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ABSTRACT

A small, rural southwestem school was the site of a study examining 

the correlation of self-esteem and self-portraiture. Twenty-four middle- 

school-aged children participated. The Coopersmith SEI School Form 

was used to determine low and high self-esteem populations. Self- 

portraits were analyzed using Emotional Indicators as specified in 

Elizabeth Koppitz's study of 1968. Correlations were found between low 

self-esteem scores and tide number of Els present in the self-portraits. 

Likewise, high scores correlated with a lower number of Els present in 

the self-portraits. Although the null hypothesis stating no correlation 

between self-esteem and self-portraiture was rejected, it was done so 

tentatively, due to the large margin of error existing within a small sample 

study. The researcher suggests a larger number of subjects for further

study to assure accuracy. A wholistic approach using clinical tests,
(

observation, and art was also suggested in the final conclusions of this 

research.
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CHAPTER I 

INTRODUCTION

Since the dawn of man, the humans have sought to express 

themselves through the development of language and art. As they 

evolved, they formed myths defining the universe and their relationship 

with it. They created images, symbols, and metaphors, each expressive of 

the human experience. As man evolved and became more complex and 

sought to understand himself, self-portraiture became a vehicle wherein 

men considered self.

The purpose of this study was to examine the issue of art as self- 

expression, with focus on the interrelationship between self-portraiture 

and self-esteem. While the study was conducted on a small study group 

of middle-school-aged children, the results hold implications for modern 

psychotherapy, art education, and art therapy.

The importance of the interrelationship between self-portraiture and 

self-esteem becomes apparent when it is understood in the context of 

modern times. The constant bombardment of media (television, radio 

headsets, video games, movies, etc.) is not conducive to introspection. 

Middle-school-aged children (ages 10 to 13 years) must contend with pre

adolescent concerns: bodily changes, hormonal fluctuations, and social 

pressures . The constant distractions of modem technology present 

children with additional sources of stress. Perhaps, as a product of 

Freudian literature and debate, it is a basic operating assumption that 

self-knowledge is expressed unwittingly in a child's self-portrait. This
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study examines the relationship of self-esteem to self-portraiture in stxth- 

and eighth-grade students.

DEFINITION OF TERMS

Self-Esteem

It is a well-established truth that the human mind organizes 

experience into different conceptual systems (Epstein, 1982). In order to 

deal with the external world, humans develop a sense of reality.

Moreover, according to Epstein and others, humans also develop self

theory about themselves as encapsulated identities relating to the 

external world, with self-esteem being a major component of self-theory 

(Epstein, 1982). Therefore how a child depicts his or her world is largely 

influenced by that child's self-theory and self-esteem. In Coopersmith 

(1967, p. 8) self-esteem is defined as a feeling of self-respect, self-regard, 

and self-admiration. For the purpose of the present study, a distinction 

was needed between low and high self-esteem. Low self-esteem (LSE) is 

defined as a feeling of low self-regard and high self-esteem (HSE) is 

described as a feeling of high self-regard (Ibid.).

Self-Portraiture:Emotional Indicators:Human Figure Drawing

Self-portraiture is the depiction of oneself by oneself using any 

number of media including printing, drawing, photography, or 3-D 

material. The present study has used the self-portrait as a means to 

collect data about the subjects self-esteem. Other studies have used 

human figure drawings for this same purpose. One study of particular 

relevance was done by Elizabeth Koppitz in 1968. Koppitz observed a
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correlation between human figure drawings and emotional disturbance. 

These were labeled Emotional Indicators (El). The concept for the human 

figure drawings became formalized by Goodenough-Harris. The human 

figure drawings were henceforth referred to as HFDs.

In order to critique the self-portrait more objectively. Emotional 

Indicators, employed by Koppitz to examine the Human Figure drawings, 

were used in the present study. Koppitz used the term emotional 

indicator (El) to indicate the emotional irregularities observed in Human 

Figure Drawings. Koppitz hypothesized that such factors as irregular 

usage of line, shading, or dimension in a HFD are examples of the many 

possible observable manifestations of an emotional personality conflict.

Preadolescence

Preadolescence has been described as a period of marked change in 

development, including any notable physical change (Loomis, 1959, p. 2).

PROCEDURE

The project was designed to assess the self-esteem of 24 voluntary 

participants through self-portraiture analysis. The study group was 

selected from a small, rural southwestern school. Due to the availability 

of these two age groups, sixth- and fifth-graders were chosen. The 

participants' self-esteem was first evaluated by the Stanley Coopersmith 

Self-Inventory Test. The students were then asked to draw their self- 

portrait “as they see themselves.”
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The evaluation via the Stanley Coopersmith test was the sole 

measure of each student's self-esteem. Low and high self-esteem groups 

were formed, based on the directions of the SEI Test. The rationale being 

that the SEI was an objective measure used to evaluate self-esteem. 

Having completed the categorizing, the self-portrait drawings would be 

analyzed for existing Els as per the Koppitz study. The drawings 

completed by the students were divided into one of the two groups 

depending upon the result of the Self-Inventory Test (SEI). The 

characteristics of both drawing groups were compared and examined in 

relationship to the SEI Test results.

Hypothesis

The author tested the following null-hypotheses to determine 

whether or not a correlation might exist between self-portraiture and self

esteem as proposed by the Koppitz study,
HOj . There will be no relationship between self-esteem and self

portraiture in terms of the subjects' drawings and the Self-Esteem 

Inventory test by Coopersmith.
HO-2- Spontaneous self-portraits by preadolescent subjects will not 

display any Emotional Indicators purported by Koppitz's Human Figure 

Drawing Test (HFD).
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Several limitations exist within this study. Two limitations were the 

small size of the sample and the rural location of the study site. Another 

relevant limitation that affected the possible validity of this study was the 

usage of the SEI to determine self-esteem. Although the SEI 

interpretation booklet stressed the importance of supplemental 

observations i.e., individualized teacher-student observational behavior 

ratings, the author used the SEI as the only means of self-esteem 

measurement. The rationale being that the researcher chose to eliminate 

personal bias by removing personal knowledge of the subjects from the 

design of the study.

Coopersmith realized the inconsistency of ongoing levels of self

esteem. Generally, a level remained constant over a long period of time. 

However, self-esteem was not immune to brief fluctuations due to 

personal situations or conflicts. Also, he emphasized that children may 

not have clear, objective perceptions of self-appraisal. Therefore 

Coopersmith suggested the use of observational ratings.

Another limitation was the use of voluntary participants in the 

study. The volunteers, it may be assumed, were more enthusiastic about 

their involvement. This may be an indicator of a higher sense of self

esteem. It was also noted that the participants were asked to do a self- 

portrait and were not asked to “draw a man or draw a human figure” as 

has been done in previous research (Goodenough & Koppitz). The reason 

for this distinction was the concern of Koppitz that specific instruction to



draw a self-portrait may induce self-consciousness in children's 

drawings.

Moreover, several limitations were inherent in the instruction, i.e., 

“Draw yourself as you see yourself.” The instruction allowed for a wide 

range of interpretation of what a self-portrait was. Also, “as you see 

yourself* allowed for possible self-consciousness in this particular age 

group (10 to 13) (Machover & Koppitz, 1968).
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CHAPTER II

REVIEW OF LITERATURE

A considerable amount of research has been done concerning self

esteem (Coopersmith, 1987; Felken, 1974; Epstein, 1982; Demery, 1984); 

prior studies have examined the development, enhancement, and 

characteristics of self-esteem. Psychological evaluations of children's 

drawings have been conducted (Betensky, 1973; Koppitz, 1968; Kellogg, 

1967). Research and examination of drawings as indicative of 

psychological manifestations were conducted as early as 1926 

(Washburn, 1926; Goodenough, 1932). Several studies were conducted 

in the 1960s and in the 1970s.

Research for the present study found no studies that directly and 

specifically correlated self-esteem with self-portraiture in preadolescence.

Preadolescent Development

Crow's book. Readings in Child and Adolescent Psychology (1961), 

discusses studies of preadolescent characteristics in girls (ages 11 and 

12) and boys (ages 12 and 13). The present study is limited to emotional 

characteristics. Brittons and Winans in Crow's book (1961), observed 

that the emotional quietude of childhood is displaced in preadolescence 

by a growing tidal wave of new and often uncontrollable emotions. 

Preadolescents tend to lose control of their feelings, displaying unusually 

loud, anxious, or nervous behavior. This change is an acting-out of 

frustration originating in novel feelings to which they are not accustomed. 

Often the parent adds insult to injury by expressing high expectations.
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In turn, the child becomes more fearful. At this stage, conflicts also arise

between preadolescent peers and authority figures (Crow, Brittons &

Winans, 1961, p. 90). Dunbar (1962, p. 147) cited nervousness and

anxiety as the “major maladies of preteenagers.” He suggested that

parents compound this problem by creating a “contagious atmosphere of

anxiety” as a result of their own fears due to the changing behavior of

their child (Ibid.). Lemer and Foch (1987, p. 2) maintain that:

Few researchers hold the perhaps once-popular belief that 
physiological factors reign supreme.... The somatic changes are 
so striking.... Thus, changes in personality and social 
interaction, especially those that are troublesome, may be 
attributed simply and directly to surging hormones.

Loomis (1959) observed that preadolescents seek to assert their

independence. Often, this takes the form of rebuking parental and

teacher guidance, and adhering to the strict guidelines of a peer group

(Ibid.. 1959 , p. 5). Dunbar (1962, p. 33) concludes that “the only general

consistency in prepuberal and adolescent growth is its nonsynchronous

quality.”

The signs of change have not been limited to the preadolescent 

psyche; the body has also undergone extensive transformation. 

Preadolescence is a time for maturation and extensive hormonal 

fluctuations which affect the nervous system (Group for the Advancement 

of Psychiatry (GAP), 1968, pp. 60, 61). Because the body image is 

changing, maturing, preadolescents must also contend with peer social 

pressures as well as their own discomfort with self (Ibid.). This overview 

of preadolescence demonstrates the fickle and transitory nature of
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psychological, physical, and social aspects of this developmental stage 

(Lemer & Foch, 1987, p. 3).

Self-Esteem

“Self-esteem is a personal judgment of the worthiness that is 

expressed in the attitude which the individual holds towards himself’ 

(Coopersmith, 1967, p. 5). Coopersmith (1967) speaks of the subjective 

evaluation of self that is projected outward toward others through 

individual expression. The individual makes assumptions as to his or 

her own worth, capability, and significance. He or she expresses such 

characteristics in relationship to the amount of self-approval or 

disapproval inherent in his or her self-perception (Coopersmith, 1967, p. 

3). This process of self-evaluation is a highly subjective judgmental 

process, weighing the individual's attributes, characteristics, potential, 

and performance against personal values and standards. This gives rise 

to an individual's sense of worthiness, and hence, self-esteem 

(Coopersmith, 1967). Another salient point made by Coopersmith was 

that:

Self-esteem may vary across different areas of experience and 
according to sex, age, and other role-defining conditions. Thus 
it is conceivable that an individual would regard himself as very 
worthy as a student, moderately worthy as a tennis player, and 
totally unworthy as a musician (Coopersmith, 1967, p. 3).

In particular, preadolescence has shown itself to be a period of unstable

self-esteem (O'Malley & Bachman, 1983, p. 23).

Self-esteem has been described as an overall sense of worth and high

regard (Phillips & Zigler, 1980, p. 112). Yawkey's (1980) study of self
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esteem indicates that self-esteem enables a child to accept new 

challenges (IbidJ. As a child matures, his or her evaluation of the self 

begins to be interdependent upon comparisons to others (Leahy, 1985). 

Therefore, a 10-year-old may wrongly perceive him or herself as “less 

than” in the eyes of others (Ibid.). Jackson has dissected self-esteem into 

three constructs. “Ideology and idealization designate the linguistic and 

semiolic structures” (Jackson, 1984, p. 128). He called the third 

construct “central conflict” (Ibid.). Self-esteem, according to Jackson, 

comprises a solution-finding mechanism composed of an individual's 

ability to use his or her own ideals and the realization of those ideals to 

solve a problem (Ibid.).

Low and High Self-Esteem

Clemes and Bean (1981) describe children with low self-esteem as 

having the following characteristics: they will avoid situations that 

provoke anxiety, demean their own talents and performances, feel “less 

than” in the eyes of others, and shift the responsibility of their own 

problems onto others. Children with low self-esteem may also be easily 

influenced by others, become easily frustrated and defensive, feel a lack 

of control in their lives, and be incapable of a wide range of emotions. 

Research done in 1978 found that such children “manifest a variety of 

adverse personality traits ... [They are] guilt-ridden, cautious, morbidly 

afraid of failure, chronically anxious, and psychologically vulnerable” (The 

development of self, by M. Rosenblum, 1985, pp. 169, 212). Kaplan and 

Pokorny (1969) found a strong correlation between low self-esteem and 

anxiety, as well as depression.
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High self-esteem is a “private, overall good feeling about the self 

(Demery, 1984, p. 14). Clemes (1981) has stated that children with high 

self-esteem will be proud of their achievements, act on their own accord, 

challenge themselves with responsibility, effectively process frustration, 

be enthusiastic about new challenges, feel in control, be able to influence 

others, and demonstrate a wide range of feelings and emotions.

Rosenberg (1965) identified similar features of high self-esteem. She 

presented a humanistic approach, in that individuals with high self

esteem were less critical of human foibles and conditions and 

demonstrated high self-regard and acceptance (Rosenberg, 1965).

Mead (1934) made a distinction by dividing the self into “me” and “I” 

categories. The “me” reflects, judges, and responds, while the “I” is 

spontaneous, unpredictable, and impulsive. The “f  has the capacity, for 

example, to laugh at one's own jokes, while it is the “me” that likes the 

self. Self-liking is a characteristic of people with high self-esteem (Mead, 

1934, p. 210). Rosenberg (1965, p. 210) defined two aspects of respect 

that apply to self-esteem. Unconditional respect applies to individuals 

who respect themselves independently of their qualities or 

accomplishments. Conditional respect is based on personal standards 

and values in areas of morality, competence, and perception of worth.
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Sir Herbert Read has said that the ability of art to communicate

through symbols has empowered civilization with an invaluable tool by

which intuition and feelings can be expressed. He said:

Art, we say on the basis of our objective survey of its history, is 
a language of symbols, and its value for a civilization lies in its 
power to communicate feelings and intuition that would 
otherwise remain suppressed (Read, 1966, p. 1).

Read viewed art as a symbol of the interrelatedness of mankind. Art was

a language not bound by perceptions of time and space. It reached the

inner voice of humankind and thereby allowed him or her to know his or

her internal world and affect his or her external world (1966). Victor

D'Amico (1966, p. 3) said that “art has been called a visual Esperanto.”

Art, viewed as a universal language, implies that anyone can understand

the underlying feelings and ideas expressed through the myriad of

symbols used (Read, 1966).

In Analyzing children's art. Kellogg was concerned with the 

educator’s desire to interpret any image-making by a child as a 

representation of that child's personal experience. Kellogg maintained 

that too many educators would assume that a drawing of a person by a 

child would either be a self-portrait or a depiction of a person within that 

child's experience (Kellogg, 1970, p. 148). In Children's 

drawings/Children's minds (Kellogg, 1979), she alludes to the facile 

approach of some psychologists who claimed diagnosis of emotional 

problems from the examination of a few drawings. At other times, a 

single request drawing has been deemed sufficient for a diagnosis. 

Kellogg maintains, “My examinations of young children, from all parts of
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the world, from many social and economic backgrounds, does not at all 

confirm such conclusions” (Kellogg, 1970, p. 1).

Another aspect of the “art exam” was presented in J.A. Rubin's book 

Art therapy (1984, p. 55). She sees the art interview as “fun and non

threatening, as opposed to other testing methods. A one-hour session is 

sufficient for data necessary for diagnostic decisions.” Betensky (1973, p. 

347) advises that art should be used in conjunction with psychotherapy 

because it gives children a sense of “freedom in using their hands and 

eyes in making choices.” However, she also cautions that severely 

disturbed clients may become irrational and explosive if not handled and 

supervised by a trained art therapist. It was important to understand the 

implications of a possible relationship between the two methods of 

information gathering.

Art Drawings and Mental Health

An implication of equal importance, the interrelatedness of art to 

mental health, is examined in Kellogg, Machdver, Goodenough, and 

Harris's works. Kellogg (1970, p. 235) discusses the universal nature of 

many of the images children spontaneously draw and of their import to 

the child's mental health. An example of a universal image produced by 

children at a certain developmental age, regardless of race, is a circle 

containing a square, otherwise known as the mandala. Children tended 

to depict a structure that is simultaneously pleasing aesthetically as well 

as balanced. This seemingly universal expression was explained as a 

means by which to sift through the unnecessary stimuli of mundane and 

chaotic daily life. Kellogg proclaimed: “Art, therefore, is a visual
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necessity for achieving mental stability” (Ibid.). In the preceding section 

of this research, patterns found in art making were identified as 

necessary elements for developmental and mental health. Art interviews 

used in conjunction with psychological testing were examined, as was the 

value of art as a universal language tool.

Presentations of the human figure are used by some researchers as a 

means to collect data. Goodenough, Machover, Harris, and Hammer 

have all researched and devised tests that request the drawing of a 

human figure (Koppitz, 1968, p. 5). Koppitz, as well as Machover, 

differentiate between the request for the drawing of a person versus the 

request for a self-portrait (Ibid.). Prepuberal and young adolescents, 

when asked to draw a self-portrait, become self-conscious (Ibid.). Koppitz 

observed that they:

are often reluctant to draw themselves, while young children 
have a tendency to focus on their clothing and trivial details of 
the appearance when trying to draw themselves. .. The 
nonspecific instruction to draw ‘a whole person’ seems to lead 
the child to look into himself and into his own feelings when 
trying to capture the essence of a “person.” The person a child 
knows best is himself. His picture of a person becomes 
therefore a portrait of his inner self, of his attitudes (Koppitz,
1968, p. 5).

Dennis Wayne also assumed that a child will draw a figure toward which 

he or she has positive feelings (Wayne, 1966). Rudolf Amheim, in his 

book Art and visual perception supported the view that children draw or 

paint what is known or symbols of what they know and not intentional 

representations of the object or the person (Amheim, 1947, p. 164).

Beyond the discourse of who is drawn when Human Figure Drawings 

(HFDs) are produced was the recognition that each drawing was a
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powerful conveyor of emotional stability and/or other personality traits 

(DiLeo, 1973). Goodenough and Harris differed on their views of what 

was observable evidence in a drawing. Goodenough believed that 

instability could be diagnosed in a drawing before clinical psychological 

testing, but Harris saw no redeeming value of the drawings as measures 

of personality (Ibid.). DiLeo, however, continues by saying that it is 

necessary to know a child's age and developmental level in order to 

ensure a valid appraisal of the child's drawing (Ibid.). DiLeo also states 

that omissions of parts of the body are often indicative of the feelings and 

personality traits (Ibid., p. 34).

In support of the connection between drawing and personality. Rose 

Alschuler and La Berta Weiss Hattwick have made many inferences to 

children’s use of line and their personalities. These authors cite many 

individual cases upon which they base their conclusions. For example, 

zig-zag lines in a work by a case study named “George” seem to show 

indecisiveness (Alschuler & Hattwick, 1947). Whereas “edgy, angular 

qualities” in the work of two children were interpreted as being 

demonstrative of their aggressive and “abrupt mannerisms” (Ibid., p. 79). 

The literature concerned with the different viewpoints of the 

interpretation of child drawings, such as presented by DiLeo, 

Goodenough, and Harris was examined in this segment.

The literature reviewed in this chapter presented the constructs of 

self-esteem as expressed by Jackson (1984). Self-esteem as a feeling of 

high regard for self was defined (Demey, 1984; Coopersmith, 1967). Both 

low and high self-esteem were characteristics delineated as possible
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components of the preadolescent (Clemes & Bean, 1981; Rosenblum, 

1985). Furthermore, preadolescence was seen as a period of physical, 

psychical, and social discomfort (Loomis, 1959; GAP, 1968; Dunbar, 

1962) . Finally, self-portraiture in relation to art and mental health was 

expressed as an invaluable universal symbolic language through which 

humans order their world and maintain mental stability (Kellogg, 1970; 

Read, 1966; D'Amico, 1966). The connection between drawing and 

personality was presented with a cautionary remark that only one 

drawing was not enough to make a psychological diagnosis (Kellogg, 

1970, Alschuler & Hattwick, 1947). Although one dissenter (Harris) saw 

no relationship between drawing and personality, the foundation of the 

present study is built upon the assumption of that interrelationship.
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CHAPTER III 

METHOD

To investigate the correlation between self-esteem and self- 

portraiture it was necessary to conduct an empirical study. The study 

was conducted at a small, rural southwestern school with a population of 

approximately 520 students. The grades taught at the school ranged 

from kindergarten to eighth grade. Before the ensuing explanation of the 

procedures used for this study, a clarification of terminology is crucial. 

Since the present study parallels a previous one conducted by Koppitz, 

some of her terminology was adapted to suit the needs of this study. The 

Self-Esteem Inventory (SEI), what it is, and accompanying terminology 

follow the discussion of Koppitz.

The Human Figure Drawings (HFDs), Emotional Indicators (Els), and 

Developmental Items (DIs) were adopted from the Goodenough-Harris 

system. The DIs used in Koppitz's study are listable characteristics that 

denote a child's developmental stage between the ages of five and 12 

years old. The DIs were reflectors of a child’s age and maturity (Koppitz, 

1968, p. 9). The DI characteristics are as follows: “head, eyes, pupils, 

eyebrows or eyelashes, nose, nostrils, mouth, two lips, ear, hair or head 

covered by hat, neck” (Ibid.). This partial list of DIs was to illustrate the 

possible items in a “portrait”-only drawing. Due to the specificity of this 

study, only discussion and utilization of the Emotional Indicators was 

necessary. The characteristics of the Els used in this study were adapted
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from the Machover and Hammer HFD studies and from Koppitz's 

research.

The primary term used by Koppitz was Emotional Indicator. An 

Emotional Indicator (El) is a “sign on a Human Figure Drawing” that may 

connote an emotional disturbance (Koppitz, 1968, p. 35). An Emotional 

Indicator was defined as a sign on HFDs that can meet the following 

criteria:

1. An El must have clinical validity, i.e., it must be able to 

differentiate between HFDs of children having emotional 

problems and those who are not.

2. It must be unusual and occur infrequently on the HFDs 

of normal children who are not psychiatric patients, i.e., the 

sign must be present on less that 16% of the HFDs of children 

at a given age level.

3. It m ust not be related to age maturity, i.e., its frequency 

of occurrence must not increase or decrease solely on the basis 

of the children's increase in age (Koppitz, 1968, p. 35).

In the present study, the varied list of Emotional Indicators was narrowed 

down to include only those which pertain to facial depictions of self- 

portraits. These Emotional Indicators are herein defined:

1. broken or sketchy lines (lines that are disconnected 

and/or are done with short strokes)

2. poor integration of parts of the figure (“one or more parts 

are not joined to the rest of the figure or parts only connected by 

a single lines or barely touching") (Koppitz, 1968, p. 331)
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3. shading of the face or parts of it (“deliberate shading of 

the whole face or part of it, including ‘freckles,’ ‘measles,’ etc.

An even, light shading of face and hand to represent skin color 

was not scored.”) (Ibid.)

4. shading of the neck

5. transparencies (“x-ray” view) (Uhlin & DeChiara, 1984, 

p. 3)

6. tiny head (in relation to page size)

7. large head (fills entire page)

8. vacant eyes (circles without pupils)

9. side glances of both eyes (both eyes turned left or right)

10. crossed eyes (both eyes turned inward)

11. teeth

12. omissions of eyes

13. omission of nose (significant in boys age six, girls age 

five)

14. omission of mouth (Koppitz, 1968, p. 35, 36).

Numbers 12 through 14 of the Els were listed omissions that are

usually present on HFDs. These items, when omitted from an HFD, may 

be a sign of developmental immaturity, retardation, and/or emotional 

problems (Koppitz, 1968, p. 36).

A normative study was done to test the validity of the above Els. 

Koppitz tested two hypotheses: (a) The El were not age-related, thereby 

increasing in frequency as the subject matures or ages and (b) The Els 

are “rare or unusual and Occur on 16% or less of all HFDs at a given age”

27
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(Ibid.). The exact table was replicated (see Appendix). For the normative 

study, Koppitz used 1,856 children ages five to 12 years old (Koppitz, 

1968, p. 36-37). The percentage data is recorded on Tables 11 and 12 

(Appendix). The asterisks show which potential Els did not meet the 

selection criteria. Several of the Els were not described in specific 

language, therefore a wide margin of interpretation was inevitable. One 

example of such an item was “poor integration.” There was no 

specification of what constitutes “good” integration or complete 

integration. “Broken lines” among male drawings were mentioned as “not 

at all unusual in the drawings of 11 and 12-year-old boys” (Koppitz,

1968, p. 39). There was no mention of female drawings containing 

“broken lines” (Koppitz, 1968). Since Koppitz deemed the “broken line” as 

more an of indication of sophistication and maturity, it did not meet the 

criteria of an EL Koppitz's table and Table B from the researcher's study 

was included for comparison's sake (Appendix).

Koppitz determined that the frequency of occurrence of several 

potential Els was so sparse that statistical analysis was not meaningful 

(Ibid.). She concluded that the Els significance was augmented when 

viewed wholistically rather than each item individually (Ibid.).

Another validation study consisted of 76 children, boys and girls five 

to 12 years old. There were two groups of subjects: (a) clinic patients 

who ranged from 90 to 148 on the WISC or Stanford-Binet IQ scale and 

(b) those selected by their teachers for being well-rounded both 

academically and socially (Koppitz, 1968, p. 40). Each of the two groups 

consisted of 32 boys and 44 girls (Ibid.). The hypothesis was that
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Emotional Indicators would occur in greater number on drawings by 

emotionally disturbed children than on those by well-adjusted children 

(Ibid.).

The results were significant in that 12 of 14 Emotional Indicators 

were found on the HFDs of group A (the clinical subjects), than on group 

B (the respective group). The chi-square values of: “poor integration, 

shading of body and/or limbs, slanting figure, and tiny figure” were 

significant at the .01 level; four more items (big figure, short arm s/cut off 

hands, and omission of neck) were significant at the .05 level; and an 

additional four items (shading of hands and/or neck, asymmetry of 

limbs, transparencies, and big hands) were able to differentiate the HFDs 

of group A and group B at the .10 level of significance” (Ibid ) .

Tests and Inventory

The SEI was used as the sole instrument to measure the self-esteem 

of the sixth- and eighth-grade participants. The SEI or CSEI is an 

acronym for the Coopersmith Self-Esteem Inventory. This psychological 

test was administered to evaluate the self-esteem of the participants in 

this study.

The SEI was validated through an extensive research project in the 

1960s (Coopersmith, 1967) and is now a prevalent standardized test 

called the Stanley Coopersmith Self-Esteem Inventory Test or SEI.

Coopersmith's research project, conducted in the 1960s, measured 

the self-esteem of 56 children aged 10 to 12 years. The test was devised 

to measure self-esteem in different areas. Subscales were designed to 

allow for different measures of self-esteem in areas such as family



30

relationships, attitudes about school, and personal self-perceptions. 

Coopersmith found that children 10 to 12 years of age did not show a 

noticeable difference in the scoring levels between the tested areas. 

Children in this age group had a more generalized sense of self-esteem. It 

was concluded that at that age they do not make distinctions, or if 

distinctions are made, they are made within an overall context of 

worthiness already developed (Coopersmith, 1967, p. 5). The SEI was 

used in a school of preadolescents. Family influence was determined to 

be the leading source of self-esteem, therefore a proportionate number of 

questions dealing with family experience were included in the test (Ibid.).

Discussion of the Coopersmith test and a synopsis of the test 

components may be found in Vol. 1 of Test critiques. Fred L. Adair,

Ph.D., professor of School of Education at the College of William and 

Mary in Williamsburg, Virginia, was the evaluator of the Coopersmith 

test. He states that the test was:

designed to measure in any individual those evaluative attitudes
toward the self that one holds in social, academic, family, and
personal areas of experience (Adair, 1984, p. 226).

Furthermore, the evaluator states that the “CSEI provides a well- 

accepted, thoroughly researched and validated measure of the concept” 

(Ibid., p. 228). Adair attests to the potential use of the SEI by teachers, 

counselors, or researchers as a baseline measurement of self-esteem.

The SEI has been used in a variety of groups: ethnic, educable mentally 

retarded, and learning disabled individuals. The test is available in 

English only. The SEI was originally designed for use with grade school
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children, but has since been adapted for use with older students and

adults flbid.1. In the final critique, Adair states:

The Coopersmith Self-Esteem Inventories appear to be well 
researched, well documented, and widely used. The School 
Form was used with the confidence that their development has 
been well thought out and researched from the beginning by a 
competent developmental psychologist... (Adair, 1984, p. 231).

For the purpose of this study, the School Form of the SEI was used (see

Appendix).

In order to demonstrate the reliability and validity of the SEI, Kimball 

(Coopersmith, 1972) administered the test to fourth- through.eighth- 

grade students in a public school. The sample numbered 7,600 and 

included children of diverse socio-economic and ethnic backgrounds. 

Kuder-Richardson reliability estimates (KR20s) were obtained for each 

grade level. The KR20 measures internal consistency where 1.00 is 

perfectly repeatable. In Kimball's study, the coefficients ranged from .87 

to .92, demonstrating the internal consistency and reliability of the SEI 

(Coopersmith, 1987, p. 12). During that same study, it was confirmed 

that “percentile equivalents showed a consistency of score values at a 

given percentile regardless of the population” (Coopersmith, 1987, p. 13). 

Another study by Kokenes (1974 to 1978) tested an identical number 

(7,600) of fourth- through eighth-grade children 7,600. The validity of 

the SEI was established when Kokenes “observed the comparative 

importance Of the home, peers, and school to the global self-esteem of 

preadolescents and adolescents” (Ibid.).

Coopersmith examined the scoring system and possible bias of the 

SEI. Basically, higher SEI scores in a given study correspond to high
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self-esteem. He stated that a tendency to negatively “skew” scores toward 

the high self-esteem quatrile had been observed in past studies. He 

obtained standard deviations from 11 to 13 and means ranging from 70 

to 80. Also noteworthy were the increased scores in correlation with 

grade level (Coopersmith, 1987, p, 8). Since each study established its 

own context of measurement, generally the upper quatrile represented 

high self-esteem, the middle quatrile the middle range of self-esteem, and 

the lower quatrile, the lower self-esteem (Ibid.). Coopersmith 

recommended the use of a behavior observational rating as a supplement 

to the SEI.

Because all of the present study's participants were students of the 

author, bias was avoided by not using a behavior observational rating 

furnished by the researcher because of invested interest in the outcome 

of the study.

The procedure for this empirical study consisted of four stages: the 

drawing of the self-portrait, the Coopersmith SEI School Form test, 

tabulating the incidence of Emotional Indicators using Koppitz's criteria, 

and comparing the results of the Coopersmith test with the results of the 

drawings.

Subjects

Sixth- and eighth-grade students from a small, rural southwestern 

elementary school were asked to participate in this study. All 

participation was on a voluntary basis. There were 13 sixth-grade 

students and 11 eighth-grade students involved in the study. The 

subjects were asked to sign a release form (Appendix) as per the
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requirements of the federal law and the University of Arizona's Human 

Subjects Committee. A variety of students were represented from 

different cultures, ethnic groups, socio-economic, physical, and 

developmental levels. The researcher was the sole instructor for this 

study.

The selection of the school was based on the location and 

convenience for the author of this study. The research was specifically 

oriented for middle-school-aged children. Therefore the decision was 

made to use the lower spectrum (sixth grade) and to use the upper 

spectrum of middle-school-aged children (eighth grade). The participants 

were randomly picked from an attendance sheet and then asked to 

volunteer. All who were asked volunteered.

Procedures

All testing followed standardized testing procedures similar to the 

Iowa testing format, which regulates time allotted for tests and breaks. 

The self-portraits and SEI were administered, respectively, as sets for 

each grade level on two consecutive mornings at approximately the same 

time of day.

Testing Conditions, i.e., the room, time of day, and instructions were 

duplicated. The art room was used for both activities. Students were 

asked to select seats allowing large work areas at large tables. The 

students were not permitted to talk, ask questions, sharpen pencils, 

drink, or use the restroom once the activity began. The students were 

asked to wait until given permission to begin. Both the sixth grade and 

eighth grade sessions consisted of two 20-minute activities with a three-
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to five-minute break in between each activity. Students who finished the 

activity were asked to sit quietly until the time was completed. Students 

were told to raise their hands when they finished if they wanted scratch 

paper to draw on.

The first activity for both sessions was the self-portrait. The SEI was 

given subsequently to avoid possible assumptions by the subjects as to 

the significance of the self-portrait and SEI. After pencils and paper were 

passed out, the students were asked to “draw yourself as you see 

yourself” by the researcher. No interruptions were allowed during the 

activity periods of each Session. Students were asked to write their name, 

the date, and their grade on the back of their drawing at the start of the 

activity. At the end of the 20 minutes, they were asked to stop and lay 

their pencils down. They were allowed to talk, stretch, get a drink, and 

use the restroom during the three- to five-minute break while the 

materials were being collected. The researcher supervised and 

administered the activity and the test. The second portion of the session 

consisted of filling out the SEI School Form (Appendix). The following 

directions were given after the students had filled the appropriate spaces 

with their name, the date, and their grade on the front of the SEI form.

Directions

“On the next page, you will find a list of statements about feelings. If 

a statement describes how you usually feel, put an X in the column ‘Like 

Me.’ If the statement does not describe how you usually feel, put an X in 

the column ‘Unlike Me.’ There are no right or wrong answers” (SEI).



The students were allowed 20 minutes to complete the SEI form, 

although it was noted that most students finished within 10 to 15 

minutes. 

Tables and Graphs 
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Tables 11 and 12 show the results of the Koppitz study on the 

frequency of Emotional Indicators. A similar scoring system was devised 

for the present study and is shown in Appendix Table B. The percentage 

of frequency of occurrence is tabulated in the last column. Each 

alphabet letter represents a subject. The vertical axis displays the 

Emotional Indicator. The ..... marks the subject's inclusion of the feature 

in the drawing. 

Appendix Table A demonstrated the distribution of raw scores of the 

SEI. Both the lower and upper quatriles are designated. The vertical axis 

represents the number of subjects per raw score, while the horizontal 

axis shows the number of points possible. The sample drawings G and N 

(see Appendix) were compared in relation to Koppitz's Emotional 

Indicators and Coopersmith's SEI scoring criteria of upper and lower 

quatriles as representing higher and lower self-esteem. 

Materials 

The materials used in this study were No. 2 pencils with erasers, 8 

1/2" x 11" white paper and the Coopersmith Self-Esteem Inventory 

School Form. 
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ANALYSIS

The focus of this study was to examine a possible interrelationship 

between self-esteem and self-portraiture. Using a list of Koppitz's 

Emotional Indicators, the self-portraits were analyzed. Since this study 

required the participants to do self-portraits, only those Els that were 

relevant to portraits were used. A self-portrait is “a portrait of oneself 

done by oneself’ (Webster's Dictionary, 1979, p. 1041). Some of the 

sixth-grade participants included a full-body image in their self-portraits. 

Due to the scope and specificity of this study, only those Els correlating 

with the face were included.

Twenty-four sets of results were obtained from the study. Each set 

consisted of a single participant's self-portrait and raw score from the 

SEI. Means and standard deviations were calculated for the SEI. Percent 

frequency was established to determine the validity of the Els in relation 

to this study. Finally, a comparison and contrast was done on two 

sample cases.

Tabulation of the results from the .SEI showed a range from a high of 

88 points to a low of 24 points out of a total of 100 possible points. 

Questions that were left unanswered or in which both options were 

marked were not included in the total tabulation of the raw score. The 

scale mean was 56 for the eighth grade scores and 63.23 for the sixth 

grade scores, showing a higher mean for the lower grade. Interestingly, 

Coopersmith had observed the reverse; a Slight increase in scores was
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associated with an increase in grade level. The mean results from the 

total 24 scores correlate well with Donaldson’s extensive study (1974).

The mean and standard deviation in Donaldson's study were 63.8 ± 14.8 

for 643 subjects (Coopersmith, 1987, p. 17), compared to 59.9 ± 17.9 for 

this study of 24 subjects. The upper quatrile ranged from 76 to 88 and 

the lower quatrile ranged from 24 to 46.

Next, the results of the self-portraits were correlated with the Els of 

Koppitz's study. Koppitz did not include a specific El in the final test 

results unless it met the criteria of “an occurrence of 16% or less and 

non-relationship of items to age and maturation” (Koppitz, 1968, p. 36).

In the present study, all relevant Els were used; their frequencies of 

occurrence are given in Table A.

Discussion of Data

Table A details the data acquired in the present study. Subjects 

were identified by letter, and all those exhibiting a particular El were 

given an X under the corresponding letter. In the final column the 

frequency of occurrence in the sample for each is given. In addition, each 

subject's SEI test score is listed.

Figure 1 is a histogram. Test score median was 60 and the mean 

was 59 ± 18. Figure 2 illustrates the frequency of occurrence of each El 

in the sample. Labeled for clarify is Koppitz's threshold for acceptability 

for an El (16% of subjects) . All Els occurring more frequently than this 

were rejected in the present study. Figure 3 illustrates the number of 

valid Els for subjects divided into two groups, the division occurring at 

the median score of 60. Notice that 5 of 11 or 45% of the subjects exhibit
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an El in the low test score group, whereas 3 of 11 or only 27% show an El 

in the high test score group. Although the number of subjects in this 

study is small, it appears that Els are more prevalent in the low test score 

group as is indicated by Koppitz's study.

In Figure 4 we test all Els regardless of whether or not they meet the 

Koppitz criterion of 16% of subjects. It is apparent from the figure that 

the total number of Els is indistinguishable in the two test score groups. 

This indicates that Koppitz's criterion is valid. The incidence of total 

number of Els tested within the present study, compared with the SEI 

test scores as illustrated in Figure 4, reaffirms the validity of the criterion 

offered by Koppitz. Comparing the two sides of the median score, 17 Els 

are present in 11 subjects with test scores ranging from 24 to 58 and 19 

Els are present in 11 subjects with test scores ranging from 66 to 88, 

thereby indicating no significant difference between the two groups. Low 

and high groups were achieved by simple division at median SEI score 

allowing 11 subjects in each bracket.

A correlation is present between the number of Els and self-esteem 

test scores. However, in the present study the small number of subjects 

limits the strength of any conclusion that may be drawn from the 

correlation. The resultant 45% valid Els per lower groups versus the 27% 

valid Els per higher group indicate that the first null hypothesis may be 

rejected, albeit reservedly. The second null hypothesis is easily rejected 

when reviewing Figure 2. The number of valid Els is evident at an 

occurrence of 10 out of 14.
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Comparison of Two Sample Drawings

Drawings G and N have been proportionately reduced 61%. The size 

difference was inherent in the drawings. These drawings were specifically 

selected from the mid-lower quatrile range of raw scores and the mid

upper quatrile range of raw scores taken from the results of the SEI.

Both of these drawings have been analyzed according to the criteria 

for Emotional Indicators established in the research conducted by 

Koppitz. In Table B these drawings represent letter G for the larger 

female portrait and letter N for the smaller male portrait. For each 

portrait only one Emotional Indicator was found. Portrait G showed 

“shading of the face” and portrait N showed a “tiny head.” As per the 

criteria set up by Koppitz, the tiny head paralleled her findings that it was 

indeed a sign of an Emotional Indicator. Please refer to tables 11 and 12 

reproduced from the Koppitz research.

In the analysis of the frequency of occurrence, the tiny head was 

established as an Emotional Indicator because it occurred 8% of the time 

in this study. “Shading of the face” was an El in the Koppitz study with a 

total percentage of both girls, boys and age groups combined equalling 

3%. “Shading of the face” was defined as “deliberate shading of the face 

or part of it, including ‘freckles,’ ‘measles,’ etc. An even light shading of 

the face and hands to represent skin color is not scored” (Koppitz, 1968, 

lp. 331). The findings of this self-esteem study differed largely with the 

Koppitz study. The results were 33% in the present research, thereby 

negating “shading of the face” as an El. Portrait G, taken from the upper 

quatrile exhibits this characteristic. The results of this study paralleled
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Koppitz’s study in that other Emotional Indicators were validated by the 

percentage of frequency of occurrence.

Due to the small size of the present study, the sexes were not divided 

into two groups as was done in the study conducted by Koppitz. 

Transparencies were found in 4% of the drawings in the present study 

compared to a combined total of 14% in Koppitz's study (10% boys, 4% 

girls). “Shading of the neck” as an El occurred 12% in the present study. 

Koppitz’s study totalled 14% in the boys' group and 5% in the girls' 

group, ages 10 to 12. Some of the results did not parallel Koppitz's 

results. The results of this study found a higher incidence of “poor 

integration,” defined as “one or more parts not joined to rest of figure, 

part only connected by a single line, or barely touching” (Koppitz, 1968, 

p. 331). “Poor integration” occurred with 17% frequency and did not 

meet the Koppitz criteria of 16%, although “poor integration” was 

successfully tested in the Koppitz study. The Emotional Indicators, 

“broken or sketchy lines” and “large head,” did not meet the criteria of an 

El in either study. “Side glances” was also eliminated from the Koppitz 

study as an El. In this study, however, the occurrence was 8%.

Correlations were found in the Koppitz study and in this study 

relating a child's drawing to Emotional Indicators that may denote 

psychological or physical problems. However, a few discrepancies were 

also found. A child's drawing, as in the case of sample G, may show an 

El or may be an actual physical descriptor. Sample G scored relatively 

highly on the SEI and yet included an El in her self-portrait. The 

“shading of the face” in this case merely represented freckles. The overall
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effect of the drawing exuded a warm, happy countenance as displayed by 

the smile, clear eyes, and solid lines. Sample N, on the other hand, was 

“tiny,” self-effacing in that regard, and displayed a flat effect, the flat line 

representing the mouth. The N sample was taken from the very low 

spectrum of the low quatrile. Thus a correlation between self-esteem and 

self-portraiture can be made, refuting the first hypothesis that no 

interrelationship existed between self-esteem and self-portraiture.

The general findings of this Study suggest that there exists a 

correlation between self-portraiture and self-esteem. Two sources of data 

were collected for this study: self-portraits and the results from the SEI 

tests. The data for the SEI test were examined to establish the criteria of 

LSE and HSE. The self-portraits were then divided according to the 

placement of the raw score of the SEI and subsequent upper and lower 

quatrile division of those scores. The grouping of upper and lower 

quatriles of the raw scores was done as recommended by the 

interpretation guide of the SEI provided by Coopersmith.
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Through analysis of the data collected from this study, positive 

correlation was observed between the present study and results obtained 

by Koppitz. The first null hypothesis, that there was no correlation 

between self-esteem and self-portraiture, was rejected on ths basis of an 

observed correlation between self-esteem and self-portraiture. The 

second null hypothesis, that Els were not an indication of emotional 

disturbance, was also rejected; 16% or less appearance of Els in HFD was 

interpreted as an indicator of emotional disturbance. These results re

affirm the conclusions drawn by Koppitz. This study had inherent 

limitations which differed from those in the work by Koppitz. It should 

also be noted that in Koppitz's latest book on HFD (1984), she quotes 

herself from the original study (1968) in reiterating that:

There appears to be a consensus among the experts on HFDs 
that no one-to-one relationship exists between any single sign 
on HFDs and a definite personality trait or behavior on the part 
of the boy or girl making the drawing. Anxieties, conflicts, or 
attitudes can be expressed on HFDs in different ways by 
different children or by one child at different times. This writer 
can only underscore what others have emphasized again and 
again: It is not possible to make a meaningful diagnosis or 
evaluation of a child's behavior or difficulties on the basis of any 
single sign on a HFD. The total drawing and the combination of 
various signs and indicators should always be considered and 
should then be analyzed on the basis of the child’s age, 
maturation, emotional status, social and cultural background 
and should be evaluated together with other available test data 
(Koppitz, 1984, p. 2).

Furthermore both Kellogg and Betensky urge that the “art exam” be 

accompanied by psychological testing and clinical observations. The
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author is in agreement with this advice. A wholistic approach to clinical 

evaluation using all viable means insures global feedback. A wholistic 

approach is also a preventive measure protecting the evaluatee from 

being misrepresented or misinterpreted. As was shown in this research, 

a person may score on an objective written test differently that he or she 

may depict him or herself in a drawing. Both the psychological test and 

the drawing should be used simultaneously to ensure fairness.

Another concern that arises is the lack of extensive wide-spread use 

and investigation of drawings, HFDs, or self-portraits as supplementary 

data input in current literature. Perhaps a revival is called for. Teachers 

and counselors, realizing the value of the “fun art exam,” could use it as a 

motivator or enhancer of self-esteem. Teachers trained to be aware of the 

potential implications of recognizable Els could act accordingly.

As was evidenced in this study, however, a facile treatment of a 

drawing could result in more harm than good. Generalizations and easy 

categorizing are de-humanizing. Individuality must be allowed for. 

Precautionary measures must be enacted to preserve that sanctity. 

Therefore, yes, a correlation exists, but let us examine a human being in 

the full context of his/her nature. Therapists are correct in using all of 

the instrumentation to measure and evaluate, one-on-one, every aspect of 

a person's psyche.



TABLE A

1. Broken or sketchy lines

2. Poor integration

3. Shading of the face

4. S' ading of the neck

5. Transparencies

6. Tiny head

7. Large head

8. Vacant eyes

9. Side glances

10. Crossed eyes

11. Teeth

12. Omission of eyes

13. Omission of nose

14. Omission of mouth 

SEI test score

A B C D E F G H I  J K L M N O P Q R S  T U V W X %
X X X

X X

X X X X X

X X

X X

X X  X X X X X

X X

x 42

x 17

x 33 

x 13 

4 

8

33

0
8

0
0
0
0
0

60 88 72 36 66 46 76 76 88 56 24 48 86 34 44 40 60 68 48 54 50 68 70 80 —

Subject drawing analyses for Emotional Indicators (El) designated by letter, 

x — has El feature in self-portrait 

% column indicates frequency of occurence
4̂4̂
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Both draw ings have been reduced 61%.
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Name ____

S ch o o l__

G ra d e ____

A g e .------------

Sex: M __F _

Dale _____ _

Directions

On the next pages, you will find a  Nsl of statements about feelings. If a 
statement describes how you usually feel, put on X in the column 
'Like Me." If the statement does not describe how you usually feel, 
put an X in the column "Unlike Me." There are no right or wrong 
answers.
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UCto UMIICte 
Mo Me
Q  □  1. Things usually don't boiheir me.
f P  Q  2. i find il very hard to talk in front of the class.
[j~] Q  3. There ore lots of things about myself id  change if 1 could.
[7] □  M l can make up my mind without too much trouble.
(jf) Q  5. I’m a lot of fun to be with.
□  @  6. 1 gel upset easily at home.
□  0  7. 51 takes me a tong time to get used to anything new.
Qfj □  8 . I'm popular with kids my own age.
□  9. My parents usually consider my feelings.
Q  Q  10. E give in very easily.
0  □  11. My parents eiipecl loo much of me.
f^ | Q  12. It's pretty tough to be me.
□  0  13. Things are all mixed up in my life.
□  Ja ] W. Kids usually follow my ideas.
□  O '  15. I have a tow opinion of myself.
0  Q  16. There are many times when Ed like to leave home.
□  □  17. E often feel upset in school.
□  Q  18. E’m not as nice looking os most people.
0  O  19. If i have something to say, E usually say il. 
f~l V l  20: My parents understand me.
n  0  21. Most people ore belter liked than 1 am.
Q  0  22. E usually feel as  if my parenls are pushing me.
Q  □  23. I nflen gul discouraged ol school.
0  0  2M. E often wish B were someone else.
r 1 0  25. 1 can t be depended on.
0  0  26. 1 never worry about anything.
0  t S  27. I’m pretty sure of myself. 
r  J 0  28. E m easy to like.
0  0  29. My parenls and B hove a lot of fun togelher.

Short

n
(ct 1967 by W H. Freomon & Co (Published in 1901 by Consulting 
(Psychologists Press, One. All rights reserved 18 is unlawful to reproduce 
or adopt this form without wrillen permission from the Publisher.

LiCte UnOOko 
Me R3®,
6 l  D  30, fi-spend a tofl of lime daydreaming.
□  31, 1 wish 1 were younger.
□  32. 1 always do fhe righf Ihing.
□  ff1 33. E m proud of my school work.
□  ["E 34 Someone always has do flell me whol lo do.
Q  £ J  35. E'm often sorry for Ihe Ihings 1 do.
□  [_n 36. fm  never happy.
□  n  37. E m doing Ihe besl work Ihdl E can.
G  D  38. 1 can usually lake care off myself.
Q Q 39. I'm prelly happy.
□  Q 1 40. E would ralher play with children younger Ihan i am. 
[ J  □  41. E like everyone E know.
□  G  42. E like lo be called on in class.
(  ; D  ^3. I undersland myself.
u  Q  44 No one pays much allention lo me at home.
P  Q  45. E never gel scolded.
G  □  46. I'm not doing as well in school as I'd like lo.
HI O  47 * can make up my mind and slick lo il.

EQ □  48 1 really donl like being a ^

til G 49. 8 don't like lo be with olher people.
Q  G  50. E m never shy.
0  G  51 1 often feel ashamed of myself.
Q  Q  52 Kids pick on me very ofien.
0  G  53. E always tell Ihe Irulh.
G  60 54 My leachers make me feel E m nol good enough.
O  Q  55 l  don't care what happens lo me.
G  O  56 I’m a failure.
D Q 57. 1 get upset easily when I’m scolded.
□  G  58 E always know what to say to people.

Gen V n n
Total

«2

A
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APPENDIX B

Dear Parents,

I am conducting a study at your child's school concerning a relationship 
between self-esteem and portraiture. This study fulfills my requirement 
for a Master's thesis in art education. I have chosen to make this study a 
middle school project because I would like the knowledge gained through 
this research to benefit middle-school-aged children. I feel that children 
in this age group are dealing with the difficulties of transition from 
childhood to young adults. Good self-esteem is crucial in their 
development. My study will act as an information gatherer. I need to 
have your permission to include your child in this study. If you want 
your child to participate, please indicate so by signing your name and 
your child's name.

Yes, I would like to have my child participate in this study.

Your name ___ ____________ __________________

Your child's name _____________  ■ _________

No, I do not want my child to participate in this study.

Your name ■______ __________

Your child's name . ________ ;__

This portion of the consent form is to be added as an addendum.
YOU ARE BEING ASKED TO READ THE FOLLOWING MATERIAL TO ENSURE THAT 

YOU ARE INFORMED OF THE NATURE OF THIS RESEARCH STUDY AND OF HOW 

YOU WILL PARTICIPATE IN IT. IF YOU CONSENT TO DO SO, SIGNING THIS FORM 

WILL INDICATE THAT YOU HAVE BEEN SO INFORMED AND THAT YOU WILL GIVE 

YOUR CONSENT. FEDERAL REGULATIONS REQUIRE WRITTEN INFORMED 

CONSENT PRIOR TO PARTICIPATION IN THIS RESEARCH STUDY SO  THAT YOU KNOW 

THE NATURE AND RISKS OF YOUR PARTICIPATION AND CAN DECIDE TO 

PARTICIPATE OR NOT PARTICIPATE IN A  FREE AND INFORMED MANNER.
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Koppitz Tables of E ls (pp. 37, 38) APPENDIX C

T ab le 11. PerceD iago o f Boyo ShowinQ E m o tio n a l In d ica to rs  on  th e ir  IIFDo

Age S 6 7 8 9 to 11 12
Emotional ■ - 
Indicator N 123 131 134 138 134 109 105 ■52

Broken lines' 
Poor integration 
Shading, face

0
16
3

1
IS
3

0
11
0

5
7
I

11
4
1

12
6
3

23
2
0

19
0
0

Shading, body, limbo 30 35 19 12
Shading, hands, neck 17 23 11 a
Asymmetry of limbo 4 3 2 i
Slanting figure 
Tiny figure

3
5

2
3

1
4 l 3 3 3 0

Big figure 11 16 18 10 7‘ 11 11 12

Transparencies 3 6 5 2 3 7 3 °

Tiny head 
Large head*

2
18

2
30

1
" 2 3

1
14

0
18

0
11

0
14

0
6

Vacant eyes* 25 12 6 17 14 15 14
29

Glance of .eyes* 0 2 1
Cm=ad eyes 0 1 1
Tooth 6 8 n 10 9 15 8
Short arms 0 . 2 2 4 1 2 2
Lcag arms 3 5 4 1 2 1
Arms dinging 3 2 4 6 9 5 10 8
Big hands 2 4 3 0 1 0
Hands cut off 1 8 10 6 3 6
Hands hidden* 0 1 1 1 1 2
Legs together 2 .1 1 5 4 6
Genitals 5 1 1 ‘ 0 1 0
Mono ter, grotesque 1 4 0 1 1 0
Three figures 5 2 1 1
figure cut ofl* 2 3 3
Baseline* 21 27 31 30 22 24 19
Sun* 5 9 4 3 0 2 0

Clouds, rain 7 5 4 1 1 2 3 2
No eyes 2 . 1 1 1 0 0 1 0

No nose 9 10 6 0 3 3

No mouth 8 3 3 5 1 2 3

No body 11 3 2 1 0 0
No arms 5 4 4
No legs 3 2 1 3 1 1
No (eet — — — 10 4
No neck — 11 7 2

• Item tras not able to meet criteria for Em otional Indicator* and *aa therefore om itted
from list of Emotional Indies torn.

T able 12. P ercentage of Girls Show ing E m otiona l Ind ica to rs on th e ir  HFDs

Emotional ■
Ago 5 6 7 8 9 10 11 12

Indicator N 128 133 125 130 134 • 108 112 55

Broken lines' 0 0 1 2 7 15 7 5
Poor integration 16 ■ 8 4 3 2 1 1 2
Shading, face 2 1 0 0 0 0 0 0
Shading, body, limbs 25 20 11 4 4 2 4 2
Shading, hands, neck 13 20 9 6 3 1 4 0
Asymmetry of limbs 2 4 1 0 ' 1 0 0 0
Slanting figure 5 3 2 3 1 1 2 2
Tiny figure 6 3 2 1 1 0 2
Big figure 9 14 17 8 15 10 13 5
Transparencies 6 6 4 3 3 1 3 0

Tiny head 2 0 2 0 0 0 0 0
Large head* 27 28 30 36 26 16 17 16
Vacant eyes* 18 9 11 15 9 6 14 11
Glance of eyes* 2 2 4 6 5 11 10 9
Crossed e y e 1 0 1 0 1 2 1 0
Teeth 9 11 0 5 6 3 1 0
Short arms 2 8 10 10 6 3 5 2
Long arms • 2 3 2 2 1 3 1 ’ 0
Arms clinging 0 2 2 7 4 5 9 9
Big hands I 1 2 0 0 0 0 0
Hands cut off I 8 5 6 6 1 4 2
Hands hidden* 0 0 0 2 4 6 8 11
Legs together 1 2 3 2 4 3 8 13
Genitals 0 0 I 0 • 1 0 0 0
Monster, grotesque 0 1 0 0 0 1 0 2
Three figures 4 2 0 2 1 0 0
Figure cut off* 2 3 4 0 2 2 0
Baseline, grass* 18 29 35 21 20 20 16 11
Sun* 10 7 5 3 1 6 1 0
Clouds, rain 6 6 4 3 1 3 2 0

No eyes 0 0 0 0 0 0 2 0
No nose 10 5 8 8. 7 5 3 2
No mouth 9 0 0 2 1 1 3 2
No body 9 6 0 1 0 0 0 0
No arms 9 2 1 0 0 0 0 0
No legs 3 7 1 6 ■ 1 5 4 4
No feel 6 10 1 6 4 5
No neck - - - — ' 6 4 0

* Item was not able to meet criteria for Emotional Indicators and was therefore om itted
from list of Emotional Indicators.
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