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ABSTRACT

Responsibility and independence are two personality 
traits which are believed important in child development. 
The two terms are often paired in describing desirable 
traits.

This study attempted to determine if any relation^ 
ships exist between responsibility and independence at home 
and at schoolf and between responsibility and independence 
in individuals, Two questionnaires were developed'— one for 
parents to assess a child's responsible and independent 
behaviors at home and the other for a kindergarten teacher 
to assess a child's responsible and independent behaviors 
at school,

The results indicated that significant relation
ships exist between responsibility and independence at 
school; however, no significant relationship was found 
between responsibility and independence at home. A 
significant relationship was also found between responsi
bility at home and at school, although no significant 
relationship was found between independence at home and at 
school.
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CHAPTER 1

INTRODUCTION

One of the major goals of education is to produce 
responsible and independent citizens, It would seem rele
vant, therefore, to determine how the development of 
responsibility and independence in the home affects 
responsibility and independence at school„ Much has been 
written about responsibility and independence, and some 
empirical research has been conducted on these characteris
tics. Investigations have already provided information 
concerning a child's acquisition of responsible and 
independent attitudes„

Park (1973) has reported that a child first begins 
to learn about responsibility when he realizes there is a 
relationship between completing an activity or assignment 
and achieving a valued goal. Also, responsibility can be 
learned when failing to complete an activity or assignment 
leads to denial of a goal.

Through surveys and research, some conclusions have 
been made about the acquisition of responsibility, Harris 
et al. (1954b) reported, for instance, that the amount and
kinds of a child's home duties are unrelated to his sense of 
responsibility, Harris and Harris (197 0) did find a
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positive relationship between a child's intellectual level 
and mental maturity and his sense of responsibility, They 
also discovered a positive relationship between the educa
tional level of the parents and the responsibility of the 
children. Another significant finding was a clear associa
tion between low responsibility and poor adjustment in 
school, Harris and Harris concluded that main contributors 
to a child’s sense of responsibility are. good parental 
examples.

De Franco (1974) proposed that is is easier to start 
to teach a child responsibility in relation to tangible 
things such as his own or others' possessions„ Consequences 
of responsible or irresponsible actions are more logical and 
predictable. De Franco also cautioned parents to realize 
that the decisions children make can lead to mistakes and 
the more decisions children are allowed to make, the more 
likely they are to make mistakes. Children learn responsi
bility partly by the consequences they experience because 
of their mistakes and so De Franco suggests that, "Provided 
the consequences of a child's actions are not too severe, 
it is wiser not to soften them" (p. 11),

These studies have mainly been concerned with 
teaching responsibility in the home, but the assumption is • 
made that these same principles would hold true in the 
classroom as well.



Independence, like responsibility, is learned, And 
like responsibility, one needs to practice being inde
pendent- -making decisions, doing things for oneself. But 
studies tend to indicate that the basis for independence 
must be established very early in life.

Bowlby (1973) concluded from research that mothers 
who were sensitive to their babies* signals and responded 
quickly and accurately to them had babies who were self- 
reliant, trusting and enjoyed their mother's company.
However, mothers who could not read their babies' signals 
or who responded slowly or incorrectly to them had more . 
demanding, unhappy babies. He felt that trust and self- 
reliance were the necessary existing characteristics to 
develop independence, and that these are exhibited in babies 
less than one year old.

In a study of dependence-independence in the 
classroom, Murphy Cl9691 concluded that the students tended 
to remain at the same level of dependence or independence 
that the teacher was at, Murphy based her levels of 
dependence-independence on the following stages of con
ceptual development: (1) unilateral dependence--dependence
on authoritarian control and external criteria for 
evaluating one's own behavior; (2) negative independence—
testing limits of rules, resisting external control; (3)
conditional independence^— ability to understand others' 
wishes, cooperation rather than submission; and (4)



informational interdependence— autonomy, self-reliance, 
communicates with others, not wishing to dominate or be 
dominated. Through observations she classified each teacher 
according to a level of dependence-independence closely 
paralleling the above stages of conceptual development. The 
four levels used were authoritarian, inconsistent control, 
permissiveness before failure then rejection, and autonomy 
or self-direction. The research led Murphy to conclude that 
a child would not only not go beyond the teacher's level of 
dependence-independence but may in fact regress to that 
level from a higher one.

Another classroom study reported that for young 
children class size was an important factor in the develop
ment of independence. In large classes the teacher does not 
have time to encourage the development of independence that 
could be developed in a smaller class (Cohen, 1966). In 
fact, Cohen states that.

At certain points in the life of a learner, 
incorrect class size may increase rather than 
decrease dependency if a teacher is unable to 
guide and supervise the early efforts at 
independence of too many children at the same 
time (p. 18).

Much of the literature concerning the growth from 
dependence to independence stresses the fact that there are 
certain stages a child must go through toward this end. 
Another general concensus is that children must be 
encouraged to move from one stage to the next, Carlson and



Mayer (1971, p. 194) believed that one way to aid this 
progression was through the process of fading, "Fading 
refers to the gradual withdrawal of guidelines, prompts, 
or stimulus support." The authors felt that by using guch 
fading procedure decreasing dependent behaviors and 
increasing independent behaviors with less assistance, 
becoming independent is more likely to be less traumatic 
and less of a strain on both adults and children.

In much of the literature the terms "responsi
bility" and "independence" are used together, but there has 
been no research to determine whether or not they are really 
as closely related as many people believe. Also, there is 
little research attempting to compare a child * s responsible 
and independent behaviors at home with those at school,

Purpose of the Study 
The purpose of this study, therefore, was to 

determine if responsibility and independence are closely 
related, and if a kindergarten child's responsible and 
independent behaviors are similar at home and at school.

The questions asked by this study were;
1, Does a child who displays responsibility at home 

also display responsibility at school?
2. Does a child who displays independence at home also 

display independence at school?
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3. Is there a relationship between responsible

behavior.and independent behavior and conversely 
between irresponsible behavior and dependent 
behavior?

Definition of Terms 
The terms used in this study are defined as

follows.
1. Responsibility:

Dependability— doing what he promises to 
do, carrying out his agreements, being 
prompt and effective with respect to the 
obligations he undertakes, The other aspect . 
is accountability. The responsible child 
accepts the consequences of his own 
failures and shortcomings and does not try 
to push his faults onto someone else. He 
accepts blame, owns up to faults, and 
attempts to correct them (Harris and 
Harris, 1970, p. 24).

2, Independence:
', , , conducting activities and coping
with problems without seeking help, . . .
the absence of needs for reassurance, 
affection, or approval in particular situa
tions, . . . self-assertion in the form of
needs to master tasks (Heathers, 1955,
P, 278) ,



CHAPTER 2

EMPIRICAL AND THEORETICAL BASES OF THE STUDY

The literature concerned with responsibility and 
independence ranges from opinions of what helps develop 
responsibility and independence, to studies to determine 
whether dependent children become dependent adults, to the 
effects of class size on children’s development, to 
determining what contributes to responsibility and inde
pendence, to the development of surveys and questionnaires 
attempting to measure different facets of responsibility and 
independence.

Development of Responsibility 
Many articles have been written in an attempt to 

outline some of the factors which contribute to the develop
ment of responsibility. However, not as many studies have 
been done in this area a,s in many others.

Harris et al. (1954a) have done some of the most
extensive research in attempting to determine what con
tributed to responsibility. In one study, they tested 
several hypotheses.. Some of these hypotheses were:

1, Responsibility is more an attitude than knowledge 
or skill.



2. A sense of responsibility develops with age and 
proper measurements will show increasing amounts of 
sense of responsibility in successive age samples.

3. Various measures of responsibility can be shown to 
be positively correlated and that sex and habitat 
differences are such that rural girls, rural boys, 
city girls, and city boys show in that order 
decreasing amounts of responsibility at any given 
age when ability and economic levels are constant.

4. Responsibility shows a positive correlation, but not 
necessarily a high one, with intelligence and it is 
positively correlated with "desirable" personality 
characteristics„

The sample included over 3 000 children in grades 4 
through 12 from rural, town, or urban areas in Minnesota. 
Written questionnaires and surveys were used for evaluation 
purposes.

The children were asked to list other children who 
had qualities generally associated with responsibility. The 
children were told the characteristics to look for in 
advance-^-willingness to accept consequences, dependable, 
trustworthy, able to inspire confidence in others, The 
children were also asked to make a list of children who did 
not display these characteristics,
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Another measure used to access each child's 

responsibility was a Citizenship Test developed by Gough, 
McCloskey, and Meehl (in Harris et al., 1954a). The 
Citizenship Test had questions such as "I would sneak into 
a movie if I could do it without being caught," "When 
someone does me wrong, I want to pay him back if I can,"
The children were to agree or disagree with each state
ment.

A third measure intended to determine each child's 
responsibility was a Teacher Check List compiled from 
studies of the Committee on Human Development at the 
University of Chicago. The teacher was to rate each item 
as true or false for each child. The Check List included 
items such as "dawdles at his work," "can never be depended 
on to complete a job," "sees jobs to be done and does them 
without waiting to be asked,"

A final measure was to ask each child to give 
information about his use of money, his work experiences, 
and his home duties and chores.

The study reported some unexpected conclusions„ 
first, there were no age differences as had been predicted 
by the hypotheses. The authors suggested that perhaps the 
reason no age differences were apparent was that the 
teachers who rated the children rated their respective age 
groups according to what they considered responsible 
behavior for that age group,
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Another unexpected result was that sex differences 

were greater than rural urban differences. The study indi
cated that girls were more responsible than boys although
rural girls rated higher than urban girls and rural boys
rated higher than urban boys,

There was also little evidence in the research to
substantiate a marked developmental process in a child's 
amount of responsibility.

One group was retested after two weeks on the 
Citizenship Test. The test-retest correlation was ,64 for 
boys and .88 for girls. A second group of 300 children was 
retested one year later on both the Citizenship Test and 
the Teacher Check List. The correlations from the previous 
year were ,35 for the boys and ,52 for the girls on the 
Citizenship Test and .42 for the boys and ,32 for the girls 
on the Teacher Check List, The correlations were lowf but 
the authors felt that after a year's growth and change and 
with different teachers doing the rating, higher correla^ 
tions could not really be expected.

Using this same sample group and some of the same 
information, Harris et al. (19 54b) attempted to determine 
the relationship of a child's duties at home to his sense of 
responsibility. The children in the sample filled out an 
additional questionnaire, "What are my jobs?" The question
naire had three major types of questions: Cl) those related
to the child's income— whether he gets an allowance or
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receives payment for duties; also included in this section 
were questions regarding the child's future educational and 
work plans; (2) items concerning personal habits and skills 
— "Do your parents generally have to remind you to brush 
your teeth?," "Have you ever held an office in a school 
club?," "Do you have your own house key?"; and (3) a list 
of 100 specific duties (17 found only in rural settings) to 
which the child responded if he does them frequently, 
sometimes or never and whether he liked or disliked the • 
jobs he did, •

Using the Teacher Check List and the Citizenship - 
Test as a criterion for responsibility, the authors compared 
the number of "Never" responses to responsibility scores.
The hypothesis being tested here was that a lower number of 
"Never" responses should correspond to a high responsibility 
score. They did not find that to be true, however, and so 
concluded that the number of home duties does not influence 
responsibility. In computing the results, the authors did 
find several duties which clearly differentiated between 
children with high and low responsibility scores. A few 
examples are listed below:

Group with
Task . Response higher percentage Sex

Empty garbage Regularly High responsibility B
Keep own room neat Regularly High responsibility B,G

Sometimes Low responsibility
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Group with

Task Response higher percentage Sex
Help select furnishings Sometimes High responsibility G 
Prepare food for cooking Regularly High responsibility G

It is believed by this author that if Harris et al, 
(1954b) had analyzed the specific duties of the high 
responsibility group, they would have found that group had 
duties which require a more responsible person to handle 
them than the low responsibility group. Had they made such 
an analysis, the results may have been quite different.

Much more still needs to be done in determining • 
what encourages the development of responsibility, as well 
as how much can generally be expected of different age 
groups. The opinion is held here that the preschool and 
primary aged children's ability to be responsible is too 
often underestimated„

Development of Independence
It is widely known and accepted that infants are 

totally dependent on others and must develop independent 
behaviors throughout the developmental period„ But, it is 
not necessarily known how or when these highly^valued 
characteristics of independence begin to appear in 
personalities. In an attempt to answer this and other 
questions, Ainsworth and Bell (.1970) conducted an experi?- 
ment with mothers and their babies, The babies were all
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about a year old. Ainsworth and Bell observed them in 
several different strange situations including having the 
mother present, the mother and a strange lady present, just 
the stranger present, and the baby alone. Some of these 
combinations were used twice to assess the baby's reactions 
to its mother after her brief absence. The babies were 
observed 3 minutes in each situation unless they were too 
distressed„

Bowlby (1973) interpreted the Ainsworth and Bell 
(19701 results very thoroughly. He put the children into 
five categories based on their behavior;

1, The child uses his mother as a base in a strange 
situation, but still explores the new environment 
returning to mother periodically, This category 
of child greeted his mother warmly after her brief 
absence.

2, The child explores more freely than the first and is 
more ambivalent toward his mother, he became very 
demanding if he was ignored and then tended to •
ignore or avoid his mother.

3. The child explores greatly, has little to do with
his mother, alternately seeks and avoids mother 
after her brief absence.

4. The child acts very inconsistently, is very inde
pendent for brief periods of time, at other times is 
very anxious about mother's whereabouts, he seeks



14
contact with mother, then seems not to enjoy it 
and even.to resist it, he tends to avoid mother in 
strange situations..

5. The child is very passive both at home and in
strange situations, but he is very anxious about 
where mother is, cries in her absence, but then is 
very ambivalent on her return.

Bowlby concluded, as mentioned in the introduction, that the 
mothers who were sensitive to their babies' needs had more 
independent babies, while mothers who were not as sensitive 
had more unhappy, dependent babies,

While Ainsworth and Bell's study and Bowlby1s con^ 
elusions both provided needed information about the develop^ 
ment of independence, it would be even more valuable to 
follow the growth and development of these babies into their 
pre-school and early school years to really determine the 
effects of early life and experiences,

A longitudinal study was undertaken by Kagan and 
Moss (I960) in cooperation with the Pels Research Institute 
in Ohio, The sample consisted of 27 males and 27 females 
ranging in ages from 20 to 27 years, All of the subjects 
had fairly complete longitudinal records from the ages of 3 
to 10 years, at the Pels Research Institute, Each adult 
subject was rated (on a 7 point scale) on 59 variables, 6 of 
which dealt with the following dependent and passive 
behaviors:



15
1. The degree to which dependent gratifications were 

sought in choice of vocation--importance of job 
security, receiving praise and gratification from 
employer, unwillingness to change jobs because of 
temporary insecurity.

2. The degree of dependent behavior toward a love 
object--seeking advice and emotional support from 
the love object (spouse, close friend, etc',), 
looking to love object for stability and wisdom, 
give responsibility of making decisions to love 
object. .

3. The degree of dependency on parents for advice, 
emotional support, or encouragement,

4. The degree of dependency on friends, relatives, 
etc. for advice, support, or encouragement„

5„ The tendency to display behavioral withdrawal in the 
face of anticipated failure.

6, The degree of conflict felt over dependency, and the 
emphasis on the value and importance of independent 
behavior.

The average interrater reliability coefficient of 32 
randomly studied taped interviews was .74.

Kagan and Moss (1960) also independently evaluated 
and rated (on a 7 point scale) reports based on direct 
observations of the subjects as children in a variety of
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situations including semi-annual 2 to 4 hour visits to the 
home observing the mother-child interactions, semi-annual or 
annual observation of the child in the Pels experimental day 
camp or nursery school, interviews with the child, observa
tion of the child in his own classroom. Kagan and Moss 
rated the information on the children at the ages 3 to 6, 
then waited six months and rated the information on the 
children at ages 6 to 10. This was to avoid being influ
enced on one age group by the other„ The average reliability 
coefficient for two psychologists rating each child was 
.86. Four variables involving passive-dependent behaviors 
were rated for the information on the children. The four 
variables were;

1. Tendency to behave in a passive manner when faced 
with environmental obstacles or stress C3-6 and 
6-10), not seeking to make any active attempts to 
obtain the goal object after frustration.

2, Tendency to seek support, nurturance, and 
assistance from female adults when under stress 
(3-6) .

3, Tendency to seek affection and emotional support
from female adults (6-10), kissing, clinging,
holding hands, etc.

4. Tendency to seek help and assistance from female
adults when physically threatened or with problems
(.6-10) „
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In addition, the adult'subjects were shown 14 

drawings, three of which were dependency-oriented„ For each 
drawing, they were to tell the sex of both the people, the 
age of each person, and what each person was doing„ The 
more dependent-appearing of the two figures in the drawings 
was always presented as the same sex as the subject.

The results indicated that females tended to remain 
dependent or independent from the 6 to 10 age.group through 
adulthood, but males were not as stable. The authors felt 
that the females remained dependent becuase that has tradi
tionally been accepted and expected, while males were, in
fact, discouraged from being dependent and almost forced to 
become independent. There was a significant correlation 
between the females who were passive-dependent children 
(6-10) and dependency as adults in vocational choice, 
dependency on love object, dependency on parents, and 
withdrawal from failure. There was also an inverse correla
tion between child dependency and adult conflict over 
dependency. That is, females accepted their adult dependent 
behavior.

The males who were dependent as children (6-10) 
showed dependent behavior as adults toward non-parental 
figures'. and tended to withdraw in the face of failure. So 
even though dependency was discouraged in these males as 
children, it was still manifested in their adult lives.
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While this author believes these results to be 

valid, it is felt that if the same type of study were to 
be replicated with children today it would still be found 
that dependent children become more dependent adults and 
independent children tend to become independent adults, but 
that sex would not be as large or important a determining 
factor. This is believed to be due to the fact that sex 
roles are not as highly differentiated as they once were.

It is one thing to talk about developing independent 
individuals, but unless adults are willing to accept the 
responsibilities that go with that independence the whole- 
problem becomes purely academic, Bremner [1968) investi
gated the attitude of adults in Great Britain toward 
independence. Over 2,000 men and women from 16 to 65 years 
of age in all parts of Great Britain were asked 16 
questions regarding various aspects of the adult decision
making process. The questions ranged from very personal 
items such as what percentage of family income should be 
spent on housing and vacations to such less personal items 
Such as who should decide whether there should be commercial 
television or not. Each subject was asked if he or he and 
his family should decide the question presented or if the 
government should decide. Of the 16 situations presented,
6 were over 90% in favor of family choice, 5 more were 
between 60% and 80% in favor of family choice, 3 more 
were just over 50% in favor of family choice, and only 2
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were less than 50% in favor of family choice. Even the two 
Which were less than 50% in favor of family choice, were 
both over 40% in favor of family choice in making major as 
well as minor decisions concerning their lives. The 
largest differences were among age groups, but these differ
ences were only in a few of the areas. The results showed 
overwhelmingly that adults of all ages and classes wish to 
be independent and control their own lives.

These studies indicate that the bases for inde
pendence start in infancy and are related to the mother1s 
responses to the baby's various signals, .

Another conclusion was that girls definitely have 
the same personality traits of dependence or independence 
in middle childhood (6-10 years) as in adulthood. Although 
boys are pushed more toward independence, those who had been 
dependent at the 6 to 10 age group, still manifested their 
dependency in adulthood.

Finally, it was reported that adults overwhelmingly 
wanted to make decisions concerning their own lives— on 
very personal issues as well as on not so personal issues.

One question, at least, that remains unanswered by 
these studies is whether a child in his earliest school 
experience displays the same traits of dependence or 
independence at school as he does at home.
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Instruments Presently Available

To try to answer this and other questions, it was 
decided that the best way would be to use parent and teacher 
questionnaires.

Investigations of questionnaires available for this 
particular purpose brought up two to be looked at in more . 
detail.

The Parent Attitude Research Inventory (PARI) 
developed by Schaeffer and Bell (.1958) is a questionnaire 
which determines the mother's attitudes about child rearing 
practices, her own role, and her husband's role. The assump
tion was that by giving such a questionnaire to new mothers, 
it would be able to predict how the child would be raised 
and consequently whether the child would be responsible and 
independent, Schaeffer and Bell included such scales as 
Autonomy (of the child), Irritability (of mother with 
children's and husband's actions). Breaking the Will (of 
children), Encouraging Verbalization (of children), Rejec
tion of the Homemaking Role, Inconsiderateness of the 
Husband„

The questionnaire was given to women 1 to 4 days 
after the birth of their babies and also to 100 student 
nurses. It was not given to anyone with less than an 8th 
grade education, or anyone still groggy from sedation.
Three months later 6 0 women were retested. Although 
Schaeffer and Bell found good reliability with the
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questionnaire itself, they did not do any study of the value 
of the PARI as a valid predictor of parental behavior. One 
conclusion Schaeffer and Bell were able to make was that 
mothers with lower educational levels tended to have 
attitudes toward child rearing which were generally less 
socially approved of than the attitudes mothers with higher 
educational levels had.

Two subsequent studies were done to determine the 
usefulness of the PARI as a valid, predictive instrument. 
Both showed that it is not useful as a research tool or a 
predictor of parent behavior (Lowenstein, 1973; Gerhart and 
Geismar, 19 69),

The PARI seemed inappropriate to use here for two 
reasons. First, of course, since it was not found to be a 
good, predictive instrument any results obtained would be 
questionable. But also, it focuses more on the mother *s 
attitudes and possible actions than on the child's actions. 
It seemed more important for the purposes intended here to 
use questionnaires that dealt directly with the child's 
behaviors.

The second questionnaire examined seemed to do that. 
The High Lands Dependency Questionnaire (HDQ) developed by 
Berg, McGuire, and Whelan (1973) asks mothers to respond to 
statements about their child's behavior. The mothers were 
asked to respond to each statement by circling the letter 
which best described how often their child did the indicated
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behavior (L-'-less than once a week or not at all-, 0— as much 
as once a week, B— between once a week and once a day, E^-as 
much as once a day, M*— more than once a day),

The questionnaire includes five categories of 
dependency. They are the child’s needing assistance with 
personal activities, showing disinclination to participate 
in household tasks, showing reluctance to be away from home, 
seeking approval,and showing affection.

The HDQ showed both reliability and validity when 
used with the mothers of school phobic children. Some of 
the questions on the HDQ were used as guides to writing the 
questionnaires for this study. The entire questionnaire was 
not used because some of the questions seemed inappropriate 
to the age group or the particular sample being studied 
here.

Besides using some of the HDQ statements as guides, 
this study developed a parent and a teacher questionnaire 
incorporating statements concerning both responsibility and 
independence in kindergarten children.

Hypotheses
The literature discussed in this chapter makes 

several conclusions about the acquisition and practice of 
responsibility and independence in persons of various ages. 
It also leaves many questions unanswered as yet. Some of



these unanswered questions led to the hypotheses being 
explored in this.paper.

Hypothesis 1: A child who displays responsibility 
at home will display responsibility at school.

Hypothesis 2: A child who displays independence at 
home will display independence at school.

Hypothesis 3: A child who is highly responsible 
Will also be highly independent.



CHAPTER 3

METHOD

Subjects
The subjects consisted of kindergarten students ait 

a school in a middle class to upper^middle class area in the 
Amphitheatre School District in the Tucson metropolitan 
area.

Procedure
Each of the 58 kindergarten children took home a 

parent questionnaire and a letter of explanation was sent 
home asking the parent to respond to each statement-v
indicating whether the child did the activity in the 
statement Always, Usually, Occasionally, or Never (see 
Appendix A for letter of explanation). Forty-three of the 
questionnaires were completed and returned.

The kindergarten teacher filled out a similar 
questionnaire for each child following the same instruc
tions . Both the parent and the teacher questionnaires were 
completed in the spring of the year when the children had 
nearly completed kindergarten.
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Instruments
Two questionnaires were developed following the 

definitions and the information acquired in the review of 
the literature,

The parent questionnaire (see Appendix B) was 
developed by writing statements felt by the author to deal 
with responsible behaviors, independent behaviors, or a 
combination of both. Then, to establish some validity, the 
questionnaires were given to other teachers. The teachers 
were asked to indicate if they thought the statement con~ 
cerned responsibility, independence, both or neither. These 
responses, along with suggestions for improving the state** 
ments resulted in the questionnaire as completed by the 
parents (Appendix B). The statements used were those with 
unanimous or nearly unanimous agreement on which trait they 
measured. Questions 1, 3, 6, 7, and 10 were considered to 
measure independence, while questions 2, 4, 5,8, and 9 were 
considered to measure responsibility. The teachers polled 
agreed unanimously with which trait was being measured in 
seven of the tfen statements and agreed very highly with 
which trait was being measured in the other three state*- 
ments.

In addition, several parents were selected randomly 
for a brief interview to establish the consistency of 
parents in answering the questionnaire, (All parents
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answered the questions almost identically to their question
naire.)

A different method was used to establish relia
bility and validity for the kindergarten teacher's 
questionnaire (see Appendix C). First, each kindergarten 
teacher in the Amphitheatre District, except the one 
participating in the study, was sent a note requesting her 
to list several behaviors that determine responsibility and 
independence. These were listed and compiled. Five 
schools responded, some having two kindergarten teachers,
But since the lists were made together, each school was - 
counted as one vote in compiling the characteristics, Those 
questions which received at least 3 out of the 5 votes were 
included in the questionnaire. Questions 1, 4,6, 7, and 8 
were considered to measure responsibility, while questions 
2, 3, 5, and 9 were thought to deal with independence,

Analysis of Data
In analyzing the data, the following results were 

obtained. The correlation between the parent and teacher 
questionnaires on the independence scale was ^,14, The 
correlation between the parent and teacher questionnaires on 
the responsibility scale was ,46, In comparing the two 
factors of responsibility and independence on the parent 
questionnaire, a correlation of ,27 was computed, Finally,
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. 9.0 was the correlation comparing the two factors on the 
teacher questionnaire.

In testing for significance, ,46 and ,90 were found 
to be significant at the .01 level of significance. These 
two correlations will be discussed in the next chapter.
Since it is not known whether a relationship exists between
parent and teacher assessment of independence (r = -,14) and{ .

responsibility.and independence at home (r = .27) as 
measured by the parent questionnaire, these correlations 
will not be discussed in depth.



CHAPTER 4

RESULTS AND DISCUSSION 

Results
Each child was rated by his parents regarding 

independent and responsible behaviors. Similar information 
was also obtained from the kindergarten teacher measuring 
the same types of behaviors. The parent or teacher indi
cated whether the child Always, Usually, Occasionally, or 
Never displayed the behaviors described in the question
naire. Raw scores were obtained for each child by adding 
up his points for both the independence and responsible 
statements on each questionnaire (Always - 4, Usually = 3 ,  
Occasionally = 2, and Never. = 1), The allocation of points 
was the same for both questionnaires with the exception of 
question number 10 on the parent questionnaire where 
Always = 1, Usually = 2 ,  Occasionally - 3, and Never = 4, 
Appendix D presents the raw scores for each child„ The 
scores were compared in several ways--correlation of parents 
versus teacher ratings on both independence and responsi- 
bility and correlation of independence versus responsibility 
by the parents and by the teacher. Table 1 presents the 
correlation of parent versus teacher ratings on responsi-r 
bility and independence. Table 2 presents the correlation

28



29
Table 1. Correlation of Parent Versus Teacher Question^ 

naires on Responsibility and Independence

Responsibility Independence

Parent
versus .46* <3* i—I1

Teacher

*Statistically significant p < ,01,

Table 2, Correlation of 
on Parent and

Responsibility Versus 
Teacher Questionnaires

independence

Parent
Questionnaire

Teacher 
Questionniare

Responsibility
versus

Independence
. 27 .90*

*Statistically significant p < .01,
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of responsibility versus independence on parent and teacher 
questionnaires.

In analyzing the scores, the Pearson r , raw score 
method, was used, where

ZXY - XV
r = -------- —

/ (M ! _  X 2) ( H !  -

Comparison of the ratings by parents and teacher 
regarding responsibility yielded a correlation of .46.
The only negative correlation obtained was that between 
parent and teacher ratings of independence, r = -.14. 
Correlation between responsibility and independence on the 
parent questionnaire was .24. Neither of these correla
tions was significant at the .01 level so will not be dis
cussed here.

The highest correlation obtained from all the 
comparisons was on the teacher questionnaire, r = .90, 
correlating teacher ratings in responsibility and inde
pendence, The fact that the correlation between 
responsibility and independence is higher than the 
correlation between parents versus teacher ratings of 
responsibility raises the question of whether the question
naire adequately discriminates between responsibility and 
independence.
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The correlation between responsibility at home (as 

indicated by the parent questionnaire) and responsibility at 
school* (as indicated by the teacher questionnaire), r =
.46, tends to indicate that a positive relationship does 
exist-— that children who are responsible at home are also 
responsible at school. There also seems to be evidence 
that a positive relationship exists between responsibility 
and independence at school (r = .90),

Some interesting questions and ideas can be raised 
by looking at the results of the two significant correla
tions (,46 and .90). Some of these will be discussed in ■ 
the next section.

Discussion
One obvious explanation for the high teacher 

correlation of the two factors (r = ,90) is the fact th4t 
with one person scoring the scores are much more con^ 
sistent. The kindergarten teacher made relative comparisons 
rather than a single judgment as the parents did. Another 
possible reason for such a high teacher correlation is that 
the teacher was more objective. His objectivity probably 
arose from the fact that he has worked with so many more 
children than most of the parents and could therefore 
Compare each child to a larger reference group. Also, he 
was not emotionally involved as the parents were and was 
not as concerned as a parent would be with making the child
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look "good" or exaggerating the facts, However, it is also 
possible that he might have tended to rate the more 
responsible and independent children higher than they really 
were on some of the behaviors and the less responsible and 
independent children lower than they really were. This 
would result in a high correlation.

The parent teacher correlation on the responsibility 
scale seems to indicate that children who are responsible at 
home are also responsible at school even though the behaviors 
which determine responsibility in each situation are not 
necessarily identical.

The two questionnaires used were developed by the 
author for use in this study„ Consequently, they are 
neither as reliable nor as valid as a professionally or a 
more elaborately prepared questionnaire would be. They 
were used since, as was mentioned earlier, no previously 
developed questionnaires were available which would fit the 
specific purposes of this study.

The results indicate that some relationships do 
exist between responsibility and independence at home and 
at school„ Some possible reasons have been expressed to 
help explain or interpret the results of this investigation. 
While there do appear to be positive relationships between 
responsibility and independence, more extensive research 
with larger samples and more precise scales are needed in 
this area„



APPENDIX A

LETTER OF EXPLANATION

Dear Parents:
May I enlist your help! I am one of the Primary 

grade teachers at Walker School and am working on my Master 
of Arts degree in the College of Education, My project for 
this advanced degree is to find out what kindergarten 
children do and do not do at home. Would you please help 
me by circling the response which best describes your 
child's behavior? On questions concerning your asking your 
child to do something, consider it as having been asked not 
more than 2 or 3 times. There are no right or wrong, good 
or bad answers. When you have completed the questionnaire, 
please have your child return it to Mrs, Thews in the school 
office or to Mr, Robson. I have approval of the district , 
office to send these questionnaires to you, All responses 
will be completely confidential.

Thank you very much for your assistance. It is 
greatly appreciated!

Sincerely,

Barbara Quintenz
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APPENDIX B

PARENT QUESTIONNAIRE

1, My child prefers to tie his/her own shoes„
Always Usually Occasionally Never

2, My child puts away his/her own toys.
Always Usually Occasionally Never

3, My child prefers to bathe himself/herself.
Always Usually Occasionally Never

4, My child helps with the household chores,
Always Usually Occasionally Never

5, My child asks permission before using someone else1s 
possessions.
Always Usually Occasionally Never

6, My child willingly goes places without me (school,
park, friends', etc.).
Always Usually Occasionally Never

7, My child prefers to dress himself/herself.
Always Usually Occasionally Never

8, My child asks permission to go to a friend's house 
before going.
Always Usually Occasionally Never

9, My child straightens up his/her own room.
Always Usually Occasionally Never
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10. My child prefers that I go with him/her when he/she goes 

places rather than go with other children or adults.
Always Usually Occasionally Never



APPENDIX C

KINDERGARTEN TEACHER QUESTIONNAIRE

This child cleans up his own mess well„
Always Usually Occasionally Never
This child completes his own work.
Always Usually Occasionally Never
This child can find something to do when he comes in 
early or when he finishes his assigned work.
Always Usually Occasionally Never
This child puts the materials he uses back in the 
proper place.
Always Usually Occasionally Never
This child prefers to put on his own coat, zipper or 
button it, etc.
Always Usually Occasionally Never
This child asks permission to use other children's 
possessions.
Always Usually Occasionally Never
This child obeys school rules, in class and out of 
class.
Always Usually Occasionally Never
This child takes care of his own belongings, gets them 
to and from school without losing or misplacing them.
Always Usually Occasionally Never
This child works without disturbing others,
Always Usually Occasionally Never



APPENDIX D

LIST OF RAW SCORES

Parent Questionnaire Teacher Questionnaire
Child Responsible Independent Responsible Independent

1 14 18 16 142 13 19 14 12
3. 12 18 12 94 8 14 15 11
5 16 19 15 126 12 18 15 127 16 16 14 118 13 13 15 129 ‘ 11 15 14 11

10 15 17 14 11
11 13 10 15 11
12 16 15 . 14 11
13 15 13 15 1214 17 17 15 1115 16 15 15 13
16 16 17 14 12
17 13 12 16 14
18 14 17 13 11
19 16 17 15 1520 17 17 15 13
21 13 15 15 1222 18 16 17 13
23 12 16 17 12
24 12 19 14 11
25 10 15 15 1226 19 14 14 11
27 14 19 15 10
28 13 14 15 12
29 12 13 ' 15 1330 16 17 15 12
31 14 18 14 12
32 .16 17 15 12
33 12 18 18 15
34 9 16 13 11
35 14 16 14 12
36 18 18 16 15
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Parent Questionnaire
38

Teacher Questionnaire
Child Responsible Independent Responsible Independent

37 13 ' 17 15 12
38 16 19 15 13
39 15 18 15 12
40 14 16 16 12
41 16 18 15 13
42 12 17 11 9
43 11 15 14 11
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