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ABSTRACT 

The major tenets of teacher pre-service education 

enumerated by John Baptist de La Salle, Founder of the 

Brothers of the Christian Schools in 1680, and modified and 

approved in the current documents of the General Chapter, 

were compared with current teacher pre-service education 

programs of selected Christian Brothers' Colleges in the 

United States. 

This study included an analysis of the philosophical 

and historical tenets of Lasallian pre-service teacher edu

cation, on-site field work, and interviews with educational 

leaders at selected Christian Brothers' Colleges. Four 

colleges were selected: Manhattan College, Bronx, New York; 

La Salle College, Philadelphia, Pennsylvania; Lewis 

University, Lockport, Illinois; and St. Mary's College of 

California, Moraga, California. 

The college catalogues, accreditation reports where 

possible, and any other published documentation on the 

teacher pre-service education programs provided by the 

selected colleges and Provincial and General Chapter Guide

lines were subjected to content and descriptive analysis. 

Field collected data from the observations and scheduled 

interviews were subjected to content analysis by categories 

and placed in juxtaposition with the Lasallian tenets and 
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philosophy of teacher pre-service education. The data were 

subjected to a balanced comparison, indicating equivalency, 

or a descriptive comparison, indicating no equivalency 

(Noah and Eckstein, 1969). 

According to the analysis of data, there is some 

correspondence between the Lasallian tenets of teacher pre

service education and the current programs of teacher pre

service education at the selected colleges in the areas of 

professional education and certification requirements. 

The Brothers receive a different training in their 

pre-service teacher education programs. These Brothers re

ceive course work in the life and pedagogy of John Baptist 

de La Salle. 

Lay teachers at the selected colleges receive no 

training in the philosophy, methodology, and spirituality of 

John Baptist de La Salle. At present, little effort is being 

made to educate teachers for Catholic schools and particularly 

for schools conducted by the Christian Brothers. 

Implications were discussed and related to the design 

and conclusions of the study. Recommendations were made for 

further study. 



CHAPTER I 

INTRODUCTION 

Approximately three-hundred years ago in Rheims, 

France, John Baptist de La Salle envisioned schools to serve 

the children of the working class population. In trying to 

solve this great problem of educating youth, La Salle dis

covered that the training of teachers was paramount to the 

success of the schools. For the religious Order, founded by 

La Salle, that would become known as the Institute of the 

Brothers of the Christian Schools, the foundation was based 

on the philosophy that the Brothers were to serve the poor 

through education and to promote justice. Personal conversion, 

the needs and the programs of the local church, and decision

making by the community were to determine how best the schools 

were to fulfill their goals. The particular charism for the 

Brothers of the Christian Schools was education for the youth 

of the working class and the training of teachers qualified to 

conduct such schools. 

In order to provide the education needed by the youth 

in Rheims, France, John Baptist de La Salle founded schools. 

These first schools were elementary schools founded in local 

parishes and conducted by teachers that were trained by La 

Salle. John Baptist de La Salle wanted to develop schools 

that were not to maintain the status quo but be open to the. 

I 
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ever-changing needs of the pupils, and be committed to the 

development of human relations and personal conversion. For 

La Salle the humanization of the internal structures of the 

schools and a spirit of fraternity and mutual acceptance were 

paramount. 

Therefore, the basic elements that were to character-

ize a Lasallian school included attention to every pupil's 

personal development and the personal and professional devel-

opment of every teacher, a community character marked by 

freedom, unity, and shared responsibility, presence of quality 

teachers, collaboration with the local church, cooperation with 

the local community, and characterized by how the Brothers 

worked with and for the poor. Schools were to serve the intel-

lectual, emotional, and economical poor. Special schools would 

eventually serve the needs of those who were unable to be 

assisted in their educational development in the regular 

schools. 

Lasallian schools were to develop a type of education 

that would address social justice, confront the roots of in-

justice, both within the school situation and the local commu-

nity, and educate the poor to be able to deliver themselves 

from their lot. The schools were to challenge the students 

to evaluate their society, to determine a set of values, and, 

above all, to make a commitment to their Faith through an under-

standing of the major tenets of Roman Catholic Christianity. 
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One of the basic elements that John Baptist de La 

Salle felt had to characterize the schools was the presence 

of quality teachers. Teacher training became central to the 

work of education. As far as La Salle was concerned, the 

schools that he founded merited a new type of school teacher. 

A body of schoolmasters who were professionally qualified to 

teach youth had to be developed. These schoolmasters would 

have to meet high qualifications for such an important 

profession. The Institute of the Brothers of the Christian 

Schools was to become a religious society of schoolmasters 

who were spiritually and professionally trained by La Salle. 

Lay men who were to associate themselves with the work of La 

Salle were to have the same basic training as the Brothers. 

To this day the Brothers are committed to professional 

competence. In the Rule and Constitutions, The Book of 

Government of the fortieth General Chapter of the Christian 

Brothers (1976) it is stated that the Brothers regard profes

sional competence as a duty that they owe in justice to their 

students (Rule and Constitutions, p. 60). 

The Second Vatican Council of the Roman Catholic 

Church (1962) called all religious Orders to a renewal of 

their original commitment to the Church and to the Founders 

of their respective religious Orders. The renewal included: 

1. A serious study of what the spirit of the 

Gospel was to mean to each Institute; 



2. What the charism of the Founder was and 

how it was to be applied to the world of 

the Roman Catholic Church today; and 

3. What the signs of the times were telling 

religious Institutes that they ought to 

consider doing in view of the needs of 

the present society. 

4 

After three-hundred years of experience, the provision 

of quality teachers who are competently prepared to meet the 

needs of the youth that are being educated in the schools con

ducted by the Christian Brothers needs to be seriously inves

tigated. Recent documentation from various groups of educa

tors in the Catholic educational world, and from various 

Chapter documents of the Christian Brothers, have suggested 

that teacher training programs for Catholic schools be studied 

in order to determine their effectiveness. For the Christian 

Brothers this infers a serious investigation into the types 

of programs conducted in the colleges and universities oper

ated by the Institute. As it is stated in the Rule and 

Constitutions of the Christian Brothers, the Brothers should 

remain faithful to a major preoccupation of their Founder 

and the traditions of the Institute. The Brothers must re

gard the training of teachers as a very effective way to 

assure the expansion of their educational mission (Rule and 

Constitutions, p. 63). 
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Statement of the Problem 

Since the Brothers of the Christian Schools are com

mitted to the educational apostolate, including teacher train

ing as their particular charism, the importance of teacher 

training for the Brothers and those lay personnel who asso

ciate with them cannot be emphasized enough. Therefore, the 

purposes of this research were to: 

1. Identify the General Chapter approved 

tenets of teacher pre-service education. 

2. Survey and analyze the teacher pre-service 

programs currently used in selected Christian 

Brother Colleges in the United States. 

3. Determine the correspondence between the 

identified Lasallian documentation on 

teacher pre-service education and the 

present day programs of teacher pre

service education in the selected colleges. 

Significance of the Problem 

In The Brother of the Christian School in the World 

Today - A Declaration (1967) the General Chapter of the 

Christian Brothers met in Rome and stated its position re

garding the importance of the writings of the Founder as the 

guideline for determining the work of the schools in the so

ciety of the present day. "The Brothers are convinced that 

in the life, work, and writings of John Baptist de La Salle, 

the Holy Spirit is revealed in a privileged manner, and that 
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they will find there even today a living principle for their 

guidance," (A Declaration, p. 4). The educational work of 

the Brothers and the need for updating and renewal has been 

one of the major concerns for the Institute since Vatican 

Council II. A Declaration states the importance of the 

teaching profession and the need to update the training of 

teachers. 

The renewal of the school calls for teachers who 
are prepared to meet the needs of modern man ••• An In
stitute committed to the education of the youth of 
the world will contribute to the renewal of the 
school only to the degree that it emphasizes and 
develops the value of the teacher's vocation .•• The 
professional preparation of the Brother is, there
fore, an indispensable requirement which must be 
given every possible consideration. Religious pro
fession in no way dispenses with technical competence. 
The spirit of faith, far from substituting for profes
sional or cultural qualifications, demands even greater 
respect for what is human: the realities of this world 
and those of faith find their origin in the same God •.. 
(A Declaration, pp. 61-62). 

The Brothers of the Christian Schools have committed 

themselves to a renewal of the schools through the development 

of spiritually and professionally trained teachers, both lay 

and religious. Each General Chapter of the Institute, which 

takes place every ten years, and each Provincial Chapter in 

each province of the Institute, which occurs approximately 

every three years, will continue to study the important issue 

of competently trained teachers. The members of the General 

Chapter of 1986 will study its worldwide educational institu-

tions because of the reemphasis of the Roman Catholic Church's 
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commitment to education. For the Christian Brothers this in-

fers their commitment to Lasallian Catholic education. 

As a part of this research, four colleges conducted 

by the Christian Brothers were visited to study their pre-

service teacher education programs. The data from this re-

search will be useful for the General Chapter as a basis of 

their study of their pre-service teacher education programs. 

This research will also serve as a prototype for a worldwide 

study of the Christian Brothers' school system and their 

teacher education programs. 

Hypotheses 

The major research hypotheses of this study 

were: 

HI -- There is no correspondence between the 

documented Lasallian tenets of teacher 

pre-service education and the current 

programs of pre-service teacher educa-' 

tion conducted by selected Christian 

Brothers' colleges. 

H -- The training of the Brothers differs 
2 

from that given to lay teachers in 

Christian Brothers' colleges. 

H3 -- Lay teachers receive no training in 

the philosophy of education of John 

Baptist de La Salle. 



H -- At present little effort is being 
4 

made to train lay teachers specif-

ically for schools conducted by the 

Brothers of the Christian Schools. 

Assumptions 

8 

For the purposes of this study, the following assump-

tions were made: 

1. That published Provincial documentation 

describing the training of a Christian 

Brother will indicate accurately the 

philosophical assumptions, scope, and 

sequence of present programs in pre-

service teacher education. 

2. That the scheduled interviews with the 

Director of Education in each Province 

will provide an accurate description of 

the teacher pre-service education program 

and its relationship to Lasallian educa-

tional philosophy. 

3. That the scheduled interviews with the 

Program Directors in the colleges will 

give insight into current programs in pre-

service teacher education, and describe 

future planning in this area. 



4. That the college catalogues and the recent 

accreditation reports will accurately des

cribe the teacher pre-service education pro

grams for lay teachers. 

Limitations 

9 

This study was subject to the following limitations: 

1. In the total process of teacher education, 

only the programs for pre-service education 

were investigated. 

2. Only four out of seven colleges conducted 

by the Christian Brothers in the United 

States have been selected. 

3. Student involvement and understandings of 

their pre-service teacher education programs 

were not considered. 

4. Only the Program Directors, Directors of 

Education, and the Directors of the Brothers 

enrolled in pre-service teacher education 

were interviewed. 

Definitions 

The following definitions were collected or constructed 

for use in this study. 

Associate refers to a person who is considering the 

religious life, associates himself with the Brothers, often 

living in the religious community, but he has not made a 
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formal entry into the Order. 

Aposto1ate is defined as the particular work con

ducted by a religious Institute. In the case of the Christian 

Brothers, the aposto1ate is education. 

Candi9~ refers to one who is usually in his first 

year of training with the Brothers and has not yet entered 

the novitiate. 

Charism in Christian theology refers to a divinely 

inspired gift, grace, or talent of a particular person or 

group. 

Chapter is the legislative body of the Christian 

Brothers made up of representatives from every Province of 

Christian Brothers in the world. 

Christian Brothers is the name given the Brothers in 

the United States and is a shortened form of the official 

title of the Institute of the Brothers of the Christian 

Schools. 

Director refers to the religious superior of any 

grouping of Christian Brothers. 

Director of Education is an elected official or an 

appointed official in a given Province who is in charge of 

all of the schools conducted by the Brothers in that Province. 

The position can be compared to a superintendent of schools 

for a public school district. 

Evangelical in Christian theology refers to the 

spreading of the Gospel. La Salle stated that the primary 

purpose of the Christian school was evangelical. 
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Institute is a shortened version of the official title 

for the Institute of the Brothers of the Christian Schools. 

This shortened title is often used by other religious Orders 

as well. 

Program refers to teacher pre-service training in the 

selected colleges conducted by the Christian Brothers. 

Province refers to any territorial division of the 

various apostolic works conducted by the Christian Brothers. 

Sometimes Provinces are referred to as Districts. 

Religious Institute is a title often used by the 

Brothers to designate the Institute of the Brothers of the 

Christian Schools. 

Religious Profession refers to the vows taken by a 

Brother at the time he commits himself to join the Christian 

Brothers. A Christian Brother vows Poverty (simplicity of 

life~style), Chastity (remains celibate), Obedience (agrees 

to do whatever he is assigned by his superiors), Fidelity to 

the Institute (remains within the Order for life), and In

struction of the poor gratuitously (agrees to educate anyone 

regardless of his ability to pay for that education or not). 

Renewal refers to the investigation by religious Orders 

into their life-styles and the renewal of their original com

mitment to the apostolic work designated by their respective 

Founders. 
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Scholastic refers to a Brother who is in training 

for his first college degree and has taken vows for a tem

porary period of time. 

Society is a term often used by the Brothers to 

refer to the Order. In many of the early writings of John 

Baptist de La Salle, there is reference to the Order as a 

Society of schoolmasters. 
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Summary 

The Roman Catholic Church has always had a commitment 

to Catholic education. From its earliest beginnings in Rheims, 

France, in the seventeenth century, the Institute of the 

Brothers of the Christian Schools has committed itself to 

Catholic education. John Baptist de La Salle, Founder of the 

Christian Brothers, was convinced that he needed a group of 

school teachers who would dedicate themselves to this great 

work. Realizing that the work of education required competent 

teachers, La Salle set up programs for teacher training for 

both lay and religious. For the Brothers the novitiate house, 

a house of training, would be developed to train those who 

would enter religious life to be teachers. 

Training in meditation, prayer, and teaching method

ology was conducted in these novitiate houses. La Salle made 

certain that the Brothers were trained in Roman Catholic the

ology and in the subject areas that the Brothers would teach 

in the schools. 

For the lay teachers La Salle developed normal schools 

for their training. In the early days of the Institute, La 

Salle arranged for the country schoolmasters to live with the 

Brothers so that they would receive the same spiritual and 

professional education. La Salle felt that these men would 

need the same training, especially in the schools where there 

would be no Brothers. 
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There is no doubt that in the minds of the Brothers 

of the Christian Schools who were to follow La Salle, that 

the work of training teachers for the task of educating youth 

would be a primary concern for the Institute, As such, there 

have been countless writings by the Christian Brothers over 

three-hundred years devoted to teacher training. 

In order to gather data for this research, four col

leges in the United States were visited. Careful study of 

the pre-service teacher education programs at each of these 

geographically different colleges were observed and analyzed 

in relation to the hypotheses of this research. The study was 

designed to describe these programs and analyze them according 

to the Lasallian philosophy of education and the tenets of 

teacher pre-service training discussed in the various General 

and Provincial Chapter documents. 

A review of the literature relative to Lasallian 

teacher education and documentation from the Christian Brothers 

on teacher education as well as published materials from the 

various colleges used in this study is presented in Chapter 2. 



CHAPTER 2 

REVIEW OF THE LITERATURE 

The review of the literature on this research is div

ided into two sections. Section One consists of a review of 

Lasa11ian literature that focuses specifically on teacher pre

service education. Section Two consists of a review of the 

literature of published uocumentation on teacher pre-service 

education for the Institute of the Brothers of the Christian 

Schools. These documents include approved General Chapter 

legislation regarding the educational aposto1ate, and Pro

vincial guidelines which interpret this legislation, includ

ing an explanation of teacher pre-service programs within the 

Province. College catalogues from the colleges selected for 

this study were reviewed to determine the courses of study, 

descriptions of the courses, and the various other programs 

and procedures of teacher pre-service education. Some accred

itation reports and other available materials on teacher pre

service education are included. 

Section One 

A publication entitled St. John Baptist De La Salle 

Announcing the Gospel to the Poor (1981) identifies the de

velopment of La Salle's early schools which included the 

formation of the teachers. Early in the history of the 

Christian Brothers La Salle realized that the inadequacies 

15 
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of teachers would jeopardize the apostolic success of the 

work and even threaten its existence. La Salle discovered 

that many men were poorly chosen, completely unprepared, 

not dedicated enough to the ministry, and too inconstant 

in their profession to be adequate teachers. For men de-

ciding to become Brothers, La Salle believed that these men 

had to have a conviction that they were called by God to a 

selfless dedication to the education of youth. La Salle 

found the spiritual inadequacy of men to be the most im-

portant problem to be solved. Therefore, spiritual forma-

tion became a paramount tenet in his pre-service teacher 

education program. 

Fitzpatrick in La Salle Patron of All Teachers (1951, 

pp. 270-271) focuses his attention on the contribution La 

Salle made to the training of professional school personnel. 

For La Salle the list of qualifications necessary for the 

teaching profession included the following: 

1. A selected body of men after a probationary 
period required the candidate to meet the 
highest tests of character, of professional 
aptitude, and of a life career motive. 

2. A body of men of high character, and may one 
add, the holiest character, capable of inspiring 
by example as well as by teaching methods. 

3. A body of men spiritually formed and profes
sionally trained both prior to entering service 
and in service---and under stimulus looking 
toward continuing growth. 

4. A body of men dedicated to the service of 
teaching for life. 



5. A body of men dominated by the highest reli
gious and human motivation of service to God 
through service to youth. 

17 

6. A body of men guided not only by a 'code of ethics', 
but also by a conception of man as God-created; 
God-redeemed. 

In the Management of Christian Schools (1893) the 

second part of the book is devoted to teaching methodology. 

Teachers were taught that methodology defined by La Salle is 

the order observed in reaching a definitive objective, which 

is based upon definite principles. La Salle observed that the 

man who teaches with his methodology considered the relative 

intelligence of each pupil, adapted his language and exp1ana-

tions to the general capacity of the pupils, advanced his 

pupils from the simple to the complex, repeated and recapit-

u1ated the most impor.tant and the most difficult, and examined 

and evaluated each pupil carefully. In addition, La Salle 

taught these four basic methods for elementary school teaching: 

1. The Master who gives each pupil separate lessons 
on each branch follows the Individual Method. 

2. When pupils of like capacity are grouped, and 
each group in turn receives instruction from the 
Master, while the other groups study privately, 
the Simultaneous Method is followed. 

3. When the Master forms a number of sec~ions and 
employs assistants or monitors to give the lessons 
while he superintends the general workings of the 
class, he employs the Mutual Method. 

4. When each section is taught in turn by the Master, 
while the other sections are instructed or directed 
by assistants or monitors, the Mutual-Simultaneous 
or Mixed 1-1ethod is employed (p. 28). 
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Teachers were instructed in approaches to every 

subject taught in the schools. Systematic examination and 

evaluation of prospective teachers was conducted on a regular 

basis. La Salle never lost sight of the pupil as the center 

of activity of the teachers, and, therefore, constantly mod

ified plans and approaches to the training of teachers. 

In selecting candidates for the Brothers and lay 

teachers, La Salle was very concerned with a good teacher

pupil relationship as necessary for successful teaching and 

learning. In the Conduct of Schools (translated, 1935) La 

Salle listed several reasons why pupils absent themselves 

from school. One reason is that they have little affection 

for their teachers. The teachers should demonstrate their 

liking for the pupils through a polite and affable attitude. 

During the time of the examination and evaluation of the 

teachers, La Salle looked for this attitude among the teachers. 

A document entitled To Give a Christian Education 

(1979) contains a series of articles on the meaning of a 

Christian education as envisioned by the Brothers today. In 

one article (Beatie, p. 25) the commitment to education is 

focused on as a basis for the personal relationship between 

Brothers and youth. The locus of this summons to commitment 

has been for three-hundred years, and continues to be, the 

school. It is in the school that the Brother exercises his 

power of constructing experiences for youth which aim at 

raising their Christian awareness as a prelude to commitment 
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in their lives. Furthermore, it is in the school that the 

appropriate tools for living in the society are provided. 

Again, in the Conduct of Schools (1935) La Salle 

writes that pupils absent themselves from school because the 

teachers are poorly t~ained, and that they do not know how to 

conduct themselves in a classroom. They resort to punishments 

because they have not related well to their pupils. La Salle 

suggests that the remedy for such situations is to keep 

teachers under the guidance of a Master teacher who has been 

thoroughly trained and has had many years of experience in 

the classroom. 

Throughout the literature the emphasis for teacher 

training rests on careful selection of candidates, probation

ary periods of examination and evaluation, practical training 

under a Master teacher, constant updating of methods, expe

riences in the classroom at early levels of training, training 

in the development of interpersonal relationships, and the 

training in the spiritual life that will confirm one's Faith 

commitment and dedication to the educational apostolate. 

La Salle envisioned a body of men who were thoroughly 

trained in the spiritual and professional life, and he be

lieved that unless this training occurred, there was no sound 

reason for th~ existence of Christian schools. 

Section Two 

On the very general level the Roman Catholic Church 

has stated that it has a commitment to Catholic education. 
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As such there continues to be a need for constant evaluation 

of the Catholic educational system throughout the world. 

Recognized educational associations within the Church have 

called upon the schools to seriously investigate their apos

tolic teaching ministry and search for new patterns in edu

cation by anticipating the needs of students and the possi

bilities of the future. 

The Chief Administrators of Catholic Education, the 

Association of Catholic Colleges and Universities, and the 

National Catholic Educational Association have prepared a 

monograph on the pre-service formation of teachers for Catholic 

schools. This monograph centers on the search for the future 

and how teachers must be prepared for it. More difficult to 

describe, teacher formation is a process that relates to a 

distinct preparation of the Catholic school teacher. While 

it includes professional education as necessary to the total 

preparation process, it is a broader concept which endeavors 

to foster knowledge and understanding of such areas as the 

basic teachings of the Roman Catholic Church (The Pre-Service 

Formation of Teachers for Catholic Schools, p. vii). This is 

in keeping with the Lasallian ideal of the proper training of 

teachers for the school. Training in the basic teachings of 

the Roman Catholic Church and professional c9mpetency in the 

teaching profession are two important concepts of La Salle 

which are clearly indicated in the monograph. 
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The call to the ministry of Catholic education is 

also clear in several other documents which were published 

during the time of the Second Vatican Council of the Roman 

Catholic Church (1962) and are worth noting since they main-

tain the same thinking as the Founder of the Christian 

Brothers. The Declaration on Christian Education of Vatican 

II states: 

••• Let teachers realize that to the greatest 
possible extent they determine whether the 
Catholic school can bring its goals and under
takings to fruition. They should, therefore, 
be trained with particular care so that they 
may be enriched with both secular and religious 
knowledge, appropriately certified, and may be 
equipped with an educational skill which reflects 
modern-day findings. Bound by charity to one an
other and to their students, and penetrated by 
an apostolic spirit, let them give witness to 
Christ, the unique Teacher, by their lives as 
well as by their teachings ••• This holy Synod 
asserts that the ministry of such teachers is 
a true apostolate which our times make extremely 
serviceable and necessary, and which simultaneously 
renders an authentic service to society (Declaration 
on Christian Education, pp. 646-647). 

The Sacred Congregation for Catholic Education under-

scored the same message in its document entitled The Catholic 

School: 

By their witness and their behavior teachers are 
of the first importance to impart a distinctive 
character to Catholic schools. It is, therefore, 
indispensable to ensure their continuing formation 
through some form of suitable pastoral provision. 
This must aim to animate them as witnesses of Christ 
in the classroom and tackle the problems of their 
particular apostolate, expecially regarding a 
Christian vision of the world of education, prob
lems also connected with the art of teaching in 
accordance with the principles of the Gospel (The 
Catholic School, p. 23). ---
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For institutions of higher learning, this call to a 

better formation of teachers for Catholic schools would insist 

on a program component that would not only better pre-service 

teachers professionally, but also prepare them for a real 

spiritual ministry. 

Catholic institutions of higher education which 
have teacher-preparation programs are urged to 
provide Christian formation programs for edu
cators, who are evangelizers by call and cove
nant and mission. Only those teachers who have 
been formed theologically and spiritually can 
respond to the call of professional ministry 
in Christian education according to the vision 
of Jesus Christ and his Church (Catholic Highe~ 
Education and the Pastoral Mission of the Church, 
p. 6). 

In the above statement, La Salle's insistence on the 

proper theological and spiritual training of teachers for his 

schools is reflected. For the Brother of the Christian Schools 

today as well as for the lay teachers who associate themselves 

with the Brothers, the Catholic Church's commitment to educa-

tion serves to augment the Brothers' call to constantly update 

and improve teacher pre-service education programs in their 

colleges and universities. 

The Acts of the Second United States Regional Chapter 

Second Session, 1975, (pp. 28-29) states: 

Within American society there are many needs 
that call upon the Christian's response: 
religious, cultural, social, economic, 
political, ethical, and educational. The 
Christian Brother responds to such needs 
through educational means of various kinds. 
Some of the needs of our country which are 



not being adequately met include: The 
education of youth and adults in the centers 
of our large American cities, the need for 
social consciousness among the disadvantaged 
and of social consciousness among others, the 
need for competence among the agents of social 
change, the need for leadership and training 
in religious values, and so on. 
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The Regional Chapter of 1975 clearly indicated the need 

for competently trained men to become involved in the new needs 

of the American society. For the Christian Brother the state

ment by the Regional Chapter simply amplifies La Salle's con

cept of education. It is the duty of the Brothers of the 

Christian Schools to address themselves to the needs of the 

society in which they live. This is again reinforced in one 

of the propositions of the Regional Chapter (1975, pp. 30-31): 

That each district develop programs of study in 
the communities to sensitize the Brothers to: 

1. The repressive elements present in Christian 
culture and how these can be exorcized in favor 
of the more liberating gospel proclamation; 

2. The oppressive elements of the world economic 
and political situation, the complexity of 
the international political-economic situation 
and the multi-national forces operating to 
control it, and the various options for action 
available to the secular idealist and the 
Christian. 

3. The ideological content of American religious 
consciousness and how it makes effective 
Christian action difficult when communica
tion and ecclesiastical media are encumbered 
by censorship and editorial bias; and 



4. The unique role of the American life-style 
for good or for ill in the community of 
humankind and the alternative roles avail
able if our culture is going to move toward 
a more responsive and responsible position 
in the world community. 
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The Rule and Constitutions of the Brothers of the 

Christian Schools in Chapter 1 delineates the nature and 

end of the. Institute (p. 27): 

With the intention of forming teachers 
animated by an apostolic spirit and dedicated 
totally to the instruction and Christian educa
tion of the children of the working class and 
the poor, Saint John Baptist de La Salle 
founded the Institute of the Brothers of the 
Christian Schools • 

••• The Church therefore encourages the 
Brothers to live in fidelity to the spirit of 
the Gospel and the charism of their Founder, 
who had the wisdom to recognize the educa
tional needs of his time and to respond by 
giving a new impetus to popular education, 
establishing schools available to everyone. 

Specifically referring to the necessity of the Brothers 

being more open to other educational possibilities, the 

Rule and Constitutions states (p. 28),: 

The school is the preferred field of 
action for the Brothers' apostolate. However, 
the Institute is open to other possibilities 
for teaching and education that may be more 
adapted to the circumstances and needs of 
the times. 

In the Rule and Constitutions the constant thread that 

weaves through sections dealing with the professional life of 

the Brothers is that the Brothers keep their general education 

and their pedagogical training up to date. The Brothers regard 

professional competence as a duty that they owe in justice to 
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their students (Rule and Constitutions, p. 60). The schools 

of the Brothers should be characterized by quality courses, 

thoroughness in teaching and constant care to evaluate 

objectives. Programs and methods are revised to meet the 

needs of the times and development in the field of education 

(Rule and Constitutions, p. 61). 

Since the renewal thrust of the Roman Catholic Church 

initiated by the Second Vatican Council (1962), the numbers 

of Religious available to teach in the Catholic schools have 

diminished. Closer work with the lay teachers who have been 

hired to assist the Brothers in their educational mission has 

become a necessity to the successful work in the schools. 

The Brothers also work in collaboration with 
lay teachers who bring to the educational 
community their knowledge of the world and 
their experience in family, social and pro
fessional life. Lay persons participate in 
the whole life of the school, including, if 
possible, responsibilities in administration 
(Rule and Constitutions, p. 62). 

The General Chapter stated clearly the role that the 

Brothers of the Christian Schools were to play in preparing 

people for the important task of educating the young. 

Faithful to a major preoccupation of their 
Founder and the traditions of the Institute, 
the Brothers regard the training of teachers 
as a very effective way to assure the expan
sion of their educational mission (Rule and 
Constitutions, p. 63). 

The institutions of higher learning conducted by the 

Brothers of the Christian Schools have been given a rather 

clear outline by various General and Provincial Chapters 
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which guide them in determining the programs necessary to 

train teachers. The writings of the General Chapter can be 

narrowed to two main aims in establishing educational pro

grams for prospective teachers. Teachers must be spiritually 

trained and develop professional competence in their partic

ular area. The spiritual and the professional training go 

hand-in-hand for La Salle and the Christian Brothers. 

It is clear that with the diversity of cultures with 

which the Brothers deal in their educational apostolates, 

professional training necessarily differs from place to 

place. However, the apiritual training of the Brothers and 

the lay teachers should be basically the same since it would 

include the basic teachings of the Roman Catholic Church and 

the same methodology for spiritual development of the 

individual. 

In observing the four selected colleges conducted by 

the Christian Brothers for this study, there are many pro

grams that have slight differences in their approach to the 

training of teachers. Within the individual Provinces there 

are several differences in the programs of pre-service edu

cation for the Brothers. The literature from these selected 

colleges points to several items that mirror these differences. 

Realizing that the Christian Brothers conduct schools 

in eighty different countries, it is easily seen that pro

grams must vary even within a given country. As has been 
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stated, this is in keeping with La Salle's philosophy that 

the teachers ought to update and change wherever this be

comes necessary according to the needs of the students in a 

particular place. A review of the literature on teacher 

education from the four selected colleges will indicate the 

type of preparation for teachers that is provided. 

Manhattan College was founded in 1853 by the Brothers 

of the Christian Schools. It is a private, co-educational 

institution. Throughout its history, Manhattan has maintained 

the ideal of preparing teachers for the schools in New York 

City. 

In 1848 four Brothers of the Christian Schools inau

gurated the Brothers' work in the United States by organizing 

St. Vincent's Academy on Canal Street. The academy moved to 

131st Street and Broadway in 1853. Ten years later a charter 

was granted by the Board of Regents of the University of the 

State of New York to the school's Board of Trustees, composed 

of eight Brothers of the Christian Schools and ten lay men. 

This charter empowered the institution to confer academic 

degrees under the name of Manhattan College. 

The growth of the college during the past century 

is obvious. In 1921 the college moved to its present site 

in the Riverdale section. The long history of preparing 

teachers at Manhattan College is evident both in campus 

degree programs and in two extension programs which flourished 
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under the direction of Brother Calixtus Peter, F.S.C., one 

for Brothers of the Christian Schools from 1921-1929 and one 

for Sisters from 1928-1956. In 1935 the areas of teacher 

preparation were extended to physical education and hygiene 

by the establishment of the Department of Physical Education 

within the School of Arts and Sciences. 

In 1964 the Division of Teacher Preparation was 

established as a distinct administrative branch of the 

college to devote more attention to provlding State-approved 

programs for students seeking teacher certification. This 

became the School of Teacher Preparation in 1970, and, a 

year later, Health Education was added with options for 

teaching or community health services (Manhattan College, 

p.83). 

The concern for teacher pre-service education is re

flected in the college catalogue where it is stated that the 

preparation for teachers is consistent with the heritage of 

the Founder of the Christian Brothers, John Baptist de La 

Salle, who is credited in history with the beginnings of the 

normal schools for the training of teachers. Under the phi

losophy of Manhattan College, the School of Teacher Prep

aration prepares men and women who are capable for teaching 

and allied careers. Students in all programs are expected 

to meet the requirements for State Certification and they 

are further required to take nine units in religious studies 

thereby fulfilling a religious education requirement. 
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Manhattan College is under the jurisdiction of the 

Brothers of the Christian Schools in the New York Province. 

Young men preparing for joining the Brothers in this Province 

are involved in a special program of spiritual and profes

sional training. In addition to their regular academic pre

paration, the Province offers special training in the philos

ophy of education of John Baptist de La Salle through a 

special book entitled A Teacher's Guide. This book is a 

planned procedure of lessons designed for teachers who work 

in schools conducted by the Christian Brothers. The book was 

first printed in 1956 and has been updated since. The most 

recent printing is 1980. According to the preface, the 

primary purpose of this book, which is described as a hand

book, is to assist the new teacher in acquiring correct atti

tudes, developing sound procedures, and reaching a high degree 

of professionalism (A Teacher's Guide, p. v). 

Furthermore, this Handbook is designed to pass on the 

educational excellence and traditions of the Christian 

Brothers. Its main focus is on teaching that transcends 

the secular and defines Catholic schools as knowledge, witness, 

and service. It is expected that this Handbook, by creating 

a spirit of support and encouragement, will be of use to 

educators planning student teacher workshops, to principals 

helping new teachers, and to the entire school community 

(A Teacher's Guide, p. v). 
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This Handbook contains many quotations from the 

various writings of John Baptist de La Salle and provides 

methods for approaching all types of teaching experiences 

in the classroom. The Christian Brothers in the New York 

Province use this book for pre-service and in-service edu

cational experiences for prospective teachers. 

A publication entitled Chalk Dust, distributed by 

the School of Teacher Preparation at Manhattan College, 

dedicated a special article honoring the Christian Brothers 

on the three-hundredth anniversary of their founding in 

1980. The publication described well the work of the 

Brothers in the New York Province. Further, the article 

emphasized that the chief work of the Brothers involved 

education on all levels. 

There are approximately 2,000 Brothers in the United 

States involved in conducting schools. These Brothers are 

part of 15,000 Brothers in some eighty countries who are in

volved in the various educational endeavors. The New York 

Province sponsors 300 Brothers in New York, Michigan, New 

Jersey, Jamaica, Guatemala, Nicaragua, East Africa, the 

Philippines, and Bethlehem, Israel. 

Frequently this journal of the School of Teacher 

Preparation at Manhattan College will publish articles 

describing the works of the Brothers. In this manner the 

spirit of the Founder is being fostered by the education 
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department as part of its efforts at recognizing John Baptist 

de La Salle as an educational leader. 

La Salle College, Philadelphia, Pennsylvania was 

chartered by the Commonwealth of Pennsylvania in 1863. Its 

founders were a group of Christian Brothers, some priests, 

and some lay men. It was originally located at St. Michael's 

parish, one of the oldest parishes in Philadelphia. The 

college has always stressed teacher education. For many 

years the Brothers of the Baltimore Province sent their 

scholastics to La Salle College. It is stated in the gene

ral introduction of the La Salle College catalogue that under 

the direction of the Christian Brothers, La Salle College 

strives to continue such Lasallian traditions as devotion to 

excellence in teaching, concern for ultimate values, and for 

the individual values of its students (La Salle College Cata

logue, p. 7). 

La Salle College offers its students an education 

founded on the idea that man's intellectual and spiritual 

development go hand in hand, complimenting and fulfilling 

one another. The basic purpose of the college is a free 

search for truth and the development of materials and skills 

necessary for the search. Its religious concern is an exten

sion of that purpose. As a private Catholic College, La Salle 

pursues these aims in a religiously diverse community of 

teachers and students interested in studying secular subjects. 

In their autonomy, undertaking religious studies in a systematic 
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way, and investigating what interrelations these subjects 

may have. The community also engages in programs in which 

the students' personal, social, and religious values may 

take root and in which the students may grow in mature 

attitudes and behavior in all human relationships (La Salle 

College Catalogue, p. 7>". 

The teacher preparation program at La Salle leads to 

eligibility for an Instructional I State Certificate to teach 

in either the secondary schools or to teach mentally and/or 

physically handicapped students in the elementary and second-

ary schools of Pennsylvania. All major subject areas are 

taught and provide the eligibility for State teaching certif-

icates. In addition to this, there is a Religious Education 

program for those preparing to teach Religion in secondary 

schools. 

La Salle College is under the direction of the 

Christian Brothers from the Baltimore, Maryland Province. 

The Province has no recent publications regarding the train-

ing of those men becoming Brothers that significantly differ 

from any written materials from the other Christian Brother 

Provinces. However, there is a list of personal priorities 

that the Baltimore Province insists upon in the training of 

young men to become Brothers. The list includes the follow-

ing: 

1. Religious education degree 

--
2. Master's degree in the given subject area 
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3. Excellence in procedures in classroom management 

4. Professionalism in ability to deal with students, 
staff and parents 

5. Sensitivity to public relations of the school 

6. Availability to the students 

7. Participation in professional groups 

Lewis University is located at Lockport, Illinois, 

about a thirty-five minute drive from downtown Chicago. 

Lewis is a small, private and independent, co-educational 

university; Catholic in tradition, character, and under the 

leadership of the Christian Brothers. Lewis offers its 

students programs in liberal learning, professional edu-

cation, and technical training. 

As an institution for post-secondary education, Lewis 

dates from 1949 when programs for the bachelor's degree were 

first offered. The school, however, has a history that dates 

to 1930 when the school first opened as a technical high school 

for boys. The school specialized in the study of aeronautics. 

The school was closed in 1942 when the Navy took it over for 

defense purposes. The school reopened in 1944 as a high school 

and junior college, and the program shifted to a completely 

collegiate program in 1949. 

In 1960 the Christian Brothers took over the admin-

istration of the college at the invitation of Bishop Martin 

McNamara of Joliet, Illinois. With the group of Brothers 

assigned to assume the administration of the college, the 



34 

North Central Accreditation Association granted the college 

full accreditation in 1963. 

Lewis seeks to offer Christian and human values in 

its educational program in keeping with the traditions of 

the Christian Brothers. Thus, Lewis seeks to make available, 

amidst the diversity of Illinois and American colleges and 

universities, the choice of a university which unifies the 

pursuit of spiritual values, intellectual skills, and career 

preparation (Lewis University Catalogue, p. 1). 

Teacher preparation at Lewis University is designed 

to utilize talent from all departments of the University and 

from public and private elementary and high schools in the 

community. A complete sequence of courses is offered in 

elementary and secondary education enabling a student, upon 

completion of a particular program, to apply for certifica

tion from the State of Illinois. Pre-student teaching 

clinical experiences as well as coursework pertaining to 

the exceptional student are required of all education stu

dents. It is important to note that there is a Religious 

Studies component required of all students in the University. 

The Central States District of Christian Brothers 

is responsible for the administration of Lewis University. 

It, too, has some particular policies for young men who 

might be considering entering religious life. A Residency 

Program has been established in the Province. The program 

is designed to give the college age candidate the opportunity 
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to test his desire for religious life against the actual ex

perience of living in a religious community. The program 

provides for personal growth through prayer, worship, study, 

personal interaction and regular counseling. The resident 

is required to pursue a full course of college studies and 

in addition must take a religious education component that 

includes a serious study of the philosophy and history of 

John Bapt-ist de La Salle. 

There are three publications that Lewis University 

gives to prospective teachers. Each of these publications 

deal with the requirements of the State of Illinois for 

practical student teaching experiences. The State of Illinois 

requires pre-student teaching experiences which are to be 

accomplished during the sophomore year of .co11ege. The 

Handbook for Pre-Student Teaching Clinical Experiences out

lines the opportunity for students to acquire practical ex

perience complementary with theoretical knowledge prior to 

entering into the full responsibilities of the role for which 

they will be certified (Handbook for Pre-Student Teaching 

Clinical Experiences, p. 1). 

The Student Guide for Teacher Education at Lewis 

University provides the student with ready information con

cerning all of the educational programs at Lewis for teaching 

and allied careers. The guide carefully outlines each program 

and lists the requirements for certification in the given area. 
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There is also a Student Teacher Handbook that provides an 

explanation of the student teaching program, its purposes, 

the role of the student teacher, the cooperating teacher, 

and the supervisor. It further attempts to answer the 

typical questions that student teachers most frequently 

ask. A log of the student teaching experiences must be 

kept and frequent evaluations are performed so that the 

student is kept up to date on the success of his exper

iences. 

All of these publications are readily available to 

all of the Brother candidates as well as to the lay men and 

women enrolled in pre-service teacher education programs. 

More and more the Brothers in the Central States District 

are attempting to professionalize themselves according to 

the requirements of the State. The religious training occurs 

in the Resident Program. The religious studies component at 

Lewis University is required of all students, as has been 

stated. 

Saint Mary's College of California was founded in 

1863 by Joseph Sadoc Alemany, first Archbishop of San 

Francisco. Five years later the Archbishop asked The 

Brothers of the Christian Schools to take over its adminis

tration. The college moved to Oakland in 1889, and in 1928 

the school moved to its present location in the Moraga Valley. 

This college is also dedicated to an excellence in education. 

There is no undergraduate degree in education as such, but 
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the college does provide for teacher training leading to a 

certificate for the State of California. The college offers 

both the single- and multiple-subject credentials, and also 

a series of specialist credentials in administrative services, 

early childhood education, pupil personnel services, reading, 

and special education (learning and severely handicapped). 

On the undergraduate level a religious studies com-

ponent is required of all students enrolled in any program 

at the college. Basic credential programs further include 

professional courses in education and supervised teaching. 

The purpose of the program is to provide a con
text in which each student may develop a well
reasoned philosophy and pedagogy appropriate 
to his/her beliefs, capabilities, and areas of 
knowledge. Students acquire the necessary com
petencies to achieve this goal through course 
and field experiences (St. Mary's College, 
Department of Education Graduate Education 
Bulletin, p. 14). 

The teacher preparation program for the BrothLrs who 

are trained in the Province of San Francisco includes course-

work at St. Mary's College. In addition, the student Brothers 

often teach in the summers under a Master teacher to comple-

ment their student teaching experiences required by the State. 

The published documentation on the teacher preparation pro-

gram is the result of the first and third District Chapters 

on the training of the young Brothers. The propositions from 

these Chapters merely outline a suggested program of studies. 

The outline includes studies on the history and philosophy 

of education of John Baptist de La Salle, his methodology 
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for teaching, and most importantly, his spirituality. 

In all there is an attempt to include Lasallian 

spirituality and professionalism into the work of the 

student Brothers. Published outlines (by the San Francisco 

Province of Christian Brothers) indicate the type of program 

generally followed by the Brothers who are in training at 

St. Mary's College. This outline deals with the junior and 

senior year which include observations in public schools, 

the teaching of reading, a course in curriculum and instruc

tion, teaching in summer schools conducted in Christian 

Brothers schools in the District of San Francisco, and con

tinued courses in the life and works of the Founder, John 

Baptist de La Salle. 

All of the college catalogues and other publications 

reviewed indicate that at least some religious studies com

ponent is required of all students. Each of the Provinces 

of Christian Brothers in which these colleges are located 

has enlarged upon these religious studies for the Brothers 

who are in training. No enlargement of these religious 

studies is provided for lay men and women who are enrolled 

in pre-service education programs unless they are specif

ically being trained to teach religion in the Catholic school 

system. 

A letter published by the Superior General of the 

Brothers of the Christian Schools in Rome, May 15, 1982, the 
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feast day of the Founder, John Baptist de La Salle, stated 

that the primary concern to traiu good teachers requires 

constant study of La Salle and his charism in the task of 

education. The Superior General reminds the reader that 

Pope John Paul II suggested that the liberty of teaching 

was one of the most fundamental human rights of individuals 

and families. And since this teaching has its special re

quirements of establishing an educational program inspired 

by Christian values which prepares young people for the 

responsibilities of life, and of training teachers who make 

up the staff so that they can effectively provide this type 

of education in the various schools, it is unquestioned that 

the Christian Brothers must give their full attention to the 

work of training teachers for the future Catholic schools 

that will exist throughout the world (Letter from the 

Superior General, Rome, Italy, May 15/ 1982~ p. 3). 
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Summary 

The review of the literature in this chapter indi

cated that there are components to be considered in the 

development of the pre-service teacher education programs 

for colleges conducted by the Brothers of the Christian 

Schools. This review of the literature provides the 

guidelines under which this study is conducted. These 

guidelines included programs for both the Brothers who 

are in training to become members of the Brothers of the 

Christian Schools and for lay teachers who would asso

ciate themselves with the work of Roman Catholic educa

tion. The methods and procedures used to collect data, 

analyze the information collected, and organize the data 

from which conclusions may be drawn is presented in 

Chapter 3. 



CHAPTER 3 

RESEARCH METHODOLOGY 

The methods used in this study are described in this 

chapter. The research design and procedures were selected 

for comparative analysis. The purpose of this research 

was to identify the major tenets of teacher pre-service 

education as enumerated by John Baptist de La Salle in 

1680 and modified and approved in the current documents 

of the General Chapter of the Brothers of the Christian 

Schools, and compare these to current teacher pre-service 
, 

education programs of selected Christian Brother Colleges. 

Research Design 

This study included an analysis of the philosoph-

ical and historical Lasallian pre-service teacher education 

tenets and models and on-site field work at selected 

Christian Brother Colleges. This field work provided 

opportunity to interview leaders and to observe pre-service 

teacher education programs on site and to gather data on 

the current philosophy and pre-service teacher education 

program components at the selected colleges. The follow-

ing colleges were selected because of their geographical 

location and historical development: 

41 
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Manhattan College, Bronx, New York; La Salle College, 

Philadelphia, Pennsylvania; Lewis University, Lockport, 

Illinois; and St. Mary's College of California, Moraga, 

California. 

Field-collected data were subjected to content 

analysis and placed into categories. They were then 

placed in juxtaposition with the Lasallian tenets and 

philosophy of teacher education. These data were subjected 

to a balanced comparison, indicating equivalency, or a 

descriptive comparison, indicating no equivalency (Noah 

and Eckstein, 1969). 

The major research hypotheses of this study were: 

HI -- Th~re is no correspondence between the 

documented Lasallian tenets of teacher 

pre-service education and the current 

programs of pre-service teacher educa

tion conducted by selected Christian 

Brothers' Colleges. 

H2 -- The training of the Brothers differs 

from that given to lay teachers in 

Christian Brothers' Colleges. 

H3 -- Lay teachers receive no training in 

the philosophy of education of John 

Baptist de La Salle. 



H4 -- At present little effort is being 

made to train lay teachers specif

ically for schools conducted by the 

Brothers of the Christian Schools. 
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The data base for the analysis of Hypothesis One was 

a content analysis of the major philosophical tenets of 

teacher pre-service education of John Baptist de La Salle 

and their historical interpretation as approved by the 

General Chapter. The sources of this data were: 

1. Original Lasallian teacher education 

programs as indicated in the writings 

of John Baptist de La Salle. 

2. Recognized adaptations of these programs 

over the three-hundred years of experience 

as indicated in various documents and 

writings of the Christian Brothers. 

3. Recent General and Provincial Chapter 

guidelines on teacher pre-service 

education. 

4. The philosophy and current content of 

teacher pre-service education programs 

as described in the catalogues and through 

interviews of the Directors of the Programs 

at the Christian Brothers' Colleges selected 

for this research. 
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The data base for Hypotheses Two, Three, and Four 

was derived from on-site field work at the selected colleges 

and the use of data collected through scheduled interviews 

with the Program Directors of the teacher pre-service 

education departments (see Appendix A), the Directors 

of Education for the Provinces within which the selected 

colleges reside (see Appendix B), and the Directors of 

the Brothers-in-training in each of these Provinces (see 

Appendix C). In addition, a content and descriptive 

analysis were done of the college catalogues to form a 

data base for Hypothesis Four. 

Data Analysis Procedures 

The procedures for analyzing the data were as 

follows: 

1. A content analysis of the major philo

sophical tenets of teacher education en

visioned by John Baptist de La Salle, and 

their historical interpretations as approved 

by the General Chapter documents identified 

the major principles of teacher education 

as originated by La Salle. 

2. A descriptive analysis of the teacher pre

service education programs from data col

lected during the on-site observations at 

the selected colleges. 
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3. Data from the Scheduled Interviews of 

significant personnel, including the 

Opinionnaire (see Appendix D), was used 

in order to clarify the specifics of 

teacher pre-service education programs 

for the Brothers and lay teachers and 

augment data that did not appear in the 

documentation. These data were subjected 

to content and descriptive analysis. 

4. An analysis of papers and documentation 

of teacher pre-service education programs 

published by the selected colleges was 
, 

done. This included the material de-

scribed in college catalogues, and, where 

applicable, in recent accreditation reports, 

Provincial guidelines for the training of 

the Brothers, and any other related pub

lished documents in order to identify the 

current programs of teacher pre-service 

education. 

Research Model I (Fig. 1) on page 46 illustrates 

the variables considered in the analysis of the data for 

this research. 
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Treatment of the Data 

The analyzed data were placed in juxtaposition with 

the Lasa11ian tenets of pre-service teacher education and 

the philosophy and program components of the pre-service 

teacher education programs as presently operating in the 

selected colleges. The data were subjected to a balanced 

comparison, indicating equivalency, or a descriptive com

parison, indicating no equivalency (Noah and Eckstein, 1969). 

The components of the data compared are: 

a. The Lasa11ian tenets of teacher pre-service 

education as authorized by the General Chapter 

of the Institute of the Brothers of the 

Christian Schools. 

b. The philosophy of teacher education of the 

selected colleges as designated in the college 

catalogues, recent accreditation reports where 

possible, and other related published materials. 

c. The admission criteria of each college. 

d. The retention criteria of each college. 

e. Content of teacher pre-service education 

in each of the selected colleges from 

observation and the published documents 

of the departments of education. 

f. The expected exit-model. 

A schematic illustration of the treatment of the data 

is presented in Research Model II (Fig. 2) on page 48. 
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Summary 

The research design of this study was discussed in 

this chapter. The methods used included a philosophical 

and historical analysis of the Lasallian tenets and philo

sophy of pre-service teacher education: and on-site field 

work at four Christian Brothers' Colleges to observe 

teacher pre-service education programs, interview leaders, 

and gather documentation on the teacher pre-service edu

cation programs. The data were subjected to a balanced 

comparison, indicating equivalency, or a descriptive com

parison, indicating no equivalency (Noah and Eckstein, 1969). 

The data analyzed according to the methods and pro

cedures presented in this chapter are reported in Chapter 4. 



CHAPTER 4 

ANALYSIS OF DATA 

The data analyzed in this chapter were obtained by 

the methods and procedures described in Chapter 3. A content 

analysis of the major philosophical tenets of teacher pre

service education envisioned by John Baptist de La Salle and 

their historical interpretations as approved by the General 

Chapter documents as well as a descriptive analysis of data 

obtained from on-site observations at selected colleg~s for 

this study are presented. Data from scheduled interviews, 

including an opinionnaire, and analysis of papers and documents 

of teacher pre-service education programs published by the 

colleges used in this study are also presented. The analyzed 

data are placed in juxtaposition with the Lasallian tenets of 

teacher pre-service education and the philosophy and program 

components of the teacher pre-service education programs pre

sently operating in the selected colleges. The data are sub

jected to a balanced comparison, indicating equivalency, or a 

descriptive comparison, indicating no equivalency or corres

pondence. 

Original Lasallian Teacher Pre-Service Education 

In 1679 a series of events led John Baptist de La 

Salle to a decision about his involvement in the education 

of the young men of the working class in Rheims, France. 

50 
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He met Adrien Nyel who had come to Rheims with a daring plan 

to begin a school for boys. Adrien Nyel was a teacher and 

belonged to an apostolic group under the leadership of Father 
/ 

Barre, the spiritual director of La Salle. This project was 

to be financed by Mme. de Maillefer, who was born in Rheims 

and wished to establish a school for boys (La Salle Patron of 

All Teachers, p.77). 

La Salle became very interested in the project and 

immediately went to the city fathers and secured their co-

operation. He also consulted a number of the parish priests 

who had authority to establish charity schools to seek support 

for the project. At first La Salle considered himself a 

helper to Adrien Nyel in a worthy cause. It was not long 

before La Salle discovered that Nyel had the ability to 

initiate the program, but he lacked the ability to seri-

ously train the teachers he selected for the" schools (La Salle 

Patron of All Teachers, p. 78). 

La Salle offered to take the leadership role in train-

ing the men selected to teach in the newly founded school for 
/ 

boys. Visiting Father Barre, his spiritual director, La Salle 

listened to the suggestion that he take these poorly prepared 

men into his own home and train them before sending them out 

to the schools. Against the protests of his family, La Salle 

took the new teachers into his own home in order to provide a 

sound spiritual and professional training for them. 



52 

What seemed very important to La Salle was that 

anyone professing to be a teacher had to make a real com

mitment to the work of educating the young and receive good 

training in the various subjects to be taught, as well as in 

the methodology for teaching the subjects. Men interested 

in the teaching profession had to be brought together in 

some type of community and be provided with similar spiritual 

and professional training to meet the various needs of the 

young pupils that they would be teaching. These communities 

would develop a philosophy of the educational apostolate'"and 

give the individual the support of a common enthusiasm and 

mutual help. 

La Salle had two major problems to solve. First of 

all, he had to train the men who became religious Brothers 

in his newly formed Institute. Secondly, he had been asked 

to train lay men who would teach in schools in which there 

were no Brothers. Many of the lay men were teachers. This 

meant that La Salle would in-service these men, providing them 

with new methods and approaches to teaching. Several biog

raphers of La Salle mention that wherever these newly in

serviced men went to teach, the school situation which was 

generally quite chaotic became orderly (La Salle Patron of 

All Teachers, p. 78). 

For the young men who were in early training as reli

gious Brothers and who had never taught, La Salle provided 

methods in prayer and educated them in such subject areas as 
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religion, reading, penmanship, and French. Thus he provided 

them with the necessary education to teach the basic subjects 

to the young boys of the towns and villages in France (La Salle 

Patron of All Teachers, 1951). 

The priests who conducted parishes in the country 

outside of the towns and villages were clamoring for help 

(La Salle Patron of All Teachers, p.275). La Salle became 

very sensitive to these needs. He provided for the training 

of schoolmasters who were not religious Brothers by having 

these men live with the Brothers for a time in order to re

ceive the same training spiritually and professionally. 

It was not long before La Salle realized that definite 

pedagogical training for schoolmasters meant the establishment 

of training houses or normal schools in order to provide lay 

teachers for the schools where there were no Brothers. Sev

eral normal schools were established after much struggle be

cause often local bishops were not in favor of these schools. 

Eventually these normal schools would establish a uniform 

system for educating teachers (La Salle Patron of All Teachers, 

1951). 

La Salle also became aware that a central pedagogical 

manual progressively summarizing his own experiences with 

education and his supervision of the Brothers and the schools 

was needed. He was convinced that this book would contain 

practical suggestions for teaching. 
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. "1 h" . This book was called Condu~te des Eco es C ret~ennes, 

Conduct of Christian Schools, written in 1695 and copied by 

the Brothers until it was finally printed in 1720. This book 

is an administrative manual for schools, a book on primary 

methods in arithmetic, reading, spelling, and writing; a book 

on methodology, on religion; and a basic philosophy of educa-

tion. It became the basis for the training of teachers in 

the normal schools. 

La Salle had established training programs for the 

in-servicing of men who were already teachers. He also 

established the training houses for the Brothers known as 

novitiates, and the normal schools for the lay schoolmasters 

who would teach in the country schools and in schools in 

which there were no Brothers. In addition, La Salle wrote 

a book which contained all of the lessons that he deemed 

important in the pre-service preparation of men in the 

teaching profession. 

The aims of the teacher pre-service education pro-

grams as La Salle established them were clearly indicated in 

the Conduite (1935). The first aim was to make certain the 

teachers were well-trained in the Catholic faith so they might 

assist their pupils in becoming good Roman Catholics. The 

second aim was to establish a program of studies that would 

meet the needs of the young pupils. This program included 

spelling, grammar, arithmetic, the system of weights and 

measures, deportment, and manners for eating. Decidedly 
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innovative was La Salle's insistence on the teaching of 

reading in the vernacular. Only after the pupils' own 

language was mastered did La Salle consider that the pupils 

should be taught Latin so that they could participate better 

in the Mass and the other prayers of the Church. 

The early teacher pre-service and in-service train

ing of the Brothers and the lay schoolmasters consisted 

in preparing teachers for the gratuitous education of the 

poor (La Salle Patron of All Teachers, 1951). Teachers 

were to teach these young men to become good Roman Catholics, 

to render them capable of earning their living, and to rise 

to a somewhat higher status in life. The major areas of 

teacher training conducted in both the novitiate houses 

and the normal schools consisted in the teaching of religion, 

simultaneous instruction, classification and graduation of 

students, the vernacular in education, the place of order, 

quiet and industry in school management, punishments and 

rewards, and the spirit of good school administration. 

In order to perform these various functions, a care

ful preparation of the Brothers and lay teachers was conducted. 

All trainees were taught the basic tenets of Roman Cathol

icism and prayer. La Salle developed the simultaneous 

method of classroom instruction. He did not originate the 

idea. Historians clearly indicate that the idea is mentioned 

in Comenius and others (La Salle Patron of All Teachers, p.32). 
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La Salle's development of the idea consisted in adminis

tratively organized units of the curriculum providing for 

a step-by-step advance, a classification of pupils into 

groups, a promotion plan which, recognizing the individual 

rate of pupils, promoted them frequently when grade or 

section units were completed successfully. 

It is to be noted that La SaYle believed that the 

pupils should be advanced frequently in order to reinforce 

their ability for learning. La Salle also insisted that 

the student was to be assisted in his individual rate to 

learn. Philosophically, this meant that the student had 

to become convinced that he could learn and be fairly suc

cessful at it even though he did not necessarily learn as 

fast as some others. What was somewhat unique about La 

Salle's method was that some brighter students would be 

asked to remain in a slower homogeneous group in order to 

be a model for the members of that group. La Salle would 

use the pupils to teach pupils. In all cases the pupil was 

considered first, and promotions and retentions in various 

groups depended upon the pupil's understanding and accep

tance of what was happening to him. 

Training of teachers also consisted in much classroom 

observation and assistance in the teaching situation. Early 

in their careers the Brothers and lay teachers would spend 

time in various classrooms and under different master teachers 

in order to discover if they had an affinity for the teaching 
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profession. Under careful supervision, the Brother Director 

of the school or La Salle would decide very soon whether a 

particular prospect should continue in the profession. 

La Salle observed the progress and success of his 

methods and modified them according to the needs of the 

present pupils. He taught his prospective teachers that 

they must always be open to changes necessitated by the 

differences in the pupils they would teach from year to 

year. Thus, teacher training was structured to meet the 

needs of the students. Because of his strong philosophical 

position regarding this, schools for special needs (such as 

schools for students who could not study a" regular course of 

subjects in the classroom because of emotional problems) 

were later established and La Salle eventually began sec

ondary schools. 

Biographers of La Salle indicate that La Salle would 

not accept the view of his society (La Salle Patron of All 

Teachers, 1951). In his day there was much contempt for the 

poor and a rationalistic approach to religion. La Salle 

wanted his approach to the teaching of the young to be based 

on a philosophy that was more an ideal toward which to strive 

than a reality to be achieved immediately. For La Salle the 

human person was the very core of education. He saw man as 

a unique being with his individual history, his interior life, 

his values, and his own rhythm of growth. La Salle saw man 

as very complex. Each possessed his own dimensions of life. 
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Man was free and a dynamic being capable of growing and of 

educating himself. Man was a social being and interested in 

others. Man was in constant search. for his individual worth 

and in constant search of the Absolute (Cervantes, 1980). 

With this philosophy of education in mind, La Salle 

modified his approaches to the training of teachers according 

to the ever-changing needs of the students he encountered. 

Thus the basics to his teacher pre-service education programs 

consisted in the spiritual education of the candidate in 

Roman Catholicism and the professional preparation required 

by the needs of the times. These needs were determined by 

the Church and the Brothers who would train teachers for the 

schools. It is obvious that La Salle taught his Brothers and 

the lay teachers that being open to the changing times was 

the key to successful pedagogy. Training programs had to be 

constantly updated and improved. The gratuitous education of 

those in need was paramount, along with training in Roman 

Catholicism and current professional education. 

Brother Jos{ Cervantes, General Councillor for the 

Brothers of the Christian Schools, delivered a paper to the 

Brothers of the District of San Francisco on the occasion of 

the three-hundredth anniversary of the founding of the Insti-

tute (1980). His paper dealt with the philosophy of educa-

tion of John Baptist de La Salle. 
/ 

In it Brother Jose refers 

to the basic concepts about education reflecting La Salle's 

conviction: 



Education is always a process which is 
both personal and social, always unfinished and 
characterized by a certain hesitation. It is 
rooted in the family, and it finds its raw 
material in the resources of the person. It 
is strongly conditioned by the atmosphere, goals, 
and the needs of society ••• To educate means to 
be present to a person while promoting the growth 
of his knowledge, his will, his sensitivity, and 
while assisting him to achieve self-autonomy, a 
sense of responsibility, commitment, and moral 
values (Philosophy of Education of John Baptist 
de La Salle, p. 3). 
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Herein lies the basic philosophy for John Baptist de 

La Salle in guiding him to develop his teacher training 

programs. 

Teacher pre-service preparation must prepare the 

teacher to train pupils in Roman Catholicism, to enable him 

to help his students survive in their own culture, be able 

to provide economic security for themselves, better their 

status in this life while preparing themselves for the life 

after death. La Salle wanted his teachers to help students 

develop a moral conscience, a critical evangelical sense 

of reality, a communitarian spirit and one of social com-

mitment. La Salle tried to respond to the current educa-

tional needs of his country. His teacher pre-service train-

ing programs centered on spiritual growth according to the 

tenets of Roman Catholicism and professional education ac-

cording to the interpreted needs of the students. He deter-

mined that the interpretation of these needs belonged to the 

Church and the professional educators trained to discover the 

needs and develop appropriate programs adapted to these needs. 
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Historical Interpretations 

The system of instruction recommended by La Salle 

for teachers in elementary schools has been used over the 

years in various ways (Management of Christian Schools, 

l893}. Originally the system was designed to be uniform so 

that students passing from one group to another would have a 

continuity if a new teacher were to take over the class. 

La Salle designed a methodology that he felt would meet the 

needs of the students. He published this methodology and 

enjoined his teachers to adhere to it strictly. These methods 

formed the groundwork for the Lasallian school system. The 

methods have been gradually modified and perfected by the 

Brothers wherever experience suggested modifications. 

In the preface of La Salle's book, Management of 

Christian Schools (l893), it is stated that a book which 

outlines a method of teaching can never be complete. Addi

tional experience, development of methodology, legislative 

enactments, unforeseen exigencies, and the like, demand 

various modifications. Accordingly, as the works of La 

Salle were interpreted over the years by the various General 

Chapters, differences have occurred. Today, still further 

important modifications in methods and the training of 

teachers have become indispensably necessary (Management of 

Christian Schools, l893). 
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The constant theme that has run through all of the 

documentation on the Brothers and their training as educators 

has been that the Brothers have been entrusted with the great 

mission of fostering growth in the Faith of the Roman Catholic 

Church. The teaching of religion occupies the first place in 

the total ministry of education. The Rule and Constitutions 

(1976) state that the teaching of religion should be student

centered, relevant to the world, based on Scripture and 

liturgy, and consonant with the teachings of the Church 

(Rule and Constitutions, p. 60). It is important to this 

research to quote the Rule in its present form regarding 

what teachers should be prepared to do in educating their 

students. In doing so, there is linkage with original 

Lasallian pedagogy in the pre-service training of teachers. 

The present Rule is the developed translations and inter

pretations of the various General Chapter legislations re

garding the educational apostolate. 

Chapter 9 of the Rule and Constitutions states that 

the Brothers regard professional competence as a duty that 

they owe in justice to their students. To accomplish their 

mission the Brothers constantly adapt their educational ac

tivities to the needs of the Church and the world. They co

operate closely with lay teachers and others responsible for 

education of the young, joining their labors with all those 

who promote the cause of justice and unity among all peoples. 
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The schools of the Brothers should be characterized by 

quality courses, thoroughness in teaching, and constant care 

to evaluate objectives. Programs and methods are revised 

to meet the needs of the times and developments in the 

field of education (Rule and Constitutions, 1976). 

La Salle's emphasis on the collaboration of the 

Brothers with lay teachers is emphasized in the Rule where 

it is stated that the Brothers also work in collaboration 

with lay teachers who bring to the educational community 

their knowledge of the world and their experiences in 

family, social, and professional life. Lay persons partic

ipate in the whole life of the school, including, if pos

sible, responsibilities in administration. Faithful to a 

major preoccupation of their Founder and the traditions of 

the Institute, the Brothers regard the training of teachers 

as a very effective way to assure the expansion of their 

educational mission (Rule and Constitutions, 1976). 

Recent General Chapter legislation has stated clearly 

that La Salle was vitally interested in the needs of the 

student. In this he insisted that the teachers be kept 

knowledgeable of the changing trends in the educational field 

and the changes occurring in the society. Ongoing education 

for the teachers was mandated. The Brother Director was re

sponsible for the process of educational training for the 

Brothers. Today the Rule and Constitutions make a concise 

statement regarding the responsibility of the Province and 
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the local Brothers' community to update and improve con

stantly. Districts and communities are responsible for 

adapting to the needs of time and place the forms of their 

apostolate and the manner of their collaboration with 

others (Rule and Constitutions, 121]). 

Philosophical Interpretations 

The various Provinces of the Brothers of the 

Christian Schools have translated and interpreted the 

Rule to the needs of their particular schools and cultures 

within which the Brothers find themselves. Teacher pre

service education programs vary widely due to the fact that 

the Brothers are presently located in some eighty countries 

in the world. Within the United States the programs of 

teacher pre-service education depend upon the particular 

requirements of·a given state and generally include special 

components as deemed necessary by the particular college. 

In terms of the philosophy of the particular colleges, some 

unity in thought regarding what would be considered Lasallian 

in nature can be found. 

The School of Teacher Preparation at Manhattan 

College has as one of its main concerns the preparation of 

teachers. The preparation of teachers is consistent with 

the heritage bequeathed by the Founder of the Christian 

Brothers, St. John Baptist de La Salle, who is credited in 

the history of education as the initiator of the first school 
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for the formal training of teachers and who bears the title 

bestowed by Pope Pius XII, "Patron of All Teachers." Under 

the philosophy of Manhattan College, the School of Teacher 

Preparation prepares capable men and women for the teaching 

profession and for allied careers (Manhattan College, 1981-82). 

La Salle College in Philadelphia continues the 

Lasa11ian ideal. The name of the college commemorates the 

17th-century French educator and founder of the Christian 

Brothers, John Baptist de La Salle. The traditions of this 

saintly innovative educator have been continued by the 

Brothers, a non-clerical order of religious who have been 

teaching in the United States since 1845. Under the auspices 

of the Brothers, La Salle College strives to continue such 

Lasa11ian traditions as devotion to excellence in teachini, 

concern for ultimate values and for the individual values of 

its students (La Salle College Bulletin, p. 7). 

The Brothers of the Christian Schools took over the 

administration of Lewis University, Lockport, Illinois, in 

1960. Prior to that time the college had been in control of 

the Catholic diocese or the Bishop. As such the Brothers 

have had only recent input into the college and as such there 

is no clear statement of Lasa1lian ideals in the philosophy. 

However, in the Masters of Arts in Education program there 

is a statement that would indicate the ideal of La Salle. 

The graduate program in Education at Lewis University pro

vides an opportunity for students with a baccalaureate degree 
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to continue formal education upgrading the student's back-

ground and competency in educational theory and practice 

(Lewis University General Catalogue, p. 164) 

In addition to determining the character and academic 

growth of the College for over one-hundred years, a signif-

icant role of the Brothers at St. Mary's College in California 

is their presence in the residence halls where as counselors 

they keep with their tradition of responding to the educa-

tional and spiritual needs of young adults. Saint Mary's 

College of California continues the Lasallian tradi~ion of 

innovation and a flexible responsiveness to the spirit and 

demands of contemporary society while remaining faithful to 

its religious and academic heritage (Saint Mary's College of 

California, 1981-82). St. Mary's College of California has 
~~ 

the same basic goals as ;tha] of the Founder of the Christian 
,~ 

Brothers. To amplify the ideals of John Baptist de La Salle 

regarding the preparation of teachers, the department philo-

sophy states: 

We believe that educators should have in
tellect and imagination, combined with a warm 
personality. Effective teachers need to be 
knowledgeable about the areas they will teach, 
but beyond that, they need to be aware of their 
own assumptions about the nature of their students, 
subject matter, and profession. They must be em
pathetic and possess communication skills to an ex
ceptional degree. Finally, teachers must be capable 
of setting specific, worthwhile objectives, and of 
using every means appropriate to the students and 
subject matter to achieve these aims in the classroom 
Department of Education Graduate Bulletin 1981-82, p.2). 
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Identified Tenets of Pre-Service Teacher Education 

The identified tenets of teacher pre-service 

education as outlined throughout the various General Chapter 

documents and the Rule and Constitutions of 1976 center on 

the following areas as necessary to any program of pre

service education: 

1. Preparation in the teachings of the 

Roman Catholic Church; 

2. Preparation for the teaching of religion 

in the schools in accord with current re

ligious education programs; 

3. Study of the educational writings of John 

Baptist de La Salle with emphasis on his 

philosophy of education and his place in 

the history of education; 

4. Professional education in teaching and 

chosen subject areas adhering to current 

educational trends, different cultures 

within which the Brothers and their asso

ciates work, needs of the students, and 

the signs of the times as interpreted by 

the General and Provincial Chapters' cur

rent guidelines; and 

5. Fulfillment of State ce~tification require

ments of each college. 
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The various Chapter guidelines are more specific in 

interpreting the general outline listed above. The Rule 

and Constitutions, only outline the general aspects of 

Lasallian traditions as far as teacher pre-service educa

tion is concerned. It was clearly stated at the General 

Chapter of 1976 that the local situation would dictate the 

specifics of teacher pre-service education. 

Teacher Pre-Service Education 

In observing the four colleges selected for this 

study, it was discovered that all four of them generally 

follow a program designed toward meeting specific state 

requirements for teacher certification. There are specifics 

that make some differences in the programs from one college 

to another. The following data were obtained from the 

college catalogues from the four selected colleges. 

Manhattan College in Bronx, New York, has all gene

ral and liberal studies, including subject specializations, 

given in the regular academic classes of the College. The 

School of Teacher Preparation coordinates the various studies 

and p~ofessional experiences required of the beginning teacher, 

provides group and individual guidance, and vouches officially 

for the academic and professional competence of candidates 

for certification. 

Portions of the education courses are conducted in 

New York City or Westchester public and private schools, so 
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that the students receive early experiences in educational 

settings with pupils, specialized curriculum patterns, and 

programs designed for students with special needs. Students 

in all programs are expected to meet the criteria of compe

tency in knowledge, attitudes, and skills to complete the 

academic or first requirement for New York State Certifica

tion or license. 

As of September 1984, students will be e'xpec~ed to 

pass a license examination. Success on this examination 

will yield a CQ or Certificate of Qualification. The various 

programs in the School of Teacher Preparation are designed to 

provide the basic eligibility for a State teaching credential. 

Since the State of New York has reciprocity with thirty-two 

other states, the programs for teacher preparation provide 

the minimum requirements for each of the reciprocal states 

for the basic teaching credential (Manhattan College, 1981-1982). 

Manhattan College has a required religious education 

component for all students. This requirement is nine course 

hours in any of the course offerings in the religious educa

tion department. There are no specific requirements in reli

gious education for those preparing for the teaching 

profession. 

La Salle College in Philadelphia, Pennsylvania, offers 

majors in secondary and special education. The majors in ele

mentary and business education are offered in cooperation 
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with Chestnut Hill College and St. Joseph's University, 

respectively. La Salle's program of studies is approved by 

the Pennsylvania Department of Education and leads to the 

Instructional I Certification in the major subject areas. 

There is a special Teacher Education Committee that 

approves candidates for student teaching. There are also a 

number of further requirements, including the Minnesota 

Teacher Attitude Inventory taken before and after student 

teaching, and the National Teacher Examinations taken upon 

completion of the program. 

Two semesters of religion electives comprising six 

hours of course work are required. In addition, there is 

a religion-education major available. This major does not 

lead to the State certificate, however. 

Teacher preparation at Lewis University in Lockport, 

Illinois, is designed to utilize talent from all the depart

ments of the University and from the public and private ele

mentary and secondary schools of the community. A complete 

sequence of courses is offered in elementary and secondary 

education enabling a student to apply for certification in 

the State of Illinois upon completion of a particular program. 

Pre-student teaching experiences as well as coursework per

taining to the exceptional student is required of all educa

tion majors. One course in the Religious Dimension of Man, 

which includes a course in Religious Studies, is required of 

all students. There are no specific religious studies courses 
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required for education majors. 

The Department of Education at St. Mary's College in 

Moraga, California, offers undergraduate courses in education 

with a double orientation: (1) as a preliminary preparation 

for a career in teaching, and (2) as part of a liberal educa

tion for the general citizen and prospective parent. The 

courses provide opportunities to gain an understanding of 

current educational trends, philosophies, and practices. 

Visits to local schools provide an opportunity for students 

to examine education as a process and possible career. Each 

January a supervised field experience is offered undergrad

uates who feel that work in a classroom on a daily basis will 

help them clarify vocational choices (St. Mary's College of 

California, 1981-1983). 

Those who are planning to make teaching their profes

sional career have to consult with an advisor from the 

Education Department early in their studies at St. Mary's 

so they can qualify for the California Teaching Certificate. 

There is no undergraduate degree in education as such 

at St. Mary's. There is, however, a major called the 

Diversified Liberal Arts Major, and it offers a broad inter

disciplinary education and is primarily intended for under

graduates who plan to teach in preschools, primary schools 

(K-3), or elementary schools (1-6). This program is approved 

by the California Commission for Teacher Preparation and 

Licensing and waives the National Teachers Examination 
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required of other applicants for the Multiple Subject 

Teaching Credential. Two courses in religious studies are 

required of every student at St. Mary's. 

The Scheduled Interviews 

The following data were obtained from interviews 

with the Program Directors (see Appendix A) of the Depart

ments of Education in each of the selected colleges, the 

Directors of Education (see Appendix B) in each of the 

Provinces within which the selected colleges are located, 

and the Directors of the Brothers-in-Training (see Appendix 

C) in each of the Provinces and are synthesized for analysis 

and presentation. 

The Program Director, Brother David Delahanty, F.S.C., 

at Manhattan College in New York indicated that the basic 

program for teacher pre-service education follows the gene

ral requirements for the State of New York in order to obtain 

State certification. The unique situation at Manhattan 

College is that the department specializes in secondary 

education. All courses for elementary education are taught 

at a neighboring college, Mount St. Vincent College. The 

criteria for determining a candidate's retention or termina

tion in the program are based on the general requirements for 

such as indicated in the college catalogue. These include the 

high school transcript, the SAT or ACT scores, recommendation 

from the high school, and any other items that the student 
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applying may wish to include in his application. Retention 

is based on a scholastic average of 2.0 and all grades in 

the major areas of concentration must be a minimum of a C. 

Manhattan College offers a program for potential 

educators that includes thirty hours of directed profes

sional experiences in teaching in private or public schools 

during the candidate's junior year. The student teaching 

program occurs in the senior year. The Department of 

Teacher Preparation offers the additional thirty hours in 

professional training in order to provide opportunities for 

the student and his advisors to determine his suitability 

for the teaching profession. 

There are five Christian Brothers who teach the reg

ular courses for certification in the department at Manhattan 

College. There are no courses in the philosophy and method

ology of La Salle. None of the Brothers offer any special 

courses outside of the regular programs. 

Manhattan College has no courses for teachers who 

wish to teach in a Catholic school or in a school conducted 

by the Christian Brothers. Outside of a major in Religious 

Studies, there are no other special programs for preparing 

teachers for Catholic schools. 

The Self-Study in 1981 conducted at Manhattan College 

indicated that the current prog~ams are being reviewed in 

order to develop competency-based programs in education 

during the next five years. Special emphasis will be given 
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to the education of the handicapped, and all students 

registered in teacher preparation programs will be required 

to have some course work in the education of the handicapped. 

There are no immediate plans to alter the present program of 

actual teaching experiences prior to the degree. The junior 

and senior programs as described are satisfactory to the 

department (Manhattan College Self-Study 1981). 

The Director of Education for the New York Province, 

Brother Stephen McCabe, F.S.C., stated that the criteria for 

accepting a candidate into the Brotherhood are good health, 

mental ability or normal intelligence, and a member of the 

Roman Catholic Church. All candidates are given psychological 

tests before being accepted as candidates to the Order, as 

well as being interviewed by the Director of Formation Programs 

for the Province as part of the selection process. 

Specific course work in the philosophy of education of 

La Salle is provided, and the candidates receive close super

vision and instruction in Lasallian teaching methods by an 

experienced Brother. This is often done in various high 

schools of the Christian Brothers throughout the Province. 

In addition, candidates live in the various communities of the 

Brothers and teach in the schools before they enter the 

novitiate house of training. During this period they are 

evaluated by th~ Principal, the Director of the Community, 

the Brother in charge of Formation, and the Provincial. 

There is also an experienced Brother assigned to the candidate 
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as his contact person with the Province. This Brother 

serves as the master teacher to the candidate during his 

time in whatever school he has been assigned. The contact 

Brother also evaluates the candidate. These evaluations are 

discussed in interviews with the candidate before he enters 

the novitiate and often these evaluations determine his ac

ceptance into the novitiate. 

Candidates may select the college of their choice for 

their pre-service teacher education program. The New York 

Province only accepts candidates who either have a college 

degree or are pursuing one. Any course work in the philo

sophy and methodology of La Salle is done within the local 

Community or in other programs provided by the Province. 

Future plans indicate that stronger programs in these areas 

are being formulated and will be offered during the summers. 

Brother Stephen Olert, F.S.C., is the Director of 

Formation for the New York Province and is in charge of the 

Brothers-in-Training. He indicated that there are special 

supervised teaching experiences for new members to the Order. 

These specialized programs use the Teacher's Guide Handbook 

published by the Province of New York as a guide for these 

experiences. This includes the philosophy of La Salle, in

put on the Founder's life and writings using La Salle's 

Conduct of Schools and the Declaration from the General 

Chapter of 1967. 
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The retention or termination of a candidate depends 

upon the observations made during the time of the supervised 

teaching experiences. Inability to work with young people, 

staff, and Brothers would be the strongest indication of 

the need to terminate the candidate's placement in the Order. 

Several conferences are held with the candidates throughout 

their pre-service teaching experiences in order to determine 

retention or termination. 

Brother Stephen Olert, F.S.C., indicated that the 

Directors of the Brothers-in-Training in the Province are 

developing further course work in the life and writings of 

the Founder because the present number of courses is in

sufficient. In order to grasp an understanding of the life 

and writings of the Founder, candidates are encouraged to 

frequently observe experienced Brothers in the classroom 

and read the writings of the Founder on teaching. Living in 

the communities with the Brothers and participating in dis

cussions at Community meetings about the Founder and his 

writings further provide the candidate with some study in 

these areas. 

During the process of the candidate's first year 

with the Brothers, he is exposed to the importance of the 

teaching ministry through actual teaching experiences in a 

Christian Brothers' school and living in community with 

Christian Brothers. This strengthens the concept of the 
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teacher minister as La Salle envisioned it. La Salle's book, 

Meditation for the Time of Retreat, also emphasizes the im

portant role of the teacher as a true minister to young 

people. 

Teaching theology to the candidates is a high priority. 

La Salle insisted that the Brothers receive training in the 

teachings of the Church and in methodology in teaching 

religion (Conduct of Schools, translated 1935). Present 

programs in theology for the candidates are rather weak, 

according to Brother Stephen Olert. The Province is plan

ning to strengthen this area, not only for candidates, but 

also for experienced Brothers since there has been much con

cern by Catholic educators for the proper preparation for 

the teaching of religion. 

According to Dr. Robert Vogel, Chairman of the 

Department of Education at La Salle College, Philadelphia, 

Pennsylvania, the unique feature of the program is its 

centering on secondary and special education. Elementary 

education and other related educational fields are offered 

at two nearby colleges. 

The actual programs follow the general requirements 

for State certification. There are some course requirements 

that go beyond the certification requirements. For example, 

all students enrolled in pre-service teacher education must 

take two courses in special education. 
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Retention in a certification program is dependent 

upon a successful completion of the required courses, pre

professional field experiences, and prescribed competencies. 

Failure to maintain a minimum of 2.5 grade point average 

and/or receiving an unsatisfactory recommendation from 

field-placement supervisors will necessitate meeting with 

the department chairperson and other appropriate faculty. 

Depending upon individual circumstances, and following 

consultation with the Education Department faculty, denial 

for continuance in a certification program could be issued. 

The student teaching experiences involve what is 

termed the professional semester. This professional semes

ter affords participants in the Secondary Education Certifi

cation Programs specific and general preparation for student 

teaching internship. This full academic semester consists 

of instruction in special methods for teaching various disci

plines, and direct application of educational media. The 

program also provides methods and materials for teaching 

in selected secondary schools. 

At present there are two Christian Brothers on the 

faculty of the Education ~epartment. Both Brothers are in

volved in teaching courses required for certification. Since 

La Salle College offers a religion-education degree for those 

who wish to teach in a Catholic school, there are four 

Brothers who teach in the Religion Department. 
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There are no courses focusing on the educational 

philosophy of La Salle. No training is done for those who 

wish to teach in Catholic schools or Christian Brothers' 

schools. Only the religion-education degree specifically 

prepares teachers for teaching religion in Catholic schools. 

It is to be noted that this religion-education degree is 

special to La Salle College. 

There are no plans to alter the present program in 

teacher pre-service education. More pre-professional ex

periences before the professional semester are being con

sidered. More frequent evaluations through interviews with 

advisors are also being planned. La Salle College prides 

itself on specializing in secondary and special education. 

There are no plans for further special programming except 

strengthening current models. 

Brother Richard Kestler, F.S.C., Provincial for the 

Baltimore District, is also responsible for the education of 

the Brothers in the Province. He indicated that candidates 

to the Brotherhood are accepted on the criteria of good mental 

health and physical health. Psychological testing is done 

before the candidate is accepted into the program. Two years 

of actual teaching experiences in a Christian Brothers' school 

are required before a candidate enters the novitiate. 

Lasallian pedagogy is taught in Jeremy House, which 

is the House of Studies for the Baltimore Province of the 

Brothers-in-Training. Here, the writings of the Founder and 
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the Institute Documents form the basis of reading and group 

discussions and reflection. 

Brothers who are assigned to the House of Studies 

as the Directors, observe the candidates and have frequent 

interviews with them. Retention in the program depends 

upon observations of their teaching experiences in Christian 

Brothers' schools, academic success in pre-service teacher 

education programs, and their ability to relate to peers, 

Directors, and students in their pre-professional teaching 

experiences. 

During the two years that a candidate spends at 

Jeremy House, he is expected to practice his teaching skills 

by weekly religious education teaching, visits to nearby 

Christian Brothers' schools, and participation in some 

teaching during these visits. At the end of his second year 

at Jeremy House, he begins his actual student teaching ex

periences under the supervision of one of the Brothers from 

the Education Department at La Salle College. 

Not all of the candidates for the Brotherhood are 

educated at La Salle College since the candidates either are 

already in a college program or have completed a college 

degree. It should be noted that for all of those candidates 

who have not had any student teaching experiences, all such 

experiences are administered through La Salle College in 

Philadelphia. 
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Much time is spent in religion education preparation. 

The Brothers must pursue a part-time commitment to religious 

education programs. The ideal is to have every Brother pursue 

a religious edu~ation degree also. 

There are no real changes planned for the present 

program in a general context. Obviously there would have 

to be different programs for the different individuals in 

the candidates' program since there are so many possible 

levels of education needed. Those candidates entering 

with a teaching degree will receive training in Lasallian 

pedagogy in the religious community. 

According to Brother Richard Kestler, F.S.C., 

Provincial, there is no specific program for candidates 

in Lasallian education philosophy and methodology. As has 

been described, the program consists in some education in 

Lasallian pedagogy in the Jeremy House, but it differs 

from group to group. 

There are no written criteria for retaining or 

terminating a candidate. Two years of teaching experience 

in a Christian Brothers' school are required before a can

didate can enter the novitiate. During these two years, the 

candidate is observed and frequently interviewed. His suit

ability for the teaching profession and the Brotherhood de

pends on these observations and interviews. The Directors 

analyze the candidate's desire for the teaching profession, 

his management skills in the classroom, and his relationship 
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with his peers, Directors, and students. 

Much of the tradition of the Brothers is transferred 

by example and in smaller community meetings to discuss 

related issues in education. The Director of Personnel 

structures a program for young candidates. This program is 

individually developed with the candidate and the Director 

of Jeremy House. A monitoring and evaluation of this program 

occurs twice a year. 

Brother candidates observe and work with experienced 

Brothers. Lasa11ian pedagogy is more "caught than taught" 

as far as learning is concerned. Candidates spend much of 

their time and training wit~ experienced Brothers and are 

involved in their own evaluations. 

The candidates are educated as teachers. Much time 

is spent in preparing the candidates to teach religion. The 

Province has a policy of preparing young candidates for class

room teaching and emphasizes this policy. Administrative 

positions in the school are balanced between religious and 

lay personnel. Since the Province has emphasized that the 

Brothers ought to be in the classrooms as a priority over 

administrative positions, this balance between religious and 

lay personnel in administration has provided the opportunity 

for more Brothers to be in the classrooms. Because of this, 

it is emphasized that teaching in the classroom is the 

important work of the Brothers. 
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The present needs in the Baltimore Province indicate 

that the Brothers ought to pursue an education degree in 

religion, a master's degree in their subject area, and al

ways pursue in-service education to update their own skills. 

The priorities seem to be in the need for better preparation 

in religion, masters' degrees and higher, excellence in class

room preparation, professionalism in dealing with students, 

staff, parents, sensitivity to public relations, presence to 

the students in their various activities, personal involve

ment in the local churches and the local community. Programs 

need to be developed to help educate the Brother candidates 

in these areas. 

The Program Director at Lewis University, Kathleen 

OWens, stated that pre-service teacher education has 

recently been revised by the State of Illinois. Since 

the revised program was initiated, no new plans for other 

programs are currently being considered. The Department 

of Education at Lewis is satisfied with the general require

ments of the State of Illinois. The unique feature of the 

program is the pre-student teaching clinical experience in 

which the students must be involved in classroom observation 

and minimal participation on a five-hour-per-week basis. 

Weekly seminars are held on campus to discuss the various 

activities of this pre-student teaching experience. 

The Student Guide for Teacher Education at Lewis 

University lists the requirements for admission, retention 
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or termination in the program as follows: 

Admission to the Teacher Education Program will be 

contingent upon the following factors: 

1. Reports from the Pre-Student Teaching Clinical 

Experience instructor and the cooperating teacher (Secondary). 

2. Demonstration of performance behaviors described 

in Methods of Teaching (Education 240) for elementary 

teachers as evaluated by both the University supervisor 

and the cooperating teacher. 

3. At least two reports from instructors outside 

the Education Department regarding the student's academic 

achievement. 

4. Proficiency in speaking and writing standard 

English. 

5. Minimum cumulative grade point average of 2.5. 

6. Gain approval of the Teacher Education Admis

sion Committee followed by approval of the Teacher Educa

tion Committee. 

7. Complete forty-five semester hours of general 

education coursework. 

The student admitted to Teacher Education must main

tain the 2.5 GPA and demonstrate proper conduct in order to 

be retained in the program. 

Student teaching at Lewis follows the regular re

quirements of the State of Illinois for certification. 

Criteria include admission to the Teacher Education Program, 
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completion of all professional education courses, comple

tion of all required courses, including the special methods 

course in the teaching major, and recommendation by the 

Education Department and the major department. 

At present there are no Christian Brothers teaching 

in the program. The department is looking for interested 

Brothers to be accepted into the department and to specialize 

in offering Lasallian pedagogy. As such, there are no course 

offerings in Lasallian philosophy and methodology. 

No training is offered specifically for those who 

want to teach in Catholic schools. There is a Religious 

Studies Department at the University and students may obtain 

a degree which would enable them to teach religion in a 

Catholic school. There is no training of teachers specif

ically for Christian Brothers· schools. 

Since the recent updating of the Teacher Education 

requirements by the State of Illinois, no new plans are 

currently in process. The program for admission, examina

tion, and evaluation, and actual teaching experiences, are 

reported as satisfactory at the present time. 

The interview with Brother Neil Kieffe, F.S.C., 

the Director of Education for the Central States Province, 

indicated that strong intellectual abilities, religious 

motivation, ann the ability to work with others are the 

general criteria for accepting a candidate to pre-service 

edudation. Psychological tests are administered to the 
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candidates to test their intellectual skills and determine 

personality traits. 

The Chicago Province has a religious education re

quirement that mandates twenty-four hours in theology and/or 

religious studies. The content areas include Scripture (Old 

and New Testaments), Church, Christian Moral Principles, 

Liturgy/Worship, Christology, and Lasallian pedagogy, history, 

and spirituality. 

The Director of the Residency Program evaluates the 

candidate, in addition to ongoing evaluation from the 

Formation Team. The candidate is further evaluated after 

spending one to two years in a regular apostolic community. 

Frequent interviews are held with each candidate throughout 

the year in order to determine the continuance of the can

didate in the program. The novitiate house of training 

further evaluates the candidate's spiritual training and 

motivation for joining the Brothers. 

Many of the Brother candidates are educated at Lewis 

University. However, there are exceptions depending on the 

present college program of the candidate at the time he joins 

the Brothers. 

A Resident candidate, upon the completion of his edu

cational requirements and generally during his last semester 

of college, becomes involved in a student teaching internship 

experience. The location of this experience is mutually 

decided upon by the Director of Resident Candidates, the 
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Brother Provincial, and the candidate himself. A "Memo 

of Understanding" is drawn up between the Formation Team 

and the Community/School to which the candidate has been 

assigned. A member of the Formation Team, as well as 

supervisors from Lewis University, periodically visit the 

candidates and observe their classes. 

The study of Scripture, the teachings of the Church, 

and the history and writings of the Founder on spj.rituality 

are studied throughout the Residency Program. Further work 

in theology is completed so that the candidate completes 

twenty-four hours of credit in theology and/or religious 

studies. 

Preparation for working with the new immigrants, 

consideration of new centers for learning other than the 

traditional high schools, mission work outside the conti

nental United States, and a more radical working of special 

programs for the poor are all being considered as necessary 

changes to be conducted by the Christian Brothers in the 

Chicago District. Candidates must be prepared for these 

possible new.apostolates. Awareness of cultural differences 

and training in working with multi-cultural groups is a 

requirement. 

The basic program for teacher pre-service education 

at St. Mary's College of California consists of courses that 

lead to a California State Certificate. The unique features 

of the undergraduate program at St. Mary's center on a 
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diversified liberal arts major which prepares students for 

teaching careers in preschools, primary and elementary 

schools. It is an interdisciplinary education. 

The criteria for retention or termination in the 

program is determined by the grade point average which must 

be a 2.0, and by the reports of supervisors during the time 

of student teaching. St. Mary's College concentrates more 

on the graduate level in education than on the undergraduate. 

The college provides the basics for a teacher pre-service 

education program based on state requirements. 

The student teaching experiences are of two types. 

The special January Term offers an opportunity for inter

ested prospective teachers to work in a school during the 

month on a regular basis and participate in the classroom 

activities. Then the actual student teaching experience 

takes place usually in the senior year. 

Four Christian Brothers are currently involved in 

the department. However, it should be noted that two of 

these Brothers are involved with the Brothers who are in 

training and not with the general population enrolled in 

the department. The Brothers involved in the department 

teach the regular courses for certification and graduate 

courses. 

The philosophy of education of John Baptist de La 

Salle is taught to the student Brothers in their training 

house. As such no course offerings in Lasallian philosophy 
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and methodology are conducted for the general population of 

the department. 

No training is given specifically for those prospec

tive teachers desiring to work in Catholic schools or schools 

conducted by the Christian Brothers. Again, such offerings 

for those specific purposes affect only the student Brothers 

who reside on campus and take such courses in their training 

house. 

Policies for admission are always being evaluated 

and discussions for improving the methods of evaluating 

candidates occur frequently. At present th.ere are no 

definite plans for major changes in current policy. The 

student Brothers have the advantage of being able to teach 

in the various summer school programs early in their under

graduate experiences. This option is not open to the gene

ral population enrolled in teacher pre-service education. 

This may be an important area to investigate for the 

department. 

The Director of Education for the West Coast Province, 

Brother Dominic Berardelli, F.S.C., stated that the criteria 

for accepting candidates for the Brotherhood consist in good 

mental and physical health, good academic background, college 

admission to St. Mary's College, and psychological testing. 

The candidate is interviewed and the emphasis is placed on 

the fact that the Order is a teaching Order and as such the 

candidate needs to understand that education would be his 
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life's work if he chooses to remain with the Christian 

Brothers. 

Any course work done on the life, works, and edu

cational philosophy and methodology of La Salle is conducted 

in the training houses. The candidates receive a number of 

in-house courses in these subjects. From the time that the 

candidate enters the Order, each house of training in which 

he lives has programs along the lines of Lasallian history, 

philosophy, methodology, and spirituality. 

Evaluation of the candidates is conducted by the 

District Formation Team and the various Directors of the 

houses of training. These evaluations are frequent, with 

the major one occurring in the spring of each year. The 

candidate is involved in the discussions during these eval

uations so that if improvement is needed in given areas, the 

candidate knows immediately. Frequent meetings between the 

candidate, his Director, and in many cases his Master teacher, 

are held in order to determine the candidate's suitability 

for the teaching profession and the religious life. 

Student Brothers and candidates have the opportunity 

of teaching in the various summer school programs, January 

Term Programs from St. Mary's College, and they further have 

many opportunities to observe local Christian Brothers' high 

schools throughout the school year. All such are planned by 

the Formation Team, the Department of Education at St. Mary's 

College, and the various Directors of the houses of training. 
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The student Brothers have many more opportunities for clin

ical experiences than the other students enrolled in teacher 

pre-service education programs at St. Mary's. 

All candidates are trained at St. Mary's unless they 

are already graduate students enrolled in another college. 

There are two Houses of Formation on the campus for student 

Brothers and candidates to the Order. In the Province all 

candidates who have not earned a bachelor's degree must be 

admitted to St. Mary's College as part of their entrance 

requirements. 

The candidates have some special course work in the

ology during the time of their pre-service education. The 

candidates must also fulfill the usual religious studies 

component required of all students at St. Mary's. During 

the time of the novitiate, intense work is done in the area 

of spirituality and theology. This period lasts for one year. 

In the Scheduled Interview with Brother Dominic 

Berardelli, he indicated that at present it is difficult for 

student Brothers to complete all credential work before grad

uation from St. Mary's. He indicated that there is a need to 

design the educational programs for the student Brothers and 

candidates so that all credential work can be done before 

graduation. He also felt that more course work in theology 

and religious education should be implemented. Currently 

there are no methods courses offered for teaching religion 

either at the college or in the houses of training. 
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In their first year of teaching, Brothers are then 

asked to teach religion and are not sufficiently prepared 

to do so. Once the credential work is completed before 

graduation, a program is designed so that the Brothers 

can begin their master's degree course work immediately. 

The suggestion is that the first summer after the Brother 

has completed his first year of teaching, he should begin 

his work towards the master's degree. 

Those candidates who enter the Order with a college 

degree have different programs, depending upon the degree 

that they have obtained. Generally, if they already have 

a teaching degree and a credential, they are sent to one 

of the high schools as a Live-in-Candidate and teach in 

the school. If further work is required on the teaching 

credential, that is done while the candidate may be doing 

some part-time student teaching in one of the schools. 

Work on the life of the Founder and Lasallian history, 

philosophy, methodology, and spirituality is done in the 

community house and under the direction of either the 

Director of the Community or a representative of his who 

lives in the community. 

The Director of the Brothers-in-Training, Brother 

Robert Lee, F.S.C., stated that early teaching experiences 

are conducted each summer during the candidates' and 

student Brothers' first few years in training. During the 

regular school year, candidates and student Brothers are 
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instructed in the various Lasallian traditions. Together 

these experiences make up the program for training Brother 

candidates in the traditions of the Institute and the life 

and works of the Founder. 

The criteria for retaining a candidate in the Order 

center on his ability to be practical in knowing what needs 

to be done, his sensitivity to people especially his peers, 

his love for lea~ning, and his desire to become a spiritual 

person. In addition to this, the candidate's success in 

college helps to determine his retention. Frequent con

ferences between the Director and the candidate will help 

further to determine retention. 

The January Term and the summer school programs, 

as well as the regular student teaching experience during 

the candidate's first year of teaching, are the usual student 

teaching clinical experiences that every candidate has. 

These programs vary according to the special individual 

needs of candidates. 

Brother Robert Lee, F.S.C., Director of the Brothers

in-Training, indicated that more refined course work must be 

offered to all candidates and student Brothers in the his

tory, philosophy, methodology, and spirituality of the 

Founder. Most of the present programs in Lasallian spiri

tuality offer little in-depth study due to the regular 

college course program. The novitiate year seems to be the 

only intense year for spiritual training and development, yet 
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more is needed in order to fully grasp the meaning of the 

Founder's life and his apostolic mission as he envisioned 

it. 

All of the clinical experiences that a candidate or 

a student Brother has are conducted under the supervision 

of an experienced Brother. The fact that all candidates 

and student Brothers live in community with experienced 

Brothers affords the opportunity for the candidates and 

student Brothers to observe Lasallian traditions as ex

perienced Brothers interpret them. Frequent discussions 

during the time of the annual retreat and other monthly 

conferences provide the chance to further evaluate the 

Lasallian experience. It becomes clear to the candidate 

and student Brother that teaching is the main work of the 

Order. Priority is placed on the necessity of being edu

cated to be a good teacher. 

From year to year the course work on the Founder 

~/ varies. It is necessary to set up a definite program that 

meets all of the needs as far as the Province is concerned 

for education in the life and works of the Founder. As 

Directors are changed, programs are changed. There needs 

to be a basic program for all, agreed upon by those respon

sible for the training of new members to the Order. Prior

ities must be given to the spiritual, philosophical, and 

methodological traditions of the Institute as far as the

teaching profession is concerned. In general, more careful 
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planning for each candidate must be done which includes 

the same basic program of Lasallian studies for all.~ 

Several points become clear from the Scheduled 

Interviews. First, there are no programs in Lasallian 

pedagogy offered at any of the Christian Brothers' Colleges 

selected for this study. Second, there are no programs that 

prepare lay teachers specifically for Catholic schools or 

schools conducted by the Christian Brothers. La Salle 

College in Philadelphia offers a religion-education degree 

for anyone wishing to teach religion in a Catholic school. 

Lewis University in Lockport, Illinois, offers a religious 

studies degree for anyone. It is possible that this degree 

would satisfy most requirements to teach religion in a 

Catholic school. 

Any course work that is offered in Lasallian peda

gogy is offered solely in the various houses of study for 

men studying to become Christian Brothers. While all of 

the colleges selected for this study profess some Lasallian 

traditions, nothing specifically is offered to indicate 

what these Lasallian traditions might be to prospective 

teachers in the various teacher pre-service education 

programs. 

The Program Directors at the various colleges 

indicated that they would like to see the Brothers offer 

courses in Lasallian pedagogy. Those interviewed expressed 

surprise that the Brothers did not offer anything in this 
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area, and that they were quite willing to have the Brothers 

develop a program of studies in Lasallian pedagogy. Also, 

the Program Directors were quite willing to have special 

programming for teachers who wanted to teach in Catholic 

schools. 

It is obvious from the Scheduled Interviews with 

the Directors of Education in each Province that there are 

studies in Lasallian pedagogy, but these vary. There is a 

desire on the part of all of the Directors interviewed that 

there should be a similar program of studies for all enter

ing candidates. Further, the student Brothers enrolled in 

the various pre-service teacher education programs also need 

a specific course of studies in Lasallian pedagogy. 

The Directors of the Brothers-in-Training also ex

pressed a need for better programming in Lasallian pedagogy 

and traditions. Some Directors commented that programs 

were rather inconsistent. Others commented that programs 

were insufficient. 

All of the leaders interviewed were generally satis-

'fied with the programs for teacher pre-service education 

offered at the selected colleges. The programs satisfied 

state requirements and the needs of the colleges. Program 

Directors indicated that all programs were subject to further 

changes and updating. There was a great willingness on the 

part of all Program Directors to foster change wherever 

needed. 
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All of the selected colleges require some work in 

religious studies. Even though no specific course work in 

Catholic theology is required, everyone, in any program at 

the colleges, studies religion. Those interviewed were not 

completely satisfied with this general requirement, because 

no specific courses in Roman Catholic theology were required. 

In general the program requirements for teacher pre

service education are satisfactory to the colleges' personnel. 

/More specific course work needs to be designed in religious 

studies. There is a willingness to design special course 

work for teachers wishing to teach in Catholic schools. 

The Brothers need to offer course work in Lasallian pedagogy 

to all prospective candidates to the teaching profession, and 

not just the Brothers-in-Training. Basic programs in 

Lasallian history, philosophy, methodology, and spirituality 

need to be improved, and also made available to lay teachers 

who work in schools conducted by the Christian Brothers. 

The Opinionnaire 

The opinionnaire was distributed to the Directors of 

Education and the Directors of the Brothers-in-Training in 

each of the Provinces within which the selected colleges 

reside. The purpose of the opinionnaire was to clarify 

Lasallian philosophical tenets regarding teacher pre-service 

education (see Appendix D). Each Brother, was to respond in 

one of four ways to the statements which reflected Lasallian 
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philosophy. Eight Brothers participated in the opinionnaire. 

F'or the purposes of this study the eight participants were 

sufficient since they were directly involved in the training 

of new members to the Christian Brothers. The results of 

the opinionnaire follow: 

1. St. La Salle insisted that his 
teachers, both lay and religious, 
be spiritually formed through in
struction in the Catholic Faith, 
daily meditation, and prayer. 

2. St. La Salle wanted his teachers, 
both lay and religious, to make 
a commitment to a personal 
spiritual renewal. 

3. St. La Salle considered pro
fessional growth to include 
spiritual training, basic 
training in teaching method
olog~ development and broad
ening of special interests, 
and fulfillment of one's 
personal needs. 

4. St. La Salle insisted upon a 
professional attitude developed 
through a cultivation of a dis
position of respect -- respect 
born of appreciation of thought 
and learning. 

5. St. La Salle wanted his teachers 
to make a commitment to the edu
cational aposto1ate for life. 

6. St. La Salle insisted that his 
teachers take a pride in the 
position of teacher as the most 
important position in the school. 

SA A DA SD 

800 0 

800 0 

350 0 

800 0 

440 0 

341 0 



7. St. La Salle insisted upon the 
development of good social re
lationships as paramount to 
working with students, parents, 
and peers. 

8. St. La Salle insisted that his 
teachers be trained in effective 
student-teacher relationships 
through early teaching experi
ences during the time of pro
fessional education. 

9. St. La Salle insisted that 
teachers be trained in deter
mining the individual differ
ences in pupils and act towards 
them accordingly. 

10. St. La Salle took lay teachers 
into the Religious Community 
in order to help them become 
spiritually formed. 

11. St. La Salle used the pre
vailing methods of his day to 
train the teachers in method
ology. 

12. St. La Salle's scope of the 
curriculum in the normal school 
was very broad so that all areas 
of educational development were 
considered. 

13. St. La Salle concentrated on 
training men of faith and zeal 
for the educational apostolate 
rather than on centering on any 
one method for instructing 
pupils. 

14. St. La Salle wanted his teach
ers to understand the role of 
administration in the school so 
that they could wholeheartedly 
support the constructive order 
in the school. 
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SA A DA SD 
161 0 

170 0 

260 0 

260 0 

o 3 5 • 0 

4 3 1 0 

260 0 

071 0 



15. St. La Salle insisted that his 
teachers realize that the .pupils 
are the center of their activ
ities and, therefore, be willing 
to adapt and change according to 
the needs of the pupils. 

16. St. La Salle determined differ
ent time lengths for the train
ing of teachers according to 
particular needs of the candi
dates. 

17. Pre-service teachers were left 
under the direction of the 
Master teacher until it was 
determined that the pre-service 
teacher could handle the class
room alone. 
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SA A DA SD 
260 0 

260 0 

260 0 

The results of the opinionnaire illustrate that Items 

One and Two in which the spiritual formation of teachers and 

their commitment to it were strongly agreed upon by all 

participants. Items Four and Five state that a professional 

attitude and a respect for learning and a commitment to the 

educational apostolate were vital. All participants agreed 
~5l.--with th1s statemen~as being truly Lasallian. 

Items Three through Seventeen, with the exception of 

Item Eleven, were considered to be indicators of Lasallian 

philosophy regarding the training of teachers, the basic 

attitudes that prospective teachers ought to have, and in 

what areas of education new teachers had to have training. 

Item Eleven, which stated that La Salle used the prevailing 

methods of his day to train educators in methodology, was not 

considered Lasallian by the participants. All participants 



indicated that La Salle was an innovator in teaching 

methodology. 
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The opinionnaire indicates that spiritual training 

and religious education were vital aspects to La Salle's 

pre-service teacher education programs. Professional 

competency and spiritual formation went hand-in-hand for 

La Salle. 

La Salle altered his methodology wh.enever he saw 

the necessity to do so. Teachers were apparently educated 

individually as much as possible. As with the pupils in 

the schools, La Salle believed -that everyone progressed 

educationally at his own rate. La Salle was always willing 

to experiment with new ways of teaching. 

La Salle gave his lay teachers a living experience 

with the Brothers' community. This experience would provide 

an opportunity for the lay teachers to grasp an understanding 

of the spiritual motivation of the Brothers for conducting 

schools. 

Professional competency was vital to the success 

of the schools as far as La Salle was concerned. Competen

cies had to be updated and improved upon constantly. La 

Salle altered his methodology in preparing new teachers in 

order to update and improve the competencies of his new 

teachers according to the needs of the pupils. 

In conclusion, the opinionnaire illustrates that La 

Salle was convinced that spiritual and professional education 
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was necessary in order to conduct schools successfully. All 

prospective teachers, lay and religious, had to be educated 

in a similar manner in order to provide a consistency in 

the education of the young. All participants agreed that 

all prospective teachers had to make a commitment to the 

educational aposto1ate and view it as an important ministry 

for the Roman Catholic Church. 

The Documentation 

During the field work at the selected colleges, 

several documents were obtained that explained the teacher 

pre-service education programs more specifically. The 

Scheduled Interviews also provided some documentation on 

the types of programs offered to lay teachers and the 

Brothers. 

The following is an analysis of papers and documen

tation of teacher pre-service education programs published 

by the selected colleges. The material includes the college 

catalogues, recent accreditation reports where possible, 

Provincial guidelines for the training of Brothers, and 

other related published documents. The purpose of this 

analysis is to identify the current programs of teacher pre

service education for prospective lay teachers and the pro

grams offered to those men training to become Christian 

Brothers. 
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Figure 3 displays the current programs at each 

college and demonstrates the similarities and differences 

between the selected colleges. This is followed by a 

descriptive and content analysis. 

Figure 3, pages 103-105, displays the current course 

listings for each of the selected colleges as described in 

the college catalogues. 

Figure 3 illustrates that the most comprehensive pro

gram for teacher pre-service education is at Lewis University. 

The program contains both elementary and high-school teacher 

preparation, providing many electives for prospective teachers 

in areas considered useful for teachers who might teach in 

specific cities in Illinois. The University has programs 

available for students who will be working in the urban areas 

as well as in the barrio. Lewis University offers a Religion 

Education component for teachers considering teaching Religion 

in the Catholic schools. Theology and methods for teaching 

religion and a course in the spiritual formation of teachers 

are offered. 

Lewis University offers many method courses in the 

various subject areas with clinical experiences in the class

room. These clinical experiences occur prior to the actual 

semester of student teaching. Special courses in barrio, 

race, and urban education are particular to Lewis University. 

Workshops in Education which have' as their format the 
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FIGURE 3 

PRE-SERVICE EDUCATION PROGRAMS IN SELECTED COLLEGES 

Lewis Universit 
1. Methods of Teaching and Clinical Experiences 

in the Elementary School 

2. Prestudent-Teaching Clinical Experien~es -
Secondary Schools 

3. Methods and Techniques of Teaching in a 
Secondary School 

4. Sociology of Education 

5. Psychological Testing and Evaluation 

6. Educa~ional Psychology 

7. Special Methods: Speech in the Secondary Schools 

8. Statistics for the Social Sciences 

9. Sexism in the Curriculum 

10. Special Methods: Teaching Mathematics in the 
Secondary Schools 

11. Special Methods: Teaching Social Studies in the 
Secondary Schools 

12. Special Methods (in addition) for: 
a. Art 
b. Reading 
c. History 
d. English 
e. Biology, Chemistry, Physics 
f. Physical Education 
g. Music 
(All of the above for Secondary Schools) 

13. Methods of Teaching and Clinical Experiences 
in the Middle School 

1. Major Requirements of between 5 and 7 
courses in each of the areas listed 
below for a total of 24 courses are 
required: a. English 

b. Social Science 
c. Mathematics and Science 
d. Humanities and Fine Arts 

2. Personal Growth and "Teaching 

3. Personal Exploration Group (Application of 
skills for small group and peer counseling) 

4. Philosophies of Education 

5. Secondary School Field Experience 

6. Field Experience in Education 

7. COntemporary American Education 

8. Cognitive Development 

9. Special Independent Study 

10. Single-Subject Credential: Authorizes in
struction in a single subject in grades 12 
and below passing a Commission-approved pro
gram in one of subject areas listed below: 
a. English g. Industrial Arts 
b. Agriculture h. Life Sciences 
c. Art, Music i. Mathematics 
d. Foreign Language j. Government 
e. History k. Physical Sciences 
f. Home Economics 1. Physical Education 

..... 
o 
w 
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FIGURE 3 
(Continued) 

1. Principles and Problems of Secondary Education 

2. Psychology of Education 

3. Education of Exceptional Students 

4. Education of the Emotionally Disturbed 
and Socially Maladjusted 

5. Adolescent Psychology 

6. Pre-Professional Field Experience 

7. Methods of Teaching: 
a. English 
b. Social Studies 
c. Mathematics 
d. Foreign Language 
e. Science 

8. Supervised Professional Project 

9. Audio-Visual Technology 

10. Diagnostic-Prescriptive Approach to 
Reading Instruction 

11. Teaching Reading in Secondary Schools 

12. Human Relations in the Educational'Process 

13. Politics of Education 

14. Reading Problems in a Bilingual/ 
Bicultural Setting 

15. Techniques and Materials for the 
Emotionally Disturbed 

16. Observations and Student Teaching 

La Salle College 

l. Introduction to Exceptional Children 

2. The School: Education in Philosophical 
and Cultural Perspect~ve 

3. The Learner: Educational Psychology 

4. Early Experience with Exceptional Children 

5. The Teacher: Study of Teaching 

6. Audio-Visual Aids 

7. Developmental Reading 

8. The Education of Urban Populations 

9. Curriculum Adjustment 

10. Diagnosis and Correction of Learning Problems 

11. The Professional Semester 

12. The Professional Year (Student Teaching 

13. The Professional Year (Methods) 

14. An Introduction to Geography 

15. Majors in: a. 
b. 
c. 

Language Arts and English 
Biology, Chemistry, Physics 
Mathematics 

d. Comprehensive Social Studies 
including Psychology 

e. Business Education 
f. Foreign Languages (French, 

German, Italian, Latin, 
Spanish) 

Note: All elementary school courses are conducted 
t Chestnut Hill College. Emphasis at La Salle on 
econdary Education and Special Education and a 
'pecial program in Religion-Education. 

I-' 
o 
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Lewis University (Continued) 

14. Elementary Music Methods 

FIGURE 3 
(Continued) 

15. Methods and Clinical Experiences in Elementary 
School: Science and Mathematics, Reading, 
Social Studies, and Language Arts 

16. History and Philosophy of Education 

17. Religious Education Topics: Organizing for 
the Religious Education of Youth 

18. Religious Education Topics: Approaches to 
the Teaching of Religion 

19. Workshops in Education 

20. Spiritual Formation for the Religion 
Teacher 

21. Barrio Education 

22. Race and Urban Education 

23. Principles of Reading Assessment and 
Methods for Instruction 

24. Elementary Student Teaching 

25. Secondary Student Teaching 

St. Mary's College (Continued) 

11. Multiple-Subject Credential: Authorizes 
teaching in a self-contained classroom 
for grades 12 and below, but intended for 
elementary school teaching. Candidates 
must pass liberal arts examination in: 
English, Mathematics, Science, Social 
Science, and Humanities and Fine Arts. 

12. Requirements for Single Subject 
Credential: 
a. Learning and Development 
b. Teaching of Reading 
c. Communication 
d. Mainstreaming Exceptional Children 
e. Curriculum and Instruction 
f. Supervised Teaching I, II, III 

13. Requirements for Multiple Subject 
Credential: 
a. Learning and Development 
b • Teaching of Reading 
c. Mainstreaming Exceptional Children 
d. Curriculum and Instruction 
e. Curriculum Laboratory in 

Multiple Subjects 
f. Cognitive DeVelopment 
g. Supervised Teaching I, II, III 

I-' 
o 
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opportunity for discussion on current educational topics 

are available. Sexism in the Curriculum, Statistics for 

the Social Sciences, and various Independent Studies are 

also opportunities for specialization. 

St. Mary's College offers field experiences in the 

special January Term which provides the opportunity for a 

student to participate in classroom activities on a five

day-a-week basis and to involve himself in actual teaching 

experiences. A current course called Mainstreaming Ex

ceptional Children is offered to introduce students to 

the special needs of these children and also provide an

other opportunity for a career choice in special education. 

A course in Contemporary American Education plus curriculum 

laboratories for .the multiple subject credential and a 

course in Personal Growth in Teaching are further options 

for the prospective teacher. 

Manhattan College concentrates on secondary educa

tion. Elementary education is offered at Mount St. Vincent's 

College. Besides the required method courses, other options 

are open to pre-service education majors. Special courses 

including Politics of Education, Reading Problems in a Bi

lingual/Bicultural Setting, Techniques and Materials for the 

Emotionally Disturbed, and pre-professional clinical expe

riences in teaching prior to student teaching are all 

available. 
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La Salle College concentrates in two areas. Special 

Education and Secondary Education are the two possible areas 

of concentration. Open to all education majors is a special 

field experience called Early Experience with Exceptional 

Children. The Education of Urban Populations and Diagnosis 

and Correction of Learning Problems are more options. There 

is a special methods course prior to the student teaching 

experience called the Professional Semester. Its purpose 

is to help the student learn approaches to the teaching of 

his subject area and prepare him for his student teaching 

experience in that area. 

All of the four selected colleges have required 

method courses, as well as courses in the history and 

philosophy and sociology of education in some manner. 

All provide for the standard teaching credential for their 

respective states. Due to the emphasis on reading in the 

curriculum today, all of the selected colleges have pro

grams for the teaching of reading on all levels of education. 

A Religious Education component is required in all 

of the colleges, but the education departments do not neces

sarily sponsor or conduct this component. Only Lewis Univer

sity has this component in its Department of Education. Each 

of the colleges have specialities that are important to them 

and the needs of their populations as has been mentioned. 

All of the colleges are continually striving to improve their 

various programs. 
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The Self-Study done in 1981 by Manhattan College 

expresses well the continuing program developments in the 

teacher pre-service education program components. This self

study was done in preparation for the college's accreditation. 

Since this self-study was the most recent study completed of 

all of the selected colleges for this research, it is per

tinent to this study to mention some important aspects of 

the self-study that indicate Lasallian traditions. 

Scheduled Interviews indicated that the distinctive 

identity of the college under the auspices of the Christian 

Brothers and their traditions should be continually reviewed 

and encouraged. The college should continue to pursue aca

demic excellence in its teacher preparation programs. Reli

gious education needs to be updated and improved. Response 

to the changing needs of the society which the college serves, 

as well as a response to the needs of the Roman Catholic 

Church, must be made. 

It is to be well noted that the value-centered educa

tion offered by the college in the Judeo-Christian tradition 

and by the traditions of the Brothers of the Christian 

Schools affirms, rather than compromises, the academic 

excellence of the institution's mission and goals. The 

college has continued its religious and philosophical goals 

as articulated in the Roman Catholic tradition, but has in

cluded inquiry into all religious and cultural traditions. 
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All four of the selected colleges make similar state

ments about their goals and objectives or mission. They all 

center around the traditions of the Roman Catholic Church 

and the traditions of the Brothers of the Christian Schools. 

All believe that they foster change as needed and continually 

update their various teacher pre-service education programs 

according to interpreted data from surveys and evaluation 

programs. 

The programs for the Brothers-in-Training vary ac

cording to the particular Provinces. Figure 4, pages 110-111, 

shows the similarities and differences in the various program 

components. The various programs include the spiritual for

mation, the apostolic/academic formation, and the affective 

formation of the student Brother. Each Province determines 

the structure of these programs based on the needs of the 

candidates and student Brothers. Some Provinces accept 

candidates who are either already enrolled in a college or 

have a college degree. Some Provinces accept graduates 

from high school who have not yet enrolled in a college 

program. Because of the variety of candidates and student 

Brothers in each Province, all programs vary even from year 

to year in some cases. There are basic elements to each 

program and there are some real differences. 

It is important to note that the Provincial Guide

lines for each of the four Provinces as shown in Figure 4 are 

general outlines indicating the basic content of the teacher 
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1. Required Bachelor's Degree or pursuit of it. 1. Bachelor or Arts or Science Degree or 

2. Required one to two years of teaching in 
Christian Brothers' school prior to ac
ceptance into the novitiate house of 
training. 

3. Course work in the life, writings, philos
ophy of education and methodology of La Salle. 

4. Study of recent Institute Documents. 

5. Religious Education Preparation for teaching 
Religion comprising 18 college credits in 
specific areas of theology: Old and New 
Testaments, Christology, Morality, Church, 
Liturgy. 

6. Special programming for candidates and 
student Brothers with special needs. 

7. Pursuit of the standard teaching credential • 

8. Pursuit of the Master's degree or higher 
where possible. 

9. Novitiate year - intense spiritual training. 

pursuit of it. 

2. Pursuit of the standard teaching 
credential. 

3. Pursuit of a Religion Education degree. 

4. Course work in: (a) History and Philosophy 
of John Baptist de La Salle; (b) Lasallian 
Spirituality; (c) Recent Institute Docu
mentation; (d) Lasallian Methodology. 

5. Observation of Christian Brothers' schools. 

6. Weekly teaching in religious education pro
grams for elementary or high school 
students. 

7. Two years of teaching experience in a 
Christian Brothers' school prior to 
entrance into the novitiate house of 
training. 

8. Novitiate year - intense spiritual training. 

I-' 
I-' 
o 
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1. Requirements for a Bachelor of Arts or Science 
Degree from Lewis University or another accept
able college. Included: 
(a) GPA of 2.0 
(b) 32 hours in Hamanities and Communication 
(c) Course requirements for major area of 

concentration 
(d) 64 hours outside of major area 
(e) Completion of the Writing Proficiency 

requirement at Lewis University. 

2. Religious Education Requirements: 
(a) Old Testament; (b) New Testament; (c) Liturgy; 
(d) Roman Catholic Church; (e) Christology; 
(f) Ch~istian Moral Principles; (g) Lasallian 
History, Philosophy, Spirituality; (h) Spiritual 
Dimensions of the Religious Man; (i) Recent 
Institute Documents; (j) Seminars on the Founder, 
the Institute and its Documents. 

3. Participation in some apostolic activity such as 
teaching religion or working with local community 
charitable groups. 

4. Foreign Language Requirement: (Under current 
Study) Required that candidates study Spanish 
since many apostolates involve the Spanish
speaking. 

5. Novitiate year - intense spiritual training. 

1. Pursuit of Bachelor's degree at St. 
Mary's College. 

2. Pursuit of necessary education courses 
where possible during pursuit of 
bachelor's degree. 

3. Practice teaching in the summer school . 
programs of Christian Brothers' schools. 

4. Course work in: 
(a) Spirituality of the Founder 
(b) History and Philosophy of 

Education of the Founder 
(c) Teaching Methodology of La Salle 

5. Special year of student teaching upon 
completion of the bachelor's degree at 
a Christian Brothers' school. Supervised 
through the Education Department at St. 
Mary's College. 

6. Pursuit of a single subject credential 
for the State of California and/or 
pursuit of a Master's degree. 

7. Study of theology centering on the follow
ing topics: (a) Old Testament; (b) New 
Testament; (c) Psalms; (d) Prayer; 
(e) Liturgy. 

8. Novitiate year - intense spiritual 
training. 

I-' 
I-' 
I-' 
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pre-service education programs. Due to the variety of 

educational levels of entering candidates to the Order 

from Province to Province, programs are individually 

planned with as much flexibility as possible. In some 

cases programs are planned for small groups of candidates 

.who have similar educational backgrounds and are at the 

same level of study for specific requirements. What is 

pertinent to this study is that according to the direc

tion given by the General Chapter of 1976, all prospects 

for the Christian Brothers have basic components to their 

teacher pre-service ed~cation programs. 

Figure 4 indicates that all four Provinces require 

the Bachelor of Arts of Science degree and the eventual 

pursuit of the standard teaching credential. A study of 

the life, writings, philosophy, methodology, and spir

ituality of the Founder, John Baptist de La Salle, and 

his educational mission are required in each Province. 

Theology and religious education training are further 

requirements. Some Provinces are more specific about 

this requirement than others. For example, the Baltimore 

Province requires a Religion Education degree as an eventual 

goal for every candidate. The other three Provinces give 

some specifics about the general areas of study in theology 

and religion education. 

All of the Provinces provide more student teaching 

experiences than are required by the selected colleges used 
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in this study, because the colleges provide only the basic 

state requirements for student teaching and the Directors 

of the Brothers-in-Training want the candidates to have 

more experience before they are as'signed to their first 

year of teaching in a Christian Brothers' school. Two 

Provinces have a requirement of at least one full year of 

teaching in a Christian Brothers' school before entering 

the novitiate house of training. One Province provides 

summer schools in which candidates may practice teach. 

Basic components to all programs for the Brothers

in-Training include personal spiritual development with an 

intense year of training in this area during the novitiate 

year, religious education with emphasis on religion teaching, 

and specific theology courses in most cases. Course work in 

La Salle's philosophy, methodology, and spirituality are 

part of all formation programs. Recent Insti t.ute documents 

are further studied by all candidates in order to keep can

didates aware of the constant and current interpretations of 

La Salle. Often seminars are held in each Province to dis

cuss such documentation and candidates are required to attend 

them. 

All candidates must pursue a Bachelor's degree, 

state credential, and begin advanced study. All candidates 

have ample opportunity to have early teaching experiences 

while pursuing their bachelor's degree providing a means 

for the Directors of the candidates to determine the 
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candidate's ability for the teaching profession. The program 

of studies for candidates to the Christian Brothers goes 

beyond the teacher pre-service education programs of the 

selected colleges. 

Treatment o£ the Data 

The analyzed data were placed in juxtaposition with 

the Lasa11ian tenets of pre-service teacher education as 

authorized by the General Chapter of 1976 and the philosophy 

and program components of the teacher pre-service education 

programs as presently being conducted in the selected 

colleges. The data were subjected to a balanced comparison, 

indicating equivalency, or a descriptive comparison, indi

cating no equivalency (Noah and Eckstein, 1969). The com

ponents of the data compared were: 

1. The Lasa11ian tenets of teacher pre-service 

education as authorized by the General 

Chapter of 1976. 

2. The philosophy of teacher education of the 

selected colleges. 

3. The admission criteria of each college. 

4. The retention criteria of each college. 

5. Content of teacher pre-service education 

programs in each of the selected colleges. 

6. The expected exit-model. 
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For the sake of emphasis, the Lasallian tenets 

of teacher pre-service education as authorized by the 

General Chapter of 1976 are listed below. Since each of 

these tenets are discussed at some length in the Rule and 

Constitutions, the list provides the tenets in summary 

format. 

The Lasallian tenets of teacher pre-service edu

cation are: 

1. Prospective candidates must have good health, 

psychological equilibrium, emotional maturity, 

and aptitude for the teaching profession deter

mined by academic and experiential success. 

2. Personal spiritual development. 

3. Instruction in Roman Catholic theology. 

4. Instruction in Religious Education - Methods. 

5. Instruction in Lasallian spirituality. 

6. Study of Lasallian philosophy and method

ology of education. 

7. Development of professional competencies as 

determined by each Province. 

8. Instruction in current teaching methodologies. 

9. Study of the economically poor. 

10. Study of the emotionally disturbed. 

11. Study of the exceptional child. 

12. Periodic assessment of aptitude for the 

teaching profession. 
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13. Periodic assessment of aptitude for the life 

of a Christian Brother (Rule and Constitutions). 

Research Model II Results (Fig. 5, pages 117-118) 

illustrates the analysis of the data and places in juxta

position the Lasallian tenets of teacher pre-service 

education with the philosophy of teacher education, admis

sion criteria, retention criteria, content of teacher educa

tion, and the exit-model expected in each of the fourse

lected colleges. The purpose is to show a balanced com

parison, indicating equivalency, or a descriptive comparison, 

indicating no equivalency (Noah and Eckstein, 1969). 

Figure 5 illustrates to what degree the selected 

colleges practice each Lasallian tenet in their current 

program of teacher pre-service education. The purpose of 

Figure 5 is to illustrate either a balanced comparison, in

dicating equivalency, or a descriptive comparison, indicating 

no equivalency (Noah and Eckstein, 1969) between the docu

mented Lasallian tenets of teacher pre-service education as 

approved by the General Chapter of 1976 and the philosophy 

of education, admission criteria, retention criteria, content 

of teacher pre-service education programs, and the expected 

exit-model in each of the selected colleges. 

A balanced comparison, indicating equivalency, is 

illustrated in Item One in which prospective candidates must 
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have good physical and mental health, emotional maturity, 

and an aptitude for teaching. Items Two and Five in which 

personal spiritual development and instruction in Lasallian 

spirituality are indicated also illustrate a balanced 

comparison. A balanced comparison is illustrated in Items 

Six, Seven, and Eight in which a study of Lasallian philo

sophy and methodology of education, the development of pro

fessional competencies, and the instruction in current 

teaching methodologies are listed. Items Twelve and 

Thirteeen regarding periodic assessment of candidates, 

both lay and religious, also indicate a balanced comparison, 

indicating equivalency. 

A descriptive comparison, indicating no equivalency, 

is demonstrated in Item Three in which instruction in Roman 

Catholic theology is listed as a Lasallian tenet. Also, 

Items Four and Nine indicate no equivalency. Item Four 

lists instruction in Religious Education Methods, and Item 

Nine lists the study of the economically poor as Lasallian 

tenets. Items Ten and Eleven list the study of the emo

tionally disturbed and the exceptional child as Lasallian. 

These two items indicate no equivalency among the selected 

colleges. 

According to the assumptions of this study, published 

General and Provincial documentation indicating present pro

grams in pre-service teacher education; scheduled interviews 

with educational leaders in the selected colleges and the 
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Provinces indicating teacher pre-service education programs; 

published documentation and catalogues from the selected 

colleges accurately describing present programs in teacher 

pre-service education; would indicate the relationship be

tween Lasallian tenets of teacher pre-service education as 

approved by the General Chapter of 1976 and the current pro

grams in teacher pre-service education in the selected 

colleges. According to the major research hypotheses of 

this study, the collated data indicates the following: 

Research Hypothesis One states that there is no 

correspondence between the documented Lasallian tenets of 

teacher pre-service education and the current programs of 

teacher pre-service education conducted by selected 

Christian Brothers' Colleges. The findings indicate that 

there is a correspondence among some of the documented 

Lasallian tenets of teacher pre-service education and the 

current programs of teacher pre-service education in the 

selected colleges. 

All of the selected colleges insist on good mental 

and physical health and emotional maturity and an aptitude 

for teaching. These requirements are stated in the philo

sophy of education of the colleges, the retention policies, 

the content areas of the pre-service education programs, 

and the expected exit-model. Original Lasallian tenets 

indicated that the candidate for the teaching profession 
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must also have. good health, emotional maturity, and.a 

professional attitude about teaching (La Salle Patron of 

All Teachers, 1951). 

The Scheduled Interviews indicated that the educa

tional leaders of the Provinces and the Program Directors 

of the colleges expressed similar attitudes regarding the 

health, maturity, and professional attitudes of candidates. 

The Provincial Guidelines further indicated that these 

criteria were requirements for candidates to the Brotherhood. 

The General Chapter of 1976 also stated that good health and 

maturity and an aptitude for teaching were general criteria 

for any candidate to the Brotherhood. 

Original Lasallian tenets indicate that personal 

spiritual d~velopment, instruction in the Roman Catholic 

Faith, instruction in Religious Education methods, and 

Lasallian spirituality were part of the education of pro

spective teachers. The General and Provincial documentation 

indicate that these are still requirements for candidates to 

the Christian Brothers. The Scheduled Interviews with the 

educational leaders of the Provinces also indicate that these 

criteria are part of the training programs for candidates to 

the Christian Brothers. 

The selected colleges provide an opportunity for all 

students to develop a personal spiritual development through 

various religious studies required of all students. Instruc

tion in Roman Catholic theology is not required by any of 
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the colleges. Documentation published by the colleges 

indicates that some religious education is required, but 

these vary from college to college. There is no indication 

that any program in Lasallian spirituality is available to 

the students. 

La Salle developed his own philosophy and method

ology of education. He educated his prospective candidates 

in this philosophy and methodology. The General and Pro

vincial Chapters have legislated that candidates to the 

Brotherhood be educated in this philosophy and methodology. 

The Scheduled Interviews with the educational leaders of 

the Provinces indicated that studies in Lasallian pedagogy 

were part of the pre-service teacher ed~cation programs. 

The selected colleges, however, have no programs in 

teacher pre-service education according to the philosophy 

and methodology of John Baptist de La Salle. The published 

college catalogues and the interviews with the Program 

Directors gave no indication of any current programs along 

these lines. 

The most striking correspondence between the 

Lasallian tenets and the current programs in teacher pre

service education is in the area of professional competencies. 

La Salle insisted that teachers be educated in recognizing 

the individual needs of each pupil and adapting methods to 

these needs. All of the selected colleges indicate in their 

various publications that the current programs satisfy state 
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requirements for professional competency and are evaluated 

and updated'periodically. Scheduled Interviews with the 

Program Directors indicate that programs are currently 

satisfactory. 

The General and Provincial documentation indicate 

that professional competencies and the adaptation of them 

to current needs are vital to the success of schools con

ducted by the Christian Brothers. The Directors of the 

Brothers-in-Training also stated that professional compe

tencies were developed for the candidates. 

After a period of time, La Salle realized that 

some pupils were unable to learn in the ordinary classroom 

environment. Eventually, La Salle established other types 

of schools to deal with this problem (La Salle Patron of All 

Teachers, 1951). The General and Provincial documentation 

indicate that special attention be given to the economically 

poor, the emotionally disturbed, and the exceptional child. 

Prospective teachers should be educated in teaching these 

special pupils. All of the educational leaders interviewed 

in the Provinces and in the colleges further indicated that 

attention was being given to pupils with special needs. All 

of the colleges have some course work available to students. 

Some of the colleges have a requirement for certain courses 

in special education. For example, La Salle College in 

Philadelphia and Lewis Univer£ity have such requirements. 
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Periodic assessment of candidates both to the 

teacher pre-service education programs of lay personnel 

and the Brothers are required. General and Provincial 

legislation indicate this as well as published documenta

tion from the selected colleges. All interviews held with 

educational leaders in the Provinces and the selected 

colleges indicated that periodic assessment was conducted. 

Research Hypothesis Two states that the training 

of the Brothers differs from that given to lay teachers 

in Christian Brothers' Colleges. The findings indicate 

that real· differences occur in the teaching of Lasallian 

pedagogy and spirituality. Brothers educated in the 

selected colleges follow the regular course of studies 

toward state certification, but in the Houses of Studies 

established by each Province for the Brothers-in-Training 

they receive training in Lasallian pedagogy and spirituality. 

Data from Scheduled Interviews of the Directors of the 

Brothers-in-Training indicate that more experiences in 

student teaching are provided than are required by the 

colleges for state certification. 

Original Lasallian philosophy and methodology indi

cate that La Salle trained all teachers the same way, 

whether religious or lay. Neither the selected colleges 

nor the Provinces provides for the training of lay teachers 

in the same way as the Brothers are educated. 
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The General and Provincial documentation indicated 

no specific training for lay teachers other than to state 

that the Brothers work in close relationship with lay 

teachers. The Scheduled Interviews with the Provinces' 

Directors of Education and the Brothers-in-Training gave 

no indication concerning lay teachers' training along 

Lasallian philosophical lines. 

The selected colleges clearly indicate that no 

training is available for lay teachers similar to the 

Brothers' training, other than state certification require

ments. The interviews with the Program Directors indicated 

that there is an openness to having the Christian Brothers 

develop Lasallian pedagogical courses available to all 

prospective teachers. 

Hypothesis Three states there are no programs in 

the philosophy of education of John Baptist de La Salle 

available to lay teachers in the selected colleges. Even 

though the Program Directors of the selected colleges are 

willing to have courses available to all prospective 

teachers in La Salle's philosophy, none are offered. There 

is no indication in any of the literature on the General and 

Provincial levels that such courses ought to be offered to 

lay teachers. Scheduled Interviews indicate no availability 

of course work along these lines for lay teachers. La Salle 

insisted on similar training for lay teachers and for the 

Brothers according to the literature. According to the 
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findings of this study, none is available. 

Hypothesis Four states that little effort is being 

made to train lay teachers specifically for schools conducted 

by the Christian Brothers. The findings of this study justify 

this hypothesis. None of the literature indicates a movement 

in this direction. Scheduled Interviews with the educational 

leaders on the Provincial and collegiate levels indicate no 

direction for such a program. Even though La Salle trained 

religious and lay personnel together, no current programs in 

teacher pre-service education in any of the selected colleges 

are available for educating teachers to teach in Christian 

Brothers' schools. General and Provincial Chapter legis

lation does not indicate that any programs of this nature 

ought to be developed. 

Summary 

The results of this study indicate that the four 

selected colleges do not offer any specific course work in 

Lasallian pedagogy to the lay teachers enrolled in pre

service teacher education programs. Brothers attending the 

selected colleges who are enrolled in teacher pre-service 

education study Lasallian pedagogy and spirituality in 

their Houses of Studies in addition to the regular program 

of pre-service education for state certification. 
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There is no equivalency among all of the colleges 

selected as far as their current teacher pre-service educa

tion programs and the Lasallian tenets of teacher pre-service 

education programs are concerned. In some areas of profes

sional competencies there are similarities among the selected 

colleges and the Lasallian tenets. Theology and religious 

studies are offered at all of the colleges, but none require 

specific studies in Roman Catholic theology. The Brothers 

enrolled in the colleges take Roman Catholic theology re

quired as part of their training for the Christian Brothers. 

Some of the colleges offer a religion education degree, and 

all of the colleges require some course work in religious 

studies. 

According to the data, lay teachers receive no 

training in Lasallian pedagogy and spirituality; however, 

the Brothers receive training in these areas. Currently 

no programs to train lay teachers in these areas exist, 

nor do programs exist for the training of lay teachers 

specifically for schools conducted by the Christian 

Brothers. 

Chapter 5 contains the conclusions, implications, 

and recommendations derived from this study. 
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CONCLUSIONS, IMPLICATIONS, AND RECOMMENDATIONS 

The purpose of this research was to identify the 

Lasallian philosophical tenets of teacher pre-service edu

cation as approved by the General Chapter Documents of the 

Brothers of the Christian Schools, and compare them to the 

current program components of teacher pre-service education 

in four selected Christian Brothers' Colleges in the United 

States. The selected colleges were chosen based on their 

geographical locations. The four selected colleges were: 

Manhattan College, Bronx, New York; La Salle College, 

Philadelphia, Pennsylvania; Lewis University, Lockport, 

Illinois; and St. Mary's College of California, Moraga, 

California. 

The identified Lasallian tenets as approved by the 

General Chapter of 1976 were: 

1. Prospective candidates must have good health, 

psychological equilibrium, emotional maturity, 

and an aptitude for teaching. 

2. Personal spiritual development. 

3. Instruction in Roman Catholic theology. 

4. Instruction in methods of teaching religion. 

5. Instruction in Lasallian methodology. 
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6. Study of Lasallian philosophy and method

ology of education. 

7. Development of professional competencies. 

8. Instruction in current teaching method

ologies. 

9. Study of the economically poor. 

10. Study of the emotionally disturbed. 

11. Study of the exceptional child. 
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12. Periodic assessment of candidate's aptitude 

for the teaching profession. 

13. Periodic assessment of the aptitude of can

didates for the life of a Christian Brother. 

The design of this study was to place the identified 

Lasallian tenets of teacher pre-service education in juxta

position with the selected colleges' teacher pre-service 

education programs in five categories: (1) philosophy of 

education; (2) admission criteria; (3) retention criteria; 

(4) content of teacher pre-service education programs; and 

(5) the expected Exit Model. The purpose of this design was 

to show a balanced comparison, indicating equivalency, or a 

descriptive comparison, indicating no equivalency (Noah and 

Eckstein, 1969). 

Analysis of the data showed that the four selected 

colleges had differences in their respective teacher pre

service education programs. The differences were in the areas 

of pre-student teaching clinical experiences, course content, 
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and state certification requirements. 

While course work in Roman Catholic theology is 

available at all four of the selected colleges, none is 

required. All of the selected colleges have a religious 

studies component required, but the courses are all elective 

and none are specifically designed for teacher pre-service 

education programs. Religion Education degrees are pro

vided at Lewis univ~rsity and La Salle College for prospec

tive teachers to teach Religion in Catholic schools. 

None of the selected colleges have any course work 

in Lasallian pedagogy. The Brothers-in-Training who attend 

these colleges receive some education in Lasallian pedagogy 

at the houses of training in which they live during their 

pre-service education program. Since all of the colleges 

are conducted by the Brothers of the Christian Schools, this 

lack of available course work in Lasallian pedagogy is very 

noteworthy. 

Of further great importance is the fact that no edu

cation courses are available in any of the selected colleges 

in the history and governance of Catholic schools in the 

United States, and the philosophy of Catholic education. 

According to the National Catholic Educational Association, 

the Chief Administrators of Catholic Education, and the 

Association of Catholic Colleges and Universities the pro

fessional development of teachers for Catholic schools should 

be a program component for all Catholic colleges. 
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Recent Chapter legislation in the Province of San 

Francisco, for example, indicates that the Lasa11ian teacher 

education model should be developed in the colleges conducted 

by the Christian Brothers. Only one proposal for providing 

lay teachers with an experience in Lasa11ian pedagogy is 

currently under consideration. This proposal consists in 

a group of teachers, both religious and lay, living together 

and working together in nearby elementary schools. The pur

pose of this is to give lay teachers an experience in living 

in a Christian Brothers' community and through this contact 

to develop an understanding of Lasa11ian pedagogy. 

Conclusions 

The conclusions of this study are based on a content 

and descriptive analysis of the philosophical and historical 

perspectives of Lasal1ian teacher pre-service education as 

originated by John Baptist de La Salle and as updated and 

approved by the General Chapter of 1976. Data from field 

work included on-site survey and observation of the teacher 

pre-service education programs in the selected colleges; 

scheduled interviews with significant educational leaders; 

and content and descriptive analysis of the college cata

logues and other published documentation. These data were 

used to test the research hypotheses. The findings are as 

follows: 



1. There is some correspondence between the 

documented Lasallian tenets and philosophy 
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of teacher pre-service education and the 

current programs of teacher pre-service 

education in the selected colleges: partic

ularly in the area of professional education. 

However, the spiritual development and train

ing in religious education does not tend to 

correspond entirely with the Lasallian 

tenets. 

2. The education of the Brothers enrolled in 

teacher pre-service education does differ 

from that provided for lay teachers. The 

Brothers are educated in the philosophy, 

methodology, and spirituality of John 

Baptist de La Salle. 

3. Lay teachers do not have any course work 

available to them in the philosophy of 

education of John Baptist de La Salle. 

4. At present little effort is being made by 

the colleges or the Christian Brothers to 

educate lay teachers for Catholic schools 

and schools conducted by the Christian 

Brothers. 
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Implications 

The following implications of this study as they per

tain to the educational mission of the Christian Brothers 

are suggested by the conclusions and by the analyzed data: 

1. A course of study in Roman Catholic theology 

needs to be deveioped and implemented in the 

colleges conducted by the Christian Brothers 

in the United States. This course of study 

should include the basic concepts of Roman 

Catholic theology needed by all practicing 

Catholics. 

2. Because Christian Brothers' Colleges are not 

presently preparing teachers specifically for 

Catholic schools, few methods courses are 

offered in the teaching of religion. More 

courses in religion are needed and should be 

available to all who will teach Religion in 

Catholic schools. The colleges should develop 

programs for preparing teachers for Catholic 

schools as requested by the National Catholic 

Educational Association. 

3. While studies in the emotionally disturbed 

and the exceptional child are available on 

a limited basis in the selected colleges, 

more studies in these areas need development 



and should be required of all prospective 

teachers in Christian Brothers' Colleges 

throughout the world. 
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4. Periodic assessments of prospective teachers 

and Christian Brothers occur, but better 

methods and more frequent evaluations are 

necessary because interviews indicated that 

present programs are inadequate for good 

evaluations. 

5. Opportunities for personal spiritual devel

opment are available in all of the selected 

colleges through liturgical worship, retreats, 

and other related activities. More oppor

tunities should be developed because Vatican 

Council II called for increased spiritual 

renewal for students educated in Roman 

Catholic institutions. 

6. While the Brothers-in-Training do receive 

course work in Lasallian pedagogy, the 

Directors imply that a more universal program 

in Lasallian pedagogy be developed for all 

Brothers-in-Training throughout the world. 

7. Christian Brothers' Colleges throughout the 

world should provide course work in Lasallian 

pedagogy and spirituality for all prospective 



lay teachers and other religious educators 

enrolled in teacher pre-service education. 
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8. Pre-student teaching clinical experiences 

do occur in some of the selected colleges, 

but all of the Christian Brothers' Colleges 

should provide earlier pre-student teaching 

experiences to provide evaluation oppor

tunities for prospective teachers earlier 

in their programs. 

9. All Departments of Education in Christian 

Brothers' Colleges throughout the world 

should have a teacher pre-service education 

program for teaching in Catholic schools. 

This program should include Lasallian 

pedagogy. 

10. More Christian Brothers should be more 

directly involved in teaching Lasallian 

pedagogy in Christian Brothers' Colleges. 

11. At present in-service education programs 

in Lasallian pedagogy and spirituality 

should be developed and implemented for 

lay teachers and religious currently em

ployed in Christian Brothers' schools. 
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Recommendations 

The recommendations are divided into two sections. 

In Section One the recommendations are suggested by the 

findings of this study. In Section Two the recommendations 

refer to the methodology used in this research. 

Section One 

From the ~indings of this study, it is recommended 

that educational leaders responsible for college program 

development: 

1. Prepare a Self-Study of the Departments of 

Education in all Christian Brothers' Colleges 

in the United States to determine the basic 

credential requirements. Develop a creden

tial program that would include Lasallian and 

Catholic education courses as well as the basic 

requirements for state certification. 

2. Assess the current teacher pre-service educa

tion programs in all of the Christian Brothers' 

Colleges, in the United States and internation

ally, to determine the correlation between cur

rent prog~ams in teacher pre-service education 

and Lasallian pedagogy. 

3. Develop a basic curriculum and scope and sequence 

in Lasallian philosophy, methodology, and spir

ituality for all teacher pre-service education 
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programs in all Christian Brothers' Colleges. 

4. Assess the religious education programs of 

the Christian Brothers designed for the 

Brothers-in-Training. 

5. Assess the religious education programs 

available to lay teachers in all Christian 

Brothers' Colleges. 

6. Develop a basic curriculum and scope and se-

quence in religious education for both lay 

and religious educators that incorporate 

the National Catholic Educational Associ-

ation's recommended content: 

(a) Scripture (Old and New Testaments) 

(b) Christology (Incarnation, Redemption 
and Resurrection) 

(c) Ecclesiology (Church) 

(d) Sacramental theology and liturgy 

(e) Moral theology 

(f) Catholic social teachings 

(g) Methods in teaching religion 

7. Prepare the Christian Brothers and lay teachers 

for teaching in Catholic schools, and develop 

a program in the foundations of Catholic educa-

tion as recommended by the National Catholic 

Association. This program should include:. 



(a) History and governance of Catholic 
schools in the united States 

(b) Philosophy of Catholic education 
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(c) Theories of faith and moral development 

(d) Methods of communicating Christian 
values 

8. Survey the students who have graduated from, and 

those currently enrolled in, teacher pre-service 

education in Christian Brothers' Colleges in 

relation to Lasallian pedagogy, spirituality, 

and religious education. 

9. Recruit and prepare more Christian Brothers to 

educate teachers and school administrators in 

Christian Brothers' Colleges in keeping with 

the Lasallian tradition of teacher education. 

10. Provide the opportunity for lay teachers who 

will be teaching in Christian Brothers' schools, 

to participate in a Christian Brothers' community 

from time to time and share in the prayer life 

of the Brothers. The purpose of this experience 

is to provide further opportunity to grasp the 

Lasallian philosophy and spirituality that 

motivates the Christian Brothers to conduct 

schools. 

11. Provide a periodic in-service renewal program 

in Lasallian pedagogy and spirituality on a 

national and international level to update and 
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renew the commitment to Lasallian educational 

and spiritual ideals. 

12. Provide periodic renewal programs in Lasallian 

spirituality in all schools conducted by the 

Christian Brothers in order to recruit students 

for Christian Brothers' Colleges. 

13. Provide further education for the Christian 

Brothers to deal with the economic poor and 

provide for their education in keeping with 

La Salle's commitment to the poor. 

14. Develop a good public relations program among 

the schools, Churches, and local communities 

emphasizing Lasallian pedagogy and spiritu

ality in order to create a greater support 

network for the schools. 

15. Develop a Central Research Office comprising 

a team of Christian Brothers to provide on

going analysis and fact-finding to stimulate 

and monitor the implementation of Lasallian 

pedagogy and spirituality in all Christian 

Brothers' schools, colleges, and universities 

throughout the world. 

16. Develop a Central Committee at the General 

Chapter level, for pre-service and in-service 

teacher education in Lasallian pedagogy and 
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spirituality that will implement the developed 

programs in all Christian Brothers' schools. 

17. Survey students who have graduated from 

Christian Brothers' schools prior to and after 

Vatican Council II in order to determine any 

change in commitment to Lasallian ideals, 

educationally and spiritually, that may have 

taken place. 

18. Survey all pre-service and in-service teachers 

in Christian Brothers' schools throughout the 

world in order to determine patterns for future 

teacher pre-service and in-service programs in 

Christian Brothers' schools throughout the 

world. 

Section Two 

From the analysis of methodology used for this re

search, it is recommended that: 

1. The research model designed for this study, in 

which on-site observations of current teacher 

pre-service education programs in the selected 

colleges, scheduled interviews with educational 

leaders, and content and descriptive analysis 

of publish~d documentation on teacher pre

service education, be used to investigate 

teacher pre-service education in all Christian 
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Brothers' Colleges throughout the world. 

2. One Christian Brothers' institution be 

designated as a research center where all 

data and documentation related to teacher 

education be deposited to facilitate re

search of this type. That material not in 

English should be translated and the data 

collated and stored utilizing microcomputer 

technology for retrieva1·and easy access. 

3. A research team, operating out of the Central 

Research Office as recommended in Item 15 

of Section One above, be appointed to maintain 

a continual monitoring and evaluation of 

teacher pre-service education, as well as 

in-service programs offered by Christian 

Brothers' Colleges throughout the world. 

4. More publics be sampled and involved in the 

data collecting and analysis, i.e., faculty, 

students, graduates and constituents. 
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APPENDIX A 

PROGRAM DIRECTOR QUESTIONNAIRE 

1. Besides the basic program of pre-service education 

described in the catalogue, what do you consider to 

be the unique features of your teacher education 

program? 

2. What are the criteria for determining a candidate's 

retention or termination in your teacher education 

program? 

3. What type of actual student teaching experiences do 

program participants have during the pre-service 

program? 

4. How many Christian Brothers teach in your department? 

What do they teach in the program? 

5. Where and how do you introduce the educational phi

losophy of St. John Baptist de La Salle, the Founder 

of the Christian Brothers? 

6. Do you train any prospective teachers specifically 

for Catholic schools and schools run by the Christian 

Brothers? 

7. What changes do you see in your program over the 

next five years specifically in the areas of: 



a. acceptance into pre-service education 

programs? 

b. examination and evaluation of candidates? 

c. special programs? 

d. actual clas3room teaching experiences 

during pre-service training? 
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APPENDIX B 

DIRECTOR OF EDUCATION QUESTIONNAIRE 

1. What are the criteria for accepting a candidate to 

the Christian Brothers in this District? 

2. Are there any courses which are taught candidates 

to the Brothers centering on the educational phi

losophy and teaching methodology of St. John 

Baptist de La Salle? Describe them. 

3. What system of evaluation is used to determine a 

candidate's suitability for the professional life 

of a Christian Brother educator? 

4. What actual student tea~hing experiences do the 

Brother candidates have during their pre-serv~ce 

education? 

5. Are Brother candidates trained at the Christian 

Brothers' College located in this District? 

6. Is there special training in theology during the 

time of pre-service education for a Brother 

candidate? 

7. What changes do you see evolving within the next 

five years as far as your pre-service program for 

Brother candidates is concerned? 
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8. What special program do you have for candidates 

entering with a college degree as far as pre

service education is concerned? 
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APPENDIX C 

DIRECTOR OF BROTHERS-IN-TRAINING QUESTIONNAIRE 

1. What special program do you have for training Brother 

candidates for the teaching profession centering on 

the educational philosophy and teaching methodology 

of St. La Salle? 

2. What do you feel should be the criteria for retaining 

or terminating a Brother candidate as far as his 

suitability for the teaching profession is concerned? 

3. What actual student teaching experiences are provided 

for Brother candidates during their pre-service 

education? 

4. How do you feel about the number of courses provided 

on the life of the Founder and his educational 

apostolate? Should there be more or less? Describe 

what type of course work you would like to see along 

these lines. 

5. St. La Salle taught that the Brother had to be a 

model to his students and always present to their 

needs. In your opinion, how are these concepts 

taught to the Brother candidates in his pre-service 

education? 

6. St. La Salle emphasized that the teacher was the 
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most important person for the student in the school -

far more important than any administrative position. 

In your opinion, how is this emphasized in the pre

service program of Brother candidates? 

7. What changes do you feel are necessary in the program 

of pre-service education for candidates to the 

Christian Brothers as far as teacher education is 

concerned? Why? What are the priorities as you see 

them? 
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APPENDIX D 

OPINIONNAIRE 

Brother -------------------
Position 

District 

Letter Code: 

Strongly Agree SA 
Agree A 
Disagree DA 
Strongly Disagree SD 

Please CIRCLE the appropriate letter code according to how 
much you agree or disagree with the following statements as 
Lasallian philosophical tenets .for teacher pre-service 
education. 

1. St. La Salle insisted that his teachers, 
both lay and religious, be spiritually 
formed through instruction in the Catholic 
Faith, daily meditation, and prayer. 

2. st. La Salle wanted his teachers, both 
lay and religious, to make a commitment 
to a personal spiritual development. 

3. St. La Salle considered professional 
growth to include spiritual training, 
basic training in teaching methodology, 
development and broadening of special 
interests, and fulfillment of one's 
personal needs. 

4. St. La Salle insisted upon a professional 
attitude developed through a cultivation 
of a disposition of respect--respect born 
of appreciation of thought and learning. 

5. St. La Salle wanted his teachers to make 
a commitment to the educational 
apostolate for life. 
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SA A DA SD 

SA A DA SD 

SA A DA SD 

SA A DA SD 

SA A DA SD 



6. St. La Salle insisted that his teachers 
take a pride in the position of teacher 
as the most important position in the 
school. 

7. St. La Salle insisted upon the develop
ment of good social relationships as 
paramount to working with students, 
parents, and peers. 

8. St. La Salle insisted that his teachers 
be trained in effective student-teacher 
relationships through early teaching 
experiences during the time of profes
sional education. 

9. St. La Salle insisted that teachers be 
trained in determining the individual 
differences in pupils and act towards 
them accordingly. 

10. St. La Salle took lay teachers into 
the Religious Community in order to 
help them become spiritually formed 
through living experiences with the 
Brothers. 

11. St. La Salle used the prevailing 
methods of his day to train the 
teachers in methodology. 

12. St. La Salle's scope of the curriculum 
in the normal school was very broad so 
that all areas of educational develop
ment were considered .. 

13. St. La Salle concentrated on training 
men of faith and zeal for the educa
tional apostolate rather than on 
centering on anyone methodology for 
instructing pupils. 

14. St. La Salle wanted his teachers to 
understand the role of administration 
in the school so that they could whole
heartedly support the constructive 
order in the school. 
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SA A OA SO 

SA A OA SO 

SA A OA SD 

SA A OA SO 

SA A OA SO 

SA A OA SO 

SA A OA SO 

SA A OA SO 

SA A OA SO 



15. St. La Salle insisted that his teachers SA A OA SO 
realize that the pupils are the center 
of their activities and, therefore, be 
willing to adapt and change according 
to the needs of the pupils. 

16. St. La Salle determined different time SA A OA SO 
lengths for the training of the 
teachers according to the particular 
needs of the candidates. 

17. Pre-service teachers were left under SA A OA SO 
the direction of the Master teacher 
until it was determined that the 
pre-service teacher could handle 
the classroom alone. 

154 



LIST OF REFERENCES 

Abbott, S. J., Walter M. "Declaration on Christian Education," 
#8 The Documents of Vatican II, New York: The 
American Press, 1966. 

Angelus, Brother Raphael. "The Educational Writings of St. 
John Baptist De La Salle," Catholic Educational 
Review, XXXVIII (November, 1940), pp. 525-536. 

Arsenius, Brother. "Educational Philosophy of St. John 
Baptist De La Salle as Applied to Present Social 
Conditions," Proceedings of the Educational 
Conferences of Christian Brothers, Vol. IV. 

Azarias, Brother. Essays Educational. New York: William 
H. Young Co., 1905. 

Battersby (W. J.). De La Salle: Pioneer of Modern Education. 
London: Longmans, Green and Co., 1949. 

Berarde11i, F.S.C., Brother Dominic. Personal Interview, 
May 24, 1982. 

Bleich, Rev. Russell M. et ale The Pre-Service Formation 
of Teachers for Catholic Schools. washington, D.C.: 
National Catholic Educational Association, 1982. 

Brothers of the Christian Schools. The Acts of the Second 
United States Regional Chapter. Second Session, 
Lockport, ,Illinois: Christian Brothers National 
Office, 1975. 

Brothers of'the Christian Schools. The Brother of the 
Christian Schools in the World Toda - A Declaration. 
Rome: T ~rty-n~nt Genera C apter Second Sess~on, 
1967. 

Brothers of the Christian Schools. Management of Christian 
Schools. New York: P. O'Shea, Publisher, 1893. 

Brothers of the Christian Schools. The Rule and Constitutions
The Book of Government. Lockport, Illinois: 
Christian Brothers National Office, 1976. 

155 



156 

Brothers of the Christian Schools. Supervisor's Guide ·for 
the Improvement of Instruction. Lincroft, New 
Jersey: La Salle Provincialate, 1980. 

Brothers of the Christian Schools. A Teacher's Guide -
The New Teacher's Handbook. Lincroft, New Jersey: 
La Salle Provincialate, 1980. 

Brousseau, Brother U. Alfred, F.S.C. "Educationa1 
Contributions of St. La Salle," La ~allian 
Digest. Winter, 1958-59. 

Burke, Dr. Paul. Personal Interview, May 21, 1982. 

• Catholic Higher Education and the Pastoral 
--------M'ission. Washington, D.C.: United States 

Catholic Conference, 1980. 

Cervantes, Jose, F.S.C. The Philosophy of Education of 
Saint John Baptist De La Salle, a paper presented 
to the Brothers of the Christian Schools in the 
West Coast Province during the Tercentenary of 
the Order, 1980. 

De La Fontainerie, F. The Conduct of Schools of Jean 
Baptiste De La Salle. New York and London: 
McGraw-Hill Book Company, Inc., 1935. 

Delahanty, Brother David, F.S.C. Personal Interview, 
May 10, 1982. 

De La Salle, John Baptist. Meditations for the Time of 
Retreat, Winona, Minnesota: St. Mary's College 
Press, 1975. 

Fitzpatrick, Dr. Edward A. La Salle Patron of All Teachers. 
Milwaukee, Wisconsin: The Bruce Publishing Company, 
1951. 

Fitzpatrick, Dr. Edward A. liSt. John Baptist De La Salle 
In the Histories of Education, II The Catholic 
School Journal, February, 1951. 

Gilmartin, Brother Hilary C., F.S.C. liThe Perfection and 
Application of the Simultaneous Method by St. John 
Baptist De La Salle," thesis presented to St. Louis 
University, Master of Arts, February, 1949. 
Manuscript. Published in part in the La Salle 
Catechist, Vol. 16, Nos 1,2, 1950. 



157 

• Handbook fer Pre-Student Teaching Clinical 
------~Experiences in Elementary Education. Education 

Department, Lewis University, Romeoville, 
Illinois, 1982-83. 

Henry, Brother G. "Some Aspects of the Pupil-Teacher 
Relationships in the Writings of Saint John 
Baptist De La Salle," Manuscript (Rome, 1948). 

I 
Herrnont. (Fr. Professeur a 1 Ecole Normale de Carlsbourg), 

St. Jean-Baptiste de La Salle. Etude P'dagogiques. 
Avignon: 1914. 

Kestler, Brother Richard, F.S.C. Personal Interview, 
May 14, 1982. 

Kieffe, Brother Neil, F.S.C. Personal Interview, June 28, 
1982. 

• La Salle College Bulletin 1982-1983, La Salle 
--------College, Philadelphia, Pennsylvania, 1982. 

Les id~es p~dagogiques ,de St. Jean-Baptiste De 
La Salle (Collection - Idees pedagogiques), Paris: 
1931. 

Lee, Brother Robert, F.S.C. Personal Interview, May 24, 
1982. 

________ • Lewis University - 1982-83 General Catalogue, 
Lewis university, Romeoville, Illinois, 1982-83. 

Manhattan College 1981-1982, Manhattan College, 
New York: 1981. 

Manhattan College Self-Study 1981, Manhattan 
College, Riverdale, New York: 1981. 

I 
Maximin. (F;. Directeur de 1 Ecole Normale de Carlsbourg), 

Les Ecoles Normales de St. Jean-Ba tiste de La 
Sa le, Etude ~stor~que et cr~t~que. Bruxelles
Namur: 1922. 

McBride, Rev. Alfred A., O. Praem. The Christian 
Formation of Catholic Educators. Cnief Adrninisis
trators of Catholic Education, Washington, D.C.: 
Department of the National Catholic Educational 
Association, 1981. 



McCabe, Brother Stephen, F.S.C. Personal Interview, 
May 11, 1982. 

158 

McCarthy, Timothy, F.S.C., Editor, To Give A Christian 
Education. Romeoville, Illinois: National 
Office of Christian Brothers, Winona, Minnesota: 
St. Mary's College Press, 1979. 

Noah, Harold J. and Eckstein, Max A., Toward a Science 
of Comparative Education. London: The 
Macmillan Co., 1969. 

O'Connell, Matthew J. St. John Baptist de La Salle -
Announcing the Gospel to the Poor. Winona, 
Minnesota: St. Mary's College Press, 1981. 

Olert, Brother Stephen, F.S.C. Personal Interview, 
May 11, 1982. 

Owens, Kathleen. Personal Interview, June 29, 1982. 

Pablo, F.S.C., Brother Jose. Letter from the Superior 
General, Rome: May 15, 1982. 

Philip, Brother. "St. John Baptist De La Salle's 
Philosophy of Education," Proceedings of the 
Educational Conferences of the Brothers of the 
Chr~stian Schools, Vol. I, 8015. 

Salm, Luke, F.S.C., et ale Beginnings: De La Salle 
and His Brothers, Winona, Minnesota: St. 
Mary's College Press, 1980. 

Sammon, Brother Joseph, F.S.C. Personal Interview, 
June 28, 1982. 

. St. Mary's College, Graduate Education Bulletin, 
----1982, Moraga, Cal~forn~a: Office of Publications, 

1982. 

Student Guide for Teacher Education at Lewis 
Univers~ty, Educat~on Department, Lew~s 
University, Romeoville, Illinois, 1982-83. 

St. Mary's College of California 1981-1983, 
Moraga, Cal~fornia: Office of Publications, 
1981. 



"The Catholic School," '78, united States 
Catholic Conference, Washington, D.C., 1977. 

Vogel, Dr. Robert. Personal Interview, May 14, 1982. 

159 

Wojcicki, Dr. Ted., Convey, Br. Kevin, F.S.C. Teachers, 
Catholic Schools, and Faith Community - A 
Program of Spirituality. St. Louis: Jesuit 
Educational Center for Human Development, 
LeJacq Publishing, Inc., 1982. 


