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Abstract 

Students new to the University of Arizona as a freshman or as transfer students will experience 

new changes to their daily life and routine.  Although these experiences are exciting, it is also 

thought of as a stressful time and may affect the student’s health, retention and overall well 

being.  With that in mind, I helped establish a peer mentoring colloquium called FIRST (Family 

Studies and Human Development Introduction to Reaching Successful Transitions) within the 

Family Studies and Human Development (FSHD) Department to meet the needs of new students 

at the University of Arizona.  In this thesis I discuss previous research behind the human 

development of college students, mentoring relationships and the stresses of coming to college as 

a base for establishing FIRST.  I further analyzed one semester of FIRST to see if the goals of 

the class were met in terms of student’s knowledge and comfort of campus resources, student 

retention and study skills as a means of helping to ease the characterized stressful transition for 

students.   
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 Going to college whether straight from high school or transferring from community 

college is a momentous milestone in one’s life and ushers in a time of transition, adjustment and 

a new world of experiences.  Not only does it provide students a time for discovering their own 

independence, establishing their identity, and forming a community of friends, it also is the start 

to their lifelong careers.  However, as momentous as this time can be, students often experience 

high amounts of stress due to several changes to their daily life and routine as well as living and 

working in a new environment and if this stress is left without proper support it can affect their 

retention, health and success in school (Jackson & Finney, 2002). 

 It has become clear that freshmen and transfer students need specific supports to help 

combat these stresses to insure their success within the school and further on in life.  One 

valuable tool for helping students transition to college is a peer mentoring program (Hughes & 

Becky, 2009).  By combining peers who have experienced similar stresses and specific lessons 

imperative for freshmen to know, this type of support can help ease their often times stressful 

transition to being thriving college students.             

 As a student in the FSHD Department at the University of Arizona, freshmen and transfer 

students in my field are no exception to this pattern.  Motivated by my own personal experience 

as a freshman and research on this specific transition, I helped to establish a freshman and 

transfer student peer mentoring program called FIRST (Family Studies and Human Development 

Introduction to Reaching Successful Transitions).  The goal of this course was to give freshmen 

and transfer students unique support to ease their stresses by providing them a “big brother” or 

“big sister” on campus and creating unique lessons specific to college freshmen and transfer 

students.  By further exploring aspects of mentoring, the human development of college-aged 

students and stresses these students face as well as evaluating one semester of FIRST, there is 
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hope that it can grow into a well established and successful support for freshmen and transfer 

students to serve to easing their transition from high school or community college to life at the 

University of Arizona.    

Literature Review 

Establishment and Evolution of Mentor  

 The concept of being a mentor dates all the way back to Greek mythology when the term 

“mentor” was first ever recorded in Homer’s epic poem The Odyssey.  In this poem a sub-story 

unfolds of a character named Ulysses who must leave to fight in the Trojan War.  Before he 

leaves for war he places the care of his most prized possessions, including his son Telemachus, 

into the hands of his trusted friend Mentor.  Ulysses spends much of Telemachus’ childhood off 

at war and leaves Mentor the responsibility of raising Telemachus into a man and a future leader.  

He is accredited with much of Telemachus’ education, the construction of his character, the 

installation of his values and later the wisdom of his ruling decisions (Barondess, 1997).   

However, it wasn’t until in a later follow up work, written by Fénelon called Les 

Adventures de Telemaque that the word mentor appeared for the first time in the English 

language (Turner, 2004).  Fénelon’s story is about a journey Telemachus and Mentor set out on 

to find Ulysses.  During their journey Telemachus grows and matures with the help of Mentor’s 

teachings and guidance in ways of ruling without war, keeping peace between nations and 

abolishing the mercantile system of cruel taxes on the peasants (Turner, 2004).  At times, Athena 

the goddess of wisdom transcends the role of Mentor to show that this relationship was a gift 

from the gods.  By the end of this journey, Mentor is seen as a transitional role in Telemachus’ 

life providing him with wisdom, life experience, guidance and counsel.  In this way both Homer 

and Fénelon shaped the term mentor that we use today by creating a character who is a “wise and 
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responsible tutor, an experienced person who advises, guides, teaches, inspires, challenges and 

corrects, and serves as a role model” (Turner, 2004).                 

  Despite the historical roots of the term “mentor”, the surge and popularity of mentoring 

programs did not become exceptional until the 20
th

 century.  At the start of the 20
th

 century, a 

boom of industrial development changed the economy as well as the establishment of cities and 

urban centers.  Like a domino effect, the establishment of cities created the problem of 

delinquency and a need for social reform within the American youth.  A product of that reform 

was the establishment of juvenile courts which were created to handle the delinquent youth 

raised from Industrialization.  Eventually these juvenile courts played a huge role in the 

institution of the mentoring movement as a way to better the delinquent youth seen through the 

growing industrialized America (DuBois & Karcher, 2005).   

 This mentoring movement saw an establishment of over 4,500 agencies and programs 

designed to mentor US youth.  This surplus of mentoring programs stemmed from “localized 

grassroots initiatives” and more recently initiatives from nonprofit organizations, corporations 

and the legislature (DuBois & Karcher, 2005, p. 2).  An example of this was seen during George 

W. Bush’s administration when he proposed to spend $450 million in expanding mentoring 

programs just for youth.  A few products from this movement were organizations like Big 

Brothers and Big Sisters which provides services to 100,000 children and youth, and even the 

establishment of a National Mentoring Month (DeBois & Karcher, 2005).  

 In addition, professional mentoring programs began arising due to changes in workforce 

demographics and corporate structures.  As more and more women and minority group members 

started integrating into corporate organizations, there became a need for support, representation 

and a model for a diverse work force (“Mentoring programs”, n.d.).  Moreover, the advancement 
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of technology has created difficulties recruiting and retaining qualified personnel leading to a 

need for professional development and retention within employees (Greene & Puetzer, 2002).  

Thus for all age groups, mentoring programs have become popular modes of development both 

psychosocially and professionally.       

Development and Research of Mentor and Protégé Relationships 

 Kathy Kram’s (1985) fundamental research on mentoring provided a means of looking at 

mentoring relationships and their dynamics.  Her qualitative study started the baseline work for 

describing mentor-protégé relationships and studying the benefits and intentions of such a 

relationship (Kram, 1985).  Her qualitative data sample helped to formulate the traditional and 

typical qualities of a mentor and protégé relationship which include things like: both mentor and 

protégé are working in the same field, protégés are early in their careers and younger than 

mentors, as well as mentors are older and higher in the hierarchy of an organization (Kram, 

1985).  In addition, Kram’s (1985) research led her to characterize mentoring as a “type of 

developmental relationship in which mentors provide two broad categories of mentoring 

functions to a protégé: career and psychosocial mentoring functions” (p. 144).  

 The first broad category Kram (1985) discusses is career mentorship.  This type of 

mentorship aids in the development of behaviors specifically related to one’s career 

advancement.  She further discusses the components of a successful career mentorship by 

including the following functions: sponsorship, exposure-and-visibility, coaching, protection, 

and challenging assignments.  All of these functions are possible because of the mentor’s senior 

status, experience, and influence which ultimately serves to help the junior protégé learn the 

ropes of the organization, gain valuable experience, and achieve promotions.  This in turn 

benefits the mentor as well because they are then respected by colleagues and superiors for 
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finding and developing talent for their organization (Kram, 1985).  Many professionals in 

various occupations use this career mentorship to develop their junior associates; for example, in 

the healthcare field, mentoring programs have been widely established in medicine, physical 

therapy, and nursing professions (Glass & Walter, 2000).  

 Kram (1985) also included psychosocial functions as the second broad category that 

mentoring can play in a protégé’s development.  In this category, the mentor functions as a role 

model and a friend; they accept and confirm their protégé, as well as counsel them in times of 

distress.  Ultimately this interpersonal type of relationship born out of mutual trust and intimacy, 

gives the protégé a sense of “competence, identity, and effectiveness” (Kram, 1985, p. 32).  

Human Development for Emerging Adults 

 Like Kram (1985) discussed, mentoring relationships are useful in many aspects of one’s 

development.  However, since the focus of this paper is on how mentoring relationships affect 

undergraduates who are typically ages 17 to 22, it is important to understand what that unique 

time period looks like in one’s developmental life.   

 Born out of living in a modern industrialized society, developing young adults found 

themselves in a place that could neither be identified with adolescence nor adulthood.  The 

industrialization caused not only a shift in the economy but it also caused many significant 

changes to the everyday life such as living in a city, supporting a modern lifestyle, and working 

in a whole new labor market.   For a new generation, they were growing up in an environment 

never known before.  All of these shifts majorly affected the way children were growing up; as 

an outcome, a new developmental time period called Emerging Adulthood was named to 

describe a place post-industrialization teenagers were finding themselves. (Steinberg, 2008). 
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 Emerging Adulthood is specifically unique because it is neither grouped with 

adolescence nor adulthood, but rather is a transition from one to the other filled with “last 

opportunities for many change before the stability generated by more fixed social, interpersonal, 

and occupational roles and responsibilities” occur (Chickering, 1972, p. 2).  Many longitudinal 

studies of college students who are primarily within the Emerging Adulthood stage have shown 

that changes occur in identity construction and reformation, attitudes, extraversion, 

agreeableness, conscientiousness, neuroticism, openness, dependability, interests and values 

exemplifying the fact that this period is a key part in one’s development (Fraley, Robins, 

Roberts, & Trzensniewski, 2001).     

 In order to understand how changes are made during this time period, it is important to 

first understand what this time period holds specifically in its cultural contexts.  Psychologist 

Jeffrey Arnett has studied this time period of development particularly close and asserts that this 

is a unique period between the ages of 18 and 25, and is consistent upon five main features. 

(Steinberg, 2008).  First he says that emerging adults take time exploring possible identities 

before solidifying them.  Next he argues that there is a common characteristic of people in this 

age bracket of great instability in aspects such as work, relationships and living arrangements.  

Thirdly, he talks about one’s focus on themselves and developing their own independence during 

this time.  Finally, Arnett encompasses the emotions of feeling in between adolescence and 

adulthood as well as the overwhelming sense of life’s many possibilities for them (Lilienfeld, 

2009). 

    Emerging adulthood however cannot be generalized across all cultures because it is 

primarily only seen in the United States, Canada, Australia, New Zealand, Japan and the more 

affluent countries of Western Europe.  Arnett points out that many people between 18 and 25 are 
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part of this group because of two reasons: the economy forces them to acquire a competitive 

edge in an industrialized society as well as many chose to be part of this group in order to 

prolong taking full adult responsibilities by doing things such as attending school past high 

school (Steinberg, 2008).    

 In addition, psychosocial theorists who study psychological development within social 

environment interactions have studied stages within this time period as well.  One of these 

theorists, Erik Erikson, well-known for his theory on social development, included two specific 

stages of psychosocial crisis that occur during the end of adolescence and into young adulthood 

(Lilienfeld, 2009).  The first stage seen primarily during adolescence is identity versus identity 

diffusion which is characterized as fulfilling a satisfying role in life (Good & Brophy, 1995).  

Erikson’s next stage, which develops upon the previous stage, is intimacy versus isolation and is 

described as the successfully maintaining close intimate relationships (Good & Brophy, 1995).  

He argues that without having a solidified sense of identity, one cannot seriously commit to 

relationships with others (Steinberg, 2008).  Other psychosocial theorists have also recognized 

that the time period between adolescence and adulthood is unique in building one’s identity and 

commitment to intimate relationships (Steinberg, 2008).  

 This developmental period that’s become an integral part of American adolescent growth 

contains another significant event for the majority of adolescence.  According to the United 

States Department of Labor, 70.1 percent of high school graduates were registered to attend a 

college or a university in October 2009 (“College”, 2009).  With such a high percentage of high 

school students pursuing higher education, it is necessary to see how their developmental time 

period of emerging adulthood and college interact in their growth and development.   

Chickering and Student Development 
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 Because industrialization called for occupations requiring a competitive edge of expert 

skills and training, higher education has gained popularity in acquiring the expertise needed and 

has become one of the primary events during Emerging Adulthood (Chickering, 1972).  It is 

important to examine how this primary event of higher education and Emerging Adulthood work 

together in one’s development. 

   Chickering (1972), a student development theorist, performed a five year project on 

student development by looking at different aspects of thirteen small colleges as well as their 

students.  He studied specifically the traits of students attending those schools, their development 

while attending, their attrition, and characteristics of the institution themselves.  During this time 

Chickering (1972) developed the idea that throughout college seven major “dimensions of 

development” occur including competence, emotions, autonomy, identity, interpersonal 

relationships, purpose, and integrity (p. x).  By taking a closer look at each of these dimensions, a 

picture will start to form as to how development in the academic setting aids to a person’s overall 

human development. 

 Competence: Chickering’s (1972) first development that occurs during college is 

“competence” which includes intellectual, physical and manual, as well as social and 

interpersonal competence.  Intellectual competence, which is primarily developed through 

school, is the ability to use logical and comprehensive thought (De Larrosa, 2000).  Physical and 

manual competence includes athletic and artistic abilities, which Chickering (1972) includes 

because they contain high status  and recreational value.  Lastly, social and interpersonal 

competence is the ability to listen, comprehend, communicate, and to navigate through various 

relationships (De Larrosa, 2000).  
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   Managing Emotions:  Chickering (1972) also introduces the concept of “managing 

emotions” as another form of development young adults experience as they attend college.  His 

argument covers the adjustment of one’s reaction to the feelings and impulses of powerful 

feelings they may experience, ultimately building a sense of self-control.  As one matures in this 

perspective, they should come to a functional “pattern of expression and control” in managing 

their emotions (1972, p. 10).   

 Becoming autonomous: Chickering’s (1972) third developmental stage is “becoming 

autonomous”, which covers emotional independence and the ability to no longer need constant 

reassurance from others to feel approved.  He notes that the major step in this stage is not 

seeking reliance from parents, friends, other non-parental adults or institutional groups for 

support, but instead finding that in oneself (Chickering, 1972).   

 Establishing One’s Identity:  Establishing one’s identity is a crucial step in Chickering’s 

(1972) theory because it encompasses all the previous components (competence, emotions, and 

autonomy) but also includes a large amount of varied events and activities.  These various other 

components specifically serve in students’ exploration and establishment of their identity.  Some 

of these include: exploring one’s body and appearance, roles and identities related to gender, 

sexual orientation, position in society and cultural frameworks, deciding on one’s beliefs and 

values, and stability of personality (Chickering, 1972).    

 Freeing Interpersonal Relationships:  In addition, Chickering (1972) incorporates the 

development of both an increased tolerance for those who are different by becoming more 

accepting of diversity as well as a change in intimacy with the people closest to us in his “freeing 

interpersonal relationships” stage.  This shift in intimacy occurs after a sense of identity and 

autonomy has already developed because “the surer he becomes of himself, the more he seeks it 
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in the form of friendship, combat, leadership, love and inspiration” (Chickering, 1972, p. 15).  

These relationships exhibit greater trust and consistency, providing stable relationships as 

lifelong friendships and marital spouses.    

 Developing Purpose:  Chickering’s (1972) sixth component of development is 

“developing purpose”.  He argues that clarity in three major spheres solidify our purpose.  The 

first of these spheres is avocational and recreational interests which includes stabilization and 

intensifying of interests.  The second sphere is vocational plans and aspirations which 

encompasses following an educational path that leads to a professional plan.  Lastly Chickering’s 

(1972) style of life rounds out his “developing purpose” stage by considering one’s future life 

concerning marriage and family.  

 Developing Integrity:  Last but not least is Chickering’s (1972) “developing integrity” 

stage which is closely related to purpose and identity in that a student is now solidifying their 

own set of beliefs and values that provide a “tentative guide for behavior” (p. 17).  In addition, it 

includes taking other’s beliefs and point of views into consideration as well as having self-

respect while scrutinizing their own behavior (De Larrosa, 2000).  

 Chickering’s (1972) theory serves as a broad overview to demonstrate the role higher 

education plays in a student’s emotional, social, physical and intellectual development.  In 

addition, he emphasizes the impact of college on one’s formation of identity.  Now having a 

solid base of understanding how college plays a developmental role in young adults, it is 

imperative to take a look at mentoring within that capacity and its possible benefits.    

Mentoring in Higher Education 

 Mentoring within higher education has become a frequent establishment due to student’s 

high amounts of exploration in developing their future careers and further development of 
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themselves in terms of establishing their identity, independence and intimacy.  These types of 

mentoring programs in higher education are varied but can generally fall into one of two broad 

categories: formal relationships or informal relationships (Smith, 2009). 

 The differences between formal and informal mentoring relationships can be seen in their 

construct, duration, and goals.  With formal mentoring programs, typically a third party matches 

the mentor with the mentee and gives structure to the development of the relationship (Ragins & 

Cotton, 1999).  On the other hand, informal relationships are based on a mutual agreement set 

between the mentor and mentee themselves (Ragins & Cotton, 1999).  In addition, formal mentor 

relationships usually have an end date and are limited in time whereas informal relationships 

naturally fade out or continue until one party breaks off the mentoring relationship.   Finally, the 

goals of formal and informal mentoring relationships differ in that formal relationships typically 

have a specific purpose and set of defined outcomes that need to be reached whereas the goals of 

informal relationships are more open-ended (Wallace, Abel & Ropers-Huilman, 2007).  In 

conclusion, formal and informal mentoring relationships within higher education can play 

different roles in a student’s development.   

 The beauty of a mentor and mentee relationship, specifically in higher education, is that 

both can benefit from this type of relationship.  For the mentee, their benefits include feeling 

increased commitment and connection to their school, quicker adaptation to a new role, 

increased adjustment to school, increased self esteem and confidence, the growth of individual 

skills and habits, exploration of a student’s interests, friendship, and a support network (Smith, 

2009; Penner, 2001, “What”, n.d.).  Being a mentor also has many benefits as well.  They get the 

satisfaction of helping someone else grow and succeed, gaining of new skills in leadership, 

practice in teaching, communication and listening, a renewed passion for their field of study, 
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friendship and professional networking (Smith, 2009; Penner, 2001).  Whether it is the role of a 

mentor or a mentee, both can receive some benefits to this type of relationship.        

Benefits of a Freshman Colloquium: Particular Stresses Freshman and Transfer Students Face 

 All of the benefits of a mentoring program can help students in all walks of their career at 

a university whether it is a student exploring possible majors or a student applying to graduate 

school.  However, for freshmen and transfer students in particular, they face particular stresses 

that come hand in hand with transitioning from high school or a community college to life at a 

university.  In fact, transitions throughout life whether it is moving to college, getting married, 

starting a family or changing careers can be great experiences, but they also can be very stressful 

(Lilienfeld, 2009).   

 The move from high school to college can be, and is often, the first major milestones of 

one’s life and requires a great deal of adjustment.  According to a study by mtvU and the 

Associated Press Poll who interviewed 2,240 undergraduate students from 40 randomly chosen 

four year schools across the country, found that 85% of undergraduate students report 

experiencing stress on a daily basis with academic concerns hailing the top of the list of stressors 

followed by financial stresses (Webster, 2009).  It is clear that stress is ever present on college 

campuses.   

 In addition to the stresses of simply being an undergraduate, freshmen have unique 

stresses that come from “feelings of loneliness and isolation and interpersonal conflict while 

facing new social and academic challenges” (Becker, 2008, p. 47).  In an article written about 

first year students at Southern Illinois University (SIU), many students reported on the new 

found stresses they were facing with their new found independence.  One student reported that 

“it’s her new independence that is a burden” with dishes and laundry falling at the top of her list 
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of exceeding chores to accomplish along with school and her extracurricular activities 

(Schneider, 2010).  Another student talked about the dorms being a great experience but she feels 

lonely a lot because she was used to having her mom and sister around all the time before 

moving away from home (Schneider, 2010).  Barb Elam, a stress management coordinator for 

the Student Wellness Center at SIU says that “in the first months alone, freshmen experience 

homesickness, roommate issues, not feeling adequate for college classes and challenges to their 

values” (Schneider, 2010).  Although the new found independence can be an exciting and 

thrilling time for students, it also adds stresses of having extra chores, isolation from friends and 

family and simply getting used to college classes (Darling, McWey, Howard & Olmstead, 2007).        

 Another big transition and source of stress for a freshman or a transfer student from a 

community college is the change in time spent learning in the classroom and learning outside of 

the classroom.  High school students may spend upwards of 35 hours a week in the classroom 

learning whereas college students only spend 15 hours in the classroom. However, high school 

students on average spend only 5 hours on homework outside of the classroom a week while 

college students may spend upwards of 30 hours a week on their own studying and working on 

projects (“First”, n.d.).  In addition there is a structural difference between high school and 

community college to a university. For example, the class sizes at a university can range from 

twenty students to hundreds of students in one lecture whereas high school classrooms stay 

between twenty to thirty students in one classroom.  Also the role of a teacher or a professor 

changes between high school and college.  With hundreds of students in one class, a professor 

does not have the capacity to give individual attention to each student unless sought out by the 

student whereas high school teachers are able to monitor student’s work, attendance and 

performance on a daily basis (“First”, n.d.).  
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 This change is described by the theory of conceptual level which suggests that students at 

a lower level desire more structure marked by more instructor control and less autonomy in their 

learning while students at higher levels desire less structure characterized by less instructor 

control and more autonomy (Khalili & Hood, 1983).  A longitudinal study of college freshman 

through their senior year showed that freshman year is usually when the most change in 

conceptual level occurs and can be thought of as an “incremental increase” (Khalili & Hood, 

1983, p. 42).  It appears that by the time students are freshman they developmentally prefer more 

independence in their learning, however the adjustment between two contrasting structures of 

learning in the classroom can still cause stress for many students.     

 These different stressors are important to understand because it affects college freshmen 

in more ways than many would think.  Researchers have found that 20% of students “begin 

having difficulty within the first six weeks of school and drop out early in their first year” 

(Becker, 2008, p. 25).  Attrition is a huge problem for college students as seen in a study 

executed by Tinto (1996) that found 40% of students in the U.S. who started their studies at a 

four year college never earned a degree with 57% of all dropouts occurring before the start of 

their sophomore year.  Also this transition can make first year students vulnerable to 

psychological distress especially those who have trouble regulating those stressors because they 

are more likely to have poorer health habits than students with lower stress levels (Hudd, 

Dumlao, Erdmann-Sager, Murry, Phan, Soukas & Yokozuka, 2000; Compas, Wagner, Slavin & 

Vannatta, 1986).   

 Research has shown that a first year student’s adjustment to life at a university has a high 

correlation to their academic achievement throughout the rest of their undergraduate career 

(Martin Jr., Swartz & Madison, 1999).   Because a student’s adjustment plays such a huge part in 
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their success at a school, there needs to be specific services dedicated to their success, thankfully 

many schools have already dedicated and implemented resources specifically for freshmen.  For 

example at the University of Arizona, programs such as New Start Summer Program and Student 

Support Services are available for the academic success and achievement of freshmen and online 

exploration tools such as “Major Exploration” are available to provide freshmen a chance to 

discover areas of academic and professional interests (“First-Year”, n.d.).  In addition Colorado 

State University’s College of Business offers a mentoring program to help ease the transition for 

freshmen, furthering their student’s connection to their college community and campus as well as 

giving the student academic and professional direction (“Mentoring program”, n.d.).   

 Research has shown that resources like these, specifically first-year seminars, have 

shown a higher rate of retention for students enrolled in the class compared to students not 

enrolled in the class (Davis, 1992).  Also students on the lower end of the academic spectrum 

who were enrolled in the first year seminar showed a slight improvement in both retention and 

grade point average than those students at the same level who were not enrolled in the class 

(Davis, 1992).  In addition, a study by Maisto and Tammi (1991) found that students who 

participated in a first-year seminar class accounted more time outside of class having contact 

with faculty than did students who were not in the first-year seminar.  Results like these show 

how resources specific to freshmen students such as first-year seminars can be beneficial for the 

future success of a freshman’s academic career.     

Aspects of Peer Mentoring Relationships 

 Another aspect we must look at more is the idea of peer mentoring within a higher 

educational setting.  According to Kram (1985), “peer mentoring relationships involve a level of 

reciprocity and collaborative benefits for both the mentor and mentee that may be different than 
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in traditional mentoring relationships” (p. 45).  Although some research has suggested that 

students who are mentored by faculty feel as if they have a more support other research has 

pointed out the unique benefits to a peer mentoring relationship both for the mentee and the 

mentor (Smith, 2009).   

 According to Chickering who has studied student development within higher education, 

peers are very influential and powerful on a student’s development (Chickering, 1972).  Other 

research has echoed this and found that due to the closeness of age between students and their 

frequency of interactions, peer mentoring relationships have the potential to be more impactful 

on students (Astin, 1993).   

 Many of these aspects of peer mentoring relationships were revealed in a study conducted 

by Baker (2001) among midshipmen at the United States Naval Academy.  Baker’s (2001) study 

found that “peers were rated as the most likely mentors” compared to company officers, 

chaplains, coaches and professors (p. 60).  This preference for peers as mentors in the USNA 

may be due to the midshipmen’s frequent contact with each other which builds on trust.  In 

addition Baker (2001) found that younger shipmen often looked up to senior shipmen as models 

of how to behave in the Academy and the Navy.  Although this study cannot be generalized to 

students at non-military institutions, it did provide insight into a pattern of mentoring within peer 

relationships.   

 Peer mentors themselves benefit from these relationships for a number of reasons too.  

One study conducted by Meredith Smith (2009) sought to see if there was any relation between 

peer mentoring and leadership self efficacy in college students.  Smith (2009) concluded from 

her study that college students who served as peer mentors had a higher leadership self-efficacy 

than did their peers who had never served as peer mentors (Smith, 2009).  Bandura (1997), a 
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psychosocial theorist, explored this idea of leadership self-efficacy as well and defined it as “an 

individual’s belief in his or her own capacity to engage in leadership” (p. 1).  This quality of self 

efficacy is significant because it gives one confidence in their ability to finish a task and thus 

leads to a higher probability that task will actually be accomplished (Bandura, 1997).          

 In addition, the same study found that college students who were peer mentors during 

their collegiate career were more likely to show leadership by being mentors later in life (Smith, 

2009).  This relationship of mentoring and leadership is rooted in the theory of the Leadership 

Identity Model (LID) (Komives, Longerbeam, Owen, Mainella & Osteen, 2006).  This model 

suggests that there are a number of stages in which a student develops leadership with mentoring 

being an integral part of those stages.  In the beginning of these stages, students are conscious 

that leadership is happening because adults and older peers begin playing the role of models and 

mentors.  Those models and mentors continue to promote students to take advantage of those 

leadership experiences.  In the later stage of leadership development, students enter what is 

called “generativity” in which they begin to serve as leaders to enrich those younger than them 

(Komives et al., 2006, p. 411).  Leadership is obviously a key benefit for students to participate 

in peer mentoring and is even a key part of their leadership development according to the LID 

(Komives et al, 2006).       

Summary of Literature Review    

 Through this literature review a picture of what it is like to be a college freshman or 

transfer student today is becoming clearer and it is obvious that this is a huge transitional period 

in their lives.  Often times,  transitional periods like these can cause much stress and for college 

students, high amounts of stress can have devastating effects on their achievements in school as 

well in their personal life (Martin Jr. et al., 1999).  By incorporating Chickering’s theory of 
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student development, Kram’s research on peer mentoring, Arnett’s ideas on Emerging 

Adulthood and other researcher’s studies we can come to a full view of what college students are 

going through to design unique resources specific to their needs.  

Research Questions 

The Projected Direction of Research 

 The intention of creating a peer mentoring freshmen colloquium course for Family 

Studies and Human Development students was to provide a helpful resource for them during the 

often stressful transition from high school or community college to the University of Arizona.  

Students new to the University of Arizona will face many differences from life before college to 

life during college.  For example, many general education course lecture halls can contain up to 

1,000 students whereas high school classes only contained 20 to 30 students.  In addition, college 

is different than high school in that grades for one class may be only based off of three tests 

whereas in high school grades were based off of many more assignments.  Also, for the majority 

of students, college will be the first time students will live on their own whereas before home 

was all they knew.  For many, this transition is the first step in independence and can be very 

stressful (Jackson & Finney, 2002).  By providing a smaller class filled with students all in the 

same position, a peer mentor who is experienced in the Family Studies and Human Development 

(FSHD) department and lectures based on important skills necessary for college, this course is 

aimed at easing the student’s transition to life at the University of Arizona.  

 The question that has directed my research all along is does a freshmen colloquium class, 

specifically the course implemented for FSHD students, help ease the stresses of the transition 

students experience in going from high school or community college to life at a university? I will 

attempt to answer this question by looking at identical pre and post test surveys answered by 
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students from the Fall 2010 semester (See Appendix B).  The answers to these questionnaires 

will help determine if this course was successful in easing their transition through multiple 

capacities including: increased knowledge of campus resources, predicted school retention, and 

the development of successful study skills.  Thus the following questions and hypotheses will 

direct the analysis of this first year colloquium: 

Question 1:  How well does this course allow students to explore other resources available to 

them on campus?  

Hypothesis 1: I predict that 75% of students who participate in the colloquium will 

increase their knowledge about campus resources (e.g., campus health, library, online 

resources and other campus resources) from the beginning of the semester to the end as 

indicated by a higher rating in the post test than the pre test. 

Question 2:  Does this course make students feel connected to the University of Arizona and to 

the FSHD major?  

Hypothesis 2:  I predict that the majority (75%) of students who participate in the class 

will expect to continue to be at the University of Arizona and in the FSHD major for the 

next semester and will be extremely likely to graduate from both the University of 

Arizona and the FSHD major in the future as indicated by ratings of 4s and 5s in the post 

test.  

Question 3:  Does this course enhance enrolled students’ study skills?  

Hypothesis 3: I predict that all of the students who participated in the colloquium will 

enhance their study skills by one point.   

Method 

Participants 
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 Participants for this research came from the group of students who participated in the 

FIRST colloquium program during the Fall 2010 semester (2
nd

 semester of FIRST).  Although 

the students who participated in the first semester of FIRST took the pre and post test as well, 

there were only 8 students in the class and many changes took place between the two semesters 

so only the second group of students was officially used as the sample.  For the study, each 

student was asked to complete the pre questionnaire at the beginning of the semester and a post 

questionnaire at the end of the semester; however the total participants for this study came only 

from the students who completed both of the questionnaires.   

 Since the sample size only came from those students who completed both the pre and 

post test from the second semester of FIRST, the total amount of those who participated were 18 

students.  All of the participants were completing their prerequisites needed to become a Family 

Studies and Human Development major.  Of these 18 participants, two were male and the rest 

were female.  They ranged in ages from 17 to 22.  Under ethnicity, fourteen of the participants 

labeled themselves as white, three labeled themselves as Hispanic and one participant labeled 

themselves as other.  One final demographic piece of information I asked for was their grade 

point average (GPA) which they could chose from a range of answers including don’t know or 

no GPA available.  According to the questionnaires, five participants responded with no GPA 

available, four responded with don’t know, two responded with GPAs of 2.6-2.9, five responded 

with GPAs of 3.0 – 3.5 and finally two responded with GPAs of 3.6 – 4.0.            

Procedure 

 Research for this study began by actually implementing the first year peer mentoring 

colloquium for freshmen and transfer FSHD students and designing the method for studying its 

effectiveness.   
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 Implementation of the course started by proposing the idea to some of the faculty and 

members of the FSHD Ambassadors (the student-run academic organization dedicated to FSHD 

majors).  Many had positive feedback about the proposition and encouraged us to start the course 

that following semester (Spring 2010).  The faculty played their part by enrolling transfer or 

freshmen students into the first year colloquium and the FSHD Ambassadors as well as other 

junior and senior students played their role by applying to serve as peer mentors.  Our course 

now had its foundations: students and mentors.  

 In designing the method for analyzing this course, I decided to use a quantitative 

approach consisting of a pre and a post test survey (See Appendix B).  I thought a questionnaire 

would be the most effective method because I wanted a way to look at various aspects of both 

the students and their answers to questions pertaining to the class.  This also provided a way to 

study changes in students’ responses to their pre and post survey as a way of measuring the 

effectiveness of taking FIRST.     

Implementing & Logistics of FIRST 

 The course titled FIRST (Family Studies and Human Development Introduction to 

Reaching Successful Transitions – Year Colloquium) was designed as a one credit class for the 

students enrolled and a three credit class for all mentors.  It was held one time a week for a 50 

minute time span and consisted of a combination between lectures by the professor Allison 

Ewing, the various mentors, or guest speakers and would be located either in the designated 

classroom or at field trip locations around campus.  In addition, students were accountable for 

meeting with their mentors outside of class once a week for an hour and completing weekly 

assignments.  Similarly, mentors were responsible for attending class and completing a weekly 

journal of their experiences with their mentees.  They were also responsible for preparing their 
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assigned lessons throughout the semester, teaching them on the designated dates and organizing 

their meeting time with their mentee(s) each week.  

 Mentors had to go through an application process in order to participate in the program.  

The minimum requirements one had to meet in order to be considered for the peer mentorship 

was having a 2.5 GPA, being at least a junior status, and having completed at least 12 units of 

FSHD courses.  These requirements were installed to insure mentors had sufficient experience in 

the FSHD department, were in good academic standing and simply had significant experience in 

college.  On top of that there were questions asking the applicants to list their skills and 

leadership experiences relevant to this course, what they might learn from being a peer mentor 

and ways they work and learn best.  The pilot mentor group for the first semester consisted of 8 

mentors and the following semester there were 7.   

 Before starting the first semester of the course, the pilot group of mentors came together 

to brainstorm possible subjects they would have found beneficial in their freshmen year.  Many 

had taken a freshman colloquium course themselves through a different venue and were able to 

make suggestions based off of their own experiences.  We finalized that semester’s curriculum 

(content is discussed later) and assigned mentors to particular lectures they would be responsible 

for giving.  In addition, we discussed what the mentor and mentee relationship should look like, 

all agreeing that it should be informal, safe, confidential (unless it pertained to someone’s 

health), and should serve as a place where mentees could talk about anything from their awful 

roommate to what courses they should register for the next semester.  We wanted to serve as a 

big brother or big sister on campus in order to provide an extra support during the often stressful 

transition freshmen or transfer students experience as well as pass along our own knowledge and 
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experiences gained during our time at the University of Arizona and within the FSHD 

department.   

 Mentors and mentees were assigned to each other after the first class, in hopes of being 

paired on similar interests.  This was conducted during the first class period through a “Dear 

Mentor” letter.  This activity asked mentees to write a letter to their mentors as a way to 

introduce themselves, talk about their interests, give their contact information and describe their 

current schedule as a means to establish a regular meeting time with their mentor.  These letters 

became the basis for pairing mentees and mentors together in hopes that they would 

automatically have something in common due to similar interests. 

Goals & Lessons of First Year Colloquium 

 In establishing FIRST, we had many goals in mind.  First of all we wanted to give new 

students necessary tools and skills they would need to be successful in college, such as teaching 

the importance of attendance, handing in work on time and having efficient study skills.  We also 

wanted to give students the opportunity to explore areas of interest and opportunities that are 

available to them as undergraduates within the FSHD department such as internships and 

independent studies, but also opportunities beyond their undergraduate studies in careers related 

to FSHD.  Another goal of the class was to create a community within the university and the 

department.  By having a small class with a low peer mentor to mentee ratio, we wanted students 

to build friendships and to feel connected to their school, ultimately reducing drop-out rates.  

Finally we were motivated to start this curriculum by showing students a majority of resources 

available to them on campus whether it was tutors, campus health or the campus police; we 

wanted to give them information and tools useful for college students to know about.   
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 One of the primary components of this course was the peer mentoring relationship.  This 

was implemented intentionally for a number of reasons.  First of all, the relationship, like 

discussed earlier, was designed to be casual and informal, simply a place where students could 

talk about whatever was on their mind.  Also, because mentors are at least junior status, the hope 

was they could serve as good resources on past courses they’ve taken, their experiences with 

faculty, and activities they enjoyed around campus due to their extended experiences as a student 

at the university.  Almost like a personal guide and navigator, the peer mentor was to serve as 

another helpful resource at the student’s disposal.  We also thought that due to the closeness in 

age between the mentor and the mentee, a unique dynamic would be formed because mentors 

have experienced the same things as their mentees only a few years prior, so they can relate.  

Although faculty members might have experienced this transition, it may have been multiple 

years or decades prior and can be difficult for them to relate.  We were also hoping that the 

closeness in age would ease the student in asking questions and feeling less intimidated than they 

would have being mentored by a faculty member. 

 Finally, the lectures given each week for the first and second semester of FIRST were 

specifically chosen for freshmen and transfer students (See Appendix A for a complete list of 

lectures).  Lecture topics such as “Study Skills”, “Where You Gonna Go: Campus Resources” 

and “D2L, Webreg (UAccess), and More” were all lectures geared specifically to students who 

may be new to the University of Arizona’s campus as well as a need to develop skills necessary 

to be successful in college.  In addition, lectures such as “Introduction: What is FSHD?” and 

“Careers in FSHD” were aimed at introducing the department and opportunities after graduation 

in hopes that students would stick with the major and take full advantage of opportunities 

available to them in the department early on in their academic career.  Finally we included in the 
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curriculum one class period dedicated to learning about the University of Arizona by touring the 

famous McKale Center basketball stadium and discussing the University of Arizona’s history in 

hopes of forging a connection between the student and the university.  In addition, we tried 

arranging the lectures in appropriate order to coincide with events such as registration and finals 

to insure students could be prepared in signing up for the classes they need and being prepared 

for college level tests.   

Changes from the First to Second year of FIRST 

 The second semester of the course was tweaked and changed due to a number of reasons.  

First of all, the fall semester (which was the second semester of FIRST), generally sees a greater 

number of freshmen and transfer students, so our number in students fluctuated in 

correspondence to that pattern.  Additionally, the second semester of the program was coupled 

with the establishment of a pre-FSHD major.  With the new pre-major, incoming students must 

meet certain requirements such as completing the first couple of introduction courses in order to 

apply to become part of the FSHD major program.  Newly included into those introduction 

courses was our FIRST colloquium.  Therefore, all students wishing to become FSHD majors 

must take the FIRST course; obviously this too increased our number of students enrolled.  Like 

a domino effect, the increase in number of students meant that the second semester also saw an 

increase in the mentor to mentee ratio which became one mentor to five or six students.   

 We also tweaked a few of the lectures by replacing some and re-arranging others.  For 

example, the lecture “D2L, Webreg (UAccess), and More” was given later in the semester so that 

it would come right before registration because they need to use these online tools to register for 

their classes.  Another example was the “Study Skills” class lesson.  This lesson was simply put 

in the middle of the semester around mid-term time so students could put their new skills learned 
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in class to practical use.  Other lectures were replaced all together such as the “Conflict 

Resolution” and “Budget Your Money Wisely” classes.  We tried to integrate these subjects into 

other lectures for the second semester.  All of these tweaks were part of a learning process; each 

semester can only help us learn what works and what doesn’t work.   

Materials/Instruments  

 The majority of analyzing FIRST was done through an identical pre and a post test 

survey (See Appendix B) given to students during the first and second semester of FIRST at the 

beginning and end of the each semester.  In this survey I asked students seventeen questions 

through a variety of formats including multiple choice type questions, fill in the blanks and 

sliding response answers.  I chose to use a questionnaire so that I could compare the responses 

from the pre test to the responses of the post test as a way to assess differences between their 

responses before and after our FIRST freshmen colloquium.   

 The first six questions on the survey sought to find demographic information about the 

students which included their gender, age, ethnicity, employment status and GPA.  Besides the 

questions about age, which was fill in the blank, the other questions were all multiple choice 

types of questions that gave between four to seven responses students could choose from.   

 Following that section, I then asked students questions pertaining to my research 

questions such as foreseen retention both at the U of A and within the FHSD department, 

knowledge about the FSHD major, comfort using campus resources, and a rating of their study 

skills.  This part of the test utilized, for the most part, a scale format of responses ranging from 

one to five, one being the least to five being the most.  Some of the responses were re-phrased to 

fit the language of the actual question but all followed the same pattern of one being the least and 
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five being the most.  In addition, there was one question that was fill in blank which was created 

to assess reasons why students would not come back to the university as a way to study retention.  

 This questionnaire was imputed into an online format in which students could access 

from their computers.  This allowed for confidentiality because students’ names were not asked 

and in turn the data was submitted through ID numbers in accordance to when the student took 

the survey.  With the ID numbers I was able to compare the students’ answers from the pre test 

and the post test without knowing exactly which student it was.  

 The pre and post test survey was useful in helping to analyze possible relationships 

between FIRST and student responses; however some students only completed the pre survey 

and not the post survey.  We tried to prevent that from happening by making this survey an 

assignment for the course and offering points for completing it.  However, that did not prevent 

all of the students from not completing either the pre or in the majority of cases the post test 

survey, hence the smaller sample size than the actual number of people who took either of the 

tests.  

Results 

 The results of this study were found after compiling comparisons between students’ 

responses to the pre and the post questionnaire survey.  The following results are in coordination 

with my original hypotheses.     

Hypothesis 1 

 For my first hypothesis, I was interested in looking at how well FIRST allowed students 

to explore campus resources available to them.   A good portion of the semester long class was 

spent on exploring resources available to students in hopes of encouraging students to become 

more comfortable with using them so they could take advantage of them early on in their college 
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career.  In order to see if students felt more inclined to use campus resources I compared 

students’ responses to questions twelve through sixteen from the pre and post test survey.  These 

particular questions sought to understand students’ knowledge and comfort of using various 

campus resources including the library, tutoring services, campus health, and online resources.  

Students rated their comfort levels on a scale of 1 to 5 with 1 being “very uncomfortable” and 5 

being “extremely comfortable”.  My prediction before conducting the study was that at least 75% 

of students would rate their knowledge and comfort of using campus resources at least one point 

higher.  The following are the results for questions twelve through sixteen.    

 Question twelve asked students to rate their comfort using the campus library.  Overall I 

found that 66% of students rated their comfort of using the library one point higher by the end of 

the semester when they took the post test than when they took the pre test earlier in the semester.  

The remaining amount of students rated their comfort of using the library as the same from their 

pre test to their post test with a rating of 3 being the most common rating for the pre test and 4 

for the post test.       

 For question thirteen which asked students to rate their comfort using tutoring services, I 

found that 55% of students rated their comfort as the same from pre to post test with the most 

common response from that group being a rating of a 5.  Next there were 40% of students who 

rated their comfort higher in the post test and 5% who rated their comfort lower in the post test.   

 Question fourteen inquired about student’s comfort level in using campus health 

resources available to them as a student at the University of Arizona.  An equal number of 

students rated their comfort levels as either being the same (45%) from the time of taking the pre 

to the post test survey or being more comfortable (45%) by the time they took the post test 

survey.  In addition, 10% of the students rated their comfort level as being lower. 
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 Question fifteen sought to ask students about their overall knowledge about campus 

resources.  All in all there was a high rate, 77% in fact, of students who rated at least one or more 

points higher from the pre to the post test in this question.  The remaining students all reported 

an equal amount of knowledge about campus resources from the pre to the post test.  Students 

most often rated a 3 on their pre test and a 4 in their post test.    

 Finally, question sixteen asked students to rate their comfort in using online resources 

such as D2L and UAccess.  The majority (55%) of students reported having the same comfort 

level from their pre to their post test.  Another 33% responded having more comfort by rating at 

least a point higher in their post test than their pre test and the remaining students responded as 

having less comfort in using online resources which is indicated by their rating of a point lower 

in their post test than their pre test.  The mode for both the pre and post test was a rating of 4 

which is in between “somewhat comfortable” and “extremely comfortable”.  

Hypothesis 2 

 My second research question motivating this study sought to see if this course helps 

students feel connected to the University of Arizona and the major itself.  I hypothesized that the 

majority (75%) of students would continue both as a student at the University of Arizona and as 

an FSHD major.  I expected results to show that most students (75%) will report, at least in the 

post test survey, as a 4 (in between “unsure” and “extremely likely”) or a 5 (“extremely likely”) 

as their responses in questions seven through ten showing retention both within the university 

and the major.  I also predicted that most students (75%) would rate their knowledge of the 

FSHD major and department in question eleven as at least one point higher.    

 Question seven asked students to rate how likely they think they are to graduate from the 

University of Arizona.  As mentioned earlier, a sliding scale of one to five was provided with a 
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one being “very unlikely” and a five being “extremely likely.”  From the pre test, 88% of 

students rated themselves as “extremely likely”, or a 5, to graduate, and the remaining 12% of 

students rated themselves at a 4 on the scale of how likely they are to graduate.  Results from the 

post test show a little bit of a different picture with only 67% of students rating themselves as a 

5, 5% rating themselves as a 4 and the remaining 28% rating anywhere from a 1 to a 3.  

Additionally, 13 students in the sample rated the same from the pre to the post test survey while 

the remaining 5 other students rated themselves as less likely to graduate indicated by lower 

points from the pre to the post test survey. 

 Similarly, question eight asked students to rate how likely they think they are to graduate 

from the FSHD major.  The majority of students, 72%, rated the same from the pre to the post 

test survey while 16% rated lower in the post survey and 12% rated higher.  Overall the most 

common rating in both the pre (66%) and the post (61%) test survey was a 5 with 4s being the 

next common choice in the pre test and 3s being the next frequent choice for the post test.  In 

general the post test saw results of 4s and 5s in 72% of cases.  

 Question nine asked students to report how likely they think they are to come back to the 

University of Arizona in the next semester.  In the pre test all of the students reported a 5, 

indicating that they are all “extremely likely” to come back to the university the following year.  

The post test mirrored these results closely with 83% of students rating a 5 in the post test; 

however 17% of students did report between a 1 and a 3 in their post test indicating that they are 

either “very unlikely” or “unsure” about returning the following semester.  Question ten 

coordinated with question nine by providing a free response as to why those students would 

probably not return the following semester.  One student who reported a 5 in their pre test and a 

1 in their post test wrote “Too far from home. I love the school but miss home”.  Similarly, 
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another student who dropped their rating from a 5 in their pre test to a 3 in their post test said, “I 

want to be closer to my family in Phoenix…”  Perhaps this indicates that home sickness has a 

part to play in students’ decisions to not return to the university the following semester if the 

school is somewhere other than their hometown.  Another student who also dropped their ratings 

from a 5 in their pre test to a 1 in their post test cited the high expenses of tuition as their reason 

for possibly not returning.    

 Lastly, question eleven asked students to rate how knowledgeable they are about the 

FSHD department and major with a sliding scale from 1 indicating “I know very little” to 5 

indicating “I am very knowledgeable”.  The majority of students, 77% in fact, reported a one 

point increase from their responses in their pre test to their post test indicating an increase in 

knowledge about the major.  The remaining students all reported the same response from pre to 

post test survey.  Additionally, the mode for the pre test was a rating of a 3 while the mode for 

the post test was a rating of a 4.   

Hypothesis 3 

 My third research question sought to see if students’ study habits and skills changed 

during the semester due to FIRST’s emphasis on creating productive study habits to succeed in 

college.  I predicted that all (100%) of the students would have enhanced their study skills as 

indicated by students’ rating a point higher from their pre test to their post test.  This will be 

further reviewed by looking at question seventeen from the survey. 

 Question seventeen asked students to rate their study skills on a scale with 1 being “poor” 

to 5 being “superior”.  Half of the students rated their study skills as the same from the pre test to 

their post test.  Following that was 38% of students who rated their study skills as one point or 

higher from their pre to their post test indicating an increase in study skills while the remaining 
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12% rated their study skills as lower in their post test than their pre test.  The mode for the pre 

and the post test were both 4 however the pre test saw 45% of responses as a 4 while the post test 

saw 55% of responses as a 4.   

Discussion 

Patterns Exhibited in Results 

 Although no statistically significant results came from this study due to a number of 

limitation factors, many patterns did exist within the sample size to show that perhaps FIRST did 

benefit students by accommodating to the certain needs freshmen and transfer students have.  

Following are some of the patterns that existed and reasons why it is important to further conduct 

research on this subject. 

 In looking at campus resources, FIRST appeared to have an increased or steady effect on 

students’ comfort and knowledge in using them.  Perhaps FIRST’s emphasis on presenting 

information on campus resources during lectures and field trips gave students sufficient 

information and opportunities to use the resources available to them.  In using library resources 

the majority of students had a higher level of comfort after participating in FIRST.  However, 

with online resources and tutoring services, the majority of students had the same level of 

comfort after attending FIRST.  But in looking at students’ responses to the pre test in terms of 

using online resources, they appeared to already be comfortable in using them from the 

beginning.  In future semesters of FIRST there could be more emphasis on these resources to 

increase students’ comfort although most students appear to already be comfortable using them 

from the beginning; in that case, future semesters of FIRST could eliminate topics which 

students appear to already be comfortable with, such as online resources, and spend more time 

on other resources which students are not as comfortable with.     
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 Researching the effects of FIRST on student retention both within the University of 

Arizona and within the Family Studies and Human Development department showed a different 

pattern than predicted.  Although FIRST attempted to forge a bond between the student and the 

University as a means of increasing student retention, students reported slightly less intentions to 

stay in school through the next semester during the post test than the pre test.  However, the 

reasons those students cited for possibly not coming back the following semester show that 

situations like home sickness and tuition expenses play a major part in student retention.  Future 

semesters of FIRST could specifically focus on topics such as ways to cope with homesickness 

and scholarship opportunities to downsize the high expenses of going to college as a way to help 

keep student retention high.   

 In examining the effects of FIRST on student retention within the FSHD major, two main 

findings appeared.  To start off, a significant amount of students had an increased knowledge of 

the FSHD major after taking FIRST showing a positive correlation between the significant 

amount of time spent on teaching students about the FSHD major and how knowledgeable 

students were about the FSHD major.  A second pattern that presented itself was that of how 

likely students thought they’d be to graduate from FSHD.  Most students appeared to be 

confident in graduating from the FSHD department before taking FIRST with most rating 

“extremely likely” in their pre test.  However, there were a few cases in which students dropped 

their high ranking score to a lower score in their post test meaning they had fewer intentions after 

taking FIRST to graduate from the FSHD major.  This goes to show a number of things.  First of 

all, most students in FIRST who have already declared the pre-FSHD major appear to already be 

confident in their choice of a major so the information given to them during FIRST may play the 

role of reinforcing their choice of a major rather than increases their confidence in their choice of 
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a major like it was once thought to do.  Second of all, the students who decreased their likelihood 

of graduating from the FSHD major after being in FIRST could be because those students are not 

planning on continuing at the University of Arizona in general, or they could want to be in a 

different major.  After consideration, students who have fewer intentions to stay with the major 

after taking FIRST may not be such a bad thing after all because those students may have 

discovered another area that interests them more during their time in FIRST.   

 Finally, when looking at the correlation between FIRST and student’s study skills, it 

appears that FIRST had a primarily steady effect.  It also looks like students are already 

confident in their study skills as indicated by the mode in both the pre and post test being a 4 

which is in between “average” and “superior.”  This could also be a case in which future 

semesters of FIRST could focus on study skills more in depth so they would rate their skills as 

“superior,” or since students already seem to be confident coming into the course with their study 

skills, future semesters could focus on other subjects in which students are less confident.    

 All in all, the study found a base line of patterns in which FIRST was very successful and 

in other ways which FIRST can change to better suit the students in future semesters. 

Review of Hypotheses       

 Throughout analyzing most of the results it was apparent that my original hypotheses 

were off the majority of the time.  It appears that I had estimated too high of percentages.  

Following are my different conclusions as to why my hypotheses were off and patterns I was 

surprised to have learned. 

 To begin, I think having such a small sample size threw off my hypotheses.  For most of 

my hypotheses I thought that 75% of students would respond in certain ways, usually by rating a 

point or more higher to certain scale questions.  However I discovered that with such a small 
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sample size it would only take 5 participants to not rate in one way for my hypothesis to be off.  

Perhaps this could be fixed in the future with a larger sample size or a smaller percentage in my 

hypotheses.  

 In addition, I began to be surprised at certain responses students gave in their pre tests 

and realized that students may already be well equipped in certain areas I would have thought 

they needed more support.  For example, in the question asking students how comfortable they 

were using online resources the majority of students responded with a 4 in the pre test and all of 

the students either reported having the same comfort or more comfort after participating in 

FIRST.  I was surprised to see that students were already so comfortable using online resources 

specific to the University of Arizona such as D2L and UAccess because they are new to anyone 

who is new to the school.  Perhaps they pick up using online campus resources easily and 

become comfortable with them quickly.  This goes to show that some of my hypotheses did not 

account for how high the student’s comfort level in particular areas would be from the start.   

Limitations 

 This study saw several limitations which cause it to only be a base study for further 

research and is not statistically significant on its own.  One of these limitations included a small 

sample size.  In this study only 18 students participated because they were the only ones who 

took both the pre and the post test during the Fall 2010 semester of FIRST.  In addition, my 

sample was very specific and contained strictly Family Studies and Human Development majors 

from the University of Arizona.  Pulling my sample size from one specific major and school 

makes this study less generalizable to the freshmen and transfer student population as a whole at 

different schools around the United States.  Additionally, with any self-report design there is 

room for participants to overestimate their abilities, perhaps showing the high results within the 
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pre tests could be to do with students overestimating their abilities.  Finally there is always room 

for a third variable to have caused any of the relationships between FIRST and the patterns found 

in this study from students’ responses to their pre and post surveys.  For example, a third variable 

in the few students who reported a decrease in intentions to stay at the University of Arizona 

may be due to other factors such as homesickness or the high costs of tuition rather than the 

effects of FIRST.     

Future Directions 

 As mentioned earlier, this study serves as a preliminary study for future research.  

Perhaps future research could utilize a bigger sample size that consists of a more general group 

of students rather than just FSHD students to study the general effects of a freshmen and transfer 

student peer mentoring colloquium.  In addition it would be useful for future research to study 

more specifically the peer mentoring relationship and some of the effects of such a relationship 

on freshmen and transfer students.   

 Finally future semesters of FIRST can learn from this study.  I think it would be 

beneficial for future semesters to break off between freshmen and transfer students because each 

group has their own specific needs.  In addition, this study pointed to some subjects which 

students may already be skilled in and could use less time emphasizing those skills while there 

could be other skills students need more emphasis on.  By spending more or less time on certain 

subjects hopefully we can come up with the perfect recipe for a successful freshmen and transfer 

student colloquium that meets the needs of each student.   
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Appendix A 

Lectures of FIRST 

Spring 2010 Semester (First semester of FIRST) 

1/25    Introduction: What is FSHD?     

2/1    Communication Skills 

2/8    D2L, WebReg, and More 

2/15    Study Skills  

2/22    Study Abroad and Other Opportunities 

3/1    U of A Spirit Day 

3/8    Exploring the Library 

3/22    Conflict Resolution 

3/29    Where You Gonna Go:  Campus Resources 

4/5    Careers in FSHD 

4/12    Community Service: Ben’s Bells 

4/19    Careers in FSHD, Resumes, Cover Letters 

4/26    Budget Your Money Wisely 

5/3    Stress(less) Day 

5/10    Final Class Reflections  

Fall 2010 Semester (Second semester of FIRST) 

8/25                                         Introduction to Class 

9/01                                         What is FSHD: Past, Present, and Future 

9/08                                         Career Opportunities in FSHD 

9/15                                         Internships and Research Opportunities in FSHD 

9/22                                         Study Skills 

9/29                                        Communication Skills 
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10/6                                        Academic Reading and Writing 

10/13                                      Where You Gonna Go? Campus Resources 

10/20                                      UAccess, D2L, and More 

10/27                                      U of A Spirit Day 

11/3                                        Ethics: Plagiarism and Ethical Conduct 

11/10                                      Community Service: Ben’s Bells 

11/17                                      Writing a Resume  

12/01    Stress(less) Day 

12/08    Final Class Reflections  

 

Appendix B 

Pre/Post Test Survey 

1. What is your gender?  

Female  

 Male  

2.  What is your age?  

3.   What is your ethnicity? 

White, Non-Hispanic   

African American  

Hispanic/Latino  

Asian  

American Indian  

Other, Please Specify  

4.   What best describes your current employment? 

Currently a full time student (not seeking employment)  
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Currently seeking employment  

Employed part- or full-time  

Retired, not working for pay  

Full time homemaker (not working outside home)   

5.   If you are employed, how many hours do you work each week? 

1 to 10  

11 to 20  

21 to 40  

More than 40  

6.   What is your current GPA (based on a 4.0 scale)? 

Lower than 2.0  

2.0-2.5  

2.6-2.9  

3.0-3.5  

3.6 – 4.0   

Don't know  

No GPA available   

7.  How likely do you think you are to graduate from the University of Arizona? 

Very unlikely                                                Unsure                                           Extremely likely 

        1                               2                                  3                            4                               5 

8.  How likely do you think you are to graduate in this major (FSHD)? 

Very unlikely                                                Unsure                                           Extremely likely 

        1                               2                                  3                            4                               5 

9.  How likely do you think you are to come back to the U of A next semester? 

Very unlikely                                                Unsure                                           Extremely likely 
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        1                               2                                  3                            4                               5 

10.  If you did not come back, what would be your main reason(s)? 

 

11.  How knowledgeable do you think you are about the Family Studies and Human 

Development major? 

I know very little                         I am somewhat knowledgeable           I am very knowledgeable 

       1                                 2                                 3                            4                                5 

 

12.  How comfortable are you using the University of Arizona library? 

Very uncomfortable                        Somewhat comfortable                       Extremely comfortable 

        1                               2                                  3                            4                               5 

13.  How comfortable are you using the tutoring services available at the University of Arizona? 

Very uncomfortable                          Somewhat comfortable                       Extremely comfortable 

        1                               2                                  3                            4                               5 

14.  How comfortable are you using Campus Health resources available? 

Very uncomfortable                           Somewhat comfortable                       Extremely 

comfortable 

        1                               2                                  3                            4                               5 

15.  How knowledgeable are you about resources available on campus? 

I know very little                                          I know somewhat                    I am very 

knowledgeable 

       1                                 2                                 3                            4                                5 

16.  How comfortable are you using University of Arizona online services (D2L, Webreg, etc.)? 

Very uncomfortable                        Somewhat comfortable                       Extremely comfortable 

        1                               2                                  3                            4                               5 

17.  How would you rate your study skills? 
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     Poor                                                      Average                                                  Superior 

        1                                2                                   3                            4                                5 
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