of nurturer, helpmate, 

and creator of networks, men tend to devalue these roles and accompanying feelings. 

Gilligan feels that these gender role stereotypes may reflect an unbalanced 

conception of adulthood because it seems to promote individuality over connections to 

others, and a life devoted to individual careers rather than caring interdependence. She 

also points out that some men have reached middle age and discovered that intimacy and 

caring relationships are more necessary in their lives than they had previously thought. 

While analyzing gender differences in images of relationships, Gilligan (1982) 
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discusses a study by Jean Baker Miller (1976) in which the author imagines a more 

cooperative, creative way of life. Besides this, she seeks not only social equality but also 

"a new language in psychology that would separate the description of care and 

connection from the vocabulary of inequality and oppression, and she sees this new 

language as originating in women's experience of relationships" (p.49). This hope for the 

future is also expressed by other analysts of gender issues. 

Linguist Deborah Tarmen (1990) seems to agree with many of Gilligan's 

(1982) ideas concerning gender differences as she describes the implications of valuing 

intimacy over independence and vice versa. While admitting that all humans need both 

intimacy and independence, she believes that women tend to focus on the first and men 

on the second to such a degree that "It is as if their life-blood ran in different directions" 

(p.26). She maintains that gender differences in this regard can be so great that cross-

gender communication can be compared to cross-cultural communication. She has even 

created the term "genderlect" to describe the different male and female conversational 

styles. Tannen tries to view these differences in a positive rather than a negative light 

when she suggests that a cross-cultural approach to male/female conversations make it 

easier to explain misunderstandings without judging one sex or the other as being wrong. 

Tannen (1990) maintains that many problems arise in cross-gender 

conversations because of asymmetries, when women and men seem to be talking at cross 

purposes. An example of a common asymmetrical expectation is when a woman expects 

her spoken worries or complaints to be met with understanding or empathy, while a man 

responds with advice. A variation on this kind of misunderstanding occurs when men 
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serious and the woman therefore believes that her feelings are being belittled or ignored. 

The two sexes are trying to engage in a symmetrical communication, but instead end up 

in an asymmetrical one. 

Another example of asymmetrical communication arises when women try to 

discuss problems and men's first response is to try to solve the problem, rather than 

serving as empathic listeners. Since the women wish to have their feelings validated this 

approach tends to make them feel like they, rather than their problem are being attacked. 

Tannen (1990) believes that men's tendency to prefer informative talk over 

supportive talk can often lead to asymmetrical communication problems because in this 

situation the fact that the man possesses and offers the information sends a metamessage 

of superiority. She elaborates by explaining how giving information or other help to 

another person can reinforce bonds between people, but because it tends to be an 

asymmetrical situation, it can create hierarchy. This can happen when the one providing 

the information is considered an expert and thus superior to the less informed person, 

who now may seem to be inferior. 

Rather than feeling powerful for having and using information, 

many women feel more satisfaction in being able to help others. Focusing on connections 

more than on independence, they tend to feel stronger personally when their community 

is strong. Tannen (1990) also points out that giving praise, like giving information, can be 

seen as inherently asymmetrical and can seem to put women in a superior position. 

One of Tarmen's most often discussed and quoted ideas concerning gender 
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differences in conversations is her dualistic concept of rapport talk being favored by most 

women, while report talk is favored by most men. Rapport talk is described as "a way of 

establishing connections and negotiating relationships. Emphasis is placed on displaying 

similar and matching experiences" (p.77). Report talk is "primarily a means to preserve 

independence and negotiate and maintain status in a hierarchical social order. This is 

done by exhibiting knowledge and skill, and by holding center stage through verbal 

performances such as storytelling, joking, or imparting information" (p.77). 

Asymmetrical alignment situations often arise when, in conversations, men are 

placed in the role of lecturer or teacher, with its higher status, and women are placed in 

the role of student, with its lower status. This would not be a problem if they both took 

turns fulfilling the teacher and student roles, but often this is not the case. Since women 

tend to value rapport, they are inclined to play down rather than to show off their 

knowledge. In contrast, men tend to seek opportunities to demonstrate what they know 

because they value the feeling that they know more. 

In family situations, it is not unusual for fathers to lecture their children, 

illustrating Tannen's (1990) belief that the very act of providing information places one in 

a superior position, while the act of receiving information puts one in a lower position. 

She believes that children and most men instinctively sense this. 

Both men and women complain that their partners do not listen to them, 

although women complain about this more than men. Tannen (1990) asserts that the act 

of being listened to can be seen as a metaphor for being understood and valued. 

Sometimes women feel that their male partners are not listening because they are too 
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silent and do not provide enough feedback. Sometimes the men are truly not listening, 

possibly because they feel like it would put them in a subordinate position. 

Tartnen (1990) explores differences in male and female storytelling, explaining 

that "the ways that women and men talk about events in their lives reflect and create their 

different worlds" (p. 176). Using data from her own research, as well as findings from 

research by Barbara Johnstone (1989), Tannen points out several differences in male and 

female storytelling. The men's stories were all about themselves, while about half of the 

women's stories were about events that happened to other people. Also, the men told 

stories in which there were protagonists and antagonists and most of the stories made 

them look good. Many women, on the other hand, told stories that made them look 

foolish. While the women's stories tended to be about community, the men's stories often 

featured contests, that might be physical or social. Finally, men rarely told stories 

involving women. From her research Johnstone concludes, "If men see life in terms 

of contest, a struggle against nature and other men, for women life is a struggle against 

the danger of being cut off from their community" (p. 178). 

In her most recent book, Tannen (2001) discusses a form of family storytelling 

that usually occurs in the evening, often when the family is gathered together for dinner, 

or after dinner. Called "Telling Your Day," she discusses research showing how fathers 

and mothers tend to respond differently to their children's stories about their days. She 

found that fathers responded by passing judgement on their children's actions and 

feelings, setting up a situation the researchers call "father knows best" (p. 148). 

Apparently, mothers had already discussed the children's days with them before 
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dinner, whether they worked outside the home or not. The mothers usually told the 

children to tell their father about their day. 

The researchers discovered a hierarchy in judging behavior arising from these 

stories. Children were usually judged by other family members, but they rarely 

questioned their parents' behavior. Fathers most frequently judged others' behavior, while 

their own actions were rarely questioned. Although it may seem natural for parents to be 

at the top of the hierarchy, it was significant for gender issues that the researchers found 

that the mothers were on a lower spot on the hierarchy than the fathers. Their behavior 

was often judged by the fathers, while the mothers rarely judged them. 

Social psychologist, Carol Tavris (1992), addresses many of the ideas 

presented by Gilligan and Tannen. While she agrees with many of their points to some 

degree, she feels that the gender issues and differences they discuss tend to be more 

complex than these researchers seem to imply in their widely read and frequently quoted 

books. Problems arise from the ways that some readers over-emphasize and 

actually misinterpret what Gilligan and Tannen wrote. In general, while Tavris does 

acknowledge many of the gender differences studied by Gilligan and Tannen, she does 

not feel that they go far enough in addressing one of the main, underlying reasons for 

these differences. This underlying reason is the cultural and societal power imbalance 

between the sexes. 

Tavris (1992) addresses these issues by first briefly discussing Tannen's 

definitions of masculine report talk versus feminine rapport talk. She then introduces 

some of the main ideas of linguist, Robin Lakoff (1990). Exploring the reasons behind 
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these gender differences, Lakoff argues that men's language is the language of the 

powerful. "It is meant to be direct, clear, succinct, as would be expected of those who 

need not fear giving offense...Women's language developed as a way of surviving and 

even flourishing without control over economic, physical or social reality" (p.297). This 

power imbalance causes women's talk to persuade and placate, influence, cultivate 

cooperation, and to anticipate the wants and needs of others. This last quality is also 

known as "women's intuition." Tavris maintains that whenever social scientists try to 

analyze apparent linguistic differences between women and men, they often discover that 

qualities attributed to women are actually caused by a power imbalance. 

Tavris (1992) next tackles the question of women's supposedly kinder, more 

peaceful nature and their tendency to value connections. Is it possible that these qualities 

are not endemic to female nature, but are instead results of the nurturing, caregiving 

activities that women have been involved in because of their social and cultural roles? 

"For that matter, are these qualities truly more characteristic of women than men, or are 

they merely human archetypes/stereotypes of female and male, that blur when we look 

more closely at actual human beings"(p.62)? She then cites studies showing that behavior 

that is often attributed to gender is actually more closely linked to an individual's 

responsibilities needs and environment. Studies show that single fathers and men caring 

for sick relatives tend to be as caring and nurturing as women in similar situations. And 

like women, they also feel both stress and satisfaction in doing so. 

Tavris (1992) concedes that in daily life women do seem to excel in showing 

some kinds of empathy. Most women tend to be better at "reading" men and interpreting 
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their behavior. However, this phenomenon which we often call "women's intution," 

should more accurately be called "subordinate's intuition," because, like women, men are 

able to predict and interpret their boss' behavior when necessary. Elaborating on this idea, 

Tavris explains how the stereotype that women are more empathic than men arises not 

from their intrinsic qualities but from their different average levels of power and the 

different jobs and positions they commonly hold. She also notes that most women tend to 

do the time-consuming, often thankless "kin work" of managing complex, family 

relationships and organizing gatherings. 

One reason for Tavris' (1992) criticism of some of the ideas of Gilligan and 

Tannen and of other writer's' exaggerations of their ideas is that she fears that thinking of 

the sexes as opposites seems to imply a degree of conflict and ill will, when we should 

instead emphasize similarity and cooperation. If the sexes think of themselves as 

opposites, it will be difficult for them to imagine a future "that would combine, for 

example, 'male' access to power and resources with 'female' values and skills. They will 

continue to define problems in a narrow way, instead of expanding the visions of 

possibility" (p.92) 

Addressing the power of story, Tavris (1992) explains how the stories we tell 

about our lives can be seen as narratives that help us to organize some of the events of 

our lives by means of a unifying theme. While we may try to tell true stories, they are 

rarely completely true or truly complete. And the sexes tend to differ more in telling their 

life stories than in any other situations. Both men and women, when telling their own 

stories, tend to be influenced by traditional male and female tales. For males, the classic 
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Story is that of the hero quest. In these tales, the hero has adventures as he struggles 

against challenges from other men and/or nature to reach his goal. When he finally 

succeeds at the end of the tale, his reward is often a beautiful woman. In these tales, 

women's roles are usually limited to a prize, snare, obstacle or magic power. In the 

traditional woman's tale, the protagonist is usually a passive beauty who as a victim of 

fate is beset by forces beyond her control, until she is rescued by the hero at the end of 

the story. These classic fairytales are still around today, to some degree, in romance 

novels and some films. Tavris worries about the effect this endlessly repeated story 

might have on women's identities and dreams. 

After emphasizing that, "there is nothing essential to men's or women's natures 

that causes the differences in their stories" (p. 302), Tavris explains that in telling or 

writing their memoirs, males tend to focus on careers, overcoming obstacles, and 

reaching goals. They do not usually include very much about their emotions, wives, 

lovers or children, etc. Their memoirs can be called career/adventure memoirs. The oral 

history memoir of my husband's grandfather, a working cowboy for most of his long life, 

is an extreme example of this male career-oriented memoir. His 100+ page life story 

focuses almost entirely on his work and is almost devoid of any expressed emotion. 

Although he talks of his male friends and workers, he only mentions the births of 

his first two children. He rarely speaks of them again and completely omits his three 

yoimger children. He never reveals any of the children's names. Women's memoirs tend 

to be just the opposite. They may write about adventures and careers, but their emotions 

and relationships with family, lovers and friends are usually very important. Their 
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memoirs can be called family/relationship memoirs. 

Tavris (1992) feels that these differences in memoir focus are important 

because our stories can both imprison and liberate us. She wonders, 

What follows from the way people tell their stories, and how they 

interpret their challenges and destinies? What images inspire them and which 

ones restrict them? We develop and shape our identities in the narratives we 

tell about our lives, and we are as influenced by the stories we feel do not 

apply to us as by those that do. (p.306-307) 

Finally, she warns us to be selective about the explanations and narratives we choose to 

account for our lives because "we live by the stories we tell" (p.312). 

Tavris (1992) explains why she believes that most gender differences should not 

be emphasized to the extent that some over-zealous interpreters of Gilligan and Tannen 

have been doing. First of all, our stories should be more flexible. They should recognize 

that many of our characteristics, skills, interests and activities change throughout our 

lives. As we develop, learn, have adventures and new experiences, our concepts of 

masculinity and femininity often evolve and change. 

Tavris (1992) concludes by urging us to resist the temptation to see the world 

in opposites. We should realize that both connection and autonomy are necessary parts of 

human life. Both sexes should strive to add qualities and skills, rather than to lose old 

ones. Opposing duality, Tavris asks both sexes to try to avoid thinking of each other as 

opposites or the Other. Instead of asking, "What can we do about them," we should ask, 

"What shall we do about us, so that our relationship, our work, our children, and our 

planet will flourish" (p.333)? 
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I began this chapter by looking at Westheimer's (1999) work on grandparents 

to help me develop a framework to analyze the books in my study regarding grandparent 

roles, cultural markers and cultural-sharing symbols. I have revisited this work seeking 

information to help me develop gender markers. I will use these gender markers to 

analyze the same books to explore possible gender differences in how the grandmothers 

and grandfathers in each ethnic group speak and interact with their grandchildren. While 

Westheimer does not usually differentiate between grandmothers and grandfathers in her 

advice and information, she does devote a few pages to grandfathers at the end of her 

chapter on styles of grandparents. 

This section on grandfathers presents some ideas relating to differing gender 

roles. Westheimer (1999) begins by explaining that so many more books have been 

written about grandmothers, that she feels that "some special attention to grandfathers 

might be a useful bit of affirmative action" (p.57). Ironically, this section offers almost 

as much information about grandmothers as grandfathers.. Unlike the rest of the book, 

however, grandfathers and grandmothers are discussed as separate entities, with different 

grandparenting styles influenced by gender. 

Westheimer (1999) observes that most studies show that gender is one of the 

most important variables in determining the roles grandparents play. After admitting that 

the data on this subject is very limited, she writes that certain trends show grandfathers to 

usually be considered as reservoirs of family wisdom, while grandmothers are most often 

surrogate parents. She had earlier described the terms "reservoir of family wisdom" and 

"surrogate parents" as two out of five basic styles of grandparenting. She continues: 
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Grandfathers are more likely to act as "secretaries of state", keeping an 

eye on the family's dealings with the larger world; schools, jobs, and legal 

matters. Grandmothers tend to fill the role of "minister of the interior," tending to 

relationships within the family both within and between the generations. 

Grandmothers often put more emphasis on affection and caring, while 

grandfathers frequently worry about finances, education, and employment. 

Finally, grandfathers are apt to treat their grandsons far differently than 

granddaughters while grandmothers are prone to draw fewer distinctions, (p.57-

58) 

Westheimer believes that the role of grandfathers is becoming more and more 

important due to the increase in families without a live-in father figure to provide a 

positive male role model for the children in the family. She suggests that we stop thinking 

of grandfathers as passive, distant or judgmental, in favor of, "models of warm, caring, 

concerned, and involved men who can serve as a vital reminder that real men care for 

their families"(p.60). It will be interesting to see if, and to what extent, the grandmothers 

and grandfathers of the studied picture books will reflect these trends and beliefs. 

Although she writes specifically about the grandmother/granddaughter 

relationship, Hope Edelman (2000) also provides insights into the roles of historian and 

cultural role model that I apply to grandfathers, as well as grandmothers, and to 

grandsons, as well as granddaughters. Her book's feminine orientation makes it useful for 

developing gender markers for the part of my study that explores possible gender 

difference in the talk and other interactions between grandfathers and grandchildren, and 

grandmothers and grandchildren, in the various ethnic groups. 

From her own experiences, and from stories of other women, collected for her 
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book, Edelman (2000) found four types of grandmother matriarchs: benevolent 

manipulator, autocrat, gentle giant and kinkeeper. Only the gentle giant and kinkeeper 

types are relevant to my study. 

The Gentle Giant "is often found in close-knit ethnic families, the older woman 

who sits in an armchair at holiday gatherings with younger members of the family 

collected around her"(p.l49). Often treated with reverence, their granddaughters think of 

them as being nurturing, caring and reliable. The Gentle Giant personifies the archetypal 

wise woman whose power grows with age. She often becomes a model of female 

adulthood for her granddaughter, teaching by instruction and example. The author feels 

that this type of grandmother can serve as a cultural resource and spiritual advisor for her 

granddaughter and younger women in general. 

The other relevant type of matriarch is the Kinkeeper, the person responsible 

for remembering birthdays and anniversaries, keeping members of the extended family 

informed throughout the year and bringing them together for holidays and celebrations. 

She is the person "whom granddaughters often describe as the hub of the family wheel, 

acting as its social, cultural, or religious center and offering a sense of cohesion to the 

extended clan"(p.l48). Unlike the traditional patriarch, her influence does not stem from 

a position at the head of the family, but from its center, though she may actually hold 

both positions at the same time. 

This configuration with its center position is like a web, and seems to agree 

with Gilligan's views of females' ways of interacting, with their tendency toward circular, 

interrelated webs, rather than more masculine linear chains of command or power. Family 
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is very important to this group and is understood as "a fragile organism that needs 

someone to keep it from splitting apart" (p. 158). The Kinkeeper is responsible for keeping 

the sense of family alive. This requires creativity and work, especially now when families 

are less settled and more mobile. More than a planner of family get-togethers, the 

Kinkeeper is the spiritual center of her extended family. Age and experience, which often 

lead to wisdom, are necessary. 

Edelman (2000) also provides insights into the importance of stories and 

storytelling in the grandmother/granddaughter relationship. The author notes that many 

adult granddaughters seek advice and inspiration from their grandmothers, who may have 

already faced similar challenges in their own lives. Sometimes grandmothers can serve as 

role models even to granddaughters whom they barely know, through family stories that 

they have heard about her. Even after the grandmothers die, sometimes granddaughters 

continue to think of them as moral inspirations or as guides for acceptable behavior. "It's 

like she has been internalized as a guide"(p.l91). 

Besides portraying some grandmothers as role models, personal and family 

stories can also help granddaughters to understand and appreciate the ethnic heritage that 

they share with their grandmothers. In creating her biography of her Korean grandmother, 

Helie Lee (1996) found herself "longing to take her place in line behind the women—the 

strong, proud Korean women who'd raised her" (p.222). Knowing and appreciating her 

grandmother's stories helped Lee to resolve years of culture conflict between her United 

States and Korean backgrounds, and to learn how to not only accept but to celebrate both. 

Edelman (2000) touchingly sums up the unique sense of continuity and 
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mutual benefit that can exist between grandmothers and granddaughters as she 

reflects on her own family. "My grandmother and my mother live on through my 

daughter as surely as they live on in me. Listen to her play. They are her inspiration. 

She is their song" (p.253). 

It will be interesting to see if, and to what extent similar bonds of continuity 

and mutual benefit exist between grandmothers and grandsons, and between grandfathers 

and grandchildren of both sexes, in the studied picture books. 

For She is the Tree of Life: Grandmothers through the Eves of Women Writers. 

edited by Valerie Kack-Brice (1995) is an anthology of a variety of pieces, both fiction 

and non-fiction (including memoir) about grandmothers, by 53 women writers, including 

Kack-Brice. The contributors represent diverse ethnic and economic backgrounds. 

Somewhat like Edelman's work, this anthology offers some worthwhile reflections on 

grandmother/granddaughter relationships regarding grandmothers roles as cultural 

repositories and role models that might, to some extent, apply to grandparent/grandchild 

relationships in general. 

Author/psychotherapist Kack-Brice (1995) explains how knowing her 

grandmother provided the motivation for this anthology. "I wanted to keep her essence 

alive, for me and my children's children. I wanted to remember her gifts to me. I wanted 

to feel community with other women writing about their grandmothers" (p.3). Many of 

the women shared moments with their grandmothers, in which the "grandmothers 

transmitted history, wisdom, practical information, and concern to their granddaughters" 

(p.2). What some remember best about their grandmothers is a skill, a way of life or a 
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quality, while others remember their grandmothers offering many kinds of gifts, or 

lessons as they provided a model for a feminine hero. Kack-Brice (1995) observes that 

many of us remember our grandmothers demonstrating special talents, especially in 

activities such as gardening, sewing and cooking. "A summer vacation or a holiday meal 

may yield vivid memories of flowers, baked goods or vegetables, or songs and games" 

(p.43). She notes that, "often a gem is unearthed from the sharing of a single activity on a 

specific day" (p.73). Considering how grandmothers often share their wisdom, intuition 

and life philosophy with us, Kack-Brice explains how this could happen simply through 

telling a story, teaching a lesson, or modeling a behavior. Often, a grandmother's words 

offered hope and encouragement, and "some words, sacred phrases, or secular advice 

conjured healing for spiritual or physical wounds" (p. 115). Finally, she concludes that 

"for many granddaughters death was also a window through which lessons and loving 

(and even humor) continue to illuminate" (p.l51). 

Like Edelman's (1999) work, this antholology presents qualities :^f the 

grandmother/granddaughter relationship that might also, to some degree, be found in 

grandmother/grandson relationships, and in the relationships between grandfathers and 

grandchildren of both sexes. Again, it will be interesting to see how some of these 

qualities are reflected in the studied picture books. 

Gender in Children's Literature 

The number of articles and books exploring various aspects of gender in 

children's literature has grown significantly in the last 20 years. I will only discuss several 

that seem most relevant to my study. 
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In her usual, lively, feisty voice, author/educator Mem Fox (1993) decries the 

lack of strong female characters, (or even any female characters) in children's literature. 

Referring to "men who weep" and "boys who dance," she describes how she tries to 

remedy this situation as a writer. As the mother of four sons who enjoyed reading about 

strong female protagonists, I find her descriptions of how gender bias in children's 

literature harms both sexes, especially worthwhile. "Gender Stereotypes in literature 

prevent the fullness of female human potential from being realized by depriving girls of a 

range of strong, alternative role models. I believe that male human potential is also 

stunted by such material" (p.84) She notes that although writers have the opportunity to 

change gender-biased attitudes and behavior, many seem to ignore this power. Fox 

describes how she creates male characters who cry and dance, as well as strong, active 

female characters, adding, "I hope I'm liberating males and therefore, females, 

simultaneously" (p.85). 

Considering the roles of wise women and female warriors, Susan Lehr (1995) 

describes how female protagonists in fantasy novels have developed and evolved over the 

years. Calling for new images in fantasy, she wonders what these new female characters 

will be like. She explains how some authors struggle with the challenges associated with 

making formerly submissive, docile female characters evolve into powerful characters 

capable of holding their own with traditional male heroes. In order to succeed, these new 

females will have to try out new voices and cope with a male-dominated world. Lehr 

feels uncertain about the future because, "The woman's voice is still emerging, still 

freeing itself from male images" (p.209). It is rather ironic that she feels somewhat 
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pessimistic about the situation, because I feel just the opposite, even finding the words 

"emerging" and "freeing" to have positive connotations, because they suggest movement 

and growth. 

Some publishers have recognized the need for stronger female characters. In the 

last few years they have responded by publishing collections of folktales featuring strong, 

active females, rather than the more typical submissive, passive beauties, who wait to be 

rescued by dashing males, or magical creatures. One example of a worthwhile collection 

is Fearless Girls, Wise Women & Beloved Sisters: Heroines in Folktales from Around 

the World (Ragan, ed. 1998). In the Forward, Jane Yolen (1998) criticizes the traditional 

fairytale heroine for being "some kind of diminutive subset of real heroes. The one who 

dresses well but does not dirty her nails in the fight. The one who lies dovra in a glass 

casket, vmtil revived by an awakening kiss" (p.xvii). Therefore, she rejoices in the fact 

that, "Perceptive anthologist have begun to resurrect the female hero, showing us some of 

the riches that are still in the storehouses of folklore, unremarked but quite remarkable" 

(p.xviii). 

In the Introduction, Kathleen Ragan (1998) shares a poignant story explaining 

how she was inspired to create this collection. After reading to her young daughter for 

several years, she realized that most of the books that they read (especially books by Dr. 

Seuss) contained very few female protagonists, or even minor characters; and most of the 

few females were either weak, silly or evil. She tried changing some of the pronouns 

from masculine to feminine as she read, but this was awkward. On doing some research 

into older, typical folklore collections, she discovered that a common ratio of female to 
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male characters was often about four percent female, out of 220 folktales. This convinced 

her of the need for an anthology featuring strong female characters. After describing how 

she selected the varied, multicultural tales in this anthology, she concludes the 

introduction by calling her book "a mirror of different civilizations and centuries, a 

mirror that can talk. It came about because I am convinced that we women must discover, 

understand, accept, respect, and love who we are" (p.xxviii). 

In her work describing the characteristics of feminist children's literature, 

Roberta Trites (1997) discusses the concept of voice as a metaphor for female agency. 

While in the past, strong female protagonists like Jo March and Anne Shirley often felt 

pressured to subdue their voices as they matured, feminist protagonists are able to retain 

their strong voices, and "they are often more articulate by the end of the novel than they 

were at its inception" (p.7). Furthermore, as the protagonist recognizes her agency and 

her voice she is eventually able to triumph over the system or rules that were limiting her. 

This triumph can involve defeating an evil force, succeeding at a typically male task, or 

gaining in self-confidence. 

According to Trites (1997), power is another important attribute of feminist 

children's literature. The protagonist does more than simply grow, she must grow in 

power. She must learn to recognize and appreciate the power of her own voice. Instead of 

being awakened or empowered by a male, the feminist protagonist "wakes herself and 

discovers herself to be a strong, independent and articulate person"(p.8). She believes that 

it is this awakening to the positive power she holds, that is feminism's greatest 

contribution to children's literature. Trites defines power as "positive forms of autonomy, 
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self-expression and self-awareness" (p.8). 

While some of those who teach or work with children's literature hesitate to 

commit themselves to Trite's feminist philosophy, teacher educator Kathy G. Short 

(2001) believes that it is naive and irresponsible to ignore the intrinsic, political aspect of 

children's books. She argues that it is better to acknowledge and have control over one's 

own political agenda rather than to be controlled by the political agendas of others. Since 

reading is a transactional experience, it really matters what children read, or have read to 

them. Children's books definitely influence how they think about their gender identities. 

She believes that it also matters how children and books are brought together, explaining, 

"Creating more gender-diverse collections in classrooms and libraries is a first step, but it 

isn't enough" (p. 186). We must also discover ways to challenge students' assumptions 

about gender without forcing them to conform to our beliefs. 

While Short (2001) acknowledges improvements regarding gender equity in 

more recently published books, biases still exist. Therefore, educators must seek books 

that feature nonstereotypical gender roles and characters. As usual, books should be well-

written, with strong characterization and positive role models. Children should be offered 

a wide variety of books reflecting our culture's diverse ethnicities, classes, genders and 

lifestyles. 

Addressing the belief that many girls are willing to read books about boys, but 

not vice versa. Short (2001) discusses why publishers and teachers tend to publish and 

read aloud more books with male protagonists than female protagonists. In a similar vein, 

she acknowledges research showing that boys tend to prefer stories featuring action and 
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adventure, while girls tend to prefer stories about relationships. Short does not believe 

that these gender differences are inherent, however. Instead, they are culturally 

determined behavior. My own experiences sharing many books with my four sons, tend 

to support Short's belief, as they seemed to enjoy books featuring strong female 

characters who engaged in adventures and in maintaining relationships. Short urges 

teachers to encourage students to broaden their preferences by choosing read-aloud books 

with a better gender balance. They should also promote a better gender balance through 

book displays, literature discussions, guided reading groups, highlighted authors and 

illustrators, recommendations and informal conversations. 

Critical literacy and its connection to gender issues in children's literature, is 

another one of Short's (2001) concerns. Students should be encoviraged to read and 

discuss critically. While she believes that teachers should speak out against stereotypes 

and injustice, they must do so "in ways that challenge but don't dictate" (p. 189). Teachers 

and librarians can encourage critical literacy without dictating by offering "engagements 

that encourage students to make intertextual connections across books so that students 

confront more than one perspective of the world" (p. 190). Paired books and textsets of 

conceptually related books, webbing, charts, and educators' integrated connections can all 

help reach this goal. Regarding traditional gender preferences in literature discussions, 

teachers should understand and act on the fact that talk about action and talk about 

feelings are interdependent, rather than dichotomous. "We need to consider the ways in 

which feeling talk is active and action talk is rooted in emotion" (p. 191). This reluctance 

to support unreallstically rigid dichotomies between males and females reminds me of 



74 

Tavris' concern over the way some writers seem to exaggerate the differences between 

the sexes that suggests conflict, rather than cooperation. Short (2001) concludes by 

emphasizing her main point, "Our goal is not to make decisions for students or impose 

our beliefs about gender onto students but to open up new possibilities in their lives" 

(p.191). 

While many teachers, librarians, parents and teacher educators recognize the 

need for more good children's books featuring strong, active female characters, not 

everyone knows how to reach that goal. Researchers and educators, Fox, Lehr, Yolen, 

Ragan, Trites and Short all agree on the need for good, non-stereotyped role models for 

girls, but how should we go about finding these role models within the wealth of today's 

children's literature? Educator Pat Heine (1999) and colleagues set out to answer this 

question by working together to develop criteria for evaluating female characters as 

strong positive role models in children's literature. Heine and her group of university 

professors, classroom teachers and media specialists first met to find exceptional 

literature for a gender section in a new edition of Adventuring with Books. They knew 

from experience that good books presenting positive role models for girls, do exist, but to 

find them they had to first define what qualities they were looking for. In other words, 

what should a positive role model for girls look like? 

While Heine et. al. (1999) were committed to finding the best female role 

models to accompany today's children on their journeys through childhood, they knew 

that overall quality, rather than gender, must be their starting point. First of all, they 

wanted to choose books "with captivating plots, worthwhile themes, multidimensional 
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characters, skillfully developed language, and if a picture book, outstanding illustrations" 

(p.428). In order to define what they meant by a positive role model, Heine et. al. (1999) 

looked at three sources: The Council for Interracial Books for Children's (1980) "Ten 

Quick Ways to Examine Texts for Racism and Sexism," Frances Day's: (1997) 

"Evaluating Books for Bias", and Joan Blaska's (1996) "Images and Encounters Profile: 

A Checklist to Review Books for Inclusion and Depiction of Persons with Disabilities". 

Using these sources and their own experiences with children's literature, they developed 

six characteristics that should be considered while examining children's books for 

positive gender role models. These six characteristics are: 

1. Examine the personal traits of the character. 2. Examine the issues important to 

the character. 3. Examine how the character solves problems. 4. Examine the 

character's relationships with others. 5. Examine how the character departs from 

traditional stereotypes. 6. Examine whether the character provides a voice for 

those who are often unheard in children's literature (p.429). 

This last characteristic especially supports the claim that books featuring strong, non-

stereotyped female characters will tend to liberate males as well as females, because 

writers like Fox will be encouraged to create male characters who are free to cry and 

dance, as well as females who are free to be strong, brave and active. 

Summarv 

I began this chapter by looking at the roles of grandparents in the professional 

literature. This helped me to develop a theoretical framework to analyze the sixteen 

studied books regarding Cultural Markers and Cultural-Sharing Symbols. I also 

developed the three studied grandparent roles of Family and Cultural Historian, 
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Cultural Role Model, and Expert on Traditions. I then looked at how the elderly are 

depicted in children's literature. Next, after looking at gender in the professional 

literature, I developed Gender Continuum Markers to help me analyze how gender 

might influence grandparent roles. I concluded the chapter by discussing some 

gender issues in children's literature. I emphasized the need for stronger female 

characters and gender equity. 
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CHAPTER 3 

Research Methodology 

This chapter describes the research methodology of content analysis used in this 

dissertation. After listing the five research questions, I provide some background 

information on the content analysis research method and explain how my study fits into 

the three subcategories of Culture, Life Cycles and Gender. The section on the process of 

data analysis begins with a description of how I chose the 16 studied picture books, 

including the seven selection criteria. Next, I describe the cumulative story analysis 

technique that I created and explain how it is related to intertextuality. Then, I list and 

define the three studied grandparent roles. Family and Cultural Historian, Cultural Role 

Model, and Expert on Traditions. I then list and define 14 studied Cultural Markers, and 

explain how they are related to the three grandparent roles. Finally, I list and describe the 

seven studied Gender Continuum Markers, and explain how they are related to the three 

grandparent roles. 

Content Analysis 

Since my research questions focus on the content of children's literature, content 

analysis is the most appropriate research method for my dissertation. Short et. al. (1995) 

define content analysis as "the use of a theory or theme to analyze a text, or series of 

texts. The theory or theme is used as an analytical device, the main focus being analysis 

of the text rather than development of theory"(p.21). 

I am using content analysis to analyze 16 multicultural picture books in 

order to answer the following research questions: 



78 

1. How do grandparents from a variety of ethnic groups and cultures fulfill their roles as 

Family and Cultural Historians, Cultural Role Models and Experts on Traditions? 

2. How do Cultural Markers and Cultural-Sharing Symbols relate to these grandparent 

roles? 

3. How do the Cultural-Sharing Symbols relate to change and growth in the 

grandchildren/protagonists? 

4. How might possible gender differences influence grandparents from a variety of ethnic 

groups and cultures as they fulfill their roles as Family and Cultural Historians, Cultural 

Role Models and Experts on Traditions? 

5. How might Gender Continuum Markers relate to possible gender differences in the 

grandparent/grandchild relationship? 

Research and Professional Resources in Children's Literature: 

Piecing a Patchwork Quilt (Short et. al., 1995) provides some basic background 

information on the characteristics of content analysis. After stating that most content 

analysis of children's literature is qualitative, the authors explain that in doing content 

analysis it is vital to develop specific criteria for interpretation and analysis. These 

criteria may be developed before the study from a review of existing research, or the 

criteria may emerge from the data collected from the actual books being analyzed in the 

present study. "Content analysis differs from reflective essays about the content of 

children's' literature, in that it is research using a theory or point of view to examine 

literature" (p.21-22). The authors maintain that careful, significant content analysis has 

the potential to "provide contextually based insights, demonstrate the use of literature as 
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the basis for pedagogy, and ultimately open the door to critical thinking and the 

development of democratic classrooms" (p.23). 

After considering the four basic subcategories of content analysis, identified in 

Short et. al. (1995), I decided that my dissertation fits into the three subcategories of 

Culture, Life Cycles and Gender. It fits into the Life Cycles subcategory because it 

focuses on a stage of life in which the elderly interact with family members in the earlier 

stages of childhood and adolescence. It also fits into the Culture subcategory, because I 

consider grandparents in their role as cultural resources, analyzing how grandparents 

from selected ethnic groups might reflect or fulfill this role. In addition, my dissertation 

fits into the Gender subcategory because I try to discern how and to what extent the 

various grandmothers from the selected ethnic groups might differ from the 

corresponding grandfathers, regarding their speech and other interactions with their 

grandchildren. 

I found more background information on content analysis from history 

professor, Thomas F. Carney (1972). According to Carney, content analysis is a 

technique that improves the quality of the inferences researchers make. It is based on 

analyzing communications that are written, or even pictorial. Researchers analyze by 

"objectively and systematically picking out characteristics in specified parts of those 

communications" (p.5). Content analysis demonstrates how these characteristics are 

related to our inferences. It helps researchers who are reading in search of evidence on 

which to build a case to be objective and systematic. Content analysis forces researchers 

to be aware of how they make inferences. 
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Carney defines content analysis as "any technique for making inferences by 

objectively and systematically identifying specified characteristics of messages" (p.5). He 

warns that the value of content analysis depends on the value of the research questions 

and also on the chosen categories. Thus, "a content analysis can only be as good as its 

categories" (p. 167). While Carney acknowledges that some content analysis studies are 

more objective than others, he points out that all are more objective than "impressionistic 

assessment of the same question and materials" (p.26). 

Data Collection: Selection of Books 

I used content analysis to analyze 16 recent multicultural picture books. I 

analyzed the ethnically diverse books to see how the grandparents portrayed fulfill their 

roles as Family and Cultural Historian, Cultural Role Model, and Expert on Traditions. I 

also explored possible gender differences within each ethnic group and across ethnic 

groups. 

The 16 titles I selected meet the following criteria: 

1. They were all published within the last 15 years. 

2. They are all picture books, classified as realistic or historical fiction. 

3. They all take place from around 1900 to the present. 

4. They are all set, at least partly, in the United States. 

5. They were all written for children in grades k-5. 

6. They were all written and illustrated by respected, often award-winning authors and 

illustrators. 

7. They represent a variety of ethnic groups and cultures living in the present-day 
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United States. 

I tried to select picture books that are readily available to teachers, librarians, 

students and parents. Most of the books were still in print at the time of selection and all 

are available through the Tucson-Pima Public Library system. Many are available as 

paperbacks, as well as hardcover, and several have been offered through paperback book 

clubs. Another important consideration was that the selected books be well-written, 

authentic, and entertaining, based on my evaluation as a writer, reviewer, editor and 

librarian. 

I selected books representing a variety of ethnic groups and cultures because I am 

interested in exploring possible differences and similarities in the ways grandparents 

share their cultures across a variety of ethnic groups and cultures. The ethnic groups I 

chose to study are: African American, Mainstream, East Asian American, Asian 

American, European American, Latino, Jewish American and Native American (see 

Figure 3.1). I wanted to represent ethnic groups of the present-day United States in a way 

that is inclusive while still favoring ethnic groups that have been under-represented or 

stereotyped in the past. Although I am not trying to be statistically accurate, I wanted my 

study to realistically reflect and represent the ethnic and cultural diversity of our 

contemporary United States society. Each of the eight selected ethnic groups is 

represented by two books, one featuring a grandfather and one featuring a grandmother 

(see Figure 3.1). In order to better represent diversity, and also because of limited 

availability, some of the eight selected groups are represented by 

grandfather/grandmother paired books that have a narrower focus than the represented 
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group. Thus, the East Asian American group is composed of a book featuring a Japanese 

American grandfather. So Far from the Sea, and a book featuring a Korean grandmother, 

Halmoni's Day. Similarly, the Asian American group is made up of a book featuring a 

Chinese American grandfather, Nim and the War Effort, and a book about a Vietnamese 

grandmother, The Lotus Seed. I choose to represent Asian Americans with two paired 

groups of books, because Asia is such a large, diverse continent and is often under-

represented or stereotyped in American popular culture. I also have a special interest in 

Asian cultures because I majored in Oriental Studies as an undergraduate. 

The European American group is composed of a book featuring an Italian 

American grandfather. Coal Mine Peaches, and a book about a Polish American 

grandmother. Dancing with Dziadziu. The Latino group is made up of a book featuring a 

Mexican American grandfather, Farolitos for Abuelo, and a book about a Caribbean 

Hispanic American grandmother, Isla. Finally, the Native American group is formed by 

a book about a Navajo grandfather. Forbidden Talent, and a book depicting an Abenaki 

grandmother. Fox Song. 

I realize that there is as much diversity among Native American tribes and 

groups as there is among European groups, for example, and that it does not do justice to 

the subtle uniqueness of any culture or ethnic group to over-generalize by linking it to a 

larger group. The limited availability of suitable books, however, has made it necessary 

for me to broaden the studied groups more than I would like. I tried to resist over-

generalizing throughout the study as much as possible. 

I define Mainstream culture as being represented by characters who seem to have the 
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STUDIED PICTURE BOOKS: 

BOOKS FEATURING GRANDFATHER^ 

African American: Tambourine Moon 

Mainstream: Butterfly House 

Asian American: So Far From the Sea 

Asian American: Nim and the War Effort 

European American: Coal Mine Peaches 

Latino: Farolitos for Abuelo 

Jewish American: The Always Prayer Shawl 

Native American: Forbidden Talent 

BOOKS FEATURING GRANDMOTHERS" 

African American: Little Cliffs First Day of School 

Mainstream: The Raft 

East Asian American: Halmoni's Day 

Asian American: The Lotus Seed 

European American: Dancing with Dziadziu 

Latino: Isla 

Jewish American: When Jessie Came Across the Sea 

Native American: Fox Song 

Figure 3.1 
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physical and material attributes of European Americans, but their specific cultural/ethnic 

background is never actually mentioned or revealed. I included Mainstream culture in my 

study because I wanted to explore the possibly stereotypical belief that Mainstream 

grandparents do not function as cultural resources and role models in children's literature; 

or at least not to a significant degree. Therefore, I selected two Mainstream books: 

Butterfly House, portraying a grandfather, and The Raft, depicting a grandmother, both of 

whom appear to function as cultural resources and role models. I will analyze how these 

roles are described, and compare them to other books in the study. 

I chose to analyze only 16 books because I wanted to explore, reflect, and 

compare them in some depth, rather than in a brief, possibly more superficial way. In 

spite of this however, I quickly discovered that I could easily become overwhelmed by 

the number and diversity of books, categories and characteristics that I was trying to 

summarize, compare and analyze. 

I needed to examine 16 picture books (eight featuring grandfathers and eight 

featuring grandmothers) representing eight different ethnic groups or cultures. I was 

interested in how these 16 grandparents fulfill the three grandparent roles as Family and 

Cultural Historian, Cultural Role Model and Expert on Traditions. I developed 14 

Cultural Markers associated with the three grandparent roles to help me analyze the 

content of the 16 books, make comparisons, and eventually develop some insights. I also 

analyzed and compared the 16 Cultural-Sharing Symbols that belong to the 16 books. In 

addition, I developed 7 Gender Continuum Markers to use along with the 14 Cultural 

Markers and the 16 Cultural-Sharing Symbols, to help me compare and analyze the 16 
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books for possible differences in how the eight grandmothers fulfill the three grandparent 

roles, compared to the eight grandfathers. 

In order to keep all of these books, categories and characteristics straight, I 

needed to proceed in a very orderly, consistent way. This is especially necessary because 

of the cumulative nature of the story analysis. Therefore, unless there is a good reason not 

to, I usually discuss and list all of the 16 books in the same order, beginning with 

Tambourine Moon of the grandfather books, and ending with Fox Song of the 

grandmother books. I also list and discuss the three grandparent roles, 14 Cultural 

Markers, 16 Cultural-Sharing Symbols, and 7 Gender Continuum Markers in the same 

order, unless there is a good reason not to. I included charts to make my cumulative story 

analysis more clear and understandable. 

I begin the cumulative story analysis by summarizing and analyzing 

Tambourine Moon, and gradually, book by book, add the other 15 books; analyzing their 

content by making observations and comparisons in a consistently cumulative way. I 

focus on the Cultural Markers and Gender Markers, and how they relate to the three 

grandparent roles. I also focus on the 16 Cultural-Sharing Symbols, and how they 

influence character change and growth, as well as how they are connected to the three 

grandparent roles. 

Finally, inspired by a comment by Kack-Brice (1995) about how some 

grandmothers exert a positive, loving influence on their granddaughters' even after their 

deaths, I conclude the cumulative story analysis of each book by briefly considering how, 

and to what extent, the featured grandparent extends his or her positive, loving influence 
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to reach the grandchild even after the grandparent's death. 

Process of Data Analysis and Categories 

To begin this section, I first list and define the three studied grandparent roles. 1 

then list and define the 14 studied Cultural Markers, and explain how they are related to 

the three grandparent roles. Finally, I list and describe the seven studied Gender 

Continuum Markers, and explain how they are related to the three grandparent roles. 

Grandparent Roles 

The literature review of the roles of grandparents in the lives of their 

grandchildren by Westheimer and Kaplan (1999), helped me develop the three 

grandparent roles of my study. These are grandparents as Family and Cultural Historians, 

Cultural Role Models, and Experts on Traditions. In the Family and Cultural Historian 

role, the grandparent serves as a bridge to the past by sharing family and cultural stories. 

A grandparent as Cultural Role Model demonstrates in his or her everyday life what it 

means to represent one's culture in the world. In the Expert on Traditions role, the 

grandparent shares the proper way of observing his or her family's and culture's particular 

customs and heritage. 

Cultural Markers 

Temple et. al. (1998) explain that Cultural Markers are found in "culturally 

authentic books," and defines them as; "the details that are true to a culture—artifacts, 

character behavior, language use, physical descriptions"(p.l 15). I used this term and idea 

in my study to analyze how grandparents and grandchildren share various aspects of their 

cultures. 
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After some preliminary coding of some of the studied picture books, I developed 

the following Cultural Markers: Personal Stories, Family Stories, Continuity, Sense of 

Place, Sharing Wisdom, Sharing Values, Language, Spirituality, Dress, Arts and Crafts, 

Music, Food, Holidays, and Life Stages Recognition (see Figure 3.2). I was inspired to 

create these Cultural Markers by my background reading for the literature review, 

working with the studied picture books in preliminary coding trials, and through my 

personal literacy experiences as author, reviewer, student, educator, reader and parent. 

Not denying a certain amount of blurring and overlapping of categories, I analyzed the 16 

books to show how certain cultural markers relate to the three roles of grandparents as 

Family and Cultural Historian, Cultural Role Model, and Expert on Traditions. I will 

briefly review and define the Cultural Markers. 

There is some blurring and overlapping regarding the cultural markers for the first 

two grandparent roles. Cultural Markers associated with the Family and Cultural 

Historian role are Personal Stories, Family Stories, Continuity and Sense of Place. I 

define Personal Stories as stories that are only about the grandparent/storyteller, and do 

not include other family members. Of course, Personal Stories can, and often do, begin as 

only Personal Stories, but turn into Family Stories as other characters enter the tale. I 

consider both Personal and Family Stories to be cultural stories and part of cultural 

history. While usually it is the grandparent who tells stories to the grandchild, it is also 

possible for the grandchild to be the storyteller. 

The Continuity and Sense of Place Cultural Markers also belong with the Cultural 

Role Model role, which also includes the Cultural Markers Sharing Wisdom and Sharing 
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CULTURAL MARKERS FOR THREE GRANDPARENT ROLES 

Family and Cultural Historian: 

Personal Stories, Family Stories 

Continuity, Sense of Place 

Cultural Role Model: 

Sharing Wisdom, Sharing Values 

Continuity, Sense of Place 

Expert on Traditions: 

Language 

SpirituaUty 

Dress 

Arts and 

Crafts 

Music 

Food 

Holidays 

Life Stages Recognition 

Figure 3.2 
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Values. Continuity Cultural Markers include words and actions that reflect the bridge 

metaphor that I use to describe the cultural sharing that moves between the generations in 

a family. The Sense of Place marker can also include feelings of appreciation, reverence, 

or love for nature in general, rather than for just one specific place. The Cultural Markers 

Sharing Wisdom and Sharing Values are rather similar and are quite often found together, 

however, I do see them somewhat differently. Examples of Sharing Wisdom could be a 

grandparent sharing knowledge or a skill, such as how to plant a garden, or how to make 

lace. Sharing Values tends to be more intangible, when a grandparent, by word or 

example, shares a meaningful quality, such as forgiveness or perseverance. 

The eight Cultural Markers associated with the Expert on Traditions role are 

fairly straightforward and self-explanatory. They are: Language, Spirituality, Dress, Arts 

and Crafts, Music, Food, Holidays and Life Stages Recognition. For the Language 

Cultural Markers, I counted examples of the featured culture's language being used by the 

book's grandparent, or by the grandchild while in the grandparent's presence. Names and 

terms for the grandparent reflecting the book's culture, were included. I also counted 

dialects of English reflecting the book's culture when used by a grandparent or 

grandchild. Looking at illustrations, I included written signs in the culture's language if 

they seemed connected to the grandparent and grandchild. 

My definition of Spirituality was very broad and inclusive. In both text and 

illustrations, I counted any actions or words connected to grandparent and grandchild, 

that reflected the culture's religious or spiritual beliefs. These beliefs could reflect the 

culture's institutionalized religion, or an informal spirituality of an individual belonging 
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to the cukure. 

Dress is an example of a Cultural Marker more often found in illustrations than 

in text, although it was at times found in both. I included any item of clothing, jewelry, or 

style of hair, worn by grandparent or grandchild, that reflected the book's culture. 

Arts and Crafts is another Cultural Marker that I defined broadly. Examples in 

both text and illustrations include the grandparent, or grandchild and grandparent, 

engaging in or referring to arts and/or crafts reflecting their culture. These arts and crafts 

could include activities such as lace-making, painting, making a butterfly house, and 

gardening. 

The Music Cultural Marker referred to a grandparent and/or grandchild 

discussing or engaging in song, dance or playing musical instruments that reflect the 

book's culture. 

Like the Cultural Marker Dress, Food tended to appear in illustrations 

more than in texts, although it quite often appeared in both. I counted any appearance 

or reference to food or drink reflecting the book's culture that was also connected to 

the grandparent and grandchild. 

My definition of Holidays was rather broad. This Cultural Marker included 

formal cultural holidays connected to the grandparent and grandchild, as well as smaller 

family gatherings and celebrations that reflected the book's culture. 

Examples of Life Stages Recognition could be anything relating to a wedding, 

birth, death, or coming of age, that was coimected to the grandparent and grandchild, and 

reflected the book's culture. 
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Cultural-sharing Symbols 

A related term and concept that I developed and use throughout the study is 

"Cultural-Sharing Symbol." I discovered that all of the studied books contain at least one 

powerful, symbolic Cultural Marker that represents both the strong 

grandparent/grandchild bond, and the ways that this bond leads to the sharing of family 

and cultural stories, wisdom, values and traditions. A goal of this study is to identify and 

analyze these 16 Cultural-Sharing Symbols. I also try to show how these symbols are 

often connected to some degree of growth in the grandchild/protagonist, (and sometimes 

also with the grandparent), as the story unfolds (see Figure 3.3). 

Since all of the studied books are picture books and the illustrations in picture 

books are usually considered to be just as important as the text, I have been careful 

throughout the study to identify and analyze Cultural Markers that are present in the 

illustrations as well as the text. This is very important because while some Cultural 

Markers appear in both text and illustrations, some only appear in the illustrations and 

should not be overlooked. Some Cultural Markers, such as Dress or Food, for example, 

are more likely than some others to only appear in the illustrations, but they are still 

significant. Cultural-Sharing Symbols are especially likely to appear in illustrations, 

although they also appear in the text. Quite often, the Cultural-Sharing Symbol appears 

on the front and/or back covers of the book, on the title page, or dust jacket flaps, as well 

as within the book. Part of my analysis and comparisons of the books involve the 

placement, frequency, and other characteristics of Cultural Markers and Cultural-Sharing 

Symbols in the illustrations of the books. 
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CULTURAL-SHARING SYMBOLS: 

Tambourine Moon- the tambourine moon, a full moon that resembles a tambourine 

Butterfly House- the painted lady butterfly and its house 

So Far From the Sea- Dad's old cub scout scarf 

Nim and the War Effort- Grandfather's crossed flags lapel pin 

Coal Mine Peaches- the coal mine peaches (really small plums) 

Farolitos for Abuelo- the farolitos or paper bag lanterns 

The Always Prayer Shawl- the special prayer shawl 

Forbidden Talent- Ashkii's paints and paintbrush 

Little Cliffs First Day of School- Cliffs new, green cap 

The Raft- the raft decorated with animal pictures 

Halmoni's Day- Halmoni's traditional dress 

The Lotus Seed- Ba's lotus seed and flower 

Dancing with Dziadziu- dancing 

Isla- the wings of story 

When Jessie Came Across the Sea- Jessie's mother's wedding ring 

Fox Song- the fox and the welcome song 

Figure 3.3 
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Gender Markers 

Besides analyzing and comparing the 16 multicultural picture books across 

ethnic groups, my study also analyzes the same books across genders, to see if, and to 

what extent, gender might influence the three studied grandparent roles within a variety 

of ethnic groups. I developed seven Gender Continuum Markers' to discern how, and to 

what extent, the grandmothers from the studied ethnic groups might differ from the 

corresponding grandfathers, regarding their speech and other interactions with their 

grandchildren. 

Using information gathered from the professional literature review, from 

working with the studied picture books in preliminary coding trials, and through my 

personal literacy experiences, I developed some basic Gender Markers. I used these seven 

continuum markers to explore possible gender differences in how the grandparents in 

each ethnic group fulfilled the three studied grandparent roles. I also tried to compare and 

contrast possible gender differences across, as well as within, ethnic groups. 

Besides creating and using Gender Markers to help me analyze general 

grandparent/grandchild interactions, I have also developed Gender Markers specifically 

to help me analyze talk between grandparents and grandchildren. This talk, whether it is 

in the form of storytelling, or ordinary conversations is often an important aspect of the 

grandparent/grandchild relationship. 

Before describing the individual Gender Markers, 1 must first explain how they 

differ from the 14 Cultural Markers. The Gender Markers are arranged to form seven 

pairs of markers. While some of the paired markers seem to represent opposites or 
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dualities, they are actually more like continuums. For this reason, I have placed dotted 

lines in-between the paired terms on the Gender Marker chart, (see Figure 3.4). Although 

it may seem like some of the paired Gender Markers are placed in opposition to each 

other, they are not usually opposites, or even mutually exclusive in practice. 

Like the Cultural Markers, there is a certain amount of blurring and overlap regarding 

the scope of the Gender Continuum Markers. However, the following Gender 

Continuum Markers usually represent some kind of talk between the studied 

grandparent and grandchild. These Gender Markers actually describe the 

grandparent's talk while addressing the grandchild. The marker for Uses Supportive 

Talk implies a helpful, empathetic style of talk. The marker for Uses Informative 

Talk suggests a business-like, report style of talk. The marker for Uses Hesitant Talk 

describes a rather timid, self-conscious kind of talk, while the marker for Confident 

Talk describes a bolder, self-assured kind of talk. 

In general, the following Gender Continuum Markers usually represent other 

grandparent/grandchild interactions that are often accompanied by some degree of talk, 

but involve some other related actions as well. These Gender Markers are: Involved, 

Distant, Expresses Feelings, Hides Feelings, Nurturing/Caring, Authoritarian, Intuitive, 

Not Intuitive, Values Relationships, and Values Independence (see Figure 3.4). An 

Involved Gender Marker implies a grandparent who takes an active role in the 

grandchild's life, whether physically and/or emotionally. The Distant Gender Marker 

describes a grandparent who does not seem to have an active role in the grandchild's life. 

The Gender Marker of Expresses Feelings indicates a grandparent who does not hesitate 



GENDER CONTINUUM MARKERS: 

Involved Distant 

Expresses Feelings Hides Feelings 

Niirturing, Caring Authoritarian 

Intuitive •Not Intuitive 

Values Relationships.. Values Independence 

Uses Supportive Talk. Uses Informative Tall 

Uses Hesitant Talk Uses Confident Talk 

Figure 3.4 
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to show emotions, whether positive or negative, while interacting with the grandchild. 

The Gender Marker of Hides Feelings describes a grandparent who hesitates to 

let emotions show while interacting with the grandchild. A Nurturing/Caring Gender 

Marker indicates a grandparent taking care of a grandchild in a loving/affectionate way. 

An Authoritarian Gender Marker describes a grandparent behaving in a strict, 

disciplinarian way with the grandchild. The Gender Marker of Intuitive implies a 

grandparent who shows sensitivity and understanding regarding the grandchild, while the 

marker of Not Intuitive suggests a grandparent who does not seem to have a deep 

understanding of the grandchild. The Values Relationships Gender Marker describes a 

grandparent who seems to enjoy interacting with other people, while the Values 

Independence Gender Marker describes a grandparent who seems to enjoy being self-

sufficient. 

As with the Cultural Markers, I have been aware of the equal importance of 

illustrations and text in the studied picture books. Therefore, I have been careful to 

identify and analyze Gender Markers that are present in the illustrations as well as the 

text. Like the Cultural Markers, some of the Gender Markers appear only in the 

illustrations, and must be noted and analyzed. Some Gender Markers, such as Expresses 

Feelings, Hides Feelings, and Nurturing/Caring, for example, are more likely than others 

to appear only in the illustrations. For example. Expresses Feelings may be portrayed by 

an illustration of a grandfather laughing with his grandchild, while Hides Feelings, may 

be depicted by an illustration showing a scolding grandfather trying to repress a hint of 

amusement that is subtly revealed by a twinkle in his eye. The gender marker of 
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Nurturing/Caring is often expressed by illustrations showing a grandparent holding a 

grandchild's hand. 

Although I discuss these ideas at various times throughout my study, I would 

like to briefly introduce some of my thoughts and concerns regarding the seven Gender 

Continuum Markers that I have developed. These concerns have arisen from the 

background gender reading I have done, from the studied books themselves, and from my 

personal and professional experiences. 

Although it will probably be obvious which of the seven paired Gender 

Continuum Markers on the Gender Marker chart would be considered feminine, and 

which would be considered masculine, I have tried to avoid this kind of labeling in an 

effort at being as flexible and open-minded as possible. As I have explained earlier, the 

paired Gender Markers are not really opposites, but are more like continuums, and they 

are not usually mutually exclusive. For example, a grandparent may easily reveal 

Nurturing/Caring traits and Authoritarian traits interwoven in the same 

grandparent/grandchild interaction. Some Gender Markers, such as Uses Supportive Talk 

and Uses Informative Talk are especially likely to appear in the same speech experience. 

Grandparents telling personal or family stories to their grandchildren are very likely to 

blend these two kinds of talk in a natural and effective way. 

Summary 

To summarize my methodology, I use content analysis for my qualitative 

research study. I created the cumulative story analysis technique to help me organize the 

material that I need to describe and analyze. I developed 14 Cultural Markers to help me 



98 

describe and analyze the 16 multicultural picture books regarding the three grandparent 

roles of Family and Cultural Historian, Cultural Role Model, and Expert on Traditions. I 

also developed seven Gender Continuum Markers to help me discover possible 

differences in how the eight studied grandmothers fulfill the three grandparent roles, 

compared to the eight studied grandfathers. 
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Chapter 4 

Analysis of Books Featuring Grandfathers 

REMEMBERING OPA 

My German grandfather, Opa, was quiet and gentle. I remember him as being 

rather sturdy and stout. When I was little I used to love snapping the elastic suspenders 

that he always wore, and he would say "oww" and then laugh. His face was tan because 

he worked outside in the garden a lot. His head seemed large and round because he was 

almost bald. In one of my earliest memories, we are walking through his yard toward his 

garden and I look up at him and notice the blue sky beyond his head, where little wisps of 

white clouds are moving in the breeze, and I ask Opa, "What happened to your hair?" 

And Opa smiled and said, "The wind blew it away." In another early memory, we are at 

the Detroit Zoo, standing at the goat pen, and I am surprised when Opa reaches down to 

pick grass growing at our feet, and then feeds the grass to the goats. I wondered how he 

knew to do that. When I ate dinner with Opa and Oma, I used to have trouble eating all 

the food Oma piled on my plate, but Opa always wolfed down every morsel on his plate, 

quickly and quietly. My mother and uncle said that was because Opa came from a large 

poor family, where he had to scramble to get enough to eat. Because Opa was not 

talkative, it was my mother and uncle who told me, when I was older, how Opa had to 

fight in World War I, and was so horrified by what he saw that he became a pacifist, and 

a socialist, and was therefore fired from his job at Krupp and took his family to America 

just before Hitler came into power. I remember Opa as being quiet and gentle, but he 

taught me that quiet and gentle can be brave and strong. 
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In this chapter I present my analysis of the eight studied books featuring 

grandfathers, begiiming with Tambourine Moon and ending with Forbidden Talent. I first 

analyze each book regarding Cultural Markers and how they relate to the three studied 

grandparent roles. Next, I identify Cultural-Sharing Symbols for each book and discuss 

how they might relate to change and growth in the grandchildren/protagonists. Finally, I 

analyze each book regarding Gender Markers and how they relate to the three studied 

grandparent roles. 

Tambourine Moon, by Joy Jones, illustrations by Terry Widener. 

Cultural Markers 

Combining a tall, pourquoi tale with a warm family story, this evocative 

picture book reflects and celebrates family connections and love. They are symbolized by 

the big, glowing "tambourine moon," which lights up the scary dark night dispelling fear 

with music and love. A story within a story, told in the first person, first by Noni, a young 

African American girl, and then by her Granddaddy, the book emphasizes the 

grandparent role of Family Historian. The main part of the book consists of Granddaddy's 

personal and family story of the night of the tambourine moon back home in Alabama 

when he was scared of the dark and met Noni's Grandma Ismay. However, in a less 

obvious, but still powerful way, it presents a grandparent as Role Model with the vital 

function of encouraging pride in ethnic and religious heritage. He confronts the fear that 

he senses in young Noni and responds not with ridicule ("You're too old to be afraid of 

the dark.") or false cheer ("There's nothing to be afraid of") as many adults might do in a 

similar situation, but by forming an emotional connection or bond. He admits that one 
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dark night, "down home," he too had to walk home in the dark and was afraid. 

Granddaddy shows Noni that it's all right to be afraid, but he also serves as a 

model for confronting and vanquishing fear. Even though he has left his original southern 

home for a northern city, Granddaddy does not forget his roots, but takes pride in passing 

some of his memories on to his granddaughter in the form of personal and family stories. 

Apparently, this practice of memories leading to stories is eagerly anticipated by Noni, 

for after Granddaddy remarks that the full moon reminds him of "down home," Noni 

says, "And though my chest has a tight and scary feeling inside, I get still and quiet 

because when Granddaddy thinks of down home he always tells a story." 

One Cultural Marker that the author uses to depict Granddaddy's pride in his 

roots is her use of colorful, rich language when he gives voice to his memories. People 

down home "say the moon works the night shift so that the sun can get some rest." 

Describing the Alabama night sky, he poetically explains how, "you can see so many 

stars in the sky all at once that it's nice someone done overturned a bucket of cream and 

flung it up so high it stuck to the ceiling of heaven." He is helping Noni appreciate the 

stars visible in the city while also expanding her knowledge and experience by telling her 

how a sky full of stars looked in the country. Thus he serves as the "bridge to the past" in 

Westheimer's (1999) family historian role, but also opens the door to a different regional 

environment. 

After setting the stage, Granddaddy begins his actual story, describing how he 

got lost in the unusually dark night. He now uses another Cultural Marker, encouraging 

Noni's appreciation for both her ethnic and religious heritage by describing the church 
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choirs and their competition for most beautiful voices. When he hears the beautiful voice 

of Noni's grandmother for the first time, he reacts to its beauty with his own descriptive 

language with which he compares her voice to "a brook in the Alabama woods." When 

Granddaddy next describes the lovely singer emerging from the church, holding a big 

yellow tambourine, Noni is once again connected to the past and family when she 

discovers that the woman is her own Grandma Ismay who still has a voice "as sweet and 

low as twilight." 

The emphasis of Granddaddy's story switches back to that of Role Model as he 

continues on his way alone, realizing that he "was feeling more alone than before." The 

discovery that he is still holding Ismay's big yellow tambourine helps him find a way to 

overcome his fear. After singing and shaking the tambourine, he is comforted when, 

because of his excessive shaking, the tambourine leaps out of his hands up into the night 

sky lighting up the dark so that, "The light guided my path and I walked home singing 

and thinking of Ismay." Noni's connection to the past and family is reinforced in a final 

whimsical, but touching way, when she asks Granddaddy what happened to the 

tambourine, and he points to it, the big round moon, shining over the city and 

Granddaddy and Noni, "still giving light." And Noni accepts and celebrates this 

connection, this gift from a Family Historian and Role Model, affirming that, "The night 

feels full and peaceftil with Granddaddy, the moon, and me." 

Author Joy Jones, who is a poet and author of Between Black Women: Listening 

with the Third Ear (1994) explains how this picture book was inspired by stories that her 

father used to tell her about growing up in Selma Alabama. This helps verify a sense of 
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authenticity that adults might appreciate, while the whimsical, tall tale aspect of the story 

combined with warm, colorful, child-like illustrations helps make this book one that 

children should enjoy, just for fun, while simultaneously absorbing concepts and feelings 

about grandparents' roles and the power of story. 

To summarize, Granddaddy's roles as Family Historian and Cultural Role 

Model seem to be equally strong and are illustrated with the Cultural Markers of Personal 

Stories, Family Stories, continuity, sense of place, sharing wisdom and sharing values. 

The Expert-on-Traditions role was not as powerful as the other two roles. Cultural 

Markers for this role were Language, Spirituality and Music. 

The Cultural-Sharing Symbol, the tambourine moon, was strongly evident 

throughout the book from the title to its final sentence. Appropriately, it helped to 

illuminate and reflect the various aspects of a warm, loving grandfather/grandchild bond. 

This bond helps Noni change and grow as she learns how to overcome her fear of the 

dark night and to appreciate family history, Granddaddy's native place, and even her own 

city environment, with its moon and night sky. 

Gender Markers 

Although the text does not say whether Noni and Granddaddy live together, or 

even near each other, from the ease with which they behave toward one another in the 

story, we can guess that their relationship is involved, rather than distant. The way that 

they seem to be walking and talking together, just for fun, suggests an easy-going, 

friendly, rather than authoritarian relationship. Both the illustrations and the text show 

that Granddaddy is a nurturing, caring grandparent, who does not hesitate to express his 
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feelings. Two illustrations show them holding hands while they are walking, and another 

shows: Granddaddy with his arm around Noni as they are counting stars. When Noni 

shivers with fear, both the text and an illustration reveal that, "Granddaddy stops to hug 

my shoulder." The last illustration in the book again shows Noni and Granddaddy 

walking hand in hand, toward the moon and home. 

Granddaddy's words and actions show that he is intuitive and sensitive to 

Noni's feelings and needs. He understands how to dispel her fears of the dark night 

by connecting her present feelings to his similar feelings in the past. As his story 

helps to forge cormections between himself and Noni, and between himself and Noni 

and Grandma Ismay, it is evident that he values family connections and relationship. 

Granddaddy acts on his intuition when he does not hesitate to admit and describe in 

colorful detail his fears of the lonely, dark countryside. He does this to connect with 

Noni's present fears and help her overcome them in a subtle, sensitive way. 

Granddaddy's talk combines an informative type with a supportive, facilitative 

kind of talk in a very natural way, as he tells his story and calms Noni's fears. He shares 

information about his past and his home place, but in an easy-going, supportive way as he 

connects and compares his story and feelings to Noni's feelings and present environment. 

It is evident that Granddaddy values sensitive silence, as he pauses regularly during his 

story to let Noni respond with questions and comments. 

Since the main story takes place over a brief span of time, during which 

Granddaddy remains alive and well, we carmot see his influence after death in a literal 

way. However, because of the power of their love and sense of cormection, it is not 
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unreasonable to believe that after Noni grows up into womanhood, she will still think of 

Granddaddy and his story of the tambourine moon when she sees a full moon in the night 

sky. 

Butterfly House, by Eve Bunting, illustrations by Greg Shed. 

Cultural Markers 

Similar to Tambourine Moon in many ways, Butterfly House celebrates the 

warm loving relationship between a young girl and her grandfather. A strong sense of 

continuity and connection is evident, as the little girl narrator of the main story relates the 

last few pages as a woman now, "as old as Grandpa was that spring when I was young." 

Like Tambourine Moon. Butterfly House is written in the first person, but in Tambourine 

Moon the narrator alternates between Granddaddy and Noni, while in Butterfly House. 

the narrator is the same person, but changes from a young girl to an elderly woman. After 

reading along for about two-thirds of the book with the little girl narrator, it is rather a 

surprise when the reader tums the page to discover that the little girl has, somewhat like 

the evolving caterpillar/butterfly, grown into a mature woman who continues the story for 

the last few pages. 

For obvious reasons. Grandpa of Butterfly House, while a main character in the 

girl's story, is not able to be present in the flesh for the last part of the book, although his 

continuing influence as role model and teacher is still strong. Like Tambourine Moon. 

tliis book is an example of the power of a caring bond, and the continuity of a 

grandfather/grandchild relationship. 

Rather than a Family Historian. Grandpa of Butterfly House acts as a Role 
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Model for the young narrator, reflecting Westheimer's (1999) concept of a "time before 

formal education became widespread in the United States and elsewhere in the world, 

(when) grandparents and other elders were great repositories of wisdom and life 

experience for the younger generations" (p.67). Instead of telling a combination tall 

tale/family story, like Granddaddy, Grandpa shares his knowledge and enthusiasm for 

entomology and nature in general by showing his granddaughter how to protect and care 

for the painted lady butterfly larva that she has just rescued from a bluejay. He adds a 

talent and appreciation for art as he helps her decorate the larva/butterfly house they have 

constructed with flowers of colored paper. 

Although Grandpa's Role Modeling is emphasized, he is also a Family Historian 

to some degree as, while they're working to build the house, he confides, "I raised a 

butterfly myself, when I was just your age," thus forming a connection that the girl is 

quick to feel and appreciate. She shows this by remarking, "We would have been best 

friends if I'd been there back then." And Grandpa further confirms their strong feelings of 

connection by adding, "It worked out anyhow. We're best friends now." 

Both grandfathers share and pass on a love of nature and Sense of Place, 

although they express it in different ways. Granddaddy helps Noni appreciate the 

beauty of the night sky, both in the past, in his native place, and in the present as she 

leams to appreciate the city night sky of her own environment. In Butterfly House. 

Grandpa's love of nature is shared by means of an informal, hands-on science lesson 

rather than a story as he works with his granddaughter, showing her how to build a 

larva/butterfly house and care for its inhabitant. He does briefly touch on story, when 
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he remarks that he too raised a butterfly when he was the same age. 

When it comes to being a Role Model, both grandfathers fulfill this role 

regarding the validation of feelings, especially feelings of fear and sadness. Both 

Granddaddy and Grandpa gently, but powerfully, urge their granddaughters to express 

fear on one hand and sorrow on the other. In his story, Granddaddy freely describes his 

own feelings of fear and how his love for music, the night sky, and especially. Grandma 

Ismay, helped him overcome his fear. Grandpa of Butterfly House also encourages his 

granddaughter to express her feelings of sorrow when it is time to release the now mature 

butterfly that they have cared for. As she tries to swallow her tears. Grandpa takes her 

hand and urges, "Cry if you like...We understand." Since both of these books are picture 

books and the illustrations often help tell a great deal of the story, it is also revealing to 

note that at these emotional points in the books, both grandfathers are pictured supporting 

their granddaughters physically as well as verbally by putting their arms around them; 

showing yet another example of love and connection. 

Grandpa definitely fulfills the role of Cultural Role Model in a very powerful 

way as shown by the Cultural Markers of Sharing Wisdom, Sharing Values, Continuity 

and Sense of Place. He fulfills the role of family historian in a lesser, but still significant 

degree, using the personal story cultural marker. Since his brief but meaningful reference 

to raising a butterfly himself as a child does not mention any family members, it 

represents a Personal Story, but cannot really be considered a family story. 

His role as Expert on Traditions is much smaller, including only the Cultural 

Marker for Arts and Crafts (and possibly Life Stages Recognition if we consider the 
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butterfly's life stages). 

The granddaughter in Butterfly House definitely grows during the story as she 

learns to care for her butterfly and to let it go when it is time. Even more importantly, she 

learns that it is all right to be sad and to express her sorrow. Like Tambourine Moon, the 

Cultural-Sharing Symbol, the butterfly house, first appears as the title, and then 

throughout the book represents the strong bond of Continuity and caring for nature that 

unites Grandpa and his granddaughter throughout her life. 

Gender Markers 

Although we cannot tell from the story whether or not Grandpa and the girl 

actually live together, or if she is just visiting, it is evident, within the context of the 

story, that their relationship is involved, rather than distant. He seems to enjoy spending 

time with his granddaughters—caring for the larva, building and decorating its house, 

sharing information and stories. 

Grandpa, like Granddaddy, shows respect for expressing feelings, by 

encouraging his granddaughter to express hers. It is interesting that while the sense of 

being free to express emotions, especially negative ones, like fear and sadness, is usually 

considered more of a feminine, rather than a masculine trait, both Granddaddy and 

Grandpa are the ones who encourage their granddaughters to express these feelings. The 

illustrations show Grandpa expressing nurturing and caring feelings as he smiles fondly 

and puts his arm around his granddaughter. We can also see that he is a nurturing person 

by the way that he cares for the butterfly and his lovely garden. Grandpa shows that he is 

intuitive when he seems to know when and how to comfort the girl. Also, a mixture of 
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scientific knowledge and intuition helps him know when to move and when to release the 

butterfly. 

Grandpa's relationship with his granddaughter seems to be easy-going and 

friendly, rather than formal and authoritarian. Although he has a teacher's role while 

showing her how to care for her butterfly when she suggests decorating its house, 

Grandpa joins in, helping her draw and cut out paper flowers, more as an equal 

participant than a teacher. 

It is evident that Grandpa values connections and relationships 

at least with his granddaughter and nature. (The rest of the family is not mentioned, and 

there are no other characters, except for a few unnamed neighbors near the end of the 

book.) The fact that he says, "We understand," when talking about the butterfly, shows 

that he identifies with the butterfly and nature, in general. He seems to feel more of a 

web-like relationship with nature, rather than one of linear power. 

There is not much actual dialogue in the book, although quite a lot is inferred. 

Grandpa often blends informative with supportive, facilitative talk. He is very 

informative about the habits and life cycle of the larva and butterfly, and is the first 

person that the girl goes to after rescuing the larva from the jay, explaining, "My Grandpa 

knew exactly what to do." His confident, informative talk is also supportive because it is 

warm and personal. He also practices sensitive silence as he pauses to let his 

granddaughter react and make suggestions. 

Grandpa's strong influence beyond death is one of the themes of the book. 

When the little girl grows up into an elderly woman whose garden is mysteriously laden 
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continuity of love and caring; feelings and actions that Grandpa shared with his 

granddaughter, and she continued all her life. 

So Far from the Sea, by Eve Bunting, illustrations by Chris K. Soentpiet. 

Cultural Markers 

Although So Far from the Sea depicts a strong bond between a young girl and 

her grandfather, a bond forged by memories and family stories, their relationship differs 

greatly from the ones featured in Tambourine Moon and Butterfly House. Seven-year-old 

Laura's grandfather, Shiro Iwasaki was a Japanese American World War II internee who 

died in the Manzanar relocation camp in 1943, 12 years before she was bom. Yet, even 

though Laura has not met her grandfather in the flesh, family stories and memories 

passed on by her dad have forged such a strong bond, that their relationship is the thread 

that holds this picture book together. 

This poignant story, set in 1972, recounts Laura's last visit with her parents and 

younger brother to her grandfather's grave at the Manzanar internee camp memorial 

before the family moves across country. This modem story is interwoven with her dad's 

memories and family stories about his experiences in the camp as a young boy, including 

the tragedy of his father's death there. 

Laura is similar to the granddaughters of Tambourine Moon and Butterfly 

House in that she is about the same age and the present day story is told in the first person 

from her point of view. The interwoven family stories are told by her dad, so her 

relationship with her grandfather is really second hand. In spite of this distance in time 
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and space, she feels a strong connection with her grandfather. And in an indirect, but still 

powerful way, this grandfather whom she has never met has become a focal point, a kind 

of cultural magnet for sharing family and cultural history, values and traditions. 

The combination of a moving, but understated text and extremely realistic, 

beautifully crafted watercolors shows how other relatives of those who died in the 

relocation camp have honored their loved ones by leaving origami birds, rice cakes and 

other mementos with cultural significance. Along with Laura, we notice and appreciate 

these mementos, but we also learn that Dad's stories about Grandfather have inspired her 

to create her own unique offering that is not revealed until the end of the book. 

Although Laura's dad is not bitter about the injustices that he and his family 

suffered, the tragedy of his father's death has affected Laura deeply. While Dad tells her, 

"it was more than 30 years ago,...We have to put it behind us and move on," Laura has 

internalized Dad's memories, especially the story of how, "Grandfather began dying the 

day the soldiers came for them, to put them in buses and bring them here." This story 

inspires her to create her own way to honor his memory and to set his spirit free. Deeply 

moved by Dad's story of how Grandfather told him to put on his cub scout uniform when 

the soldiers came to take them away, because, "That way they will know that you are a 

tme American and they will not take you," she has secretly brought along Dad's old cub 

scout scarf, explaining, "I brought the scarf to Grandfather because he was a true 

American." After placing the scarf on his grave, thinking, "I never knew my Grandfather, 

but I love him and I don't want to leave him here," Laura looks back as they are leaving 

and notices the scarf fluttering in the wind. It reminds her of Grandfather's fishing boat 
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that he missed so dreadfully when he was forced to live "so far from the sea." 

In spite of the fact that Laura did not know her grandfather in person, like Noni 

and the butterfly girl, her connection to him is still very strong because of Dad's family 

stories. These stories have shared history, values connected to being a "true American," 

and have led to an appreciation for traditions to honor the dead. Thus, in a second hand, 

but still powerful way. Grandfather has fulfilled the roles of Cultural and Family 

Historian and Cultural Role Model. These roles are portrayed with the Cultural Markers 

of Personal Stories, Family Stories, Continuity, Sense of Place, Sharing Wisdom and 

Sharing Values. 

Like the first two roles. Grandfather's role as Expert on Traditions exists in a 

once-removed sort of way, and the related Cultural Markers—Spirituality, Dress, Arts 

and Crafts, Food, and Life Stages Recognition—come mostly through him and because 

of him, rather than directly from him. 

Laura grows as she creates her OAvn tradition by blending Japanese and 

American symbols in a touching personal response to past injustices. Unlike the more 

obvious Cultural-Sharing Symbols in Tambourine Moon and Butterfly House. So Far 

from the Sea's symbol. Dad's cub scout scarf folded on Grandfather's grave, is a subtle 

surprise, since it is not revealed until the end of the book. It is meaningfiil and powerful 

because it connects family stories, Japanese American traditions, and Grandfather's 

values to Laura's own creative response. 

Gender Markers 

Laura feels close to Grandfather because of Dad's stories. When Dad tells her 
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that they will move to Boston, she immediately thinks about their new home having a 

view of the sea, and she reflects on how much Grandfather would have loved that 

because, "To him, the sea was everything." This shows how, in a once-removed sort of 

way. Grandfather is still involved in her life, especially her interior life of thoughts and 

feelings. 

We learn from Dad that Grandfather had very strong feelings. Dad shares 

Grandfather's feelings of despair when he was forced to live away from the sea, and when 

he was treated as less than a true American. Dad explains how more than Grandfather's 

home, fishing boat and livelihood were taken away. It was even worse to have his dignity 

and pride for being a good fisherman and loyal American taken away. It seems that 

Grandfather must have expressed his feelings of despair, or Dad might not have been able 

to describe them so vividly. However, we do not really know how comfortable 

Grandfather felt about expressing his feelings. His expression of his emotions might have 

been at least partly beyond his control, and he might have given into them because of the 

extreme situation he was in. 

We can see from the illustrations that Grandfather did express feelings of 

caring and warmth to his wife and son. He is pictured with one arm around his wife's 

shoulder and one hand on his son's shoulder as they arrive at the camp. He is also shown 

embracing, and trying to comfort, as well as be comforted by his wife when the soldiers 

come to arrest them. It might also be significant that Dad, probably following 

Grandfather's example, is pictured several times with his arm around family members in 

a comforting, nurturing way. 
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It is not unreasonable to infer that Grandfather had intuitive feelings and was 

prepared to act on them when he told Dad to put on his cub scout uniform as the soldiers 

came to get them. Although this action did not have the hoped for results, its emotional 

Impact was strong enough to endure and influence Laura who created a new tradition to 

honor the loyalty that Grandfather had tried to express. 

Because this is a picture book with a fairly brief text and because Laura's 

relationship with Grandfather is second hand, it is hard to get a good idea of what 

Grandfather's talk was like. We know from Dad's stories that he commented on the 

weather daily. This suggests that his talk was at least partly informative. In analyzing the 

significant scene with the cub scout uniform and the soldiers, we can consider his speech 

at that time to be supportive of his family because he showed the strong, nurturing quality 

of a parent thinking first of his child's welfare and trying to protect him. This kind of 

courageous caring moves beyond gender differences; and could be part of the strong love 

of either a mother or a father. 

The illustrations on both the front and back covers reveal that Grandfather, as 

well as Dad, seemed to value relationships and connections, at least with his immediate 

family. The picture of Grandfather, with his arms around his wife and son, is repeated on 

the back cover, emphasizing the caring and nurturing feelings he expressed for his 

family. It is fitting that the picture showing Dad with his arms around his wife and Laura 

is repeated on the front cover, celebrating the continuing caring and nurturing feelings of 

a parent for his family. These feelings and the quiet dignity and strength with which they 

are expressed are qualities that somehow transcend time, place and gender. 
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Nim and the War Effort by Milly Lee, illustrations by Yangsook Choi. 

Cultural Markers 

Bora to a large, extended family in San Francisco's Chinatown, author Lee 

wrote this book to show what it was like growing up as a Chinese American during 

World War IL This story is written in the third person but reflects Nim's point of view. 

We can guess that Nim's character and other aspects of the book are at least partly based 

on the author's own life and memories. Since the text is longer than the average picture 

book, the author is able to include more dialogue and details of Nim's daily life. In spite 

of this, the appealing watercolor illustrations make up an important part of the book's 

overall effect as they extend, rather than just reflect the text. 

Like the three previously discussed protagonists, Nim's age seems to be around 

seven or eight, although like them, she often expresses herself in a more mature, but still 

believable way. Like Noni, Laura, and the butterfly girl, Nim has a very strong, close 

relationship with her grandfather and their relationship is a crucial part of the book. It is 

closely interwoven with plot and character development. 

The fact that Nim calls her grandfather Grandfather throughout the book reflects 

the tone of their relationship which while loving, is more formal than that of Noni and 

Granddaddy, or the butterfly girl and Grandpa. Laura calls her grandfather Grandfather, 

also, but this is probably a result of their more distant, second hand relationship. 

Unlike Tambourine Moon. Butterflv House, and So Far from the Sea. Nim and 

the War Effort is written in a direct, straightforward way, with no flashbacks, stories 

within stories, or changing perspectives. Nim and the War Effort differs in another very 



116 

important way. Although culture clash was certainly a significant force in So Far from 

the Sea, it was more of a historical culture clash, between California's Japanese American 

citizens, represented by Laura's parents and grandparents, and a prejudiced, unjust 

mainstream culture. Although, Nim and the War Effort too takes place in California 

during World War II, the tension in the story is on a smaller, more personal scale, since it 

exists in Nim's own family. The cultural tension arises when Nim's ambitious desire to 

win her school's newspaper drive for the war effort clashes with Grandfather's equally 

strong desire that she attend after-school Chinese school, honor their ancestors, and not 

shame the family. 

The plot thickens into an actual confrontation between Nim and Grandfather 

when her desperate efforts to collect more papers than her rival, a mainstream bully 

named Garland, result in her late arrival home for Chinese school. Earlier, she had 

persuaded Grandfather to let her collect papers after school, as long as she was not too 

late. When Nim falls to arrive home by his deadline. Grandfather is angry, but his anger 

grows and becomes mixed with shame when several neighbors phone to report that Nim 

was seen riding through Chinatown in a police paddy wagon. This was a result of a 

desperate, resourceful Nim, begging some rather reluctant, bemused policemen to drive 

her and her huge pile of papers to school just in time to thwart Garland, and win the 

contest When a breathless, triumphant Nim finally gets home, she feels somewhat 

worried and guilty about being late, but also feels sure that Grandfather will understand 

and forgive her when he hears that she has won the contest. 

Nim soon realizes her mistake when she is greeted by a very angry Grandfather 
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saying, "Winning isn't everything. You have shamed our family. You have brought 

disgrace on all of us, and on our ancestors, just to prove that boy wrong." He tells her to 

sit and wait for him in the room used as an ancestral hall and reflect on what she has 

done. Sitting uncomfortably under the hard stares of the ancestors' portraits, Nim feels 

guilty and embarrassed. When Grandfather arrives to pray at the ancestral altar before 

talking to Nim, she begins to apologize and explain her actions. At this point, we begin to 

understand how complex cultural confrontations and misunderstandings can be. This 

culture clash concerns more than Nim's late arrival for a tradition-preserving activity that 

Grandfather greatly values. Their problems have arisen and escalated because of a 

misunderstanding of motives. 

Nim explains that she had meant to honor, rather than shame the family, and 

that her main goal was not to prove Garland wrong. Earlier, when Nim had confronted 

him stealing her papers, he taunted her saying that he, an American, would win, not 

"some Chinese smarty-pants." Nim now explains, "Garland said an American would win 

the contest. And he was right. An American did win. I was bom here. I am the American 

who won." A thoughtful Grandfather now seems to better understand and appreciate the 

motives for Nim's actions. He then shows his understanding and forgiveness by taking off 

the pin with the Chinese and American flags that he wore on his lapel and pins it on Nim. 

He then tells her that if they hurry, they can stop by to see the winning 

newspaper piles on their way to Chinese school. The last line of the book poignantly 

reveals Grandfather's increased appreciation for the way that Nim's actions manage to 

blend the best of two cultures; "Now we must hun7 if you are to be on time for Chinese 
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school, my American grandchild." 

Perhaps because Nim lives with Grandfather in a traditional patriarchal, 

extended family, he seems to be a powerful influence in most aspects of her life, although 

in this story, his role as Cultural Role Model is the strongest. Continuity markers are 

skillfully woven into the story through several textual and visual references to the 

ancestors. A more lively sense of Continuity is revealed by Nim's three generation family 

living in one home. Sharing Values is probably the strongest Cultural Marker since it is 

related to the book's theme of how to honor one's family and traditional Chinese values, 

while still proving one's loyalty as a true American. 

The related marker. Sharing Wisdom, is also very strong. Examples of Sharing 

Wisdom include details and actions, like Grandfather checking Nim's calligraphy and 

encouraging Chinese school activities. Grandfather was probably at least one of the 

adults to teach Nim how to serve and eat Chinese food and how to honor the ancestors 

and other lifeways. The Cultural Markers Sharing Values and Sharing Wisdom are 

blended and merge near the end of the book when Grandfather views Nim's winning 

newspapers and instructs her to "Be gracious in your moment of triumph." 

Grandfather's role as family historian is not as strong as his other roles, 

although it seems reasonable to infer, because of the story, and the strength of related 

roles, that Grandfather does share personal and family stories with Nim even though he is 

not shown doing so in this book. 

A Sense of Place, or appreciation for one's home environment, is evident 

throughout the book. This attachment to the people, shops and institutions of Chinatown 
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is shown naturally throughout the book in text as well as illustrations. Grandfather reveals 

his feelings for his home environment not so much through words, but by the way he 

lives and encourages Nim to live. 

Grandfather's strong role as Expert on Traditions is shown by the tradition 

markers of Language, Spirituality, Dress, Arts and Crafts, and Food. Markers relating to 

Language appear the most often. Besides important textual references to Chinese school, 

illustrations show what Nim's calligraphy box and materials look like. The Chinese 

language appears throughout the text and illustrations in a very natural way through 

Chinese signs on shops, in names, and in traditional greetings. The Language markers are 

especially significant because they represent a means of cultural preservation for 

Grandfather that he is dedicated to sharing with Nim. 

The Cultural-Sharing Symbol for Nim and the War Effort represents both the 

blending and harmonizing of Chinese and American cultures as well as the bond between 

Grandfather and Nim which is strengthened, rather than broken by misunderstandings. 

This special symbol is Grandfather's lapel pin showing crossed American and Chinese 

flags. This touching symbol of Grandfather's and other Chinese Americans' efforts to 

show their loyalty during wartime without rejecting their Chinese heritage is first 

introduced near the beginning of the book. It then returns near the end when Grandfather 

removes it from his suit and pins it to Nim's blouse, showing her that he now understands 

and appreciates her effort to prove that she and her family are loyal Americans, as well as 

Chinese. A larger version of the crossed flags appears on the back dust jacket. 

This book also differs from the other three regarding character growth. It is 
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usual for the grandchild to change and grow to some degree by the end of the book but 

Nim and the War Effort portrays an unusual amount of mutual growth on the part of both 

Nim and Grandfather. Throughout the book, Nim is a brave, resourceful girl who loves 

and respects Grandfather and her Chinese heritage. However, this love and respect does 

not prevent her from breaking one of Grandfather's rules for a good cause. While she 

feels guilty after his reaction, she summons the courage to apologize and tries to explain 

and defend her motives for disobeying. 

The biggest change and growth really occurs within Grandfather's heart as he 

listens thoughtfully to Nim. This leads to a greater appreciation for Nim's efforts at being 

a loyal American. Although it is still important to Grandfather that she attend Chinese 

school, he seems less stem and rigid as he lets her add the paper that he had not finished 

reading to the towering pile, and takes the time to stop by the school to admire her efforts 

before going on to Chinese school. 

Gender Markers 

More than the other studied books, Nim and the War Effort portrays an extended 

family ruled by a benevolent, but authoritarian patriarch, and Grandfather fulfills 

traditional patriarchal roles very well. We get both a textual and visual sense of his 

gender-related roles in the beginning of the book at a dinnertime scene. Grandfather and 

Grandmother are seated first and served first (although Grandfather always precedes 

Grandmother). No one begins eating until after Grandfather begins and only the adults 

speak during dinner. Grandmother never seems to speak; and Nim never speaks of, or to, 

her. The fact that she has bound feet and cannot walk well is mentioned casually, and 
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seems to symbolize her constricted role in the family. 

Nim's mother while still subservient to Grandfather has more of a voice, more 

actions, and correspondingly, more power in the family. Nim, herself, while loving and 

respecting Grandfather, is already taking this voice and power several steps forward as 

she speaks out, challenges the bully Garland, and in a much quieter, more respectful way, 

even successfully challenges Grandfather. 

Watching Grandfather going about his careful daily routine and directing 

others, from his tai chi exercises every morning to his visits to the ancestral altar every 

evening, we get a sense of a man living a very well-ordered, disciplined life that includes 

an expectation of obedience and discipline from others as well. He lives, and expects 

others to live, by the measured hands of his gold pocket watch. In spite of his disciplined, 

rigid ways, it is evident that he truly loves Nim. He shows this by carrying her wagon 

downstairs every morning, by handing over a paper he has not finished reading, and 

finally by giving her his flags pin as a sign of his understanding and approval. 

The adult women of the family defer to Grandfather, both in speech and in 

actions. When neighbors phone several times about Nim riding in the paddy wagon, a 

quietly upset Grandfather takes each call, but does not share what he has heard, so that, 

"Nim's mother could see that Grandfather was mad, but she didn't dare ask why," and 

again, "neither Mother nor Grandmother dared to ask why Grandfather was so mad at 

her." Nim differs from them, and all through the book does dare to challenge 

Grandfather. Before dinner, she chatters about school while he reads the paper, and he 

does not scold but replies briefly or nods absently. She successfully bargains for more 
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explain her motives while apologizing. 

On the last page, on their way to school, "Nim shyly took Grandfather's hand." 

A final picture shows them walking hand in hand down the street. Unlike similar scenes 

in Tambourine Moon and Butterfly House, there is some distance between their bodies. 

In all of his other pictures. Grandfather is shown with a stem face, and sometimes with 

the hint of a smile. In this last picture, they are shown from the back, so it is up to us to 

imagine the expression on Grandfather's face. 

Grandfather is very involved with most aspects of Nim's life, and this 

involvement is very authoritarian. As the judgmental head of the family, he exerts linear 

power. Although he does not seem to express obvious feelings except controlled anger, 

Nim seems to sense that he loves her. 

Along with these typically masculine gender markers is a strong feminine 

marker for valuing relationships and connections. Grandfather's family connections even 

extend to dead family members as he honors his ancestors. Although Grandfather lives 

and interacts closely with Nim, at times he seems to lack an intuitive knowledge 

concerning her actions and motives. It is interesting that he becomes more open to using 

his intuition after praying before the statue of Kwan Yin, the powerful goddess of mercy 

and compassion This quiet interlude seems to encourage him to employ sensitive silence 

which here, leads to listening and understanding. 

Grandfather's talk shows typical masculine gender marker characteristics of 

being informative and confident rather than supportive or hesitant. Unlike Nim, 
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Grandfather is not a chatty person, although he does seem to at least tolerate her 

volubility. It is noteworthy that even at the end of the book as they are walking hand in 

hand with Nim chatting happily about how the policemen helped her, she realizes that she 

better restrain her urge to tell him how she enjoyed riding in the paddy wagon. In this 

way, the author avoids an unrealistic, sentimental ending out of respect for the integrity 

of her characters. 

Since Grandfather remains alive and well throughout the book, we cannot 

judge his influence after death from events within the story. However, the creation of 

the book itself is a powerful testimony of his influence after death on the author since 

the book is based on her childhood. 

Coal Mine Peaches, by Michelle Dionetti, Illustrations by Anita Riggio. 

Cultural Markers 

This picture book portrays the warm relationship between an Italian American 

grandfather and his young granddaughter. Their grandfather/grandchild bond includes all 

three roles and uses all possible Cultural Markers. However, the Family Historian role is 

emphasized and seems to tie all of the other roles and markers together. 

Author Michelle Dionetti explains how her grandfather's talent for telling 

stories joyfully, "made lean times fat," This warm-hearted book is a fitting tribute to the 

power of stories, especially family stories. Although the book covers three generations of 

a large Italian American family begirming with the boyhood of Grandfather, and 

continuing into the girlhood of his eldest granddaughter, the text is fairly brief with an 

understated, free verse poetic quality For this reason, the expressive, vital watercolor 
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illustrations are an integral part of the book, often reflecting the mood of the text and 

supplying important details. 

The story is written in the first person from the young granddaughter's point of 

view. She is unnamed in the text, but since the dust jacket says that it is based on the 

author's life, for ease of future references, I will call her Michelle. Michelle's voice seems 

to be that of an adult remembering her Grandfather's stories, her own childhood, and how 

they were woven together. 

Since the first third of the book portrays incidents and stories from the younger 

days of Grandfather and her father, Michelle herself does not appear until well into the 

book. She appears first as a child of about five, during a regular Sunday visit to her 

grandparents' home, begging Grandfather to, "Tell about when I was a little girl, 

Grandfather!" She next appears as a girl of seven or eight, sitting at her grandparents' 

kitchen table, watching Grandfather work, and exclaiming that he must be rich. On the 

last page, Michelle is a girl of around 11, relaxing with Grandfather in his garden where 

he gives her the "coal mine peaches," or small Italian plums, along with the fanciful story 

of his youth that began the book. 

In spite of their very different grandparenting styles, Michelle, like Nim, 

always calls her grandfather Grandfather. This could indicate that the use of a formal 

grandparent name does not necessarily reflect a more formal or distant relationship; 

although in the case of Nim and Laura, this did prove to be true. 

The structure of the book is a chronological series of flashbacks as an adult 

Michelle tells stories about Grandfather; beginning with his boyhood when he and his 
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brothers worked in a coal mine and he cheered them up when they were cold by telling 

them a tall tale about coal mine peaches. This creation of a tall tale to cheer listeners 

under stress is very similar to Granddaddy's creation and use of the tambourine moon. 

Michelle tells about Grandfather meeting and marrying Grandmother followed by the 

years when her father and his four siblings are bom, grow, and enjoy Grandfather's 

stories. Finally, she shares memories of her own childhood as she and her extended 

family visit her grandparents and enjoy family activities, like wine-making and 

celebrating Easter, interspersed with Grandfather's stories about when they were all 

younger. The stories come full circle when Grandfather tells Michelle that Italian plums 

are really "coal mine peaches," and like his brothers, she believes him. 

More than any of the previously discussed books, Coal Mine Peaches portrays 

a grandfather filling all three roles in a very strong way. Grandfather's role as Family and 

Cultural Historian is the most powerful as it is really the main theme of the book. It 

finally comes full circle as his granddaughter grows up and becomes a storyteller by 

creating this book. Grandfather tells both Personal and Family Stories. While most 

describe family happenings, like the birth of a baby, or the personalities and foibles of 

family members; some also touch on historical events like the building of the Brooklyn 

bridge, or social conditions like the harsh reality of working in a mine. 

Continuity markers are also very strong throughout the book. Many stories 

reflect the continuity of family love. The nature of many family activities and 

celebrations and the way that stories of family love come full circle by the end of the 

book also reveals a sense of continuity. The theme of the continuity of family love 
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expressed through storytelling is emphasized by the use of Coal Mine Peaches 

for the book's title. About halfway through the book, Grandfather comments on the 

continuity of storytelling when seated at the dinner table, he predicts, "Someday...you 

will have children too. When they come to visit, I will tell them about...", and then 

continues by humorously describing the characteristics of his children, one of whom will 

become Michelle's father. 

Sense of Place markers occur throughout the book as Grandfather and his 

family express their love for nature and their home environment by planting a garden and 

vineyard, and enjoying delicious meals and homemade wine from their vegetables and 

grapes. Several illustrations show them working, playing and enjoying their garden and 

surroundings. Grandfather expresses his appreciation for nature's bounty in a more 

direct way when he toasts at a family gathering, "we're rich men!" "We're making the 

grapes into wine! A glass to my wife, a glass to long life! A glass to the grapes on the 

vine!" 

Grandfather's role as Cultural Role Model is almost as strong as his Historian 

role, and like all of the roles, it is very interconnected. It is especially connected to the 

historian role, since besides sharing strong markers for Continuity and Sense of Place. 

Grandfather often imparts his wisdom and values through his stories. Through stories like 

the coal mine peaches tall tale, he shares his powerful philosophy of making the best of 

difficult or unpleasant situations by using humor and imagination. Throughout the book, 

Grandfather tells stories that acknowledge the hard work of his friends, family and 

himself, but really emphasize the humor and joy in living. When telling Michelle how 
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much she cried as a baby, he takes what could be considered negative, and with humor 

and imagination, turns it into an appealing tall tale. When Michelle asks him if he is rich 

because he works so hard he denies it in a joking, but realistic way without showing 

bitterness or regret. The illustrations help portray Grandfather's positive outlook as they 

almost always picture him with a smile on his face and a twinkle in his eye. 

Finally, when it comes to the Expert-on-Traditions role, Grandfather again 

fulfills it in a much stronger way than the other studied grandfathers. This is revealed by 

the presence of all eight tradition markers; Language, Spirituality Dress, Arts and Crafts, 

Music, Food, Holidays and Life Stages Recognition. Food is the strongest marker, and 

often appears connected to other markers, like Family Stories, Sense of Place, Arts and 

Crafts, and Holidays. Life Stages Recognition includes a wedding and a birth; while 

Holidays are represented by Easter and unnamed family celebrations. Some markers, 

like Spirituality, are depicted more through the illustrations than the text. For example, an 

illustration shows us that Grandfather is holding a rosary in his hand as he greets his 

newborn baby. 

Michelle does not change greatly throughout the book, since her love for 

Grandfather seems to remain constant. However, she does grow in understanding and 

appreciating the values and philosophy of life that he shares. She seems to share this 

philosophy as she continues to bring Grandfather's stories to life by becoming a joyful 

storyteller herself. 

The Cultural-Sharing Symbol is the coal mine peaches which represent the 

power of story. Emphasizing the continuity and connectedness of story, the coal mine 
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peaches symbol appears in the title, on the front cover, title page, at the beginning of the 

story, at the end of the story, and on the back cover. Grandfather's stories which have 

become Michelle's have the power to transform a potentially negative experience into 

something more positive. These stories are sometimes true, and sometimes tall tales, but 

always good-humored and hopeful. They are inspiring in a subtle, non- dogmatic way 

that does not completely deny reality. This symbol and book celebrate the power of the 

imagination to influence and even create a new reality. 

Gender Markers 

It is clear that Grandfather is an unusually cheerful, active man who does not 

hesitate to express his feelings both through words and through gestures. He seems to be 

very involved in the lives of his children and grandchildren. Unlike the situation in Nim 

and the War Effort, his grandchildren do not actually live with him, but they seem to visit 

often, when they work, play and celebrate together. Grandfather shows that he values 

family relationships and connections through his regular contact with his extended family 

and through his stories that weave the generations together. Even as a young father he 

shows that he values these connections when he tells his young children that someday 

they will have children who will visit him and hear his stories about what their parents 

were like as children. 

Grandfather also reveals, through words and actions, that he is a very caring, 

nurturing man. When he speaks to his young children and grandchildren, he leans 

forward toward them, or bends down to their level, while making eye contact. He is 

usually pictured with a smile on his face and a twinkle in his eye. Exuding an easy 
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warmth, he is shown with his arm around a child's shoulder in three pictures. Although 

some of Grandfather's actions reflect these typically feminine gender markers, he also 

engages in traditional masculine occupations, like yard work and heavy labor, while 

Grandmother (who does not speak in the book), is pictured doing typically feminine 

activities, like cooking. 

We can tell that Grandfather has, and acts on intuition, in the way that he uses 

his storytelling talent. He seems to intuitively know what a child needs to hear to cheer, 

encourage, or inspire her; and he does not hesitate to act on his intuition. 

Grandfather's talk is informative, as well as humorous and imaginative. Besides 

making up tall tales and exaggerating past actions and the foibles of family members in 

an amusing way, he also imparts factual information. When Michelle asks about old 

family photos on the wall, he explains who they are and how they are related, with only a 

touch of humor. Like the grandfathers of Tambourine Moon and Butterfly House, 

Grandfather's lively, unique style and the content of his talk seem to blend a traditionally 

male type of informative talk with a more female supportive talk. Actually, Grandfather's 

talk is often so unique that it seems to transcend usual gender limitations. 

While Grandfather is definitely a voluble person, he is also capable of being 

sensitively silent when the occasion warrants it. He pauses periodically during his stories 

to let Michelle and other listeners contribute comments or questions. In this way, his talk 

is confident and informative, while still being supportive and facilitative. Both the text 

and illustrations reveal him to be a good listener as well as an enthusiastic speaker. 

Grandfather grows from a young boy to an elderly man as the book progresses. 



And although he does not die in the book, it is not likely that he could still be alive in real 

life. In spite of this, we can still say that he exerts a strong influence that survives death, 

since this book itself is a poignant tribute to the influence of his stories and life on the 

author; an influence that she shares. 

Farolitos for Abuelo by Rudolfo Anaya, illustrations by Edward Gonzales. 

Cultural Markers 

Besides being an excellent example of a picture book in which a grandparent 

has a strong role as Expert-on-Traditions and is a Cultural Role Model, this story takes 

these roles one step further. The granddaughter, Luz, takes her grandfather's lessons and 

examples so much to heart that after his death she is able to continue living by his 

philosophy, even as she grieves. Eventually, she becomes so empowered that she invents 

and shares her own tradition with her family and village. 

This book is similar to the other studied books in that the protagonist is the 

young granddaughter, Luz, who seems to be around nine years old. It is written in the 

third person from her point of view. Her grandfather is always referred to as Abuelo, the 

Spanish word for grandfather. Like Nim and the War Effort, the structure is very 

straightforward with some dialogue, but no flashbacks, interwoven stories or changes of 

narrator. 

Set in rural northern New Mexico, where both the author and illustrator live, 

work, and have roots, this book depicts the relationship between Luz and Abuelo with 

many authentic references to cultural sharing. This book is a sequel to The Farolitos of 

Christmas, a book also rich in the Latino traditions of northern New Mexico. 
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In Farolitos for Abuelo. we see this cuhural sharing continue, first as Luz 

interacts with Abuelo in their daily life, and then, after his accident and death, 

remembering and struggling to follow his customs and philosophy. Finally, she develops 

the strength and creativity to honor him even more by thinking up and sharing a new 

tradition related to the farolito tradition, described in the first book. Her parents and many 

of the other villagers are very supportive and hurry to take part in the new tradition of 

making paper bag lanterns, or farolitos, to place around the graves of loved ones on 

Christmas Eve. Luz' father expresses approval of the new tradition, saying, "Looks like 

you've started a new tradition." Luz shows her commitment by replying and concluding 

the book, explaining, "On Christmas Eve I will light farolitos for Abuelo, and in the 

spring I will plant his garden," "Just like he said, Abuelo will always be with 

me." In this book, the names of the two main characters have a special significance. Luz 

means "light" in English, so it seems an appropriate name for one who creates and shares 

a tradition using lights, the farolitos, or paper bag lanterns. The analogy can be taken 

even further when we consider how in Spanish, the expression "dar luz," literally, "to 

give light," means "to give birth," and by the end of the book, Luz has given birth to a 

new tradition. We never know her grandfather's given name, but the fact that he is always 

called Abuelo, the Spanish term for grandfather, throughout the book, including the title, 

emphasizes the importance of the Spanish language as a Cultural Marker. This 

importance is reinforced throughout the book as occasional Spanish words are used, 

especially in the brief conversations between Luz and Abuelo. 

Besides the farolito-related traditions and the occasional use of Spanish, some 
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of the other cultural markers are similar to those in other books in the study. The way that 

Abuelo shares his love and respect for nature with Luz is similar to some of the other 

grandfather/grandchild relationships, especially in Tambourine Moon. Butterfly House 

and Coal Mine Peaches. In Farolitos for Abuelo. this love of nature is expressed and 

shared in several ways. One is related to Abuelo's skill and enthusiasm for gardening 

which he passes on to Luz, and which turns out to be the healing activity that most helps 

her recover after his death. The significance of their commitment to gardening is 

expanded as the cycle of planting, growing, dying and rebirth is used, first by Abuelo, 

and then later remembered by Luz to illustrate his philosophy that, "Each season has a 

purpose." This belief in the cyclical quality of nature, linked to the sharing and continuity 

of family traditions and values, is repeated four times throughout the book, although after 

Abuelo dies it is expressed through Luz' actions, rather than Abuelo's actual words. 

Another nature-loving activity that Abuelo shares with Luz, and that 

coincidently leads to his death, is his love of fishing. Their first spring fishing outing 

gives him the opportunity to share his philosophy about the cycles of seasons and nature 

with Luz; a belief that is soon repeated as she mourns his dying the next day and he 

reminds her that, "I will always be with you." 

The text and the realistic paintings celebrate the northern New Mexico 

environment, both land and people, in a beautiful, authentic way. An author's note adds 

authenticity to the story as he offers background information on the farolito tradition, 

concluding, "This tradition has grown in my hometown, and hundreds of people place 

farolitos at the cemetary. By nightfall thousands of these simple lanterns glow in the cold 
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night as a celebration of joy and remembrance." 

Abuelo fulfills his roles as Expert-on-Traditions and Cultural Role Model in 

very natural and powerful ways, sharing his philosophy through acts of courage and 

caring as well as through words. Although his words do not form actual stories in this 

book, it seems likely that he has shared stories with Luz during their years together. The 

cultural markers used are Continuity, Sense of Place, Sharing Wisdom, Sharing Values, 

Language, Spirituality, Arts and Crafts, Music, Holidays and Life Stages Recognition. 

Luz definitely grows as she learns to accept Abuelo's death by remembering his 

philosophy of life, and then putting his beliefs and philosophy into practice by continuing 

to plant their garden, and, finally, by creating her own tradition. The Cultural-Sharing 

Symbol, the farolitos, like most of the symbols in the other books, is present in the title 

and throughout the book. It represents the strength and continuity of the 

grandparent/grandchild bond, while also honoring Abuelo's death and celebrating his life. 

Gender Markers 

To some degree, Luz and Abuelo conform to traditional gender roles regarding 

daily tasks. As the book begins, she is making coffee for him, a job that she does every 

morning, while he brings in firewood to warm the house. They seem to enjoy these daily 

chores and equal value is placed on both of them, as illustrated by Luz's father's 

comment, "You and your Abuelo are a great team." This early morning time together is a 

special time for sharing. 

Since Abuelo lives with Luz and her parents, he, like Nim's grandfather, has 

the opportunity to be involved in the daily activities of her life. Unlike Grandfather, 



134 

however, Abuelo seems to participate in her activities in a more informal, easy-going 

way. He does help and teach her, but more as a mentor than a benevolent despot or judge. 

The fact that Luz's father calls them a team, and Luz replies by smiling, as Abuelo winks, 

shows that they view themselves as partners rather than subordinate and superior. Rather 

than asking his granddaughter about her homework, and quickly looking it over, like Nim 

and Grandfather, Abuelo routinely sits with Luz at the kitchen table, helping her with her 

homework and listening to her longing for spring. In their favorite activities, gardening 

and fishing, they seem to relate to each other sometimes as loving mentor and eager 

apprentice, and sometimes as equal friends. 

Abuelo does not hesitate to express his feelings, usually calling Luz "mi'jita," 

an affectionate term for "my daughter," and often smiles and winks at her. Their 

emotionally close relationship is poignantly revealed as Luz embraces him as he is dying, 

telling him that she loves him as he reminds her that he will always be with her. His close 

involvement with Luz and the patient, warm way that he shares his knowledge and 

philosophy of life also shows that he is nurturing and caring. The fact that he is intuitive, 

and does not hesitate to act on his intuition is revealed on his deathbed when he finds the 

right words to both comfort and inspire Luz, and, less dramatically, when on a daily basis 

he seems to know just the right time to plant ideas and values as well as seeds. 

While Abuelo seems to place a great value on his relationships and connections 

with Luz and her parents, unlike Nim's or Michelle's grandfathers, he does not seem to 

regularly interact with a large extended family. Unlike Nim's grandfather, he does not 

speak of his ancestors or seem to worry about family honor, and unlike Michelle's 
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grandfather, he does not tell stories about his youth or other family members. He 

probably has a close relationship with others in the village as implied by his actions 

concerning the drowning boy, and the villagers' eagerness to adopt Luz's new farolito 

tradition. 

Abuelo has an effective way of blending more masculine informative talk with 

more feminine supportive talk. This skillful blending occurs as he imparts his knowledge 

of gardening and fishing, while also finding just the right time and right words, both to 

help Luz await spring and later, while dying, to help her realize that he will always be 

with her. Perhaps even more than the other grandfathers, he seems to allow time for 

sensitive silence. He lets Luz initiate conversations and listens respectfully to her 

thoughts and concerns. We get the impression that they spend many quiet interludes 

together, with silent time surrounding their conversations. 

Probably the most powerful Gender Marker, the one that relates to the main 

theme of the book, is Abuelo's strong influence beyond death on Luz, and ultimately on 

the whole village. As Luz struggles with her grief, she gradually finds some solace in 

activities like gardening that they used to do together. By Christmas time when she builds 

on the farolito tradition that Abuelo had shared with her by placing the farolitos around 

his grave, she realizes that by doing this and planting their garden every year, Abuelo will 

indeed always be with her. 

The Always Prayer Shawl, by Sheldon Oberman, illustrations by Ted Lewin. 

Cultural Markers 

The continuity of family love, tradition and personal identity that manages to 
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co-exist with constant change is the focus of this picture book featuring a Jewish 

American boy and his grandfather. Actually, the book tells the stories of two related 

grandfather/grandson pairs, first Adam and his grandfather, and then Adam and his 

grandson, who is also called Adam. In keeping with the continuity theme, all of the 

grandfathers and grandsons are named Adam, and have been as far back as family 

memory goes. Tradition urges that all future firstborn sons will be named Adam, so, 

"That way there will always be an Adam." 

The way that this name is connected to cultural and personal identity, as well as 

to continuity, is further emphasized by the fact that the only named characters in the book 

are these generations of Adams. (In order to avoid confusion, I will call the first 

mentioned boy, Adam 2, his grandfather, Adam 1, and his grandson, Adam 3.) Like 

Coal Mine Peaches, the use of the more formal term "grandfather" does not indicate a 

more formal, distant relationship. 

The story is told in the third person from Adam 2's point of view in a 

straightforward style with a subtle use of repetition that creates a quietly poetic 

effect. On the first page, we are introduced to one of the protagonists, Adam 2, who, 

"was a Jewish boy in Russia many years ago." Although the text does not say for 

certain, the time seems to be around the 1920s, and Adam 2 looks like he is about 10 

years old. Slightly less than two-thirds of the book portrays Adam 2 as a boy, first in 

Russia, taking part in everyday activities, including being taught Jewish traditions by 

his grandfather, Adam 1, and than as he emigrates and first arrives in America. 

The beautifiilly realistic watercolor illustrations are done in shades of black and 
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gray up to this point of the story. In the last part of the book as Adam 2 grows up, 

becoming a young man with a family, and finally an elderly man, enjoying a visit from 

yoimg Adam 3, the illustrations are now in full color. This device is an effective way of 

separating Adam 2's boyhood from his adult life. It also successfully distinguishes the 

"olden days" from more familiar modem times. This same device was used with similar 

success in So Far from the Sea. Also, as in most of the other studied books, the relatively 

brief text is augmented by the realistic illustrations. They often add important details to 

Cultural Markers related to material things, like Dress and Food, as well as illuminating 

more intangible qualities related to emotions and moods like Sharing Values and Gender 

Markers. 

Although Adam 2 as a grandfather ftilfills all three roles very strongly, his roles 

as Family Historian and Cultural Role Model are especially strong because of the 

powerful continuity theme and markers that are present throughout the book tying the 

two roles together. 

As a boy in Russia, Adam 2 is taught the stories of his people and Hebrew by 

his grandfather, Adam 1. "All this was special to Adam, but most special of all was 

Adam's name." When he asks Grandfather why he is named Adam, Adam 1 takes him to 

the synagogue where they sit enjoying the sun on their faces while Grandfather explains 

that they are named Adam because all their ancestors are named Adam, adding that, 

"there will always be an Adam." When Adam 2 tells him, "I am always Adam. That won't 

change!" Grandfather replies, "Some things change. And some things don't." Thus, the 

historian and role model roles are blended and joined as a personal and family story also 
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imparts a powerful philosophy about change, identity and continuity. 

The continuity of Grandfather's love and philosophy is tested when Adam 2 

and his parents have to immigrate to America, leaving Grandfather behind. As a tangible, 

lasting symbol of his love, stories and philosophy, Grandfather gives Adam 2 his 

precious prayer shawl that his grandfather gave to him. Adam 2 shows that he believes in 

Grandfather's love, stories and philosophy, whispering, "I am always Adam and this is 

my always prayer shawl. That won't change. "These words and the symbolic prayer 

shawl comfort him in the strange new country that is America as he struggles to adapt to 

a new culture without losing the core of his cultural and personal identity. As the years 

pass, parts of the shawl wear out and are replaced by a gradually aging Adam 2, until 

finally he is an old man being visited by his grandson, Adam 3, who asks him, "Were you 

ever a kid like me?" At this point the illustrations reflect the continuity theme, showing 

us how closely young Adam 3 resembles a young Adam 2, in physical appearance. 

Grandfather answers Adam 3's questions by telling a story about his childhood 

in Russia, including his grandfather's philosophy. After giving Adam 3 the precious 

prayer shawl, they go to the synagogue, where like Adam 2 and Adam 1, they sit 

enjoying the sun on their faces as Adam 2 shares more of his grandfather's values and 

wisdom. Using the constantly changing prayer shawl as an example, he explains how 

everj^hing about it has changed, "But it is still my Always Prayer Shawl. It is just like 

me. I have changed and changed and changed. But I am still Adam." Adam 3 now 

promises that he will always be Adam, and that someday he will give the Always Prayer 

Shawl to his grandson, named Adam. Adam 2 ends the book by re-stating his 
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grandfather's philosophy of change and continuity, saying, "some things change and some 

things don't." 

Some Sense of Place markers are present, but they are not as strong as the other 

markers for the Historian and Role Model roles. These are Personal Stories, Family 

Stories, Sharing Wisdom, Sharing Values, and most of all, Continuity. The way that both 

pairs of Adams enjoy sitting in the synagogue together, appreciating the warm sun on 

their faces, is an example of a Sense of Place marker that is depicted both through text 

and illustrations, and is related to the other Role Model and Historian markers. 

Adam 2's role as Expert on Traditions is also quite strong. Of the portrayed 

tradition markers—Language, Spirituality, Dress, Arts and Crafts, Food, Holidays and 

Life Stages Recognition—Spirituality and Dress appear most often as they are directly 

related to the symbolic prayer shawl. 

It is obvious that the Cultural-Sharing Symbol for this book is this prayer 

shawl, called the Always Prayer Shawl in the title and throughout the book. It symbolizes 

the continuity of personal and cultural identity and family love in spite of a world of 

change. Its Importance is evident by the fact that it is pictured on the front and back 

covers, on the title page, ten times within the text, and on the front and back endpapers. 

Besides being the title, it is mentioned 14 times within the text. 

Character growth and change, co-existing with continuity, is of course, the 

main theme of the book. Adam 2 grows from a boy to an old man throughout the story. 

He experiences extraordinary changes in his life, moving from a rural Russian village to a 

large American city, then to a suburban neighborhood, and finally, to a quiet retirement 
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home. The Always Prayer Shawl serves as an anchor, the continuity of personal and 

cultural identity in a sea of change. We do not see Adam 3 growing physically in the 

book, since he only appears near the end as a boy. However, by receiving the prayer 

shawl from Adam 2 and learning what it stands for, he begins to grow in a powerful inner 

way that will influence the rest of his life. This new knowledge and appreciation for his 

family and cultural heritage will influence generations to come as he shares it with his 

children and grandchildren someday. 

The fact that the book has won the National Jewish Book Award and the Sydney 

Taylor Award is a tribute to its authenticity. The author dedicates the book to both his 

grandfather, and his son, Adam, in a tribute to the continuity of family love. 

Gender Markers 

One noteworthy characteristic of this book that is very different from the other 

studied books is its almost exclusively male environment. Both the author, illustrator, 

three main characters and even most of the minor characters are male. It is perhaps even 

more noteworthy that in spite of this predominance of males, many traditionally feminine 

Gender Markers appear. 

Unlike Nim and the War Effort and Coal Mine Peaches, which include a 

variety of minor characters of both sexes. The Alwavs Prayer Shawl features two 

connected grandfather/grandson pairs, and only a few very minor characters, the majority 

of whom are male. Adam 2's mother is only pictured three times, and only referred to 

briefly three times. Adam's parents only speak once, seemingly in unison. Neither of 

Adam 3's parents is pictured or mentioned. This predominance of males does not seem to 
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reflect anti-feminine feelings on the part of the author, but rather is a natural result of the 

continuity theme. The predominance of minor male characters reflects the cultural 

conditions of the setting. As an example, only boys were taught Hebrew in that time and 

place, so only boys are pictured in Adam 2's school. 

Adam 1 is very involved in Adam 2's life. They seem to live together, along -

with Adam 2's parents, until the move to America. Adam 1 is also his teacher as well as 

his grandfather. Elderly Adam 2 is not as involved in Adam 3's daily life since he now 

lives in a retirement home. We get the impression, however, that he visits often, and since 

he seems to be visiting on his ovra, he probably lives close by. Adam 2 still has the 

chance to share values and stories. 

Both grandfathers seem to be very nurturing and caring. Both the text and 

illustrations reveal them expressing these feelings in natural, easy ways. Both pairs are 

pictured sitting so close together in the synagogue that their shoulders are touching. 

Adam 2 is pictured with his arm around Adam 3, and Adam 1 "kissed him for the last 

time," when Adam 2 leaves for America. This wording implies that he kisses 

him regularly. 

Both grandfathers seem to intuitively know when their grandsons need to 

receive the Always Prayer Shawl, and they act on their intuition. Both grandfathers value 

past connections and relationships as well as those in the present. This quality and their 

influence beyond even death is the main theme of the book. Reflecting the reality of a 

geographically mobile society, elderly Adam 2's desire to maintain family connections is 

revealed by an illustration showing his desk covered with family photos. 
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Both grandfathers blend informative talk with supportive facilitative talk as 

they share their wisdom, values and stories. They do impart information, but usually in a 

non-authoritarian, relaxed manner. Their talk is confident, rather than hesitant or 

uncertain, but it is not aggressive. Both grandfathers seem to pause regularly, giving their 

grandsons opportunities to speak, and both respect what they have to say. 

Both grandfathers demonstrate sensitive silence as they sit quietly in the 

synagogue, close to their grandsons, enjoying the sun's warmth on their faces, before 

sharing their stories. The tender illustrations, picturing both sets of Adams sitting close 

together with closed eyes and peaceful, meditative expressions on their sunlit faces, 

are beautifully symbolic of their warm, enduring bonds. Like most of the other studied 

grandfather/grandchild bonds, these seem to exist beyond gender limitations, combining 

some of the best traits of both genders. 

Forbidden Talent, by Redwing T. Nez, as told to Kathryn Wilder, illustrations by 

Redwing T. Nez. 

Cultural Markers 

Both the story and the beautiful, oil painting illustrations reflect the real life 

story of a talented Navajo artist, growing up with his traditional, loving grandfather on a 

remote part of the reservation. In an afterward, co-author Kathryn Wilder shares some 

background information on Redwing's life, art and roots: 

Redwing dedicates this book to the grandfathers, elders, and medicine men of the 

people, for their courage. They let generations of Navajo youth go off the 

reservation to government boarding schools, holding only faith that some would 
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return. Redwing was one of those. He lives on the reservation, and he lives the 

Navajo Way. And through his ceremonial practices and his art work, the Navajo 

Way lives in him. 

From this quote, and of course, the story itself, we can see how this authentic 

book resembles the other grandfather books in the study, especially The Always Prayer 

Shawl and Nim and the War Effort, while we can also appreciate it for its unique beauty. 

The story is written in the first person from the point of view of Ashkii, a 

young Navajo boy living on a remote part of the reservation, with his grandparents 

during the 1960s. Ashkii, a talented artist, who draws or paints with whatever he can, 

wherever he can, and whenever he can, is seven years old. Redwing confides, in an 

author's note, that he used his seven-year-old son as a model for the illustrations and 

his own childhood as a basis for the story. 

Forbidden Talent resembles The Always Prayer Shawl in that it portrays a 

strong, loving grandfather/grandson relationship. Grandfather and Ashkii are the book's 

main characters, and there are few other characters in the book. Ashkii lives with his 

grandparents, although Grandmother is never pictured and is only mentioned three times 

in the text. In contrast. Grandfather appears in nine pictures, including the front and back 

covers, and is mentioned many times in the text often while speaking dialogue. The only 

characters that Ashkii speaks to, besides his grandparents, are his horse, dog and Siamese 

cat. Although quite strong in the historian and expert-on-traditions roles, like the 

grandfathers in The Always Prayer Shawl his strongest role is that of Cultural Role 

Model. It is portrayed by many markers for Sharing Wisdom, Sharing Values, Continuity 
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and Sense of Place. 

This book resembles Nim and the War Effort with its theme of culture clash 

and the resulting cultural tension between grandfather and grandchild. As in Nim and the 

War Effort, this tension is a thread running through the story. It is at least partially 

resolved by the end of the book as both grandparents and grandchildren come to better 

understand each other's points of view. 

As in So Far from the Sea, Nim and the War Effort and The Always Prayer 

Shawl, the more formal term "grandfather" is used. However, this does not indicate an 

overly formal, distant relationship. 

The main story is told in the first person and in the present tense from Ashkii's 

point of view. Dialogue between Grandfather and Ashkii is interspersed with straight 

narration which is occasionally sprinkled with Ashkii's dialogue aimed at his pets. The 

narration includes three brief, but significant memories of Ashkii, recounted in the past 

tense. These are all about times when he could not resist the creative urge to use his 

artistic talent in ways disapproved of by Grandfather. For example, he once painted 

Grandfather's horse with stars and stripes for the fourth of July rodeo. 

Grandfather's Historian role is almost as strong as his Role Model role. He tells 

only one brief Personal Story which is important because it includes markers for Personal 

Stories, Family Stories, Continuity, Sense of Place, Sharing Wisdom, Sharing Values, 

Spirituality and Arts and Crafts. While showing Ashkii the proper way to make 

sandpaintings, Grandfather explains how they reflect the Navajo Way, "It serves a 

purpose, and helps to keep the universe in balance." He tells how his grandfather shared 
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these values and traditions with him, and how he, in turn, was taught by his grandfather. 

Sense of Place markers, reflecting the Navajo love of nature, appear as 

Grandfather tells Ashkii about the traditional colors used in sandpainting, how they are 

gathered from Mother Earth, and how they represent the four directions. 

Grandfather's role as Expert-on-Traditions is also strong. It is portrayed with 

markers for Language, Spirituality, Dress, Arts and Crafts, Holidays and Life Stages 

Recognition. Language markers consist of Ashkii's name and the occasional use of 

Navajo words in his conversations. Both the Spirituality and Arts and Crafts markers are 

very strong, appearing frequently in both text and illustrations. Both markers are 

connected to each other and to Grandfather's powerful role as Cultural Role Model. 

Grandfather's role as Cultural Role Model is also tied to the cultural tension in 

the book. Although Ashkii loves and respects Grandfather and his teachings about the 

Navajo Way, he loves drawing and painting so much that he finds it impossible to 

conform to Grandfather's belief that art should only be created for a purpose, like 

traditional sandpainting "Painting for ftan and frolic is forbidden," he declares. As Ashkii 

struggles in vain to follow this rule, he also tries testing some other spiritual rules, such as 

not saying the morning prayer. When nothing bad happens to him, he is perplexed, and 

wonders if this might not justify his creating art just for fun. After indulging in several 

non- traditional art projects, such as decorating the water tank, a guilty Ashkii resolves to 

tell Grandfather what he has done. However, on arriving home, he catches Grandfather, 

himself painting a non-traditional picture. This confrontation leads to more sharing of 

values, and finally, to greater mutual understanding and a compromise. 
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For the Cultural-Sharing Symbol of this book, I chose Ashkii's paints and 

paintbrush as tangible expressions of his overwhelming need to create in spite of 

Grandfather's restrictions. Actually, the indomitably creative Ashkii uses several 

mediums besides paints, including, pencil, natural clay, a branding iron, a sharp rock, and 

his finger in dirt, but the paints and brush seem like a good encompassing symbol for all 

of these mediums. Paints appear on the front cover and in five illustrations. Other 

mediums, or their results appear in six illustrations. 

Like Nim and her grandfather, both grandfather and grandchild change and 

grow by the end of the book as they struggle to understand and accept each other's points 

of view. Grandfather still believes that talent, a gift from the creator, "must be used 

wisely, for a purpose. Maybe for healing, maybe to show others the way of our people, 

maybe to earn money for a family." We get the impression that he was painting for the 

last two purposes. On the final page, we see that he has expanded his view of what is 

purposeful art enough to allow Ashkii to enter a painting in an art show. 

Gender Markers 

Forbidden Talent resembles The Alwavs Prayer Shawl to some degree 

regarding Gender Markers. Like The Alwavs Praver ShawL its main characters are 

male and the only female character, Grandmother, is never pictured and has no 

dialogue. But in spite of the strongly male atmosphere, both masculine and feminine 

Gender Markers are used to help describe the grandfather/grandchild relationship. In 

some ways, Forbidden Talent also resembles Nim and the War Effort. Like Nim, 

Ashkii lives with his grandfather who is involved in most aspects of his life. They 



147 

Spend a great deal of time together, sharing stories, values and sandpainting lessons. 

Ashkii often wonders what his grandfather would say about something, and 

sometimes resolves to ask him questions Even when disobeying Grandfather, he 

thinks of him with respect. 

Grandfather is pictured showing affection to Ashkii in one illustration that is 

also repeated for the back cover. They are seated close together on the floor and 

Grandfather's hand rests on Ashkii's foot. On the last page, after Ashkii wins first prize 

for his painting. Grandfather is pictured carefully holding the painting while bending his 

head down toward the boy. Grandfather's happiness and pride in him is revealed by the 

last sentence of text, "Outside I see all the colors of the rainbow, all the colors I have 

used in my painting, sparkling in Grandfather's eyes." 

While Grandfather becomes displeased with Ashkii often during the story, he 

seems to reprimand him in a stem but calm, rather than a loud violent way. Sometimes it 

seems like Grandfather himself is confused about how to react to all of Ashkii's 

disobedient art projects. After he brands designs all over their sheep. Grandfather scolds 

him, but then, "Grandfather's brown eyes got brighter and he walked away." When he 

paints his horse for the rodeo. Grandfather responds in the same way, and he rides the 

horse as it is. Both Ashkii and the reader suspect that Grandfather is secretly amused and 

maybe even proud of the boy's talent. In these examples. Grandfather seems to be trying 

to hide, rather than express his feelings, but he is not wholly successful. 

Intuition does not seem to be a strong marker except near the end, when he at 

least partly intuitively finds the right words and actions to reach an understanding and 
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compromise with Ashkii. The presence of Grandfather's influence beyond death is not 

directly relevant, since he remains alive and well throughout the book. However, since he 

tells Ashkii how he learned sandpainting from his grandfather who learned it from his 

grandfather, we can tell that Grandfather himself will have such an influence on Ashkii 

some day. Actually, the creation of this book is a tribute to Grandfather's influence 

beyond death. 

Like Nim's grandfather, this Grandfather's talk seems more informative, than 

supportive and facilitative. His talk also shows the traditionally masculine marker of 

being confident, rather than hesitant or uncertain. He is not aggresive or threatening, but 

he does not hesitate to admonish Ashkii when he disobeys. Although he seems to do most 

of the talking during conversations with Ashkii, he does practice sensitive silence at least 

some of the time. After Ashkii catches him painting, he pats the floor next to him, 

inviting the boy to sit and talk. He listens respectfully, before once again sharing his 

values. It seems significant that this time, Ashkii and his grandfather are finally able to 

reach an understanding and compromise. 

Summary 

In this chapter, 1 analyzed the eight studied books featuring grandfathers, 

Tanbourine Moon. Butterfly House. So Far fi'om the Sea. Nim and the War Effort. Coal 

Mine Peaches. Farolitos for Abuelo. The Always Prayer Shawl and Forbidden Talent. 

Using the cumulative story analysis technique that I developed, I first analyzed each book 

regarding Cultural Markers and how they were related to the three grandparent roles of 
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Family and Cultural Historian, Cultural Role Model, and Expert of Traditions. Next, I 

identified a Cultural-Sharing Symbol for each book and discussed how they were 

connected to some degree of change and growth in the grandchildren/protagonists. I also 

noted that the Cultural-Sharing Symbols occasionally were related to change and growth 

in the studied grandfathers as well. 

Finally, I analyzed each book regarding Gender Continuum Markers while 

using cumulative story analysis. I investigated how seven Gender Continuum Markers 

were related to the strength and quality of the grandparent/grandchild bonds as 

represented through the three studied grandparent roles. I concluded the analysis of each 

book with a brief discussion of the grandparent's loving bond continuing beyond death to 

possibly influence future generations. 



Chapter 5 

Analysis of Books Featuring Grandmothers 

GRANNY'S GIRL 

I grew up as an only child, living with my mother, my father, and my father's 

mother, whom I called Granny. Granny often called me her girl, saying, "How's' my girl 

today," first thing in the morning, or "You're Granny's sweet girl," when she tucked me in 

at night. As a very little girl, I spent most of my summer days following Granny around 

our large yard while she worked in her gardens. She had two big gardens; one under the 

oak trees next to the frog pond, where she planted vegetables that liked the shade, and 

one up in a sunny open area, for plants that liked the sun. Rhubarb and peas grew in the 

sunny garden, and Granny would often pick some for me while she was working. I would 

eat them right away, fresh and crisp and slightly earthy tasting; the rhubarb, deep pink 

and refreshingly sour; the peas, tender spring green and soothingly sweet. We used to rest 

in the shade of the two big oak trees. We would look up at the waving trees and I would 

tell Granny stories about how, when I got bigger, we would build houses in those trees, 

one for each of us. And I said that I would stretch a ladder between the trees, so that we 

could crawl across and visit each other. Grarmy thought that was a wonderful idea. 

It seemed like Granny knew how to do and make so many interesting things. 

When we went on a vacation to the seashore, Grarmy and I would spend hours sitting on 

the beach, digging holes in the sand. When the holes got deep enough, water from the 

ocean would seep up through the sand to fill the holes. I loved making my own little 

ocean pools. Back home, Granny showed me how to make caps out of leaves and chains 
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out of clover. One day, we made so many long clover chains that we were able to hang 

them from tree to tree, all around the yard. It looked like a huge spider web of clover. 1 

almost didn't notice a bee stinging my finger. Granny put some baking soda on my sore 

finger, and it felt better right away. Granny used to like teaching me the latest songs that 

she heard on the "Hit Parade." She would sing them over and over for a few days and 

then 1 would remember them. She loved to hear me sing those songs back to her. I didn't 

always understand what the songs meant, but I still enjoyed singing them. My favorite 

was "You are My Sunshine." 

One summer when I was ten, I decided that 1 wanted to wake up at dawn 

the next morning to see the sunrise. Dawn came very early at that time of year. I went 

to bed early and tried telling myself to wake up very early the next morning. And, the 

next morning, I did wake up just before sunrise, but not by myself Granny had come 

quietly into my room to awaken me. We stood together in the dew-drenched grass, 

and watched the sun come up. When I thanked her for waking me, she hugged me 

and I noticed that we were almost the same height. "You'll always be my girl." She 

said. And I knew she was right. I would always be Granny's girl. 

In this chapter I present my analysis of the eight studied books featuring 

grandmothers, beginning with Little Cliffs First Day of School and ending with Fox 

Song. I first analyze each book regarding Cultural Markers and how they relate to the 

three studied grandparent roles. Next, I identify Cultural-Sharing Symbols for each book 

and discuss how they might relate to change and growth in the grandchildren 

protagonists. Finally, I analyze each book regarding Gender Markers and how they relate 
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to the three studied grandparent roles. 

Little Cliffs First Day of School, by Clifton L. Taulbert, illustrations by E. B. Lewis. 

Cultural Markers 

A sequel to Little Cliff and the Porch People (1999), which celebrates the 

community of caring elders connected to Little Cliff and his great-grandparents, this 

picture book is also based on the author's memories of growing up as an African 

American boy in the rural south of the 1950s. Although it has much in common with the 

previously discussed books, it differs somewhat in that the protagonist. Little Cliff lives 

with his great-grandparents, whom he calls Poppa Joe and Mama Pearl. While the first 

book focused on both Poppa Joe and Mama Pearl and their community of elderly friends 

and neighbors, this sequel emphasizes the relationship between Little Cliff and Mama 

Pearl as they prepare for his first day of school. 

The fact that Cliff is interacting with his great-grandparents, rather than his 

grandparents, does not seem significant to this study but is simply a reflection of the 

author's own life, which is described in greater detail in his adult memoirs. Once Upon a 

Time When We were Colored (19891 and Eight Habits of the Heart (1997). Poppa Joe 

and Mama Pearl seem as vital and active as most of the other studied grandparents and 

their family configuration is very similar to that of Ashkii and his grandparents. 

The story is written in the third person from Little Cliffs point of view. 

Perhaps because we know that it is based on true events, the author/protagonist's voice 

seems unusually strong and believable. Like Nim and the War Effort and Farolitos for 

Abuelo. the narrative proceeds in a straightforward way with no flashbacks, stories within 
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stories or changing perspectives. This straightforward style and rather long text allows 

the author to include many examples of dialogue, both between Little Cliff and his great-

grandparents and between Cliff and various inanimate objects, such as his favorite toy car 

and a big old chinabeiry tree. 

Since Little Cliff is about to start school for the first time, he is probably six 

years old. He is usually called either Little Cliff or simply, Cliff, although Mama Pearl 

sometimes calls him Cliffy, especially in stressful situations. Little Cliffs friends also 

call him Cliffy as they greet him on the first day of school. This use of the name Cliff and 

its variations reminds us that the story is based on author Clifton L. Taulbert's real life. 

Little Cliffs use of the names Poppa Joe and Mama Pearl could reflect his roots 

as an African American growing up in the rural south. These names could also reflect the 

fact that like Ashkii's grandparents, Mama Pearl and Poppa Joe are acting as parents to 

the boy, as well as, great-grandparents. The way that he incorporates the parental terms 

Poppa and Mama shows his awareness that they are fulfilling the roles of parents while 

the addition of their given names, Joe and Pearl, seems to reflect a close affectionate 

feeling and an awareness that they are somehow different from his actual parents. 

Mama Pearl's most powerful role in this book is that of Cultural Role Model. 

Skillfully interwoven with the sometimes humorous, sometimes poignant story of Little 

Cliffs first day of school, are markers for Sharing Wisdom and Sharing Values. On the 

day before the first day, as Mama Pearl helps Cliff prepare for the big day, an example of 

Sharing Wisdom is evident as she lays out his new school clothes. Unhappy with the 

strange clothes and what they represent. Cliff protests by pretending that his new shoes 
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ai-e too small. Beginning to lose patience, Mama Pearl declares, "Too little? Why, boy, I 

can get two of y'all in them shoes." Cliff realizes that he cannot fool her and must give in 

to wearing the new shoes and what they represent, but he is still scared of leaving home 

for school. 

Mama Pearl shares values in a specific way when she warns Cliff that he will 

have to sit quietly and listen to the teacher when he attends school. In a more general 

way, the whole book is a powerful testament to the value that Mama places on education. 

This deep respect for learning is shared by Poppa Joe and their community of caring 

elders. Some of them give Cliff school supplies and words of encouragement such as 

"We expect you to work, work, work," from one neighbor, and "That's all right, son, you 

gonna be just fine," from Poppa. In spite of the strong value placed on learning by these 

elders. Cliff still feels scared and reluctant to attend school. The way that Cliff remains 

afraid and rebellious even after these gifts and encouraging words shows that the author 

understands and respects Cliffs feelings. He struggles with his negative feelings right up 

until the time that he is practically dragged to school by Mama Pearl, and he is happily 

surprised by the welcoming shouts of his young friends playing in the school-yard before 

school begins. 

Mama Pearl's role as Family and Cultural Historian is not as strong as her role 

as Cultural Role Model. Although she tells him what to expect from school, she does not 

tell Cliff any actual stories. Since she did tell a story about her magical skillet in the first 

book, it seems likely that she does engage in this activity but it does not fit into the focus 

of this book. 



We get a sense of Continuity and Sense of Place when Cliff is depicted saying 

a sad good-bye to his favorite toys and places. In a scene beautifully portrayed in words 

and illustration, he visits the big old chinaberry tree where he has played "as long as he 

could remember." He remembers how it looked in different seasons and the games he 

played under its branches. It seems like the tree is listening as he tells it, "I'll miss you, ol' 

tree, so tall and strong." Once again, similar to Sharing Values, a strong Sense of Place 

and feeling of Continuity are expressed by the book as a whole. The beautifully realistic 

watercolor illustrations form an integral part of these Cultural Markers. 

Although not as powerful as her role as Cultural Role Model, Mama Pearl's role 

as Expert on Traditions is fairly strong. It is represented by the cultural markers of 

Language, Dress, Arts and Crafts, Food, and Life Stages Recognition. Similar to 

examples in some of the other studied books, one marker, Arts and Crafts, is depicted 

solely by the illustrations. In this case, an Arts and Crafts marker is portrayed by a 

detailed illustration of a traditional patchwork quilt on Cliffs: bed. The marker for Life 

Stages Recognition is represented by the significance given to Cliffs' first day of school. 

For Mama Pearl and the other elders this is an occasion of great happiness and pride, 

while for Cliff it is, until the end of the book, a day of fear and dread. It is this huge 

difference in expectations and perceptions of the same event that causes the story's 

conflict; a conflict that is not resolved until the end of the book. 

The most prevalent Cultural Marker is Language. As mentioned earlier, this 

book has more dialogue than most of the other studied books, and the author's use of 

realistic, southern, African American dialect lends authenticity and life to the story. 



156 

The Cultural-Sharing Symbol is more subtle than most of the other studied 

symbols, but it is a very effective sign of the change and growth that occurs in both Cliff 

and Mama Pearl by the end of the book. This symbol is the new green, corduroy cap with 

ear flaps that is the unwanted crowning glory of the new school outfit that is the pride 

of Mama and the bane of Cliff. Even more than his unappreciated new shoes, this new 

hat, which is comically unsuitable for the still hot autumn weather, seems to illustrate 

Cliffs reluctance to start school, in opposition to Mama's insistence that he not only 

attend, but excel. 

The dreaded cap appears on the front cover, on the head of a dejected Little 

Cliff, and on the back cover, lying all by itself, happily rejected and forgotten by a Cliff 

who is finally reconciled to school. After seeing his friends playing, he realizes that 

school will offer fun as well as work. Within the book, the cap is pictured eight times and 

mentioned eight times in the text. It represents Cliffs attempts to reject school by 

rejecting the inappropriate cap, in opposition to Mama's insistence that he wear the cap as 

a sign that "Mama's baby is gorma be a little 'fessor." 

This book, more than any of the previously discussed books, describes change 

and growth in both grandchild and grandparent. By the end of the book. Cliff happily 

learns that school will be more fun than he feared, while Mama, with a poignant mixture 

of relieved smiles and regretful tears, realizes that this new stage in Cliffs life means that 

she must give up some of her control over him. She also realizes that Cliffs increased 

independence carries a sense of personal loss as well as gain. After a book-long struggle, 

that is both physical and psychological, Mama Pearl cannot help feeling an unexpected 
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denouement of loss as she heads home empty-handed, except for Little Cliffs rejected 

green cap. 

Gender Markers 

The roles and even existence of more than one grandparent varies greatly 

among the studied books. Some books, like Butterfly House and Farolitos for Abuelo. 

present only the featured grandparent, with no mention of a spouse. In other books like 

Tambourine Moon and The Always Prayer Shawl, the spouses appear in family stories, 

but their present existence is outside the scope of the book. Other books, like Nim and the 

War Effort. Coal Mine Peaches and Forbidden Talent, include the featured grandparent's 

spouse, but in a very tangential way. They may be mentioned, and even pictured several 

times, but they have no dialogue or voice. Little Cliffs First Day of School differs in that, 

while the book's main characters are definitely Little Cliff and Mama Pearl, Cliffs great

grandfather, Poppa Joe, is a strong secondary character. He is pictured three times and 

mentioned ten times in the text. More than just being mentioned, he has three lines of 

dialogue and is spoken to once by Cliff Because of Poppa's stronger than average 

presence, it will be necessary to include him to some degree while discussing Gender 

Markers and Mama Pearl. 

As already mentioned, both Mama Pearl and Poppa Joe are very involved in 

Cliffs daily life because they act as his parents as well as great-grandparents. Mama 

spends more time with Cliff and seems to be more in charge of his activities, because, as 

explained in the first book. Poppa is a preacher and his profession causes him to be away 

from home more than Mama. Mama's greater involvement is revealed by the fact that 
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while both great-grandparents are shown on the first page happily laying out Cliffs new 

clothes for his first day of school, it is Mama alone who physically drags Cliff to school 

and returns home alone at the end of the book. 

Both Mama and Poppa seem comfortable expressing a wide range of feelings 

with Cliff. These vary from several strong examples of nurturing caring feelings on the 

part of both of them, to impatience and disapproval on the part of Mama Pearl. As in 

many of the other studied books, the illustrations are integral in revealing emotional 

interactions, especially examples of nurturance and caring. An illustration of Cliff at 

breakfast on the first day of school emphasizes Poppa's expressions of caring and 

nurturing, both in words and in picture. After Cliff confesses his fear to him, Poppa 

replies, "Oh, now, there's nothing for Poppa's little man to be scared of," while the 

illustration shows: him patting Cliff on the head in a comforting way. Although this 

speech and action show warmth and compassion, they differ from the responses of 

Granddaddy in Tambourine Moon, who validated his granddaughter's fear rather than 

trying to talk her out of it. 

Mama Pearl displays a much wider range of emotions, both in the text and in 

the illustrations. Like the grandfathers in Nim and the War Effort and Forbidden Talent, 

she can be authoritarian at times, and does not hesitate to show her disapproval or even to 

scold Cliff. When Cliff causes trouble over his new shoes, the illustration shows Mama 

looking at him sternly while shaking her fmger saying, "Cliff, don't step on my nerves. 

Now you git them shoes on right now." The author remarks on her disapproval, saying 

that "Cliff knew that when Mama Pearl stopped laughing, it was time to stop pretending." 
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When Cliff runs away from her and hides under the house to avoid school, she begins her 

speech in a coaxing tone, calling him "Cliffy boy," but she ends the speech by threatening 

to carry him there herself if he will not walk, saying, "Come on outta there right now." 

Again the author explains, "When Cliff heard 'right now', he knew that Mama Pearl 

meant business." 

Mama shows warmth and caring when, after finally arriving at the schoolyard 

with Cliff, she is pictured with her arm around him, and she lets him stand trying to hide 

his face in her apron until he sees his friends happily playing. When he says good-bye to 

her, both text and illustration show her crying, while the next picture reveals both of them 

in a big warm hug. Mama is now both laughing and crying, telling Cliff that, "I am just so 

happy that we made it to school on our first day," At this point, she has gratefully 

abandoned her authoritarian role, for that of a friend and equal. Now, more like the 

grandfathers of Tambourine Moon and Butterfly House, she seems able to identify with 

Cliff 

It is evident that Mama values both independence and connections. She knows 

that Cliff must grow more and more independent as he grows up, and begirming school is 

a very important first step in this gradual process. Although she does not mention family 

besides their immediate household, it is clear that they interact regularly with a 

community of elderly friends and neighbors. The importance of a caring community is an 

important theme in all of Taulbert's works. 

Like the grandfathers in Nim and the War Effort and Forbidden Talent, even 

though Mama is caring and spends a great deal of time with Cliff, she sometimes lacks 
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the intuition to fully understand and effectively respond to his feelings. After Cliff tells 

her and Poppa Joe that he is scared of school, neither of them seems to know how to 

encourage him. After Poppa tells Cliff that there is nothing to be afraid of, he looks at 

Mama, "and they both shook their heads as if they didn't know what to do." The things 

that Mama tells him about school, such as how hard he must work and how quiet he must 

be, really only increase his fear and reluctance. 

As can be seen by the above quotes, Mama's talk, like her emotions, runs the 

gamut of types of speech. Like most of the studied grandfathers it is a mixture of 

informative and supportive talk. Unlike them, however, her talk is also both confident 

and hesitant; sometimes even in the same paragraph. Although she is even threatening at 

times in a non-violent way, like Nim's and Ashkii's sometimes scolding grandfathers it is 

always clear that she loves her grandchild deeply. The range of her emotions and talk 

give her character and the whole book a feeling of verisimilitude that is appealing and 

powerful. 

Like some of the other studied books, influence beyond death is not really an 

issue within the story, since both Mama Pearl and Poppa Joe remain alive and well 

throughout the book. However, since it is based on a memoir, the creation of the book 

itself is a lasting tribute to their undying influence and love. 

The Raft by Jim LaMarche, illustrations by the author. 

Cultural Markers 

Influenced by events in his childhood and his special relationship with his 

artistic grandmother, LaMarche has illustrated as well as written this picture book 
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celebrating nature, creativity, and a strong grandmother/grandson bond. At first Nicky 

gmmbles about being left with his grandma for the whole summer, and his dad replies, 

"Well, she's not your normal kind of grandma, I guess... Calls herself a river rat." 

Although this description does not really mollify Nicky, he does come to love and 

appreciate his grandma as she shares her artistic talents and love of nature with him. 

Like Little Cliffs First Day of School, the story is straightforward, with no 

flashbacks, stories within stories, or changes of narrator. It is written in the first person, 

from the point of view of Nicky, a young boy who appears to be around eight or nine 

years old. His grandmother is always called Grandma. She appears somewhat elderly in 

that she has white hair, but it is evident from text and pictures that she is very active both 

physically and mentally. 

Although the text of The Raft is fairly long, perhaps more than most of the 

other studied books, the lovely evocative paintings provide important information about 

Nicky's feelings, and the beauty of the book's setting. It is easy to see how the 

author/illustrator's loving rendering of this northern forest and river environment reflects 

his own feelings for the place, and his relationship with his own grandmother. 

Grandma's role as Cultural Role Model is definitely the most powerful. She is 

especially strong in Sharing Wisdom and Values. Some of the Sharing Wisdom markers, 

such as modeling fishing and gardening techniques, and sharing knowledge about the 

habits of wild creatures, are similar to those in Butterfly House and Farolitos for Abuelo. 

but the number of nature and art related skills shared by Grandma in one summer is very 

impressive. This Sharing Wisdom list includes cleaning out rain gutters, changing a 
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truck's spark plugs, fishing, rafting, putting up a tent, and finally, at summer's end, how to 

preserve the special animal drawings that Nicky has drawn on the raft. Like Grandpa and 

the Painted Lady butterfly, she also teaches Nicky about the habits of the many forest and 

river animals that visit her home. 

Along with sharing facts. Grandma also models the value of respecting and 

loving nature. Like Grandpa of Butterfly House, she does this in an informal, easy-going, 

rather than didactic, way. This powerful closeness that Grandma feels to nature is 

expressed through the illustrations even more than through the text. Reflecting a quality 

almost like magical realism, birds and other animals are pictured resting and playing very 

close to Grandma, and gradually to Nicky too. Some examples of these touching and 

often humorous close encounters with woodland creatures include a squirrel standing in 

front of Grandma as she waves good- bye to Dad, a mouse peeking over the top of a 

sketch on her work table, and a variety of birds sharing a raft ride with Nicky and 

Grandma. 

Gradually, we see Nicky growing closer to nature as he follows Grandma's 

examples. Again, this closeness is reflected in the illustrations as well as the text as we 

watch birds, including a great blue heron, perching on Nicky's raft while he sketches 

them. By the end of the book, Nicky is able to interact so freely with nature that he has 

the courage and skill to rescue a drowning fawn. The fawn and its mother sense that 

Nicky is a friend and do not struggle or run away from him. 

Grandma's role as Family and Cultural Historian is quite strong, although not as 

powerful as her role as Cultural Role Model. While watching Nicky doing cannonball 
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jumps into the river, she tells him about doing the same thing, in the same spot, when she 

was a girl. She also tells more stories about growing up on the river while they eat picnic 

lunches. As revealed by these examples, strong threads of Continuity and Sense of Place 

run throughout the story, weaving Grandma's roles as Historian and Role Model together. 

Grandma's role as Expert on Traditions is the least powerful of the three studied 

grandparent roles. The represented tradition markers are Dress, Arts and Crafts, and 

Food; although if a reverence for nature is considered to be within the realm of 

Spirituality, this marker too is strongly present. Besides the nature-related Spirituality 

markers, markers for Arts and Crafts are especially powerful and are portrayed 

throughout the book in both text and illustrations. 

Markers for Dress appear in the illustrations where Grandma is pictured 

wearing an outfit of jeans, a smock-like shirt and straw hat that reflects her active, 

outdoor life-style. The fact that she wears a paint-spattered apron with a paintbrush and 

pencil sticking out of the pocket, when Nicky first arrives, lets him and the reader know 

that she is above all things, an artist. Her artwork is interwoven with her love of nature, 

since all of her paintings, drawings and the life-size, wooden bear sculpture have 

woodland and river creatures as their subjects. 

Grandma's artwork is also interwoven with Continuity markers as Nicky 

discovers her special raft, already decorated with animal drawings by Grandma, and he 

adds his own drawings to the display. Before this however, he produces his first nature 

drawing of the heron perched on the raft, and Grandma, after exclaiming, "Not bad...Not 

bad at all," tacks it to her wall on top of one of her own sketches. At the end of Nicky's 
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last day with Grandma, the raft and the river, all of the grandparent roles and many of the 

Cultural Markers are united as Grandma and Nicky together preserve the animal 

drawings he made on the raft by tracing over them in oil paint. Grandma sums up the 

bond that the drawings and raft represent, saying, "Now you'll always be part of the 

river," and Nicky echoes this feeling of connection, replying, "Just like you, Grandma...A 

river rat." And Grandma repeats, "Just like me." 

The Cultural-Sharing Symbol is Grandma's special raft, decorated with animal 

pictures created by both Grandma and Nicky. It is of course, the title of the book and it 

appears on the cover, title page, and in ten illustrations. This special raft unites many of 

the roles and markers of the book, as Nicky alone, and Nicky with Grandma are shown 

on or near the raft, engaging in activities like observing wildlife, sketching wildlife, 

fishing and sharing stories. Thus the raft has come to represent Sharing Stories, Wisdom 

and Values, Continuity, Sense of Place, and Arts and Crafts. It is related to all three of 

Grandma's roles as Cultural Role Model, Family and Cultural Historian, and Expert on 

Traditions. 

Like Tambourine Moon and Butterflv House. The Raft is an example of a book 

in which the grandchild grows and changes considerably by the end of the story, while 

the grandparent remains fairly constant. As the story begins, Dad describes Grandma as 

being different from a normal grandma; calling her a river rat. The rest of the book 

elaborates and expands on these qualities. As the book ends, Nicky re-iterates Dad's 

description of Grandma as a river rat and she cheerfully agrees. At the beginning of 

summer and the book, Nicky was a rebellious, ill-at-ease city boy, but gradually. 
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throughout the summer. Grandma and her raft symbolizing creativity, love of nature and 

family continuity, helped him to change. Now Nicky proudly defines himself as a river 

rat too. 

Gender Markers 

Although it does not seem like Nicky has had much previous contact with his 

grandma as the story begins, the book is really a celebration of the mutual understanding, 

respect and love that gradually grows between them during the summer. Except for a 

brief appearance by Nicky's dad as the story begins, and a variety of visiting wild 

creatures, Nicky and Grandma are the only characters in the book. Thus, although 

Grandma may have previously had a distant relationship with Nicky, their relationship in 

the book is definitely involved. Although Grandma tells stories about her youth on the 

river, no other family members are mentioned. Neither is there ever any mention of a 

grandfather. 

Although Grandma clearly values her close relationship with Nicky and the 

natural world, she is above all a very independent, self-sufficient woman. She does not 

seem to have close neighbors and it is mentioned at the beginning of the book that she 

has no television. She is very content with her many books, art projects and surrounding 

nature. Besides a love for creativity and nature. Grandma also shares her independent 

spirit and positive outlook with Nicky, and he grows as he models her spirit and interests. 

Grandma's powerful intuition is related to this independence and self-

sufficiency. She seems to have a strong instinct for how to weather Nicky's initial 

discomfort and peevish behavior, and does not hesitate to use it. She knows which 
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examples of negative behavior can be ignored, and which should be addressed. And she 

instinctively knows just the right cheerful, but no-nonsense type of talk that will 

encourage Nicky to change his outlook. Grandma's intuition is such a powerful force 

throughout the book that it is one of the first things that Nicky notices about her, and he 

makes surprised comments about it several times. When an unhappy, resentful Nicky 

peevishly pokes his finger in the syrup, after complaining about his first dinner with 

Grandma, she briskly tells him, "If you're going to do that, you'd better wash up first." A 

startled Nicky thinks that she must have the proverbial eyes in the back of her head. 

Later, Nicky Is surprised when Grandma appears at the river with a life jacket 

and raft pole, even though he has not told her about finding the raft. He starts to ask, 

"How did you know...," but in her typical brisk but cheerful manner, she interjects a 

"Let's go," as she begins to pole the raft downstream. It Is also typical of her positive, 

encouraging outlook, that after a few minutes, she hands Nicky the pole saying, "Your 

turn," as she gives him a few lessons and then lets him take over. On another day, when 

Nicky asks Grandma for a piece of paper seeing a deer that he wishes to draw, she brings 

out a sketch-pad, pencils and crayons, saying, "I've been saving these just for you." Once 

again, she has instinctively anticipated Nicky's needs and interests. 

Through previously noted examples of Grandma's talk and other actions, we 

can see that her manner of expressing her feelings is related to her independent spirit and 

positive outlook. She does not seem to hesitate expressing her emotions but her talk is 

usually fairly brief, with a cheerful, matter-of-fact quality often associated with typically 

male speech. It is clear that she nurtures and cares for Nicky, but she expresses these 
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emotions more through her instinctive actions and brisk speech, than the more 

sentimental, affectionate talk often associated with grandmothers and older women. 

When Nicky mopes about his dad leaving, she notices, but says, "Well, we can't stand 

around here all summer," adding, "C'mon, Nicky, it's time for supper." After that, she 

keeps him busy with chores and fun so that he does not have time to brood. Grandma is 

not all unsentimental briskness. She does call Nicky "Hon" once, and although the 

illustrations do not show them hugging or kissing, the close, relaxed attitudes of their 

bodies and the contented expressions on their faces reveal their feelings of mutual love. 

Most aspects of Grandma's personality, life-style and relationship with Nicky 

reveal a certain androgyny, or blending of stereotypical feminine and masculine 

attributes. Her talk is definitely confident rather than hesitant, and is usually both 

informative and supportive. Dad's succinct description of her as being "not a normal 

grandma," and her self-definition as a river rat, strongly implies that she is not bound by 

limiting concepts of gender. Alive and vital throughout the book, we can sense that her 

triumphs over such limits will have a lasting, freeing influence over Nicky. This 

influence is celebrated at the end of the book as Nicky identifies with Grandma by 

defining himself as a river rat too. 

Halmoni's Day, by Edna Coe Bercaw, illustrations by Robert Hunt. 

Cultural Markers 

When the author was a child visiting her Korean grandmother, they did not 

speak each other's language and had to communicate with translations and body 

language. This poignant picture book was created with these communication challenges 
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as its inspiration. The story is written in the third person, from the perspective of a young 

Korean American girl named Jennifer. From the illustrations and context, Jennifer seems 

to be around eight years old.. While most of the book is written in a straightforward way, 

the book is really leading up to the point about two-thirds of the way through the book, 

when Jennifer's grandmother begins to tell a story from her childhood. This powerfully 

moving story lasts for five pages and is told in the first person. 

The "Halmoni" of the title is Jennifer's grandmother, "Halmoni" being the 

Korean word for grandmother. Halmoni, who is visiting from Korea, speaks no English, 

and although Jennifer speaks very little Korean, she always uses the Korean term while 

speaking to or about her grandmother. Her parents also use this term when speaking 

about her grandmother. The fact that Halmoni goes by a Korean name, while Jermifer has 

a popular American name, together with their very different ways of dressing, seems to 

represent how different they are culturally. By the end of the story however, we discover 

that these differences are really only superficial, and that Jennifer and Halmoni are 

connected in ways that are deep and enduring. 

Halmoni's role as Family and Cultural Historian is definitely her strongest role. 

It is tied to her role as Cultural Role Model, which is almost as strong. Cultural Markers 

for Sharing Personal Stories and Sharing Family Stories are very powerful and are 

interwoven with Continuity markers that often serve to cormect Halmoni's Historian 

role to her role as a Cultural Role Model. 

As the story begins, Jennifer and her parents are awaiting the arrival of 

Jennifer's mother's mother, who is coming from Korea for a visit. It has been so long 
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since Halmoni's last visit that Jennifer does not remember what she looks like. When a 

small, smiling woman, wearing a traditional long Korean dress, is identified as Halmoni, 

Jennifer's first reaction is to worry about what her classmates will think about this 

strange-looking woman when she brings her to school for a special Grandparent's Day 

program on the next day. At this point it becomes clear that like Nim and the War Effort 

and Forbidden Talent, this is a story about some kind of culture confrontation. 

The culture confrontation in Halmoni's Day differs from that in Nim and 

the War Effort and Forbidden Talent, is that in these books, cultural tension arises 

when the grandchildren defy the grandparents by engaging in activities that the 

grandparents believe are incompatible with their cultural values and traditions. In the 

case of Halmoni, the tension arises because Jennifer fears that Halmoni's appearance 

and speech will be incompatible with her friends and classmates. This tension on 

Jennifer's part arises at the beginning of the book and is not resolved until near the 

end, as Halmoni tells her story. Halmoni's role as Family and Cultural Historian is a 

crucial aspect of this book, because when she tells her touching story of the healing 

power of love and communication, Jennifer loses her fear that Halmoni will not be 

accepted by mainstream culture. She now feels able to acknowledge her Korean 

heritage with pride instead of embarrassment. 

The story that Halmoni tells the class, using Jennifer's mom as translator, like 

the stories told by Dad about Grandfather in So Far from the Sea, is a story of a past war 

resulting in displacement and loss. Instead of World War II, Halmoni's story takes place 

during the Korean War. Like the story in So Far from the Sea, it concerns a father being 
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uprooted from his home. However, in this case, Halmoni's father is away from his family 

and home for many years. In a much sadder version of Jermifer's inability to recognize 

Halmoni, because of their long separation, young Halmoni could not at first, recognize 

her father. The long years apart had changed and aged him so much. Even though she 

belongs to a different culture and speaks a different language, Halmoni is able to 

communicate how she felt when her father sang an old familiar song and she was able to 

recognize him and welcome him home. Especially strong Continuity markers are present 

as Halmoni ends her story saying, "Today I find that the greatest joy of being a 

grandparent is seeing parts of myself, my husband, and my parents live on through my 

children and their children. No one could remind me more of my own father than my 

American granddaughter, Jennifer!" 

Now Halmoni's story of love overcoming years of separation and an initial lack 

of communication comes full circle as Jennifer realizes that her cultural differences and 

lack of communication with Halmoni can also be overcome with love. Jermifer's 

acceptance of Halmoni has broader implications, since her new feelings of pride and 

acceptance toward Halmoni can also be seen as a new acceptance and pride in her Korean 

heritage. 

Sense of Place markers, while not as strong as the markers for Sharing Stories 

and Continuity, are present through Halmoni's story, as she is able to share something of 

her native land, including its beauty as well as its tragedy. The beautiful oil painting 

illustrations are especially crucial in portraying Halmoni's Korean home. While her story 

takes about five pages of text, four corresponding pictures that are both evocative and 
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realistic, help to expand and enhance Halmoni's words. 

Cultural Markers for Sharing Wisdom appear, first when Jennifer learns some 

Korean words to welcome Halmoni, and later when Halmoni shares some facts about 

Korean histoiy and culture through her story. Markers for Sharing Values are even 

stronger and appear when Halmoni meets Jennifer's initial feelings of discomfort and 

embarrassment with a calm sense of understanding and love. These values also appear in 

Halmoni's story as she describes how, even after her ill father lost his voice, they were 

able to communicate through their eyes, adding, "Through them I could understand his 

thoughts, and feel his courage and kindness." Now Halmoni herself mirrors these values 

of courage and kindness by bravely and serenely reaching out to her granddaughter and 

her classmates, unhindered by shyness, or cultural and language differences. 

Halmoni's role as Expert on Traditions, while not as strong as her roles as 

Historian and Role Model, is still quite powerful. It is depicted with the tradition markers 

of Language, Dress, Music and Food. Unlike some of the previously discussed books, 

such as Coal Mine Peaches and Nim and the War Effort, a wide array of tradition 

markers are not used, but similar to Tambourine Moon, one or two of the markers are 

especially strong and play an essential role in the story. In Halmoni's Day these essential 

markers are Language and Dress. Both of these markers are intimately related to 

Halmoni's more obvious cultural differences; differences that Jennifer is afraid will not 

be accepted by her classmates during Grandparents' Day. In addition to the term 

Halmoni, which is part of the title, and used throughout the book, two brief Korean 

sentences appear when Jennifer and Halmoni first meet and are trying to communicate. 
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Besides Halmoni's inability to speak English, her traditional long silk, Korean 

dress is a tangible visual sign that identifies Halmoni as being outside mainstream 

culture. Because of its visual prominence and its deeper association with the book's 

cultural tension, I have chosen Halmoni's traditional dress as the book's Cultural-Sharing 

Symbol. It is pictured on the cover, and in 11 illustrations throughout the book. Jennifer 

mentions the dress at least four times, usually negatively. This colorful dress seems to 

reflect the fact that although Halmoni is aware of her different appearance, and probably 

senses that it worries Jennifer, she has the wisdom and confidence to remain proud of her 

heritage. This gentle but strong cultural pride is a quality that Halmoni is eager to share 

with others, especially Jennifer. 

Halmoni's Day represents a book about a grandparent/grandchild bond in 

which the grandchild grows and changes considerably throughout the book, while the 

grandparent remains quite constant. Like Nicky in The Raft. Jennifer experiences feelings 

of shyness and discomfort, bordering on alienation when she first meets Halmoni. 

However, within a time span of only two days or so, she comes to understand, appreciate 

and love the grandmother who at first seemed embarrassingly foreign. Through 

Halmoni's unstinting kindness and love, culminating in her powerful story, Jennifer is 

able to feel pride Instead of embarrassment for her Korean heritage, as well as her Korean 

grandmother. 

Gender Markers 

It is hard to determine how involved Halmoni is in Jennifer's life, since she 

actually lives in Korea and is only visiting Jennifer and her parents. Jennifer mentions 
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that it has been four years since Halmoni's last visit and that is why she did not recognize 

her at the airport. When Jennifer's classmates create special awards to give to their 

visiting grandparents, the award that Jennifer creates for Halmoni is an award for the 

grandparent who has traveled the farthest to be there. While preparing for the program, 

Jennifer wishes that she knew Halmoni better. Yet, in spite of the great distance that 

usually separates Jennifer and Halmoni, her powerful story and warm, loving manner 

help to forge a bond between Jennifer and herself that will surely last after her visit ends. 

In spite of her language difference, or perhaps because of her inability to speak 

English, Halmoni does not hesitate to express her feelings. Most of the feelings she 

expresses are feelings of caring and nurturance. Because her means of communication are 

limited to translations and body language, Halmoni makes a special effort to insure that 

her feelings of warmth and love are understood by Jennifer. As the story of her 

relationship with her mute father reveals, she has already had practise in communicating 

love without words. 

The illustrations are an especially effective way of showing the warmth of 

Halmoni's emotions. She is pictured either hugging or affectionately touching Jennifer 

five times, including the cover. She is almost always pictured with a warm loving smile 

on her face, except when she is telling her story, and her face openly reflects feelings 

of sadness as well as joy. Jennifer recognizes and responds positively to Halmoni's love 

even at the beginning of the book when she is worried about Halmoni embarrassing her at 

school. By the end of Halmoni's story and the end of the book, Halmoni's face is 

described as radiant, and both Jennifer and Halmoni are laughing and crying as they 
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embrace on the last page. 

The fact that Halmoni has traveled by herself from Korea to visit Jennifer and 

her parents and has lived through the horrors and separations of war proves that she can 

be independent when necessary. The love she shows for Jennifer also shows how strongly 

she values relationships and cormections. Her powerfiil story of her connection to 

her father becomes a story of her connection to Jennifer as she shares her story with her 

granddaughter and her classmates. As she ends her story by celebrating the bonds 

between her father, herself and Jennifer, the girl herself begins to understand and value 

these connections. The way that the other students remain in the room listening 

spellboimd to Halmoni, even after the bell rings, shows that they too appreciate this story 

of connection and feel empathy for the relationships between Halmoni and her father and 

granddaughter. 

Halmoni is intuitive and does not hesitate to act on her intuition. Like Grandma 

of The Raft, even though she has not previously spent time with her grandchild, she 

understands how to quickly forge a bond of caring and love. Jermifer does not reveal her 

negative feelings concerning Halmoni quite as openly as Nicky does with Grandma, yet 

Halmoni seems to feel the need to persevere in showing her love until Jennifer is able to 

understand and fully return it. Her style of showing her love differs from that of Nicky's 

grandma, but the result is very similar. 

Halmoni's talk is necessarily secondhand, since it must be translated into 

English by Jermifer's mom. Nevertheless we can tell that like most of the 

grandparent/grandchild talk, it is a blend of inforrhative and supportive qualities. 
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Although we might expect her talk to be hesitant or uncertain because of her cultural and 

linguistic differences and her quiet demeanor, she does not hesitate to attend or to share 

her moving personal story, even though she probably senses that Jennifer is worried 

about her visit to school. She has a quietly strong sense of confidence in the power of her 

story to bridge spaces between places, languages, times and cultures. 

Like many of the other visiting grandparents at school, Halmoni appears to be 

active and vital. Although it is outside the scope of the book, Halmoni could have many 

years left to visit Jennifer. In any case, it is clear that Halmoni's loving influence will 

endure for much longer than her special day at school. Jennifer recognizes that this day is 

special because it marks a turning point in their relationship, and after telling her that it is 

her day she adds "Thank you for making it mine too." 

The Lotus Seed, by Sherry Garland, illustrations by Tatsuro Kiuchi. 

Cultural Markers 

This family story-like picture book has several parallels with Tambourine 

Moon. So Far from the Sea and Halmoni's Day. The narrator is a young girl, who 

from the illustrations appears to be around seven or eight, although her voice sounds 

more mature. Like the narrator of Butterfly House, we never learn the girl's name. 

The grandmother is always called Ba, the Vietnamese term for grandma. 

The book begins with a personal story that becomes a family story, told in the 

third person, but from Ba's point of view. It sounds like the girl is repeating Ba's story for 

us, because after this story within a story, the book continues in the first person from the 

girl's perspective. Like the other books. The Lotus Seed deals with feelings of fear and 
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loss, and stories from the grandparent's past as well as his or her present actions serve as 

strong models for the grandchild as they help reinforce the continuity of family and 

culture. 

As in So Far from the Sea and Halmoni's Day, the grandparent's 

experiences with the upheavals and tragedies of war and their feelings of fear and loss are 

shared through family stories, first with the offspring and then with the offspring's 

children, the grandchildren. Unlike Grandfather in So Far from the Sea. Ba, like Halmoni, 

is still alive and able to tell her own stories to her grandchildren directly. Both The Lotus 

Seed and So Far from the Sea deal with the displacement of the grandparent and his or 

her children. Grandfather had to leave his home for a World War II internment camp, 

while Ba had to flee Vietnam during the war. 

Ba wants something tangible to symbolize her old life and culture and the lotus 

becomes this symbol. At the beginning of the book, after seeing the emperor crying, "She 

wanted something to remember him by, so she snuck down to the silent palace, near the 

river of perfumes, and plucked a seed from a lotus pod..." In a brief but powerful page of 

text, the author incorporates several significant Cultural Markers while describing what 

Ba did next with her precious seed. "She hid the seed in a special place under the family 

altar, wrapped in a piece of silk from the ao dai she wore that day." With this sentence, 

the author skillfully continues Ba's Personal Story as it becomes a Family Story, and by 

including the family altar and the ao dai, she unobtrusively grounds the story in 

Vietnamese culture and history. 

The lotus seed comes to represent the sharing and continuity of both family 
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history and culture as Ba incorporates the seed into important moments of her life. She 

carries the seed "inside her pocket for good luck, long life, and many children," during 

her arranged marriage ceremony, takes the time to grab the seed while fleeing the bombs 

of war, and then holds it "in her shaking fingers," while arriving at a strange, bewildering 

new land. Finally, she tells her young grandchildren, who had "never seen a lotus bloom 

or an emperor on a golden dragon throne," her family story of the seed. 

The symbolic importance of the lotus seed for sharing family and cultural 

histoiy becomes even more evident when her young grandson steals the seed, burying it 

in a soon to be forgotten patch of mud. A devastated Ba mourns her loss for weeks, until 

one day in spring, she notices a lotus flower unfurling its beauty in the garden. Ba then 

shares her feelings about the lotus, which also relate to the philosophy of life she is eager 

to communicate to her grandchildren. "It is the flower of life and hope. No matter how 

ugly the mud or how long the seed lies dormant, the bloom will be beautiful. It is the 

flower of my country." With these few poetic yet succinct lines, she shows her 

grandchildren how the lotus reflects her personal story, values and cultural history. 

The lotus seed helps Ba as she shares cultural stories and traditions, and also as 

she becomes a Role Model for how to survive war, upheaval and poverty with dignity 

and strength. Ba reinforces cultural values and continuity when she gives a seed from the 

new lotus flower to each grandchild, "to remember her by," while Keeping one for 

herself, "to remember the emperor by." The granddaughter/narrator is very appreciative 

of this continuity and connection and like Ba, wraps her seed in a piece of silk and hides 

it thinking, "Someday 1 will plant it and give the seeds to my own children and tell them 
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about the day my grandmother saw the emperor cry." This ending brings the story full 

circle, since it began with a scene of a young Ba watching the emperor cry and then 

picking the lotus seed that would become a powerful symbol of her life, history and 

culture. 

Like the other picture books in this study, the illustrations greatly influence the 

total effect of the book; often making the text more clear, and sometimes even adding 

information and expressing nuances not actually mentioned in the text. Often the 

illustrations are themselves a means of cultural sharing as they show us exactly what a 

lotus flower looks like, how a Vietnamese family altar is arranged, and what an ao dai is. 

The author portrays Ba as fulfilling all three grandparent roles—Family and 

Cultural Historian, Cultural Role Model and Expert on Traditions. Even though the story 

is brief, she works in many Cultural Markers in a graceful, natural way. These are 

Personal Stories, Family Stories, Continuity, Sense of Place, Sharing Wisdom, Sharing 

Values, Language, Spirituality, Dress, Arts and Crafts, and Life Stages Recognition. 

The book's Cultural-Sharing Symbol, the lotus seed and flower, like the 

symbols for many of the other books, is present in the title, and very evident throughout 

the book. Standing for Ba's roles in a consistently powerful way, it is pictured on the title 

page, back cover, dedication page, four times within the story, and near the author's note 

at the end of the book. The granddaughter grows as she learns to better understand and 

appreciate her cultural heritage and family history; especially as she cherishes her own 

lotus seed and decides to pass it, and Ba's philosophy of never giving up hope, to her own 

children and grandchildren. 
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Gender Markers 

Since the text of this subtly poetic picture book is shorter than most of the other 

studied books, it does not include as many details concerning the grandparent/grandchild 

relationship as the others. Still, since Ba lives with the narrator, her younger brother, and 

possibly other family members, we can guess that like Abuelo of Farolitos for Abuelo. 

she is very involved in her granddaughter's everyday life. It seems reasonable to assume 

that the girl would not be able to retell Ba's story in such detail and with such feeling, 

unless she has experienced a close, involved relationship with her grandmother. 

Ba does not hesitate to express her feelings, either during the lotus seed story, 

or in the second part of the book that is set in the present. As a young girl, the sight of the 

emperor crying affected her deeply, but in a way that was more inspiring than depressing. 

Rather than feeling a critical pity for the emperor because he cried when he lost his 

throne, she felt an empowering empathy that led her to sneak into his garden and pick a 

lotus seed. For the rest of her life, this seed served as a kind of talisman to both comfort 

and inspire her. "Whenever she felt sad or lonely, she took out the seed and thought of the 

brave young emperor." 

The fact that the emperor expressed his feelings by crying did not diminish the 

admiration that she felt for him; and the fact that an elderly Ba does not hesitate to cry 

and mourn over her lost lotus seed does not diminish the loving admiration of her 

granddaughter. After Ba discovers the new lotus flower blooming from the formerly lost 

seed, she does not hesitate to express feelings of joy. When she explains that the lotus 

symbolizes life and hope triumphing over death and despair, we can understand that 
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perhaps Ba is able to easily express her sad feelings because she has a deep underlying 

hope that love and peace will prevail in the end. 

An illustration shows Ba expressing loving nurturing feelings as she hands a 

seed from the new lotus flower to the narrator's younger brother, just before giving one to 

her granddaughter as well. She is pictured holding his hand firmly yet tenderly, as she is 

about to drop the seed into his palm. Both children are smiling. Even though this is 

the boy responsible for losing her original seed and causing her great grief, she never 

seems to scold him, but forgives him so completely that she gives him, as well as his 

sister, one of her new seeds to remember her by. 

As the story from Ba's past illustrates, she has been able and willing to act 

independently when necessary. There would be no past story of the lotus seed if Ba as a 

young girl had not been daring and independent enough to sneak into the imperial garden 

to take the lotus seed. Later, her story tells us that because of the war, she had to raise her 

children independently; and when the war moved closer, she had the courage to flee her 

country to start a new life in a strange new land. 

In spite of Ba's ability to act independently at times, it is clear that she greatly 

values relationships and connections After moving to America, both text and illustrations 

depict Ba living and working with a variety of multigenerational family members. A 

group helping her clean the kitchen consists of her two adult sisters, four children and one 

dog. Just as the lotus seed and the story behind it shows Ba's independence at times, it is 

an even more powerful symbol of how much she values relationships and connections. 

The lotus symbolizes the cormection that she still feels for her native country, culture and 
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relationships as she tries to extend her connection with the past into the future by giving 

new seeds to her closest young relatives. 

Once again, the story from Ba's past illustrates an important aspect of her 

present life and her relationship with her granddaughter. As a girl, Ba felt intuitively that 

she needed a lotus seed from the imperial garden, and she had the courage to act on her 

intuition. This intuition proved to be correct, as the rest of the story illustrates. 

As a grandmother, she still intuitively feels that her lotus seed is very valuable because of 

what it stands for, and she acts on her intuition when she gives new seeds to her 

grandchildren. 

Besides the story of Ba's past, which takes up the first eight pages of the book 

and is actually retold by her granddaughter, Ba does not actually talk much throughout 

the rest of the book. We can infer that Ba's storytelling talk that inspires her 

granddaughter's retelling of her story is, like many personal and family stories told by 

grandparents, informative, as well as, supportive. Her storytelling is informative since it 

presents facts about Ba's native land and her youth. It is supportive because she almost 

certainly modifies her talk in response to the needs and interests of her listening 

grandchildren. 

The very first page of the modem part of the book reveals the circular 

mutuality of Ba's storytelling talk when the narrator begins, "Last summer my little 

brother found the special seed and asked questions again and again. He'd never seen a 

lotus bloom or an emperor on a golden dragon throne." In spite of the implications that 
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Ba patiently tries to answer the boy's questions, his continuing ignorance of the lotus 

seed's deeper meaning is clear when he steals, plants, and loses the seed. When a new 

flower almost miraculously blooms from the lost seed, Ba's hopeful outlook is restored 

and she once again blends informative with supportive talk as she tells the children what 

the lotus means to her. This previously quoted poetic speech is actually the only direct 

speech produced by Ba in the book. The fact that it is her only direct speech emphasizes 

its significance. This one important sample of her talk is confident, and quietly powerful, 

rather than hesitant or uncertain. 

Although Ba remains alive and well throughout the book, her strong influence 

on her granddaughter lasting beyond her death is almost certain. It is this granddaughter, 

after all, who retells Ba's story at the beginning of the book, and she ends the book by 

describing how she will carefully hide the seed Ba gave her. Then, someday she will 

plant her seed and give the new seeds to her own children while telling them "about the 

day my grandmother saw the emperor cry. 

Dancing with Dziadziu. by Susan Campbell Bartoletti, illustrated by Annika Nelson. 

Cultural Markers 

The heart and body of this picture book is made up of the personal and family 

stories told to young Gabriella by her frail grandmother, Babci, as the family prepares to 

celebrate Easter early. They are doing this because Babci does not expect to live until the 

actual date of Easter. In the telling of the tales and preparations for the holiday, many 

Polish American traditions are identified and celebrated. As in many of the other studied 

books, the grandparent serves as a Role Model both while telling and philosophizing 
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about her earlier life, and by facing the present challenges of old age with strength, 

courage and dignity. 

Dancing with Dziadziu's main narrator is the young granddaughter, Gabriella, 

who seems to be about seven or eight. She narrates her story in the first person, with a 

rather mature voice. The several interwoven stories, narrated by Babci (which is Polish 

for grandmother), are also told in the first person. 

Besides telling stories of her own youth, Babci serves as a kind of family and 

cultural continuity bridge as she shares stories of Gabriella's family members who died 

before she was bom. This is especially true for her grandfather, the "Dziadziu" of the 

title. Through Babci's vivid stories, the grandfather that Gabriella never knew in person 

lives on, so that she is still able to have a relationship with him, much like Laura and her 

grandfather in So Far from the Sea. 

While many traditions, stories and values are shared in the book, it is dancing 

that, like the lotus seed, becomes the Cultural-Sharing Symbol, standing for cultural and 

family unity and love. While Babci tells many stories, many times about her past, it is a 

special story about how she used to dance with Dziadziu when they were young that links 

Gabriella's present day interests and dreams to Babci's past. Gabriella herself is a 

struggling but eager dancer, working to perfect her snowflake dance. She practices her 

dance over and over, often with the encouragement of patient Babci. Babci's great 

patience and love, expressed as she tells Gabriella, "You're such a good snowflake," "for 

the hundredth time," is echoed by Gabriella's endless enthusiasm for Babci's stories. 

When Babci asks if she has told her the story about the chickens with blue feet, Gabriella 
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thinks, "a hundred times, but I sit by her," and say, "tell me again." Several other times, 

Gabriella admits that she has heard a story "a hundred times," but is still eager to listen 

again. 

The dancing Cultural-Sharing Symbol is part of the title, and appears at the 

beginning and end of the book as well as twice in the middle through Babci's stories. It is 

a very powerful symbol of Continuity. Like The Lotus Seed, there is a wide variety of 

Cultural Markers, making this relatively brief picture book an unusually culturally rich 

creation. Like the lotus seed symbol, the dancing symbol appearing at both the beginning 

and the end shows family stories, values and traditions coming full circle, and continuing 

in an even stronger form. 

This strength and growth through traditions and family nurturance is revealed 

by the improvement in Gabriella's snowflake dance. Through Babci's loving 

encouragement, her own hard work, and Babci's stories of her own happy dancing days 

with Dziadziu, her dancing has finally improved to the point that she knows that she 

danced "just right." In The Lotus Seed, this growth through cultural sharing is 

symbolized by the actual growth and flowering of the lost lotus seed, and the 

granddaughter carefully saving her seed to pass on to her children. However, as shown in 

Dancing with Dziadziu. family and culture can flower and be shared in many ways and 

forms. 

Some other examples of cultural sharing through Babci's 

stories include details of traditional dress, her experiences emigrating from Poland, living 

and working in a poor coal town, bathing in a wash tub, and her mother's baking. Besides 
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describing Polish American traditions of the past, the author shows how this family still 

observes many, as they prepare for and celebrate an early Easter. These traditions involve 

special foods, decorations, dress and visiting. 

Besides fulfilling her roles as Family and Cultural Historian and Expert on 

Traditions, Babci's stories also reflect her philosophy of life, helping her fulfill her 

equally important role of Cultural Role Model. At least twice, when Gabriella exclaims 

that a certain hardship in Babci's life was "awful," Babci replies, "Not so awful," and then 

offers her more positive interpretation of the incident. This cheerful optimistic attitude is 

one more important "tradition" that Babci shares with Gabriella. It is demonstrated at the 

end of the book when she perfects her snowflake dance and celebrates both her new skill 

and her sense of confidence. 

According to the dust jacket, the author grew up near Pennsylvania's coal 

mining region in an area, "rich in immigrant tradition and history," and enjoyed listening 

to "long-ago stories about her coal-mining family and their friends." The illustrations, 

hand-colored linoleum cuts in a stylized, folk art-type style compliment the story well, 

reflecting and adding to the many Polish American Cultural Markers. Through these 

illustrations we see details of traditional dress and hair-styles, how a Polish Easter basket 

with elaborately painted eggs looks, details of food and cooking, and historical 

information about Babci's parents. 

To summarize, Babci fulfills the three roles of Family and Cultural Historian, 

Cultural Role Model, and Expert on Traditions in an equally powerful way. Like Coal 

Mine Peaches, all of the possible Cultural Markers are used. These are Personal Stories, 
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Family Stories, Continuity, Sense of Place, Sharing Wisdom, Sharing Values, Language, 

Spirituality, Dress, Arts and Crafts, Music, Food, Holidays, and Life Stages Recognition. 

The dancing symbol is a consistent and powerful sign of cultural sharing. Present in the 

title and throughout the book, it is connected to Gabriella's growth. Besides her growth in 

dancing skills and confidence, she also comes to appreciate Babci and her cultural 

heritage more. Babci herself does not seem to change or grow, but is instead memorable 

for the constancy of her encouragement and love. 

Gender Markers 

Since Babci lives with Gabriella and her mother, it is easy for her to be involved 

in Gabriella's everyday life in a very natural way. Like Abuelo, in Farolitos for Abuelo. 

she has been both physically and emotionally close to Gabriella for the girl's whole life. 

Both the ease and frequency of their interactions reflect this close involvement. The 

story begins with both a picture and a verbal description of a time a couple of years 

before, when Babci was much healthier. We can guess that her interactions at that time 

were more varied and physically active than they are now. At the time of the story, Babci 

is very ill and seems to be confined to her bed, yet she still manages to be involved in 

Gabriella's life. Because of health constraints, this involvement now centers around 

talking and listening to Gabriella, and when Babci talks it is often in the form of a 

personal or family story. 

Throughout the book, Babci seems very comfortable about expressing her 

feelings. Usually these are happy feelings of caring and nurturance, but she does 

occasionally express feelings of sadness. The illustrations play an important role in 
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depicting Babci expressing loving feelings. Babci and Gabriella are shown hugging 

twice, and when Gabriella visits Babci's bedside, she either sits on the bed or leans 

close to Banci. In a touching reversal of a healthier Babci nurturing a younger Gabriella, 

an illustration shows Gabriella tenderly brushing Babci's hair in preparation for their 

Easter celebration. Babci acknowledges this reversal saying to Gabriella, "Braid it...Like 

I used to do for you. Do you remember?" Gabriella replies that she does remember and 

then, as she often does, asks Babci to tell her a story about her past. This time, she 

requests a story about Dziadziu and Babci happily complies. 

One of the most important values that Babci shares with Gabriella is her 

positive outlook on life. As discussed before, this is usually a feature of her stories when 

she interprets past difficulties as being "not so bad." Usually when she ends a story with 

these words, she is smiling or laughing, but after telling the story about Dziadziu and 

their first dance, Gabriella notices that Babci's eyes are wet, and interprets these tears as a 

sign that she still misses Dziadziu, and thinks that she will be dancing with him again 

soon. Babel's positive outlook has helped Gabriella in ways beyond improving her 

dancing. It has helped her view life's hardships and even death itself in a hopeful, positive 

way. 

Babci's stories and her interactions with Gabriella show that she values family 

relationships and connections greatly. Although her poor health has now made Babci 

very dependent on others for help with her everyday needs, fi-om her stories and her 

positive cheerftil outlook, even while facing death, we can guess that she probably valued 

and practiced independence, at least to some degree, throughout her life. Babci values her 
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enduring connections with Dziadziu and other dead relatives so much, that she brings 

them to life by telling their stories to Gabriella. The colorful illustrations help the reader 

feel connected to Babci and her departed relatives, by showing us the photo of Babci and 

Dziadziu by her bedside, and by depicting several of the stories she tells. 

Like most of the other studied grandparents, Babci uses a blend of informative 

and supportive talk. She is informative when she shares her knowledge of family history, 

and what life was like in a Pennsylvanlan coal-mining town of the past. She is very 

supportive as she patiently encourages Gabriella as she practises her dance. The way that 

she seems to know just the right words to support Gabriella reflects her powerful intuition 

and her readiness in using it. Babci also seems to intuitively know which story will help 

and encourage Gabriella in which situation. The way that Gabriella remembers 

meaningful parts of several of Babel's stories, as she finally perfects her dance, attests to 

the power of Babci's intuition. While telling stories or offering words of encouragement, 

Babci's talk is confident, rather than hesitant or uncertain. 

Although Babci does not actually die in the book, everyone accepts the fact 

that she will probably not live much longer. Because of the vividness of her stories and 

her cheerful courageous outlook, we know that her stories, wisdom and values will live 

on in Gabriella as she shares them with her own children and grandchildren. 

Isla by Arthur Dorros, illustrations by Elisa Kleven. 

Cultural Markers 

A sequel to Abuela, which features this grandmother and her granddaughter, 

Rosalba, making a similar imaginary flying/sightseeing trip over their New York City 
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home, this colorful picture book is written and illustrated in the same magically realistic 

style. This time, we accompany the adventurous pair of kindred spirits as they fly 

(without an airplane) to Abuela's native place, or isla, an unnamed island in the 

Caribbean. Abuela's magical skill as a storyteller especially of family stories, provides 

both the inspiration and the framework for the enchanting journey that unfolds, both in 

the text and in the bright collages which are all created by Abuela's stories. 

Like many of the other studied books, this story is narrated by the 

granddaughter, Rosalba, in the first person. Her age is not revealed in the text, but in the 

illustrations she appears quite young; not more than five or six, since she can still sit 

comfortably on Abuela's lap. Since the illustrations are quite stylized, however, it is hard 

to be accurate in this regard. Like most of the other young narrators, her voice seems 

unrealistically mature, but this discrepancy does not seem jarring. 

As the book begins, Abuela is pictured rocking with Rosalba settled on her lap, 

while the little girl says, "When Abuela, my Grandma tells me stories, we can fly 

anywhere. Today she's telling me about la isla, the island where she grew up. We are 

flying there together." As the story unfolds, from that point Abuela and Rosalba are 

shown flying or engaged in other activities on various parts of Abuela's Caribbean island. 

Although adult readers and probably most young readers and listeners will understand 

that this flying journey is only imaginary, a few may believe, or perhaps prefer to think 

that Abuela's storytelling ability is so strong and so magical that Abuela and Rosalba are 

literally transported on the wings of story. Whatever the reality of the details of the flight 

and journey, the fact that readers may be confused about this point can be seen as a 
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tribute to the power of Abuela's storytelling. Beyond its purely entertaining aspect, her 

storytelling is important because it is a means of sharing not only family history and 

traditions, but also, broader cultural values. 

The illustrations and text compliment each other unusually well, since the 

joyous, detailed, folk art-like illustrations are created from collages, while the lively text 

is enhanced by collage-like pieces of the Spanish language, emphasizing the importance 

of language as an aspect of cultural sharing. Just as the bright colors and shapes of the 

collages come together to create a graceful, pleasing whole, the Spanish words and 

phrases are skillfully interwoven with the English so as to be easily understood, while 

adding color and authenticity to the overall text. 

Abuela fulfills the roles of Family and Cultural Historian very well. Markers 

associated with this role are often interwoven with markers for her role as Expert on 

Traditions, which is almost as strong. Both of these roles are often joined by being parts 

of Abuela's vivid storytelling. 

Strong markers for Sense of Place are present as Abuela takes pride in showing 

Rosalba the physical beauty of her isla. This is similar to the way Granddaddy enjoys 

telling Noni about the beauty of the Alabama countryside of his youth, and the nostalgia 

that Ba feels for her Vietnamese home in more peaceful times. Strong Sense of Place 

markers are linked to equally powerful Continuity markers as Rosalba meets and visits 

with family members still living on the island. The importance of family and Continuity 

is stressed as Rosalba describes how she is connected to the island family, which consists 

of her uncle, aunt and cousin Elena. She notes that her Tio Fernando grew up in the house 
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where he still lives with his wife and daughter. She adds that her mother grew up there 

with him, and with Abuelo, who died before Rosalba was bom. As in So Far from the Sea 

and Dancing with Dziadziu. the fact that her grandfather died before her birth does not 

prevent her from feeling love and connection. In I^ and Dancing with Dziadziu, this is a 

result of grandmothers telling stories about the dead grandfathers, while in So Far from 

the Sea the stories were told by Dad. In Isla, Abuela uses paintings she has created in her 

old island home to help illustrate some of her family stories, again showing the 

interdependence of words and art in sharing family history and culture. 

The tradition markers used to portray Abuela's role as expert on traditions are 

Language, Spirituality, Dress, Arts and Crafts, and Food. Besides the powerful, skillfully 

integrated markers for language, markers for dress, depicted mostly through the detailed 

illustrations, reflect the distinct flavor of Latino, Caribbean culture. Both Abuela and 

Rosalba are wearing Caribbean-style dress even before arriving on the island. Many of 

the islanders are also wearing similar dress. This is expressed with realistic variety, and 

some of the people, including Cousin Elena, are dressed in a more mainstream style. The 

people's physical appearances also reflect the ethnic diversity of the area, with its mixture 

of Native American, African and European characteristics. 

Like the people in Dancing with Dziadziu. Abuela and other family members 

enjoy certain foods and dishes as aspects of cultural sharing. In Isla, these center around 

native tropical fruits, while in Dancing with Dziadziu. they focus on bread and food 

associated with celebrating a Polish Easter. 

While Abuela's role as Cultural Role Model might not seem as strong as her 
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role as Historian and Expert on traditions her creativity and joyful, open approach to 

living is evident throughout the book, eloquently expressed in both text and illustrations. 

This role, interwoven with Abuela's powerful roles as Historian and Expert on Traditions, 

is also connected to the book's Cultural-Sharing Symbol. This symbol differs from the 

symbols of the other studied books, in that it is a concept, rather than a tangible, material 

object. For a Cultural-Sharing Symbol, I have chosen a concept, the wings of story, to 

describe the magical flights of imagination that Abuela's vivid storytelling helps to create. 

Expressing the heart of the story, this symbol is depicted through both words and pictures 

throughout the book whenever Abuela and Rosalba are shown flying. They are pictured 

flying on the front and back covers and in nine illustrations within the book. Their 

magical flying is mentioned 12 times throughout the text. 

Unlike most of the other studied grandchildren, Rosalba does not actually 

change very much by the end of the book but her own creativity and joyous approach 

to living grow as she models Abuela's values and philosophy of life. 

Isla's dust jacket provides some background information on how the author 

was inspired to write this book: "Arthur Dorros traveled to faraway places when his 

own grandparents told him their stories and showed him the childhoods of people he 

had known only as adults. He wrote with these storytellers—and those who could 

be in any family at any time—in mind." 

Gender Markers 

Although no explanatory details are supplied, from the way that the book begins 

and ends, it seems like Abuela and Rosalba live together. We do not know whether or not 
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Other family members live with them in their New York City home. The related family 

that they visit on the island consists of Rosalba's uncle, aunt and cousin. Within the scope 

of this story, Abuela is extremely involved in Rosalba's life. They are together on every 

page, in every illustration, as well as every verbally described action. 

Abuela does not hesitate to express her emotions in the book. Since the book is 

basically a story of joy, creativity and discovery, these feelings overwhelmingly reflect 

this positive atmosphere. Besides the joy and excitement of creativity and discovery, 

Abuela's strongest and most frequently expressed emotions are those of caring and 

nurturing. 

Abuela is pictured 11 times physically expressing her affection for Rosalba by 

holding hands while they are flying or walking, by holding Rosalba on her lap and by 

lifting her up to better view a family picture. This ease at expressing affection is echoed 

by the island family, as an illustration shows Tio Fernando hugging and holding Rosalba, 

while Tia Isabel and Abuela embrace and Cousin Elena approaches with arms 

outstretched in anticipation of greeting Rosalba and Abuela. Abuela also expresses her 

affection verbally when she calls Tio Fernando, "el osito," little bear, and later calls 

Rosalba her flying fish. These expressions reflect Abuela's creative, fun-loving spirit, as 

they imaginatively move beyond more typical, sentimental expressions of love. 

Like many of the other studied grandparents, Abuela seems to value 

relationships and connections as well as independence. It is obvious from both the 

illustrations and the text that Abuela deeply values her connections with her island 

family, and her island culture and environment. The main purpose for their storytelling 
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flight is for Abuela to share her connections with Rosalba, with whom she is also strongly 

connected. Modeling Abuela's joy in family connections, Rosalba connects the island 

family to her nuclear family by noting that Tio Fernando "looks like my mama, except he 

has a beard." 

Abuela helps Rosalba feel cormected to the family's past by showing her 

pictures that she has painted of family members before she was bom, and telling stories 

about what they are doing in the pictures. Abuela reveals feelings of connection with the 

natural world as she and Rosalba visit the rainforest. Her connection with the culture and 

history of her island are evident as they fly over parts of the town and Abuela points out 

various landmarks, noting that some have changed while others have remained the same. 

While Abuela's commitment to connections is clear, there are also examples 

showing that she values independence. Since Rosalba is so young, a great deal of 

independence would not be appropriate for her. Thus, Abuela is pictured holding 

Rosalba's hand for the first few flights. Later however, she releases Rosalba's hand and 

seems to encourage her to swoop, spin and dip on her own. Instead of the usual warning 

of adults to children, to be careful, Abuela encourages her to have fun and to express 

herself freely. Abuela herself often acts independently of staid, limiting preconceptions of 

how an older woman should act. When she shows Rosalba a special fountain that she and 

Abuelo built, she is pictured joyfully splashing in the water with the children. 

Like many of the other studied grandparents, Abuela is very intuitive and does 

not hesitate to act on her intuition. She intuitively knows which stories Rosalba will enjoy 

or benefit from hearing, and how to tell them in ways that will promote her understanding 
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and enjoyment. In this regard, Abuela's intuition is so powerful and successfiil that her 

stories encourage us to suspend belief, and like Rosalba, enter the world of magical 

realism, on the wings of story. 

Abuela's talk is an almost magical blend of information, and supportive, 

facilitative words. During their flights of storytelling, Abuela shares many facts about 

their extended family and about the geography, natural history and culture of her island. 

Her talk is supportive and facilitative in that her method of storytelling encourages 

Rosalba's participation, creativity and enjoyment. Abuela's use of language is both 

informative and supportive, since her blending of English with Spanish words and 

phrases might help an English speaker to appreciate and learn some Spanish, while 

encouraging a Spanish speaker to gain confidence reading a predominantly English story. 

Abuela's talk is always confident, rather than hesitant or vmcertain. Her 

storytelling is so confident, in fact, that it encourages Rosalba and the reader to let their 

imagination take flight. Her stories are so convincing that it is easy for even adult readers 

to suspend belief and, at least for a brief time, mistake magical realism for reality. Abuela 

remains well and vibrantly alive throughout the book. Because of her joyfully creative 

philosophy of life, her colorful paintings, and above all, her magically vivid stories 

celebrating family and culture, she will surely have an enduring loving influence on 

Rosalba that she, in turn, can share with her children and grandchildren. 

When Jessie Came Across the Sea by Amy Hest, illustrations by P. J. Lynch. 

Cultural Markers 

Beginning somewhat like a fairytale, this historical picture book tells the very 
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realistic story of how 13 year old Jessie, strengthened by her grandmother's nurturing 

upbringing, accepts the challenge to immigrate to America. After several years of hard 

work, she succeeds in her new life, eventually fiilfilling her dream of reuniting with her 

beloved grandmother by bringing her to America too. Like Little Cliffs First Day of 

School and The Raft, When Jessie Came Across the Sea is written in the third person, 

from Jessie's point of view and has a straightforward structure with no interwoven 

flashbacks or changes of narrator. There are some brief conversations between Jessie and 

her grandmother and other characters. The book differs from the other studied books in 

that Jessie is considerably older than the other granddaughter/protagonists, being 13 at 

the beginning of the story and at least 16 at the end. When Jessie Came Across the Sea 

also differs from most of the other books in that her grandmother is not referred to by a 

nickname or ethnic term, like Ba or Babci, but is always called simply Grandmother. In 

this case, at least, the use of this more formal term does not reflect an authoritarian or 

distant relationship. 

The story begins, "Once, in a poor village far from here," and then, in typical 

fairytale-like language, the author succinctly but poetically, describes the "very small 

house with a slanting roof containing Jessie's and Grandmother's very meager 

possessions. Although the place and time are not identified, the setting seems to be a 

small village in Eastern Europe around 1900. While the actual country does not seem to 

be important to the author, she is careful to make it clear that Jessie is Jewish and comes 

from a Jewish village imbued with Jewish culture. Many Jewish Cultural Markers are 

woven into the text and beautifully depicted in the realistic watercolor illustrations. The 
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rabbi's strong respected position in the village as both a religious and secular leader and 

advisor, is evident, as he, after careful prayer and deliberation, chooses a surprised, 

unwilling Jessie to use his ticket to America. After some hesitation, both Jessie and 

Grandmother accept his decision in spite of the fact that their hearts are breaking. 

Although both Jessie and Grandmother are strong, independent and in some ways, 

tradition-challenging women, they do not quite dare to rebel against their rabbi, but 

instead comply sadly, saying, "You know best." 

At the beginning of the book, we see how Grandmother does challenge a 

tradition of that time and place when she insists that Jessie attend the rabbi's lessons with 

the village boys even though girls are not usually accepted. Jessie takes this break from 

tradition one step further by trying to teach Grandmother to read and write too. When 

Grandmother hesitates, she urges, "Sometime, you never know, you may want to read 

some things. You may want to write." It turns out that this untraditional literacy skill 

does come in handy for both of them after Jessie moves to America. This skill helps 

Jessie advance her education and allows her to communicate with Grandmother until the 

day, near the end of the book, when Grandmother is able to write that she has received 

the ticket Jessie sent and will be coming to join her at last. 

The other more traditional, but equally providential skill that Grandmother 

insists on teaching to a somewhat reluctant Jessie is lace-making, explaining in loving 

mimicry of Jessie, "Sometime, you know, you may want to sew some things. You may 

want to earn some money." The value of this traditional skill is proven throughout the 

rest of the book. First, Jessie uses it to make friends on the difficult trans-Atlantic voyage, 
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and then, as a seamstress' assistant in New York, where she eventually saves enough 

money to bring Grandmother to America. 

Besides strong Cultural Markers relating to the Jewish religion and the sharing 

of literacy and lace-making skills, When Jessie Came Across the Sea, like all of the other 

studied books, contains one, powerful Cultural-Sharing Symbol. This symbol represents 

both the strong bond between grandparent and grandchild, and the way that this bond 

leads to the sharing of family and cultural stories, values and traditions. In When Jessie 

Came Across the Sea, this Cultural-Sharing Symbol is introduced on the first page and it 

brings the story full circle as it appears at the end, arriving with Grandmother, to become 

Jessie's wedding ring. This special object is Jessie's mother's wedding ring, which has 

been carefully kept "in a tiny silver box, with a tiny lace lining." Like the other symbols, 

this precious ring represents the continuity of family love and traditions. It links Jessie 

with the mother that she never knew, with Grandmother, and with her future husband and 

family. 

In spite of the great comfort that holding and trying on the ring has given 

Jessie, she entrusts it to Grandmother's keeping as she is about to board the ship for 

America, saying, "Keep it safe for me. Grandmother." She does not want to risk losing 

this symbol of family love and continuity in her uncertain new life, and wants 

Grandmother to protect the ring and help her maintain her connection to her roots. 

This act could also be seen as a symbol of her commitment to be reunited with 

Grandmother sometime in the future. This hope is indeed fulfilled at the end of the book, 

when Grandmother finally arrives in America. After embracing Jessie she whispers, "I've 
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brought something for you," "from across the sea," and then slips Jessie's mother's 

wedding ring into her hand. The final sentence stating that there will be a wedding, while 

probably satisfying to many readers, actually seems like something of an anticlimax. As 

appealing as Jessie's fiance is, it is really the grandmother/granddaughter bond that is the 

most powerful relationship in the book. 

The beautiful realistic illustrations compliment and extend the text very well. 

They are especially important in depicting Cultural Markers. Through the pictures we 

learn how people dressed and wore their hair, how their homes were furnished, what their 

villages and neighborhoods looked like, and what they ate and drank. Many of these 

details only appear in the illustrations. An author's note thanks the staff of the Jewish 

Museum in New York City for helping to check both the text and illustrations for 

historical authenticity. 

Grandmother's strongest role is definitely that of Cultural Role Model, which is 

depicted with the Cultural Markers of Sharing Wisdom, Sharing Values, Continuity and 

Sense of Place. Like Abuelo, in Farolitos for Abuelo. and Mama Pearl, in Little Cliffs 

First Day of School, she does not actually tell any stories in the book, but the reader has 

the feeling that she does, especially about the parents that Jessie never knew. 

Grandmother also fulfills the role of Expert on Traditions, but in a rather unique way. She 

actually challenges one tradition by insisting that Jessie should attend the rabbi's lessons 

with the boys. Related Cultural Markers are Spirituality, Dress, Arts and Crafts, Food and 

Life Stages Recognition. 

The Cultural-Sharing Symbol, Jessie's mother's wedding band, is a little less 
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obvious than most of the symbols in the other studied books, since it does not appear in 

the title. However, it is still very evident throughout the story, and its rather surprising 

appearance at the ver>' end increases its impact. The circular shape of the ring 

emphasizes the idea of continuity and family connections, while the fact that it is a 

wedding ring reflects the importance of Jewish values related to marriage, family and 

commitment. The fact that the ring is kept in a tiny silver box lined with lace, shows how 

much the ring and what it stands for is honored. The lace lining is symbolic of the skill 

and profession passed on through the women of the family. This continuity of skill 

becomes even more important as Jessie leaves her home village for a new country and 

new way of life. 

Jessie does not seem to change greatly during the book, but continues to grow 

in the qualities that she had in the beginning. She continues to grow in courage, hard 

work, and devotion to the grandmother who raised her and modeled these qualities so 

strongly herself 

Gender Markers 

For the first 11 pages of the book, before Jessie immigrates to America, 

Grandmother is very involved with every aspect of her life. Since her parents died when 

she was a baby, Jessie has been living with Grandmother in her tiny house. Neither a 

grandfather nor any other relatives are mentioned. Perhaps more than any other studied 

book. When Jessie Came Across the Sea depicts a physically, emotionally and spiritually 

close grandparent/grandchild relationship. Even after they are physically separated on 

page 12, they still maintain their closeness by exchanging letters and thinking about each 
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other. Because Grandmother has challenged the Jewish tradition of that time that only 

males should be literate, she and Jessie are able to maintain their closeness by 

communicating through letters. Three letters from Jessie to Grandmother are included in 

the text. Two of them begin with Jessie telling Grandmother how she misses her. They all 

describe interesting details and events in her new life; and they all close with "Love, 

Jessie." Finally, near the end of the book, after Jessie has managed to save enough money 

to buy Grandmother's ticket for America, she receives a letter from Grandmother. It is 

brief, with shaky handwriting, but she communicates the news that Jessie has been 

working and waiting for. She is coming to America. Her letter is signed, "Your loving 

Grandmother." 

Jessie's and Grandmother's ease at expressing caring, loving feelings is evident 

from the affectionate language of their letters. Their loving, nurturing feelings are also 

vividly depicted in the illustrations. Opposite pages show Jessie teaching Grandmother to 

read, and Grandmother teaching Jessie to make lace. In both cases, the learner is 

frowning somewhat in rather painful concentration. The teacher is leaning forward with a 

loving, encouraging attitude. In both pictures the pair are sitting very close together in a 

comfortable way. These pictures powerfully reflect the mutuality of this 

grandparent/grandchild relationship, as each in turn, beginning with Jessie, determinately 

teaches what she believes is a necessary skill to an initially reluctant student. 

Grandmother's ease at expressing strong emotions is depicted in both pictures 

and text near the beginning of the book, and again, at the end. In the first scene. 

Grandmother is pictured with her arms around a fearful Jessie as the rabbi reveals his 
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plan for her to emigrate. From the positions of their bodies, and the sad, fearful 

expressions on their faces, we can see their reluctance to be parted and can empathize 

with their pain. The text reveals how they desperately want to refuse the rabbi and stay 

together. As Grandmother quietly tells the rabbi, "You know best," the text tells us her 

heart is breaking. Although it is hard to be certain, since the text is so brief, it seems like 

Grandmother is not simply obeying the rabbi in a mindless way, but has realized that 

going might benefit Jessie. The picture and text illustrate Grandmother's conflicted 

feelings. The picture shows her holding Jessie back as though she is both protecting 

her and taking comfort from her presence, while the text says, "Grandmother's heart said 

one thing, but her head said another. Jessie must go." 

At the end of the book, both illustration and text show how the story has come 

full circle. Grandmother has finally arrived in America and she and Jessie are once again 

pictured poignantly embracing. Although Grandmother looks older and frailer, and Jessie 

looks taller and grown-up, it is clear that their love has remained as strong as ever. 

One important incident that is related to the Cultural-Sharing Symbol shows 

how Grandmother has an intuitive understanding of Jessie's wants and needs, and does 

not hesitate to act on her intuition. Near the end of the book, Jessie reveals her intuitive 

understanding of Grandmother when she writes her a letter describing her special friend, 

Lou, and promises that Grandmother will like him. Finally, at the end of the book, after 

holding each other for a long time. Grandmother hands Jessie the wedding band that 

symbolizes the continuity of family tradition and love. 

Grandmother's strong feelings for Jessie show that she values family 
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relationships. Although no other family members are in the book, we can guess from the 

illustrations that Grandmother probably has at least a somewhat close relationship with 

some of the other villagers. Although she is probably friendly with her neighbors, she 

also seems to live an independent life. She and Jessie live in their own tiny house, and 

she seems to supplement their meager resources with her lace-making. The fact that she 

insists that Jessie learn both lace-making and literacy shows that she wants her to be able 

to support herself and be independent. The way that both Jessie and Grandmother 

overcome their fears and make the long, difficult voyage to America shows that they both 

have independent spirits. 

Like most of the other studied grandparents. Grandmother's talk is usually a 

mixture of informative and supportive talk, and her talk seems more often confident than 

hesitant. Regarding Jessie's admittance to the rabbi's lessons, the brief, understated text 

only tells us that, "Grandmother insisted." We do not know the exact words or tone that 

she used to persuade the rabbi to accept Jessie, but we can guess that her words were 

respectful, but confident, and her tone was quiet but firm. 

Grandmother's talk is poignantly supportive and confident on the morning of 

Jessie's departure to America. Standing on the rain-drenched dock, she intuitively 

promises, "America! Good things await you there." Just as Grandmother was able to 

quietly tell the rabbi, "You know best," even though her heart was breaking at the thought 

of separation from Jessie, now that it is time for Jessie to leave, she has the courage and 

selfless love to confidently speak in a powerfully supportive and positive way. 

Grandmother's loving, prophetic words seem to empower Jessie to be courageous and 



204 

successful until they can be together once again. 

Fox Song by Joseph Bruchac, illustrations by Paul Morin. 

Cultural Markers 

Like Mama Pearl in Little Cliffs First Day of School, the grandparent in this 

relationship is actually a great-grandmother. Except for being older than the 

grandparents, and even Mama Pearl, there does not seem to be a significant difference in 

this great-grandmother's very strong bond with her great-granddaughter, Jamie, and the 

other studied grandparent bonds. If anything, the bond depicted in this appealing picture 

book is even stronger than some of the other depicted relationships. Brief background 

information on this great-grandmother, who is always referred to as Grama Bowman, or 

just Grama, is given on the book's second page, and from that point on the "great" part of 

great-grandmother is almost ignored. Since Jamie's actual grandma does not live with the 

family, which seems to consist only of Jamie, her parents and Grama Bowman, Grama 

Bowman fulfills the role of elder in the family without any competition. 

Like most of the other grandchild/protagonists, Jamie seems to be around eight. 

The story is written from her point of view, but in the third person. Grama's voice is a 

strong presence in the book, as she speaks quite frequently, sharing her stories, wisdom 

and values. 

As the book begins, Jamie is grieving, trying to come to terms with the sad 

reality that Grama has recently died. Most of the book consists of flashbacks, as she tries 

to work through her grief by remembering and re-living some of the happy and 

significant times she shared with Grama. This is summed up on the second page, "There 



were so many things that she and Grama Bowman did together; it had been that way ever 

since Jamie could remember. She was Abenaki Indian and the mother of Jamie's mother's 

mother, and she was over 90 years old when she came to live with them..." Jamie adds, 

"Most of my life. But not long enough." She then closes her eyes to better hear Grama's 

voice telling her stories and tries to picture some of the things they used to do together. 

After this informal introduction, Jamie remembers and relives four scenarios or 

special times spent with Grama. The fact that she shares four memories has multiple 

significance First, the number four is sacred to many Native Americans, because it stands 

for the four directions. And second, these four memories each take place in, and can 

represent, the four seasons. This emphasizes the importance of nature, an Abenaki 

Cultural Marker, often shared through Grama's stories and actions. Use of the number 

four also celebrates the cyclical essence of the natural world and the place humans have 

in the cycle of birth, death and rebirth. This idea is really the theme of the book and the 

main lesson that Grama tried to share with Jamie during their time together. This concept 

of the cyclical nature of life is related to a sense of continuity and a feeling of connection 

with all of nature; other important beliefs often expressed in many Native American 

cultures. 

Each of the four memories that Jamie mentally relives, revolves around 

seasonal activities significant in Abenaki culture and thus elicit stories as well as actions. 

Through these stories. Grama gently, eagerly and at times even humorously, shares 

cultural information, traditions and values. This thread of humor is evident in the first 

memory of picking wild blackberries in the heat of summer. Grama urges Jamie to join 
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her in eating the ripest, sweetest berries, because they are, "Just a little too ripe for us to 

take back, so we have to eat them here." In all of Jamie's memories, after sharing an 

activity. Grama shares cultural knowledge and beliefs through the history and stories of 

her people. These stories all revolve around people's relationship with nature, and how 

the environment should be respected and cared for. 

In the springtime memory. Grama shows Jamie how to take bark from a birch 

tree; first thanking the tree's spirit and then only taking what they need. She then shows 

Jamie how to make a traditional birchbark basket. During the winter memory, Grama 

shares some of her beliefs concerning the continuity of family life, explaining, "You see, 

Granddaughter, that is the way the circle of life goes. You take care of your children 

when they are little ones and when you get old your children will take care of you." This 

illustrates the multigenerational composition of many Native American families, and the 

feeling that the elderly should remain with their families, rather than be cared for in 

institutions. It should be noted at this point, that both the text and illustrations of Fox 

Song show that in spite of her advanced years. Grama is an active, productive member of 

her family. It is in this memory that Grama introduces the fox that will become part of the 

book's title, and the book's Cultural-Sharing Symbol. Grama points out fox tracks in the 

snowy woods, explaining that she feels a special kinship with this animal, and suggesting 

that someday Jamie might see the fox when she is alone in the woods, and then, "When 

you do, you will think of me." It seems like Grama is preparing her for her coming death, 

but Jamie is reluctant to accept it. 

The final, most poignant memoiy takes place in the autumn forest when Grama 
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shares an Abenaki beUef about the dancing, falling leaves. "When I see the leaves, I see 

my old people and remember they are still with me. We say that those who have gone are 

no further away from us than the leaves that have fallen." In this way, Grama reinforces 

her beliefs in the continuity and connections of life. She explains that she brought Jamie 

there to teach her a special song that she will always remember, a welcoming song to 

greet the new day and new people. She adds, "When you sing it, you will not be alone." 

When Grama does die, soon after this, Jamie goes into the woods to sing this song, and 

an imusually tame-seeming fox appears and watches Jamie singing. Afterwards she 

wonders if it had really been there, but feels comforted because, "She knew that she 

would never be alone." Thus, the special fox and the special welcoming song come 

together to be called a fox song. The fox song symbolizes the close, continuing bond 

between Jamie and Grama,-and the cultural wisdom that she shared and will continue to 

share with her. 

It almost goes without saying that throughout the book Grama has been a 

powerftil Cultural Role Model for Jamie, as well as an imparter of stories, skills, beliefs 

and traditions She fulfills all three grandparent roles in an equally strong way. In her 

everyday life, she exudes strength, good humor, joy of life, love of family and nature, 

hard work and creativity. Probably her strongest, most beautiful trait is her unending love 

for her granddaughter. Because Grama fulfills the three roles so powerfully, most of the 

possible cultural markers are used, including Personal Stories, Family Stories, Continuity, 

Sense of Place, Sharing Wisdom, Sharing Values, Language, Spirituality, Dress, Arts and 

Crafts, Music, Food and Life Stages Recognition. 
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Jamie definitely grows during the book as she learns to accept her loss, to 

better understand the cycle of life and her place in it, and finally, to realize that Grama 

and her love will always be with her. 

The Cultural-Sharing Symbol, the fox song, like many of the other Cultural-

Sharing Symbols, first appears as the title. However, we do not really understand the full 

meaning of this symbol until the end of the book. At this time, the mystical fox, that 

seems to represent Grama and her continuing love and influence in Jamie's life, comes 

together with the special welcoming song that represents the cultural knowledge and 

values that Grama shared with Jamie to form one powerful symbol representing all of 

these realities. The mystical fox is pictured on the cover and on the last page of the book. 

Grama is pictured singing the welcoming song to Jamie once, while on the following 

page, Jamie is shown singing it by herself after Grama's death. 

In an author's note, Abenaki author and storyteller, Joseph Bruchac, writes, "In 

many ways. Fox Song is a family story," and continues to describe how he was raised by 

his grandparents, hearing Abenaki stories and traditions. He explains where the welcome 

song and the idea of a fox/human kinship came from. He also notes that, "The tradition of 

grandparents and great-grandparents living with the family is still common among the 

Abenaki people." The author's personal experiences, combined with the lovely, realistic 

oil paintings of the illustrator, add a sense of authenticity to the book. As in the other 

studied books, the illustrations here based on actual photos, bring the Cultural Markers 

and the strong grandparent/grandchild bond to life in a very powerful way, often 

supplying details not included in the text. They enable us to see and appreciate details of 
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Cultural Markers, like Abenaki beadwork, the pail for collecting maple sap, and the 

beauty of the natural environment, the love of which is such an important cultural value 

for Grama and the Abenaki people. 

Gender Markers 

With a family configuration similar to the one portrayed in Farolitos for 

Abuelo. but featuring a great-grandmother instead of a grandfather. Grama seems to be 

involved in most aspects of Jamie's life. Jamie's parents are the only other human 

characters in the book, and their roles are minor and tangential compared to the powerful 

bond between Grama and Jamie. Throughout the book, Jamie and Grama interact in a 

vaiiety of ways. Besides the many stories that Grama shares with Jamie, she also spends 

a great deal of time teaching and modeling activities and skills like gathering wild 

blackberries, harvesting birch bark and making a birch bark basket, tracking animals in 

the snow, tapping for maple syrup and singing the welcome song. 

Grama seems comfortable about expressing her feelings, and within the scope 

of the story, her feelings appear to reflect a kind of inner contentment. She is usually 

pictured with a smile on her face, and several examples of her gentle humor are given. 

These examples of her good-natured teasing bring a smile or giggle to Jamie's face. It 

seems likely that Grama has lived so long, and experienced so much that she has found 

the wisdom to accept everyday problems, and even her coming death, with serenity. 

Besides a general cheerfulness and good humor, most of the feelings expressed 

by Grama are feelings of love and nurturance for Jamie. They are pictured sitting or 

standing very close together four times, and in two of the pictures they are touching each 
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Other affectionately. Grama also shows her love for Jamie in the amount of time and 

energy she spends sharing family and cultural stories, wisdom, values and traditions with 

her. 

Perhaps more than any other grandparent. Grama seems to value and celebrate 

relationships and connections. Like Grandpa of Butterfly House, and Grandma of The 

Raft, she extends and enlarges the powerful bond that she has with her grandchild to 

embrace a relationship and connection with the natural world. Both her stories and her 

actions reflect this powerful connection. Grama is able to take her feelings for nature a 

step further than Grandpa and Grandma by connecting the feelings to stories and values 

of her Abenaki culture. 

Grama touches on the relationship between independence and connection after 

Jamie's mother tells them to drink hot tea before going out into the cold. In a previously 

quoted excerpt. Grama makes a wise observation and a good natured semi-complaint 

about the cycle of life, in which the little children one cares for, eventually grow up and 

then end up caring for their elderly parent or grandparent, even to the point that, "they 

will tell you what to do, too!" Grama seems to suggest that while she misses the 

independence of her youth to some degree, her loving connection with her family and her 

belief in the cycle of life help her accept her increased dependence on others with 

equanimity. 

Grama is willing to use her powerful intuition to help educate and encourage 

Jamie. Her intuition, like that of Abuela of Isla and Babci of Dancing with Dziadziu. is 

mainly revealed through her stories. Besides having the intuition of knowing which 
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stories to tell Jamie, and how and when best to tell them, like Babci, Grama knows that 

she must prepare Jamie for her impending death. As usual, she tries to do this through her 

stories. On their last special day together, while enjoying the beauty of the autumn forest. 

Grama shares a story about the dancing autumn leaves. She ends the story by observing, 

"When I see the autumn leaves, I see my old people and remember that they are still with 

me." She then teaches Jamie the welcoming song, telling her that when she sings it she 

will not be alone. 

Although, at first, Jamie does not accept the idea that Grama will die soon. 

Grama's intuition does prove to be correct. All of these qualities—her intuition, her 

informative but supportive talk, her nurturing, caring involvement in Jamie's life, and the 

value she places on relationships and connections—come together after her death, to help 

Jamie assuage her grief All of these influences join as Jamie sings the welcoming song 

by herself, and then sees and recognizes the significance of the mystical fox. Through the 

symbol of the fox song. Grama's loving influence has extended beyond death to let Jamie 

know that she will never be alone. 

Summary 

In this chapter, I analyzed the eight studied books featuring grandmothers. 

Little Cliffs First Dav of School. The Raft. Halmoni's Day. The Lotus Seed. Isla. 

Dancing with Dziadziu. When Jesse Came Across the Sea, and Fox Song. Using the 

cumulative story analysis technique that I developed, I first analyzed each book regarding 

Cultural Markers and how they were related to the three grandparent roles of Family and 

Cultural Historian, Cultural Role Model, and Expert of Traditions. Next, I identified a 
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Cultural-Sharing Symbol for each book and discussed how they were connected to some 

degree of change and growth in the grandchildren/protagonists. I also noted that the 

Cultural-Sharing Symbols occasionally were related to change and growth in the studied 

grandfathers as well. 

Finally, I analyzed each book regarding Gender Continuum Markers while 

using cumulative story analysis. I investigated how seven Gender Continuum Markers 

were related to the strength and quality of the grandparent/grandchild bonds as 

represented through the three studied grandparent roles. I concluded the analysis of each 

book with a brief discussion of the grandparent's loving bond continuing beyond death to 

possibly influence future generations. 
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CHAPTER 6 

Conclusions and Implications 

I was very fortunate growing up, to have a close relationship with three of my 

grandparents. I was especially close to Granny, my father's mother, who lived with us and 

often took care of me. Grarmy was an inspired gardener, needlewoman and storyteller. As 

an only child, I was often entertained by Granny's stories of growing up on a Kentucky 

farm with ten siblings. While her stories brought me closer to her, they also connected me 

to my book-loving grandfather who died when I was five, my great-grandparents who 

died before I was bom, and many other relatives from the past. I was also close to my 

German mother's parents, Opa and Oma. Quiet Opa shared his love for gardening and his 

pacifist beliefs. Eccentric Oma was anything but quiet. Very dramatic and creative, she 

would take me on tours of her attic and basement to visit and talk to the imaginary people 

who lived there. She was also a wonderful cook. 

These three people did not advance beyond the fifth grade in formal schooling, 

but I learned so much from them. I have shared some of my memories and their stories 

with my children through telling family stories, and I hope to share them with even more 

people by writing about them. I often wonder at the ways that they live on in my children. 

Granny's and Opa's love of gardening lives on in all of my sons. They are all interested in 

plants, while the two eldest majored in botany and ethnobotany in college, one son is also 

an adventurous, creative cook. All of them love books and stories, but they express their 

literacy in different ways. Two are avid readers. Three have been actors. One writes 

fantasy, one writes satire. One is a poet, and one is an environmental and peace activist. 
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Over the years, I have enjoyed remembering my grandparents, whether I am 

holding the memories in my heart, or sharing them through family stories and writing. 

Because these memories are such an integral part of my emotions and thoughts, it seems 

natural that they would influence and inspire my study of children's literature and 

multicultural literature. Almost from the first class that I took, I felt in the back of my 

mind that I would cormect my interest in grandparent/grandchild bonds with my 

dissertation. My experience teaching a course on southwest children's literature, with its 

examples of strong, active grandparents, helped to strengthen my resolve to explore 

grandparent roles in a variety of cultures. My learning experiences in courses dealing 

with social issues and justice in education helped to awaken and strengthen my desire to 

add gender to my study. 

Because my dissertation deals with cultural diversity and the power of story, I 

began my study with the theoretical frames of culture, multicultural education, 

multicultural literature and storytelling. Professional literature on grandparenting helped 

me to focus on the three grandparent roles that became part of my first research question, 

"How do grandparents from a variety of ethnic groups and cultures fulfill their roles as 

Family and Cultural Historians, Cultural Role Models, and Experts on Traditions?" Ideas 

that I gathered from the background reading were interwoven with information on the 

elderly in children's literature, to form my second research question, "How do Cultural 

Markers and Cultural-Sharing Symbols relate to these grandparent roles?", and my third 

research question, "How do the Cultural-Sharing Symbols relate to change and growth in 

the grandchildren protagonists?" In order to add gender to my study, I gathered 
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background information gender and gender issues in children's 

literature. This helped me develop my fourth research question, "How might possible 

gender differences influence grandparents from a variety of ethnic groups and cultures as 

they fulfill their roles as Family and Cultural Historians, Cultural Role Models, and 

Experts on Traditions?", and finally, my fifth research question, "How might Gender 

Markers relate to possible gender differences in the grandparent/grandchild relationship?" 

In order to answer the five research questions I selected 16 multicultural picture 

books to analyze. All of the books featured a strong, mainly positive 

grandparent/grandchild relationship, were published within the last 15 years, and were set 

at least partly in the United States, from about 1900 to the present. I wanted to choose 

books that would represent the rich diversity of today's United States, but was limited 

somewhat because of availability problems. I selected one book featuring a grandfather 

and one book featuring a grandmother from the following ethnic groups, African 

American, Mainstream, East Asian American, Asian American, European American, 

Latino, Jewish American, and Native American. 

Content analysis was the method that I used to analyze the 16 picture books 

and to answer the research questions. I developed a technique I called cumulative story 

analysis, which was related to intertextuality. Cumulative story analysis made it easier to 

organize the data I collected, and to describe my findings. I developed 14 Cultural 

Markers associated with the three grandparent roles to help me analyze the content of the 

16 books and to make comparisons. I also analyzed and compared the 16 Cultural-

Sharing Symbols belonging to the 16 books. Next, I developed seven Gender Continuum 
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Markers to use along with the 14 Cultural Markers to help me compare and analyze the 

16 books for possible differences in how the eight grandmothers fulfilled the three 

grandparent roles, compared to the eight grandfathers. A summary of the major findings 

fi-om this analysis follows. 

Summary of Findings 

These are my major findings in answer to Research Question If "How do 

grandparents from a variety of ethnic groups and cultures fulfill their roles as Family and 

Cultural Historians, Cultural Role Models, and Experts on Traditions," and Research 

Question 2, "How do Cultural Markers and Cultural-Sharing Symbols relate to these 

grandparent roles?" It seems necessary to answer these two research questions together 

because they are very interrelated. 

Roles and Cultural Markers 

I will first describe some major patterns related to how the grandparents in the 

studied books fulfilled the three grandparent roles and how these were connected to the 

14 Cultural Markers. It is noteworthy that several books depicted grandparents fulfilling 

all three roles in almost equally powerful ways. The two European American books. Coal 

Mine Peaches and Dancing with Dziadziu, epitomized this type of book since they both 

contained examples of all 14 possible Cultural Markers. The two Native American books. 

Forbidden Talent and Fox Song, contained almost as many Cultural Markers, differing 

only in the number of tradition markers. The European American books used all 8 

possible tradition markers, while the Native American books used six and seven 

respectively. The Jewish American book. The Always Prayer Shawl, featured a 
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grandfather fulfilling all three roles almost equally and used all possible Cultural 

Markers, except for one tradition marker. 

The grandparents in the remaining 11 books differed in that they favored one or 

two of the grandparent roles, rather than fulfilling all three almost equally. The role of 

Family and Cultural Historian was favored in only two books, Halmoni's Day and Isla. 

However, two more books, Tambourine Moon and So Far from the Sea, featured 

grandfathers whose roles as Family and Cultural Historian and Cultural Role Model were 

equally strong. It is interesting that storytelling by the grandparent was very important in 

these four books, as well as in the five books depicting grandparents equally fulfilling all 

three roles. The grandparents in five books favored the role of Cultural Role Model. 

These included both Mainstream grandparents in Butterfly House and The Raft plus the 

grandparents in Nim and the War Effort. Little Cliffs First Day of School and When 

Jessie Came Across the Sea. One book, Farolitos for Abuelo. featured a grandfather 

whose roles as Cultural Role Model and Expert on Traditions were equally powerful. 

While Cultural Markers for tradition were present in all 16 books, the Expert on 

Traditions role alone was not favored by any of the grandparents. I will next discuss how 

some of the Cultural Markers were related to the three grandparent roles. 

It is significant that several Cultural Markers were present in all 16 of the 

studied books. These were: Continuity, Sense of Place, Sharing Wisdom and Sharing 

Values. While all four of these Cultural Markers were portrayed very strongly, Continuity 

was probably the most powerful. The Cultural Marker Sense of Place, was also a 

powerful but varied presence in every book. It could be ftirther defined as love and 
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respect for nature in general, rather than just for one's current or original dwelling place. 

Seven grandparents and two grandchildren emigrated or moved, either during the story, 

as in When Jessie Came Across the Sea, or before the present story, but depicted through 

flashbacks or stories within stories, as in The Lotus Seed. The grandparents who 

emigrated or moved, while happy to be in their new homes, often expressed some 

nostalgia for the lands they left behind, and this was shared with their grandchildren 

through stories. Love of nature and their native places was especially strong in the two 

Mainstream grandparents and the grandparents of Farolitos for Abuelo and Fox Song. 

who did not move, but seemed to spend their lives in the same place, whether it was a 

lovely garden, the northeastern forest, or northern New Mexico. While the Cultural 

Markers Sharing Wisdom and Sharing Values were strongly present in every book, 

Sharing Wisdom was especially strong in grandparents in the two Mainstream books, the 

two Latino American books, and the two Native American books. 

The Expert on Traditions role, while present to some degree in every book, 

varied greatly, from Grandpa of Butterflv House and Grandma of The Raft, with only one 

and three tradition markers respectively, to the two European American grandparents, 

who were described with all eight. It may be significant that the two Mainstream books 

had fewer tradition markers than most of the other books. It is possible that the authors 

of the Mainstream books consciously or unconsciously perceived that young readers 

might already be so familiar with many traditions associated with Mainstream culture that 

it was not necessary or advisable to portray many of these. It also seems possible that 

authors writing about less familiar cultures might have consciously or unconsciously 
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perceived a need to include and describe more traditions in their books, both to improve 

their young readers' understanding of the culture portrayed and to help make their books 

more lively, informative and authentic. 

When considering which individual tradition markers seemed most significant, I 

not only counted how often a marker appeared in a book's text and illustrations, but also 

made a more subjective judgment concerning my impression of a marker's strength and 

importance in each book. I found that the Arts and Crafts marker seemed most significant 

since it was the only tradition marker to appear in all 16 books. It was an especially vital 

marker for the two Mainstream books, since it was the only tradition marker to appear in 

one, and was definitely the strongest of the other book's three tradition markers. The plots 

and themes of both Mainstream books revolved around the arts and crafts activities that 

the grandparent and grandchild shared. Arts and Crafts tradition markers were also 

prevalent and powerful in both European American books, both Latino books and both 

Native American books. The presence of Arts and Crafts markers in these books differed 

somewhat from those in the Mainstream books in that these groups also contained from 

four to seven other tradition markers, some of which equaled or surpassed those of the 

Mainstream books in strength. 

The Language tradition marker seemed the next most significant. It appeared in 

every book except the Mainstream books and was especially prevalent and powerful in 

both African American books, Halmoni's Day. Nim and the War Effort, and When Jessie 

Came Across the Sea. The ways that the Language markers were used differed 

significantly. In the African American books the Language markers reflected the 
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authentic dialect that was present in a natural way throughout both books. In the other 

three books, however, the Language markers reflected the books' plots and themes, which 

also included some cultural tension. 

Life Stages Recognition markers were the third most significant tradition 

markers. They were prevalent and powerful in both European American books. So Far 

from the Sea. Farolitos for Abuelo. Little Cliffs First Day of School and Fox Song. Once 

again, these tradition markers were used in different ways. Little Cliffs First Day of 

School revolved around one stage of life, while the Life Stages Recognition tradition 

markers in the other books were part of a wider variety of tradition markers. The Life 

Stages Recognition tradition markers in four books revolved around the grandchild trying 

to accept the death of the grandparent. 

Cultural-Sharing Symbols 

More than half of the Cultural-Sharing Symbols were part of the book's title, or 

actually were the titles, and most symbols appeared regularly throughout the books. Fox 

Song differed somewhat, as the two symbols of the mystical fox and the welcome song 

did not come together until the end of the book to form the actual fox song symbol. The 

Cultural-Sharing Symbols used in So Far from the Sea and When Jessie Came across the 

Sea, the cub scout scarf folded on the grave and Jessie's mother's wedding ring, were less 

obvious than some of the others because they did not appear in the titles. The farolito 

symbol from Farolitos for Abuelo. while part of the title, was rather similar to these two 

symbols, since it only appeared near the end of the book, in a rather dramatic way. 

It is significant that both the farolito symbol and the cub scout scarf symbol 
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represented the grandchildren's desires to honor and celebrate their dead grandfathers by 

creating their ovm traditions reflecting the values that they learned from their 

grandfathers. Both Cultural-Sharing Symbols appeared at the end of the books, and both 

were placed on, or near the grandfather's grave. The fact that Laura was able to create a 

new tradition so similar to the one created by Luz, is touching evidence of the power of 

story. Luz lived in the same house as her grandfather, but Laura's grandfather died long 

before she was bom. Through the power of her father's stories, she was still able to feel 

close to her grandfather, and to appreciate his values. 

Some of the Cultural-Sharing Symbols were more subtle than those that 

appeared in the books' titles. Grandfather's crossed flags lapel pin, and Cliffs despised 

new green cap were examples of this kind of Cultural-Sharing Symbol. Both symbols 

appeared in several illustrations, including on the dust jackets, and were mentioned 

several times throughout the stories. Both symbols also represented the cultural tension in 

the books, which was resolved by the books' conclusions. 

The Cultural-Sharing Symbols in all 16 books very successfully represented the 

strong grandparent/grandchild bond, the ways that this bond led to the sharing of family 

and cultural stories, values and traditions, and the ways they encouraged some degree of 

growth in the grandchildren as the books unfolded. 

Change and Grovv1:h of Characters 

These are my major findings in answer to Research Question 3, "How do the 

Cultural-Sharing Symbols relate to change and growth in the 

grandchildren/protagonists?" 



The grandchildren in all 16 books underwent some degree of change and 

growth by the ends of the stories, although the extent and type of change and growth 

differed somewhat between books. In Butterfly House. So Far from the Sea. Farolitos for 

Abuelo. Dancing with Dziadziu and Fox Song, the grandchildren learned how to accept 

loss by the end of the book. Like the girl in Butterfly House, they learned that it was all 

right to feel sad about the loss and to express their sorrow; but like Luz, in Farolitos for 

Abuelo. they learned that life must go on, and like Jamie, in Fox Song, that their 

grandparent will always be with them; that they will continue to live in memories and 

stories. In all of these books, except Butterfly House, their loss was the death, or 

approaching death of their grandparent. Laura of So Far from the Sea experienced the 

added challenge of learning to accept her grandfather's tragic death, without bitterness, 

but without condoning its injustice. 

The grandchildren of Tambourine Moon. Little Cliffs First Day of School. The 

Raft. Dancing with Dziadziu. and When Jessie Came Across the Sea, all grew in courage 

and/or confidence as the stories progressed. In a similar way, the grandchildren of Coal 

Mine Peaches. The Always Prayer Shawl. The Lotus Seed and Isla, grew in appreciating 

their grandparent's courage, philosophy and culture. Most of them also planned to share 

their grandparent's stories, values and/or traditions with their own children and 

grandchildren. It is interesting that Laura and Luz, in spite of having very different 

relationships with their grandfathers, both grew by expanding on a tradition related to 

their grandfathers; in effect, creating a new tradition to honor their grandfathers' 

memories and spirits. 
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In several books, Nim and the War Effort. Forbidden Talent and Little Cliffs 

First Day of School, both grandchild and grandparent grew in understanding and mutual 

appreciation after experiencing some degree of cultural tension throughout the story. The 

grandfathers in the first two books, while not denying the importance of the cultural 

values and traditions that they were intent on promoting in their grandchildren, became 

somewhat less rigid and strict about enforcing them as they learned to better understand 

their grandchild's feelings and perspectives. Mama Pearl, after finally wirming her 

struggle to get Little Cliff to school, learned to better understand why he so dreaded 

going in the first place, and in a poignant denouement learned that her joy and relief at 

winning her struggle would be mixed with the sadness of letting Cliff move on to a more 

independent stage of life. 

Gender Differences 

I will next briefly discuss my major findings in answer to Research Question 4, "How 

might possible gender differences influence grandparents from a variety of ethnic groups 

and cultures as they fulfill their roles as Family and Cultural Historians, Cultural Role 

Models, and Experts on Traditions?" 

I will first discuss some gender influences on grandparent roles within cultures. 

Regarding which of the three grandparent roles was the strongest, I found that all three 

roles were almost equally powerful in both books featuring European American 

grandparents and both books with Native American grandparents. Both Mainstream 

grandparents most strongly fulfilled the Cultural Role Model role. While the Historian 

role alone was not favored by any of the grandparents, storytelling was the main theme 
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for both of the European American grandparents. Both of the Mainstream grandparents 

told only personal stories. 

Looking at some of the Cultural Markers, I found that Sharing Wisdom was 

especially strong in both books about Mainstream grandparents. Latino grandparents and 

Native American grandparents. The related cultural marker, sharing values was especially 

powerful in both African American, East Asian American, Asian American, European 

American and Jewish American books. Regarding some of the individual tradition 

Cultural Markers, Language was the outstanding tradition marker in both African 

American books, while powerful and prevalent Spirituality tradition markers united both 

Native American books. Mainstream grandparents, European American grandparents and 

Latino grandparents all snared Strong Arts and Crafts tradition markers, while European 

American grandparents also shared powerful Life Stages Recognition tradition markers. 

The fact that some of the grandparents shared many Cultural Markers suggests that, at 

least in the 16 studied books, there are more gender similarities than differences. I next 

discuss some gender differences and similarities across cultures. 

On comparing grandparent roles and Cultural Markers across cultures, I found 

even more gender similarities than I did while making comparisons within cultures. An 

equal number of grandfathers and grandmothers fulfilled all three roles almost equally, 

and were portrayed with the Cultural Markers of Personal Stories, Family Stories, 

Continuity, Sense of Place, Sharing Wisdom, Sharing Values, Language, Arts and Crafts, 

Music, and Life Stages Recognition. An almost equal number of grandfathers and 

grandmothers most strongly fulfilled the Family and Cultural Historian role, the Cultural 
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Role Model role, the Historian and Expert on Traditions role, and the Role Model and 

Expert on Traditions role. Also, almost the same number of grandfathers and 

grandmothers were described with Spirituality tradition markers. The only significant 

seeming differences appeared with the tradition markers for Dress, Food, and Holidays. 

There were almost twice as many Dress and Food tradition markers in the grandmother 

books as in the grandfather books, while the grandfather books had four times as many 

Holiday tradition markers. The fact that more grandmothers were engaged in more dress 

and food related activities seems to conform to female stereotypes. However, the 

European American grandfather book challenges this stereotype since food is one of its 

most powerful tradition markers. The greater number of Holiday tradition markers in the 

grandfather books is not easily explained and could well just be an example of chance 

resulting from plot necessities. In any case, there were definitely more gender similarities 

than differences when the books were analyzed across cultures, just as there were when 

they were compared within cultures. 

Gender Markers 

Finally, I now briefly discuss my major findings in answer to Research 

Question 5, "How might Gender Markers relate to possible gender differences in the 

grandparent/grandchild relationship?" It seems advisable at this point to reiterate the fact 

that seven Gender Continuum Markers I developed and used should not be viewed as 

dualities. My findings reinforced my belief that the Gender Markers tend to be 

interwoven rather than mutually exclusive. 

I will first consider how some Gender Markers might have revealed differences 
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in the grandparent/grandchild relationship across cultures. Because so many of the 

grandparents were described with the same Gender Markers, it seems reasonable to first 

discuss the gender markers that were common to most of the grandparents, and then to 

discuss some of the main differences. Regarding the Involved/Distant continuum, all of 

the grandparents definitely fell within the Involved side. In spite of the fact that the 

grandparents differed greatly as to their geographical closeness to their grandchildren, all 

of them were as emotionally involved as was possible in their situation, in spite of 

geographical or health limitations. 

All of the grandparents seemed comfortable expressing their feelings at least 

some of the time. The Asian American and Native American grandfathers differed 

somewhat in that at times they tried to hide their feelings, but were not always completely 

successful. In both cases, the illustrations revealed a half smile or twinkling eyes showing 

that Grandfather was secretly amused in spite of his scolding. Regarding the Nurturing, 

Caring/Authoritarian continuum, all of the grandparents were strongly nurturing and 

caring, although they had different ways of showing their feelings, ranging from hugs and 

kisses, to smiles and pats on shoulders. Illustrations were especially important as they 

revealed a grandparent's body language, while the text provided affectionate dialogue. 

While most of the grandparents displayed an easy-going, rather than an authoritarian 

manner, the Asian American grandfather. Native American grandfather, and Afi-ican 

American grandmother often combined an authoritarian manner with caring, nurturing 

feelings and actions. 

Regarding the presence of intuition in the grandparent/grandchild relationship, 
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most of the grandparents were extremely intuitive, and did not hesitate to act on their 

intuition relating to their grandchild's emotional, educational, spiritual and physical 

needs. These intuitive moments were often vital to the story as they helped to forge and 

strengthen the grandparent/grandchild bond. Granddaddy from Tambourine Moon knew 

exactly which family story he should tell to help Noni allay her fears, while Grandma of 

The Raft knew exactly when to give Nicky the crayons and life jacket that would help 

him develop creativity and love of nature. Once again, the Asian American and Native 

American grandfathers and the African American grandmother differed somewhat. These 

grandparents, perhaps more realistically, did not always understand or appreciate their 

grandchildren's motives or viewpoints, even though they truly loved them. This conflict 

informed the plot in these books, and both grandparent and grandchild changed and grew 

by the end of the book, as they came to better understand and appreciate each other. 

All of the grandparents strongly valued relationships and connections. Both 

Mainstream grandparents and both Native American grandparents were portrayed with 

few other characters besides the grandparent and grandchild, so the 

grandparent/grandchild relationship was strongly emphasized, as well as a strong bond 

with nature. The other books also emphasized this relationship, but there were also more 

relationships with other people. This Gender Marker was definitely not mutually 

exclusive, since all of the grandparents also valued independence. It was interesting that 

most of the grandmother books seemed to value independence even more than the 

grandfather books. Most of the grandmothers actually encouraged their grandchildren to 

be more independent, as in The Raft and Fox Song, or served as models of courage and 
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independence, as in The Lotus Seed and Isla. 

There was even less variation between genders when it came to 

grandparent/grandchild talk, than there was regarding the other Gender Markers. All of 

the grandparents usually used a mixture of supportive and informative talk. They often 

imparted information as they told personal and family stories and shared wisdom and 

values, but their talk was supportive in that they usually told the stories and shared 

the information and values that their grandchildren needed to hear, when they most 

needed to hear them. Their manner of talking also tended to be supportive and included 

sensitive silence, as they paused regularly to listen to their grandchildren The three more 

authoritarian grandparents, the Asian grandfather, Native American grandfather, and 

African American grandmother, used both kinds of talk, and sometimes paused to listen 

to their grandchildren, but tended to use more informative talk and less supportive talk 

than the other grandparents. 

All of the grandparents used confident, rather than hesitant talk. Only Mama 

Pearl used slightly hesitant talk when she first began coaxing Cliff out from under the 

house; but she quickly reverted to her usual confident talking self. 

To summarize, most of the grandparents were portrayed with Gender Markers 

that were closer to what would be considered the traditionally feminine side of the 

continuum for the first four Gender Marker Continuums. Only the Asian American 

grandfather, Native American grandfather, and African American grandmother differed 

by being more authoritarian and somewhat less intuitive. Only the two grandfathers often 

tried to hide their feelings. All of the grandparents valued both independence and 
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relationships, used a mixture of both supportive and informative talk, and were not 

hesitant, but confident, as they shared stories, values traditions, and above all, love, with 

their grandchildren. 

Implications of Research 

After examining the 16 picture books and determining the findings of this 

dissertation, I developed the following implications for publishers, writers and 

illustrators, teachers, librarians, parents and researchers. 

Implications for Publishers. Writers and Illustrators 

Working on this study has strengthened my belief that publishers should 

encourage more writers and illustrators to create books featuring strong, believable 

grandparent characters from a variety of cultures. Since the United States is becoming an 

increasingly diverse country, an effort should be made to create books reflecting this 

growing diversity. Children of all ethnic groups should be able to see themselves and 

their families reflected in authentic, entertaining children's books. While we still need 

more good books by and about the larger, more established groups, like African 

Americans and Latinos, we especially need more authentic books by and about newer or 

more under-represented groups, such as individual Asian American and Native American 

groups. I was forced to broaden the studied cultures in my dissertation because of this 

under-representation. Other ethnic groups that are severely neglected in children's 

literature are the Pacific Islanders, the Inuit, and cultures of the Middle East. My study 

has reinforced my opinion that publishers should find and encourage new writers and 

illustrators who are insiders within these ethnic groups and cultures. It has also 
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demonstrated that at least a few authors and illustrators, such as Eve Bunting and Chris 

K. Soentpiet, are able to create sensitive books about cultures outside of their own. 

Since the United States is also becoming an older country with more and more 

people living to the age of grandparenthood and beyond, more books with strong, 

believable, elderly characters would reflect this demographic trend. Such books would 

also reflect the reality that many grandparents of today tend to be more active than 

grandparents of the past because of improved health and other social factors. Thus, books 

and their illustrations should not overly emphasize grandparents who are ill, or physically 

or mentally weak. Publishers, writers and illustrators might seriously consider Rudman's 

criteria for the portrayal of the elderly in children's books. They should not go to the other 

extreme and completely ignore the possibilities of sickness and death; but it seems best, 

at least for the picture book audience, to portray these realities in an upbeat positive way. 

ITie several books in my study that dealt with these subjects treated them in this manner. 

Besides reinforcing the value of good multicultural and anti-ageist books, the 

books in my study also presented a variety of grandparent/grandchild relationships that 

challenged many gender stereotypes. Most of the studied grandfathers were portrayed 

with traditionally feminine qualities of involvement in their grandchild's life, easily 

expressing feelings, and being nurturing, caring and intuitive. Even the two more 

authoritarian grandfathers also showed the more feminine qualities of being involved and 

nurturing. They also changed somewhat by the end of the book, becoming more 

understanding and flexible. All of the grandparents blended traditional gender dualities as 

they valued both independence and relationships, and used a mixture of informative and 
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supportive talk. Writers and illustrators should consider creating, and publishers should 

consider publishing more gender-challenging books like those in my study. Books like 

these would potentially help to liberate young readers and listeners of both sexes. 

Working on my study helped me develop' some culture, age, and gender related 

recommendations for publishers, writers and illustrators. First, regarding culture, I do not 

believe that books must feature grandparents portraying all, or even most of my studied 

Cultural Markers. While I greatly admire the cultural richness of books like Coal Mine 

Peaches that skillfully used all or most of the 14 Cultural Markers, it is not necessary, or 

even advisable, for all books to conform to this pattern. Well-written, authentic, 

entertaining books that contain and emphasize only a few Cultural Markers, like 

Tambourine Moon, can be equally powerful and valuable. Writers should always 

remember that a good story is of the utmost importance. Certain stories will lend 

themselves to a portrayal with many Cultural Markers, while other stories will be better 

told using only a few. Publishers should strive to maintain a balance between 

encouraging certain qualities in books and being overly prescriptive and limiting. 

Similarly, while I consciously chose books for my study that featured strong, 

mainly positive grandparent/grandchild relationships, several books included cultural 

tension and conflict. It is important to promote these kinds of books, along with those that 

seem more idealized, for several reasons. Since they are more realistic, it is likely that 

more children and parents will be able to identify with them. Also, these more complex 

books will be appropriate for a wider audience than the average picture book. They might 

promote critical thinking and worthwhile discussions, as the children respond 
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to the stories and characters. 

In a similar vein, while we definitely need more books portraying grandparents 

in a non-stereotyped manner, it is unrealistic and unwise to insist that grandparent 

characters should never be ill or near death. Several books in my study dealt with a 

grandparent and grandchild facing the grandparent's impending death in a courageous 

way, or a grandchild struggling to accept a grandparent's death. However, illness and 

death were not the most important parts of the grandparent/grandchild relationship. In 

every case, this bond remained strong and vital in spite of death. The power and 

continuity of a grandparent's love, which was often revealed as they shared, stories, 

values and traditions, was not diminished by physical separation or death. This consoling 

reality might benefit children and their parents as they face a similar experience in their 

own lives. 

Regarding the portrayal of gender roles, I admire the way that the studied 

books tended to fulfill Westheimer's request for "warm, caring, concerned, and involved 

men who can serve as a vital reminder that real men care for their families"(p.60). 

However, I do not recommend that publishers and writers try to reach this goal by 

indiscriminately assigning traditional feminine traits to all grandfathers, and reserving all 

traditionally masculine traits to all grandmothers. This kind of well-meaning overkill 

would result in characters that are simplistic, awkward and unrealistic. Instead, like some 

of the characters in the studied books, we might try to move beyond rigid gender 

differences and dualities. Most of the studied grandparent/grandchild bonds seemed to 

exist beyond gender limitations, combining and adapting some of the best traits of both 
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free to choose qualities from both sides of the Gender Marker Continuum. 

I feel some hesitation in advocating this type of book, even though I believe 

that there should be more books that portray and encourage gender equity. 1 hesitate 

because I also admire books like Nim and the War Effort that portrays a traditional, 

authoritarian grandfather, who, when challenged by his granddaughter for more personal 

freedom and understanding does eventually become more flexible and understanding. 

While this book does have a feminist message, it is presented in a realistically subtle, but 

powerful way. A danger in creating books that are too idealistic is that they might seem 

too unrealistic for readers. Another possible weakness is that characters that are already 

too close to perfect might seem bland and uninteresting because there is less reason for 

conflict in the plot, and less chance for character change and growth. 

Implications for Teachers. Librarians and Parents 

I agree with Short (2001) that teachers should connect gender issues in 

children's books to critical literacy. Teachers, librarians and parents can oppose gender, 

age, and cultural stereotypes, but they should do this in ways that challenge and 

encourage rather than dictate. Short describes several strategies that should encourage 

critical literacies. These include literature circles with text sets and paired books, book 

displays, read-alouds, and informal conversations and recommendations. All of the books 

in my study would be good choices for these strategies, and could be used by teachers, 

librarians and parents. Many of the studied books can be used successfully with older 

children, as well as the more usual picture book audience. 
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Teachers and librarians can enlist the cooperation of parents, grandparents, 

other family members, and elderly friends and neighbors to help students create and 

participate in activities and programs celebrating cultural diversity, and freedom from age 

and gender stereotypes. Books such as those in my study could contribute to preparations, 

and actually make up part of these activities and programs. For example, students' 

grandparents and/or other elderly relatives, friends or neighbors could be invited to 

classroom and libraries to share experiences such as storytelling, read-alouds, recording 

oral history, neighborhood mapping, and activities involving music, drama, arts and 

crafts, cooking, games and holiday celebrations. 

Teachers, librarians and parents can help students prepare for these visits and 

activities by reading and discussing good multicultural grandparent books in order to help 

students to become more sensitive and knowledgeable about the cultures that will be 

represented. Reading and discussing these books could also help prepare them for age 

and gender issues that might arise. The books could also be attractively displayed in 

classrooms and libraries, both before and after the visits. These displays could include 

book reviews written by teachers, librarians, parents and/or students, and related artwork 

created by students and visitors. Related read-alouds and discussions could be used after 

the visits to help participants reflect on the visits and events, and possibly to start 

planning follow-up events and activities. Teachers and librarians could help students 

thank the visitors with notes and drawings. 

It is hoped that these kinds of multicultural book- related experiences will help 

build and maintain bridges of understanding and appreciation between ethnic groups. 
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young and old, male and female, and school and home. It is important that parents feel 

part of multicultural and anti-ageist, anti-sexist goals, so that they do not feel that schools 

are forcing strange ideas and practices on them and their children. These kinds of 

cooperative, school/library home activities would also have the value of helping parents 

identify and use good multicultural, non-sexist, non-ageist books to share with their 

children at home. Teachers and librarians should be careful not to impose these books 

onto families, but should remember to seek suggestions and opinions from parents and 

grandparents. If they seem willing and interested, perhaps some parents and grandparents 

could serve as informal advisors regarding the authenticity and appropriateness of how 

their culture is portrayed in individual books being considered for school use. 

Besides providing book reviews for students and parents, teachers and 

librarians should try to read many reliable review sources themselves while choosing 

multicultural books to buy and use in the classroom and library. They should read the 

more general children's book review sources, but also make a special effort to find, read 

and use review sources that specialize in critiquing multicultural and non-sexist, non-

ageist books. They should note that the more general sources often devote an issue, or 

section of their journal to multicultural books, or books that promote gender equity. 

Teachers and librarians could also benefit from forming their own informal book review 

and discussion groups that could include and even focus on these kinds of books. They 

could also share some of their favorite reviews with parents and grandparents through 

school/family newsletters. 

Criteria For Evaluating Multicultural Books About Grandparents 
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To begin with, all books should meet the general qualifications for good 

children's literature. They should be well-written, entertaining, have strong 

characterization and a worthwhile theme that children can relate to. In picture books, the 

illustrations are usually as important as the text, but the illustrations should compliment 

and enhance the text without overwhelming it. Grandparent books should also follow the 

guidelines for good multicultural literature. They should be authentic, without 

stereotypes or misrepresentations, and they should promote justice and celebrate 

diversity, without being didactic. 

Grandparents, like the elderly in general, should not be portrayed in 

stereotyped or demeaning ways. Books about grandparents should reflect the wide variety 

of grandparents in the real world. They should reflect the wide age range of grandparents, 

which can range from middle aged to very elderly. Books should also reflect the wide 

variety of ethnicities, classes, and life-styles of United States grandparents. All levels of 

health and physical and mental activity should be portrayed, but a grandparent's sickness, 

weakness or death should not be presented as inevitable. While a grandparent's' illness or 

death may be a part of some books, it should not seem like the most important part of the 

grandparent/grandchild relationship. Grandparents should be realistic, believable 

characters, and not overly saintly or idealized. Above all, they should be portrayed as 

individuals, before grandparents. Illustrations should also be realistic and believable, 

depicting a variety of diverse grandparents as individuals. 

More books about grandparents should challenge gender stereotypes and 

limitations, but this should be done in a subtle, non-didactic way. Instead of 
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feminine qualities to grandfathers, it would be better to portray grandparents of both 

sexes who are free to choose qualities from both sides of the gender continuum, and who 

thus are able to move beyond gender limitations, at least in some aspects of their lives. 

Not all books should portray the grandparent/grandchild bond as being 

completely positive and free of stress. Some books should depict a relationship that 

includes some cultural tension, or other conflict to be resolved. Also, conflict resolution 

does not have to be easy or complete. The grandparent grandchild bond can be portrayed 

as powerful and loving, without being unrealistically perfect. 

It might be helpful to consider the following questions while selecting 

multicultural picture books about grandparents. 

• Does the book meet general standards for good multicultural children's literature? 

• Are featured grandparents portrayed in respectful, non-stereotyped ways? 

• Does the book help reflect the wide variety of ethnicities, classes, lifestyles, ages, 

health levels and physical/mental abilities of grandparents in the United States? 

• Are grandparents portrayed as realistic individuals rather than overly idealized saints? 

• If physical or mental weakness, illness or death of a grandparent is portrayed, is it 

over-emphasized or made to seem inevitable? 

• Do grandparents challenge gender stereotypes and limitations in subtle, non-didactic 

ways? 

• Do illustrations depict the diversity and individualism of grandparent characters in 

respectful, non-stereotyped ways? 
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Implications for Researchers 

There are many ways that my study could be adapted, expanded, and 

continued. As I mentioned earlier, it is possible, and might even be advisable to develop 

and use different Cultural and Gender Markers. Because I oppose an emphasis on gender 

dualities, I recommend that new gender markers should also be viewed as continuums, 

rather than opposites. Considering gender, my study could be expanded by considering 

the gender of the grandchildren, instead of just the grandparents. Do grandparents tend to 

treat grandsons differently than granddaughters? My study only compared grandmothers 

interacting with a grandchild with grandfathers interacting with a grandchild without 

considering the sex of the grandchild. My study could also be expanded by considering 

the gender of the book's author. Do male authors tend to portray grandmothers differently 

than a female author would, and vice versa? 

My study could also be adapted by analyzing more and/or different books. 

While my study only included books featuring a single, or dominant grandparent, 

interacting with a single or dominant grandchild, there are books emphasizing a 

grandparent couple, and these could be included. My study only included picture books, 

but a similar content analysis, using cumulative story analysis, could be done using 

multicultural novels that contain a strong grandparent/grandchild relationship. 

Since more and more good multicultural books are being written and published, 

future studies could analyze grandparent/grandchild roles in these new books, when 

possible. I hope that more books will be published portraying a variety of Asian 

American and Native American cultures. Among other benefits, it would be possible for 
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studies to be more culturally specific. I hope that in the future there will be enough good 

books about Abenaki culture, for example, so that a study could include books featuring 

both an Abenaki grandmother and an Abenaki grandfather. 

My study could also be expanded by including grandparent books representing 

world cultures. My study was only concerned with ethnic groups and cultures within the 

United States. It could be very beneficial to broaden the study to a more global focus. A 

future study could also be broadened within the United States by including cultures such 

as Hawaiian, Inuit, or Appalachian, for example. My study could be broadened 

historically by focusing on books set further back than 1900, since my study focused on 

books set around 1900 or later. 

While not the main focus of my study, an interesting gender-related insight was 

revealed by the tendency for many of the studied grandparents to become somewhat more 

androgynous in their later years. Most of the grandfathers were portrayed with non

verbal Gender Continuum Markers that were closer to the traditionally feminine side of 

the gender continuum, while most grandparents use a blend of verbal Gender Continuum 

Markers. Some of the grandmothers, such of Grama of The Raft, seemed to represent an 

almost ideal blend of androgynous characteristics. This tendency toward androgyny in 

later years conforms to many sociological and psychological studies such as the one 

described by Livson (1976) that concluded that the needs and duties of young adulthood 

and parenting tend to emphasize gender differences, while as people grow older, 

"changes in life tasks and time perspective shake up old patterns and allow new ones to 

form." (p. 12). It might be worthwhile for future researchers to further explore the 
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relationship of androgyny and the elderly to children's literature. 

I developed a technique I called cumulative story analysis to help me organize 

and analyze the detailed, complex data generated by my study. It differs from the usual 

way of conducting content analysis in that I discuss and analyze each book in a holistic 

way, rather than taking one category at a time (such as Arts and Crafts, for example) and 

discussing it across all 16 books. My cumulative story analysis seemed like the most 

natural and reasonable way for me to conduct content analysis, possibly because of my 

literacy background as a writer, reviewer, and librarian. While I realize that this 

technique may not be best for every study or for every researcher, it might be worthwhile 

to see if cumulative story analysis could be used with other qualitative content analysis 

research. This technique could possibly be used to organize and analyze other subjects 

besides culture, gender, or children's literature. If other researchers tried using my 

cumulative story analysis technique on other content analysis studies, they would 

probably change and refine the technique in beneficial and creative ways. 

Throughout my study I tried to resist the temptation to over-generalize about 

my findings. Since I only included two books from each culture, and some of the studied 

cultures were broader than I would have liked, I knew that I could not reasonably draw 

hard and fast conclusions from my findings. I did note and discuss the fact that both 

Mainstream grandparents were portrayed with significantly fewer tradition Cultural 

Markers than the other studied grandparents. I included a theory as to why this might be 

so, but I know that I cannot expand this theory to apply to all, or even most Mainstream 

grandparent books. In a similar way, I noted that the Asian American and Native 
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American grandfathers, and the African American grandmother were the only studied 

grandparents that were authoritarian, as well as nurturing, and less intuitive than the other 

grandparents. I know that this is not nearly enough information to justify making 

generalizations about possible culture and gender influences. However, I do believe that 

it is significant that most of the studied grandparents did not seem to be stereotyped 

regarding gender roles. Most of them reflected a blending of gender traits, while leaning 

more toward the feminine side of the Gender Marker Continuum. My remaining question 

is, assuming that a future researcher continued this, or started a similar study using many 

more books, at what point would it be reasonable to begin making generalizations about 

culture, gender, and grandparent roles in the grandparent/grandchild relationship? 

Conclusion 

I learned a great deal from working on this dissertation. One of the things that 

struck me as most significant and moving in the studied grandparent/grandchild 

relationships was the strength of continuity. The power of grandparent love was 

strengthened through sharing stories, values and traditions. This loving bond survived 

misunderstandings, growing up, and even death. It would last even beyond the lives of 

the grandchildren as they, in turn, shared what they learned and experienced with their 

children and grandchildren. Encouraged and inspired by the wonderful books that 1 

studied, I hope that I will be able to apply some of what I have learned to the creation of 
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and traditions that my grandparents shared with me. Above all, I have learned that 

continuity is the bridge that links the past to the future. Stories, values and traditions 

travel that bridge with me as I move through my life remembering and loving my 

grandparents and all that we shared. Now I carry their wisdom with me, to share with my 

children and grandchildren. 

Writing this dissertation has been like a journey for me. Now that I am at the 

end of the journey, I feel like the weary old traveler in my grandmother's bridge-builder 

poem. As I pause and look back, the wisdom and knowledge that I have learned from my 

parents and grandparents looks like a bridge. I have tried to strengthen the bridge with my 

own ideas and interpretations, but I know that most of that bridge really consists of the 

knowledge and love of all who have gone before me. When I think of the approaching 

young traveler in the poem, sometimes he seems like myself when 1 was younger and 

inexperienced. More and more, however, the traveler seems like the young people in my 

life my students, my children and my future grandchildren. I hope that the bridge that I 

worked on will help them on their journeys. 



243 

REFERENCES 
Banks, J. A. (2001). Cultural diversity and education: foundations, curriculum, 

and teaching. Boston: Allyn and Bacon. 

Cai, M. (1998). Multiple definitions of multicultural literature: is the debate 
just "Ivory Tower" bickering? The New Advocate. 11(4), 311-324. 

Carney, T. F. (1972). Content analysis: a technique for systematic inference 
from communications. Winnipeg: University of Manitoba Press. 

Coles, R. (1989). The call of stories: teaching and the moral imagination. 
Boston: Houghton Mifflin. 

De Mello, A. (1988). Taking Flight: a book of story meditations. New York: 
Doubleday. 

Edelman, H. (1999). Mother of my mother: the intricate bond between 
generations. New York: Dial. 

Fox, M. (1993). Men who weep, boys who dance: the gender agenda between 
the lines in children's literature. Language Arts. 70, 84-88. 

Gilligan, C. (1993). In a different voice: psychological theory and women's 
development. Cambridge, MA: Harvard University Press. 

Harris, V. J. (1996). Continuing dilemmas, debates, and delights in 
multicultural literature. The New Advocate. 

Harris, V. J. (Ed.). (1992). Teaching multicultural literature in grades K-8. 
Norwood, MA: Christopher-Gordon. 

Heine, P., Inkster, C. et. al. (1999). Talking about books: strong female 
characters in recent children's literature. Language Arts. 76(5). 

Kack-Brice, V. (Ed.) (1995). For she is the tree of life: grandmothers through 
the eyes of women writers. Berkeley, CA: Conari Press. 

Kamberlis, G. Sc Scott, K. D. (1992). Other people's voices: The coarticulation 
of text and subjectivities. Linguistics in Education. 4(3), 359-404. 

Katz, C. (1978). Outcasts and renegades: Elderly people in current children's 
fiction. The Hornbook Magazine. 316-321. 

Kohl, H. (1995). Should we bum Babar?: Essays on children's literature and 



244 

the power of stories. New York: The New Press. 

Lave, J. & Wenger, E. (1991). Situated learning: legitimate peripheral 
participation. New York: Cambridge University Press. 

Lee, H. (1997). Still life with rice. New York: Touchstone Press. 

Lehr, S. (Ed.). (2001). Beauty, brains and brawn: the construction of gender in 
children's literature. Portsmouth, NH: Heineman. 

Lempke, S. D. (1999). The faces in the picture books. The Hornbook 
Magazine. 

Lewis, C. (2001). Literary practices as social acts; power, status and cultural 
norms in the classroom. Mahwah, NJ: Lawrence Eribaum. 

Livson, F. B. (1976). Coming together in the middle years: A longitudinal 
study of sex role convergence. Paper presented at the Conference of the Gerontological 
Society. NY, 1977. 

Matthews, C. (1999). The Celtic spirit: meditations for the turning year. San 
Francisco: HarperCollins. 

McElhoe, J. S. (1999), Images of grandparents in children's literature. The New 
Advocate. 12(3), 249-257. 

Peck, R. (2001). Newbery Medal Acceptance Speech. The Hornbook 
Magazine. 

Ragan, K. (Ed.). (1998). Fearless girls, wise women, and beloved sisters: 
Heroines in folktales from around the world. New York; Norton. 

Rosen, H. (1984). Stories and meanings. NATE Papers in Education. 

Rudman, M. K. (1995). Children's literature: an issues approach. New York: 
Longman. 

Scholastic Book Clubs. (2000). Many cultures, many lands. Jefferson City, 
MO: Scholastic. 

Short, K. G. (Ed.). (1995). Research and professional resources in children's 
literature; piecing a patchwork quilt. Newark, DE: International Reading Association. 

Short, K. G. (1992). Researching intertextuality within collaborative classroom 



245 

learning environments. Linguistics in Education. 4(3\ 313-333. 

Short, K. G. (2001). Why do educators need a political agenda on 
gender?. In S. Lehr. Beauty, brains and brawn. Portsmouth, NH: Heineman. 

Slapin, B. & Seale, D. (Eds.). (1992). Through Indian eves: the Native 
experience in books for children. Philadelphia; New Society Publishers. 

Tannen, D. (2002). 1 onlv sav this because I love vou: talking to vour parents, 
partner, sibs and kids when you're all adults. New York: Ballantine Books. 

Tannen, D. (1990). You just don't understand; women and men in 
conversation. New York: Ballantine Books. 

Tavris, C. (1992"). The mismeasure of woman. New York: Touchstone Press. 

Taulbert, C. (1997). Eight habits of the heart. New York: Viking/Dial. 

Taulbert, C. (1989). Once upon a time when we were Colored. Tulsa, OK: 
Council Oak Distribution. 

Teaching Tolerance Newsletter. (2001). 

Temple, C., Martinez, M., Yokata, J., & Naylor, A. (1997). Children's books in 
children's hands; an introduction to their literature. Boston: Allyn and Bacon. 

Thompson, D. (1995). Family values and kinship bonds: an examination of 
African American families in selected picture books. 1974-1993. Battling dragons. Lehr, 
S. (Ed.) 87-104. Portsmouth, NH; Heineman. 

Trites, R. S. (1997). Waking Sleeping Beauty; feminist voices in children's 
novels. Des Moines, lA; University of Iowa Press. 

Walker, A. (1990). The color purple. New York: Pocket Books. 

Welty, E. (1984). One writer's beginnings. Cambridge, MA: Harvard 
University Press. 

Westheimer, R. & Kaplan, S. (1999). Grandparenthood. New York: Rutledge. 



246 

Children's Books Cited 

Anaya, R. (1998). Farolitos for Abuelo. New York: Hyperion. 

Anaya, R. (1987). The farolitos of Christmas: a New Mexico Christmas story. 
Santa Fe, N.M.: New Mexico Magazine. 

Bartoletti, S. C. (1997). Dancing with Dziadziu. New York: Harcourt Brace. 

Bercaw, E. C. (2000). Halmoni's day. New York: Dial Books for Young 
Readers. 

Bruchac, J. (1993). Fox song. New York; Putnam and Grosset. 

Bruchac, J. (1997). Tell me a tale: a book about storytelling New York: 
Harcourt Brace. 

Bunting, E. (1999). Butterfly house. New York: Scholastic. 

Bunting, E. (1998). So far from the sea. New York: Scholastic. 

Crews, D. (1991). Bigmama's. New York: Greenwillow. 

Dionetti, M. (1991). Coal mine peaches. New York: Orchard. 

Dorros, A. (1991). Abuela. New York: Puffin Books. 

Dorros, A. (1995). Isla. New York: Puffin Books. 

Fox, M. (1997). Whoever you are. New York: Scholastic. 

Garland, S. (1993). The lotus seed. New York: Harcourt. 

Greenfield, E. (1993). William and the good old days. New York: 
HarperCollins. 

Hest, A. (1997). When Jessie came across the sea. New York: Scholastic. 

Jones, J. (1999). Tambourine moon. New York: Simon & Schuster. 

LaMarche, J. (2000). The raft. New York: HarperCollins. 

Lee, M. (1997). Nim and the war effort. New York: Farrar, Straus & Giroux. 



247 

Nez, R. T. (1995). Forbidden talent. Flagstaff, AZ: Northland Press. 

Oberman, S. (1997). The always prayer shawl. New York; Puffin Books. 

Pinkney, G. (1992). Back home. New York; Dial. 

Taulbert, C. L. (1999). Little Cliff and the porch people. New York: Dial 
Books for Young Readers. 

Taulbert, C. L. (2001). Little Cliffs first day of school. New York: Dial Books 
for Young Readers. 

Westheimer, R. (2001). Dr. Ruth talks about grandparent: Adyice for kids on 
making the most of a special relationship New York: Farrai", Straus & Giroux. 

Wilder, L. I. (1953). Little house on the prairie. New York: Harper. 


