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ABSTRACT

This investigation was designed to make a compar
ative study of student involvement in extra-curricular 
activities in high school and college with the purpose of 
determining whether the degree of involvement remained 
constant.

The level of involvement in high school extra
curricular activities was compared with the level of in
volvement in University of Arizona activities for 162 
unmarried, female Tucson District Number One high school 
graduates. The result was a significant correlation when 
comparison was made for subgroups— "non-participants," 
"minimal participants," "average participants," "active 
participants,” and "extremely active participants."
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CHAPTER I

INTRODUCTION

With the belief that extra-curricular activities 
provide numerous situations in which students may grad
ually assume increasing responsibility for their own direc
tion, Tucson School District Number One and the University 
of Arizona have each developed and encouraged an activity 
program. These activities are seen as an important part of 
the total education of young people, serving to balance 
their academic load.

It is believed by many educators that successful 
participation in extra-curricular activities, perhaps more 
than any other portion of the school program, contributes 
toward the formation of desirable personality traits.
Values to be obtained from participation in extra-curricular 
activities include the development of social co-operation 
and leadership. Authors dealing with the subject list 
experience in group life, training in leadership, training 
for recreation, improving scholarship, and training for 
citizenship as values associated with participation and 
involvement in extra-curricular activities.

However, the mere availability of various student 
activities outside the curriculum does not assure student
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involvement. leadership and participation in activities 
recognizably depend to a considerable extent upon indi
vidual personality factors, but the opportunities to lead 
and participate are furnished by the total environment. 
Socio-economic considerations (Bass, I960), birth order 
(Hurlock, 1950), parental attitudes (Bogardus, 1934)> home 
environment (Champney, 1941), and experiences in adoles
cence (Horrocks, 1951) are seen as factors relevant to 
participation.

A great many forces come to play in actual involve
ment. According to Gardner (1940), "Motivation is a function 
of the discrepancies between level of aspiration and level 
of achievement.While Feibleman (I960) seems to feel,
"The actions of the human individual are hedged about with 
all sorts of restrictions. There are limitations set by 
the feebleness of his own powers and the strengths of those 
imposed on his efforts by his environment."

Further, Olmsted (1945) suggested that individuals 
belonging to groups are possessed with the desire to live 
up to the group norms, for earlier involvement is seen as 
affecting later involvement. It would seem probable that 
involvement (or lack of it) in extra-curricular activities 
and interaction with specific groups in high school affect 
continued involvement (or uninvolvement) at the university.

Current research in this area has done little to 
quantitatively demonstrate that activity involvement
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continues, to the same degree from high school to college. 
Viewing the situation at the University of Arizona, with 
35% of each new class coming from Tucson,  ̂and primarily 
Tucson District Number One, as unique, this study has been 
undertaken in an attempt to contribute factual data re
garding the correlation between high school and college 
extra-curricular participation.

Chapter I includes a statement of the problem, a 
list of definitions pertinent to this study, a statement 
regarding the significance of the problem, assumptions, 
hypotheses and limitations.

A. STATEMENT OF THE PROBLEM 
The general purpose of this study was to seek 

answers to the following question: In a population of un-.
married senior women at the University of Arizona who 
graduated from Tucson District Number One high schools, 
how does participation in extra-curricular activities at 
the collegiate level compare with that at the high school 
level?

Specifically, these questions were investigated:
1. Is there a relationship between the levels of 

involvement in extra-curricular activities in high school 
and college for those students rated as “extremely active 
participants" in high school?



2. Is there a relationship between the levels of 
involvement in extra-curricular activities in high school 
and college for those students rated as "non-participants" 
in high school?

3. Is there a relationship between the levels of 
involvement in extra-curricular activities in high school 
and college for those students rated as "average partic
ipants" in high school?

4. Is there a relationship between the levels of 
involvement in extra-curricular activities in high school 
and college when the total group is compared?

5. Is there a relationship between high levels of 
participation ("active participants" and "extremely active 
participants") in extra-curricular activities in high 
school and subsequent Greek affiliation, as opposed to 
remaining an Independent?

B. DEFINITION OF TERMS
The following terms are defined for the purpose of 

this investigation:
Extra-curricular activities— those organizations, 

programs, or honors sponsored and organized by pupils, 
student organizations or by educational institutions de
signed to entertain, instruct, and/or provide exercise of 
interest and abilities subject to some degree of control by

4
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the institution, and (with few exceptions) granting no 
credit.

Participant— any student in this study who has 
been involved, to any extent, in campus extra-curricular 
activities as defined above.

Leader— any student involved in extra-curricular 
high school activities totaling 13 points according to the 
scale developed for this study (Appendix D), or more, or 
at least 4 points according to the University of Arizona 
Activity Rating Scale developed for this study (Appendix 
E), and who has held at least one office or has been 
tapped for at least one honorary.

Non-participant— any student included in this 
study who has not become involved in any of the approved 
high school or college extra-curricular activities as 
limited by the definition above.

Minimal participant— any student included in this 
study who has accumulated 1-5 high school activity points 
in accord with the High School Activity Rating Scale 
(Appendix D), or has one activity point in college in 
accord with the University of Arizona Activity Rating Scale 
(Appendix E).

Average participant— any student included in this 
study who has accumulated 6-12 high school activity points 
in accord with the High School Activity Rating Scale
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(Appendix D), or has 2-3 college activity points in accord 
with the University of Arizona Activity Rating Scale 
(Appendix E).

Active participant— any student included in this 
study who has accumulated 13-30 high school activity points 
in accord with the High School Activity Rating Scale 
(Appendix D), or has 4-10 college activity points in accord 
with the University of Arizona Activity Rating Scale 
(Appendix E).

Extremely active participant— any student included 
in this study who has accumulated 31 or more high school 
activity points in accord with the High School Activity 
Rating Scale (Appendix D), or has 11 or more college 
activity points in accord with the University of Arizona 
Activity Rating Scale (Appendix E).

Grade point average— for college the GPA was cal
culated as follows: for each course completed the number
of credit hours was multiplied by the grade, assigned on 
a 1.0 high to 5.0 failing scale. The sum of these grade 
points was then divided by the total number of credit hours. 
The grade point average for each student, which varies 
from 1.0 to 5*0, is dependent upon both the grade in each 
course and the number of hours credit to which the given 
grade is assigned. The grade point averages for this study 
were obtained from records kept in the Dean of Women1s Office.
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Greek— any student included in this study who is 

formally affiliated with any one of the fourteen national 
sororities at the University of Arizona.

Independent— any student included in this study 
who is "independent” of affiliation with any of the fourteen 
national sororities at the University of Arizona.

C. SIGNIFICANCE OF THE PROBLEM 
It is hoped that the findings of this study will 

provide useful information regarding the extent to which 
high school extra-curricular participants continue to be 
involved at college. The significance of this problem lies 
in (1) the great need for further information about and 
understanding of women at all stages and in all aspects of 
life; and (2) the additional data it can provide to student 
personnel workers in terms of current information pertain
ing to the status of local high school graduates after 
three years at the University of Arizona.

It would seem significant, also, if we accept 
Swanson’s claim that, "Whatever is required to excel in the 
extra-curricular life of the high school seems to be the 
same thing that contributes most to success l a t e r . F o r ,  
this would suggest that those identified as "active" or 
"extremely active" participants, as compared with those who 
are involved to a lesser degree or non-participants, in high
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school activities should continue to maintain a high activity 
rating, providing this interpretation (deep involvement in 
activities) can be attached to his word success.

D. HYPOTHESES
In seeking answers to the questions listed in the 

Statement of the Problem, the following hypotheses have 
been tested:

1. There is a significant correlation between 
“extremely active participation” in extra-curricular 
activities in high school and subsequent participation in 
college.

2. There is a significant correlation between 
"non-participation" in extra-curricular activities in 
high school and subsequent participation in college.

3• There is a significant correlation between 
"average participation" in extra-curricular activities in 
high school and subsequent participation in college.

4. There is a significant correlation between the 
levels of involvement in extra-curricular activities in 
high school and college when the total group is compared.

5. There is a significant correlation between high 
level participation ("active" and "extremely active" partic
ipants) in high school extra-curricular activities and sub
sequent Greek affiliation, as opposed to remaining an 
Independent.
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E. ASSUMPTIONS
The following assumptions have been made in the 

study: (1) the school annuals serve as the most accurate
and complete source of data concerning high school extra
curricular involvement, and are a useful supplementary 
source of information concerning involvement at the univer
sity; (2) the activities listed in the Dean of Women's 
Office on individual Activity Cards are accurate and up to 
date; and (3) the additional information provided by each 
student in the personal interview is accurate and complete.
It is further assumed that (4) the Activity Rating Scales 
developed for this study serve as a reliable and valid 
measure of the actual importance of each activity for the 
purposes of this study.

F. LIMITATIONS OF THE STUDY
1. This study has been limited to unmarried, female, 

Tucson District Number One high school graduates who were 
enrolled as seniors at the University of Arizona for the 
academic year 1965-66.

2. The concern in this study has been with subjects 
from one locality attending one university. This results in 
a limitation upon the conclusions which may be drawn from 
this study when generalizing to other college groups.



10
3. It is a study specifically of the correlation 

between the degrees of participation in high school and 
college campus sponsored extra-curricular activities.

4« Consideration has not been given to the fact 
that some students who are not involved in extra-curricular 
activities on the campus (as defined in this study) might 
be considerably active in non-formal campus activities, in 
the community, or with their church.

5. This study in no way allows for the fact that 
many students might be unable to participate, though inter
ested, because of such factors as lack of time or money.



CHAPTER II

SURVEY OF RELATED LITERATURE

A. LITERATURE ON EXTRA-CURRICULAR ACTIVITIES
In 1926 F. S. Chapin conducted a study concerned 

with activity involvement of senior women at Smith College 
and related his findings to grades and physical conditions. 
Beyond the discovery that the more actively involved students 
had high physical ratings, he found "The higher the activity 
of the student in affairs, the higher the academic grade.

This would seem to conflict with findings by 
A. M. Swanson (1924) which indicate that "There is little 
evidence that participation in extra-curricular activities 
affects scholarship," if he is trying to show a cause-effect 
relationship by his findings. What has actually been dis
covered in this study is that "Pupils of somewhat more than 
average intelligence participate in extra-curricular ac
tivities, probably as a means of expressing their intelligence 
beyond the demands of the curriculum, and /that/ such 
participation does not significantly affect their scholar
ship."^

The number of activities in which women engage is 
seen by most authors to have little bearing on scholarship.

11



12
Rather, it would seem that "The type of activity in which 
the student participates has some relationship to the scholar
ship of those concerned."?

Many authors have cited the educational value of 
extra-curricular activities. Hare (1955) points out their 
value in ". . . developing a sense of responsibility and in 
learning to work under pressure, to work closely with others, 
and to write briefly and c l e a r l y . E .  K. Fretwell (1931), 
in discussing the aims of modern schools, has stated that 
"The real purpose of education is to enable the individual 
to be increasingly, intelligently self-directive," and that 
"Extra-curricular activities should grow out of curricular
activities.

Studies cited by Harris (I960) show that:
A large segment of the student body never 

participates in any activity at all, whereas a 
small group of students dominates the clubs and 
offices. These non-participants constitute 
most of the dropouts from secondary schools. It 
is also clear from various studies that students 
from upper income families have a much better 
chance of participating in school activities than 
have students from lower income families.-*-0

B. LITERATURE ON LEADERSHIP 
In a personality study of leaders made by Bowden 

(1926) the results indicated the following characteristics 
to be present: (1) the ability to analyze situations and
make proper adjustments; (2) the ability to extract solutions
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from realities; (3) extroverted, expansive social types;
(4) splendid insight and good judgment; and (5) the ability 
to develop proper compensatory reactions. Their influence 
he saw as resting in the ability to u. . . effect compensa
tions in themselves to situations sufficiently to get the 
following of a group of critical students or to show others 
the way to adjust themselves to their own way of thinking.

Cowley (1928) put forth the question, "Is there a 
difference between leadership in a particular situation and 
the ability to be a leader in several or perhaps even any 
situation?" He sees leadership as a function of a definite 
situation, where "A leader is an individual who is moving 
in a particular direction and who succeeds in inducing 
others to follow after h i m . A n d  in determining the 
effectiveness of leaders he stresses the need for the 
possession of traits demanded by the situation.

Bellingrath (1930) studied the qualities associated 
with leadership and revealed that those elected to positions 
of leadership are rated higher by teachers in attitude 
toward school. He used the New York Rating Scale for School 
Habits (neatness, honesty, initiative, ambition, persistence, 
reliability, stability). Girls elected to positions of 
leadership differed markedly from those who were not. They 
are ". . . younger, taller, heavier, make better school marks, 
have better school habits, and come from better homes.
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Leadership has been defined variously depending 

upon the author and depending upon the circumstance of 
leadership. In terms of extra-curricular activities, we 
can see leadership as described by Tead (1935)> . . the
activity of influencing people to co-operate toward some 
goal which they find desirable.

A study by Richardson and Hanawalt (1934) reports 
on 8l college women defined as leaders and non-leaders.
These students were subjected to an inventory which revealed 
the greater tendency among non-leaders to encircle the ”?" 
choice, and further, a greater sense of extroversion and 
sociability was noted among these than among leaders (in 
contrast to the Bowden findings of 1926). Those qualities 
associated with the leaders included a higher sense of 
responsibility, greater self-sufficiency, and a greater 
degree of dominance.

Stogdill (194#), in an overview of leadership, 
concluded that leadership is not simply a combination of 
traits; rather, it is a working relationship among group 
members. Similarly, Lindop (1964) pointed out, "One of 
the first and most obvious things to note about leaders is 
that they are cut from no single pattern, but vary to the 
widest possible degree in personal qualities and charac
teristics. There is no one characteristic making leadership 
inevitable, no single quality enabling the observer to say, 
’This man will be a leader
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What leaders do seem to have, Lindop felt, is: 

energy, enthusiasm, confidence, technical skill, imagina
tion, ability to face reality, friendliness, tact, adapt
ability, integrity, intelligence, judgment, and faith.

Yarosz (1964) noted two differing approaches to 
the study of leadership: the "trait" approach, where the
emphasis is on the leader per se, and the "situational" 
approach where stress is placed on the situation or group. 
What is apparently the case is that "Leadership is a com
plex phenomenon which cannot and will not be explained by 
any single and sovereign theory.

Carrying this further, Kemp (1964) discussed leader
ship from the standpoint of philosophical differences: au
thoritarian, democratic, and group centered. The author
itarian has the locus of evaluation centered in the leader; 
in the democratic it is in the group within the framework 
established by the leader; and in the group centered, it is 
in the group member. Beyond this distinction, knowledge and 
skill are seen as essential in each type of leadership.

C. LITERATURE ON PEER AND FAMILY GROUPS,
WITH BEARING ON LEADERSHIP

A leader’s position in a group allows him to take 
additional responsibility, feel freer of feeling of humility 
and self-consciousness, at ease in;.working in the presence 
of others, more willing to offer ideas for discussion, and
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apt to see a higher level of aspiration, according to 
Hanawalt (1943). And Feibleman (1963) has stated that 
"Human behavior can be accounted for by assuming that the 
individual is usually engaged in acting out the consequences 
of a security system within the allowable limits as deter
mined by the immediate environment."^ People are seen as 
frequently resigning themselves to the idea of failing, for 
in the past they have failed. Just as those who succeed 
anticipate further success and are driven to further success 
by the determination and belief that it is possible, for 
"Man reacts to the world in accordance with what he feels 
about the world . . . ,"xo and most of this is determined 
by group membership.

According to Harris (I960) " . . .  higher achievement 
motives develop in cultures and families where there is 
emphasis upon the individual’s independent development. low 
achievement motivation is associated with dependence and domin
ation by p a r e n t s . S m i t h  (1945) pointed to the fact that 
". . . pupils drawn from unfavored homes do not participate 
so liberally in the extra-curricular functions of the
school."20

1. W. Sontag (195#) was involved in an investigation 
conducted at the Pels Research Institute to study the relation
ship between personality development and change in mental 
growth rate— gathering information on children from birth



through 10. Test data and narrative information seemed to 
indicate that "A child who is emotionally dependent upon 
his parent during the years from 3-6 would appear to be 
establishing a mode of behavior which is not conducive to 
learning to learnT during this time. However, if the child 
is learning to meet some of his needs through appropriate 
aggressive behavior, competitiveness, or individual problem
solving, it would appear that he is laying the groundwork 
for the kind of motivation characterized in the need for 
achievement, which may operate as a motive in learning ex
periences.”^  He continued, saying that "The need for 
achievement appears to develop in a family situation in 
which the mother uses generally democratic principles in
disciplining the child and . . . tends to stress independent

22achievement at an early age."
It has also been noted by Harvey (1963) that "Most 

persons direct their efforts toward goals which have been 
derived from the school dicta of reference groups or from 
more direct individual experience with the object class to 
which the baseline relates."^3 All performance is seen 
by this author as a complex product of both learning and 
motivation— and this motivation is extrinsic to that be
havior. "One*s interlocked matrix of concepts, operating 
as an evaluative baseline or cognitive metering system, 
serves, it is assumed, as the psychological referent points

17
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"or internal standards in relation to which motivational 
arousal is effected and must be considered."^4

According to Sanford (1962), "Most attitudes . . . 
are . . . anchored in group membership . . .  /and/ represent 
a kind of value orientation, that . . .  is nourished by 
group support, however narrowly selective."25 "Students* 
attitudes— rather than their general skills, or specific 
capacities, or basic personality characteristics— are 
most likely to be influenced by peer group membership."2& 
Further, as Olmsted (1965) put it ". . . the individual /Is/ 
more likely to be positively stimulated when in the company 
of others than when he is a l o n e . F o r  individuals belong
ing to groups are possessed with the desire to live up to 
group norms.

D. LITERATURE ON SIMILAR STUDIES 
Carolyn S. Auble and Donavon Auble conducted a study 

restricted to graduates of seven Indianapolis high schools 
who entered Indiana University in September 1945 and 
September 1946. A random sample was selected and stratified 
by year and high school. The final group included 145 
students. The investigation was designed to determine the 
relation between extra-curricular activities engaged in by 
certain urban high school graduates while in high school and 
the subsequent participation of these students in college 
activities.



The data were collected from records maintained in 
the administrative offices of the high schools and college, 
and from the high school and college yearbooks. The 
importance of each of these activities was determined 
through a generalized 10-point rating scale— using the 
merit point system set up by the Association of Women 
Student's Board of Standards and the Men's Activities 
Limitation Board.

The activity point scores of each student were 
computed for both high school and college participation.
The relationship between the high school activity index and 
the college activity index was measured by computing chi 
square. The relationship was found to be significant at 
the .01 level. It was thus demonstrated that (1) partici
pation in high school activities is associated with 
similar participation in college; (2) there is extreme 
variation among individuals in the extent of their partici
pation in extra-curricular activities with both high school 
and college students; (3) the extent of participation at 
both levels did not follow a normal distribution pattern; 
rather, the majority of the students participated to a 
slight degree and a few students were active to a great 
extent; (4) in high school there was participation by more 
students and a higher degree of participation per student; 
(5) the existence of a limitation system (which limited the

19
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extent to which any one student could become involved in 
extra-curricular activities) had seemingly no effect on 
the extent of participation in these activities; (6) women 
seemed to participate to a greater extent than did men in 
both high school and college extra-curricular activities.

Brewer (1965) conducted a study of leadership 
persistency from high school through three years of college, 
choosing for his sample 300 students from high schools of 
various sizes, identified by a point scale as leaders. He 
sought to discover whether these 300 leaders continued in 
this position of leadership, and whether there existed a 
relationship between selected factors and various occur
rences.

The results of the analysis of variance showed 
(1) no difference between leaders and non-leaders except 
when the size of the high school was used as the selected 
factor, and this was significant at the .05 level, with those 
coming from high schools of considerable size being more 
apt to be leaders; (2) a difference significant at the .05 
level was found between leaders and dropouts for the 
various factors: grade point average (high for leaders
and low for dropouts) in high school and college, and actual 
high school size. But no significant difference was noted 
when strength of leadership was used as the significant factor 
for leaders and dropouts; (3) a difference significant at the
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5 per cent level was found between leaders and dropouts 
when grade point was the selected factor (non-leaders hav
ing considerably higher grades than dropouts); and (4) a 
difference significant at the 5 per cent level was found 
for leaders and non-leaders (combined) versus dropouts 
when college grade point average, high school grade point 
average, and actual size of the high school were used as 
selected variables (the dropouts maintaining considerably 
lower grades and coming from smaller schools).

Brewer*s study also indicates that of the 299 
school leaders finally studied just 73 persisted in demon
strating leadership according to his definition (indicating 
participation in a large number of high school organiza
tions does not insure success in leadership activities in 
college); 96 former leaders became college dropouts (in
dicating a high degree of loss of leadership); and 131 
pursued college in other than a position of leadership.

Brewer approached the study of student activities 
with specific concern for ’‘leaders’* in many schools. This 
study was designed to elicit information with regard to 
students from one locality (and few schools) at various 
levels of involvement. Each study seems to supplement the 
findings of the other.
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E. LITERATURE ON ACTIVITY RATING SCALES
A. M. Swanson (1924)t using the annual as a source 

of information regarding activities, defined a leader 
simply as one . . who participates in at least four 
extra-curricular (high school) activities in a single 
year and who in addition thereto has, at some time, been

p c5elected to an important office." In this way, he was 
able to rate students as either "leaders" or "non-leaders” 
for the sake of his study.

In a study of 250 senior women at Smith College, 
by F. S. Chapin (1926), three quantitative indexes were 
obtained: student points (total number of different
student activities in which the student participated), 
academic grades, and physical condition rating. His find
ings on this basis were confirmed by Auble (1945)?
"People who are active in many things are likely to be more 
intensely active in several things than persons with few 
activities.

To facilitate a study regarding the extent to which 
certain qualities are present in students elected to posi
tions of leadership, Bellingrath (1930) developed a six- 
point scale for evaluating the worth of each activity.
With six points as high, a group of administrators weighted 
each of the activities and their judgments were tallied and
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averaged. The check list he had made of activities for 
each student was then converted to this point scale so as 
to identify the leaders. These students were then studied 
in terms of age, height and weight, intelligence, GPA, 
school habits, socio-economic status, and introversion- 
extroversion.

The judgments of twelve experts in the field of 
extra-curricular activities were averaged to obtain a 
numerical value which could be applied to the various 
student activities in a study by Yeager (1935)• A 0-250 
point scale was developed, and after each student's 
activities had been evaluated, the total was broken into 
the "Top Quartile" (high grade leaders), the "Bottom 
Quartile" (low grade leaders), and the "Middle 50$" 
(mediocre leaders). These scores were then correlated 
with the following traits: socio-economic status, intel
ligence, scholarship, leadership, attitude toward teachers, 
neurotic tendency, self-sufficiency, and dominance.

Brewer (1965), in his dissertation dealing with 
leadership persistency, employed a rating scale designed 
by Barber (1951)• In it, leaders were defined as those 
who had participated in at least eight high school activ
ities, each being counted separately for each year of 
participation. Further, she used a three-point scale to 
determine the relative worth of these activities with "3"
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signifying important or outstanding, "2" average importance, 
and ,,ln of minor importance. High school seniors were 
responsible for assigning the numerical value to these 
activities, as were sponsors and counselors, and the re
sults averaged to achieve the final rating scale.

F. SUMMARY
The above review cites many of the different ap

proaches which have been taken in the study of extra
curricular activities. Concern by many authors has been 
with the activity per se and its value, or the relation 
between involvement and physical conditions, scholarship, 
or personality traits. Other authors have discussed 
activities from the angle of leadership as an outgrowth 
of participation, as well as the significance of peer and 
family groups on leadership. Finally, similar studies and 
data on rating scales have been briefly described so as to 
provide a background for this study and to demonstrate 
various other approaches to similar investigations.

The research seems to be contradicting in many 
respects, which seems to point to the fact that each situ
ation is apt to produce its own particular results. A 
major value of these studies lies in the very fact that 
they bring out differing results. With continued study 
and further investigation, a pattern may one day take
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shape which will serve as something predictive in nature, 
rather than simply descriptive.

The present study is concerned with the degree 
of involvement of Tucson public high school graduates in 
extra-curricular activities in high school and college in 
an effort to determine the extent to which high school 
extra-curricular participants, at various levels, continue 
to be involved at college.



CHAPTER III

PROCEDURES

INTRODUCTION
Chapter three describes the subjects selected for 

investigation, the method of selection, a description of 
the measuring devices developed for this study, and 
presents the statistical techniques used to analyze the 
results.

A. DESIGN
The population for this study was composed of all 

unmarried, female Tucson District Number One (Catalina, 
Rincon, Tucson, and Pueblo) high school graduates who were 
seniors at the University of Arizona for the academic year 
1965-66. The names were obtained from registration cards, 
on file in the Dean of Women1s Office, which included such 
data as major, class, high school, marital status, and 
class schedule.

District Number One high school graduates were 
selected for the study for the following reasons: (1) the
schools are of approximately the same size (in 1962—  
Catalina 2555, Rincon 3341, Tucson 2489, Pueblo 1785);40
(2) their activity programs show a great resemblance to
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one another; and (3) these four schools provide the largest 
percentage of students from Tucson entering the university 
each year. Appendix I describes the number of students in 
the study from each of the high schools as well as the 
number of students involved in the various majors declared.

B. METHOD
From the files in the Dean of WomenTs Office, the 

cumulative grade point average and a list of college 
activities (including offices and honors) were obtained for 
each subject. To supplement this information, a personal 
interview was held with each Independent (with the help 
of the assistant dean of women), and an activity card 
issued to and collected from each Greek included in the 
study so as to assure accuracy of data.

As the relative significance of this data rested 
on the data regarding each subject’s high school activities, 
each of the pertinent District Number One high school an
nuals was consulted (Brewer 1965) to determine those 
activities in which each girl had participated.

C. DEVELOPMENT OF THE RATING SCALE
Before the information regarding participation 

could be compared, it was necessary to evaluate each of 
the activities and assign a numerical value to each. In 
order to do this, a rating scale was developed with the
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assistance of administrators and students from the schools 
involved. Counselors, sponsors, and administrators in 
each of the schools, as well as the annual staff at 
Catalina and student leaders at the university, were asked 
to consider each activity listed in terras of a six-point 
scale. Instructions for the completion of the rating scale 
(Appendices B and C) in each case were given by the in
vestigator and a letter of explanation read (Appendix A).
This assured uniformity in each administration. Those co
operating in the evaluation were informed that the results 
of their scale would be tallied with others to form rating 
scores for each activity. It was further explained that 
these scores would be used to determine the degree of in
volvement in extra-curricular activities for each university 
woman included in this study (while they attended high 
school and through the first semester of their senior year 
at the .university).

Each activity listed by those in the study was 
weighed on a six-point scale, assigning six points to those 
activities viewed by the raters as having the greatest status, 
honor, or prestige, feeling these to be the prime factors 
responsible for initial involvement.

It was decided to use a six-point rating scale 
for any greater discrimination would be very difficult and 
any smaller discrimination would be less accurate— or
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require the use of a decimal point differentiation (Brewer 
1965), which the author chose to avoid. It was felt that 
the data would be more meaningful to the typical reader 
if they were dealt with in terms of whole numbers. 
Bellingrath (1930) administered a similar rating scale 
using a six-point scale with apparent success.

By means of the scale developed (Appendices D and 
E), the activity list of each subject was converted to a 
numerical score, one for high school and another for 
college, which indicated the depth of involvement for each 
student and which served as an objective measurement for 
the statistical correlation.

The actual scores for each student were computed 
by multiplying the value assigned to each activity by the 
number of years during which the student participated in 
the particular activity, and all the values were then 
totaled. This total number was then used to determine 
the degree of involvement in terms of various groupings 
("active," "non-participant," etc.).

The greatest involvement in high school activities 
came to 51 points according to the evaluation attained by 
use of the High School Activity Rating Scale (Appendix D, 
discussed later) and 34- points in college according to the 
University of Arizona Rating Scale (Appendix E, also dis
cussed later). The range was considerably greater for high
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school involvement and a greater number of students were 
considerably more active in high school than in college. 
For this reason, the various groups established for this 
study were divided at different activity point levels.
In each case, approximately the same per cent of students 
fell in each of the groups in high school and college 
(Appendix H).

D. GROUPS
For the purposes of this study, students were 

divided into groups representing various levels of partic
ipation (Table 1). It was decided by the author to deal 
with four subdivisions of the total in addition to the 
group of non-participants. For high school these groups 
became:

(1) the non-participants (3#)
(2) "minimal participants” (the bottom 20 

students participating to any degree 
at all)

(3) "average participants" (the lower 
middle group consisting of 44 students)

(4) "active participants" (the upper middle 
group consisting of 40 students)

(5) "extremely active participants" (con
stituting the 20 most active students)
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For college similar groupings were made with the 

addition of two others:
(1) Greeks (39 sorority girls)
(2) Independents (the 123 students who were 

not affiliated with a sorority)

TABLE 1
DEPTH OF EXTRA-CURRICULAR INVOLVEMENT IN HIGH SCHOOL 

AND COLLEGE, AND OVER-ALL INVOLVEMENT OF GROUPS

Group N
High School 
Act. Points N

College 
Act. Points

Over-all
N

Non-participants 38 0 48 0 17
Minimal
participants 20 1-5 20 1 1
Average
participants 44 6-12 38 2-3 11
Active
participants 39 13-30 38 4-10 12
Extremely
active
participants 21 31 18 11 7
Greeks : 39
Independents ; 123

Further groupings were made for the purpose of dis
cussing students in terms of levels of participation in which 
they were involved in college as well as in high school 
(Table 1). These include:
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(1) "Non-participants" in both
(2) "Minimal participants" in both
(3) "Average participants" in both
(4) "Active participants" in both
(5) "Extremely active" in both
The 162 students included in this study were assigned 

ratings and groups according to the method described above.
A sample of the participation card created and maintained for 
each subject is presented in Table 2. Information regarding

TABLE 2
SAMPLE PARTICIPATION CARD

side 1 Student Name: Cathy Co-ed High School: Rincon
UofA CPA: 
Score

i
6
6
10
5

43 Total

1.88 (Cumulative) Number: 1£
High School Activity Manor: Education
(4) Annual Editor 
(2) (3) Annual Staff
(1) (2) (3) Girls League 
(4) Head Cheerleader
(2) (3) Cheerleader
(4) National Honor Society 
(1) Class Secretary
High School Activity

Classification: Extremely Active

side 2 Score College Activity
3 (3) AY/S Committee Chairman
3 (4) Sorority Officer
4 (2) (3) Sorority2 (2) People-to-People
6 (3) (4) Wrangler
18 Total College Activity

Classification: Extremely Active
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each student1s high school, major, college GPA, as well as 
extra-curricular activities in high school and college was 
recorded. Each student was then assigned a number and dealt 
with thereafter by that number. The value of each activity 
was determined, a total (raw score) figured, and a classifi
cation assigned according to the definition of terms listed 
in Chapter I.

She was an education major with a college GPA of 1.88. Her 
seven high school activities were evaluated at a score of 43, 
which placed her in the "extremely active" classification.
A complete list of scores for the 162 subjects appears in 
Appendix F.

TREATMENT OF THE DATA
In order to test hypotheses I-IV the product-moment 

coefficient of correlation (from raw data) was computed for 
each of the pertinent groups and the significance of the 
results determined from Table 24 in Garrett’s (1964) 
Statistics in Psychology and Education, and chi square was 
used to test hypothesis V.

For example, Cathy Co-ed became student number 15

NZXY -(rxy(ZY) 6



These statistical methods were selected to determine 
the correlation between depth of involvement in extra
curricular activities in high school and subsequent involve
ment in college, as well as to determine the likelihood of 
active participants becoming Greek. A .01 level of 
significance was selected in order to accept the hypotheses. 
The results of these tests and an interpretation of their 
meaning appear in Chapter IV.
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CHAPTER IV

ANALYSIS OF THE DATA 

A. MAJOR FINDINGS
The major findings of this study are presented in 

their relationship to the hypotheses stated in Chapter I. 
Other noteworthy findings are also discussed.

Hypothesis One: Correlation of “Extremely Active
Participants." Hypothesis One states: There is a sig
nificant correlation between "extremely active participa
tion" in extra-curricular activities in high school and 
subsequent participation in college. A .24 correlation, 
as indicated in Table 3» was found. This was not 
statistically significant at the preselected level and 
thus the hypothesis could not be accepted.

This substantiates the findings of Brewer (1965) 
which indicate involvement in a large number of student 
activities does not insure later success in college leader
ship activities. The results of this study reveal that 
leaders (defined for this investigation as those students 
who acquire 13 or more activity points in high school ac
cording to the rating scale developed) do not necessarily 
continue to be involved to this extent in college.

35



36
TABLE 3

CORRELATION OF DEPTH OF INVOLVEMENT IN HIGH SCHOOL 
AND COLLEGE ACTIVITIES FOR SELECTED HIGH SCHOOL GROUPS

Selected
Groups N

H.S.
Act. 
Mean

Col
Act.
Mean r

r Needed 
for .05 sig.

r Needed 
for .01 sig.

Non
participants 38 0 1 .32 .42
Minimal
participants 20 7 5 -.0? .44 .56
Average
participants 44 9 3 -.11 .30 .39
Active
participants 39 18 6 .27 .32 .42
Extremely
active
participants 21 39 10 .24 .44 • 56
Total 162 12 4 .47 .16 .21

Hypothesis Two; Correlation of "Non-participants." 
Hypothesis Two states: There is a significant correlation be
tween “non-participation" in extra-curricular activities in 
high school and subsequent participation in college. An ex
amination of the mean activity scores (Table 3) for high 
school and college extra-curricular involvement reveals that 
high school "non-participants" have a mean college activity 
point score of 1 indicating that high school "non-participants" 
become little more involved in college. For this reason, 
the hypothesis was accepted.



Hypothesis Three: Correlation of ”Average Partic
ipants.” Hypothesis Three states: There is a significant
correlation between "average participation" in extra
curricular activities in high school and subsequent partic
ipation in college. The -.11 coefficient of correlation, 
though not significantly negative, was not acceptable and 
thus the hypothesis was rejected. This seems to indicate 
that involvement in high school extra-curricular activities 
does not insure involvement to this extent in college.

Hypothesis Four: Correlation of Total Group. Hy
pothesis Four states: There is a significant correlation
between level of involvement in extra-curricular activities 
in high school and college when the total group is compared. 
Table 3 indicates that according to the product-moment 
coefficient of correlation for raw data there is a definite 
and very significant relationship between high school and 
college activity scores. The .47 correlation is significant 
at the .01 level needed to accept the hypothesis. These 
findings indicate that a total group comparison produces 
results not apparent when the data are correlated in various 
sub-groups, just as the comparison of student involvement 
by sub-groups reveals findings not readily apparent in the 
findings resulting from a total group comparison.

Hypothesis Five: Correlation between High Level
Participation and Greek Affiliation. Hypothesis Five states:
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There is a significant correlation between high level partic
ipation ("active" and "extremely active" participants) in 
high school extra-curricular activities and subsequent Greek 
affiliation, as opposed to remaining Independent. With 
a 40% difference between Greek high level participation and 
Independent high level participation, using chi square, a 
standard error of 9 was found (Table 4)» Assuming this to 
be a normal occurrence (for local students at a local 
university), the test of significance was derived from the 
"t" Table (Table D in Garrett*s 1964 Statistics in Education 
and Psychology). The test indicated that Greeks were 
significantly more active in high school extra-curricular 
activities than were Independents. The hypothesis was 
accepted.

3d

TABLE 4
COMPARISON OF GREEKS AND INDEPENDENTS ON THE BASIS OF PER CENT 

OF HIGH LEVEL PARTICIPATION IN HIGH SCHOOL ACTIVITIES

N Group
High Level 
Participants

Other Levels of 
Participation Total

39 Greeks 66% 34% 100%
123 Independents 26% 74% 100%

ti II i

The data were also considered in terms of a correla
tion of the depth of involvement for various college groups
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(Table 5) and former high school involvement with the 
following results:

1. A correlation of .07 was found for those students 
classified as “extremely active" in college when their activ
ity scores in college were compared with those scores achieved 
in high school. Though positive, this correlation was not sig
nificant in terms of the preselected level of significance.

2. Those classified as “average participants" in 
college appeared to have been involved in extra-curricular 
activities to approximately the same extent in high school, 
as indicated by a .80 coefficient of correlation. This is 
highly significant at the .01 level of significance.

TABLE 5
CORRELATION OF DEPTH OF INVOLVEMENT IN COLLEGE AND HIGH

SCHOOL ACTIVITIES FOR SELECTED COLLEGE GROUPS

Selected
Groups N

H.S.
Act. 
Mean

Col.
Act.
Mean r

r Needed 
for .05 sig.

r Needed 
for .01 sig.

Non
participants 48 8 0 .28 .37
Minimal
participants 20 6 1 .0 .44 .56
Average
participants 33 11 2 .80 .32 .42
Active
participants 33 16 6 . 24 .32 .42
Extremely 
active _ 
participants 13 26 19 .17 .47 .58
Greeks 39 20 10 .21 .32 .42
Independents 123 9 2 .39 .19 .25
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OTHER FINDINGS
To carry the data further, groupings were made ac

cording to subjects whose participation was the same, in 
classification, in high school and college (Table 6). The 
following results were obtained:

1. Eleven per cent of the students in the sample 
were not involved to any extent whatsoever in either high 
school or college in the type of activity examined.

2. Only one student participated at the minimum 
degree in both high school and college in the various 
activities.

3. Seven per cent of the students had activity 
point scores qualifying them for classification as “average 
participants" in both high school and college. The mean of 
their activity points was 8 for high school and 2 for college.

4« Seven per cent of the students, with mean ac
tivity point scores of 14 and 6, were classified as “active 
participants" in both high school and college.

5* Four per cent of the students continued in 
college to be "extremely active" after involvement to this 
extent in high school. Their mean activity scores were 41 
and 20.

6. Out of the total sample, thirty per cent of the 
students (48) continued to be involved in extra-curricular



activities to the same extent in college as they had been in 
high school, according to the specific groupings developed 
for this study.

7. It was also found that more students were 
classified as "non-participants" in college than in high 
school (Table 1).
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TABLE 6
COMPARISON OF DEPTH OF INVOLVEMENT IN HIGH SCHOOL AND COLLEGE 

ACTIVITIES IN TERMS OF MEANS FOR SELECTED GROUPS

Selected Groups N
High School 
Activity 
Mean

College
Activity
Mean

Total 162 12 4
Non-participants in both 17 0 0
Minimal participants in both 1 5 1
Average participants in 
both 11 a 2
Active participants in 
both 12 14 6
Extremely active 
participants in both 7 41 20

£. When the data were examined in terms of the
mean activity scores of, the various groups, it was discovered 
that second to the group classified as "extremely active" 
in activities in high school and college (with means of 39
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and 10, 26 and 19), the Greeks attained the highest mean 
activity scores with 20 in high school and 5 in college 
(Table 5).

9. Next in order of involvement were the "active 
participants" in high school and college (with mean scores 
of 10 and 6, 16 and 6), "minimal participants" (with 7 and 
5, 6 and 1), and just above the "non-participants" were the 
Independents (with mean scores of 9 and 2). (Table 3»)

10. When the data were examined in terms of the 
highest college GPA; on the 1-5 point scale described in 
Chapter I (Table 7), the following results were obtained:

a. Those students maintaining.the highest college 
GPA seemed to be those students who were categorized as 
"extremely active" participants in both high school and 
college. They had a mean GPA of I.85.

b. The lowest GPA was found for those students 
classified as "non-participants" in high school and college. 
The mean GPA was 2.76.

p. The Greeks maintained a slightly higher average 
than did the Independents, with a GPA of 2.28 as opposed to 
the 2.46 of the Independents.

d. "Extremely active" high school participants, with 
a mean GPA of 2.03, and "extremely active" college students, 
with a mean GPA of 2.06 maintained grade point averages
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considerably higher than all other groups (except the 
“extremely active" in both groups).

TABLE 7
GRADE POINT AVERAGES FOR SELECTED GROUPS

i

Group GPA Group GPA
Greeks 2.23 College Non

participants
2.60

Independents 2.46 High School Non
participants

2.64

Extremely Active 
High School 
Participants

2.03 Extremely Active 
in both High 
School & College

1.85

Extremely Active
College
Participants

2.06 Non-participants 
in both High 
School & College

2.76

11. When each of the two groups included in this
investigation, defined as high school leaders, was studied 
the following results were revealed: a coefficient of
correlation indicated in each case that the relationship 
between degree of involvement in activities in high school 
and college was statistically insignificant, suggesting that 
leaders do not seem to continue to be involved to this extent 
in college (Table 3).

12. Personal interviews with a large portion of the 
students in this study revealed a feeling of loss of interest



in student activities after high school for various reasons. 
They can be summarized as follows: (1) many were so deeply
involved in high school that they chose to avoid activities 
upon entering college; (2) the prestige associated with 
extra-curricular activities in high school was found to be 
absent at the university; and (3) many preferred to become 
involved in outside activities directly relating to their 
majors.

Chapter V includes a summary of the findings of 
this investigation, conclusions, and recommendations.
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CHAPTER V

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

A. SUMMARY
Purpose: This study was concerned with the extent

to which extra-curricular high school participants continue 
to be involved at the college level. Specifically, answers 
were sought to questions resulting in the following 
hypotheses:

1. There is a significant correlation between 
"extremely active" participation in extra-curricular ac
tivities in high school and subsequent participation in 
college.

2. There is a significant correlation between 
"non-participation" in extra-curricular activities in high
school and subsequent participation in college.

3. There is a significant correlation between 
"average participation" in extra-curricular activities in 
high school and subsequent participation in college.

4. There is a significant correlation between the 
levels of involvement in extra-curricular activities in 
high school and college when the total group is compared.
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5. There is a significant correlation between high 
level participation ("active" and “extremely active" partic
ipants) in high school extra-curricular activities and sub
sequent Greek affiliation, as opposed to remaining Independent.

Procedures: To test the above hypotheses, a popula
tion of 162 women at the University of Arizona who had 
graduated from Tucson District Number One high schools was 
selected. They were all enrolled as seniors at the university 
for the academic year 1965-66. They were categorized into 
the following groups for the purposes of this investigation: 
high school non-participants, minimal participants, average 
participants, active participants,and extremely active 
participants.

Other groups were created in order to further 
analyze the findings, including: college "non-participants,"
"minimal participants," "average participants," "active 
participants," and "extremely active participants;" as well 
as "non-participants!'in both, "minimal participants" in 
both, "average participants" in both, "active participants" 
in both, "extremely active participants" in both, Greeks, 
and Independents.

The following information was gathered for the 
study: college grade point average, name of high school,
activity point score for high school, activity point score 
for college, Greek or Independent standing, marital status.
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and college major. Each of the activity scores was' 
obtained by translating the activities in which each girl 
participated into number scores from activity rating scales 
developed for this study with the assistance of admin
istrators and students from each of the schools involved.

Results: Results relative to the five hypotheses
were as follows:

Hypothesis one: Extremely active participants
in high school activities were found not to continue to be 
involved to this extent in college.

Hypothesis two: Non-participants in high school
maintained a mean activity score of just 1 in college, 
indicating involvement in extra-curricular activities in 
college was very similar to that in high school.

Hypothesis three: Average participants in high
school became to both a greater and lesser degree involved 
in college, and there was thus an insignificant correlation.

Hypothesis four: A correlation of activity scores
for the total group suggested a very significant correla
tion between degree of participation in high school and 
college.

Hypothesis five: A study of Greek involvement
revealed a high correlation between active involvement in 
high school and subsequent Greek affiliation.



In addition to the findings listed above, the in
vestigation yielded other data. The results of these 
findings are listed below.

"Extremely active" college students did not appear 
to have been active to this extent in high school; however, 
"average participants" in college activities seem to have 
been involved to approximately the same extent in high 
school.

Eleven per cent of the students were not involved 
to any extent in either high school or college; one person 
was a minimal participant in both; seven per cent were 
"average participants" in both, and seven per cent were 
"active participants” in both; and, just four per cent were 
"extremely active" participants in both high school and 
college.

Thirty per cent of the students continued to be 
involved in activities to the same extent in college and 
high school, according to specific groupings of this study; 
and, there were more "non-participants" in college than 
high school.

Understandably, the highest mean activity scores 
were obtained by those students classified as "extremely 
activein high school and college, next to this the Greeks 
attained the highest mean activity scores.
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In terms of grade point averages achieved, “ex

tremely active" high school and college students maintained 
the highest GPA*s; next were the Greeks, with a mean 
average slightly higher than the Independents; the lowest 
GPA was achieved by the “non-participants" in high school 
and college.

Personal interviews revealed the following as 
reasons for a lessening interest in activities after high 
school: students seek a rest from extreme involvement,
the prestige of high school activities does not accompany 
involvement in college activities, and they develop a 
greater interest in activities related to their major.

B. CONCLUSIONS
With respect to the limitations outlined in 

Chapter I, the following conclusions have been reached 
following the analysis of the data pertinent to the purpose 
of this study.

It is insufficient to say there is a relationship 
between student involvement in extra-curricular activities 
in high school and college simply because statistics 
demonstrate this to be the case. It is important to con
sider involvement in terms of various groups, for these 
findings reveal that a statistically significant relation
ship does not exist, except in the case of the "non- 
participants.”
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This study further supports the belief that the 

highest grade averages are achieved by those students most 
actively involved in extra-curricular activities both in 
high school and college, and thus reaffirms the findings 
of F. S. Chapin (1926).

Findings obtained by this investigation also re
confirm many of the results produced by the Auble (1953) and 
Brewer (1965) studies, such as the fact that most students 
are involved to a minor degree and few students are active 
to a considerable extent,and the fact that high school 
leaders may not necessarily continue to be involved to 
this extent in college.

C. RECOMMENDATIONS
As a result of this investigation, the following 

recommendations are made:
1. It is recommended that a similar study be made 

in other large cities with local universities, and the re
sults compared.

2. It is recommended that a study of this type
be carried out in future years for similar subjects. Such 
studies would yield norms and reflect trends not apparent 
in a single study.

3. It is recommended that an acceptable, reliable, 
and valid activity rating scale be developed.



4. It is recommended that an investigation be con
ducted which would indicate, the influence of Greek affilia
tion upon college involvement in extra-curricular activities.

5. It is recommended that a study be made to 
determine specific motivational factors responsible for 
involvement or lack of it.
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APPENDIX A

REQUEST FOR EVALUATION
The purpose of this questionnaire is to determine 

the importance (in terms of status, responsibility, and 
honor) of the available activities in Tucson Public High Schools. The judgments you make will be compiled with 
those of other administrators and students asked to com
plete the questionnaire so as to secure a "typical" 
evaluation.

This information will assist me in studying avail
able data, and in constructing my thesis (regarding the 
extent to which extra-curricular participants in Tucson 
Public High Schools continue to be involved at the 
University of Arizona).

Your co-operation will be greatly appreciated and 
the information derived from the study made available to 
you.

Miss Emily Kittle

M. A. Candidate 
University of Arizona

Please rate: 6 points for the highest positions or honors
5 points for lesser ones, down to 
1 point for just club membership

Definitions:
Major committes 
Publications -

Court - 
Girls State -

Things such as the Milk Fund Drive 
President: Editor
Chairman: Department Head
Member: Staff
President: Chief Justice
Chairman: Judge
President: Governor
Chairman: Major
Member: Delegate
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APPENDIX A (Cont’d)

Pepleader - President: Head
Chairman: Assistant Head
Member: Pom pon girl or

cheerleader

Approval:____________________________  ______________ _
C. B. Merritt Gordon Harshman

Graduate Committee Major Advisor



APPENDIX B

HIGH SCHOOL ACTIVITY RATING SCALE BLANK

Activity
Rating

Office Chairman Member
Annual Staff 
Anytown 
Art Club
Art Honor Society 
Archery Club 
Badminton Club Band
Bi-Chem-Phy 

..Camera Club Cheerleader 
Chess Club 
Chorus-choir 
City Drives 
C-Y Teens 
Dance Committee 
Dardinaires 
Debate 
Drama
Future Homemakers 
Fut. Med. Workers 
Future Nurses 
Future Teachers GAA
Girls League 
Girl's State 
Gymnastics 
Honor Ser. Society 
International Club 
Junior Cl. League 
Language Club 
Lyrics Club 
Majorette 
Math Club 
Modeling Club
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APPENDIX B (Cont’d)

HIGH SCHOOL ACTIVITY RATING SCALE BLANK

Activity
Rating

Office Chairman Member

Model Legislature 
Nat. Foren. Leag.
Nat. Honor Soc. 
Newspaper Staff 
NCCJ
Opera Lab 
Orchestra 
Pep Club 
Pinnacle 
Pirourettes 
PomPon Girl 
Primavera Dancers 
Prom Committee 
Quarterly Staff 
Queen
Quill and Scroll 
Radio Club 
Red Cross Council Rifle Club 
Safety Council 
Science Club 
Ski Club 
Speech Club 
Stage Craft 
Student Court 
Students for Equality 
Student Fed. Del. 
Synchronized Swim.
Teen Citizen 
Tennis Team 
Thespians 
Tri-Hi-Y 
Tuc-Hi
Advisory Board 
American Field Service 
Class Cabinet 
Class Officer 
Hall Monitor 
Homeroom Rep.
Junior Honor Guard 
Marquee Chairman Student Body Officer 
Student Council



APPENDIX C

UNIVERSITY OF ARIZONA ACTIVITY RATING SCALE BLANK

Activity Office
Rating
Chairman Member

Alethiaki Staff 
Alpha Lambda Delta 
Alpha Sigma Delta 
Angel Flight 
Anthropology Club 
A.W.S.
Desert Staff 
Annual Staff 
AASN 
ASUA
Badminton Club 
Band
Beta Beta Beta 
Beta Gamma Sigma 
Beta Sigma Phi 
Beta Theta 
Blood Drive 
C.A.V.
Chimes
Chinese Students Club 
Choir
Civil Activities Comm. 
Class Officer 
Dance Committee 
Delta Upsilon Kappa 
Election Committee 
Fraternity Royalty 
Gamma Alpha Omega 
Gamma Alpha Chi 
Greek Week 
Hall Officer 
Hillel
Historian Club 
International Folk Dan.
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APPENDIX C (Cont'd)

UNIVERSITY OF ARIZONA ACTIVITY RATING SCALE BLANK

Activity Office
Rating
Chairman Member

International Forum 
IR Club
International Students 
I.Q. Invitational 
Lambda Delta Sigma
L.S.A.
Los Universitarios 
Marketing Club 
MENC
Mermaids 
Mortar Board 
Musical 
Wildcat Staff
m s Id
Orchesis 
Omicron Nu 
Orchestra 
Panhellenic 
PEMM
People-to-People 
P.hrateres 
PE Club
Pi Lambda Theta 
Phi Chi Theta 
Political Club 
Poster Banner 
Psi Chi 
Racquet Club 
Resident Hall Council 
Resident Assistant 
Religious Club 
Rifle Club 
Senate
Sigma Alpha Eta
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APPENDIX C (Cont’d)

UNIVERSITY OF ARIZONA ACTIVITY RATING SCALE BLANK

Activity Office
Rating
Chairman Member

Sigma Alpha Iota
Sigma Alpha Mu
Ski Club
Social Court
Sonoran Exchange
Sorority
Spanish Club
Speech & Hearing Club
Spur
SNEA
SNA
SUAB ^
Symphonic Choir 
Tau Beta Sigma 
Theta Sigma Phi 
Theta Omega 
Traffic Court 
Tucson Symphony 
University Players 
UofA Royalty 
Who's Who 
WRA
Wranglers
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APPENDIX D

HIGH SCHOOL ACTIVITIES RATING SCALE SCORES
Advisory Board 3 
American Field Service 5 
Class Cabinet 3 
Class Officer 5 
Hall Monitor 2 
Homeroom Representative 2 
Junior Honor Guard 4 
Marquee Chairman 1 
Student Body Officer 6 
Student Council 5

Activity Officer Member 
Chair.

Activity Officer Member 
Chair.

Annual Staff 5 4 3 Debate 3 3Anytown 3 3 Drama 3 3Art Club 3 1 future Homemakers 1 1
Art Honor Society 3 1 Put. Med. Workers 2 1
Archery Club 2 1 Future Nurses 2 1
Badminton Club 2 1 Future Teachers 2 1
Band 5 2 GAA 2 1
Bi-Chem-Phy 4 2 Girls League 5 3 2
Camera Club 1 1 Girls State 6 5 5Cheerleader 6 5 Gymnastics 3 2
Chess Club 2 2 Honor Ser. Society 2 2
Chorus-choir 3 2 International Club 3 1
City Drives 4 3 2 Junior Cl. League 1 1
C-Y Teens 3 1 Language Club 3 1
Dance Committee 3 2 Lyrics Club 1 1
Dardinaires 2 1 Majorette 4 3



.HIGH SCHOOL ACTIVITIES RATING SCALE SCORES
I

APPENDIX D (Cont’d)

Activity Officer Member 
Chair

Activity Officer Member 
Chair.

Math Club 2 1
.

Quill and Scroll 4 2Modeling Club 3 2 Radio Club 2 1Model Legislature 4 3 Red Cross Council 3 2
Nat. Foren. League 4 3 Rifle Club 2 1
Nat. Honor Society 6 5 Safety Council 2 2
Newspaper Staff 5 4 3 Science Club 3 2NCCJ 1 1 Ski Club 2 1
Opera Lab 2 1 Speech Club 3 2
Orchestra 3 2 Stage Craft 2 1
Pep Club 3 3 Student Court 5 3Pinnacle 4 4 Students for Equality 0 0
Pirourettes 2 1 Student Fed. Del. 4 3Pompon Girl 6 5 Synchronized Swim. 2 1
Primavera Dancers 1 1 • Teen Citizen 3 2
Prom Committee 3 2 Tennis Team 3 2
Quarterly Staff 5 4 3 Thespians 3 2
Queen 6 5 Tri-Hi-Y 3 1

-
Tuc-Hi 3 1



APPENDIX E

UNIVERSITY OF ARIZONA ACTIVITIES RATING SCALE SCORES

Activity Officer Member 
Chair.

Activity Officer Member 
Chair.

Alethiaki Staff 2 1 . Gamma Alpha Omega 1 1Alpha lambda Delta 5 4 Gamma Alpha Chi 1 1Alpha Sigma Delta 1 1 Greek Week 1 1Angel Flight k 4 Hall Officer 4Anthropology Club 1 1 Hillel 1 1A.W.S. 6 3 1 Historian Club 1 1Desert Staff 6 4 Intemat. Folk Dance 1 1Annual Staff 6 4 Internat. Forum 1 1AASN 1 1 IR Club 2 1ASUA 6 3 1 Internat. Students 1 1Badminton Club 1 1 I.Q. Invitational 2 2
Band 3 2 Lambda Delta Sigma 1 1Beta Beta Beta 1 1 L.S.A. 1 1
Beta Gamma Sigma 5 4 Los Universitarios 1 1Beta Sigma Phi 1 1 Marketing Club 1 1
Beta Theta 1 1 MENC 1 1
Blood Drive 1 1 Mermaids 1 1C.A.V. 1 1 Mortar Board 5 4Chimes 5 4 Musical 3 2
Chinese Students Club 1 1 Wildcat Staff 5 3Choir 2 1 Nsid 1 1
Civil Activity Comm. 1 1 Orchesis 1 1
Class Officer 1 Omicron Nu 1 1
Dance Committee 1 1 Orchestra 3 1
Delta Upsilon Kappa 1 1 Panhellenic 5 3
Election Committee 1 1 PEMM 1 1
Fraternity Royalty 1 1 People-to-People 3 2



APPENDIX E (Cont'd)

UNIVERSITY OF ARIZONA ACTIVITIES RATING SCALE SCORES

Activity Officer Member
Chair.

Phrateres 3 2
PE Club 1 1
Pi Lambda Theta 2 2
Phi Chi Theta 1 1
Political Club 2 1
Poster Banner 1 1
Psi Chi 2 2
Racquet Club 1 1
Resident Hall Coun. 2 1
Resident Assist. 1
Religious Club 1 1
Rifle Club 1 1
Senate 3 2
Sigma Alpha Eta 1 1
Sigma Alpha Iota 1 1
Sigma Alpha Mu 1 1
Ski Club 1 1
Social Court 2

Activity Officer Member
Chair.

Sonoran Exchange 1 1
Sorority 3 2
Spanish Club 1 1
Speech & Hearing Club 1 1
Spur
SNEA 51 41
SNA 1 1
SUAB 3 2
Symphonic Choir 1 1
Tau Beta Sigma 1 1
Theta Sigma Phi 1 1
Theta Omega 1 1
Traffic Court 2 1
Tucson Symphony 1 1
Univ. Players 
UofA Royalty 
Who’s Who

2
2
6

1

WRA 2 1
Wranglers 4 3
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APPENDIX F

DEGREE OF STUDENT INVOLVEMENT IN ACTIVITIES IN HIGH SCHOOL AND THE UNIVERSITY
OF ARIZONA, AND GREEK OR INDEPENDENT STANDING FOR TOTAL SAMPLE

Student
Number

Activity- 
Points 

H.S. Col.
Grade Point 
Average

Greek
or
Ind't

Student
Number

Activity- 
Points 
H.S. Col.

Grade Point 
Average

Greek
or

Ind't

1 23 3 2.61 I 26 9 2 2. a 2 I
2 13 6 1.70 I 27 7 0 3.10 I
3 0 2 2 .6 4 I 2a 5 0 2 .0 5 I
4 16 2 2.52 G 29 2 0 3.06 I
5 0 1 2 .6 7 I 30 0 1 2.91 I
6 5 1 2.20 I 31 37 4 1.98 G
7 4 0 3 .4 0 I 32 13 3 2.42 I
a a 6 2.10 I 33 12 4 2 .7 5 I
9 5 5 2.a o I 34 0 1 3 .0 4 I

10 7 2 2 .4 9 G 35 11 4 2 .5 3 G
11 49 13 1.38 I 36 14 0 2.32 I
12 12 0 1 .8 5 I 37 a 9 2.38 G
13 51 2 2.19 I 38 23 2 2.58 I
14 5 0 2 .0 4 I 39 12 0 2.19 I
15 38 3 2.54 I 40 a 20 2.28 G
16 6 2 2.16 I 41 35 6 1.23 I
17 6 1 3.09 I 42 11 7 1.86 I
i a 9 0 2.48 I 43 34 17 2.09 G
19 15 34 2.49 G 44 10 0 3.22 I
20 0 2 2.50 I 45 0 9 2.64 G
21 2 3 2.94 I 46 15 5 3 .1 1 I
22 0 0 2.62 I 47 0 0 2.69 I
23 a 13 2.67 I 48 37 27 1.88 G
24 42 17 1.50 G 49 5 0 2.36 I
25 17 6 1.83 G 50 3 3 2.48 I



APPENDIX F (Cont'd)

DEGREE OF STUDENT INVOLVEMENT IN ACTIVITIES IN HIGH SCHOOL AND THE UNIVERSITY
OF ARIZONA, AND GREEK. OR INDEPENDENT STANDING FOR TOTAL SAMPLE

Student
Number

Activity- 
Points 

H.S. Col.
Grade Point 
Average

Greek
or
Ind't

Student
Number

Activity- 
Points 

H.S. Col.
Grade Point 
Average

Greek
or

Ind't

51 13
i0 3.31 I 76 6 0 2.48 I

52 7 2 2.07 I 77 20 2 1.57 I
53 12 2 3.18 G 78 11 0 1.50 I
54 30 25 1.58 G 79 7 1 2.95 I
55 0 1 2.42 I 80 0 0 2.65 I
56 0 8 1.79 G 81 20 26 1.68 G
57 8 2 3.21 I 82 0 1 2.88 I
58 9 1 3.04 I 83 9 3 2.97 G
59 35 0 1.23 I 84 0 0 2.62 I60 24 12 2.31 I 85 30 3 2.05 I61 2 7 1.68 I 86 7 1 2.32 I62 40 29 1.88 I 87 26 - 14 2.08 G
63 3 8 2.78 I 88 3 2 2.65 I
64 5 0 2.87 I 89 0 1 3.26 I
65 12 0 1.74 I 90 0 0 2.55 I
66 12 1 1.54 I 91 6 2 1.80 I
67 11 10 2.79 G 92 13 1 2.58 I
68 12 0 2.04 I 93 8 0 2.26 I
69 50 10 1.68 G 94 12 1 2.96 I
70 13 3 2.06 G 95 33 dl 2.74 I
71 37 16 2.63 G 96 13 0 3.25 I
72 4 0 1.74 I 97 1 2 2.21 I
73 0 0 2.76 I 98 0 2 2.57 I
74 7 0 2.66 I 99 27 4 3.08 G
75 18 1 2.50 I 100 5 0 2.78 I
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APPENDIX F (Cont'd)

DEGREE OF STUDENT INVOLVEMENT IN ACTIVITIES IN HIGH SCHOOL AND THE UNIVERSITY
OF ARIZONA, AND GREEK OR INDEPENDENT STANDING FOR TOTAL SAMPLE

Student
Number

Activity 
Points 
H.S. Col.

Grade Point 
Average

Greek
or

Ind't
Student
Number

, Activity 
Points 
H.S. Col.

Grade Point 
Average

Greek
or
Ind*t

101 0 0 2.67 I 126 0 4 2.43 I
102 1 2 2.43 I 127 0 0 3.64 I
103 0 3 1.73 G 128 19 3 2.12 G
104 13 7 2.87 G 129 10 0 2.48 I
105 4 2 2.70 I 130 18 5 2.33 G
106 13 10 2.25 G 131 0 0 3.19 I
107 32 9 1.14 I 132 7 2 2.57 I
108 0 0 1.58 I 133 9 1 2.82 I
109 13 8 1.67 I 134 15 7 2.34 . I
110 13 0 1.42 I 135 19 5 2.70 G
111 13 0 3.01 I 136 3 14 2.33 G
112 24 8 2.10 G 137 0 2 2.33 G
113 0 0 2.33 I 138 40 3 1.80 I
114 23 3 3.22 I 139 10 4 1.68 I
115 14 11 2.20 I 140 0 1 2.41 I
116 10 18 1.83 I 141 15 0 2.49 I
117 48 23 1.61 G 142 18 0 3.17 I
118 31 7 3.00 G 143 13 0 3.13 I
119 0 3 3.00 G 144 7 4 2.61 I
120 22 0 2.72 I 145 21 13 2.68 G
121 5 4 2.50 I 146 0 1 1.90 I
122 9 2 2.03, I 147 0 2 2.49 I
123 0 2 2.78 I 148 0 0 2.96 I
124 7 0 2.41 I 149 29 4 1.94 G
125 0 0 2.58 I 150 0 3 3.27 I
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APPENDIX F (ContM)

DEGREE OF STUDENT INVOLVEMENT IN ACTIVITIES IN HIGH SCHOOL AND THE UNIVERSITY
OF ARIZONA, AND-GREEK OR INDEPENDENT STANDING FOR TOTAL SAMPLE

Activity Greek
Student Points Grade Point or
Number H.S. Col. Average Ind*t

Activity Greek
Student Points Grade Point or
Number H.S. Col. Average Ind’t

151 41 9 1.99 G152 6 5 2.60 I
153 0 0 2.44 I
154 0 0 3.19 I
155 33 0 3.88 I156 0 1 2.59 I

157 32 5 2.17 G158 30 7 1.21 I
159 10 5 2.80 I
160 15 5 1.81 I
161 0 0 3.15 I
162 0 0 3.36 I



APPENDIX G

PER CENT OF ACTIVITY INVOLVEMENT FOR 
SELECTED GROUPS

Group N
Mean Activity Points 
High School College

Greeks 39 24% 20 10
Independents 123 76% 9 2
Extremely Active 
H. S. Participants 20 12% 39 10
Extremely Active 
Col. Participants 18 11% 24 19
H. S. Non- 
Participants 38 23% 0 1
College Non
participants 48 30% 8 0
Extremely Active 
in both High 
School & College 7 4% 41 20
Non-participants 
in both High 
School & College 17 11% 0 0
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APPENDIX H

PER CENT OF STUDENT INVOLVEMENT AT VARIOUS ACTIVITY LEVELS FOR
. HIGH SCHOOL AND COLLEGE

High School N % College N %

Non-participants 38 24 Non-participants 48 30
1-5 Activity Points 20 12 1 Activity Point 20 12
6-12 Activity Points 44 27 2-3 Activity Points 38 23.5
13-30 Activity Points 40 25 4-10 Activity Points 38 23.5
31-51 Activity Points 20 12 11-34 Activity Points 18 11

Total 162 100 Total 162 100



APPENDIX I

DIVISION OF SAMPLE ACCORDING TO HIGH SCHOOL
AND MAJOR

Catalina 62 Education 52 Math 2
Elementary Ed. 38 Government 2

Rincon 37 Nursing 18 Speech therapy 2
Home-economics 8 Merchandizing 2

Tucson 58 Office Admin. 7 History 2
Sociology 7 Interior design 2

Pueblo 5 Language 5 Science 1
162 Psychology k Fashion design • 1

Anthropology 3 Zoology . 1
Art 3 162
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APPENDIX J

LEVEL OF INVOLVEMENT IN 
EXTRA-CURRICULAR ACTIVITIES IN 

HIGH SCHOOL AND COLLEGE FOR TOTAL SAMPLE

Activity No. of StudentsPoints H.S. Col.
0-2 44 92
3-5 15 31
6-8 21 14
9-11 15 8
12-14 21 6
15-17 7 3
18-20 6 2
21-23 5 1
24-26 3 2
27-29 2 2
30-32 6 0
33-35 5 1

36-38 4
39-41 3
42-44 1
45-47 0
48-50 3
51- 1

Total 162 162
Mean 12 4
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