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ABSTRACT

This study was designed as one segment of the evaluation 
of the Home Economics Teacher Education Program at The University 
of Arizona to determine attitudes of educational personnel in 
Arizona regarding the competencies used as a basis for program 
planning.

A questionnaire was developed by the investigator and 
mailed to the following educational personnel throughout Arizona: 
classroom home economics teachers, school administrators, teacher 
educators, State Department of Education personnel, and curriculum 
supervisors. Data from questionnaires returned by participating 
educational personnel were compiled and analyzed to determine rat
ings for each competency'regarding relevance to success in teach
ing and importance to achieve during pre-service and in-service 
education.

Regarding relevance to success in teaching, findings indi
cated that the selected competencies were generally considered 
relevant. Regarding importance of achieving competencies during 
pre- and in-service, it was concluded that achievement of some 
competencies was considered important during pre-service and 
achievement of remaining competencies was appropriate during in- 
service education.

ix



It was recommended that results of the study be used in 
combination with other techniques to identify relevant competen
cies, and that research studies be conducted to develop, imple
ment, and evaluate coordinated and continuous teacher education
programs.



CHAPTER 1

INTRODUCTION

This study was designed as one segment of the evaluation 
of the Home Economics Teacher Education Program at The University 
of Arizona to determine attitudes of educational personnel in 
Arizona pertaining to the program’s performance criteria.

Rationale for Selection of the Problem
There have been more changes in school curricula in the 

past ten years than in any other decade of our national history 
(Shaw 1966). Changing school curricula necessitate a vital, 
dynamic teacher education program designed to meet the needs of 
its graduates as well as the needs of the students they will 
teach (Thomas 1969). Many proposals for change in the education 
of teachers have been made and are being carried out. Analysis 
of designs for new programs of teacher eudcation leads to these 
questions: What provisions are incorporated to determine whether
the teacher candidates can perform according to criteria? What 
provisions are incorporated to determine whether these criteria 
are relevant, in light of performance in the field (Smith 1971)?

The ultimate goal of any teacher education program must 
be to produce effective teachers and must be measured in terms
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2
of what happens to pupils. The intermediate goal of any teacher 
education program must be to produce teachers with certain char
acteristics and must be measured in terms of what teachers do. 
When such a program is to be evaluated, the question of how effec
tive are graduates of this teacher education program in the 
classroom must be confronted. When the student is to be evalu
ated, the question of what effect is the program having on his 
behavior must be asked (Dickson 1968).

The necessity to develop relevant criteria for teacher 
performance becomes apparent when evaluation of teacher education 
programs in terms of effectiveness of their graduates is at
tempted. An association concerned with teacher education pro
grams stressed the necessity to develop criteria for teacher 
performance when it stated:

No institution takes its commitment to prepare teach
ers seriously unless it tries to arrive at an honest 
evaluation of the quality of its graduates . . . .  It is 
recognized that the present means for making such evalua
tions are inadequate, and that there is an emerging in
terest on the part of the institutions in the development 
of more adequate means (American Association of Colleges 
for Teacher Education 1967).

Educators seeking to develop means for making honest 
evaluation of the quality of graduates of teacher education pro
grams are urged to face basic issues when attempting program 
evaluation. One of the basic issues of evaluation of teacher 
education programs is the relevance of criteria used for evalu
ation of teacher performance. The issue of criteria is most
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often neglected during evaluation of teacher education programs 
(Lembo 1971).

There is widespread agreement that the universities 
should seek input from public school administrators, curriculum 
coordinators and teachers in developing relevant criteria, but it 
is reported that this is seldom done (Conant 1963).

Research and practical experience indicate that the pro
gram for education of beginning teachers consists of a theoreti
cal component, a training component, and a teaching-field 
component (Smith, Cohen, and Pearl 1969). In the present period 
of educational change, the elements that go into each component 
are being questioned. Detailed analysis of functional teaching 
competencies as the basis for determining elements that should 
go into a teacher education program is called for. Additionally, 
need to set separate criteria for the pre-service and in-service 
teacher education programs is reported (Finch and Hamilton 1973). 
The need to include specific cognitive and affective masteries as 
well as skill-performance masteries related to each teaching com
petency is indicated.

Purpose of the Study
This study developed and implemented a necessary segment 

of the formal and systematic evaluation of the Home Economics 
Teacher Education Program at The University of Arizona. It ex
amined the judgments of educational personnel concerning selected 
teaching competencies which are used by the faculty of the
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Division of Home Economics Education as a basis for the teacher 
education program. Specifically, the study involved analysis of 
the attitudes of educational personnel regarding the relevance of 
each competency, and the importance of developing each competency 
during pre-service training and during in-service training, as 
reported by various educational personnel in the state of 
Arizona.

Assumptions
The following assumptions were made:

1. Attitude regarding relevance of competencies is a meas
urable variable.

2. The attitudes of educational personnel regarding rele
vance can be elicited.

3. Replies of personnel in the field of education will 
honestly reflect their attitudes.

4. The stated opinions of educational personnel are an 
indication of their attitudes.

5. Personnel in the field of education who have done course 
work in home economics at The University of Arizona will 
not be biased in attitudes towards competencies used by 
the Home Economics Teacher Education Program.

6. The instrument designed for evaluating attitudes regard
ing the relevance of competencies is reliable.
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Limitations

The study was limited to attitudes of selected personnel 
in the field of education employed during the spring of 1973 in 
the state of Arizona regarding selected competencies used as 
criteria for measuring teacher performance by the Division of 
Home Economics Education at The University of Arizona. The find
ings are further limited in that the population reduced to a 
self-selecting sample. The findings are therefore limited in 
their application to this time period, this institution, and this 
population.

Definitions
The following definitions were used in this study:

1. Pre-Service Education— the teacher education program of 
study and training completed before employment as a home 
economics teacher.

2. In-Service Education— the program of teacher education 
and study, and the training undertaken during the period 
of employment as a home economics teacher.

3. Teacher Educator— a university faculty member who is en
gaged in the teacher education program.

4. Attitude— a residuum of experience to which each new en
counter with something in the environment is referred 
before a positive or negative response is made (Park 1931, 
Bogardus 1931).



Organization of the Report
This report is organized in seven chapters. Chapter 1 

introduces the study. The related literature is described and 
research questions are presented in Chapter 2. Methodology is 
presented in Chapter 3. In Chapters 4 and 5 the data are pre
sented and analyzed. Conclusions and discussions are presented 
in Chapter 6, and Chapter 7 summarizes the study.



CHAPTER 2

REVIEW OF LITERATURE

The literature was reviewed and is presented in three sec
tions : teaching competencies, attitude theory, and research
questions.

Teaching Competencies
The process called teacher education has received much 

criticism in recent years. Problems associated with the teacher 
education process have been discussed by teacher educators, 
teachers, and others, but little has been done recently to improve 
the situation (Heiss 1970). Problems that have been identified 
include: (1) teacher education curricula not relevant to the
actual work requirements of teachers; (2) instruction not tai
lored to meet the needs of individuals in different settings; and 
(3) educational product not systematically evaluated (Koerner 
1963, Conant 1963).

One of the major criticisms teacher education programs 
have received is that they continued to develop the same,, possibly 
irrelevant, competencies within a new and improved framework 
(Sinatra 1973). An Ohio study found that; (1) course work for 
potential teachers lacked relevance to the specific tasks teachers
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8
perform; and (2) teachers exposed to full time teaching respon
sibilities lacked opportunity to gradually gain teaching skills 
needed in their new professional role (Commission on Public 
School Personnel Policies in Ohio 1972). Closely associated with 
this finding was the issue of establishing priorities for compe
tencies . Finch and Hamilton (1973) pointed out that teacher edu
cation institutions lacked means for selecting from all the 
identified teaching competencies those that were most critical 
for students of teaching. They stated the need for establishing 
instructional priorities according to whether graduates would 
serve primarily in rural or metropolitan areas, as did Abelson 
(1972). Studies also pointed out the desirability of setting 
certain priorities for the education of pre-service teachers and 
others for in-service teachers (Finch and Hamilton 1973; Hughes, 
Crabtree, and Osborn 1969) . .

When teacher education programs have been developed or 
plans formulated for improving an existing program, identifica
tion of competencies to be developed has come to be a major con
cern. Systematic development has been called for, beginning with 
precise specification of the competencies identified as desired 
outcomes of the program (Peck and Tucker 1971).

Several approaches for selecting relevant competencies 
and setting priorities have been identified (Houston 1972).
These included program translation, task analysis, needs of 
school learners assessment, theoretical examination, and
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factor/cluster analysis. Any competency selection approach 
should have resulted in selection of competencies that would 
actually be important to successful teaching (Finch and Hamilton 
1973). Objective evidence as to which acquired competencies in 
teachers were relevant to success in teaching has been much de
sired, but has yet to be collected. In this matter, as in the 
question of when development of particular competencies should 
have been stressed, major reliance still needed to be placed on 
the judgment of knowledgeable persons in the educational field 
(Abels on 1972).

The review of research in the area of teaching competen
cies showed that many studies were done in recent years. Several 
of these studies attempted to determine desirable teaching com
petencies as expressed by various educational personnel. One 
study examined desirable teaching competencies as expressed by 
teachers and principals (Vogt 1970). Data reflecting attitudes 
toward a list of teaching competencies were collected from se
lected personnel in Oregon community colleges and secondary 
schools. A Nebraska study (Sawin 1960) reported on attitudes of 
secondary school teachers, school administrators and state educa
tional leaders towards selected teaching competencies. The popu
lation of another study which examined attitudes towards teaching 
competencies included a selected sample of teachers, students, 
county administrators, state department of education personnel 
and education professors who were concerned with adult education 
in the state of Florida (Penn 1972). Common to these studies was
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the finding that there was little difference among groups of 
educational personnel regarding which competencies were relevant 
to success in teaching. No studies of attitudes towards teaching 
competencies were found that examined attitudes of educational 
personnel in the state of Arizona.

Classifications of competencies have been identified and 
derived from various sources. One study derived specific teach
ing competencies related to the following areas: Personal Quali
ties, Leadership, Professional Qualities and Management 
(Garrett 1958).

Another study classified specific competencies as they 
related to (1) ability to work with and gain respect of a variety 
of groups in the community, (2) sincere concern for people and 
their improvement, and (3) ability to identify, organize and use 
community resources effectively in providing meaningful experi
ences for students (Sawin 1960).

Two studies in Oregon (Gardner 1972, Spaziani 1972) 
examined teaching competencies grouped according to how closely 
they identified with the teaching-learning process. Both studies 
found, generally, that those competencies which were identified 
closely with the teaching-learning process were judged by the 
respondents as more critical for classroom teachers than compe
tencies further removed from the instructional process.

A Kansas study (Vogt 1970) used competencies classified 
according to various teacher roles. Findings indicated that 
teachers had generally achieved competence as mediators of the
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culture, members of the staff, and members of the profession. 
Respondents indicated that classroom teachers needed specific and 
practical educational experiences to achieve competence as direc
tors of learning, counselors, and links with the community.

The list of teaching competencies used as criteria for 
measuring teacher performance in the Division of Home Economics 
at The University of Arizona was constructed by 36 home economics 
teacher educators during a seminar at the University of Nebraska 
(Kreutz and Anthony 1966). The competencies were classified in 
five broad areas: program planning in home economics, the educa
tive process in teaching home economics, research in home econom
ics education, the professional role in home economics education, 
and philosophy of home economics education. The review of re
search in this area of study revealed no studies which examined 
attitudes of educational personnel toward this specific list of 
teaching competencies.

Attitude Theory
Literature regarding collection and assessment of atti

tudes was reviewed to determine appropriate procedures for data 
collection and analysis.

Allport (1967) pointed out that the concept of attitude 
is probably the most distinctive and indispensable concept in 
contemporary society. Shaw and Wright (1967) and Murphy and 
Murphy (1931) observed that an attitude, rather than being an 
overt response, functions as a predisposition to respond overtly,
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to verbalize or to adjust to certain behaviors . Krueger and 
Reckless (1931) postulated that an attitude is a mental posture 
to which each new experience is referred before a response is 
made. Allport(1967) alluded to an attitude as a mental and 
neural state of readiness, exerting a directive influence upon 
the individual’s responses to objects and situations with which 
it is related. Attitudes may be mental disposition to act for or 
against a definite object (Droba 1933). Park (1931) commented 
that attitudes vary in intensity, sometimes assuming predominance, 
sometimes remaining relatively subordinate.

Shaw and Wright (1967) indicated that attitudes differ 
from many other personality constructs in that they have an eval
uative function. Osgood, Suci, and Tannenbaum (1967) observed 
that to measure an attitude it is necessary to use some observ
able output as an index or symbol. A person’s verbal or written 
expressions may serve as the symbols for the attitudes of the one 
expressing the opinion (Thurston 1967). If it is desirable to 
know the attitudes of individuals, it would seem appropriate to 
either observe their behavior or ask about their feelings . Be
cause of the time consuming nature of direct observation and 
questioning, and because of the desire for a quick and convenient 
attitudinal measure useful with large groups, indirect methods of 
attitude assessment have been developed (Edwards 1957).

One indirect method that has been developed and used suc
cessfully to measure attitudes is the attitude continuum scale 
(Likert 1967). Likert pointed out that, when constructing an
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attitude-continuum scale, each statement should be worded so that 
individuals with differing points of view will respond to it 
differently. He also noted that, after constructing an attitude 
scale, it is useful to test the instrument for clarity on a small 
group.

An attitude continuum scale provides a quantitative basis 
for constructing percentage frequency distributions which can be 
considered as an ordered series (Fox 1969). The ordinal data 
thus provided can be used to identify cumulative frequencies, 
modal tendencies and range (Fox 1969).

Research Questions
Two critical aspects in the use of competencies as a 

basis for teacher education programs emerged from the literature 
that was reviewed: What competencies are critically relevant to
success in teaching? When in the teacher education program should 
these teaching competencies be achieved ?

To examine the attitudes of educational personnel in the 
state of Arizona concerning selected teaching competencies used 
by the faculty of the Division of Home Economics Education at The 
University of Arizona as a basis for the teacher education pro
gram, two specific research questions were derived. They were:

1. How relevant to success in teaching is each competency, 
as indicated by the attitudes of personnel in the field 
of education?
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2. How important is achievement of each competency during 

pre-service education and during in-service education as 
indicated by the attitudes of personnel in the field of 
education?



CHAPTER 3

PROCEDURES

The chapter describing methodology is presented in four 
sections: development of the instrument, procedure for collec
tion of data, description of the sample, and data analysis plan.

Development of the Instrument 
An instrument to record attitudes of educational person

nel in the state of Arizona toward teaching competencies was 
constructed directly from a list of competencies developed by 36 
home economics teacher educators from various regions of the 
country during a seminar at The University of Nebraska in 1966 
(Kreutz and Anthony). The list of competencies has been used as 
the basis for program planning in the Division of Home Economics 
Education at The University of Arizona. The competencies were 
divided into five areas according to relation to (1) program 
planning in home economics education, (2) the educative process 
in teaching home economics, (3) research in home economics edu
cation, (4) the professional role in home economics education, 
and (5) philosophy of home economics education.

The instrument, in the form of a questionnaire employing 
an attitude continuum scale, as presented in Appendix A, was

15
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constructed to elicit attitudes regarding how essential each of 
the competencies was to success in teaching and how important 
achievement of each of the competencies was during pre-service 
and during in-service education. There were six choices for 
respondents, ranging from zero, indicating no relevance or im
portance, through five, indicating highest relevance or impor
tance. Space was provided after each of the five areas and at 
the end of the questionnaire for respondents to react to wording 
and style of the competencies and to suggest additional 
competencies.

The instrument was submitted to members of the faculty in 
the Division of Home Economics Education, and to a jury of gradu
ate students in the School of Home Economics. These faculty and 
graduate students were instructed to evaluate the instrument for 
clarity. Criticism and suggestions for revision were used to 
clarify the instrument.

Procedure for Collection of Data
A list of names and addresses of beginning home economics 

teachers, experienced home economics teachers, home economics 
curriculum coordinators, school administrators, home economics 
teacher educators, and state home economics curriculum special
ists in the state of Arizona was compiled by the investigator.
A letter of explanation of the study, a self-addressed return 
postcard and evaluation instruments, accompanied by self- 
addressed return envelopes, were mailed to all the listed
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educational personnel (see Appendix A). Follow-up letters were 
sent to obtain instruments not returned within one month. Tele
phone calls were made as needed in order to secure as many re
turns as possible.

Description of the Sample
The questionnaire was sent to a total population of 781 

educational personnel in the state of Arizona, including 548 
classroom home economics teachers, 215 junior high and high 
school administrators, 11 teacher educators, four home economics 
curriculum coordinators, and three State Department of Home Eco
nomics Education employees as Table 1 indicates. Of the 548 
classroom economics teachers in the population, 144 teachers or 
26 percent returned usable questionnaires and were included in 
the sample. Of the 215 junior high and high school administrators 
in the population, 54 administrators or 20 percent responded with 
usable questionnaires and were included in the sample. All 11 of 
the teacher educators, the four home economics curriculum coordi
nators, and one of the three State Department of Home Economics 
Education personnel responded and were included in the sample 
(see Table 1).

Data Analysis Plan
Attitudinal data from each usable questionnaire were 

coded on computer sheets by the investigator. Computer cards 
were key-punched and processed to obtain summaries of responses.
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Table 1. Proportion of Population in the Responding Sample, 

According to Educational Role

Educational Role

Received
Questionnaire

Number

Returned
Questionnaire

Percentage of 
Number Population

All educational personnel 781 214 27
Classroom home economics 

teachers 548 144 26
School administrators 215 54 20
Teacher educators 11 11 100
School district curriculum 

coordinators and 
supervisors 4 4 100

Personnel from State 
Department of Home 
Economics Education 3 1 33
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Frequency distributions were compiled using data from the re
turned questionnaires to summarize attitudes of educational per
sonnel regarding each of the competencies used as a basis for 
program planning by the Division of Home Economics Education at 
The University of Arizona.

Responses regarding relevance of competencies to success 
in teaching were analyzed and classified. In order to compensate 
for the tendency to avoid extremes on an attitudinal scale, re
sponses of zero and one were regarded together, and responses of 
four and five were regarded together. For a competency to be 
classified as having a group rating of "highly relevant" to suc
cess in teaching the investigator felt that more than a simple 
majority of the respondents needed to have marked choices four 
or five. It was not felt, however, that a competency needed to 
have 100 percent of the respondents indicate four or five to be 
classified as "highly relevant." Therefore, it was decided to 
classify competencies as "highly relevant" when 72 percent or 
more respondents marked choices four or five (see Table 2). The 
competency was classified as "moderately relevant" if 50 percent 
or more respondents marked choices three, four, or five but less 
than 72 percent marked choices four or five. If less than 50 
percent of the respondents marked choices three, four, or five, 
the competency was classified as having "little relevance."
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Table 2. Classification of Competencies Based on Responses of 

Educational Personnel

Classification
Percentage of Educational Personnel 

Marking Various Choices

For relevance to success 
in teaching:
highly relevant 72% or more marked 4 or 5
moderately relevant less than 72% marked 4 or 5 but 50% 

or more marked 3, 4, or 5
little relevance less than 50% marked 3, 4, or 5

For importance to be 
achieved during pre
service education:
highly important 72% or more marked 4 or 5
moderately important less than 72% marked 4 or 5 but 50% 

or more marked 3, 4, or 5
little importance less than 50% marked 3, 4, or 5

For importance to be 
developed during in- 
service education:
highly important 72% or more marked 4 or 5
moderately important less than 72% marked 4 or 5 but 50% 

or more marked 3, 4, or 5
little importance less than 50% marked 3, 4, or 5
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Similarly, responses regarding importance of achieving 

each competency during pre-service and during in-service educa
tion were analyzed and classified as "highly important" to 
achieve during pre-service and during in-service, "moderately 
important" to achieve during pre-service and during in-service, 
or of "little importance" to achieve during pre-service and dur
ing in-service, as Table 2 indicates.

In the original plan for data analysis, the investigator 
anticipated comparing responses from educational personnel in 
rural areas with responses from personnel in urban areas, re
sponses from personnel employed in various educational roles, 
and responses from beginning teachers with responses from experi
enced teachers. Data were subjected to analysis using the chi- 
square statistic, but generally did not yield statistically 
significant differences, so were not included in the final data 
analysis plan.



CHAPTER 4

RELEVANCE OF COMPETENCIES TO 
SUCCESS IN TEACHING

Data collected from educational personnel regarding their 
attitudes toward each of the competencies were described and 
analyzed to answer the research question: "How relevant to suc
cess in teaching is each competency, as indicated by the atti
tudes of personnel in the field of education?"

Data describing attitudes of educational personnel re
garding relevance of competencies to success in teaching were 
separated in this chapter into five areas according to relation 
of the competencies to (1) program planning in home economics 
education, (2) the educative process in teaching home economics, 
(3) research in home economics education, (4) professional role 
in home economics, and (5) philosophy of home economics 
education.

Relevance of Competencies 
in Program Planning

In the group of 12 competencies related to Program Plan
ning in Home Economics Education, eight were rated as "highly 
relevant" to success in teaching, as indicated in Table 3. The 
other four competencies related to Program Planning were rated

22



Table 3. Attitudes of Educational Personnel Regarding Relevance to Success in Teaching 
of Competencies in Program Planning

Percent of Respondents 
Marking Each Choice

Relevance Code 
“"’•"highly

relevant

Competency
(no relevance-highest 
0 1 2 3

relevance) 
4 5

^moderately
relevant

-little
relevance

Utilizes information about the 
learners, their homes, the commu
nity and the larger society in 
planning home economics programs. 0 0 1.9 6.6 11.3 80.2 **

Organizes home economics offerings 
into a sequential and integrated 
pattern to meet needs of learners. 0 0 1.4 9.1 11.0 78.5 **

Comprehends the scope of home eco
nomics as an instructional area. 1.4 0 .9 11.4 14.2 72.0 **

Selects and organizes home econom
ics knowledge and skills that are 
significant for the learners with 
special needs. 0 .5 .9 10.4 20.9 67.3 **

Plans home economics programs which 
will contribute to the total educa
tional goals. 0 0 3.3 10.8 19.8 66.0 **

Develops programs cooperatively with 
co-workers in order to enrich and 
supplement offerings. .5 .9 .5 12.3 25.5 60.4 **



Table 3, Continued

Percent of Respondents 
Marking Each Choice

Relevance Code 
“"highly

relevant

Competency
(no relevance-highest relevance) 
0 1 2 3 4 5

^moderately
relevant

-little
relevance

Identifies education trends and 
implications that have relevance 
for the home economics program. 0 .5 .9 15.6 27.5 55.5 **

Examines social, economic and 
educational forces which affect 
individuals and families, and as
certains implications for home 
economics. .5 0 3.8 16.9 23.0 55.9 **

Plans and gives direction to an 
organizational structure which 
will facilitate the attainment of 
an educational goal. 1.1 1.7 6.1 22.9 19.6 48.6 *

Draws upon related disciplines in 
planning and evaluating home 
economics programs. 0 .5 4.8 24.4 33.0 37.3 *

Evaluates the complex factors in
volved in educational planning as 
a basis for implementing curricu
lum change. 3.5 4.0 6.1 26.3 23.2 36.9 *



Table 3, Continued

Competency

Percent of Respondents 
Marking Each Choice

(no relevance-highest relevance) 
0 1 2 3 4 5

Relevance Code 
“"highly

relevant
^moderately

relevant
-little

relevance
Contributes to developing theo
ries and patterns for home eco
nomics, curriculum. 3.4 3.9 6.3 29.0 29.0 28.5 *

**highly relevant = 72% or more marked 4 or 5.
^moderately relevant = less than 72% marked 4 or 5 but 50% or more marked 

3, 4, or 5.
-little relevance = less than 50% marked 3, 4, or 5.
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as '’moderately relevant" to success in teaching as Table 3 also 
indicates.

The percentage of respondents who marked choices zero or 
one regarding relevance of any of the competencies related to 
Program Planning was less than 3 percent with two exceptions.
The competencies "Contributes to developing theories and patterns 
for home economics curriculum," and "Evaluates the complex fac
tors involved in educational planning as a basis for implementing 
curriculum change," were marked zero or one regarding relevance 
to success in teaching by approximately 7 percent of the respon
dents, as shown in Table 3.

Relevance of Competencies in 
the Educative Process

In the group of twelve competencies related to the Educa
tive Process in Teaching Home Economics, eight were rated "highly 
relevant" to success in teaching (see Table 4). Of these, one 
competency, "Establishes and maintains a classroom climate which 
facilitates learning in home economics," was marked four or five 
by 98.6 percent of the respondents. The remaining four competen
cies related to the Educative Process were rated "moderately rele
vant" to success in teaching. The percentage of respondents who 
marked choices zero or one for any of the competencies in this 
category was 3 percent or less except for the competency "Con
tributes to the development of theories, hypotheses and proce
dures "in teaching (educational) processes used in home economics



Table 4. Attitudes of Educational Personnel Regarding Relevance to Success in Teaching 
of Competencies in the Educative Process

Percent of Respondents Relevance Code
Marking Each Choice **highly

relevant
^moderately

Competency
(no relevance-highest relevance) 
0 1 2 3 4 5

relevant
-little

relevance
Establishes and maintains a class
room climate which facilitates 
learning in home economics. .5 0 .5 .5 4.8 93.8 **

Selects and utilizes a variety of 
methods and resources to achieve 
specified behavioral outcomes. 0 0 0 5.4 14.6 80.0 **

Utilizes motivation of learner in 
carrying out an instructional plan. 0 0 1.8 7.4 16.2 75.5 **

Uses evaluation as an integral part 
of teaching and learning process. 1.0 0 1.4 4.8 16.9 75.8 Vf*

Refines and develops teaching meth
ods by integrating insights gained 
from teaching experience with 
knowledge of learning process. 0 0 .5 9.9 17.2 72.4 At*:

Selects and directs learning experi
ences appropriate to the achievement 
of objectives and the development of 
generalizations. .5 1.0 1.0 9.9 17.2 70.4 **



Table 4, Continued

Percent of Respondents 
Marking Each Choice

Relevance Code 
"‘•’•highly

relevant

Competency
(no relevance-highest relevance) 
0 1 2 3 4 5

^moderately
relevant

-little
relevance

Recognizes the nature of verbal 
and non-verbal communication and 
assesses its effect on learning. 0 0 2.0 14.3 18.7 65.0 * *

Analyzes relevant information about 
learners and applies analyses in 
development and organization of 
teaching procedures which will fa
cilitate learning. 0 0 2.0 18.3 19.3 60.4
Analyzes the educative process to 
identify the elements which influ
ence behavioral change. 1.0 2.1 3.6 22 .6 25.1 45.6 *

Evaluates teaching processes (pro
cedures ) and instructional media 
on the basis of rationally devel
oped criteria. 2.6 1.0 4.1 20.6 30.4 41.2 *

Synthesizes knowledge of learning 
and the scope and purposes of home 
economics to create instructional, 
strategies. 1.8 .6 6.5 24.3 29.6 37.3 a



Table 4, Continued

Competency

Percent of Respondents 
Marking Each Choice

(no relevance-highest relevance) 
0 1 2 3 4 5

Relevance Code 
•'•“highly

relevant
^moderately

relevant
-little

relevance
Contributes to the development of 
theories, hypotheses and proce
dures in the teaching (education
al) processes used in home 
economics education programs. 6.5 7.0 13.5 35.0 17.5 20.5 *

**highly relevant = 72% or more marked 4 or 5.
^moderately relevant = less than 72% marked 4 or 5 but 50% or more marked

3. 4, dr 5.
-little relevance = less than 50% marked 3, 4, or 5.
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education programs." This competency was marked zero or one with 
regard to relevance to success in teaching by over 12 percent of 
the respondents (see Table 4).

Relevance of Competencies in Research 
None of the eight competencies related to Research in 

Home Economics Education were rated as "highly relevant" to suc
cess in teaching. The highest rated competency, "Uses research 
findings to improve the teaching-learning process," was marked 
four or five regarding relevance to success in teaching by 68 
percent of the respondents. Next highest was the competency, 
"Understands the relationship between teaching and research," 
which was marked four or five by 64 percent of the respondents.

Attitudes of educational personnel indicated that all but 
one of the eight competencies in this area were "moderately rele
vant to success in teaching and one was of "little relevance to 
success in teaching (see Table 5). The competency "Assists 
others in acquiring a variety of research skills" was rated as 
having "little relevance" to success in teaching and was marked 
zero or one by almost a third of the respondents.

Relevance of Competencies in 
Professional Role

In the group of six competencies related to the Profes
sional Role in Home Economics Education, there were four rated 
as "highly relevant" to success in teaching, as Table 6 indicates.



Table 5. Attitudes of Educational Personnel Regarding Relevance to Success in Teaching 
of Competencies in Research

Percent of Respondents Relevance Code
Marking Each Choice ‘•’"“highly

relevant
'"'moderately

(no relevance-highest relevance) relevant
Competency -little

0 1 2 3 4 5 relevance
Uses research findings to improve
the teaching-learning process. 1.5 oCN 5.9 22.5 30.4 37.7 *

Understands the relationship be-
tween teaching and research. 2.4 6.3 9.8 27.3 19.5 34.6 *

Appreciates the role of research
in solving educational problems. 1.9 4.9 12.1 28.2 23.3 29.6 *

Engages in practical classroom
research. 5.0 3.0 14.0 33.0 15.0 30.0 it

Demonstrates competence in evalu
ating, interpreting, reporting 
and using research data. 2.9 11.3 13.7 32.4 18.1 21.6 it

Engages in research that is rele
vant to the teaching of home 
economics. 11.8 13.2 16.2 28.9 12.3 17.6 it

Plans research projects which 
question and/or give new insights 
into problems related to home 
economics education. 9.5 11.4 22.4 27.9 12.9 15.9 it



Table 5, Continued

Percent of Respondents 
Marking Each Choice

Relevance Code 
•"'•'highly

relevant

Competency
(no relevance-highest relevance) 
0 1 2 3 4 5

•"'moderately
relevant

-little
relevance

Assists others in acquiring a 
variety of research skills. 15.0 14.5 21.5 26.0 8.0 15.0 -

""■highly relevant = 72% or more marked 4 or 5.
•"'moderately relevant = less than 72% marked 4 or 5 but 50% or more marked 

3, 4, or 5.
-little relevance = less than 50% marked 3, 4, or 5.



Table 6. Attitudes of Educational Personnel Regarding Relevance to Success in Teaching 
of Competencies in Professional Role

Competency

Percent of Respondents 
Marking Each Choice

(no relevance-highest relevance)

Relevance Code 
**highly

relevant
“'moderately

relevant
-little

0 1 2 3 4 5 relevance
Integrates a code of ethics into 
the professional role. .5 .5 2.4 8.7 18.4 69.6 **

Assumes responsibilities appro
priate to the professional role. 0 .5 3.9 11.3 19.2 65.0 **

Synthesizes theories of change, 
communication, personality and 
learning to achieve increased 
effectiveness. .5 1.0 3.6 15.3 21.4 58.2 **

Evaluates professional performance 
on the basis of recognized 
criteria. inCM 0 6.5 17.0 21.5 52.5 **

Analyzes own capabilities and 
needs of the profession in making 
decisions regarding professional 
contributions to the profession. 3.5 4.0 6.5 23.0 18.5 44.5 *



Table 6, Continued

Competency

Percent of Respondents 
Marking Each Choice

(no relevance-highest relevance) 
0 1 2 3 4 5

Relevance Code 
**highly

relevant
^moderately

relevant
-little

relevant
Identifies the roles and functions 
inherent in various positions in 
home economics education. 3.2 4.8 10.8 33.3 17.2 30.6 *

3, 4,

**highly relevant = 72% or more marked 4 or 5.
^moderately relevant = less than 72% marked 4 or 5 but 50% or more marked 

or 5.
-little relevance = less than 50% marked 3, 4, or 5.
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The other two competencies in this category were rated as "mod
erately relevant" to success in teaching. For the competencies, 
"Identifies the roles and functions inherent in various positions 
in home economics education," and "Analyzes own capabilities and 
needs of the profession in making decisions regarding profession
al contributions to the profession," about 7 percent of the re
spondents marked zero or one regarding relevance to success in 
teaching.

Relevance of Competencies in Philosophy 
Of the four competencies related to Philosophy of Home 

Economics Education, two were rated as "highly relevant" to suc
cess in teaching. The other two competencies in this category 
were rated as "moderately relevant" to success in teaching, as 
Table 7 shows, The competency, "Evaluates professional philoso
phies in terms of logic, internal consistency and compatibility 
with current knowledge," was marked zero or one regarding rele
vance to success in teaching by over 7 percent of the respon
dents . The competency, "Integrates the philosophies of home 
economics and education with knowledge of contemporary society 
in formulating professional beliefs," was marked zero or one by 
6 percent of the respondents (see Table 7).



Table 7. Attitudes of Educational Personnel Regarding Relevance to Success in Teaching 
of Competencies in Philosophy

Competency

Percent of Respondents 
Marking Each Choice

(no relevanee-highest relevance) 
0 1 2 3 4 5

Relevance Code 
“"highly

relevant
^moderately

relevant
-little

relevance
Analyzes own professional behavior 
in terms of personal philosophy. 2.9 1.5 1.5 16.2 21.6 56.4 **

Communicates and uses an education
al philosophy in making decisions 
as a home economics teacher. 0 2.5 3.0 18.0 26.0 50.5
Integrates the philosophies of home 
economics and education with knowl
edge of contemporary society in 
formulating professional beliefs. 3.0 3.0 3.5 19.8 20.3 50.5 *

Evaluates professional philosophies 
in terms of logic, internal consis
tency and compatability with cur
rent knowledge. 2.1 5.3 7.5 19.8 27.3 38.0 *

*'highly relevant = 72% or more marked 4 or 5.
'"'moderately relevant = less than 72% marked 4 or 5 but 50% or more marked

-little relevance = less than 50% marked 3, 4, or 5. w<7)



CHAPTER 5

IMPORTANCE OF ACHIEVING COMPETENCIES DURING 
. PRE-SERVICE AND IN-SERVICE EDUCATION

In this chapter data collected from educational personnel 
regarding their attitudes toward each of the competencies are 
described and analyzed to answer the research question, "How im
portant is achievement of each competency during pre-service edu
cation and during in-service education, as indicated by the 
attitudes of personnel in the field of education?"

Data describing attitudes of educational personnel re
garding importance of achieving competencies during pre-service 
and during in-service are separated into five parts corresponding 
to the five areas of competencies: program planning, educative
process, research, professional role, and philosophy.

Importance of Achieving Competencies 
in Program Planning

A rating of "highly important" to achieve during pre
service education was received by one Program Planning competency, 
"Comprehends the scope of home economics as an educational area,” 
as Table 8 indicates. Eleven competencies related to Program 
Planning were rated as "moderately important" to be achieved dur
ing pre-service education. Four of the 12 competencies in this
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Table 8. Attitudes Regarding Importance of Achieving

Competencies in Program Planning During
Pre-Service and In-Service Education

Competency
Important to Achieve During 
Pre-Service In-Service
Education Education

Comprehends the scope of home eco
nomics as an instructional area. A* **

Plans home economics programs which 
contribute to the total educational 
goals. * **

Organizes home economics offerings 
into a sequential and integrated 
pattern to meet needs of learners . * **

Identifies educational trends and 
implications that have relevance 
for the home economics program. *

Examines social, economic and edu
cational forces which affect indi
viduals and families, and 
ascertains implications for home 
economics.
Utilizes information about the 
learners, their homes, the commu
nity and the larger society in 
planning home economics programs. * **

Selects and organizes home econom
ics knowledge and skills that are 
significant for the learners with 
special needs. * **

Develops programs cooperatively 
with co-workers in order to enrich 
and supplement offerings.
Plans and gives direction to an

* **

organizational structure which will 
facilitate the attainment of an
educational goal. * &
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Table 8, Continued

Competency
Important to Achieve During 
Pre-Service In-Service 
Education Education

Draws upon related disciplines in 
planning and evaluating home eco
nomics programs. * *

Contributes to developing theories 
and patterns for home economics 
curriculum. * *

Evaluates the complex factors in
volved in educational planning as 
a basis for implementing curricu
lum change. *

**highly important = 72% or more marked 4 or 5.
^moderately important = less than 72% marked 4 or 5 but 

50% or more marked 3, 4, or 5.
-little importance = less than 50% marked 3, 4, or 5.
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category were marked zero or one regarding importance to achieve 
during pre-service education by 30 percent or more of the re
spondents (see Appendix B). They are:

"Utilizes information about the learners, their homes, 
the community and the larger society in planning home 
economics programs

"Develops programs cooperatively with co-workers in 
order to enrich and supplement offerings."

"Contributes to developing theories and patterns for 
home economics curriculum."

"Evaluates the complex factors involved in educational 
planning as a basis for implementing curriculum change."

A rating of "highly important" to achieve during in-
service education was received by eight competencies related to

-

Program Planning, as Table 8 indicates. The other four competen
cies related to Program Planning were rated as "moderately impor
tant" to develop during in-service education. Less than 8 percent 
of the respondents marked zero or one regarding importance to 
develop during in-service education for any of the competencies 
with the exception of the competency "Evaluates the complex fac
tors involved in educational.planning as a basis for implementing 
curriculum changes" (see Appendix C).

Thus, one of the competencies in this category was re
garded Sts "highly important" to achieve during pre-service as 
well aS during in-service. Seven competencies were regarded as
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’’moderately important” to achieve during pre-service and ’’highly 
important” to develop during in-service, and four were regarded 
as ’’moderately important” to achieve during pre-service as well 
as during in-service.

Importance of Achieving Competencies 
in the Educative Process

None of the 12 competencies related to the Educative 
Process in Teaching Home Economics were rated as ’’highly impor
tant” to achieve during pre-service education. Eleven of the 
competencies were rated as ’’moderately important” to achieve 
during pre-service education, as Table 9 indicates. One compe
tency, ’’Contributes to the development of theories, hypotheses 
and procedures in the teaching (educational) processes used in 
home economics education program,” was'rated of ’’little impor
tance” to achieve during pre-service education. This competency 
and the competency, ’’Refines and develops teaching methods by 
integrating insights gained from teaching experience with knowl
edge of learning process,” were marked zero or one regarding im
portance to achieve during pre-service education by 30 percent or 
more of the respondents (see Appendix B).

Eight of the competencies in this category were rated as 
’’highly important” to develop during in-service education. The r 
other four were rated as ’’moderately important” to develop during 
in-service education, as indicated in Table 9. The competency, 
’’Contributes to the development of theories, hypotheses and
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Table 9. Attitudes Regarding Importance of Achieving

Competencies in the Educative Process During
Pre-Service and In-Service Education

Important to Achieve During
Competency Pre-Service In-Service

Education Education

Establishes and maintains a class
room climate which facilitates 
learning in home economics.
Selects and utilizes a variety of 
methods and resources to achieve 
specified behavioral outcomes.
Uses evaluation as an integral 
part of teaching and learning 
process.
Recognizes the nature of verbal 
and non-verbal communication and 
assesses its effect on learning.
Selects and develops learning ex
periences appropriate to the 
achievement of objectives and the 
development of generalizations.
Utilizes motivation of learner in 
carrying out an instructional 
plan.
Analyzes relevant information 
about learners and applies analy- • 
ses in development and organiza
tion of teaching procedures which 
will facilitate learning.
Refines and develops teaching meth- ->
ods by integrating insights gained 
from teaching experience with knowl
edge of learning process. * **

*

Analyzes the educative process to 
identify the elements which influ
ence behavioral change *
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Table 9, Continued

Competency
Important to Achieve During 
Pre-Service In-Service
Education Education

Synthesizes knowledge of learning 
and the scope and purposes of 
home economics to create instruc
tional strategies. * *

Evaluates teaching processes (pro
cedures ) and instructional media 
on the basis of rationally devel
oped criteria. * *

Contributes to the development of 
theories, hypotheses and proce
dures in the teaching (educational) 
processes used in home economics 
education programs. *

**highly important = 72% or more marked 4 or 5.
'"'moderately important = less than 72% marked 4 or 5 but 

50% or more marked 3,4, or 5.
-little importance = less than 50% marked 3, 4, or 5.
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procedures in the teaching (educational) processes used in home 
economics education," was marked zero or one regarding importance 
to develop during in-service education by almost 15 percent of 
the respondents (see Appendix C).

Thus, eight of the competencies related to the Educative 
Process were regarded as "moderately important" to achieve during 
pre-service and "highly important" to develop during in-service. 
Three competencies were regarded as "moderately important" to 
achieve during pre-service as well as during in-service, and one 
competency was regarded as having "little importance" during pre
service but "moderately important” during in-service.

Importance of Achieving Competencies 
in Research

None of the eight competencies related to Research in 
Home Economics Education were rated "highly important" to achieve 
during pre-service or during in-service education, as Table 10 
indicates. All of the competencies were rated "moderately impor
tant" to develop during in-service education and five received a 
similar rating for importance to achieve during pre-service edu
cation . Appendix B shows that more than 36 percent of the re
spondents marked zero or one for the remaining three competencies 
in this category, which were rated as having "little importance" 
to be achieved during pre-service education (see Table 10).

The competency, "Assists"others in acquiring a variety of 
research skills," was marked zero or one regarding importance to
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Table 10. Attitudes Regarding Importance of Achieving

Competencies in Research During Pre-Service
and In-Service Education

Competency
Important to 
Pre-Service 
Education

Achieve During 
In-Service 
Education

Understands the relationship 
between teaching and research. * *

Appreciates the role of research 
in solving educational problems. * *

Demonstrates competence in evalu
ating, interpreting, reporting 
and using research data. * *

Engages in research that is rele
vant to the teaching of home 
economics. * *

Uses research findings to improve 
the teaching-learning process . * *

Plans research projects which ques
tion and/or give new insights into 
problems related to home economics 
education. *

Engages in practical classroom 
research. — *

Assists others in acquiring a vari
ety of research skills. -

**highly important = 72% or more marked 4 or 5.
^moderately important = less than 72% marked 4 or 5 but 

50% or more marked 3, 4, or 5.
-little importance = less than 50%.marked 3, 4, or 5.
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achieve during pre-service by over 43 percent of the respondents 
and zero or one regarding importance to develop during in-service 
by over 28 percent of the respondents (see Appendix B).

Importance of Achieving Competencies 
in Professional Role

All six of the competencies related to the Professional 
Role in Home Economics Education were rated "moderately impor
tant" to achieve during pre-service education, as Table 11 indi
cates . The competencies, "Evaluates professional performance on 
the basis of recognized criteria” and "Analyzes own capabilities 
and needs of the profession in making decisions regarding pro
fessional contributions to the profession," were marked zero or 
one regarding importance to achieve during pre-service education 
by about 18 percent of the respondents (see Appendix B).

Four of the competencies in this category were rated as 
"highly important" to develop during in-service education. The 
other two were rated "moderately important" to develop during 
in-service education as Table 11 indicates. The competency, 
"Identifies the roles and functions inherent in various positions 
in home economics education," was marked zero or one regarding 
importance to develop during in-service education by more than 
13 percent of the respondents (see Appendix C).



47
Table 11. Attitudes Regarding Importance of Achieving

Competencies in Professional Role During
Pre-Service and In-Service Education

Competency
Important to Achieve During 
Pre-Service In-Service
Education Education

Integrates a code of ethics into 
the professional role. * **

Assumes responsibilities appropri
ate to the professional role. *

Synthesizes theories of change, com
munication, personality and learning 
to achieve increased effectiveness 
as a director of learning. * **

Evaluates professional performance 
on the basis of recognized criteria. * **

Identifies the roles and functions 
inherent in various positions in 
home economics education. * *

Analyzes own capabilities and needs 
of the profession in making deci
sions regarding professional contri
butions to the profession. * *

**highly important = 72% or more marked 4 or 5.
“moderately important = less than 72% marked 4 or 5 but 

50% or more marked 3, 4, or 5.
-little importance = less than 50% marked 3, 4, or 5.
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Importance of Achieving Competencies 

in Philosophy
The four competencies related to Philosophy of Home Eco

nomics Education were rated as "moderately important" to achieve 
during pre-service education, as Table 12 indicates. The compe
tency, "Communicates and uses an educational philosophy in mak
ing decisions as a home economics teacher," was marked zero or 
one regarding importance to achieve during pre-service education 
by over 17 percent of the respondents (see Appendix B).

One of the competencies in this category was rated as 
"highly important" to develop during in-service education. The 
other three competencies were rated as "moderately important" to 
develop during in-service education (see Table 12).
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Table 12. Attitudes Regarding Importance of Achieving

Competencies in Philosophy During Pre-Service
and In-Service Education

Competency
Important to Achieve During 
Pre-Service In-Service
Education Education

Analyzes own professional behav
ior in terms of personal philosophy. * **

Evaluates professional philosophies 
in terms of logic, internal consis
tency and compatability with cur
rent knowledge. * *

Integrates the philosophies of home 
economics and education with knowl
edge of contemporary society in 
formulating professional beliefs. * *

Communicates and uses an educational 
philosophy in making decisions as a 
home economics teacher. * *

**highly important = 72% or more marked 4 or 5.
^moderately important = less than 72% marked 4 or 5 but 

50% or more marked 3, 4, or 5.
-little importance = less than 50% marked 3, 4, or 5.



CHAPTER 6

CONCLUSIONS AND DISCUSSION

A summary of data collected to answer the research ques
tion, "How relevant to success in teaching is each competency, as 
indicated by the attitudes of personnel in the field of educa
tion?", showed that 22 of the 42 listed teaching competencies 
were regarded as "highly relevant" to success in teaching; 19 
were regarded as "moderately relevant" to success in teaching; 
and one was regarded as having "little relevance" to success in 
teaching. Therefore, it was concluded that educational personnel 
in the state of Arizona generally regarded the competencies used 
by the faculty in the Division of Home Economics Education at The 
University of Arizona as relevant to success in teaching.

Although no specific analysis was made, inspection of the 
data indicated that in each of the five groups of competencies, 
those that described action processes received higher ratings 
than did those that described intellectual processes. Competen
cies which described using, organizing and comprehending behav
iors were generally rated higher than ones which described 
analyzing, synthesizing and evaluating behaviors. Competencies 
calling for practical application were rated higher than ones 
calling for theoretical considerations. Likewise, competencies
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stated simply generally received higher ratings than did those 
stated with more complex wording.

Educational personnel tended to assign higher ratings to 
competencies which described classroom teaching behaviors and 
lower ratings to competencies that involved out-of-classroom be
haviors . As in studies previously cited (Gardner 1972, Spaziani 
1972), competencies directly related to the teaching-learning 
process generally received higher ratings from educational per
sonnel than competencies related to other aspects of professional 
development. The compiled data suggested that a graduate of the 
teacher education program should be trained to operate more prac
tically and at lower cognitive levels than theoretically and at 
higher cognitive levels, to concentrate more on teaching-learning 
processes than on other aspects of teaching, and to transmit 
knowledge more than create knowledge through research. Research 
to determine more exactly the attitudes of educational personnel 
regarding the above observations might result in findings very 
useful for planning of teacher education programs.

In the review of literature, many ways of identifying 
teacher competencies were cited. This study used only one, judg
ments of personnel in the field of education, to rate competen
cies . The data, based on respondents’ attitudes, revealed that 
educational personnel recognized certain competencies as more 
relevant to success in teaching than other competencies. It must 
be recognized that the data thus collected reflected a compiled
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posture regarding what "success in teaching" meant to respon
dents . Other techniques to identify relevant teacher competen
cies were not employed in this study. It would be useful, and in 
the opinion of the investigator, highly desirable, to consider 
compiled judgments of educational personnel in combination with 
other techniques such as needs assessments of student learners, 
theoretical examination, and results of experimental studies to 
determine what competencies are to be a basis for planning in 
teacher education programs. A necessary part of the teacher edu
cation program resulting from such a combination of considera
tions would be communicating to educational personnel regarding 
the rationale for selection of competencies to be developed in 
teachers and how achievement of selected competencies influences 
pupils * learning.

A summary of data collected to answer the research ques
tion, "How important is achievement of each competency during 
pre-service education and during in-service education as indi
cated by the attitudes of personnel in the field of education?", 
indicated that one of the 42 listed competencies was rated 
"highly important" to achieve both during pre-service and during 
in-service education. Of the remaining competencies, 20 were 
regarded as "moderately important" to achieve during pre-service 
and "highly important" to achieve during in-service education;
17 were regarded as "moderately important" to achieve both during 
pre-service and in-service; and four were regarded as "moderately
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important" during in-service but of "little importance" during 
pre-service education. None of the 42 listed competencies were 
regarded by respondents as having "little importance" to both 
pre-service and in-service education. Therefore, the findings 
indicated that all 42 of the competencies were generally regarded 
as appropriate for the teacher education program in the Division 
of Home Economics at The University of Arizona. The data further 
indicated that partial achievements of some competencies was 
critical for teachers in the pre-service program and that in- 
service education for home economics teachers was necessary for 
achievement of other teaching competencies.

The finding that so many competencies rated higher in im
portance to be achieved during in-service education was thought 
to indicate that the teacher education program should be care
fully developed with pre-service and in-service segments fully 
coordinated to allow and encourage students to continuously 
progress in achievement of teaching competencies. Need for 
achievement of so many competencies at the in-service level would 
call for development of a thoroughly systematized and formalized 
in-service teacher education program. Such a program would con
ceivably be competency-based rather than course-based. It would 
need to be individualized and flexible enough to meet the various 
needs of in-service teachers. Criteria and methods to evaluate 
actual individual achievement of specific competencies would need 
to be devised. Additional studies would need to be conducted to
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determine relevance of selected competencies to success in teach
ing and effectiveness of various procedures used in implementing 
the teacher education program. A viable method of incorporating 
findings into the program would need to be developed and 
implemented.



CHAPTER 7

SUMMARY

This study was to determine attitudes of educational per
sonnel in Arizona regarding teaching competencies used as a basis 
for planning the teacher education program by the faculty of the 
Division of Home Economics Education at The University of Ari
zona. Selected educational personnel revealed their attitudes 
regarding relevance of each competency to success in teaching, 
and importance of developing each competency during pre-service 
and during in-service education.

Generalizations beyond the respondents were not recom
mended since the educational personnel employed in Arizona in 
1973 who participated in the study comprised a self-selected 
sample.

An examination of the data showed that educational per
sonnel responded differently to each competency. Responses were 
analyzed and competencies were given ratings as follows:

"highly relevant" to success in if 72% or more re
teaching— or spendents marked

"highly important" to achieve 4 or 5 on the
during pre-service or during questionnaire
in-service
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•'moderately relevant” to success 
in teaching— or

’•moderately important” to achieve 
during pre-service or during 
in-service

if less than 72% 
marked 4 or 5 
but more than 50% 
marked 3, 4, or 5 
on the questionnaire

of ’’little relevance” to success 
in teaching— or

of "little importance” to achieve 
during pre-service or during 
in-service

if less than 50% 
marked 3, 4, or 5 
on the questionnaire

Regarding relevance to success in teaching, the one com
petency that received a rating of "little relevance” to success 
in teaching was in the area of Research in Home Economics Educa
tion . Of the other competencies, 19 were rated as "moderately 
relevant” and 22 were rated as "highly relevant” to success in 
teaching. Thus, findings indicated that the competencies used 
by the faculty in the Division of Home Economics Education at The 
University of Arizona as a basis for planning the teacher educa
tion program were generally considered relevant to success in 
teaching.

Inspection of the findings indicated that competencies 
highly rated with regard to relevance to success in teaching 
were generally closely related to the teaching-learning process, 
descriptive of action processes and in-class teaching behavior, 
and specifically and simply stated. Competencies related to re
search and theoretical considerations were not rated as highly 
regarding relevance to success in teaching.

Regarding importance of achieving competencies during 
pre-service and during in-service education, the one competency
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that was rated as "highly important" to achieve both during pre
service and during in-service education was in the area of Pro
gram Planning in Home Economics Education. Of the other 
competencies, 20 were "moderately.important” to achieve during 
pre-service and "highly important" to achieve during in-service;
17 were "moderately important" to achieve both during pre-service 
and in-service; and four were "moderately important" to achieve 
during in-service and of "little importance" to achieve during 
pre-service. Thus, it was concluded that achievement of some com
petencies was considered important for teachers in the pre-service 
program and achievement of remaining competencies was appropriate 
during in-service education.

It was recommended that results of this study be used in 
combination with other techniques to identify competencies rele
vant to success in teaching, that a coordinated and continuous 
pre-service and in-service teacher education program based on 
teaching competencies so identified be developed, and that re
search studies be conducted to implement and evaluate resulting 
programs. Additional studies were suggested to determine exactly 
the attitudes of educational personnel regarding priorities for 
selected teaching competencies, and to determine the relevance of 
selected competencies to success in teaching.



APPENDIX A

QUESTIONNAIRE AND ENCLOSURES

The letter of explanation and questionnaire that follow 
in this section were developed by the investigator for this 
study. They were first submitted to members of the faculty in 
the division of Home Economics Education, and to a jury of grad
uate students in the School of Home Economics. The criticism 
and suggestions of jury members were used to clarify the 
questionnaire.
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THE U N I V E R S I T Y  OF ARI ZONA*
T U C S O N ,  A R I Z O N A  85721

COLLEGE OF AGRICULTURE 
SCHOOL OF HOME! ECONOMICS

March 28, 1973 
Dear Educator:
Will you please help us with the first step in cvalyating the 
instructional program of the Division of Home Economics Educa
tion at The University of Arizona? This first step is deter
mining if the objectives of the home economics teacher 
education program are consistent with the abilities needed for 
success in teaching. In making this determination, we want the 
judgment of people such as you who are active participants in 
education. It is our intention to use your judgments to evalu
ate the objectives and plan program revisions.
Will you take about one hour before April IS, 1973, to fill out 
the enclosed questionnaire and return it in the self-addressed 
envelope? We need your response to be included in the compiled 
results so that the compilation of judgments will be valid.
All responses will be confidential. The identifying section of 
each questionnaire will be detached and destroyed as soon as 
receipt is noted.
If you will participate, please check the appropriate space on 
the enclosed card and drop it in the mail today. If you are 
not able to participate, check the appropriate space on the en
closed card and return it with these materials in the self- 
addressed envelope so that you will not receive follow-up 
correspondence.
We are looking forward to receiving your response.
Sincerely,

'Patricia H. Wild, Research Assistant 
Division of Home Economics Education

Doris E. Manning, Fh.D., Chairman 
Division of Home Economics Educatio

Division of Home Economics Education



STATISTICAL INFORMATION: 
POSITION (check one)

SCHOOL ADMINISTRATOR
SCHOOL DISTRICT CURRICULUM COORDINATOR OR SUPERVISOR 
ARIZONA STATE DEPARTMENT PERSONNEL 
TEACHER EDUCATOR 
CLASSROOM TEACHER
OTHER (please specify)

For Administrators and Classroom Teachers:
SIZE OF SCHOOL ENROLLMENT:
___ 0-399

___ 400-799

____600-1199

____1200-1599

___J  GOO-1999

LOCATION OF SCHOOL:
___ RURAL
____SUBURBAN
____INNER CITY
___ OTHER (please specify)

2000 and over 
For Classroom Teachers:
LENGTH OF TIME TEACHING: TEACHING LOAD:
(Including the present semester)

, NUMBER OF CLASSES TAUGHT
____ONE SEMESTER

NUMBER OF PREPARATIONS__
____TWO SEMESTERS

TOTAL NUMBER OF STUDENTS.
___ THREE SEMESTERS
___.FOUR SEMESTERS
____MORE THAN FOUR SEMESTERS

IDENTIFYING SECTION: 
NAME_______________
SCHOOL OR EMPLOYER
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I do 
hot
under
stand.

HOW IMPORTANT ARE THESE OBJECTIVES TO SUCCESS IN TEACHING? 
(Three fire teaching competences used as objectives by the 
faculty of the home economies teacher education program at 
the University of Arizona, developed In a 1966 seminar of 
hone economics teacher educators at the.University of 
Nebraska and edited by Shirley Kreutz and Hazel Anthony.)

PART I

Information: This form is designed to help you express your opinion of these things:
-How essential is each competence to success in teaching?
-How important is it to master this competence during the pre-service segment 
of a teacher education program? (The IRE-SERVICE segment of teacher education 
includes all study and training before one's employment as a home economics 
teacher.)
-How important is development of this competence during a teacher's in-service 
education? (IN-SERVICE education is the program of teacher education and study 
and the training undertaken during the period of employment as a home economics 
teacher.)

Instructions: To register the opinion "very essential to success in teaching", circle
the figure five (5) in the column to the left of the item. To register an opinion of 
"not very essential", circle the figure one (1) in the same column. If you think the 
item should not be in the list of competences at all, or that it is "not essential to 
success in teaching", circle the figure zero (0). If the item is moderately essential 
circle the figure two (2), three (3) or four (4), according to your opinion. Indicate 
the importance of mastering the competence during PRE-SERVICE, and the importance of 
developing the competence during IN-SERVICE in a similar manner in the two columns to 
the right of the item. If you do not understand the meaning of any item, check the 
blank in the left margin.

Example: Your form might look like this when you have expressed your opinion of an
item:

How essential to 
success in teaching 
is this item?

How important 
to master this 
during 
PRE-SERVICE?

How important 
to develop this 
during 
IN-SERVICE?

® 4  3 2 1 0 1. Establishes and maintains a class- 5 4 3 2 l ©  @ 4  3 2 1 0
room climate which facilitates 
learning in home economics.

These circles show that you consider this competence very essential to success 
in teaching, mastery during PRE-SERVICE not important at all, and development during 
IN-SERVICE education very Important. Rate each of the competences listed on the 
following pages in these three ways.
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HOW IKIORTANT ARK THESE OBJECTIVES TO SUCCESS IN TEACHING? 
-OBJECTIVES RELATED TO MANNING

How important How important
1 do How essential to to master this to develop this
not success in teaching during during
under is this item? PRE-SERVICE? IH-SERVICK?
stand.

5 A 3 2 1 0 1. Identifies education trends and 5 4 3 2 1 0 5 4 3 2 1 0
implications that have relevance for 
the home economics program.

— 5 4 3 2 1 0 2. Contributes to developing theories 
and patterns for home economics 
curriculum.

5 4 3 2 1 0 5 4 3 2 1 0

5 A 3 2 1 0 3. Utilizes information about the 
learners, their homes, the community 
and the larger society in planning 
home economics programs.

5 A 3 2 1 0 5 4 3 2 1 0

5 A 3 2 1 0 A. Examines social, economic and educa
tional forces which affect individ
uals and families, and ascertains 
implications for home economics.

5 4 3 2 1 0 5 4 3 2 1 0

— — 5 A 3 2 1 0 5. Comprehends the scope of home econo
mics as an instructional area.

5 4 3 2 1 0 5 4 3 2 1 0 

5 4 3 2 1 0—■ — 5 A 3 2 1 0 6. Organizes home economics offerings 
into a sequential and integrated 
pattern to meet needs of learners.

5 A 3 2 1 0

— — ■ 5 A 3 2 1 0 7. Develops programs cooperatively with 
co-vorkcrs in order to enrich and

5 A 3 2 1 0 5 4 3 2 1 0

supplement offerings.
— 5 A 3 2 1 0 8. Draws upon related disciplines in 

planning and evaluating home 
economics programs.

5 A 3 2 1 0 5 4 3 2 1 0

■-- 5 A 3 2 1 0 9. Selects and organizes home economics 
knowledge and skills that arc signi

5 4 3 2 1 0 5 4 3 2 1 0

ficant for the learners with special 
needs.

■.— 5 A 3 2 1 0 10. Plans home economics programs which 
will contribute to the total educa
tional goals.

5 A 3 2 1 0 5 4 3 2 1 0

5 A 3 2 1 0 11. Plans and gives direction to an 
organizational structure which will 
facilitate the attainment of an 
educational goal.

5 A 3 2 1 0 5 4 3 2 1 0

5 A 3 2 1 0 12. Evaluates the complex factors in
volved in educational planning as a 
basis for implementing curriculum 
change.

5 4 3 2 1 0 5 4 3 2 1 0
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(Anever the following questions as fully or as briefly os yon vl^h. Use the back of 
thin jvi£e If you need more space.)
1. How do you react to the wording and style of the competences related to program 
planning? For example, are the corpulences useful In program planning and teacher 
evaluation? Are behaviors for each competence easily visualized? Would other 
wording wake them more productive? Should they be stated more specifically, more 
generally, in simpler language, In more formal language?

2. What additional competences related to program planning do you feel are Important 
to success In teaching?

-OBJECTIVES RELATED TO THE EDUCATIVE PROCESS
How important How important

I do How essential to to master this to develop this
not
under
stand.

success 
Is this

In teaching 
Item?

during
PRE-SERVICE?

during
IN-SERVICE?

— 5 4 3 2 1 0 13. Recognizes the nature of verbal and 
non-verbal communication and assesses 
Its effect on learning.

5 4 3 2 1 0 5 4 3 2 1 0

5 4 3 2 1 0 14. Selects and directs learning exper
iences appropriate to the achieve
ment of objectives and the develop
ment of generalizations.

5 4 3 2 1 0 5 4 3 2 1 0

5 4 3 2 1 0 15. Contributes to the development of 
theories, hypotheses and procedures 
in the teaching (educational) pro
cesses used in home economics educa
tion programs.

5 4 3 2 1 0 5 4 3 2 1 0

5 4 3 2 1 0 16. Refines and develops teaching 
methods by Integrating Insights 
gained from teaching experience with 
knowledge of learning process.

5 4 3 2 1 0 5 4 3 2 1 0

— 5 4 3 2 l 0 17. Uses evaluation as an Integral part 
of teaching and learning process.

5 4 3 2 1 0 5 4 3 2 1 0
5 4 3 2 1 0 18. Analyzes the educative process to 

Identify the elements which influ
ence behavioral change.

5 4 3 2 1 0 5 4 3 2 1 0

— — ■ 5 4 3 2 1 0 19. Selects and utilizes a variety of 
methods and resources to achieve 
specified behavioral outcomes.

5 4 3 2 1 0 5 4 3 2 1 0

— 5 4 3 2 l 0 20. Utilizes motivation of learner In 
carrying out an instructional plan.

5 4 3 2 1 o" 5 4 3 2 1 0
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-0E.IECT1VKS RF.tATF.P TO lilK EDUCATIVE THOTESS 
(continued)

1 do How cosentlol to
not euccccc In teaching
under- Is this Item?
stand.
____ 5 4 3 2 10 21.

5 4 3 2 1 0 22.

5 4 3 2 1 0 23.

5 4 3 2 1 0 24.

Synthesizes knowledge of learning 
and the scope and purposes of home 
economics to create instructional 
strategies.
Evaluates teaching processes (proce
dures) and instructional media on the 
basis of rationally developed criteria 
Analyzes relevant information about 
learners and applies analyses in devel
opment and organization of teaching 
procedures which will facilitate 
learning.
Establishes and maintains a class- 5 4 3 2 1 0  
room climate which facilitates 
learning in home economics.

How important How important
to master this to develop this
during during
IRE-SERVICE? IN-SERVICE?

5 4 3 2 1 0 5 4 3 2 1 0

5 4 3 2 1 0 5 4 3 2 1 0

a.
5 4 3 2 1 0 5 4 3 2 1 0

5 4 3 2 1 0

(Answer the following questions as fully or as briefly as you wish. Use the back of 
this page if you need more space.)
1. How do you react to the wording and style of the competences related to the 
educative process?

2. What additional competences related to the educative process do you feel are 
important to success in teaching?

-OBJECTIVES RE1JITED TO RESEARCH IN HOME ECONOMICS

I do How essential to
How important 
to master this

How important 
to develop this

not
under
stand.

success 
is this

in teaching 
item?

during
PRE-SERVICE?

during
IN-SERVICE?

— 5 4 3 2 1 0 25. Engages in practical classroom 
research.

5 4 3 2 1 0 5 4 3 2 1 0

— " ■ 5 4 3 2 1 0 26. Uses research findings to improve 
the teaching-learning process.

5 4 3 2 1 0 5 4 3 2 1 0
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I do 
not
under
stand.

-OBJECTIVES r.njlTED TO RESEARCH IN HOME VcuKOMlCS 
(continued)

How essential to
How important 
to master this

How important 
to develop this

success in teaching during during
Is this item? PRE-SERVICE? IN-SERVICE?

5 4 3 2 1 0 27. Engages in research that Is relevant 5 4 3 2 1 0 5 4 3 2 1 0

5 4 3 2 1 0 28.
to the teaching of home economics. 
Plans research projects which ques 5 4 3 2 1 0 5 4 3 2 1 0

5 4 3 2 1 0 29.

tion and/or give new insights into 
problems related to home economics 
education.
Demonstrates competence in evaluating 5 4 3 2 1 0 5 4 3 2 1 0

5 4 3 2 1 0 30.

interpreting, reporting and using 
research data.
Understands the relationship between 5 4 3 2 1 0 5 4 3 2 1 0

5 4 3 2 1 0 31.
teaching and research.
Appreciates the role of research in 5 4 3 2 1 0 5 4 3 2 1 0

5 4 3 2 1 0 32.
solving educational problems.
Assists others in acquiring a variety 5 4 3 2 1 0 5 4 3 2 1 0

(Answer

of research skills.

the following questions as fully or as briefly ias you wish. Use the back of
this page if you need more space.)
1• How do you react to the wording and style of the competences related to research 
in home economics?

2. What additional competences related to research in home economics do you feel 
arc important to success in teaching?

-OBJECTIVES RELATED TO THE PROFESSIONAL ROLE

I do 
not
under
stand.

How essential to 
success in teaching 
is this item?

How important 
to master this 
during 
PRE-SERVICE?

5 4 3 2 1 0  33. Identifies the roles and functions 5 4 3 2 1 0  
inherent in various positions in 
home economics education.

5 4 3 2  1 0  34. Assumes responsibilities appropriate 5 4 3 2 1 0
to the professional role.

How important 
to develop this 
during 
IN-SERVICE?

5 4 3 2 1 0

5 4 3 2 1 0
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-OBJECTIVES RELATED TO THE rROFf-SSIOKAI, •, OI.F. 
(continued)

How important Hoy/ important
I do How essential to to master tills to develop this
not success in teaching during during
under
stand.

is this item? PRE-SERVICE? IN-SERVICE?

CM 1 0 35. Analyzes own capabilities and needs 
of the profession in making decisions 
regarding professional contributions 
to the profession.

5 4 3 2 ) 0 5 4 3 2 1 0

— 5 4 3 2 1 0 36. Integrates a code of ethics into the 
professional role.

3 4 3 2 1 V 5 4 3 2 1 0

5 4 3 2 1 0 37. Synthesizes theories of change, 5 4  3 2  1 U
communication, personality and learn
ing to achieve increased effectiveness 
as a director of learning.

3 4 3 2 1 0

— 3 4 3 2 1 0 38. Evaluates professional performance on 
the basis of recognized criteria.

5 4 3 2 1 0 5 4 3 2 i 0

(Answer the following questions as fully or as briefly as you wish. Use the back of 
this page if you need more space.)
1. How do you react to the wording and style of the competences related to the 
professional role?

2. What additional competences related to the professional role do you feel are 
important to success in teaching?

-OBJECTIVES RELATED TO PHILOSOPHY OF HQvv ECONOMICS EDUCATION

I do How essential to
How important 
to master this

How important 
to develop this

not success in teaching during during
under is this item? PRE-SERVICE? IN-SERVICE?
stand.

5 4 3 2 1 0 39. Analyzes own professional behavior 5 4 3 2 1 0 5 4 3 2 1 0

5 4 3 2 1 0 40.
in terms of personal philosophy. 
Integrates the philosophies of home 5 4 3 2 1 0 5 4 3 2 1 0
economics and education with knowledge 
of contemporary society in formulating 
professional beliefs.
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-0R1KCTIVES RELATED TO rHILOSOVHY 07 IIOHE KCOXOMICS kllUCATKlX
(continued)

How important
1 do How essential to to master this
not success in teaching during
under
stand.

is this item? PRE-SERVICE?

— 5 4 3 2 1 0 41. Communicates and uses an educational
philosophy in making decisions as a 
home economics teacher.

5 4 3 2 1 0

5 4 3 2 1 0 42. Evaluates professional philosophies
In terms of logic, internal consis
tency and compatibility with current 
knowledge.

5 4 3 2 1 0

How important 
to develop this 
during 
IN-SERVICE?

5 4 3 2 1 0

5 4 3 2 1 0

(Answer the following questions as fully or as briefly as you wish. Use the back of 
this page if you need more space.)
1• How do you react to the wording and style of the competences related to philosophy 
of home economics?

2. What additional competences related to philosophy of home economics do you feel are 
Important to success In teaching?

What additional competences not related to any of the categories used above do you 
feel arc Important to success in teaching?

THANK YOU VERY MUCH FOR YOUR TIME, COOPERATION AND ASSISTANCE



APPENDIX B

ATTITUDES REGARDING IMPORTANCE 
DURING PRE-SERVICE

Appendix B consists of frequency distributions regarding 
attitudes of educational personnel toward importance of mastering 
each competency during pre-service education. Appendix B is 
presented in five sections: competencies related to program
planning, competencies related to educative process, competencies 
related to research, competencies related to professional role, 
and competencies related to philosophy.
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Attitudes of Educational Personnel Regarding Importance of Achieving
Competencies During Pre-Service Education

Competency

Percent of Respondents 
Marking Each Choice

(no importance-highest importance) 
0 1 2 3 4 5

Importance Code 
**highly

important
*moderately

important
-little

importance
• Competencies Related to 

Program Planning
Comprehends the scope of home eco-
nomics as an instructional area. .5 2.9 4.3 15.2 19.5 57.6
Plans home economics program which 
will contribute to the total educa
tional goals. 14.7 5.7 9.5 28.4 11.8 29.9 *

Organizes home economics offerings 
into a sequential and integrated 
pattern to meet needs of learners. 15.2 8.3 7.4 29.4 12.7 27.0 *

Identifies education trends and im
plications that have relevance for 
the home economics program. 3.4 7.7 11.1 29.8 22.1 26.0 *

Examines social, economic and edu
cational forces which affect indi
viduals and families and ascertains 
implications for home economics. 8.1 6.2 12.8 33.6 17.1 22.3 *



Attitudes Regarding Importance During Pre-Service, Continued

Competency

Percent of Respondents 
Marking Each Choice

(no importance-highest importance) 
0 1 2 3 4 5

Importance Code 
■’““highly

important
^moderately

important
-little

importance
Utilizes information about the 
learners, their homes, the commu
nity and the larger society in 
planning home economics programs. 22.1 10.1 13.5 26.4 8.7 19.3 *

Selects and organizes home eco
nomics knowledge and skills that 
are significant for the learners 
with special needs. 00 7.2 10.6 37.0 18.3 18.3 *

Develops programs cooperatively 
with co-workers in order to enrich 
and supplement offerings. 28.9 8.8 15.7 22 .1 10.3 14.2 *

Plans and gives direction to an 
organizational structure which will 
facilitate the attainment of an 
educational goal. 16.5 6.8 13.1 32.4 11.9 19.3 *

Draws upon related disciplines in 
planning and evaluating home eco
nomic problems. 14.6 9.3 13.7 33.7 15.1 13.7 *



Attitudes Regarding Importance During Pre-Service, Continued

Competency

Percent of Respondents 
Marking Each Choice

(no importance-highest importance) 
0 1 2 3 4 5

Importance Code 
**highly

important
^moderately

important
-little

importance
. Contributes to developing theories 
and patterns for home economics
curriculum. 15.6 15.6 16.6 30.2 9.8 12.2 *

Evaluates the complex factors in
volved in educational planning as 
a basis for implementing curricu
lum change. 21.3 10.2 15.2 33.5 12.7 7.1 *

Competencies Related to the 
Educative Process

Establishes and maintains a class
room climate which facilitates 
learning in home economics. 16.1 4.4 7.8 17.6 13.2 41.0 *

Selects and utilizes a variety of 
methods and resources to achieve 
specified behavioral outcomes. 3.4 2.9 8.8 20.6 21.6 42.6 *

Uses evaluation as an integral part 
of the teaching and learning 
process. 4.9 5.4 7.8 21.1 21.1 39.7 *



Attitudes Regarding Importance During Pre-Service, Continued

Competency

Percent of Respondents 
Marking Each Choice

(no importance-highest importance)

Importance Code 
**highly

important
“moderately

important
-little

0 1 2 3 4 5 importance
Recognizes the nature of verbal and 
non-verbal communication and 
assesses its effect on learning. 3.0 2.5 7.9 26.6 21.2 38.9 *

Selects and directs learning experi
ences appropriate to the achievement 
of objectives and the development of
generalizations. 3.4 5.4 4.9 25.6 23.6 36.9 *

Utilizes motivation of learners in 
carrying out an instructional plan. 8.5 7.0 10.4 21.9 16.4 35.8 *

Analyzes relevant information about 
learners and applies analysis in 
development and organization of 
teaching procedures which will 
facilitate learning. 8.8 9.8 11.9 26.4 13.5 29.5 *

Refines and develops teaching meth
ods by integrating insights gained 
from teaching experience with 
knowledge of learning process. 19.6 19.6 15.6 22.6 15.6 14.6 *



Attitudes Regarding Importance During Pre-Service, Continued -

Percent of Respondents Importance Code
Marking Each Choice **highly

important
*moderately

(no importance-highest importance) important
Competency -little

0 1 2 3 4 5 importance
Analyzes the educative process to 
identify the elements which influ-
ence behavioral change. 7.7 5.6 13.3 28.7 17.4 27.2 *

Synthesizes knowledge of learning 
and the scope and purposes of home 
economics to create instructional 
strategies . 6.6 6.6 13.2 31.1 21.6 21.0 *

Evaluates teaching processes (pro
cedures ) and instructional media 
on the basis of rationally developed 
criteria. 9.4 7.3 11.0 33.0 22.5 16.8 *

Contributes to the development of 
theories, hypotheses and procedures 
in the teaching (educational) pro
cesses used in home economics edu
cation programs. 22.5 14.0 16.0 26.5 8.0 13.0 *

Competencies Related to Research

*Understands the relationship be
tween teaching and research. 7.4 3.9 11.8 34.5 13.8 28.6



Attitudes Regarding Importance During Pre-Service, Continued

Competency

Percent of Respondents 
Marking Each Choice

(no importance-highest importance) 
0 1 2 3 4 5

Importance Code 
**highly

important
^moderately

important
-little

importance
Appreciates the role of research
in solving educational problems. 5.5 6.0 10.9 36.8 17.4 23.4 *

Demonstrates competency in evaluat
ing, interpreting, reporting and 
using research data. 8.0 10.1 15.1 34.2 14.1 18.6 *

Engages in research that is rele
vant to the teaching of home 
economics. 20.1 14.6 14.1 20.1 12.6 18.6 *

Uses research findings to improve 
the teaching-learning process. 12.6 10.1 12.6 27.3 19.7 17.7 *

Plans research projects which ques
tion and/or give new insights into 
problems related to home economics 
education. 25.0 11.7 19.4 20.9 9.7 13.3
Engages in practical classroom 
research. 25.0 12.2 15.3 26.5 10.2 10.7 -
Assists others in acquiring a 
variety of research skills. 33.0 12.4 14.9 24.2 5.2 10.3



Attitudes Regarding Importance During Pre-Service, Continued

Percent of Respondents Importance Code
Marking Each Choice **highly

________________________________  important
^moderately

(no importance-highest importance) important
Competency -little

0 1 2 3 4 5 importance
Competencies Related to the 

Professional Role
Integrates a code of ethics into the 
professional role. 2.5 4.4 9.9 15.8 16.7 50.7 *

Assumes responsibilities appropriate 
to the professional role. 8.4 5.0 9.9 25.2 14.9 36.6 *

Synthesizes theories of change, com
munication, personality and learning 
to achieve increased effectiveness 
as a director of learning. 10.3 4.1 13.8 23.6 20.0 28.2 *

Evaluates professional performance 
on the basis of recognized 
criteria. 11.4 7.8 14.0 22.3 20.7 23.8 *

Analyzes own capabilities and needs 
of the profession in making deci
sions regarding professional con
tributions to the profession. 7.1 10.7 14.3 26.0 19.9 21.9 *



Attitudes Regarding Importance During Pre-Service, Continuedt

Competency

Percent of Respondents 
Marking Each Choice

(no importance-highest importance)

Importance Code 
•'"̂ highly

important
*moderately

important
-little

0 1 2 3 4 5 importance
Identifies the roles and functions 
inherent in various positions in 
home economics education. 3.8 4.3 9.7 36.6 18.3 27.4 *

Competencies Related to Philosophy
Evaluates professional philosophies 
in terms of logic, internal consis
tency and compatability with current 
knowledge. 3.8 3.8 8.1 18.9 27.6 37.8 *

Analyzes own professional behavior 
in terms of personal philosophy. 8.9 7.4 9.9 24.6 17.2 32.0 *

Integrates the philosophies of home 
economics and education with knowl
edge of contemporary society in 
formulating professional beliefs. 6.0 8.5 7.5 27.1 22.6 28.1 *



Attitudes Regarding Importance During Pre-Service, Continued

Percent of Respondents 
Marking Each Choice

Importance Code 
**highly

important

Competency
(no importance-highest importance) 
0 1 2 3 4 5

^moderately
important

-little
importance

Communicates and used an education
al philosophy in making decisions 
as a home economics teacher. 7.7 9.7 11.2 26.0 20.4 25.0 *

**highly important = 72% or more marked 4 or 5.
^moderately important = less than 72% marked 4 or 5 but 50% or more marked 

3, 4, or 5.
-little importance = less than 50% marked 3, 4, or 5.



APPENDIX C

ATTITUDES REGARDING IMPORTANCE 
DURING IN-SERVICE

Appendix C consists of frequency distributions regarding 
attitudes of educational personnel toward importance of develop
ing each competency during in-service education. Appendix C is 
presented in five sections: competencies related to program
planning, competencies related to educative process, competencies 
related to research, competencies related to professional role, 
and competencies related to philosophy.
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Attitudes of Educational Personnel Regarding Importance of Achieving
Competencies During In-Service Education

Competency

Percent of Respondents 
Marking Each Choice

(no importance-highest importance) 
0 1 2 3 4 5

Importance Code 
•""highly

important
'•moderately

important
-little

importance
• Competencies Related to 

Program Planning
Utilizes information about the 
learners, their homes, the commu-
nity and the larger society in 
planning home economics programs. 0 0 1.9 7.6 10.9 79.6 #*

Organizes home economics offerings 
into a sequential and integrated 
pattern to meet needs of learners. 1.0 0 2.4 8.1 12.9 75.6 **

Selects and organizes home economics 
knowledge and skills that are sig
nificant for the learners with 
special needs. .5 0 2.4 10.4 22.3 64.5
Comprehends the scope of home eco
nomics as an instructional area. 2.9 2.4 2.4 14.1 14.1 63.9 **

Develops programs cooperatively 
with co-workers in order to enrich 
and supplement offerings. 0 1.0 .5 9.1 26.8 62.7 ** UD



Attitudes Regarding Importance During In-Service, Continued

Percent of Respondents Importance Code
Marking Each Choice **highly

important
''"moderately

(no importance-highest importance) important
Competency -little

0 1 2 3 4 5 importance
Plans home economics programs which 
will contribute to the total educa
tional goals. .9
Examines social, economic and educa
tional forces which affect individ
uals and families, and ascertains 
implications for home economics. .9
Identifies education trends and im
plications that have relevance for 
the home economics program. .9
Plans and gives direction to an or
ganizational structure which will 
facilitate the attainment of an 
educational goal. 1.1
Evaluates the complex factors in
volved in educational planning as 
a basis for implementing curricu
lum change.

0 4.2 14.1 18.8 62.0 **

.5 4.7 16.1 22.3 55.5 **

0 1.9 14.0 28.0 54.6 **

2.8 4.5 22.3 21.2 48.0 *

*4.0 4.0 8.0 22.4 26.9 34.8



Attitudes Regarding Importance During In-Service, Continued

Competency

Percent of Respondents 
Marking Each Choice

(no importance-highest importance) 
0 1 2 3 4 5

Importance Code 
**highly

important
“moderately

important
-little

importance
Draws upon related disciplines in 
planning and evaluating home eco-
nomics programs. .5 .5 3.8 24.0 36.5 34.6 *

Contributes to developing theories 
and patterns for home economics 
curriculum. 3.3 2.4 6.7 25.8 30.1 31.6 *

Competencies Related to the 
Educative Process

Establishes and maintains a class
room climate which facilitates 
learning in home economics. 2.4 0 .5 2.4 7.8 86.9 **

Selects and utilizes a variety of 
methods and resources to achieve 
specified behavioral outcomes. 0 0 0 7.4 18.2 74.4 **

Utilizes motivation of learner in 
carrying out an instructional plan. 0 .5 1.0 9.4 17.3 71.8 **

Uses evaluation as an integral part 
of the teaching and learning 
process. 1.9 1.5 cnCM 5.3 17.5 70.9 **
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Attitudes Regarding Importance During In-Service, Continued

Percent of Respondents Importance Code
Marking Each Choice **highly

important
^moderately

(no importance-highest importance) important
Competency -little

0 1 2 3 4 5 importance
.Refines and develops teaching meth
ods by integrating insights gained 
from teaching experience with 
knowledge of learning process. .5
Selects and directs learning experi
ences appropriate to the achievement 
of objectives and the development of 
generalizations. 3.5
Recognizes the natures of verbal and
non-verbal communication and
assesses its effect on learning. 3.0
Analyzes relevant information about 
learners and applies analyses in 
development and organization of 
teaching procedures which will 
facilitate learning. .5
Analyzes the educative process to 
identify the elements which influ
ence behavioral change. 4.6

.5 0 11.8 16.3 70.9 **

1.5 3.5 10.9 18.9 61.7 **

inCM oCM 15.0 18.0 59.5 **

0 4.1 17.3 21.8 56.3 **

*2.1 4.1 21.6 27.8 39.7



Attitudes Regarding Importance During In-Service, Continued

Competency

Percent of Respondents 
Marking Each Choice

(no importance-highest importance) 
0 1 2 3 4 5

Importance Code 
**highly

important
*moderately

important
-little

importance
Evaluates teaching processes (pro
cedures ) and instructional media 
on the basis of rationally developed 
criteria. 1.6 1.6 5.2 23.3 29.0 39.4
Synthesizes knowledge of learning 
and the scope and purposes of home 
economics to create instructional 
strategies.
Contributes to the development of 
theories, hypotheses and procedures 
in the teaching (educational) pro
cesses used in home economics edu
cation programs.
Competencies Related to Research
Uses research findings to improve 
the teaching-learning process.
Appreciates the role of research 
in solving educational problems.

2.4 2.4 5.4 25.0 27.4 37.5

7.1 7.6 14.6 31.8 20.7 18.2

2.5 

2 .5

1.5 6.9 25.7 28.2 35.1

*

*

*

*

*8.4 10.9 27.7 19.8 30.7



Attitudes Regarding Importance During In-Service, Continued

Percent of Respondents Importance Code
Marking Each Choice **highly

important
•'moderately

(no importance-highest importance) important
Competency -little

0 1 2 3 4 5 importance
.Understands the relationship be-
tween teaching and research. 3.5 9.5 11.1 31.7 14.1 30.2 *

Engages in practical classroom 
research. 3.6 4.1 11.8 34.9 20.0 25.6 *

Demonstrates competence in evaluat
ing, interpreting, reporting and 
using research data. 5.1 12.1 16.2 30.8 16.7 19.2 *

Engages in research that is rele
vant to the teaching of home 
economics. 11.9 12.9 12.4 29.4 14.9 18.4 *

Plans research projects which ques
tion and/or give new insights into 
problems related to home economics 
education. 9.5 9.0 24.1 28.6 12.1 16.6 *

Assists others in acquiring a 
variety of research skills. 13.7 14.7 17.3 29.4 11.2 13.7 *



, Attitudes Regarding Importance During In-Service, Continued

Competency

Percent of Respondents 
Marking Each Choice

(no importance-highest importance)

Importance Code 
““highly

important
^moderately

important
-little

0 1 2 3 4 5 importance
Competencies Related to the 

Professional Role
Integrates a code of ethics into the 
professional role. 2.0 .5 3.4 9.3 17.1 67.8 **

Assumes responsibilities appropriate 
to the professional role. 1.0 1.5 2.5 9.4 19.3 66.3 **

Evaluates professional performance 
on the basis of recognized 
criteria. 2.5 ro o 2.0 15.6 22.6 55.3 **

Synthesizes theories of change, com
munication, personality and learning 
to achieve increased effectiveness 
as a director of learning. .5 1.5 5.1 12.8 26.2 53.8 **

Analyzes own capabilities and needs 
of the profession in making deci
sions regarding professional role. 3.5 2.5 4.5 23.5 22.5 43.5 *

Identifies the roles and functions 
inherent in various positions in 
home economics education. 7.2 6.6 9.4 28.2 16.6 32.0 *



- Attitudes Regarding Importance During In-Service, Continued

Competency

Percent of Respondents 
Marking Each Choice

(no importance-highest importance) 
0 1 2 3 4 5

Importance Code 
**highly

important
^moderately

important
-little

importance
Competencies Related to Philosophy
Analyzes own professional behavior 
in terms of personal philosophy. 3.9 .5 1.5 12.8 24.1 57.1 **

Integrates the philosophies of home 
economics and education with knowl
edge of contemporary society in 
formulating professional beliefs . 3.5 ro o 5.9 16.8 20.8 51.0 *

Communicates and uses an education
al philosophy ill making decisions 
as a home economics teacher. 2 .0 2.0 2.0 12 .6 32.3 49.0 *

Evaluates professional philosophies 
in terms of logic, internal consis
tency and compatibility with cur
rent knowledge. 3.8 3.8 8.1 18.9 27.6 37.8 *

**highly important = 72% or more marked 4 or 5.
'"'moderately important = less than 72% marked 4 or 5 but 50% or more marked 

3, 4, or 5.
-little importance = less than 50% marked 3, 4, or 5.
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