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ABSTRACT

Research has shown that the home environment plays 
a major role in determining the academic achievement of 
disadvantaged children. The purpose of this study was to 
determine what the results would be when a favorable reading 
environment was established in the homes of six disadvan
taged children at the age of acquisition of reading skills.

Twelve children selected to take part in the study 
were given a reading pre-test using the Stanford Achievement 
Primary I Test. The children were then divided into two 
groups of six; one serving as the experimental group and the 
other as the control group. A group meeting and individual 
conferences were arranged for the parents of the experi
mental group to explain how the study was to be conducted.
At the end of fifteen weeks a post-test of the Stanford 
Achievement Primary I Test was administered to both groups.

A comparison of the mean gains of the experimental 
and control group on the three sub-tests considered, resulted 
in the following findings: the experimental group was sig
nificantly higher on the "Vford Reading" sub-test, the 
experimental group was higher, but not significantly so, on 
the "Paragraph Meaning" sub-test, and the experimental and 
control groups did not differ on the "Vocabulary" sub-test.
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The parents involved in the study demonstrated a 

great deal of cooperation throughout the program and seemed 
to be immensely pleased with any progress achieved by their

tchildren.



CHAPTER 1

DEFINING THE PROBLEM 

Introduction
The problem of why some children come to school 

prepared to cope with the tasks which education asks of 
them and why others are unable to do so has long been a 
question of considerable debate. Nowhere is this problem 
more evident than in a comparison of middle-class students 
with lower-class minority students.

Research has established the fact that much of this 
problem can be attributed to characteristics of the natural 
environment of the child. Is this to say some children 
come from a favorable environment while others come from an 
environment which does not lend itself to school achieve
ment? Bloom is of the opinion that an environment is 
neither favorable or unfavorable. He feels an environment 
should be looked at M . . .  in terms of the probability 
that it provides for selected experiences or interactions.”  ̂
The difficult problem is to identify and provide for those 
experiences lacking in an environment which tend to lead to 
academic achievement and intellectual growth,

1. B. S. Bloom, Stability and Change in Human Char
acteristics (New York; John Wiley and Sons7 1964), p. iti?;

1
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Statement of the Problem

The principal purpose of this study was to estab
lish a reading environment in the homes of six disadvantaged 
children at the age of acquisition of reading skills. The 
study was designed (1) to assess how effective the training 
of parents in regard to instituting a home reading environ
ment would be, (2) to find to what extent such an environ
ment would affect children's reading achievement in school 
under test situations, and (3) to evaluate the attitudes 
and involvement of parents participating in such training.

Significance of the Problem
The significance of this problem is one of well

recognized importance. In a discussion of reading, former
U. S. Commissioner of Education, James E, Allen, Jr, reports
that one of the crucial problems confronting American edu-

2cation is the inability to read.
The inability to read effectively, contaminating 
as it does every other dimension of education, is 
clearly one challenge deserving of our concen
trated efforts. As we learn how to attack this 
deficiency cooperatively, we not only will be 
getting at this foundation of learning, but will 
be gaining the strength and the skills to meet 
many other educational problems.3

2. James E. Allen, Jr., "The Right to Read Target 
for the 1970's," The PTA Magazine, LXIV (December, 1969). 
6-9.

3. Ibid.. p. 7



Strickland asked these questions in regard to a 
reading environment:

Are there ways in which the school experience of a 
child learning to read can be made to approximate 
more closely the experience of the child who learns 
to read before he comes to school? Is it possible 
to set up a learning environment in a first grade 
classroom which makes the ability to read so . 
desirable that children covet it for themselves?^

According to studies by Durkin the children who 
learned to read early took the initiative, they were the 
doers, utilizing the help of others when and as they were 
ready for it and wanted it. They determined the time, the 
duration, the sequence of their learning. They chose the 
material, the content for their learning, whether tele
vision advertising, supermarket labels, roadside signs, the 
writing of their own names, the stories in a storybook, or 
pages of their sisters readers. They reach out for or 
accepted what they wanted and ignored the possibilities 
that did not suit them. The child was free to chose from 
areas of interest, whether they be talking, listening, 
writing, or reading. Children who could read helped chil
dren who could not read.^

Ij.. Nila Banton Smith and Ruth Strickland, Some 
Approaches to Reading (Washington 16, D.C.: Association
for Chi 1 dhood Education International, 1969), p. lj.7*

5. Dolores Durkin, Children Who Read Early (New 
York: Teachers College Press, 196b).
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In a discussion of reading environment Huck stated 
that environmental factors such as availability and acces
sibility of reading materials in the home, classroom, 
public and school libraries determine and affect the devel-

/Lopment of reading interests.
The child cannot be interested in something that 

does not exist for him; therefore, the school, and the home 
must provide opportunities for children to have many first
hand, multisensory experiences. Through a background of 
meaningful experience he can build reading interests.

Environmental Influences on Growth
Research has increased the understanding of envir

onmental influences of culture and the family on the growth 
of the child. Studies of infant deprivation have indicated 
the importance of the pre-school years in total personality 
development. These studies indicate lack of maternal love, 
limited social experiences, and little tactile stimulation 
inhibit development. Inadequate language development among 
disadvantaged children handicap their further learning.

6. Charlotte S. Huck and Doris Young Kukn, Chil
dren* s Literature in the Elementary School (2nd ed,; New 
York: Holt, Rinehart and Winston, Inc,, 1968), p. 29.
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One of the early studies related to the effect of 

the environment on learning was that of Harold Skeels? 
which represented a twenty-one year follow-up of the early 
studies by Skeels and Dye® and by Skodak.^ In these studies 
children of an orphanage whose mean IQ was 61j. were placed 
in an institution for the mentally retarded under the care 
of the older female inmates. At the end of two years the 
experimental group gained 28 IQ points and, in contrast, 
the control group who remained in the orphanage had lost 
almost an equal amount. In the first follow-up, eleven of 
the thirteen experimental children had been placed in 
adoptive homes and had retained their earlier gains in 
intelligence.

The results after twenty-one years are of an even 
more impressive nature. It was found that the two groups 
had continued to maintain their diverging patterns. The 
experimental group had completed a median grade of twelve

7* H. M. Skeels, "Adult Status of Children with 
Contrasting Early Life Experiences; A Follow-Up Study," 
Monographs of the Society for Research in Child Develop
ment. XXXI (1966). 3.

8, H. B. Dye and H. M. Skeels, "A Study of the 
Effects of Differential Stimulation on Mentally Retarded 
Children," Proceedings and Addresses of the American Asso
ciation on Mental Deficiency. XLIV tl93^).

9» M. Skodak, "Children in Foster Homes: A Study
of Mental Development," University of Iowa Studies in Child 
Welfare. XVI (1939), 1. --------- --------------- ----------
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years in school while the control group had completed three 
years. All members of the experimental group were self- 
supporting; this was not the case for the control group 
which had five of its members remaining in institutions. 
Income was also markedly different for the two groups.

It was the conclusion of the study that the place
ment of the experimental group offered these desirable 
conditions which contributed to the experimental groups 
gains: a high adult-to-child ratio, a higher stimulus
potential in the environment and continuous intervention.

Environmental Influence on Early 
Childhood Intellectual Development

Other studies have established that the child's 
early years are extremely important in his intellectual 
development. Fowler^® and McCandless^ both concluded from 
their studies that the experiences offered a child in the 
early years are of crucial importance in this development. 
Hebb's work with brain damaged children further supports 
this thesis. He concluded that certain kinds of damage to 
the brain of an infant affect subsequent IQ to a much 
greater degree than the same type of damage to the brain of * 11

10. W. Fowler, "Cognitive Learning in Infancy and 
Early Childhood," Psychology Bulletin. LIX (1962), 116-1£2.

11. B. McCandless, "Environment and Intelligence," 
American Journal of Mental Deficiency, LVI (1952), 6%-691.



an adult. Bloom estimates that " . . .  in terms of intel
ligence measured at age seventeen, at least twenty percent 
is developed by age one, fifty percent by about age four, 
eighty percent by about age eight, and ninety-two percent 
by age thirteen.11 ̂

A recent study conducted by researchers at the 
University of Wisconsin^ has shown that with "massive 
intervention" into the environment of slum children at an 
early age these children were able to accomplish educa
tional achievements far beyond past expectations. The 
project children in this study averaged thirty-three IQ 
points higher than a control group who had not been given 
intensive intellectual stimulation. The intervention into 
the lives of these children included occupational training 
for the mothers as well as training in homemaking and baby 
care methods.

From these studies it can be concluded that early 
experiences are especially important in facilitating intel
lectual development and not all environments offer the same 
experiences. The task then is to identify specific factors

12. D. 0. Hebb, The Organization of Behavior: A
Neuropsychological Theory (Mew York: John Wiley and Sons,
1949), pp. 259-293.

13. Bloom, p. 68.
14. Carl T. Rowan, "Study Explodes Old Idea," The 

Arizona Daily Star (June 29, 1971), p. 16, Sec. B.

7
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of the child* s environment that provide for or fail to pro
vide for facilitating the child's development.

General Nature of an Intellectually 
Stimulating Environment

Hebb suggests that a facilitating environment might, 
in general, consist of

• • . exposure to ideas, to books, and to intel
ligent conversation; the opportunity to acquire 
common technical knowledge and skills; and 
exposure to persons with social skills, who are 
good at getting along with other persons.15

In an attempt to get away from the vagueness of 
such statements two of Bloom's students. Wolf^ and Dave,^7 
attempted to identify significant variables in the environ
ment, The variables they identified were "Achievement 
Press,11 "Language Models," "Academic Guidance," "Activeness 
of Family," "Intellectuality in the Home," and "Work Habits 
of the Family." Wolf and Dave have had very impressive 
results in their studies.

Building on the research of Wolf and Dave, Hender
son has had significant results in the same area of

1£. Hebb, p. 301.
16. R. M. Wolf, "The Identification and Environ

mental Process Variables Related to Intelligence" (unpub
lished Doctor's dissertation. University of Chicago, 1963).

1?» R» H. Dave, "The Identification and Measurement 
of Environment process Variables that Are Related to Educa
tional Achievement" (unpublished Doctor's dissertation. University of Chicago, 1963).
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identification of environmental variables; however, his 
instrument was further refined to deal specifically with 
the Mexican-American culture from which this study's sample 
population was selected. ° Based on his research and the 
research of others, Henderson reports in a paper presented 
at the Convention of the American Psychological Association 
that he and his colleagues at The University of Arizona 
have attempted to construct items to be used in their

19instrument which would elicit data on learning variables. 
The hypothesized learning variables were aspiration level, 
environmental stimulation, guidance, models, and reinforce
ment .

Based upon this research the significance of this 
study centers on the attempt to provide a reading environ
ment in the homes through the training of parents.

Questions to be Answered
The following questions will order and provide 

direction to this study.

18. R. ¥. Henderson, "Environmental Stimulation and
Intellectual Development of Mexican-American Children: An
Exploratory Study" (unpublished Doctor's dissertation. 
University of Arizona, 1966).

19. R. W. Henderson, "Research and Consultation in 
the Natural Environment" (paper read at the Annual Conven
tion of the American Psychological Association, September 1, 
1969# Washington, D.C.).
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To what extent can parents establish a reading 

environment after a period of training?
What effect will intervention have on the students’ 

reading achievement at school?
What will be the parents’ attitude toward such a 

program after a period of training?

Assumptions, Limitations and 
Definitions

Assumptions Underlying the Problem
The assumptions underlying this problem are;
An increase in the child’s reading achievement can 

be attributed in some degree to the home environment.
Parent involvement in the home will be of a positive

nature.

Limitations of the Study
Due to the small sample population and lack of con

trol over any home situation, the conclusions drawn from the 
results will be of a limited nature.

Definition of Terms Used.
Reading environment, A home setting in which books, 

magazines, and newspapers are present and read within the 
homes; and where parents respond, model and interact with 
the child.
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Training. A prescribed period of time spent by the 

researcher with each child’s parents discussing and demon
strating the desired reading experiences for the child.

Disadvantaged Child. A child who would not nor
mally have a reading environment within the home and who 
has been identified as such by his classroom teacher.



CHAPTER 2

PROCEDURES

The purpose of this chapter is to describe in 
detail the methodological procedures used in this study, 
including the selection and location of the experimental 
group, their number, the instrument used, its application, 
and the statistical method used to analyze the data.

Subjects

The Population
The subjects for this study were selected from a 

group of students attending Ochoa Elementary School in 
Tucson, Arizona. This school is located in a section of 
the city that is described as economically disadvantaged"* 
and attended primarily by Mexican-American children. In 
the past many of the children attending Ochoa have exper
ienced difficulty in academic achievement and failed to 
acquire skills necessary for a productive role in the com
munity. For the purpose of this study the population will 
be defined as those students entering the second grade at 
Ochoa School for the first time during the fall of 1970. 1

1. Sociocultural Characteristics and Educational 
Achievement of Mexican-Americans, The University of Arizona, 
Arizona Center for Early Childhood Education, 19b9.

12
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The Sample

The sample for this study were children selected by 
the writer with the assistance of the participating class
room teacher who had volunteered her services earlier in 
the year. These children were members of the before- 
mentioned category of Mexican-American children from eco
nomically disadvantaged backgrounds. Moreover, these 
particular children were selected because it was felt that 
they were products of homes which might not have a reading 
environment. These conclusions were reached through home 
visitations by the student * s classroom teacher from the 
previous year, who, due to a school policy which requires 
that a child have the same teacher during his first two 
years, was also his current teacher. Anticipated coopera
tion of the parents, as recommended by the classroom 
teacher, was a significant factor in a child's selection.

tti this basis twelve children were selected to take 
part in the study. After conferring with each child's 
parents about the nature and purpose of the study, six of 
the twelve were selected as an experimental group while the 
remaining six children formed the control group. The 
selection of the experimental group was primarily based 
upon the cooperation exhibited by the parents.



Method
After the twelve children to be used as the sample 

for the study were selected, a pre-test using the Stanford 
Achievement Primary X Test was administered and a meeting 
was arranged for the children's mothers to discuss the pro
posed study. This meeting took place the last week in 
January, 1971 and was held at Ochoa school. The topic of 
discussion for this meeting was concerned with what help a 
parent could give the child at home to further his school 
achievement. More specifically, it was felt that assist
ance in the area of reading was extremely vital. Many 
parents seemed greatly disturbed over their child's per
formance in this area and seemed quite willing to accept 
any help offered to them. This initial meeting lasted 
about one and a half hours.

Letters were then sent to each of the twelve parents 
who had attended the first meeting. These letters asked the 
parents if they and their child would be willing to take 
part in a study which would possibly aid their child's read
ing ability. Those parents who were interested were asked 
to arrange an individual meeting at their home or at the 
school to further discuss the study.

The children of the six parents who showed the most 
interest in the project were selected to be used as the 
experimental group for the study. Parents of the other six
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children who had demonstrated little or no interest in it 
were never contacted again and those children served as the 
control group. Conferences were then arranged with the six 
consenting parents and the proposed study was explained in 
detail at that time. An average of three individual meet
ings were held to explain what type of reading environment 
should be found in each home. These discussions were based 
on the following learning variables: aspiration level,
environmental stimulation, guidance, models, and reinforce
ment.

The parent involvement was started on February 8, 
1971• At that time each parent was given a chart (see 
Appendix A) to record the child's weekly reading activity. 
This chart served as a basis during weekly parent confer
ences for evaluating the child's reading activity. The 
parents were asked to tally the number of days within the 
week that their child had engaged in one of the reading 
activities listed on the chart. These activities included 
the parent reading to the child; the child reading by him
self, to another adult, or to a sibling; the child bringing 
a book home from school; and the child listening to stories 
from records. At this time the child's participation in 
the suggested reading activities was reviewed and approved 
if his performance merited it. Otherwise, recommendations 
were given when it was felt certain areas were being
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neglected or over-emphasized. The post-test, using the 
Stanford Achievement Primary I Test, was administered on 
May 10, 1971, which concluded the study.

Instrument and Evaluation

Instrument
The Stanford Achievement Test, Primary I, Form W,

was used as the instrument for the pre-test. Form X was
selected for the post-testing. The Stanford Achievement
Test is recommended for use in deteraiining and evaluating

2rate of progress and evaluating achievement.
The three sub-tests for word reading, paragraph 

meaning, and vocabulary meet the necessary requirement of 
measuring reading ability at the second grade level. Work
ing time for these sub-tests is one hour. The nature and 
content of the three sub-tests are described briefly below.3 

Word Reading. This sub-test consists of thirty-five 
items, graduated in difficulty, which measures the ability 
of a pupil to analyze a word without the aid of context.

Paragraph Meaning. This sub-test consists of a 
series of paragraphs graduated in difficulty, from each of

2. Miriam M. Bryan, The Sixth Metal Measurement
Yearbook, ed. Oscar Krisen Buros (New Jersey: The Gryphon
Press, Highland Park, 1965), p. 26.

3. Truman L. Kelley, Richard Madden, Eric F. Gard
ner, Herbert C. Rudman, "Stanford Achievement Test: Direc
tions for Administering," Primary I Battery (New York: 
Harcourt, Brace and World, Inc., 196%.), pp. 4-5.



which one or more words have been omitted. The pupil’s task 
is to demonstrate his comprehension of the paragraph by 
selecting the proper word for each omission from four 
choices.

Vocabulary. This sub-test employs a multiple-choice 
type of item in which the pupil is required to select from 
a series of three alternatives the proper answer to a ques
tion or a statement read by the teacher. The Vocabulary 
Test measures a pupil’s vocabulary independent of his read
ing skills. .

Reliability. The average estimates of reliability 
for the sub-tests used in the Primary I Battery, ranging 
from .79 to .90, indicate that these tests may appropriately 
serve the needs of this study.^

Evaluation
A basic evaluation of the parental training was 

derived from the Reading Record Chart and direct observa
tions and interviews with the parents. Since the training 
program was developed on a theoretical bases of five learn
ing variables, items on the reading record were designed to 
concretely relate to that structure. Definitions of these 
variables and the consequent areas of intervention

17

4. Ibid
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activities are described below:
Aspiration Level, This variable concerns the 

parents * interest in academic activities, their aspirations 
for the education of the child and their knowledge of the 
child's educational progress. Items on the reading chart 
that dealt with the child reading to or being read to by an 
adult relate to this variable.

Environmental Stimulation. The nature and quality 
of toys, games, and books made available to the child and 
the opportunities for thinking and using imagination in a 
child's daily life related to all items on the reading 
chart.

Guidance. The amount of assistance offered a child 
with his reading; i.e., a parent should read and listen to 
a child reading with some regularity, or make time avail
able for someone else to do this, in order that a child's 
reading skill, vocabulary and language usage will be 
improved was represented on the reading chart in the areas 
in which the child interacted with an adult or sibling.

Models. This variable concerns each parent demon
strating, through direct and indirect actions, language 
usage, vocabulary, and reading habits and was represented 
on the reading chart in the activity of the parent reading 
to the child.
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Reinforcement. Reinforcement refers to the praise 

and support the child receives from his family for his 
effort and accomplishment which was inherent in all of the

Iactivities included on the chart.
Table 1 specifically lists the reading record items 

and shows the underlying learning variables for each.

TABLE 1
UNDERLYING LEARNING VARIABLES FOR 

READING ACTIVITIES

Chart Items

Learning Variables

S
Hg ?•H <D 

P tM  
03<4

Iti
§•H•Pcd

i i i
H  g CO

©o
nd
i

03H©rd

I©o
I -8 
«

I read to the child X X X X X
The child reads to me 

or to another adult X X X X
Child reads to a 
brother or sister X X  X

Child roads alone X X
Child listened to

story from a record X
Child brought home a
book from school X

X

X
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The five learning variables were also used by the researcher 
as a theoretical framework for his interaction with the 
parents.

Analysis of Data
A test for t-distribution was run on the differ

ences between pre and post test scores of the control group 
and the experimental group on the Stanford Achievement 
Primary I Test. Those differences which reached the ,0£ 
level were considered significant.^

Averages were calculated for the number of days a 
week the child had engaged in a reading activity as indi
cated by the Reading Record chart.

5. Benton J. Haderwood, Carl P. Duncan, Janet A. 
Taylor, John W. Cotton, Elementary Statistics (New York: 
Apple ton-Century- Crofts, Inc., 1954-), PP* 12?-129.



CHAPTER 3

RESULTS

This study was designed to answer the following 
questions:

How effective can a parent be after undergoing a 
period of training in establishing a reading environment in 
the home?

How will such intervention affect the student's 
reading achievement at school?

What will be the parent's attitude toward the study 
after the period of training and interaction is completed?

Parents Effectiveness in Establishing 
A Reading Environment*

All of the parents were willing to cooperate in 
establishing a reading environment and appeared to have 
little difficulty in implementing the learning variables 
described in Chapter 2$ Table 2 indicates the extent of the 
average weekly reading activities provided by the parents 
for the experimental group of children. During weekly 
interviews, the parents commented on certain favorable 
activities and desired reactions which had occurred within 
the home, demonstrating a conscientious effort and a real

21



understanding of the type of environment and interaction 
necessary to the success of the study.

22

t a b l e 2 '
AVERAGE WEEKLY READING ACTIVITIES OF 

EXPERIMENTAL GROUP CHILDREN

Activity
Average Number of Days the 
Activity Took Place Per Week

Parent read to the child 3.1
Child read to an adult 2.2
Child read to a brother or

sister 1.6
Child read alone 2.4
Listened to a story from a 

record .5
Child brought a book home 
from school 1.6

Effect of Intervention on Reading 
Achievement

In order to determine what effect the intervention 
had had on the student's reading achievement in school, the 
Stanford Achievement Primary I test was used to rate both 
the experimental and control groups. The mean and standard 
deviation for each group were scored initially, and, to 
determine if a significant difference in achievement had 
occurred between groups, a t-ratio was calculated for each 
phase of the test (see Table 3)»



STANFORD ACHIEVEMENT PRIMARY I SUB-TEST RESULTS
TABLE 3

Experimental Group Control Group

Sub-Test
Means Standard

Deviation
Means Standard

Deviation t-ratio
Level of 

Significance

Word Reading 10 3.5 5 2.5 2 . a .05
Paragraph

Meaning 6.3 2.9 .6 5.4 1.9 N.S.*
Vocabulary -1 4.1 -.8 5.5 .01 N.S.
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The reading achievement was significantly higher for 
the experimental group in "Word Reading" and was approaching 
significance in "Paragraph Meaning," while no significant 
difference was noted between the two groups for the "Vocab
ulary" sub-test.

Parent's Attitude Toward the Study 
In considering the attitude of the parents toward 

this study it must be said that, although no instrument was 
employed to measure this attitude, the parents became quite 
excited and pleased with the gains their children seemed to 
be making and demonstrated this repeatedly during the 
weekly interviews. They often voiced the opinion that 
their child was "working better in reading." In the 
writer's opinion all the parents taking part in the study 
experienced a feeling of accomplishment and reward.



CHAPTER l*.

SUMMARY, CONCLUSION, IMPLICATION,
AND DISCUSSION

The fact that some children come to school able to 
cope with the demands that are thrust upon them and other 
children fail has, to some degree, been related to the 
environment that surrounds a child in his everyday life. 
This study was designed to deal with a certain aspect of 
this problem. It strived to determine whether a manipula
tion of the reading environment in the home, through parent 
training, can aid the reading achievement of certain 
children in school.

Summary
It is becoming apparent that many psychologists and 

educators are turning away from the concept of hereditary- 
determined intellectual potential and are placing more 
emphasis on the role environment plays in intellectual 
development. The writings of Hebb,^ Bloom,^ and Skeels^ 
suggests that a lack of variety in early childhood exper
iences may be detrimental to intellectual development.

1• Hebb, op. cit.
2. Bloom, op. cit.
3. Skeels, op. cit.
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Since experience stems from the environment, this study 
endeavored to establish, through parental instruction, a 
facilitating reading environment in the homes of six dis
advantaged children in an attempt to offer them the type of 
experience that research has shown aids reading achievement.

The subjects for this study were twelve Mexican- 
American second graders from Ochoa school. They were 
selected for the study on the basis of need in the home of 
a better reading environment and the anticipated coopera
tion of the parents. Six children were selected as an 
experimental group and the remaining six served as the con
trol group. The children chosen for the experimental group 
were chosen because of the enthusiastic response shown by 
the parents toward the study.

A pre-test of the Stanford Achievement primary I 
Test was given to the twelve children taking part in the 
study. The parents of the six children in the experimental 
group were then instructed on the type of environment it 
was hoped the child would have in the home. These instruc
tions occurred through the form of a group meeting and 
weekly individual conferences. The instructions were based 
on the learning variables discussed in Chapter 2. At the 
end of the alloted time for the study a post-test using the 
Stanford Achievement Primary I Test was given to both the 
experimental and control group.

_
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An analysis of the data from the Stanford Achieve

ment sub-tests scores of the two groups indicated that the 
experimental group had made a significant gain at the .05 
level in "Word Reading." A gain favoring the experimental 
group approached significance in "Paragraph Meaning.11 No 
difference was noted in the "Vocabulary" sub-test.

The parental attitude toward the study and their 
ability to establish an adequate reading environment in the 
home were of a positive nature as based on diary, reading 
records and the observations of the writer.

Conclusions and Implications 
The data indicated that children from disadvantaged 

homes with poor reading environments can definitely profit 
from the addition of a more favorable environment to the 
home situation. The improvement which these children exper
ienced in certain areas of reading achievement has been 
shown to be of a significant nature, although there were 
other areas of reading skills which showed little or no 
improvement from the alteration of the home reading envir
onment. It might be theorized that the significant improve
ment on some phases of the Stanford Achievement Primary I 
Test and none on the others can be attributed to the type 
of reading activity taking place in the home.

The reading records of the children indicate that a 
majority of time was spent in the following areas: the
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parent reading to the child, the child reading to an adult, 
and the child reading to himself. These particular reading 
activities would seem to be of a nature which would develop 
skills that could reflect a gain in the two sub-tests that 
dealt with comprehension and word recognition, i.e., Word 
Reading and Paragraph Meaning. These activities also 
included several of the learning variables that the parent 
training was based on, i.e., guidance, reinforcement and 
models. It might further be theorized that vocabulary 
development would be dependent upon activities that the 
children had fewer contacts within this study.

In regard to the reading record of the children it 
must be emphasized that the averages represent only the 
occurrence of the activity and can not indicate the length 
of time and the degree of involvement that may have taken 
place.

It is apparent that positive results are not pos
sible without the cooperation of parents; however, as this 
study indicates, the Mexican-Meric an mother is willing and 
capable of supplying such cooperation. As Henderson noted 
in his study,^ although many of the Mexican-Merican mothers 
knew little of the particulars of the school program or 
didn't fully realize how their relationship with the child

Ij., Henderson, Environmental Stimulation and Intel- 
lectual Development.
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at home could facilitate his school work, it did not mean 
that they were unconcerned with the situation. This study 
clearly demonstrates that once such a relationship is fully 
understood by the mother and once this knowledge is utilized 
in the home, it can be reflected positively in the child's 
academic achievement.

Discussion
At the outset of the study plans were made to sup

ply the parents with printed material such as books, news
papers, and magazines, and recorded material, such as 
records and tape recordings. However it was discovered 
that many of these items were found abundantly in the homes 
and further materials were not needed. At this point there 
may be some question as to the fact that, if these materials 
were already present in the home, hadn't a favorable reading 
environment already been established? However, it should be 
noted that these materials supplied only one aspect of the 
type of environment that this study had hoped to establish, 
that being the one of environmental stimulation. As the 
study progressed it became very evident that it was the 
personal, rather than material, aspect of the environment 
which was important. Because of this the training of the 
parents relied mainly on a discussion of the implementation 
of the learning variables and how these could be applied and



adapted to individual home environments, each of which 
varied from the other.



APPENDIX A 

READING RECORD
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Week of

Sunday 1 Monday Tuesday 'Wednesday 'Thursday 'Friday 'Saturday

I read -to the child

The child reads to me 
or to another adult

Child reads to a 
brother or sister

Child reads alone

Child listened to a 
story from a record

Child brought home a 
book from school

wro
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