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ABSTRACT

The purpose of this study was to determine the 
effectiveness of a Parent Enrichment Seminar on parents' 
perceptions of their children’s behavior and the parents’ 
perception of their competence in dealing with their 
children's behavioral problems.

The seminar presented Biblical teachings of discip
line, natural and logical consequences, reality therapy, and 
behavior modification techniques. A variety of media were 
used in presenting the above topics and the participants 
were involved in numerous learning activities.

The subjects in this study were 40 parents who par
ticipated in the seminar (experimental group), and 40 parents 
from the adult Sunday school classes of the church where the 
seminar was presented (control group).

A Pretest-Posttest Control Group design was utilized. 
The pretest was administered to the experimental group at 
the beginning of the seminar and to the control group during 
Sunday school classes. The posttest was administered during 
Sunday school classes one month later to both groups. The 
hypothesis that parents in the experimental group would 
perceive their children’s behavior significantly more posi
tively than parents of the control group was not supported, 
although parents in the experimental group did perceive



ix
their competence in dealing with their children's behavior 
problems significantly more positively than the control 
group.



CHAPTER 1

INTRODUCTION

Purpose and Overview
The purpose of this study was to assess the effec

tiveness of a new eclectic parent training seminar program 
developed by Betty Chase, Placentia, California. The Parent 
Enrichment Seminar (PES) is an eight-hour, multimedia program 
which blends Biblical teachings, natural and logical conse
quences, reality therapy, and behavior modification tech
niques. The dependent variables in the study are: (1) the
parent's perception of their children's behavior, and (2) 
the parent's perception of their competence in dealing with 
their children's behavioral problems.

While field test data indicate general positive 
parent reactions to the PES program, no scientific research 
has been done to evaluate its effectiveness. This study 
will attempt to test the effectiveness of PES in helping 
parents improve their relationship with their children.

Rationale
Rationale for Parent 
Education

Some observers believe that the American family is 
in trouble. Some go so far as to claim that the family is



no longer needed, but the majority of social and behavioral 
scientists hold that although the family is in need of help 
it is still of central importance„ Soaring divorce rates, 
increased mobility, one-parent households, and working 
mothers are cited as evidence of the decline of marriage and 
the family. However, Bane (1977) contends that the American 
family is strong, there is a larger percentage of two-parent 
families now than in colonial days, that most divorced 
people remarry, and that most of today's working mothers 
have more time for their children than yesterday's mothers 
who had to work from dawn to dark to maintain their house
holds. Mondale (1977) summarized the current conditions of 
the American family as follows:

For all its inherent strengths, families are also 
deeply affected by changing social patterns and con
ditions, by the increasing urbanization of our 
society, by increased mobility, by changes in pat
terns of work, by economic conditions, by mass media, 
and by government policies (Mondale, 1977, p. 39).

Considering the many external pressures, the strain 
on the family unit is understandable. A survey by the 
Report of the Joint Commission on the Mental Health of 
Children (1969-1970) revealed that 2,500,000 children in the 
United States have well-marked behavior difficulties. The 
survey also indicated that approximately thirty-five percent 
of the apparently normal four-year-old children have detect
able. behavior difficulties. The categories listed by the



Commission as the origins of behavioral disorders in chil
dren of all ages were:

1. Faulty training and faulty life experiences„
2„ Surface conflicts between children and parents 

which arise from such adjustment tasks as rela
tions among siblings, school, social and sexual 
development.

3. Deeper conflicts which become internalized 
within the self and create emotional conflicts 
within the child (these are the so-called 
neuroses).

4. Difficulties associated with physical handicaps 
and disorders.

5. Difficulties associated with severe mental 
disorders (such as psychoses) (p. 251).

About eighty percent of behavioral problems were related to 
the first two categories, which primarily concern training 
and relationships in the home. The Commission stipulated 
that treatment of the special problems of the twenty percent 
of the children in the last three categories required the 
services of highly trained specialists. The less severe 
problems of the children whose difficulties fall within the 
first two categories can generally be remedied through 
working with parents, social workers, and less highly trained 
people (p. 251). Considering that eight percent of chil
dren's mental and behavioral difficulties result from faulty 
training and faulty life experiences, a logical place to 
provide help for these children would be through parent 
training (Report of the Joint Commission, 1969-1970).
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Coleman (1966) found that family background affects 

both intellectual development and mental health. Many 
parents are concerned about the consequences of faulty 
child rearing practices. The parents of 40 years ago were 
usually comfortable with the child rearing methods of their 
parents. However, societal climates are changing so rapidly , 
that even the youngest of three children will live in a much 
different world than the first born (Bronfenbrenner, 1970; 
Mead, 1970) . Today's parents are becoming aware that their 
present child rearing techniques are not as practical and 
productive as they desire and are turning to parent educa
tion groups for assistance.

Historically, parent education was conceived during 
the 1880s. The Society for the Study of Child Nature, now 
known as the Child Study Association of America (Schulman, 
1957) was formed in 1888. The National Congress of Mothers, 
now known as the Parent Teachers' Association (Schossman, 
1976) was founded in 1897. The United States Children's 
Bureau established a distribution center for information on 
the care and training of children; their first booklet,
Infant Care, was printed in 1914. The Association for Family 
Living had its inception at a child study conference in 
Chicago in 1925 (Schulman, 1957). Schulman concluded that 
some form of parent study group existed in all 48 contiguous 
states in 1957.
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At present, parent training courses are mushrooming 

across the country. There are four major programs: Parent 
Effectiveness Training (PET), devised by Thomas Gorden 
(1970); Responsive Parent Training Program, a behavior modi
fication course using books such as Parents as Teachers, by 
Wesley Becker (1971), and Living with Children, by G. Pat
terson and M. Gullion (1968); Parent Involvement Program 
(PIP), an adaptation of William Glasser's reality therapy 
(1965): and Adlerian Parent Study groups, using as their 
text Children: the Challenge written by Rudolf Dreikurs 
(.1964) . The present research focuses on the Parent Enrich
ment Seminar (PES), a newly developed eclectic parent train
ing program developed by Betty Chase, Placentia, California 
which is sponsored by protestant churches.

Theoretical Rationale 
The central philosophy of PES is based on Biblical 

teachings of discipline. Four key assumptions about the 
child, which undergird the PES program, are:

1. The child is born with great potential for good 
and evil; he/she is not consciously a sinner but 
has a tendency toward evil.

2. The child is born without knowledge; he/she is 
not sufficiently aware of sinfulness or how to 
lead a good life. '



3. The child is born with a capacity to learn.
4. It is the responsibility of the parents to teach,

train and discipline the child.

The role of the parent in the home is to redirect 
the child from the natural inclination to misbehave toward 
appropriate behavior based on the ten commandments recorded 
in the Book of Exodus and the teachings of Christ in the 
New Testament. The goal of the parent is to teach the child 
to engage in profitable tasks, obey those in authority, and 
build self-esteem in the child.

The PES program distinguishes between discipline 
(instruction or training to correct misbehavior and to 
develop responsible behavior) and punishment (penalty in
flicted on an offender). Several methods of discipline are 
presented, including natural and logical consequences.
Other disciplinary techniques are based on Skinner's instru
mental conditioning theory using rewards as a reinforcer of 
acceptable behavior and aversive stimulus (e.g., spanking) 
in order to extinguish defiant behavior.

/
Statement of the Problem 

There is a need for continued improvement, both in 
the quality and quantity of parent education research. 
Research to date gives both positive and negative indications 
that parent study groups are beneficial to participants.



Whereas most studies explore the attitudes of mothers only, 
the PES study explores the attitudes of both mothers and 
fathers. The. existing research studies are based on study 
programs with several sessions scheduled over several weeks. 
The PES study evaluates a one-day, eight-hour seminar.
There are thought to be a number of parents who would attend 
a one-day seminar who would not attend a multi-session pro
gram.

Methods of Investigation 
The pretest and posttest used for both the control 

and experimental group was comprised of the following meas
uring instruments: (1) Parental Assessment of Child Behavior,
(2) Parent Competence Index (Keener, 1980), and (3) Rate Your 
Parenting Problems (Keener, 1980) (Appendix A). The pretest- 
posttest control group design (Campbell and Stanley, 1963) 
was used. The pretest was administered during the week of 
the seminar and the posttest was administered during the 
fourth week after the seminar to determine: (1) if the
parents who participated in the PES program perceived their 
children's behavior significantly more positively than the 
parents of the no-treatment control group; and (2) if the 
parents who participated in a PES program perceived their 
competence in dealing with their children's behavior more 
positively than the parents in the control group.



Assumptions and Limitations 
The present study was conducted under the assump

tions:
1. That the church from which the control and experi-

I

mental groups were drawn is representative of other 
evangelical churches of similar size.

2. The variables were normally distributed.
3. The rating scales produced interval-level data.

These research findings must be considered in rela
tion to the number of people tested, and the specific time
period and location in which the tests were administered.
The 80 people used in evaluating the PES were from the Evan
gelical Free Church, Fullerton, California, a church of 
approximately 3200 members located in the densely populated 
urban area of Orange County, California. One of the mini
sters On the staff of the Fullerton Evangelical Free church 
devotes his full time to family ministries. The subjects 
tested experienced a ceiling effect which affected the amount 
of change experienced as a result of participating in thd 
Parent Enrichment Seminar. This ceiling effect is possibly 
the result of the ongoing program provided for families.



CHAPTER 2

REVIEW OF LITERATURE

Parental Style Research 
PES trains parents to use a variety of disciplinary 

techniques drawn from four major training programs: Respon
sive Parent Training, a behavioral model; PIP and Adlerian 
parent study groups, interaction models, and PET, a communi
cation model. The seven methods presented are communication, 
logical consequences,- natural consequences, reinforcement, 
extinction, (used in an operational science), spanking, and 
imitation.

There have been few comparison studies of the major 
parent education programs. Brown (1976), investigated four 
major programs, and found that they all have several things 
in common:

1. They use the same group techniques, the most often 
used being role playing.

2. Participating parents feel less helpless after learn
ing new techniques.

1. Extinction as used by Chase (1971) refers to a. 
method of discipline. The more traditional use of the term 
refers to a return of a behavior to its baseline frequency 
following cessation of reinforcement.

9
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3. Parents recognize that their problems are not unique.
4. All four programs agree that everyone would be better 

off if parents would start treating children with the 
respect and courtesy they accord other adults.

Noble (1977) evaluated a PET and an Adlerian parent group to 
assess the change in chiId-rearing attitudes. Results indi
cated no significant difference between the two experimental 
treatments. However, results indicated that parents in both 
treatment groups changed significantly (p = .01) on their 
expressed attitude toward the use of controlling techniques. 
The results appear to indicate that the two programs may have 
many basic principles in common. The research findings of 
other comparison studies of parent education programs sug
gest that models based on various theories are equally effec
tive (Toto, 1973; Freeman, 1975; Frazier, 1974; Hanley,
1974; Larson, 1972; Reiswig, 1973). Therefore, another 
variable, the parenting style, may be as important as dis
ciplinary methods in child rearing.

An important objective of PES is to help parents 
improve relationships between themselves and their children. 
It places a great deal of emphasis on parenting style. Early 
studies of child-rearing techniques contrasted authoritarian
ism and permissiveness, and generally came up with the con
clusion that authoritarianism leads to negative outcomes and
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permissiveness leads to positive outcomes (Longstreth, 19,74).
A second dimension was added to the study of child-rearing 
techniques by Longstreth and Rice (1964) and Longstreth, 
Shanley and Rice (1964) to add further understanding of 
parental practices. Parents were rated by their teen-age 
boys as authoritarian and loving, authoritarian and reject
ing, permissive and loving, or permissive and rejecting.
The main findings were:

1. High parent identification was associated with 
parents described as authoritarian and loving; 
practicing control in a concerned way.

2. Well-adjusted boys described their parents as authori
tarian and loving, while aggressive and underachiev
ing boys described their parents as permissive and 
more rejecting.

3. Well-adjusted boys obtained higher parent identifi
cation scores than the other two groups.

A study of both boys and girls of preschool age 
(Baumrind, 1971) was congruent with the Longstreth study.
Spock (1957, p. 2) put in the second edition of his book 
Baby and Child Care, "a great change in attitude has occurred 
and nowadays there seems to be more chance of a conscientious 
parent's getting into trouble with permissiveness than 
strictness." Baumrind (19 78), in discussing parental
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discipline patterns, stated that until the 1940s in America, 
most parents believed that by maintaining order within the 
family they were upholding a higher order to which they, too, 
submitted. Behaviorists and traditionalists stress both the 
need for learning and the duty of parents to make uncompro
mising demands of the children. A parent or educator does 
not, however, have to choose between permissive and authori
tarian discipline. In describing permissive and authoritar
ian parental patterns, Baumrind stated:

The permissive prototype of adult control requires 
the parent to behave in an affirmative, acceptant, 
and benign manner towards the child's impulses and 
actions. The permissive parent sees himself or herself 
as a resource for the child to use as he wishes, but 
not as an active agent responsible for shaping and 
altering the child's ongoing and future behavior.
The immediate aim of the idealogically aware permis
sive parent is to free the child from restraint as 
much as is consistent with survival. Some permissive 
parents are very protective and loving, while others 
are self-involved and offer freedom as a way of evading 
responsibility for the child's development.
The authoritarian parent values obedience as a virtue 
and favors punitive, forceful measures to curb self- 
will at points where the child's actions or beliefs 
conflict with what the parents think is right conduct.
The authoritarian parent believes in keeping the child 
in a subordinate role and in restricting his autonomy, 
and does not encourage verbal give and take, believing 
that the child should accept a parent's word for what 
is right. Authoritarian parents may be very concerned 
and protective or they may be neglecting (Baumrind,
1967, p. 239).

In studies of preschool children (Baumrind, Baumrind and 
Black, .1967), a pattern of discipline was identified called 
"authoritative control" which they, described as:
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The authoritative parent attempts to direct the 
child's activities in a rational issue-oriented man
ner. He or she encourages verbal give and take, 
shares with the child the reasoning behind parental 
policy, and solicits the child's objections when 
the child refuses to conform. Both autonomous self- 
will and disciplined conformity are valued by the 
authoritative parent. Therefore, the parent exerts 
firm control when the child disobeys, but does not 
hem the child in with restrictions. The authorita
tive parent enforces the adult perspective, but 
recognizes the child's individual interests and 
special ways. Such a parent affirms the child's 
present qualities, but also sets standards for future 
conduct, using reason as well as power and shaping 
by regimen and reinforcement to achieve parental ob
jectives, but this parent does not base his or her 
decisions on group concensus or the individual child's 
desire (Baumrind, 1967).

The PES program attempts to help the parent identify 
his/her style of parenting and strive to achieve that authori
tative style. Discipline is defined as guiding, supervising, 
and educating a child. Its goal is to train for correction 
and to develop self-control in the child. Discipline 
focuses on future correct deeds and is carried out with an

-  . ■ i . '

attitude of love and. concern by the parent. This is con
gruent with the authoritative parenting style identified by 
Baumrind (1967). Punishment is defined in the PES program 
as infliction of a penalty for an offense focused on past 
misdeeds, which is administered with hostility and frustra
tion by the parent. Thus, punishment is equated with the 
authoritarian style of parenting. Becker (1963) concludes:

Research has tended to focus initially on extreme 
practices. The majority of parents do not fall at
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these extremes and typically use a large variety 
of mixed procedures in discipline. There are prob-- 
ably many routes to being a "good parent" which 
vary with the personality of both the parents and 
children and with the pressures in the environment 
with which one must learn to cope (Becker, 1963, 
p. 202).

Brown (19 76) stated that any one set of techniques gets 
tedious. PES advocates that authoritative style parenting, 
firm control with warmth, can be successfully used with a 
variety of discipline methods or techniques.

Discipline Methods:
Definition and Comparison

Communication: A preventive method in which exchang
ing opinions or thoughts is used to meet a need or delay or 
discard a want. It is sharing- information with another 
person in such a way that he understands what you are saying 
(Chase, 1978). In contrast to PET, PES does not emphasize 
the communication of feelings and the resolution of conflict 
by training the participants in the use of "I" statements 
and reflective listening, as taught by Gordon (1970).

Logical consequences: Planning a negative consequence 
that is related to the misbehavior (Chase, 1978). According 
to Grey (19 72), using logical consequences involves the fol
lowing criteria:

1. The consequences must be related to the misbehavior.
2. A choice should be given whenever possible.
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3. Don't tell the child what the consequences will be 

in advance.
4. If the voice is friendly, the consequences are often 

more effective.
5. Don't say, "I told you so."

Reinforcement: Strengthening or reinforcing actions 
so that they are more likely to be repeated in the future 
(Chase, 1978).

Extinction: Not rewarding a negative behavior so that 
it will be eliminated (Chase, 1978) (see footnote, page 9).

Reinforcement and extinction are procedures of using 
rewards and punishments to produce behavior modification 
advocated by Becker (1971) and Bandura (1963). An Extin
guisher can be either the use of an aversive stimulus or 
not rewarding a negative behavior. Becker (1971) calls the 
aversive stimulus a punisher.

Spanking: Physical pain, applied appropriately and 
with the right attitude (Chase, 1978).

Spanking is used as an aversive stimulus and is 
classified as a form of punishment by Becker (1971) and 
Bandura (1963), whereas Chase (1978) terms it as discipline.

Imitation: Following parents as a model or example 
(Chase, 19 78). Although Bandura (1977) shares many basic 
convictions with most behavior!sts (e.g., John B . Watson and
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B . F. Skinner) he disagrees on the role of imitation in 
personality development. The importance of modeling effects 
has been carefully explored in a series of laboratory experi
ments by Bandura (1963). The models provided the child were 
demonstrated to be very potent in shaping the child's beha
vior. Bandura, Ross and Ross (1961) found that children 
chose a successful leader as their model regardless of the 
form of behavior he employed to obtain the rewarding outcome. 
According to Bandura (19 77) the main reason a child learns 
from seeing or hearing a model is that the information he 
thereby acquires helps him/her decide how the observed beha
vior might hinder or help his/her needs on some future occa
sion. In Bandura's (1977) Social Learning Theory, he states 
that a child's conscience or moral values are not inborn; 
his/her character is learned. Briggs (1970) stated that, 
for most children, parents are the most significant others 
with regard to social learning; therefore, if child behavior 
is learned largely from the parents, it is assumed that 
change in parent behavior could contribute to more effective 
learning on the child's part.

RES trains the participants in the use of a variety 
of techniques to be used with authoritativeness, placing 
emphasis on the importance of the parents as models for 
their children.
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Parent Education Groups:

Current Research
The literature reviewed focuses on the effects of 

study groups upon child-rearing attitudes and behaviors. 
Brim (1965) concluded, prior to 1959, less than twenty-four 
studies qualified as substantive research, and the results 
obtained from these were inconsistent and inconclusive. 
Studies of the effects of parent education have remained 
minimal, although studies in the field of child development 
have increased.

A survey by Sutton and Adams (1977) of two major 
resources, Educational Resources Information Center and 
Psychological Abstracts for the years 1966 through 1976, 
yielded twenty-three studies which met the following cri
teria:

1. The study did not include parents of children who 
displayed serious behavioral problems.

2. The parent education program was designed for group 
participation.

3. The study had a research component.

This review covers research of parent education 
groups adhering to unified theories based on: Behavior 
Modification, Reality Therapy, Client-centered Therapy, and 
Adlerian Theory. These models have been divided according
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to the central goal of the theory: behavioral, communica
tion, interaction and the eclectic models„

The major behavioral program is the Responsive Parent 
Training Program in which parents study handouts such as 
Parents Are Teachers by Becker (1971) and Living With Chil
dren by Patterson and Gullion (1968). Morreau (1972),
Eyberg and Johnson (1974), and Johnson and Christensen (1975) 
reported that parents changed their attitudes favorably 
toward their children after being trained in behavior manage
ment. Kuhlman (1973) evaluated the effect of behavioral 
parent training on how parents and children perceived their 
interrelationships. The results indicated that both parents 
and children viewed their interrelationships more positively 
than before the training. Clark (1975) showed that knowl
edge obtained in the behavior modification program causes a 
change in the parents' attitude toward their previous proce
dures of child-rearing.

Gordon's (1970) book includes a complete model for 
effective parent-child relationships which stresses communi
cation skills and conflict resolution. The training course 
is called Parent Effectiveness Training (PET). Stearn (1971) 
reported that parents who completed PET became more democratic 
and their children increased in self-esteem. Lillibridge 
(1972) found that after completing a PET course:
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1. Parents became more accepting of their children.
2. Parents significantly gained confidence in their 

parental roles.
3. Parents trusted their children more and had a better 

understanding of parent-child relationships.
4. The children in the study perceived their parents 

to be more accepting of them.

Hanley (1974) found similar results, but the parents' in
crease in trust, confidence, and understanding of parent- 
child relationships was not statistically significant. 
However, Hanley (1974) listed these generally observable 
conclusions:

1. PET helps parents to be more accepting of their 
children's behavior.

2. It helps parents to communicate more clearly with 
their children.

3. Parents completing the PET course allow increased 
autonomy to their children.

The research studies of Adlerian training groups have 
been contradictory. A number of studies have resulted in 
negative findings. Kamali (1968) evaluated the effects of 
a course in Adlerian principles on the attitudes of the 
parents taking the course. He found that both married women
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without children and single women were more receptive to new 
ideas about child-rearing than were mothers with children. 
Haley (1963) and Steed (1971) found no significant changes 
in parental attitudes or childrens' perception of parental 
attitudes at the conclusion of an Adlerian counseling pro
gram. Steed's study was replicated by Essig (1971) with a 
correction factor for sibling behavioral reversal which 
showed significant behavior change in predicted directions. 
Swenson (1970) compared an Adlerian parent discussion group 
with an eclectic film discussion group for changes in par
ental attitudes, children's adaptation to school as rated by 
their teachers, and children's level of adjustment as rated 
by their parents. The only Significant change was in the 
teacher's ratings of one group of pupils in the "middle 
level of adaptation to school." Laine's (1974) study on the 
impact of an Adlerian parent group on parental attitudes 
toward school indicated that parental attitude did not change. 
Croake and Burness (19 76) found no statistically significant 
difference between the experimental and control groups in 
parents' perception of their children's disturbing behavior. 
MaHoney (1975), in a study of parental disciplinarian atti
tude and overprotectiveness, discovered that these factors 
did not change significantly as a result of Adlerian parent 
study group participation.
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Positive changes in parents' attitudes toward their 

children's behavior were found in several Adlerian parent 
training program studies. Platt (1971) explored the effects 
of Adlerian counseling and consultation with children, par
ents, and teachers on behavior changes in children as per
ceived by their parents and teachers. The study revealed 
that parents perceived positive change in all children of 
the experimental group. The teachers reported positive 
change in all but two of the children. Runyan (1973) found 
positive changes in the parental attitudes of those who 
participated in a parent study group used with children with 
several reading and adjustment problems. Berrett (1973) 
studied the effects of an Adlerian parent study group of 
mothers of both hearing-impaired and non-hearing-impaired 
children. The mothers who participated in the study group 
reported fewer occurrences of children's bothersome behavior 
than the parents of the control group. Frazier and Matthes
(1975), Freeman (1975), and Solem (1978) found a significant 
positive change in parents' perception of their children's 
behavior.
i Significant changes in parental attitudes toward the

adult-chiId relations after participation of the parents in 
Adlerian study groups were found by Hillman and Perry (19 75), 
Freeman (1975), and Croake and Glover (1977). Fears (1976)
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investigated the effectiveness of six Adlerian study groups. 
He found:

1. Parents' attitudes and behavior were effectively 
changed after four Adlerian sessions.

2. Parents perceived changes in their children's beha
vior as a result of implementing Adlerian methods in 
the home.

3. Parents reported that they experienced less agreement 
with the spouses regarding child-rearing techniques 
following study group participation.

DeGrado (1970) compared the effects of participation in 
parent study groups on selected attitudes of parents of pre- 
adolescents and the parents of adolescents. He found that 
parents of pre-adolescents had significantly more attitudi- 
nal changes than the parents of adolescents.

McKay (1976) studied the effects of mothers' parti
cipation in a Systematic Training for Effective Parenting 
(STEP) program— an Adlerian-based parent study group using 
communication training— on the mother's perception of their 
child's behavior and observed verbal behavior of the 
mother's interaction with the child. Significant positive 
changes in the mothers' perception of the children's behavior 
were found, but no significant change in the mothers' verbal 
behavior was found. Goula (1976) studied the effect of
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Adlerian study groups with and without communication train
ing on the parents' assessment of the children's behavior 
and the mothers' verbal behavior. There were no significant 
differences found between the two groups. Bauer (19 78), in 
a study of STEP, found a change in the parents' perceptions 
of their interactions with their children but that it is not 
generally effective in changing parental self-concepts. In 
this study's comparison between the Dreikurs program and 
STEP, it was found that these two programs are equally 
effective. Sellick (1979), in his study of three modalities 
for Adlerian parent study groups, found all three were effec
tive in changing mothers' attitudes toward their target 
child's behavior.

Downing (1972) developed a parent education program 
based on a combination of Adlerian, Rogerian, and behavioral 
principles. Parents who participated in the program showed:

1. Significant increase in the expression of trust and 
respect for their children.

2. Increased confidence in their child-rearing practices.
3. The use of less controlling techniques in child- 

rearing.

There are several limitations in the studies that 
have been cited. Downing (19 72), Runyan (1973), Barrett 
(1973) and Frazier and Matthes (1975) used non-equivalent
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control groups. Since the participants in these studies 
were not chosen randomly, there is the possibility that 
critical differences existed that were not revealed by the 
pretest such as interactions between selection factors and 
maturation, history and testing. The results are not as 
generalizable as they would have been if equivalent groups 
had been used. Hillman and Perry (1975), Swenson (1970) , 
and Laine (1974) used no control groups. Without a control 
group, it is difficult to establish whether these experi
mental treatments were the prime factor determining the dif
ferences that occurred between the pretest and the posttest. 
Therefore, these studies fail to control the threats to 
internal validity such as changes in history, maturation, 
testing effects, changes in instrumentation and statistical 
regression. Freeman's (1975) posttest or case study design 
had a total absence of control; therefore, all threats to 
internal validity were present. The only purpose this study 
served is preliminary information for mote thorough investi
gation.

There is a dearth of parent program comparison evalu
ation studies in terms of costs, degree of change, and long
term effects across a wide range of socio-economic levels.
The need exists for replication of current studies, more 
studies of eclectic programs, and the inclusion of more 
fathers in the studies.
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The PES study explored the attitudes of both mothers 

and fathers and used an equivalent control group. The 
eclectic studies of McKay (1976), Downing (1972), Goula
(1976), and Bauer (1978) are based on study group programs 
with several sessions scheduled over several weeks. The 
PES study assessed a one-day, eight-hour seminar. It is 
probable that there are a number of parents, especially 
fathers, who would attend a one-day seminar who would not 
attend a multi-session program.



CHAPTER 3

METHODS

Subject Selection and Sampling Procedure 
This research project was made possible through the 

cooperation of the Fullerton Evangelical Free Church, 
Fullerton, California. The hypotheses tested were: (1) that
parents who participate in a PES program will perceive their 
children's behavior significantly more positively than the 
parents of the no-treatment control group; (2) that parents
who participate in a PES program will perceive their compe
tence in dealing with their children's behavior more posi
tively than the control group.

The pretest was administered to all participants in 
the experimental group at the beginning of the Parent Enrich
ment Seminar held at the Fullerton Evangelical Free Church 
March 7, 1981. The same test was administered to parents 
in the adult classes of the Fullerton Evangelical Free 
Sunday School, the control group, at the beginning of the 
classes March 8, 1981. The selection of both the experi
mental and control group from the same church insured that 
the two groups were reasonably similar and that the entire 
sample was representative of the entire population, all

26
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parents attending the Fullerton Evangelical Free Church, 
from which they were drawn.

The posttest was administered to those in the 
experimental group who were present in Sunday school 
classes, and to the parents from which the control group 
was selected during Sunday school classes, April 5, 19 81. 
Forty (70%) of the 57 PES participants who took the pretest 
returned the posttest.

The control group was selected by the stratified 
sampling method. The experimental group subjects were 
divided according to the following variables: couples, 
mothers whose spouses did not participate, fathers whose 
spouses did not participate, and single parents, to deter
mine the appropriate number of subjects to select from each 
subgroup of the sampling frame for the control group. The 
sampling frame for the control group composed of parents who 
took both the pretest and posttest during Sunday school 
classes was arranged in corresponding subgroups. A random 
number was selected, then every nth subject was selected 
from each subgroup to obtain the appropriate number. The 
two groups of 40 subjects each were composed of couples,
18 mothers without spouses, 5 fathers without spouses, and 
3 single-parent mothers.



Research Design 
The Pretest-Posttest Control Group Design was used 

in this study (Campbell and Stanley, 196 3). Figure 1 
illustrates the design.

Experimental Group °1 X °2

Control Group °1 °2

Figure 1. Pretest-Posttest Control Group. Design.
—  0j=Pretest; 02=Posttest; X=Treatment 
(independent variable).

Research Procedures 
Pretest and posttest measures consisted of the 

following instruments: (1) Parental Assessment of Child
Behavior (Keener, 1980); (2) Parent Competence Index (Keener,
1980); and (3) Rate Your Parenting Problems (Keener, 1980) 
(Appendix A). The posttest was given to both the experi
mental and control group during the fourth week after the 
seminar. .

The stimulus, or treatment, was the 8-hour seminar 
held on Saturday. The treatment procedures involved specific 
topics for each block of time, various kinds of materials, 
and a variety of activities for the participants. The 
seminar included:



1. God's promises to parents (parent responsibility 
and the benefits of good discipline).

2. Definition of discipline.
3. Know your child (each child is unique; parents 

should be sensitive to his/her child as a person).
4. Consistency through rules:

a. The characteristics of a good rule.
b. How to establish effective rules.

5. Building good attitudes about chores in children.
6. Seven methods of discipline: communication, spanking, 

logical consequences, natural consequences, rein
forcement, extinction (see footnote, page 7), and 
limitation.

7. How to develop self-control and responsibility in 
your child.

8. Dealing with sibling rivalry.

(See Appendix B for the outline of the objectives and pro
cedures of the sessions.)

This study measured the parents' perception of 
children's behavior, but did not provide for the observation 
of the children's behavior. Therefore, conclusions about 
actual children's behavior cannot be drawn from this study.

To insure validity, the measurement instruments were 
judged by three persons familiar with the PES program. The
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three judges were asked: (1) if the items in the measure
ment instruments do indeed measure the problems the PES 
deals with; (2) to suggest any additions; and (3) to suggest 
any deletions. The three, who judged the measurement in 
instruments independently, agreed 100% that they' do measure 
the problems PES deals with and they offered no additions 
or deletions. The tests are composed of children's behavior 
problems and sources of conflict found by Dreikurs and Gray 
(1970), Dobson (1974), and Naramore (1972) in their coun
seling with families.

The use of the control group controlled the follow
ing threats to internal validity— history, maturation, 
testing, instrumentation, and selection bias.

The following external variables might have affected 
the results of this study in regard to its generalizability:

1. The history of each parent's experience with similar 
programs.

2. Only one parent taking the training as compared
with the parent whose spouse also took training.

3. Some parents of the control group may have read
parent-child materials, attended lectures on child 
training techniques, etc. between the pretest and 
the posttest.

4. The experimental group self^selected themselves 
into the training program; however, the control
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group was an equivalent group on key structural 
variables.

This evaluation research had the advantage of all 
experimental studies--the idolation of the experimental 
variable. Because of its limited scope, it would be possible 
to replicate the experimental several times, utilizing sev
eral different groups of subjects. The replications would 
strengthen confidence in both the validity and the general!- 
zability of the findings.



CHAPTER 4 

FINDINGS

The mean scores and standard deviations for all 
items are presented in Table 1. Examination of the means 
shows a definite ceiling effect. The highest mean on any 
item of the pretest for the Experimental Group was 3.1 on 
a scale of 1 (no problem) to 7 (excessive problem). Since 
no item was rated at the mid point (4), not much improvement 
could be expected between the pretest and the posttest.
There were only 7 of the 57 items with means between 2.9 
and 3.2, 35 were betweeh 1.9 and 3.0, and 15 were under 2.0.

The highest mean for the Control Group was 3.1.
There were 3 scores between 2.9 and 3.2, 31 between 1.9 and 
3.0, and 23 below 2.0.

In the Experimental Group, the means of 54 of the 
57 scores moved in a positive direction on the posttest.
In the Control Group posttest, 41 scores moved in a positive 
direction, 1 remained the same, and 15 moved in a negative 
direction. The pretest scores indicated slightly more 
problems for the Experimental Group than the Control Group, 
but the differences were insignificant overall. Therefore, 
the two groups were considered equivalent.

32
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Table 1. Means and standard deviation of scores and Rate 

Your Parenting Problems index (RYPP).

E
C

Group 
Experimental, n = 
— Control, n = 40

40
T-test Prob. 
(one-tailed)Item Pretest Posttest

1. E X = L. 775 X = 1.775
S.D. = 1.121 . S.D. = 1. 330

C X 1.775 X = 1.650
S.D. = 1.349 S.D. = 1.075 p — .27

2. E X = 2.650 X = 2.375
So Do = 1.312 S.D. = 1.314

C X = 2.350 X = 2.225
S.Do = 1.424 S.D. = 1.250 p = .29

3. E X = 1. 821 X = 1.667
S.D„ = 1.211 S.D. = 1.383

C X = 1.700 X = 1.625
S.D. = 1.018 S.D. = 0.897 II u>

4. E X = 3.025 X = 2.275
S.D. = 1.732 S.D. 1.448

C X = 2.825 X = 2.900
S.D. = 1.781 S.D. = 1.446 p = .05*

5, E X 3.075 X 2.700
S.D. = 1.309 S.D. = 1.285

C X = 2.675 X = 2.650
S. D . = 1.248 S.D. = 1.167 p = .05*

6. E X = 2.925 X = 2.525
S.D. = 1.439 S.D. = 1. 377
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Table 1. —  Continued.

Item

Group
E = Experimental, n = 40 

C = Control, n = 40
Pretest Posttest

T-test Prob. 
(one-tailed)

C X = 2.282 X = 2.275
S.D. = 1.234 S.D. .= 1.176 P = .05*

7. E X = 3.025 . X = 2.625
S.D. = 1.672 S.D. 1.409

C X = 2.725 X 2.525
S.D. = 1.414 S.D. 1.320 P = .21

8. E X = 2.775 X = 2.550
S.D. = 1. 747 . S.D. = 1.632

C X = 3.000 X = 2.775
S.D. = 1. 376 S.D. = 1.625 P = . 37

9. E X = 2.154 X = 2.050
S.D. = 1.268 S.D. = 1.260

C X = 1.795 X = 1.925
S.D. = 0.894 S.D. = 0.971 P = .23

10. E X = 1.750 X = 1.487
S.D. 1.127 S.D. = 0.997

C X = 2.525 X = 2.500
S.D. = 1.585 S.D. = 1.519 P = .11

11. E X 2.000 X = 1.897
S.D. = 1.654 S.D. = 1.619

C X = 1.821 X = 1.675
S.D. = 1.393 S.D. — 1.347 P = .50
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Table 1. —  Continued.

Group
E = Experimental, n = 40 

C = Control, n = 40
—  -- —----- — —--—-- ----------  T-test Prob.

Item Pretest Posttest (one-tailed)

12. E X = 2. 305 X =r 2.154
S.D. = 1.760 S.D. = 1.514

C X = 2.211 X 2.225
S.D. = 1.298 S.D. = 1.476 _ p = .09

13. E X = 2.400 X 2.125
S.D. 1.317 S.D. — 1.137

C X 1.900 X 1.950
S.D. = 0.955 S.D. = 1.061 p =  .09

Total E X = 31.550 X = 28.325
S.D. = 11.158 S.D. = 10.745

C X = 29.250 X = 28.900
S.D. = 9.500 S.D. = 10.961

*p < .05
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In order to assess the nature and magnitude of 

pretest and posttest changes for the Experimental Group 
compared to the Control Group, difference scores were 
calculated for each item in both groups, and a T-test 
applied to the resultant difference scores on an item-by- 
item basis. The T-tests revealed a significantly positive 
change (p = .05) in 3 items of the RYPP (see Table 2). The 
3 items were: eating habits, behavior at the table (manners), 
and eating at restaurants. Participants in the PES per
ceived that their children's behavior in activities involving 
eating caused less conflict than the children of parents in 
the Control Group as measured by the posttests. Two addi
tional activities were rated more positively at posttest by 
the Experimental Group, although the differences only ap
proached significance (p = .09). These items were playing 
with siblings and playing with friends. This indicated that 
the parents who participated in PES perceived their children 
as having less conflict with friends and siblings than the 
parents of the Control Group.

The T—tests of the PACEI revealed that the PES 
parents assessed their children's quarreling as less of a 
problem (p =. .06). In addition to the finding stated above, 
other items on the PACEI which were rated as significantly 
more positive were: excessive questioning (p = .01). stealing
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Table 2. Means, standard deviation, and one-tailed t-test 

probabilities of scores on Parent Assessment of 
Child Behavior Index (PACEI).

. Group
E = Experimental, n 40

c = Control, n = 4 0
M * 4— q  4— T> Va-L O  LL ir v-z XJ o

Item Pretest Posttest (one-tailed)

1. E X = 2.900 X = 2.375
S.D. = 1.945 S.D. = 1.480

C X 2.974 X = 2.800
S.D. = 1.693 S.D. = 1.539 p = .06

2. E X = 3.050 X 2.875
S.D. = 1.880 S.D. = 1.453

C X = 3.175 X = 2.725
S.D. '= 1.583 S.D. = 1.552 p =  .20

3. E . X = 2.675 X - 2.450
S.D. = 1.526 S.D. = 1.358

C X = 3.175 X 2.725
S.D. = 1.56 7 S.D. = 1.467 p = .23

4. E X = 2.250 X = 1. 750
S.D. = 1.463 S.D. — 1.127

C X = 1.825 X = 1. 875
S.D. 0.945 S.D. = 1,223 p =  .01*

5. E X = 1. 846 X = 1.875
S.D. = 1.182 S.D. = 1.137

C X = 1.450 X = ' 1.462
S.D. = 0.846 S . D. = 0.720 p =  .33

6. E X = 1.675 X = 1.077
S.D. = 1.421 S.D. = 0.270
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Table 2. —  Continued.

Group
E = Experimental, n 40

C = Control, n = 40
rn _  4— c 4- *D t" f~\ K•L u* w  b  L, Jr XT UX-/ o

Item Pretest Posttest (one-tailed)

C X - 1.175 X = 1.100
S.D. = 0.675 S.D. 0.304 II o H

7. E X = 2.100 X = 1.615
S.D. = 1.317 S.D. = 1.138

C X = 1.775 X = 1.600
S. D. = 1.121 S.D. = 0.955 p = .06

8. E X = 2.175 X 1.925
S.D. = 1.796 S.D. = 0.997

C X 2.125 X - 1.923
S.D. = 1.159 S.D. = 0.957 p = .50

9. E X = 2.225 X 2.050
S.D. 1.423 S.D. 1.061

C X =' 2.225 X 1.925
S.D. = 1.121 S.D. = 1.118 p =  .29

10. E X = 2.100 X = 1.925
S.D. 1.236 S.D. 0.888

C X = 2.025 X 1.900
S.D. = 0.947 S.D. = 1.057 p =  .40

i—
1 

I—
1 E X = 3.000 X .= 2.525

S.D. 1.519 S.D. = 1.552
C X = 2.600 X 2.500

S.D. =• 1.646 S.D. = 1.519 T) II o \D
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Table 2. —  Continued.

Group.
E = Experimental, n = 40

C == Control, n = 40
J. L- c  £d L. Jr X  UX) o

Item Pretest Posttest (one-tailed)

12. E X = 3.0 77 X = 2.625
S.D. 1.826 S.D. = 1. 372

C X = 2.275 X = 2.225
S.D. 1.320 S.D. = 1.187 p = .10

13. E X = 2.650 X = 2.150
S.D. = 1.688 S.D. = 1.406

C X = 2.359 X = 2.025
S.D. = 1.42 3 S.D. = 1.209 p — .22

14. E X 2.250 X = 2.000
S.D. = 1.354 S.D. = 1.219

C X = 2.350 X = 2.175
S.D. = 1. 312 S.D. = 1.448 p =  .38

15. E X = 2.175 X = 2.025
S.D. = 1.299 S.D. = 1.121

C X = 2.050 X 1.975
S.D. = 1.108 S.D. = 1.187 p =  .37

16. E X = 1.846 X = 1.475
S.D. = 1.288 S.D. = 0.716

C X = 1.615 X 1.825
S.D. = 1.091 S.D. = 1.217 II o to

17. E X = 2.564 X = 2.150
S.D. = 1.774 S.D. = 1.122
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Table 2 = —  Continued.

Group
E = Experimental, n = 40

C = Control, n = 40
HI _  4— f \ o  4--1* o  irjOOiJ o

Item Pretest Posttest (one-tailed)

C X = 2.475 X = 2. 075
S.D. = 1. 320 S.D. = 1.309 p = .43

H 00 E X 2.179 X = 1.750
S.D. = 1. 315 S.D. 0 . 840

C X = 1. 875 X = 1.875
S.D. 1.017 S.D. 1.017 p = .02*

19. E X 2.051 X = 1.650
S.D. =' 1. 356 S.D. = 1.167

C X = 1.950 X 1.750
S.D. = 1.260 S.D. = 1.032 p = .29

20. E X = 2.2 31 X = 2.400
S.D. = 1.547 S.D. - 1.566

C X = 2.175 X = 1.800
S.D. 1.430 S.D. = 1.159 p = .04*

21. E X = 2.525 X 2.025
S.D. = 1.853 S.D. = 1. 330

C X = 2.100 X = 1.925
S.D. =" 1.277 S.D. = 1.185 p = .11

22. E X =5 2.256 X = 1.600
S.D. = 1.860 S.D. = 0.900

C X = 1.923 X = 1.750
S.D. = 1.244 S.D. = 1.149
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Table 2. —  Continued.

Group
E = Experimental, n = 40 

C = Control, n = 40
—----- — •— —  ------------- -— -— —  T-test Prob.

Item Pretest Posttest (one-tailed)

Total E X = 51.350 X = 44:225
S.D. = 20.412 S.D. = 13.281

c X = 47.450 X = 43.850
S.D. = 15.424 S.D. — 17,782

*p < .05
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(p = =01), lying (p = =06), unpleasantness (p = .02), tear
fulness (p = .02), independence (p = .04), and being a 
smart aleck (p = .04).

It is interesting to note that the T-tests revealed 
that the PES parents reported more competence in dealing 
with quarreling (p = .01) as measured by the PCI (see Table 
3), as well as reporting a significant change in their 
perception of the children's quarreling reported above. The 
other items attaining significance in the area of parent 
competence in dealing with problems were: excessive ques
tioning (p = .06), stealing (p = .08), being noisy (p =
.004), defiance (p = .02), boisterousness (p = .01) tear
fulness (p = .02), and being a smart aleck (p = .03).

An analysis of covariance of the RYPP was conducted 
in order to determine the effect of the treatment on parental 
perception of their children's behavior in activities that 
are a source of some conflict in most homes. The analysis 
of covariance measures the effect of pretest scores on the 
posttest scores, as well as being in one group or the other. 
It was found that the pretest scores had a statistically 
significant effect on the posttest scores (see Table 4).
The Experimental Group had a pretest mean of 31.55 and a 
posttest mean of 2 8.32, while the pretest and posttest means 
of the Control Group were 29.25 and 28.90, respectively.
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Table 3. Means, standard deviations,. and one-tailed t-test 

probabilities of scores on the Parent Competence 
Index (PCI).

Group
E = Experimental, n = 40

C = Control, n = 40
-L U-G o  X/ Ju Vw/XJ o

Item Pretest Posttest (one-tailed)

1. E X = 3.000 X 2.175
S.D-. = 1.948 S.D. = 1.483

C X = ■2.718 X = 2.564
S. D . = 1.432 , S.D. = 1.465 p = .01*

2. E X = 2.800 X = 2.200
S.Do 1.800 S.D. 1.285

C X ' = 2.875 X 2.553
S.D. = 1.604 S.D. 1.537 p = .32

3. E X 2.575 X = 2.025
So Do = 1.551 S.D. - 1.230

C X = 2.750 X 2.487
S. D. 1. 391 S.D. = 1.485 p = .25

4. E X = 1.775 X = 1.282
S . Do = 1.187 S.D, 1.909

C X = 1.-821 X = 1.692
S.Do = 1.212 S.D. = 1.004 p = .06

5. E X 1.615 X 1.436
S. D. = 0.990 S.D. 0.788

C X 1.324 X 1.342
S.Do 0.530 S.D. 0.582 II H to

6. E X = 1.300 X 1.077
S.Do 0.996 S.D. = 0.351
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Table 3. —  Continued,

Item

Group
E = Experimental, n = 40 

C = Control, n = 40
Pretest Posttest

T-test Prob, 
(one-tailed)

C X = 1.158 X = 1.007
S'.D. = 0.437 S.D. = . 0.270 P = .08

7, E X = 1.750 X = 1.465
S.D. = 1.316 S.D. = 1.232

C X = 1.436 X = 1.538
S.D. = 0.788 S.D. = 1.120 P = .04*

8, E X = 2.100 X = 1.600
S.D. = 1.516 S.D. = 0.900

C X 2.125 X = 2.053
S.D. = 1.381 S.D. = 1.184 P = .11

9, E X = 2.150 X = 1.825
S.D. = 1.406 S.D. = 1.035

C X = 2.205 X - 1.923
S.D. = 1.341 S.D. = 1.201 P = .42

10. E X = 2.000 X = 1.550
S.D. = 1.261 S.D. = 0.714

C X = 2.103 X = 1.921
S.D. = 1.252 S.D. = 1.148 P = .17

11. E X = 2.825 X = 1.925
S.D. = 1.430 S.D, = 1.118

C X = 2.333 X = 2.359
S.D. = 1.420 S.D. == 1.460 P = .004*
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Table 3. —  Continued.

Item

Group
E = Experimental, n = 40 

C = Control, n = 4 0
Pretest Posttest

T-test Prob. 
(one-tailed)

12. E X = 2. 821 X 2.050
S.D. = 1.745 S.D. 1.061

C X = 2.275 X = 2.282
S.D. = 1.467 S.D. = 1.317 . p = .02*

13. E X = 2.450 X = 1.525
S.D. = 1.679 S.D. = 0.816

C X = 2.128 X = 1.923
S.D. = 1.128 S.D. = 1.156 p = .01*

14. E X = 2.000 X = 1.675
S.D. = 1.320 S.D. = 0.917

C X = 1.975 X = 2.000
S.D. 1.0 74 S.D. = 1. 376 p = .13

15. E X = 1.900 X = 1.600
S.D. = 1.194 S.D. = 0.841

C X = 1.800 X = 1. 872
S.D. = 0.853 S.D. = 1,105 p = .08

16. E X = 1.795 X = 1.500
S.D. = 1.399 S.D. = 0.751

C X = 1.795 X = 1.718
S.D. = 1.260 S.D. = 1.099 p = .30

17. E X = 2.30 8 X = 1. 875
■ ■ S.D. = 1.764 S.D. = 1.114
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Table 3. —  Continued

Item

Group
E = Experimentaln = 40 

C = Control, n = 40
Pretest Posttest

T-test Prob. 
(one-tailed)

C X = 2.400 X = 2.154
S.D. = 1.429 S.D. = 1.531 p = .41

18. E X = 1.846 X = 1.275
S.D. = 1.368 S.D. = 0.544 -

C X = 1.600 X = 1.667
S.D. = 0.672 S.D. 0.982 p = .02*

19. E X = 1.632 X .= 1.375
S.D. = 1.101 S.D. = 0.5 86

C X . = 2.025 X = 1.667
S.D. = 1.349 S.D. = 0.898 p = .22

20. E , X = 2.026 X = 1. 750
S.D. = 1.367 S.D. = 1.006

C X = 2.100 X = 1.795
S.D. 1.317 S.D. = 1.151 p = . 34

21. E X = 1.921 X 1.575
S.D. = 1.402 S.D. = 0.813

C X = 1.925 X = 1.821
S.D. = 1.248 S.D. = 1.315 p — .37

22. E X = 2.197 X = 1.400
S.D. = 1.699 S.D. = 0.900

C X 1.949 X = 1.821
S.D. 1.337 S.D. = -1.502 p = .0 3*
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Table 3. — ' Continued

Group
E = Experimental, n = 40 

C = Control, n = 40
— ----— *---—— — —   --------- —  T-test Prob.

Item Pretest Posttest (one-tailed)

Total E X = 46.225 X = 36.025 •
S.D. = 18.618 S.D. = 10.946

C X = 44.200 X = 40.975
S.D. — 14.617 S.D. = 18.356

*p < .05



48

Table 4. Analysis of covariance, Rate Your Parenting
Problems Index (RYPPI), with pretest as covariate.

Analysis of Covariance: Total n = 80
Source SS DF MS F p

Treatment 119.460 1 119.460 2.576 .11
Pretest Score 5508.972 1 5508.972 118.936 .001
Residual 3566.556 77 46.319
Total 9194.9 87 79 116.392 .

Pretest and Posttest Means:
Group n , Pretest Means Posttest Means

Treatment 40 31.55 28.32
Control 40 29.25 28.90
Total 80 30.40 28.61
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Considering the potential ceiling effect found in the pre
test means, the (p = .11) finding may actually reflect a 
substantively more significant improvement than would have 
been the case if scores were more normally distributed.

An analysis of covariance of PACEI in order to find 
the effect Of treatment on parental perception of their 
children's behavior problems and characteristics revealed 
a.positive change in the Experimental Group (see Table 5). 
The Experimental Group.had a pretest mean of 51.35 and a 
psottest mean of 44.22. The Control Group had a pretest 
mean of 47.45 and a posttest mean of 43.85. The PES parents 
also perceived their children's behavior mose positively 
than the no-treatment Control Group, not to a statistically 
significant degree.

An analysis of covariance of the PCI was conducted 
in order to determine the effect of the treatment on paren
tal perception of their competence in dealing with their 
children's behavior problems. A significant treatment 
effect was found (p = .02) (see Table 6). The Experimental 
Group had a pretest mean of 46.23 and a posttest mean of 
36.02, while the Control Group had a pretest mean of 44.20 
and a posttest mean of 40.97. These findings indicate that 
the parents who participated in the PES program perceived 
their competence in dealing with their children's behavior
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Table 5„ Analysis of covariance, Parent Assessment of 
Child Behavior Index (PACEI) with pretest as 
covariate.

Analysis of Covariance: Total n = 80
Source SS DF MS F P

Treatment 107.275 1 10 7.2 75 1.172 .27
Pretest Score 12173.348 1 12173.348 135.215 .001
Residual 6932.264 77 90.029
Total 19212.888 79 243.201

Pretest and Posttest Means:
Group n Pretest Means Posttest Means

Treatment 40 51.35 44.22
Control 40 47.45 4 3.85
Total 80 49.40 44.04

I
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Table 6. Analysis of covariance. Parental Competence 
Index (PCI) with pretest as covariate.

Analysis of Covariance: 
Source SS

Total n 
DF

= 80 
MS F P

Treatment 759.402 1 759.402 5.945 .017
Pretest Score 7708.113 1 7708.112 60.339 .001
Residual 9836.486 77 127.747
Total 18304.000 79 231.696

Pretest and Posttest Means;
Group n Pretest Means Posttest Means

Treatment 40
Control 40
Total 80

46.23
44.20
44.21

36.02
40.97
38.50
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problems more positively than the parents in the Control 
Group. This is a highly significant finding when the poten
tial ceiling effect is considered.

The general variable, need for additional discipline 
and training techniques, was scored as (1) minimum, (2) 
moderate, or (3) excessive. The Experimental Group mean on 
this 1-3 scale was 2.02 on the pretest and 1.57 on the post
test. The Control Group mean was 1.4 on both pretest and 
posttest. The Experimental Group indicated a greater need 
for additional discipline and training techniques on the 
pretest than the Control Group indicated, and showed a 
significant gain in discipline and training techniques and 
methods on the posttest (p = .0005).



CHAPTER 5

DISCUSSION AND CONCLUSION 

Discussion
The ongoing program of family ministries at the 

Evangelical Free Church, Fullerton, California, from which 
the subjects of this study were drawn, may be the reason 
the mean scores were so low in the pretests. As not much 
problem was indicated, not much improvement could be ex
pected. However, programs such as PES may serve as a 
maintenance tool to keep parents performing near their 
potential ceiling level.

The parents' assessment of specific problem beha
viors and characteristics of their children was less positive 
than the "role comfort," or perceived competence in dealing 
with their children's problem behaviors and characteristics, 
as a result of being in the PES program. A possible explana
tion may be that attitude change precedes behavioral change. 
It seems logical that parents in an educational training 
program will change their attitudes and self-perception 
before actually incorporating these changes into their 
behavior patterns. The question remains, how long will it 
take before these attitude changes will be manifest in

53
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behavior changes, and to what degree. As all children in 
the family are included in this study, it is reasonable to 
expect more change in activities that are a potential source 
of conflict than in specific behaviors and characteristics 
of each child. A change in parental behavior could be 
expected as a result of their increased perception of com
petence, which could potentially change the children's 
attitudes. The change in children's attitudes, which would 
alter their behavior, would naturally lag behind the atti- 
tudinal change of the parents produced by their participation 
in PES. Hence, little change in behavior might be expected 
a month after the seminar.

The Experimental Group indicated a greater need for 
additional discipline and training techniques and methods 
on the pretest than the Control Group indicated. The post- 
test for the Experimental Group showed a significant gain 
in discipline and training techniques, whereas the Control 
Group showed no gain. Therefore, the goal of the PES to 
equip the parents with new disciplinary and training tech
niques and methods was achieved.

The population from which the subjects for this 
study came was Caucasian middle and upper-middle socioecon
omic parents. The program should be tested with different 
populations such as inner city and rural populations,
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minority parents and parents from smaller churches that do 
not have a staff member devoting full time to family minis
tries. These populations might not have the ceiling effect 
indicated in this study.

This study could be replicated with a series of 
posttests— one month, 60 days and 90 days after the seminar. 
This would allow time for behavioral changes which lag 
behind attitudinal changes to be perceived by the parents.
It would be valuable to do follow-up study to determine the 
permanence of changes. The most common design used in Parent 
Study Group studies is the Pretest-Posttest Control Group 
design. The pretest is typically given at the beginning of 
the first session and the posttest is administered at the 
close of the last session.

The research studies of Adlerian training groups 
have been contradictory. Seven studies resulted in negative 
findings; that is, parents' perceptions of their children's 
behavior were not significantly more positive after training. 
However, 10 studies did reveal a significant positive change 
in the parents' attitude toward their children's behavior 
after the participation in the Adlerian study group. Three 
Adlerian studies found a statistically significant positive 
change in the parents' perceived competence in dealing with 
their children's behavior problems. Downing (1972) found
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significant positive change in the parents1 perceived compe
tence in their child-rearing practices after participation 
in an eclectic training program. Behavior Modification 
studies found significant positive change in the parents' 
attitude toward their children's behavior. A significant 
change in parents' perceived competence in child-rearing was 
found in five Behavior Modification Training program studies. 
Additional studies should be made testing both the parents' 
attitude toward their children's behavior and the parents' 
perceived competence in child rearing.

The effects of the PES program on a family over a 
period of time could be a valuable addition to the research 
literature. An investigation of a parent study group, using 
the materials presented at the eight-hour PES, meeting one 
hour weekly for eight weeks compared to the eight-hour semi
nar, would be a beneficial study. The weekly sessions would 
give the parents an opportunity to use newly acquired dis
cipline and training techniques between sessions and report 
back successes or failures. This feedback would point out 
discrepancies in the use of techniques and methods to poten
tially improve the parents' use of the methods and techniques. 
Some techniques and methods would be used as long as 2 months 
before the posttest was administered. Therefore, more change 
in children's behavior might be perceived when the posttest



57
was administered at the close of the last training session 
than could be perceived a month after an 8-hour seminar.

Conclusion
The purpose of this study was to assess the effec

tiveness of the PES, an eclectic parent training program.
The measuring instruments, RYPP and PACEI, were used to 
determine if the parents who participated in the PES program 
perceived their children's behavior significantly more posi
tively than the parents of the no-treatment Control Group.
The change was not significantly more positive than the 
Control Group. However, analysis of the PCI scores indicates 
that participation in PES does change the parents' perception 
of their competence in dealing with children's behavior prob
lems significantly more positively (p = .02).

The mean scores revealed a definite ceiling effect. 
Therefore, not much change could be expected. All three 
measurement instruments revealed a more positive change for 
the Experimental Group than the Control Group. The Experi
mental Group indicated a significant gain in discipline and 
training techniques, whereas the Control Group showed no 
gain.

This study is one of few which evaluates an eclectic 
parent training program. Fathers, couples, and single 
parents as well as mothers, are included in this study,
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whereas the majority of the parent training studies evaluate 
only the effects on mothers. This study deals with percep
tions of the behavior of all children in the family, while 
a number of studies focused on a target child.

The results of this research seem to indicate that 
PES is a valid program which can contribute to helping par
ents obtain additional discipline and training techniques 
and methods, and to be more comfortable in their role as 
parents.
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GROUP 1

I am requesting your voluntary participation in the 
completion Of this two-part questionnaire entitled "Rate 
Your Parenting Problems" and "Parental Assessment of Child 
Behavior and Parent Competence Index." The purpose of this 
study is to evaluate a Parent Enrichment Training program. 
Your answers will be completely confidential. Your name will 
be connected with the questionnaire so you can be contacted 
to complete a questionnaire four weeks from this date to 
assess the effectiveness of the Parent Enrichment Seminar. 
About 10 minutes of your time will be required to complete 
both questionnaires. You are free to withdraw from this 
study at any time without incurring ill will. Your comple
tion of both questionnaires (pre and post) will indicate 
your consent as a willing participant in this Study. Thank 
you very much for your time and interest.

Pauline A. Keener

Name______ ___________  ____  M F (circle one)
Addre s s_i___________________________      -

Number Street City State Zip Code
Age ______ _________
Number of Children________________ _
Ages of Children (1) (2)_____(3) (4)__ _(5)___ _(6)
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Do you attend a Sunday school class at Fullerton Evangelical 
Free Church?    Yes :_____ No
Name of Sunday school c l a s s __________________  .
Have you attended a parent training program during the last 
year? _____ yes . No

It is suggested that you complete this questionnaire in 
approximately 5 minutes. It is preferable that you do not 
deliberate (reflect) on your responses, Please record your 
immediate assessment response.
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GROUP 2

I am requesting your voluntary participation in the
completion of this two-part questionnaire entitled "Rate 
Your Parenting Problem" and "Parental Assessment of Child 
Behavior and Parent Competence Index." The purpose of this 
study is to evaluate a Parent Enrichment Training program. 
Your answers will be completely anonymous. The identifica
tion numbers requested will be used to match this question
naire with the questionnaire that will be administered four 
weeks from this date. About 10 minutes of your time will 
be required to complete both questionnaires. You are free 
to withdraw from this study at any time without incurring 
ill will. Your completion of both questionnaires (pre and 
post) will indicate your consent as a willing participant 
in this study. Thank you very much for your time and 
interest.

Age
Number of Children __ ______ ____
Age of Children (1) (2)_____(3)   _(4)____ (5)_____(6)

Pauline A. Keener

Street Number First letter of street
M F (circle one)
Are you a single parent? Yes No (circle one)
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Have you attended a parent training program during the past 
year? Yes _____  No

It is suggested that you complete this questionnaire in 
approximately five minutes. It is preferable that you do 
not deliberate (reflect) on your responses. Please record 
your immediate assessment response,
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RATE YOUR PARENTING PROBLEMS

ONE TASK OF THE FAMILY IS TO DEAL WITH CONFLICT 
Please check the appropriate description of the:
1. Amount of conflict in your home:

   Minimal ' Moderate   Excessive
2„ Disagreement on discipline and training techniques:

_____  Minimal . Moderate Excessive
3. Need for additional discipline and training techniques: 

Minimal Moderate Excessive

The following activities are a source of some conflict in
most homes. Please rate these activities by circling the
appropriate number.

In our family the following 
activity involving children 
presents: No Problem

Excessive
Problem

1. GETTING THE CHILDREN UP 
IN THE MORNING 1 2 3 4 5 6 7

2. DRESSING AND GROOMING 1 2 3 4 5 6 7

3. GETTING TO SCHOOL ON 
TIME

1 2 3 4 5 6 7

4. EATING (HABITS) 1 2 3 4 5 6 7

5. BEHAVIOR AT THE TABLE 
(MANNERS)

1 2 3 4 5 6 7
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Excessive 

No Problem Problem

6. EATING AT RESTAURANTS 1 2 3 4 5 6 7

7. SHOPPING 1 2 3 4 5 6 7

8. SHARING CHORES 1 2 3 4 5 6 7

9. ENTERTAINING IN THE HOME 1 2 3 4 5 6 7

oH T.V. VIEWING 1 2 3 4 5 6 7

ii. HOMEWORK 1 2 3 4 5 6 7

12. PLAYING WITH SIBLINGS 1 2 3 4 5 6 7

13. PLAYING WITH FRIENDS 1 2 3 4 5 6 7

14. OTHER (SPECIFY) 1 2 3 4 5 6 7
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PARENT ASSESSMENT OF CHILD BEHAVIOR 

AND PARENT COMPETENCE INDEX

There are certain behaviors and personality characteristics of children 
which are considered a problem by many parents, Behaviors and charac
teristics are listed on the left hand side, At the right of each item 
under Child Behavior Assessment please circle the number that most 
accurately relfects your estimate of the severity of the problem. Then 
under Parent Competence Assessment circle the number that most accurately 
reflects your present level of performance in dealing with the problem.

Child* s Behavior 
or Characteristic Child Behavior Assessment 

No Prob- Excessive 
lem (NP) Problem (EP)
NP EP

Ad<

A

Parent Competence 
Assessment

(I)
I

squate
(A)

Inade
quate

1, QUARRELING 1 2 3 4 5 6 7 1 2 3 4 5 6 7

2, DAWDLING 1 2 3 4 5 6 7 1 2 3 4 5 6 7

3. UNTIDINESS 1 2 3 4 5 6 7 1 2 3 4 5 6 7
4, EXCESSIVE 1 2 3 4 5 6 7 1 2 3 4 5 6 7QUESTIONING

5, DESTRUCTIVE 1 2 3 4 5 6 7 1 2 3 4 5 6 7

6, STEALING 1 2 3 4 .5 6 . 7 1 2 3 4 5 6 7

7. LYING 1 2 3 4 5 6 7 1 2 3 4 5 6 7

8. DISRESPECTFUL 1 2 3 4 5 6 7 1 2 3 4 5 6 7

9, INCONSIDERATE 1 2 3 4 5 6 7 1 2 3 4 5 6 7

10 , UNMANNERLY 1 2 3 4 5 6 7 1 2 3 4 5 6 7

11 . NOISY 1 2 3 4 5 6 7 1 2 3 4 5 6 7

12 o DEFIANT 1 2 3 4 5 6 7 1 2 3 4 5 6 7
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Child1s Behavior 
or Characteristic Child Behavior Assessment

Parent Competence 
Assessment

No
lem

Prob-
(NP)

Excessive 
Problem (EP)

Adequate
(A)

Inade
quate (I)

NR EP A I

13. BOISTEROUS 1 2 3 4 5 6 7 1 2 3 4 5 6 7

14. SHOWING OFF 1 2 3 4 5 6 7 1 2 3 4 5 6 7

15. MISCHIEVOUS 1 2 3 4 5 6 7 1 2 3 4 5 6 7

16. UNPLEASANT 1 2 3 4 5 6 7 1 2 3 4 5 6 7

17. UNCOOPERATIVE 1 2 3 4 5 6 7 1 2 3 4 5 6 7

18. FEARFULNESS 1 2 3 4 5 6 7 1 2 3 4 5 6 7

19. HELPLESSNESS 1 2 3 4 5 6 7 1 2 3 4 5 6 7

20. INDEPENDENCE 1 2 3 4 5 6 7 1 2 3 4 5 6 7

21. JEALOUSY 1 2 3 4 5 6 7 1 2 3 4 5 6 7

22. SMART ALECK 1 2 3 4 5 6 7 1 2 3 . 4 5 6 7

23, BAD HABITS 
Example: 
Nail Biting

1 2 3 4 5 6 7 1 2 3 4 5 6 7
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POSITIVE METHODS OF CHILD DISCIPLINE 
By Betty Chase

Content and Timing

Time Hours . Topic
8:30-9:30 1 Getting acquainted, orientation 

and content introduction includ
ing God's promises.

9:30-10:15 3/4 Know Your Child
10:15-12:00 1-3/4 Rules/Chores/When Parents 

Disagree 
(Break Included)

12:00-12:45 3/4 Introduction to Methods
12:45-1:45 1 Lunch
1:45-3:15 1-1/2 Methods
3:15-3:30 1/4 Break
3:30-4:00 1/2 Self-control
4:00-4:30 1/2 Sibling rivalry
4:30-5:00 1/2 Evaluation/Plans/Share and Prayer

Packet Pages
1„ God's Promises to Parents 
2„ Discipline 
3„ Know Your Child
4. What are the Rules at Your House?
5„ Can Your Child Predict Your Behavior?
6 o Developing Good Attitudes Towards Chores in Your Children
7. Weekly Chores
8. Daily Chores (picture charts)
9. Daily Chores

10. Introduction to Methods of Discipline



11. Choosing a Method of Discipline
12. The Goal of Discipline
13. Coping with Brother-Sister Battles
14. Plans for Action
15. Evaluation of My Seminar Experience

Initial Set-Up
Chairs in groups of 6 
Overhead projector 
Display table
Registration table with packets
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POSITIVE METHODS OF CHILD DISCIPLINE 

By Betty Chase

8:30-9:30
OBJECTIVES: " GOD'S PROMISES TO PARENTS
By the end of this unit, parents will be able. . .

. . .To identify seven promises in the Bible that are
.given to parents who discipline their children 

. . . .  To explore the meaning of these seven promises in 
the life of a parent living in the 20th century

. . .To define discipline and state the goal of discipline.
Registration
- As participants arrive, ask them to register and pick up 

a packet of materials.
- Greet participants .
- Participants sit in circles of six.
Orientation
- Check to see if everyone, has a packet; ask them to write 

name on packet.
- Leader introduces herself to participants.
- Ask participants to take all their materials and sit in 

another circle. Step-parents in one circle. Single parents 
in another circle. Spouses stay together. 5-6 people per 
group. (This shuffle serves to break up cliques and mixes 
up age levels, thus insuring a broad base for discussion and 
exchange in each small group (SG).

Get Acquainted Activity
- Ask everyone to write down a significant event (something

that had great influence on their life) from their child
hood, adolescence and adult live.

- Choose two events and share these with the SG.
God's Promise to Parents
- Find worksheet titled "God's Promises to Parents,"
- Project transparency of the worksheet.
- Volunteer from SGs share their conclusions with large 

group (LG).
- Print responses on the transparency.
9:30-10:15 KNOW YOUR CHILD
OBJECTIVES
By the end of this unit, parents will be able. . .
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. . .To explain the meaning of Prov. 22:6 and create a

plan to relate that concept to one child in the 
family

. . .To list at least 10 ways that parents can know their 
child better and discover his natural bents— good 
and bad.

Select a Child to Study
- Find worksheet titled "Know Your Child" and turn it over, 

using the back.
- To prepare us for the scripture verse we will study and 

apply, you'll need to focus on one child in your family. 
Each spouse choose a different child.

- In center of paper (turn sideways), draw happy face or 
stick figure.

- Project transparency.
- Select one of your children to study today (the most diffi

cult one or the one most different from you).
- If your children are under 2 years of age, select another 

child that you know pretty well (perhaps a relative) and 
then do this exercise for your child when he is a little 
older. Doing this study with any child will give you the 
skills to do it for yours later if yours is still quite 
young.

- Write the name of the child you are going to focus on under 
the drawing.

- Add the age of the child.
- Write words anywhere on this page describing your chosen 

child (a word collage).
1) Write the first words that come to your mind to describe 

your child. Write those words anywhere on the page. 
Write as many words or phrases as come to your mind-- 
positive and negative.

2) List two favorite toys.
3) Two pastimes (when child chooses activity or play, what 

does he do?)
4) Write whether child tends to be a leader or follower
5) Things child is good at. . .(things child does best, 

special talents and abilities).
6) Doesn't like to. . .Example--go to bed at night.
7) Positive character traits (looking at personality), 

anything not already mentioned.
8) Negative character traits not mentioned yet.
9) What does your child want to do when he grows up? 

(current ideas)
10) What is your child like on the inside? Write words—  

inside— under it write dreams/ desires, feelings that 
he has on the inside and may not share very much.

11) Circle the three most important or predominant descrip
tive words.
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Share Your Child
- If you have a picture of the child you selected to study 

in this unit, take it out of your billfold or purse„
- In your SG share your child. Show the picture of the child 

first, and then share the words that you circled.
- Take about one minute for each child in your group.
How to Know Your Child Better
- Turn to the front of the worksheet.
- Read Proverbs 22:6 to see what the Bible instructs parents 

to do in this area.
-Let's study Prov. 22:6 for a few minutes.
- Using overhead, mark original meanings of words that are 

key to the meaning of Prov. 22:6.
chanak: to train, in keeping with derek: a

peh: by ap- Amplified: Train up a child in the way he should 
pointment, go (and in keeping with his individual gift or 
according to bent), and when he is old he will not depart

Brainstorming How to Study a Child and Know Him Better
- Explain brainstorming—

1) Participants give every response that they can think 
of. Examples: really listen, spend time along with 
each child

2) There is to be no criticism or discussion.
3) One person records the group's answers/responses.

- LG brainstorm the following: state specific ways that 
parents can discover their child's natural tendencies, 
abilities, and personality.

- Goal is 20 ideas in three minutes— more if possible; think 
now, write later.

-Begin timing and put all responses on the overhead.
Create a Plan for Training Up a Child
- Look again at the sheet with all the characteristics of your 

child (the one with the happy face in the center).
- List your child's natural tendencies, talents and abilities 

on your "Know Your Child" worksheet. Decide whether each 
characteristic is negative or positive and write it in the 
appropriate column.

dedicate,
give instruction

in accordance to course of
in cooperation witl life, a mode

of action
Train) up a child (in) the (way)he should (characteris-

^ tics or bents)
6q): and when he is old, he will not depart from it.

from it.
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- Five minutes for parents to think and list traits.
- Leader shares her child's tendencies, talents and abilities.
- Now, note the right hand part of Section II, which states: 

"Specific ways to encourage and develop each positive ten
dency" and "Create a plan for positive growth in each nega
tive tendency." Create a plan for as many character traits, 
or bents as you can.

Example: A child who hates to work at age 6; plan certain 
chores that he could do each day (about 5 
minutes) so that he could get used to responsi
bility. Put list on refrigerator so that he 
could read each day and do at the appointed time.

- In SG share plans: two volunteers in each group; share 
within the small groups.

Relate Prov. 22:6 to discipline
- Generally there is a misconcept about this verse.
- This verse verifies something we already know— that every 

child is unique and that God as our creator has created 
everyone of us and every child that is born as a unique 
person.

- Who can know a child better than his parents? So who can 
say the best way to discipline him, except his parent 
(providing his parent is sensitive to his child as a 
person). Every child is a unique person and needs to be 
treated that way.

- Problem sometimes: Child is not a carbon copy of you. May 
have differences and those differences need to be accepted 
and considered in the child's upbringing. Let child grow 
as God made him— even developing interests and abilities 
that you don't have or don't care about.

Example: - Accepting John's energy level 
- Love for sports.

10:15-11:45 CONSISTENCY THROUGH RULES
OBJECTIVES - '
By the end of this unit, parents will be able. . .

. . .To list characteristics of and recognize an effective 
"rule"

. . .To rewrite a rule so that it is definable and 
reasonable

. . .To list steps in resolving conflicts between husband 
and wife when they disagree about child discipline 
so there can be a unity in disciplining the children.

What Are the Rules At Your House? Introduction to Rules
- Find worksheet titled "What are the rules at your house?"
We will not be discussing whether specific rules are good 
or not— only you know that for your house. But we will
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discuss specific principles of making the rules that you 
do have effective rules,, Fill in family name on mailbox.

- On this worksheet list all the rules that you can think 
of that you have for your children— spoken or unspoken- 
written or unwritten. If you are with your spouse, do not 
look on each other's paper (10 minutes to work on this).

- Next evaluate your set of rules by answering the questions 
at the bottom of the worksheet (5 minutes to work inde
pendently) .

- Have one person who has only preschoolers, one who has 
elementary children and one who has adolescents read their 
rules to give an overview of how rules change.

11;45-12;00 BREAK
How to Create an Effective Rule
- Find worksheet titled "Can Your Child Predict Your Behavior?" 

and fill in the blanks as I share some basic principles.
- Present input on rules—

1) Consistency is THE PREDICTABILITY OF A PARENT'S BEHAVIOR.
2) Consistency is important because it satisfies your 

child's need for SAFETY.
3) The way a parent establishes and enforces RULES can

provide consistency for a child and help the child 
predict his parent's behavior which in turn will help 
the child feel SAFE.

4) A rule is ANY DEMAND MADE ON A CHILD BY A PARENT.
a) Long-term rules; ENFORCED AGAIN AND AGAIN OVER A

LONG PERIOD OF TIME
b) Short-term rules; COMMANDS (spontaneous)

5) Characteristics of an effective rule
a) Definable

* clearly and precisely stated in detail
* rule is well-defined so that the child knows

instantly when he has broken it; Check rule 
which is definable or well-defined?

b) Reasonable
* Can the child do it?
* Does he know the steps?
* Parent teaches child to do the task, and the 

child is capable of doing it.
* Check list which is more reasonable (make

correction).
6) A rule which.is not ENFORCED is far more damaging than 

is NO RULE AT ALL.
7) Steps; Set a time limit/Make sure the task is carried 

out/ignore irrelevant behavior.
- Pick one of your rules and rewrite it to make it definable

and reasonable. Work with your spouse or a partner.
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Chores
- One kind of rule usually is "chores" for children to do. 

Giving children responsibilities at home helps them to 
know that they need to give and not just "get" all the 
time. Their self-esteem grows as they are doing their 
share and contributing to the work at home.

- How do you handle chores at home now? Could several 
people express what they are doing?

- To develop a "chores" plan for my son I studied every
thing I could find written on the area of helping children 
do chores. Studied for several days from 8 A.M. to 3:00 
P.M. Learned a lot of things, took notes and kept it all 
together.

- Interviewed several parents that had several children— one 
had 12 children and found out what they were doing and 
thinking about chores.

- Finally, took all research, interviewing ideas, and sat 
down to try to come up with something that was easy, quick 
and effective— especially if you had several children to 
follow-up on, and created a plan.

- This plan has been tested in various homes, with homes
that had several children; home of couple who were both 
in a second marriage and Mom had married into three chil
dren, all elementary school age; and by homes with working 
Moms.

Building Good Attitudes About Chores in Your Children
- Would like you all to work through this plan with me.

Later you can decide if after today you would really like 
to try it.

- Find worksheet "Building Good Attitudes. . ."
- Describe two types of chores.
- Using back of sheet, list chores you would like your

children to do on a daily basis and on a weekly basis.
- Project transparency: Daily Chores Weekly Chores.
-Share forms for Weekly Chores, Daily Chores, and Daily

Chores (for ages 4-7).
- Ask them to obtain extra worksheets of the Daily Chores 
worksheet so that they have enough for each child.

- Explain worksheets, using overlays.
Filling in "Chores" Worksheets (Daily Chores)
- Read #4 on worksheet.
- Ask them to fill in chores and time element.
- Feedback and questions.
- Step #6: Present to children; within one week if you desire 

to try out this plan. Have all look at #7 and read over:
BE CONSISTENT IN ENFORCING FOR 2 WEEKS. CONSISTENCY IS
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EXTREMELY IMPORTANT, ESPECIALLY AT THE BEGINNING OF ANY NEW 
RULE. Don't do this plan unless you will be consistent. 
After a while, they will not test you much because they 
know you WILL take action to enforce if necessary.

- If they have not checked off by time element, say "Your
chores are not checked off yet" and wait for them to do
the chores; or if they have done the chores and not checked 
them off, they will check it off.

Weekly Chores
- Go over #8, #9, and #10 on worksheet.
Checklists
- Go over part B, Teaching Children to Do Chores and read 

over sample checklist.
Questions
A United Effort in Rules
- Place a check by the rules that your spouse agrees with and

supports when you are not around.
- Discussion in SG:

1) Do children respond differently to each parent about 
rules and about discipline in general? Why? Or why
not? If so, in what way?

2) What should parents do if they find that they are not
in agreement about rules or about discipline in general?

12:00-12:45 INTRODUCTION TO METHODS
Current Frustrating Situations
- Distribute 3x5 papers and ask each participant to take 

three.
- Project the form for 3x5 papers on overhead and ask each 

participant to think of three frustrating disciplinary
problems that they had in the past or are having now at
their house.

- Ask them to describe one situation per card, giving 
information as indicated on overhead. Write child's first 
name, age, and 1-3 sentences describing the child's beha
vior. Do not describe what you have done so far. This is 
the time to get some input on specific problems that you 
would like help with. Describe the situation so that 
someone else could read the situation and know what 
happened.

- Hand cards in to one person in the SG,
Methods of Discipline-Definitions
- Find worksheet titled "Choosing a Method of Discipline" 

and note the bottom half of the page.
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- Seven methods are listed. Work individually reading each 

definition and writing the name of that method in the 
blank provided (three minutes).

- Project answers on overhead, using overlay.
12:45-1:45 LUNCH
Agree/Disagree Sheet (Provides activity and movement to get

them back into the topic of discipline)
- Individually check agree or disagree.
- Leader tallies the number who agree and disagree with each

statement.
- Leader circles the statement that has the closest number 

for agree and disagree. Example: 15 agree, 14 disagree.
- Find someone in the room who has the opposite checked.
- Sit with this person and listen as the partner explains 

their choice.
- Then change places and other person explains why they 

see it differently.
- After 5 or 10 minutes, the two discussing the disagree
ment find another couple close by and discuss any of the 
statements they choose.

Choosing a Method of Discipline
- Project transparency of worksheet "Choosing a Method of 

Discipline."
- Discuss each method of disciplinej give example; ask 

participants to jot down when they have used that method 
of discipline.

Practicing the Seven Methods of Discipline
- Person who has cards with problems reads each card.
- Others listen and try to decide the best method of 

discipline to use (choosing one of the seven methods 
listed on the wall poster).

- Working together, the SGs write solutions to the problems 
(30-40 minutes).

- Secretary of SG reads 3 or 4 cards they choose to the LG.
- Leader glues cards under the appropriate column on news

print:
BEGIN WITH COMMUNICATION, THEN. . .
Natural Logical Spanking Reinforcement
Consequences Consequences

i---------5

Extinction No Discipline Necessary
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3:15-3:30 BREAK
3:30-4:00 DEVELOPING A CHILD'S SELF-CONTROL

WHILE DEALING WITH MISBEHAVIOR
OBJECTIVES
By the end of this unit, parents will be able. « .

= . .To list steps in a "plan" to teach children respon
sibility for their behavior 

. . .To demonstrate the ability to use this plan with a
specific discipline problem.

Goal of Discipline: Self-Discipline
- Project transparency with goal of discipline; ask them to 

find worksheet.
- Explain that the goal of discipline is self-control in the 

child.
- Share chart:

- Shaded area indicated amount of self-control within the 
child.

- At birth no self-control, very little in the beginning 
of his life.

- As he grows and develops he needs to continually develop 
more inner control until he reaches adulthood at which 
time he is on his own.

- First child is required to comply, then he accepts the 
parents' values and rules because he identifies with them 
and loves them; finally, child 6th-8th grade and above 
begins to internalize his own values and may accept or 
reject parents' requirements and values.

- Point out influence of parent.
Evaluating Self-Control in Oldest Child
- Ask each person to write the name of their oldest child.

Then ask them to list areas that they want their child to
be self-controlled or self-disciplined in when their child
leaves home in early adulthood. In other words, they will 
be listing areas of responsibility that their child will 
be able to handle on his own when leaving home (5 minutes).

- Next ask them to list the things they can trust the child 
to do when they are not around now (5 minutes).

- Point out that from today until the child leaves home there 
are many opportunities that a parent has to help his child 
develop self-control so that he can do the right thing 
when he moves away from home. There are many little steps 
that parents need to make to help a child reach the larger, 
more crucial goals that a parent has for a child. Continual 
harsh, strict obedience by force does not promote self- 
control in the child, but having some limits with choices 
within those limits will help.
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(Example: Age 16, no bike riding in neighborhood, phone 
calls 10 minutes)„

How to Deal with Misbehavior; Introduction of "Plan"
- We have studied discipline for several hours thus far and 

found that there are many aspects of discipline that are 
important and that it is not simple to always know what 
to do in a situation requiring parental discipline. Dis
cipline is complex.

- Many good things in discipline come together in a little 
"plan" that I found. This plan can be used with children 
ages 5 and up. It is extremely effective for age 5 and it 
is extremely effective with teenagers; so it is very 
practical. Many important aspects of discipline that we 
have already discovered are incorporated into this little 
"plan."

- Let's look at this "plan" for dealing with misbehavior 
and teaching a child to be responsible for his behavior.

- Show transparency which introduces the "plan." Take notes.
- Explain each step in the "plan." (reality therapy)
4 :00-4 :30 BROTHER-SISTER BATTLES
SESSION OBJECTIVES
By the end of this unit, parents will be able. . .

. . .To list the advantages and disadvantages of being 
the oldest, middle, or youngest child 

. . .To describe ways parents could be sensitive to and 
conscious of a child's position in his family 

. . .To name four principles to follow in handling
brother/sister battles.

Sibling Rivalry; Introduction
- Divide large group into four small groups according to 

their position in their families as they were growing up: 
First born, middle child, youngest, only child.

- Ask one person in each group to be a recorder for the 
group. The recorder will need paper and pencil.

- Ask recorder to write down these three questions:
1) What did it feel like to be the first born, middle, 

younger, or only child?
2) What were the advantages of being the first born, middle, 

youngest, or only child?
3) What were the disadvantages of being the first born, 

middle, youngest, or only child?
- Five minutes for discussion in SG 
- L G  sharing
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How Can Parents Cope with Sibling Rivalry
- Project transparency and play tape; ask them to take notes 

From The Strong-Willed Child by Dr. James Dobson (p. 132)„
Parental responsibility: to establish an equitable system 
of justice and a balance of power at home. Reasonable 
"laws" which are enforced fairly for each member of the 
family. ■
His own home:

1) Neither child is EVER allowed to make fun of the other 
in a destructive way. Period! This is an inflexible 
rule with no exceptions.

2) Each child's room is his private territory. There 
are locks on both doors, and permission to enter is 
a revokable privilege. (Families with more than one 
child in each bedroom can allocate available living 
space for each youngster.)

3) The older child is not permitted to tease the 
younger child.

4) The younger child is forbidden to harass the older 
child.

5) The children are not required to play with each other 
when they prefer to be alone or with other friends.

6) We mediate any genuine conflict as quickly as pos
sible, being careful to show impartiality and extreme 
fairness.

Requires: leadership, willingness by parent to mediate, 
occasional enforcement or discipline.
Tape from "Discipline From Cradle to College" series of 6 

. cassette tapes (Vision House, Santa Ana).
Notes from Dobson tape:
Sibling rivalry is natural, but it is not necessary to 
allow it to rage.
Ways to minimize sibling rivalry:
1) Do not inflame the natural jealousy between children.

Be aware of areas where children are most likely to be 
jealous of others:

a) Beauty
b) Intelligence
c) Athletic ability.
What you say to one child, other also hears and 
remembers. The root of all inferiority is 
comparison.
Praise and compliments should be pretty evenly 
distributed to children at home.
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2) Establish a: workable system of justice (law and order) 

at home.
Busy parents, poor discipline = less justice and 
law and order.
Rules at Dobson Home: see page 16.

3) Parents need to recognize that the hidden target of 
sibling rivalry is often the parent (they want parental 
attention).
It is in the children's best interest 
stop sibling rivalry.

4:30-5:00 CONCLUDING ACTIVITIES
Seminar Evaluation
- Instruct participants how to fill out evaluation worksheet. 
Plans for Change
- Instruct participants on the use of the "Plans for Action" 
worksheet.



~~00 Promises 
~ ~o f'atent6 

... WWO DISCIPLINE TWI!IR CHILDREN 

If parents are obedient to discipline their children, Go1 promises several specific 
benefits. As a group read each of the following verses and fill in the chart below. 

BENEFITS FOR THE CHILD 
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Re,ference Circle the part of the verse 
th t t t th b f't 

Explain this benefit for a child or 
a s a es e ene ~ . paren t 1' . i th 20th t ~v~ng n e cen ur_y_. 

i ?oolishness is bound in the heart 

Prov. 22:15 of a child; but the rod of cor-
rection shall drive it far from 
him. 

Train up a child in the way he 

Prov. 22:6 should go: and when he is old, 
he will not depart ~rom it. 

The rod and reproof give wisdom; 

Prov. 29:15 but a child left to himself 

' bringeth his mother to shame. 

Chasten thy son while there is 

Prov. 19:18 hope, and let not thy soul spare 
for his crying. 

Withhold not correction from the 
child; for if thou beatest him 

Prov. 23:13 with the rod, he shall not die. 
and 14 Thou shalt beat him with the rod, 

and shalt deliver his soul from 
hell. 

BENEFITS FOR THE PARENT 

Prov. 29:17a Correct thy son, and he shall 
give thee rest 

Prov. 29:17b Yea, he shall give delight unto 
thy soul. 

~ Betty Chase 1977 All rights reserved. 
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D e f i n i t i o n
^  j?oot w o r d =D iscipie=ieamer

6UIDIN6, SupERVlSW^.AND
E d u c a tin g  a  cw ilO 's choices 

*  I f  included iVistruc+ion, 

fraim nQ, and Corrgcfion.

6 ,o a l o f d i6c ip lin 6  : to  d ev e lo p  s e l f - c o n t r o l
IN THE CHILD

w h y  d ie c ip l in e  ?

TO SET L IM ITS
— TO PROTECT GUILD FROM 

TUB DANGER IN THE I 
WORLD WITH WHICH HE IS 
UNFAMl LIAR \

— TO PROTECT HIM FROM THE 
DANGERS WHICH LIE WITHIN
HIMSELF

*  LIM ITS SHOULD REMAIN EFFECTlVi
ONLY UNTIL THE CHILD IS  ASLE TO DEVELOP 
HIS OWN INNER CONTROL $ SENSE OF DIRECTION.
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Know Your ChilO
"Train up a child in the way he should go: and when 
he is old, he will not depart from it." Prov. 22:6

I. Paper Bag Montage. Select one of your children and write his/her name at the top of
the paper bag. If you have several children, select a middle or younger child, 
rather than the first born. (If possible, select a child that is over 3 years of
age.) Then make a paper bag montage of that child. On the outside of the bag, glue
pictures illustrating what your child is like on the outside— his pastimes, personal
ity, character traits, abilities, etc. On the inside of the paper bag place pictures 
illustrating what your child is like on the inside— his dreams, desires, feelings, etc.

II. List your child's natural tendencies, talents and abilities. As you list them, de
cide whether they are positive or negative and write them in the appropriate column.

Positive Ways to "train up"

1. 

2.

3.

4.

Negative

1.

2 .

3.

4.

III. Bible Study of Proverbs 22:6

Betty Chase 1977 3



Ulhat Are tiieCtilES
At Your house Pi

4. 

5.

EVAI.UA'l

3.
4.

5.
6.

Js your tendency to have too many rules or not enough rules?
Read over each rule and decide whether it is for the benefit of the child or for the 
benefit of the parent.
Do your rules and expectations coincide with the capabilities of the age level of 
each of your children?
When was the last time that you had to change a rule? Generally are your rules chang
ing as your children grow and need change?
Read each of your rules and decide if there is any rule that may be discouraging for 
any of your children.
In what areas are you frustrated now that you may need to make a rule?

@  Betty Chase 1977



Can Your Child 
(M e t Your Betewior

5.

1.
2.
3.

Consistency ls_

Consistency is important because it satisfies your child's need for_

The way a parent establishes and enforces_ can provide consistency for
a child and help the child predict his parent's behavior which in turn will help 
the child feel .

4. A rule is
a) long term rules
b) short term rules:

Characteristics of an effective rule
O  David, I want you to cut the grass every Satur-

a )_____________________________  day. Do a thorough job.
HI David, I want you to cut the grass every Satur-

day. Cut the back yard, front yard, and side
yard. Also, edge around the front yard and 
trim the bushes.

b )_____________________________Which of these two lists are better?
FI Pick up and clean your room. 
n  Pick up your toys, put dirty clothes in the 

hamper, make your bed, dust the dresser, desk, 
and toybox.

n  Susie, be sure to eat your sandwich before 
your dessert in the school lunchroom.

c)_

6. A rule which is not

HI Susie, be sure you finish your dinner before 
you have dessert (evening meal, parents home)

 is far more damaging than is__________________

7. Steps to enforcing rulesi

a )__________________

b  )__________________

c)
8. Choose one of your house rules that you would like to clarify and copy it below: 

(Select a rule that has to do with chores if possible.)

9. As a group rewrite each others' rules so that they are definable, reasonable, and 
enforceable. Write the rule as you would say it to the child.

Your rule rewritten:_____________________________________________________________

Q  Betty Chase 1977 8



CButQdtVtg Qood t.Attttude~ t.About 
Chone~ 9Vt gJ oull ChtQdneVt 

88 

A. Types of Chores 
1) 

B. 

2) 

Teaching children to do chores 
1. You do the task while the child watches. 
2. Do the task together several times. 
J. Child does the task alone. 
4. Praise child's work; show appreciation. 
~OTE: Make a checklist to teach a task, if 
needed; then fade it out slowly. (You can 
keep it around for reminders.) When teach
ing individual chores, a checklist will 
help the child know the steps involved in 
that chore. The task is then ------------

SAMPLE CHECKLIST 
SETTING THE TABLE 

1. Put tablecloth on table. 
2. Place a plate, 3 uten

sils, & glass for each 
person. 

J. Place a napkin at each 
placesetting. 

4. Put salt, pepper, & 
Tabasco sauce on table. 

C. Forms available: 

1. 
2. 

J, 

4. 

s. 
6. 

8. 

10. 

HOW TO BEGIN THIS PROGRAM 

Determine which worksheets to use for your family. 
What daily chores do you desire to be done each day: 

Gather together worksheets needed, transparency protector for each 
worksheet, and transparency pen. 
Fiil in worksheets, distributing daily chores for this month to the 
children. After this month, let children choose, as much as pos
sible. Evaluate your child's free time and be sure your child has 
enough playtime each day. Decide which chores and how many to give 
each child and write on protected worksheets with transparency pen. 
If needed, make one or two "Checklists" on Jx5 cards. (See B above) 
Present plan to children at time when entire family is involved. 
Explain "Daily Chores" form and post on refrigerator or other con
venient spot.· Mention that there will also be some "weekly chores." 
BE CONSISTENT IN ENFORCING FOR 2 WEEKS. CONSISTENCY IS EXTREMELY 
IMPORTANT, ESPECIALLY AT THE BEGINNING OF ANY NEW RULE. If you are 
consistent for 2 weeks, your job will be much easier later. 
After one week of enforcing "Daily Chores," select a time to do the 
weekly chores. Decide what weekly chores you desire to be done each 
week. (Make a list on the back of this sheet.) Decide whether you 
want to do weekly chores on a planned day (regular time each week 
i.e. Saturday a.m., etc.) or spontaneously. Decide on Plan A or 
Plan B, or if you will give the children the choice of Plan A or B. 
At the chosen time to do weekly chores, gather the children 
together, share with them your plan for weekly chores, and have 
them do their chores. You supervise and teach them as you have time. 
After trying weekly chores together one time, you might want to 
make some checklists (see B above), for some rooms or jobs. 

Parent Enrichment Seminars, P.O. Box 782, Placentia, CA 92670 @) Betty Chase 1980 



Plan A 

Work to be done Person responsible 

Plan B 

Rooms to be cleaned Person responsible 
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This worksheet is do be done TOGETHER for 2 weeks before letting your child 
take the responsibility of completing the tasks alone. ^  Betty Chase 1980

Pa
re

nt
 

En
ric

hm
en

t 
Se

m
in

ar
s,

 P
.O

. 
Bo

x 
78

2,
 P

la
ce

nt
ia

, 
CA

 
92

67
0



91 

U Before 

#2 Before 

#2 Before 

' 

) 

,. 

Name Name 
1st week 1 2 1st week 1 2 

.M DO M DO 
T DO T DD 
w C7 C1 w DD 
ThDD Th £:7 CJ 
F C7 t:::1 F C7C7 
s DD s DD 

2nd week 2nd week 
M DO M .z::::;r c:! 
T CJD T DD 
w DD w DD 
ThCJD ThDD 
F C7 C7 F DCJ 
s DO s DC7 0 

3rd week 3rd week ..... 
"' M DO M DD N 
0\ 

T DD T DO < u 
w C/0 w C1 Cl "' 
Th D CJ ThDD c 

"' F a a F DD 1ol 

s DLJ s C1 CT ii: 
....i 4th week 4th week 0() 

DO DD 
..... 

M M >< 
0 

T DO T DC/ = w DO w D L:J 0¢ 
ThDO Th c::J 0 CX)c.. 

0'1 i 
F oa F .c:7CJ ..... "' c s DD s .c:::::!Cl QJ ·g 

5th week 5th week til Jl 
M oa M B& ttJ -

..c:: c 
T c::7 D T u e 

..c:: 
w a o w DC/ >. .g 
Th t:::1 D Th C/ CJ +J c 

+Jw 

F a a F C!D QJ -
lXl 1i s c:7 C7 s DD @~ 
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INTRODUCTION TO ^
M ethods of U fscipline

I .  Read each statement and check whether you agree or disagree with that statement.

Agree Disagree

______  _ _ _ _ _  1. Spanking is a Biblical way of disciplining and a ll  children would
benefit from the use of this method.

______  ______ 2. Money is an effective reward to get children to do their weekly
or daily chores.

______    3. Parents should listen to and accept a child's angry feelings.
______    4. The best way to handle a young child's temper tamtrum is to

ignor i t .
 _________5. Bad habits ( like  nail biting) can be eliminated easiest by the

use of tangible rewards like money, candy, or cookies.
______     6. I t  is unrealistic to think you can reject the child's behavior

and not the child.
     7. When a parent is anory with his child, he should not discipline

him.
______    8. Parents should ask for, listen to, and respect the opinions of

their children. I f  the child's opinion is better than the parent1 
the parent should change his mind about the matter.

I I .  Read each definition and select the correct name of that method of discipline from the
chart in the i l lustration  below. Then write i t  in the blank before the definition.

M e t h o d s
OlScfPLlNE

ITATtOM 

COMMUNICATION 

REINFORCEMENT 

EXTINCTION

natural consequences

LOGICAL CONSEQUENCES

physical SPANKING

V

_______ 1. Staying out of the way and
letting nature run its course.

_______ 2. Physical pain, applied
appropriately.

_______ 3. Strengthening or reinforcing
actions so that they are more 
like ly  to be repeated in the 
future.

_______ 4. Following the model or ex
ample of the parents.

_______ 5. Planning a negative conse
quence that is logically 
related to the misbehavior.

_______ 6. Not rewarding a negative
behavior so that i t  will be 
eliminated.

_______ 7. A preventative method in which
exchanging opinions or thoughts 
is used to meet a need or delay 
or discard a want. I t  is shar
ing information with another 
person in such a way that he 
understands what you are saying.

^ 7 )  Betty Chase 1978



Q.[OOS1N6 A METHOD OP 
DISCIPLINE 

METHOD DEFINITION EXAMPLES When hav;hyou used this 
m<>~ ,fi? 

A preventative method in 
which exchanging opinions 

Communicatio 
or thoughts is used to 
meet a need or delay or 
discard a want. It is 
sharing information with 
another person in such a 
way that he understands 
what you are saying. 

' 
Physical pain, applied 

.J appropriately and with 
Physical ' the right attitude. 
Spanking' ,. 

Loaical Planning a negative 
Consequences consequence that is 

"logically" related to 
' the misbehavior. 

Staying out of the way 
I and letting nature run 

Natural its course. 
Consequences 

Strengthening or rein-
forcing actions so that 

Reinforce- they are more likely to 
ment be repeated in the future. 

Not rewarding a negative 
Extinction behavior so that it will 

be eliminated. 

Following parents as a 
Imitation model or example. 

c Betty Chase 1978 
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• TO DEVELOP SELF"·CONTROL IN THE CHILO 

- =CMILO•s &ELF•CONTROL 
._--... .._ ---=PARENT CON1'ROL ·INFLUI.NCE 

.._-. r...6E \{o ......... ..... 
-..._._-..._p.~ l\ 

AC'>uL"THOOD 

p.~b 

Child: ------

~ Betty Chase 1977 
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Coping with
Btcik&i-Sbt&i ’Battled

I. THE UNIQUENESS OF EACH CHILD'S POSITION IN THE FAMILY. Select a
recorder and answer the following questions during the time allowed 
for each question.
A) How did it feel to be the oldest (middle, youngest, or only) child?
B) What were the advantages of your position in the family?
C) What were the disadvantages of your position in the family?

II. TECHNIQUES FOR COPING WITH SIBLING RIVALRY. As this material is pre- 
sented, take notes in the space provided below.

Parent Enrichment Seminars, P.O. Box 782, Placentia, CA 92670
©  Betty Chase 1980
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Plans firAgjb
Areas that I desire 
to grow in... Steps to Take

Complete this column on
What happened? List speclllc times yoll VBPkefl' 
on your plans— what you did and the results.

Comments

Please return this evaluation to Betty Chase, 60U W. Southgate Avenue, Fullerton, CA 92632. 
If you have further comments, please use the back of this sheet. May He be glorified in 
pur families and our individual lives I @  Betty Chase 1977
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Slaluation 01~·=· L:7 Haw to Discipline and Build Self-Esteem in Your Child 
Check one: Q The Haw To's of Discipline and Developing Responsible 

City Behavior in Your Child 

1. The organization of Excellent Poor 
the seminar was 7 6 5 4 3 2 1 

2. The ideas and activities Very interesting Dull 
presented were 7 6 5 4 3 2 1 

3· The scope (coverage) Very adequate Inadequate 
was 7 6 5 4 3 2 1 

4. The work of the Excellent Poor 
.consultant was 7 6 5 4 3 2 1 

5· My at'tendance at 1his Very beneficial No benefit 
seminar should prove 7 6 5 4 3 2 1 

6. Overall, I consider Excellent Poor 
this seminar 7 6 5 4 3 2 1 

7. The most important concept that I've gained from this seminar is. ______________________ __ 

B. Stronger features of the seminar were ______________________________________________ __ 

9. Weaker features of the seminar were ___________________________________ __ 

10. What percentage of the material presented in the seminar was new to you? (Circle one) 

· None 251> 501> 751> 1001> 

11. How free were you to express your needs and questions with: (Circle one on each line) 

other participants: 1001> 75% 50% 25% 
Your seminar leader: 1001> 75% 25% 

12. I would like to know more about ----------------------------------------
13. A question that I have is=------------------------------------------------------

14. At this point ••• 
I feel challenged to·----------------------------------------------------------

I'm discouraged because·-------------------------------------------------

15. Additional comments=-------------------------------------------------------------

@ Betty Chase 1977 
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