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ABSTRACT

This thesis represents an attempt to describe the choice and 
decision-making structure in an open art classroom. The activities that 
followed the children's choices and decision-making are also described. 

In addition, a student evaluation is included in the study.

Eight students were observed for fifteen school days. Their 
choices and activities in the art room were recorded by an observer.

They were also asked to complete a student evaluation.
The information was tabulated and analyzed. These main conclu

sions and implications were discussed, Children were self-motivated and 

did make choices when given an opportunity .• They did not rely on the 

teacher for direction in most cases, The children spent considerable 
lengths of time On the activities of their choice. The children felt 
free to evaluate themselves and expressed both positive and negative 

opinions about their work and the art classroom. Recommendations for 

further study were discussed,

vii



CHAPTER 1

INTRODUCTION

Open education has been practiced in America since the early 

1900's . Basic to the open education philosophy is the student’s right 
to make choices, Students are encouraged to take an active part in 

developing their own learning program and to take responsibility for 
its success.

Art is an integral part of the open education curriculum. This 

author developed an art program in an exploratory learning center based 

on the open learning philosophy, The program allows for student’s 

choices and participation in creating' its content.

The staff watched students, become involved in activities in the 

art room. Despite their observations s it was still difficult to de- /. 

scribe with any certainty the choice processes they used in the art room. 
As a result of this difficulty, this author formulated a number of ques
tions about student activity in the open art program.

The questions are as follows:

1, How do children make choices in an open art classroom?
2. What activities do they choose to do?

3, Do the. children complete the activities they choose?

4. Exactly how do the children spend their time after they have 

made a choice?
1
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5. How do children feel about their time spent in the art 

classroom?

These questions aroused the author’s curiosity as to what re- 
search was published concerning the open art program. It was found, 

after making an extensive search Of the literature as reported in Chapter 
2, that very little work has been recorded on the subject. The search 

for answers to the above questions created the need for this study.

The primary purpose of the study described here was to clarify 

the choice and decision-making processes Children use in the open art 

room. It was hypothesized that the open environment in the art studio 

would affect the decisions made by the children. Teacher direction, peer 

influence and self-direction were the primary decision variables investi

gated in the study. The study also observed the children’s activities 
that followed the decision-making process. These activities included 

group formation, individualized study, and amount of time spent on 

motivation, ideas, and preparing materials, The number of questions the 

children asked, the help they received from the teacher, and the time 

spent for clean-up were also recorded. Finally, the study reported the 

student’s own perceptions dealing with the time they spent in the art 
room. The students shared their feelings of success or failure about 

using the art. room. They also discussed whether or not they received 

enough help.
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Due to the lack of research in the area of art in the open 

classroom, the instruments and procedure discussed in the following 

chapter were the original conception of the author. To the best of 
the author's knowledge this is the first study of its kind.

Definition , of Terms

The investigation was made at an exploratory learning center.

The learning center is based on an open educational philosophy that dif

fers from many traditional American schools, This philosophy is 
explained as follows.

Open education, open corridor, informal learning, and free 

schools are terms often used synonymously for the same educational phi

losophy that supports the child as the central active agent in his 

learning. Based on self-initiative and his own individual needs, a 

child will learn as he interacts within the environment, "Learning 

comes from within the child, motivation comes from within when there 

is. meaning to the learner " (.Neil Postman, and Charles Wingartner 

1969, p. 17).
There are as many open school approaches as there are places and 

teachers who profess to use them. There are, however, five basic char

acteristics that are. inherent in the open school philosophy regardless 

of how the program is designed. The first characteristic places
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emphasis on the children as the primary agents responsible for their own 

learning« Open educators believe that learning comes from within the 

children as they interact in their environment. Secondly, educators re

ject the idea that curriculum is confined to separate.divisions of 

subject matter content„ -A curriculum that integrates many disciplines 
of knowledge is characteristic of an open philosophy, Multi-age group
ing is the third and a very important aspect of an open program. 

Activities that allow for multi-age participants provide opportunities 

for children to view themselves from various perspectives. A de-emphasis 

of competition is a fourth characteristic. Children are permitted to 
learn at their own individual speed, and they are encouraged to value 

their own accomplishments, Activities that lead to comparisons among 

children are not consistent with the open philosophy, Finally, the 

teacher provides an environment that encourages and supports the chil
dren's natural curiosity and self-initiative. A teacher guides a child 

into learning situations and does not present answers, A program that 

allows children to discover answers on their own initiative would be 

considered open. Charles Silberman, (in Flurry, 1973, p. 417) summarized 

open education as va shared set Of attitudes and convictions about the 

nature of childhood educatiom and school". These five basic character- . 
istics are the cornerstone of the open school philosophy.

Choice, option, alternative, or self-selection are important 

elements of the open philosophy, As with open education, these terms 

defy specific definition, Billings (1970) defined self^selection as an 

individualized approach, to.learning which provides a learning
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environment that helps children.become independent learners. Coursen 

(1969, p, 89) defined choice as, "a pattern of goal directed behaviors 
In response to a child’s perceived need."

Children in an open education school have options. When chil
dren exercise their options, they create the concept of the fluctuating 

group. A group, according to Webster’s Seventh New Collegiate Diction

ary, "is a number of individuals assembled together or having common 

interests" (p. 369). The fluctuating group is one that is constantly 

changing. Children may move in and out of it as they choose. A group 
can also be formed by chance as two or more students happen to be 
together and share the same interest.

In the study the writer also refers to groups of children based

on their grade level (of primary, intermediate and junior high), A
primary group refers to children in the first through the third grades 

(ages 6 to 8), An intermediate group has children from fourth through 

sixth grades (ages 9 to 11). The seventh and eighth graders are called 

the junior high group (ages 12 and 13).
The observer who collected the data for the study Was a student 

at The University of Arizona, At the time of the study.she was a senior
in the art education program. She had successfully completed a semester

of student teaching at the learning center for her B,F*A< in art educa
tion. As a result of this experience, the observer was well acquainted 

with the. learning environment,. As the observer collected the data she 

kept an account for every child participating in the study. An account 

is a recorded observation of a student’s activity in the open studio.
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The above terms, and concepts are used throughout the study.

Terms that are not specifically defined are used within the current 

accepted context of art education. These definitions coupled with the 

following sections give a foundation from which to analyze the data pro
vided by the investigation.

Setting at the learning Center

The educational program at the learning center is based on the 
open philosophy. The center is divided into two communitites. One com

munity has children from grades kindergarten through six. The other 

community has students in grades one through eight. While there is 
some grouping within the classroom for instructional purposes, each 

child has an individual learning program. Inherent in the learning pro

gram is the students’ freedom to progress at their own speeds.

The open studio is the art room at the learning center. Under 

the direction of a teacher and a teaching aide, the studio provides an 

art program for the. entire school population. It is available to the 

students on a choice basis. As a result, the population is always . 

changing and students are free to come and go as they wish. The studio 
is organized so that many different activities can be happening simul

taneously for students of all ages. Therefore, it is the setting at 

the learning center that allows for the process of choice to take 

place. The open studio is housed in two large rooms with an adjoining 

door. The first room is 32’■ x 32x. A supply checkout desk and teacher's, 

working area faces the front entrance. The room is subdivided by
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wooden structures. A fiber center is contained in a ramada in the center 
of the room. The second room is 32' x 32'. It is also subdivided by 
counters and fences to create working areas. These working centers are 

designed to utilise the wall space for instructional materials and dis
play. Refer to Figure 1 for a diagram of the physical setting of the 

open studio.

• Assumptions and Limitations Of the Study 

An educator who believes in and offers an open education to 
their students makes certain basic assumptions. They assume that chil
dren want to learn. They also assume that children will learn what they 

need to function in society if information is presented to them -in an 

interesting and relevant manner. Educators of the open school philos

ophy believe that children are active agents in their own learning 

experience. This investigator made these same assumptions about the 

children participating in this study.

In addition, the investigator assumed that there were meaningful 

art activities for children to choose from and that art learning was 

taking place. This assumption was based on the level of activity in the 
art room as well as the quality of the work produced by the students.

Besides these assumptions, there were some limitations noted by 

the investigator. The study was conducted in one school only, which 

gives it a somewhat narrow scope. Covering a period of three school 

.weeks, the study was completed in a relatively short period of time.

One observer in the classroom could only handle a small sample 

of'children at a time. It was felt that a larger sample would be too
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difficult for one observer to manage and additional observers would im

pede the normal activity in the classroom. Although the size of the 
sample could be considered a limitation, the school population was 

evenly represented. Limiting the observation data to only what was 
recorded by one observer, made correlations of inter—rater reliability 

impossible. However, the investigator conferred with the observer at 
the end of each day to insure proper procedures were being followed.

The investigator in the study was the art teacher in the classroom. 

However, she did not take the data. The observer took the data and 

handed it over to the investigator at the close of the study. Although 

the s tudy could be considered somewhat subjective, the art teacher did 

not interfere with the observation or the collection of data during the 

three week period. The teacher continued to operate the classroom in 

the normal maimer.



CHAPTER 2

RELATED LITERATURE

A search of related literature was made to obtain background 

material to support this study. When the investigator could not find 

any research about art in the open art classroom, a computer search was 
requested by the University of Arizona Library. The results of the 
search confirmed the fact that there is nO material published to date on 

the subject.

The descriptors used in the search were art education, elemen- . 

tary education and open education. More specific descriptors were 

self-selection, choice and decision-making, None of these terms turned 
up any studies related to choice and decision-making in the open art 

room.

However, there is material available relating to open education 

in general, describing and supporting its place in the educational sys
tem., This material is relevant because . the environment in which the 

study was done is built on the open educational philosophy and is 
designed to meet the needsiof .individual children, . Barbara Blitz supports 

the open school environment and emphasizes its important relationship to 

learning« She says, *'Children are unique, physically active individuals, 

and that their learning needs can only be met in a free and active 

atmosphere which tailors the. learning environment to the specific needs 

and abilities of each, child “ (Blitz, 1973, p, 4),
10
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Postman and Weingartner also discussed the importance of the 

learning environment in. Teaching as a Subversive Activity9 (1969).

They wrote, '’.. .one is invited to see that the most important impres

sions made on a human nervous system come from the character and 

structure of the environment within which the nervous system functions; 
that the environment itself conveys the critical and dominant messages 
by controlling the perceptions and attitudes of those who participate 

in it 11 (Postman and Weingartner, 1969, p. 17).

John Holt, another advocate of open education, discussed the 

importance of art in the curriculum. He supports the arts from the 

standpoint of its problem-solving value for children. He has written, 

.any situation, any activity, that puts before us real problems that 
we have to solve for ourselves, problems for which there are no answers 

in any book, sharpens our intelligence " (Holt, 1967, p, 116). He 

also Views art as an important vehicle for learning about reality,
5IThey Should at least be exposed to the idea that art can be, not just 

a diversion, but a very powerful way of getting in touch with and expres

sing reality " (Holt, 1967, p, 115).
In 1973 a study was completed at the same exploratory learning 

center that this was done, describing the self-seledtion behaviors of 

elementary school children in an open school setting. Twenty-one 

kindergarten through second grade children were paired with a university 

student. The students visited their grade school "buddies," for one 

hour once a week. During this time, the university students recorded 
any choices the children made. The study did not draw any conclusions
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but the data showed that the children did make a variety of choices 
during the school day (Guerrieri, 1973)-

None of this literature bears directly on the specific subject 
of this study. The environment in the open art studio that allows 
students to make choices and decisions is, however, in keeping with 

concepts of open education mentioned in the literature cited in this 
chapter.



CHAPTER 3

DESIGN OF THE STUDY

The study design is of a descriptive nature, composed of (I) 
the Sample,. (2) the instruments and (3) the procedures used in the 

classroom. The children participating in the study are referred to as 

the sample. The instruments are the forms that were used to collect 

the information about the children. Finally, the procedures were the 

methods the observer used while collecting data. The combination of 

these components as they were used in the classroom provided the frame* 
work for the study.

Subjects
Subjects were eight children who were drawn.from one-hundred 

sixty-eight students at the exploratory learning center. Every child in 

the school was rated by the experimenter and the observer as belonging 

to one of four categories. The categories were as follows: (1) chil

dren who never used the Studio, (2). children who rarely used the studio, 
(3) children who attended on a regular basis and (4) children who par

ticipated in art activities on a daily basis. The sample was drawn from 

the names that fell into the third and fourth categories. The children's 

names were, put in a selection basket and drawn out by chance.

Three children were chosen fo represent the primary grades (one 
through three). The Intermediate grades (four through six) were, also

13
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represented by three children. Two childrenwere chosen to represent 
the junior high group (grades seven and eight) (see Table 1).

Table 1, Total Number of Boys and Girls per Level 
Participating in the Study .

Level Girls Boys Total

Primary 2 1 3
Intermediate 2 1 3
Junior High _2
Total 4 4 8

The experimenter decided that eight students ranging in age from 

five to fourteen years old was a manageable sample size for one 

observer. It was possible that all eight students could be in the art 

room at the same time, due to the choice factor discussed earlier in the 

text. The sample size w a s  kept small enough to account for that possi

bility.

Variables

The decision variables investigated in the study were classi

fied into four categories: teacher influence, peer influence, self-

direction. If the art teacher planned an activity and directly 

influenced a student to participate,, that choice process would be 

classified as teacher influence. When the observer noticed that a 
student was directly persuaded by peers to participate in an activity, 

that choice selection was called peer influence. There were times when 

children chose to work in the studio and did not appear to be directly 

influenced by the teacher or their peers. The choices these children
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made were considered to be self-directed. On occasion, children can be 

influenced by someone outside the art room. In this case a parent or 
another teacher may ask a child to do something special.

Instruments
Two instruments were designed for the observer to record the 

students' activities. The first instrument was designed to report what 

art activities were selected and how they were selected by the students, 
if and how the activity was completed, and the amount of time devoted to 

the activity (see Appendix B).

The second instrument, the child's evaluation inventory, was 

used as an interview tool between the observer and the student. The pur
pose of using the evaluation inventory form was to determine the 

student's perception of the activity, and of the quality of his or her 

time spent in the studio. The inventory asked questions about the amount 

of learning that took place, the amount and nature of help the student 

received and, finally, the student's feelings of success or failure per

taining to the activity. In addition to the above questions., a space was 

designated on the inventory form to record any of the children's personal 
responses if they offered any (see Appendix C),

An observer was invited to the classroom to collect data describ

ing the students' activities, The information was. recorded on the 

instruments and given to this author at the end of the recording period. 

The analysis of the. data attempts to fulfill the need and purpose of the 

study. This information is discussed in Chapter 4,
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Procedure

An inventory sheet was completed by the observer for each sub
ject whenever he or she came into the art room. The observer watched 

the students.participating in art activities. When a student under 

observation was ready to leave the studio the observer asked the student 

if he or she would be willing to complete an evaluation form. The 

observer then helped the student to do so. If a student was not willing 
to participate in an interview, that wish was respected.

The art studio continued to operate under the direction of the 

art teacher and the teaching aide while the data were being collected.

The curriculum was not in any way changed during the experiment, nor was 

the atmosphere of the classroom interrupted by the observer. At the 

completion of every school day the observer and the investigator re

viewed the collected data to verify that proper procedures were being 

followed.
Data were collected for a period of fifteen class days or three 

school weeks. The observer kept the inventories until the end of the 

three week period. The inventories were given to the investigator at 

that time for analysis. The data and the analysis are presented in the 

following chapter.



CHAPTER 4

DATA AND DATA ANALYSIS

The data was collected according to the procedure described in 

the previous chapter. This chapter discusses the data and the analysis. 

The data include the children’s selection processes, group formation and 
the student’s follow- through with their chosen activities. The way stu

dents spent their time in the studio was also recorded. Finally, 

selected responses from the children's personal comments giving their 
own perceptions about their studio time are included in this, chapter.

' . ' , Choice Patterns for Art Activities

The students participating In the sample chose sixteen different 

activities during the time period set aside for the observation« The'ac
tivities chosen are listed by the art process for simple classification. 

Table 2 lists the activities and how many times they were chosen by the 

student. A large number of the choices were concentrated in the two fiber 
arts, being selected nineteen times. Drawing was also a popular choice, 

being chosen twelve times. The remaining choices were scattered over the 

other thirteen activities.

Table 3 illustrates the choice patterns of the students accord

ing to their grade level and sex. The primary children made the most 

choices with a total of 34, The remaining choices were divided between 

the intermediates making 14 and junior high students making 12 choices.

17



Table 2, Activities Chosen by the Students and 
Number of Times Chosen

Activity Number of Times Chosen

1, Drawing 12
2, Art Seek and Find 1
3, Construction 4
4, Weaving 9
5, Basket Weaving 10
6. Game (color parches!) 4
7, Sewing 1
8, Easel Painting 2
9. Art. Exhibit Field Trip 4
10, Water Color Painting 1
11, Yarn Animals 1
12, Sock Puppets 1
13, Drawing and Coloring 5
14., Crayon Etching 1
15. Pillows 1
16, Silk Screening 3

60

Table 3, Choice Patterns of Students per Grade Level and Sex

Grade Level Boys Girls Total

Primary 14 20 34
Intermediate 6 8 14
Junior High 12 I!
Total 32 28 60
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The choice pattern, as it is analyzed by sex, shows that both 

sexes were involved in studio activities. The boys made 32 choices and 
the girls made 18. The greatest number of activites were selected by 

girls at the primary level, while boys at the intermediate level chose 
the least amount of activities.

Amount of Time per Session

The next item on the inventory covered the amount of time the 

children spent in the studio per session. Table 4 illustrates these 
time periods.

Table 4, Length of Student's Studio Session

Length of Session Number of Studio Visits

Less than 30 minutes 16
30 minutes to 1 hour 25
1 hour to 2 hours 12
2 hours plus. . , -Z
Total number of visits. 60

The children spent from ten minutes to two hours and a half in 

the studio at any one time. Sixteen studio visits lasted less than 

thirty minutes. Twenty-five working periods extended from thirty min

utes to one hour, while twelve visits lasted as long as one hour and a 

half. On seven occasions, a visit lasted over two hours. The implica

tions of time and choice will be discussed in Chapter 5.
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How the children selected their activities was another item on 

the instrument form. These decision variables were divided into four 
categories of influence. Table. 5 illustrates the relative frequency of 
the four categories of influence.

Table 5, Relative Frequency of the Four 
Categories of Influence

Selection Processes .. Number of Choices
Art teacher influence 12
Peer influence 24
Self-direction 24
Outside direction _0
Total . . 60

Twelve of the sixty choices made during the observation period were a 

direct result of the teacher's Influence, Peer influence and the chil

dren's own self-direction were each responsible for twenty-four choices. 

Hone of the children indicated that any other factors, influenced their 

selection processes.

Completion of Art Activity

The observer recorded all of the activities that were completed 

during the time of the study. The total number was forty-five. Four 

projects were left unfinished. The students reported these reasons. Two 

children said the projects took too long, while one student said he just 

lost interest and did not want to complete his activity. The fourth
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student reported that he had to wait for the equipment he needed. During 

the time he was waiting, all of the supplies were Used by other students.

Group Participation in Studio

The children participated in the studio as individuals or as 

group members and were recorded by the observer. Tables 6 and 7 show how 
many children began and completed their activities as.members of a group 
and how many began and completed other work independently.

Tables 6 and 7 show that in thirty-six studio visits the children 

began their activities in a group setting. In all but six of these 

visits the children ended the studio session in the same group setting. 

The study indicates that the remaining twenty-four studio visits were 

begun independently by the children, while thirty children ended their 

visits working independently,

Peripheral Studio Behaviors

In addition to the selection and completion of activities and 

group formation, the data included information about how the children 

spent their time in the studio. The amount of time the children took 

for preparing materials, getting their ideas, and waiting for the 
teacher * s help were observed . The time spent involved in the process 

of creating, followed by clean up duties, and evaluation were recorded,

And finally» the observer noted how many questions the children asked 

during their working time..

The time the students spent preparing materials, varied from one 

minute to forty-five minutes. In many cases the materials were already



Table 6. Group Formation at Start of Studio Visits

Number of times
children began studio
visit in a group 36

Number of times
children began studio
visit independently 24

Total 60

Table 7. Group Formation at End of Studio Visits

Number of times
children ended studio
visit as a group
member 30

Number of times
children ended studio
visit as an independent 30

Total 60
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prepared by the teachers for the students. In addition, the centers 

were equipped with supplies. The amount of time in minutes for getting 
ideas and motivation, varied from five minutes to thirty minutes.

Table 8 illustrates the amount of time students spent waiting 
for the teacher's help. The study shows that in most cases the children 
did not have to wait for the teacher's help.

Table 8, Time Spent Waiting for the Teacher's Help

Number of Times 
Students Waited

Amount of Time 
Students Waited

47 > 0
8 0-5 min.
2 5 min.
2 10 min.

- _1 
60

15 min.

The children had to wait for some time during thirteen out of 

the sixty visits, Eight of those thirteen times the students waited 

less than five minutes. Two students waited five minutes, two students 

waited ten minutes and one student waited fifteen minutes. The observer 

did not record what the children did while they were waiting for help.

The data covering the amount of time a student was involved in

the creating process, seemed to be redundant. In nearly all the cases
I

the time was only a few minutes less than the time recorded at the
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beginning of the study under length of activity. It became apparent 
early in the study that it was too difficult to attempt to decide just 
exactly when the process of creating began to take place. Therefore, 

only the length of the activity was recorded for the study.

In five of the accounts, the students needed less than five 
minutes for cleaning up. The remaining nine students took five to ten 
minutes for their clean up.

Evaluation

The observer recorded short periods of time for evaluation at 

the end of a student's session in the studio. The majority of the ac

counts show a period of three to ten minutes of evaluation with each 
child, Four children were part of a gallery field trip for which the 

primary purpose was evaluation. The students visited the gallery to 
view an art exhibit of children’s, art work. After they spent time seeing 

the show they were gathered for a group discussion and evaluation of the 

show. The time spent for evaluation was approximately forty-five 

minutes.

Questions Asked

The observer recorded the number of questions, the students asked 

their teacher while they were working in the studio, A total of 131 

questions, were asked during the studio visits, Table 9 shows a break

down of the questions asked by grade level.
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Table 9. Number of Student Questions Asked per Grade Level

Grade Level Number of Questions
Primary 58
Intermediate , 23
Junior High 50
Total 131

The children in the primary grades asked 58 questions. The 

junior high students asked almost as many with a total of 50 questions. 

The intermediates asked less than half of each of the other groups with 
only 23 questions.

Another analysis of student questions was made according to the 

children's sex. Table 10 illustrates this analysis,

Table 10, Number of Students' Questions Asked per Sex

Sex Number of Questions

Boys 93
Girls -J8
Total 131

The boys asked 93 questions while the girls only asked 38. They 

asked nearly three times, as. many questions as the girls, There were 

seventeen visits where, the children did not ask any questions at all.

The observer did not attempt to record the content of the questions.
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Student Evaluation

Student’s evaluation of their work is an important part of the 

open education curriculum. Therefore, the author felt that the student's 

perceptions about their activities in the studio would provide meaning

ful material for the study. In addition, some of their perceptions, in 

the form Of direct quotes, are included in this section of the test.

The student questionnaire, see Appendix C, was designed to find 
out how much help the students received and if they felt it was enough. 

The author was also curious to find out from whom the children were get

ting their help. Table 11 shows a tabulation of yes and no answers to 
questions dealing with the student’s feelings about learning something 

new during the activity, and their feelings of success. The students 
were also asked if they felt they got enough help.

Table 11. Questions and Answers on the 
Student Evaluation

Questions Yes Answers No Answers

Did you learn
something new? 21 14

Did you feel
successful? 26 6

Did you get 
enough help? .31. 1

Twenty-one of the children felt they had learned something new 

while they were involved in their activity, while fourteen answered no.
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Twenty-six children responded yes to the question dealing with success

ful feelings about their projects while six children felt unsuccessful. 
The children said they did get enough, help thirty-one times, but one 
child did not,

The student questionnaire was an optional section of the instru

ment, The children were not required to answer the questions, In some 
cases they chose not to respond to it.

Table 12 illustrates the amount of help the children said they 
received and the source of their help.

Table 12, Amount and Source of Help Received 
by the Children

Source

Amounts of Help

Much Some
Very 

. Little
Teacher 3 6 10z
Peers 20 0
Total ' 23 6 18

Twenty—three times students said they got a lot of help from the 
teacher or their peers, Six times children indicated that they received 

some help while eighteen times they said they got very little from 

either the teacher of their peers. Twenty-two times the students said 

they did not get any help.
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Finally, some of the children’s comments, in the form of direct 

quotes, are included in this section. These quotes reveal the children’s 

feelings, about their activity in the.studio. Some of the responses 

deal specifically with their skill level and their end product, while 

others are of a more general nature, ”1 enjoyed it and would like to do

it again," was a statement repeated in various ways by several of the 
children. At the same time, one student said, "It wore me out,” Matty 

of the children were willing to comment on their activities. Their re

sponses varied from very positive to very negative,
One of the comments that dealt with the students own skills was, 

"I think with practice 1 could do better,1' Another student said, "It 
turned out good," Finally, a child commented, "I liked it better before 

I painted it. I’d like to do it again, bigger without painting it." 

Quotes that revealed the children’s feelings about their art product 

were, "I thought it was an intetesting d e s i g n a n d  "I liked my first 
one better because of the way it was decorated,"



CHAPTER 5

CONCLUSIONS, IMPLICATIONS AND RECOMMENDATIONS FOR FURTHER STUDY

This study was one of a descriptive nature. It attempted to 

describe the decision making processes of a small number of children in 
an open art classroom. From an analysis of the data gathered and pre
sented in the preceding chapter, a number of conclusions can be drawn.

The subjects chose sixteen activities during the time they were 

observed. The fiber arts were selected most often. This may be due to 

the easy accessibility of the fiber supplies. The prominent location of 
the center may also account for its frequent use. Drawing was chosen 

twelve times« Another classification of drawing and coloring was chosen 

five times. Again, easy accessibility and use of the materials may ac

count for the frequency of the choice. The reasons stated for the 

children^s choices are speculations made by the author, and are not in
tended to be taken as proven conclusions.

Both, boys and girls chose to participate in the activities in 
the open studio. The children in the primary grades made the most 

choices, while the children in the intermediate grades made the fewest 

choices. The intermediate curriculum is more diverse than the primary 

with more academic responsibilities for the students. The author specu

lated that these. academic demands, may leave less time for the 

intermediates to work in the.studio. This could account for their fewer 

choices..
29
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When discussing the length of the children’s visits to the 

studio j, it is important to remember that the length of visit was deter
mined by the child's own choice. Forty-one times the studio visits 

lasted.up to one hour which could be considered an average amount of time 
a child would spend on an activity. This is based on the fact that most 

class sessions in schools, including the university level, last about one 
hour. In twelve visits students stayed in the studio up to two hours, 
however, while seven visits lasted over two hours.

Apparent influences on the children’s selection processes in the 

studio were recorded. The data showed that peer-influence and self-direc
tion are twice as influential as teacher direction. It can be concluded 
from these data that some children are able to make choices in the studio 

when given the opportunity without always relying on the teacher. In 

addition, they were able, in most cases, to complete their activities.
The data collected On group formation showed that the children 

chose to begin their work in groups more than half the time. Some of 
the children broke off from the group and finished their work independ

ently.
The amount of time spent preparing materials, getting ideas and 

waiting for the teacher’s help was under fifteen minutes in most cases. 

Several factors could be responsible for this. The children may have 
chosen an activity that did not require the teacher's direction. Also, 

in many cases instructions and materials are already in the centers.
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Finally, it could be that the teacher happened to be available when the 
students needed help.

The amount of time spent on evaluation was three to ten minutes 

with each child. The'gallery trip, cited in the previous chapter, was 

another example of evaluation. There were no group evaluations at the

completion of an activity, rather, evaluation was seen as an ongoing 
individualized process,

It was found that the intermediate level children.asked the 

least amount of questions. The primary children and the junior high 
Students, asked about the same number. The boys asked almost three times 

as many questions as the girls. The student questionnaire revealed that 

more children felt positive about their studio visits than not. The 
quotations included in the previous section varied in the content. The 

conclusion drawn from the content of their comments was that the students 
felt comfortable enough about their studio activities that they could 

make negative, as well as positive statements,
A number of implications raised by this study call for further 

Investigation, Suggestions for further research include the following:

1, Replication of this study at the same setting with the following

changes: larger sample, longer duration, better sample
selection and better instrument design.

2, A replication of this study, with the additions suggested above 

in several open school settings,

3, Studies designed to answer some of the following specific ques-

. tions raised by this study, 1) Wiat choices do the students
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themselves perceive that they have in the art room? 2) What in 

the studio environment supports their decision-making? 3) Do 
boys and girls choose the same activities or are there some 

activities that are chosen more by one sex than the other?

This study has attempted to answer some questions about the 
children’s- activities in an open art classroom. The data revealed that 
the children in the study did make choices in the art room when-they 

were given the opportunity. In all but four instances, they completed 

their work. The study showed that they liked to work in groups as well 
as independently. The children spent their time getting ideas, working 
and then cleaning up. Additional time was Spent On evaluation. In many 

eases the students felt good about their activity in the art room but 

they were also able to express their negative reactions.

Alternatives to the traditional school will continue to be a 

part of our educational system. In an attempt to see that art continues 
to he a part Of curriculum, art educators in the open school system need 

to provide research to validate their programs. Nearly every facet of 

education is being consistently challenged for validati«3tt. The arts are 

especially vulnerable to challenge especially when financial pressures, 

are felt within the. school system. Research dealing with any facet of 

this study would be beneficial based on the fact that there is none 

available to date.



REQUEST FOR PERMISSION

APPENDIX A

Dear Parents,

I am writing this letter to request your permission for
. .... ...... . - to participate in a research

project at the learning center. The project will take place in the open 

studio art room at Miles, Eight students from the total school popula

tion have been selected for this project.

For 15 academic days a trained observer will be present in the 

classroom to observe the students. She will attempt to measure the 

.choice and the decision process they go through as they participate in 

an art project. She will record on the attached inventory her observa

tions, of your child's activity. At no time during the observation Will 

your child be distracted or interrupted by the observer. The classroom 

will continue to operate as: always: under normal conditions,

Upon the completion of the activity your child will be asked to 

have ah interview with the. observer, The interview form is also 
attached to this letter. If at any time your child does not wish to 

participate in the interview, their wishes will be respected.

At the end of the 15.days. I will collect the inventories and 

analyze the data. I hop to investigate the following questions:

How often do children choose to participate in 

activities

33



34
How do they go about deciding what activity to do?

Do they complete the activity?

What kinds of activities do they choose?
At no time will your child's name be referred to in this study.

The study is being conducted in partial fulfillment for the 
requirements for a Master of Arts degree in Art Education at The 
University of Arizona.

In addition to the degree fulfillment I hope that the study will 

provide me with valuable information. Specifically, I hope to improve 
the curriculum content and the activity structure in the open studio art 

room at E,L,C. Please feel free to call me if you have any questions or 

reservations about the study and your child's role as a participant.

Respectfully yours,

Stephany Grassinger 

School 791-6819 
Home 792-4205

I agree to allow my child, '. J V,: to

participate in the above observation.

Signed_



APPENDIX B

INVENTORY

NA
ME

DATE
AGE
ACTIVITY
LENGTH OF ACTIVITY
SELECTION PROCESS 
(PEER, TEACHER, OTHER)
WAS ACTIVITY COMPLETED?
IF NOT, WHY?
DID CHILD BEGIN ACTIVITY AS 
MEMBER OF A GROUP?
DID CHILD BEGIN ACTIVITY AS AN 
INDIVIDUAL
DID CHILD COMPLETE ACTIVITY AS 
MEMBER OF A GROUP?
DID CHILD COMPLETE ACTIVITY AS 
AN INDIVIDUAL?
AMOUNT OF TIME FOR GETTING IDEA/ 
MOTIVATION PRESENTATION
AMOUNT OF TIME FOR PREPARING 
MATERIALS
TIME INVOLVED IN PROCESS OF 
CREATING

- ;

NUMBER OF QUESTIONS ASKED ABOUT 
TECHNIQUE MATERIALS
AMOUNT OF TIME WAITING FOR 
TEACHERS HELP
AMOUNT OF TIME CLEANING UP
AMOUNT OF TIME CRITIQUING 
WORK
OTHER
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CHILD'S EVALUATION FORM

APPENDIX C
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