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IHffRODUCTIOH

She incentive for this study has develop
ed. from a course in the Philosophy of Education taken under 
Professor Rose at the University of Arizona. In the writer's 
attempt to formulate his own Philosophy of Education he found 
the work of Bertrand Russell on social reconstruction a great 
aid. Hie works are so full of the principles of democracy 
and liberty that any adequate democrat ie philosophy of educa
tion will do well to consider them. It is this conviction, 
that the principles of democracy and liberty expressed by 
Bertrand Russell are the basic principles in a democratic 
philosophy of education, that has led the writer to select 
this subject for study.

It is not in the province of the philoso
phy of education to dieoover any new facts in the field of 
education; nor is it in the province of this thesis to produce 
any new facts or to furnish solutions for the many problems 
in the philosophy of education. It will be the purpose of 
this study to select from the writings of Bertrand Russell 
those principles of democracy and liberty essential to a 
democratic Philosophy of Education. Russell says of the value 
of Philosophy!

"Philosophy is to be studied, not for \ 
the sake of any definite answers to its questions, 1 
since no definite answers can, as a rule, be known \ 
to be true,.but rather for the sake of the questions \



themselvesi beea-uoe_-these_queotlono . enlarge mir 
conceptions, of what is possible, enrich our 
intellectual imagination, ana diminish the dog
matic assurance which closes the mind against 
speculation; but above all because, through the 
greatness of the universe which philosophy con
templates, the mind also is rendered great, and 
becomes capable of that union with the universe, 
which is its highest good." (1)

Philosophy he defines as "The Seienoe of the possible". (2)
This definition of philosophy follows the 

thought of John Dewey when he says;
"the value of philosophy lies not in ^ 

the furnishing solutions, but in defining difficul
ties and suggesting methods for dealing with them." (3)

As a Philosopher and Mathematicisn 
Bertrand Russell has won undisputed eminence. Professor 
R. B, Perry of Harvard says:

• "Mr. Russell is respected by opponents 
and followers alike as possessing one of the genuine
ly philosophical minds of the day." (4)

Santayana, leader of the Critical-Realist 
in America says of him:

"Apart from his well known mathematical 
attainments, he possesses by inheritance the political 
and historical mind, and an intrepid determination to 
pierce convention and look to ultimate things". (5)

Mr. Bradley says of him:
"There is no living writer with whom 

I am acquainted whose work and philosophy seems to 
me more original and valuable than that of Mr. Russell".(6)

Problems of Philosophy, p. 229.
Mysticism and Logic, p. 111.
Democracy and Education, p. 381.
Philosophy of Bertrand Russell, Ration 100:196-7. F. 18 *15. 
Winds of Doctrine, p. Ill, 114.
Truth and Reality, p. 309.



In discussing his trouble with the British 
Government during the war the Independent says:

"Bertrand Russell is recognized the
world over as one of the most original thinkers 
of our times"• (1)

Will Durant in his book "The Story of 
Philosophy" calls Bertrand Russell "the youngest and most 
virile of European thinkers of our generation"• (2)

John Dewey writes:
"I call Mr. Bertrand Russell’s book 

’Education and the Good Life’ a fine contribution 
to the literature of education as religion. The 
chief characteristic of his book is enlightened 
common sense. There are no far-reaching generaliza- / 
tlons in it. It is rather a series of comments and 
homilies upon a large diversity of topics, with 
almost a minimum of generalized theorizing. This 
book is in the best English Tradition". (3)

Mr. Russell’s present interest in education 
and his latest book "Education and the Good Life" have grown 
out of him special interest in the education of his two grow
ing children. A recent press report states that he and Mrs. 
Bussell are establishing an experimental school for their 
children. Such an experiment should be of interest to the 
educational world.

The aim then, of this thesis is first, to 
give a brief history of the life and writings of Bertrand 
Russell, second, to select from his writings those principles 
of democracy and liberty which apply to a democratic philosophy 
of education.

12
3
Bertrand Russell Case. Ind. 8^:45.J . 8, *17. '
Story of Philosophy, p. 818.
Education and the Good Life, Russell, Bertrand, Frontispiece.



The problems of philosophy; the relations 
of mind and matter, body and soul, humanity and physical nature, 
the individual and the social, theory and practice, originate 
in the conflicts and difficulties of social life. Such con
flicts of interest call for some program of social adjustment• 
Here is where the intimate connection between philosophy and 
education appears. Dewey says,

"If we are willing to conceive education 
as the process of forming fundamental dispositions. 
Intellectual and emotional toward nature and fellow 
man, philosophy may be defined as the general theory 
of education". (1) -------- -------

Philosophy and education so conceived are 
intimately connected, and the philosophy of education is 
merely the formulation of the problems of the formation of 
right mental and moral habitudes in respect to the difficul
ties of contemporary life. Thus this thesis does not attempt 
to supply a set of prescriptions for action, but rather to 
supply certain standpoints and methods which may enable an 
individual to make for himself a working analysis for the 
educational situation in which he finds himself. Dewey says 
in regard to this point:

"Rules are practical; they are habitual 
ways of doing things. But principles are Intellectual; 
they are useful methods of judging things". (2)

In the present age of specialization in the 
field of education there is a danger that specialists will view

- 4 -

(1) Democracy and Education, p. 383.
(2) Dewey and Tufts Ethics, p. 333.
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the facts in their particular field without realising their 
significance in the whole of reality. An adequate philosophy 
of education sees the educational process in relation to the 
whole of life, Bertrand Russell brings to the consideration 
of educational problems a freshness resulting from a keen 
intellect, an imagination penetrated with consciousness of 
human values, a complete emancipation from personal motives, 
and independence of class and party.
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LIES MFD miTIEGS OF BERTRAND RU381U,

Bertrand Russell was torn Hay 18, 1872, 
at Trelleck, Monmouth, England. He is the QraMsen of 
Lord John Russell, the great Literal Prime Minister of 
England• He is heir presumptive of the second Earl, his 
brother* He was educated at Trinity College, Cambridge, 
where he later became Fellow and Lecturer* He spent some 
time at Oxford and lectured at Harvard University in 1914.
In 1915, he received the Butler gold medal from Columbia 
University for the most distinguished work in philosophy 
o^ education during the preceding five years** During the 
world war he was vigorous in his attempts to obtain peace 
by understanding. In 1916, he wrote a leaflet supporting 
conscientious objectors for which he was fined five hundred 
dollars under the Defence of the Realm Act, and deprived of 
his lectureship at Trinity. Later he was prevented from 
coming to Harvard for a second period of lectures on account 
of the refusal of.the British Government to lot him leave 
the country* In 1917, he wrote an article for an anti-con
scription paper, the Tribunal, warning the English people 
that the employment of American troops in Britain involved 
serious danger* He was sentenced to six months in prison 
for this.

The action of the Government in depriving
Russell of his freedom under charges against the Defence of



the Realm Act was severely criticize! by the liberal press 
in England, and. America as a violation of the fundamental 
principle of British Government# (1) Russell defended 
himself by saying he was fighting for that liberty of 
conscience essential to the maintenance of British Govern
ment. His reply to the war office when asked for a guaran
tee that he would not violate the Defence of the Realm Act 
in his lectures in Scotland was: "It is just as imperative 
a duty to me to fight tyranny at home as it is to others to 
fight Germans abroad"# (2) He was not allowed to lecture 
in Scotland.

In 1916, Russell sent a letter to President 
Wilson imploring him for the sake of humanity to use the 
influence of America to stop the useless destruction of the 
European war. In 1920, he visited Russia, In 1920-21, he 
served as Professor in Peking Government University in China# 
While there he wrote many articles on the political, social, 
and economic future of China and the Orient# In April and 
May, 1924, Russell visited the United States and lectured 
on social, economic, and political world problems#

(1) Shoddy Prussian!sm in England, Lit.Digest 55:559-60, 32 *16
(2) Bertrand Russell Case, Ind. 89:45 J* 8 *17.
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WRIglffQS OF BERJRAin) RUSSELL
Principal Publications in Philosophy

An Essay on th@ Foundations of Geometry - - - - - - - -  1897
A Critical Exposition of the Philosophy of Leibniz - - 1900
She Principles of Mathematics - - - - - - - - -  ----  - 1903
Principle Mathematics Vol.I.1910;Vol.II♦1912;Vol.Ill. - 1913
With Dr. A. K. Whitehead.

These volumes were an attempt to form a 
system of philoaphy using nothing but ormbols.
The Problems of Philosophy - - - - - - - - - - - - - - -  1910

The author attempts to say something posi
tive and constructive on the problems of Philosophy. A popu
lar and readable book. Contents: Appearance and Reality;
Existence of Matter; Nature of Matter; Idealism; Knowledge 
by Acquaintance and Knowledge by Description; On Induction; 
Truth and Falsehood; Limits of Philosophical Knowledge; The
Value of Philosophy.
Our Knowledge of the External World - - - - - - - - - -  1914
Seientlfie Method in Philosophy - - - - - - - - - - - -  1915
Mysticism and Logic - - - - - - - - - - - - - - - - - -  1918

Reprints of ten essays of which the first 
five. Mysticism and Logic, Place of Science in a Liberal Edu
cation, A Free Man*s Worship, Study of Mathematics, and Mathe
matics and Metaphysicians, are comparatively popular. The 
remainder— Scientific Method in Philosophy, Ultimate Constitu
ents of Matter, Relation of Sense-Data to Physics, Notion of 
Cause, and Knowledge by Acquaintance and Knowledge by Descrip
tion— are more technical.
Introduction to Mathematical Philosophy - - - - - - - -  1918
Analysis of Mind - - - - - - - - - - - - - - - - - - -  1931

An attempt of the author to analyse mind for 
the non-teohnleal reader. A companion volume to his A.B.C. of 
Atoms.
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The A. Be C. of Atoms 1923
The author tries to explain in non-teehni- 

oal language v/hat is known about the structure of Atoms and 
how it has been discovered.
The A. B. C. of Relativity----------------------- --- 1986

A lucid explanation of the effects of the 
theory of relativity on man*s concept ton of the physical 
universe. The author illustrates his points In popular 
fashion from familiar analogies, thereby rendering his book 
easily understandable and exceptionally readable.
Philosophy------------------------- - --------------- 198?

The latest of Russell1s books in which he 
presents Philosophy in the terms of modern science* He 
endeavors to show the sort of world it is in which we really 
live and how it differs from the world in which wo seem to
life.
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Principal Publications in Social Reconstruction 
German Social Democracy - - - - - - - - - - - - - - - -  18S6
7ihy Men Fight------------- ----- -------------------- 1916

the author examines the elements in human 
nature which impel to warfare and seeks the influences which 
must be developed to avoid future conflicts, criticizing mazy 
of our present institutions# Contents: Principles of Growth;
The State; Bar van Institution; Property; Education; Marriage 
and the Population Question; Religion and the Church; What 
Can We Do.
Political Ideals - ---------------- 1917

Stimulating, critical essays setting forth
this philosopher1n views. Contents: Political Ideals; Capi
talism and The Wage System; Pitfalls In Socialism; Industrial 
Liberty and Public Control; Rational Independence and Inter
nationalism#
Proposed Roads to Freedom - - - - - -  —  - - - - - -  1919

Interesting discussion opposing Marxian 
socialism and syndicalism and favoring guild socialism although 
pure anarchism is the ultimate goal.
The Problem of China - - --  - - - - - -  --  - - - - -  1922

A sympathetic study of Chinese affairs by 
an observer who sees hope for the development in China of a 
finer type of civilisation than the western world has yet pro
duced, provided she is allowed to work out her own salvation, 
adopting the best and not the worst of western civilization#
Prospects of Industrial Freedom - - - - - - - - - - -  1923

Russell has gone somewhat beyond the bounds 
of his own field to inquire into the present tendencies of 
industrial society and believing that the conflict is not 
between capitalism and socialism but rather between industrial 
civilization and humanity, to advance his own conclusions at 
to the means of modifying the present mechanistic organ!zatibtt 
so as to best serve individual freedom and happiness#



1924
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Icarus, or The Future of Selenos
A® Daedalus, the father of flying gives an 

optimistic view of the influence of science on the future, so 
Mr. Russell in Icarus, son?' of Daedalus, who came to disaster 
ty using his wings, gives the pessimistic view. Men, he says 
are neither rational nor good, hut "bundles of passions and 
instincts and the greater the power to gratify their desires fl 
the more destructive they become• A stimulating and thought 
provoking book.
mat I Believe ------------------------- --------------1925

An ethical creed from the scientific stand
point in which the author deplores superstitious morals which 
inflict preventable suffering, defines the good life to be 
built up through intelligence, self-control and sympathy, and 
maintains that moral rules ought not to be such as to render 
instinctive happiness impossible. He lays great strength on/ 
the importance of birth control.
Education and the Good Life - r - - - - - - - - - - -  1926

A stimulating book, simply written, full of 
/common sense and practical advice. The first part deals with 
the postulates and aims of education; the second, with the 
education of character, discussing fear, play, selfishness, 
truthfulness, sex education, affection, sympathy, and other 
intimate personal subjects. For this part the education of 
Mr. Russell’s two children forms the basis. The third part 
deals with the intellectual education to the end of the 
University years. The author is most optimistic as to the 
possibilities of a same, intelligent education.



RUSSELL THE PHILOSOPHER

A man’s philosophy of education is depend
ent upon his philosophy of life. Thus to understand Bertrand 
Russell’s philosophy of education we must first understand
something of his philosophy of life/ Durant, in his StoryV
of Philosophy, divides Russell’s life into two periods, the 
logical period, lasting to the time of the world war, and the 
reformer, from the world war to the present• He suggests that 
perhaps there will be a third period when Russell will grow 
out of disillusionment Into wisdom, and write his name among 
the highest in "the serene brotherhood of Philosophs". (1) 
Durant says of him:

"There have been two Bertrand Russells: 
one who died during the war; and another who rose out 
of that one’s shroud, an almost mystic communist born 
out of the ashes of a mathematical logician". (2)

In philosophy Russell stands for the Hew
Realism in England* He ealls his philosophy that of "Logical
Atomism". To him the world consists of two kinds of reals,
particular reals, such as the sun, our thoughts and feelings;
and Universal reals, such as mathematical formulae. Particular
reals "exist" while Universal reals "subsist", or "have being".
The latter is superior to the former as perfection is superior
to life. On the relation of "being" and "existence" he says: 1

' - 12 -

1) Story of Philosophy, p. 529. 
2} Ibid p. 519.
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"The world of being is unchangeable, rigid, 
exact, delightful to the Mathematician, the logician; the 
builder of metaphysical systems, and all who love perfec
tion more than life. The world of existence is fleeting, 
▼ague, without sharp boundaries, without clear plan or 
arrangement, but it contains all thought and feelings, 
all data of sense; and all physical objects, everything 
that can do either good or harm, everything that makes 
any difference to the value of life and the world. Accord
ing to our temperament, we shall prefer the contemplation 
of the one or the other# But both have the same claim on 
our impartial attention"# (1)

Another quotation from Russell on the 
Philosophy of Ifature vs the Philosophy of Value will serve to 
illustrate the two parts of philosophy as exemplified by 
Russell1s life before and after the war:

"The philosophy of nature is one thing, the 
philosophy of value is quite another# What we think good, 
what we should like, has no bearing upon what is, which is 
the question for the philosophy of nature. In the philoso
phy of nature we are subordinate to nature, the outcome of 
natural laws and their victims in the long run. The great 
world, so far as we know it from the philosophy of nature, 
is neither good4or bad, and it is not concerned to make 
us happy or unhappy. But in the philosophy of value, the 
situation is reversed. 7/e are ourselves the ultimate and 
irrefutable arbiters of value, and in the world of value 
nature" is only a part, It is we who create value, and 
our desires which confer value# In this realm we are 
kings, and we debase our kingship if we bow down to nature# 
It is for us to determine the good life, not nature". (2)

So in Russell’s life we see two sides to his philosophy, the
logical and the mystical. It was the war that "suggested
fresh views of the springs of human action" and caused him to
enter Into a new period in which impulse and feeling play the
most important part. It is in this "realm of Values", not in 1 2

(1) Problems of Philosophy, p. 166#
(2) V/hat I Believe, p. 14.



his logical and scientific philosophy that Russell has contri
buted to the philosophy of education*



A PHILOSOPHY OF EDUCATION ['

Method la Philosophy of Education IM ;
Bert read Kuasell’a life and writings show > J 

a peculiar combination in which the logical and scientific \
ivattitude is arrayed against the mystical strain, in which !,

human values are the more important• In his plea for a 
scientific philosophy Russell attempts to keep human values 
out. He doubts whether philosophy, as a study distinct from 
science, and possessed of a method of its own, is anything 
more than an unfortunate legacy from theology, (1) His 
attempt to keep human values out of philo^phy is shown by 
the following quotation:

"To conceive the Universe as essentially 
progressive, is to give to our hopes a cosmic importance 
which may,of course, be justified, but which we have as 
yet ho reason to suppose justified. Until we have 
learned to think of it in ethically neutral terms, we 
have not arrived at a scientific-attitude in philosophy, 
and until we have arrived at ouch an attitude, it is 
hardly to be hoped that philosophy will achieve any 
solid results". (2)

This rigorous scientific attitude which Russell would apply to 
the world and to education is further explained in the follow
ing quotation:

"The scientific attitude of mind involves 
a sweeping away of all other desires In the interest 
of the desire to know— it involves.suppression of hopes 
and fears, loves and hates, and the whole subjective 
emotional life, until we become subdued to the material. 1 2

(1) Contemporary British Philosophy, J.H. Murhead, p. 359.
(2) Mysticism and logic, p. 44.
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able to see it frankly, without preoonoeptiona, with- 
out M a o , without any wioh except to see it as it is, 
and without any belief that what it is Bust be deter
mined by some relation, positive or negative, to 
what we should like it to be, or to what we can easily 
imagine it to be. The kernel of the eeientific out
look is the refusal to regard our own desires, tastes, 
and interests, as affording a key to the understanding 
of the world". (1)

Russell would apply this scientific outlook to education by 
defining education, in the narrow sense as,

"the formation by means of instruction, 
of certain mental habits and a certain outlook on 
life and the world". (2)

There is a striking similarity here with John Dewey's concep
tion of education as,

"The process of forming fundamental dis
positions, intellectual and emotional, toward nature
and fellow man". (3)

/ ,i I think we have here as good a philosophical definition of 
education as can be found. This definition, however, is not 
complete until we define the kinds of fundamental dispositions 
to be formed, and this will be taken up later with Russell's 
idea of the good life•

On the meaning of life and the purpose of 
education Russell says:

"The search for an outside meaning that 
can compel an inner response must always be disappointed; 
all meaning must be at bottom related to our primary 
desires and whan they are extinct no miracle can restore 
to the world the value which they reflect. The purpose 
of education then is to enlarge the scope of those 1 * 3

(1) llysticism and Logic, p. 42.
2 Ibid, p. 36.
(3) Democracy and Education, p. 386.
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primary impulsea whieh human nature provides, hut increas
ing the number and. variety of attendant thoughts and by 
showing where the most permanent satisfaction is to he 
found. The intellectual aim of education is the endeavor 
to make us see and imagine the world in an objective 
manner, as far as possible as it is in itself, and not 
merely through the distorting medium of personal desire"• (1)

Thus we see Russell, the scientific philosopher, viewing the
world in a cold impartial and objective manner, coming back to
the. philosophy of values in his philosophy of education where
he combines the scientific attitude with "reverence for human
personality, the beginning of wisdom in education". (2) For,

"in the philosophy of value, we are ourselves the 
ultimate and irrefutable arbiters of value, and in 
the world of value nature is only a part. It is we 
who create value, and our desires which confer value•
In this realm we are kings, and we debase our kingship 
if we bow down to nature. It is for us to determine 
the good life, not for nature". (3)

Hence, in Bertrand Russell we have the rare combination of the
scientific philosopher who reverences the human personality as
the "ultimate and irrefutable arbiter of value". This step
leads us on to complete our definition of education bv defining
the good life. 1 2 3

(1) Mysticism and logic, pp. 38, 39.
(2) Freedom or Authority in Education, Cent. 109:172-80 D. *24.
(3) 7/hat I Believe, p. 14.
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EDUCATION Aim fHB GOOD L1FB

to® of the first essentials of a good 
philosophy of education is that we have a definite conoop
tion of what constitutes a good life. Our cons option of 
the good life will condition our methods, curriculum, and 
ultimate goal in education. For as Russell says:

"We must have some conception of the 
kind of person we wish to produce, before we can have 
any definite opinion as to the education we consider 
best". (1)

And:
"Education is essentially constructive, 

and requires some positive conception of what consti
tutes a good life". (2)

For this positive conception he offers this short definitions
"The good life is one Inspired by love 

and guided by knowledge". (3)
In another quotation he says*

"Hbthlhg is good in the life of a human 
being except the very oest that his nature can achieve.
As men advance, things which have been good ©ease to be 
good,merely because something else is better". (4)

There are two characteristies of this conception of the good
( )life I, wish to point out as valuable for our philosophy of
V./

education. First, it is democratic; it is capable of universal 
application. Our ultimate goal for every child in the classroom.

12
3
4

Education and the Good life, p. 47.
Why Men Fight, p. 155.
What I Believe, p. 20.
Why Men Fight, p. 240,
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in the school system, in the state, and. in the nation, may 
well he "tho best that his nature can achieve”. Such a 
conception of the good, life is the heart of a democratic 
philosophy of education. Second, it is constructive; it 
contains within itself a stimulus and an opportunity for 
progress toward something still hotter. Ifo life inspired 
by love and guided by knowledge is content with the status 
<luo.

This conception of the good life is based
on the principle that

"Human nature as it exists in adult men 
and women is by no means a fixed datum, but a product
of circumstance, education, and opportunity operating
upon a highly malleable native disposition". (1)

Such a principle is the basis of all education and endeavor 
for social betterment. On the way to build up the good life
Russell says:

"fhcro is no short out to the good life, 
whether individual or social. To build up the good 
life we must build up intelligence, self-control and 
sympathy. This is a quantitative matter, a matter of 
gradual improvement, or early training, of educational 
experiments". (2)

With the above conception of the good life as a guiding princi
ple in our educational philosophy we are ready to define educa
tion as the formation of fundamental dispositions, inspired by 
love and guided by knowledge, toward nature and fellow man. 1 2

(1) Proposed Road to Freedom, p. 161.
(2) What I Believe, p. 60.
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FREEDOM II EDUCATION

If there is one prlneiple of human action 
that Bertrand Russell's life exemplifies above all others it 
is that of freedom. Russell derives his love of freedom from 
his Grandfather, lord John Russell, great Liberal Prime Minister 
of England, and from his father, who wrote strongly for free 
thought in religion, the principle of freedom is almost a 
religion w ith Russell# His reply to the war office upon his 
being arrested in 1917 typifies his devotion to the principle 
of freedom;

"It Is Just as imperative a duty to me 
to fight against tyranny at home an it is to others to 
fight against Germans abroad”. (1)

His activities during the war, which cost him his lectureship
at Cambridge and his liberty, wore all in the interest of
freedom of conscience# On the subject of public control of
thought and opinion he says:

"The whole realm of thought and opinion 
is unouitod to public control. Education is a matter 
in which individual initiative is the chief thing 
needed, The function of the state should begin and 
end with insistence on some kind of education”. (2)

On education as a social institution he says:
"The utmost that any social institution 

©an do for a nan is to make his own growth tree and 
vigorous; it cannot force him to grow according to 
the pattern of another man". (3)

12
(3

Bertrand Russell Case, Ind: 89:45 J. 8 *17.
Individual Liberty and Public Control, Atlantic 120:112-20 JT17
Why Hen Fight, p. 20.
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He eaya of edueatlon as a political institution?
"the moot important purpose that any politi

cal institution can achieve is to keep alive in indivi
duals creativeness, vigor, vitality, and the joy of life.”(l)

Russell1s idea of the good community composed of free indivi-
i .

duals is beautifully expressed below; . .
"It is not the state, but the community, 

the world wide community of all human beings present 
and future, that we ought to serve, A good community 
springs from the unfettered development of individuals; 
from happiness in daily life, from congenial work giv
ing opportunity for whatever constructiveness each man 
or woman may possess, from free personal relations 
embodying love and taking away roots of envy in thwarted 
capacity,from affection, and above all from the joy of 
life and its expression in spontaneous creations of 
art and soienoe# It is the individual in whom all 
that is good must bo realized, and the free growth of 
the individual must be the supreme end of a political 
system which is to refashion the world"• (2)

As educational philosophers, dealing with education as a social
and.political institution, wo would do well not to violate these
principles of the purpose of political and social institutions,
and ever keep before us the principle of freedom in human
thought and opinion.

"Freedom in education does not mean absence 
of social control or physical unconstraint of movement.
Freedom means the part played by thinking in learning—  
it means intellectual initiative, independence in observa
tion, Judicious invention, foresight of consequence, and 
ingenuity of adaptation to them." (3)

Regarding freedom, Dewey says again:
"The Important thing to bear in mind is that 

it designates a mental attitude rather than external wn- 
oonstraint of movementd, but that this quality of mind'

1)
2
3)

Ibid, p. 143
Proposed Roads to Freedom, p, 138, 
Democracy and Education, p* 388.
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cannot develop without a fair leeway of movements in 
’ exploration, experimentation, application, etc. A

society based on custom will utilise individual varia
tions only up to a limit of conformity with usagej 
uniformity is the chief ideal within each class.
A progressive society counts individual variations 
as precious since it finds in them the means of its 
own growth. Hence a democratic society must, in 
consistency with its idc&l, .allow for intellectual 
freedom and the play of diverse gifts and interests 
In its educational measures", (l)

It seems that Bertrand Russell is merely being 
consistent with the principles of democracy when he would take 
the real* of thought and opinion out of public control. When 
we allow the aim of a group, family, or nation to control and 
restrict the thought of the individuals, then we are defeating 
the means by which a progressive society develops* i

i

(1) Ibid, p. 367.



fflHE CHILD SHE CSI^EH OF M0PER1T EDITCAf IQg

In M s  criticism of modern education as a 
force for eoeial rooozuitruction Russell says:

"Edueation is, as a rule, the strongest 
force on the side of ’.7hat exists and egainst fundamental 
dhange; threatened institutions, while they are still 
powerful, possess themselves of the educational machine, 
and instil a respect for their ovm excellence into the 
malleable minds of the young. If the children them- /,- 
aelves were considered, education would not aim at mak-^ 
ing them belong to this party or that, but at enabling 
them to choose intelligently between the parties; it 
would aim at mailing them able to think* not at making 
them think what their teachers think. Education as a 
political institution could not exist if we respected 
the rights of children”. (1)

This criticism of education was made in 1917 and largely of 
English education. American education would never accept 
this criticism as justified, yet there exists in America 
the danger that education may be controlled by one class 
to the detriment of all other 0lasses and of the true inter
est of the child. It is only necessary to recall the Dayton, 
Tennessee, nevolution trial” to point out this danger in its 
extreme form.

The problem for those who educate is to find 
a way of exercising authority in accordance with the spirit 
of liberty. Yfliat is needed where authority is unavoidable is 
reverence, Thus Russell would introduce into education the

(1) Why Men Fight, p. 155.
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spirit of reverence for the young. He sayss
"One who is to educate really well, 

and is to make the young grow and develop into their 
full stature, must be filled through and through with 
the spirit of reverence. The man who* has reverence 
will not think it his duty to *mold* the young. He 
feels in all that lives, but especially in human 
beings, and most of all in children, something sacred, 
indefinable, unlimited, something individual and 
strangely precious, the growing principle of life, 
an embodied fragment of the dumb striving of the 
world. In the prosehoe of the child he feels an 
unaccountable humility. The outward helplessness 
of the child,and the appeal of dependence make him 
conscious of the responsibility of a trust. His 
imagination shows him what the child may become, 
for good or evil, how impulses may be developed or 
thwarted, how hopes must be dimmed and life in it 
grow less living, how its trust will be bruised, 
and its quick desire replaced by brooding will.
All this gives him a longing to help the child in 
its m m  battle; he would equip and strengthen it, 
not for some outside end proposed by the state or 
by any other impersonal authority, but for the ends 
which the child’s own spirit is obscurely seeking”. (1)

In all the literature of education I have found no more 
eloquent plea for the child as the center of education than 
this beautifully expressed attitude of reverence by Bertrand 
Russell. Such a spirit of reverence for child life would 
place the child in the center of our educational practice 
where he properly belongs and is essential to any good 
philosophy of education. If democracy is ever to mean more 
than the rule of the Incompetent it will be when the indivi
duals in a democracy are allowed to develop along the lines 
their own spirits are obscurely seeking. Development is 
always the result of forces working from within and never

(1) Why Men Fight, p. 15.7.



from v/ithemt* Every being capable of development carries the 
lav/ of its own development within itself. Progress will 
results -from the interaction of personality and institutions, 
or human nature versus net development of the race.
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VISION Iff EDUGAfEIOH

One of the important functions of a phil
osophy of edueatlon is to supply a vision for education#
To give a view of education in its relation to the whole of 
life, to see its Importance in the great scheme of things, 
is an Important task for the philosophy of education. To 
quote John Dewey t

"Faith in the power of intelligence 
to imagine a future which is tho projection of the 
desirable in the present, and to invent the instru
mentalities of its realization, is the salvation of 
America, and a sufficiently largo task for our phil
osophy". (1)

It is Russell*s peculiar contribution to a philosophy of 
education that he possesses this faith in the power of 
intelligence to reconstruct the world along the principles 
of democracy, liberty, and justice. As a vision for educa
tion, he says:

"It is because modem education is 
so seldom inspired by a great hope that it so seldom 
achieves a great result. The wtoh to preserve the 
past rather than the hope of creating the future 
dominates the minds of those who control tho teaching 
of the young. Education should not aim at a passive 
awareness of dead facts, but at an activity directed 
towards the world that our efforts are to create. It 
should be inspired, not by a regretful hankering 
after the extinct beauties of Greece and the Renaissance, 
but by a shining vision of the society that is to be, 
of the triumphs that thought will achieve in the time 
to oome, and of the everwidening horizon of man's 
survey over the Universe. Those who arc taught in

(1) Reconstruction of Philosophy, p. 117.



Ef

this spirit will be filled with life and hope and 
Joy, able to bear their part in bringing to man
kind a future less somber than the past, with 
faith in the glory that human effort oan create". (1)

The ideal world Russell would reconstruct 
through the force of education is described as follows %

"The world that we must seek is a world 
in which the creative spirit is alive, in which life 
is an adventure full of Joy and hope, based rather 
upon the impulse to construct than upon the desire to 
retain what wo possess or to seize what is possessed 
by others. It must be a world in which affection has 
free play, in which love is purged of the instinct of 
domination, in which cruelty and envy have been dis
pelled by happiness and the unfettered development 
of all the instincts that build up life and fill it 
with mental delights. Such a world is possible; it 
waits only for men to wish to create it". (2)

This is the task set for education in the modern world.
Russell says "Education is the key to the world". While
imagining this new and happier world Russell warns us that:

"Our expectations must not be for to
morrow, but for the time when what is thought now 
by a few shall have become the common thought of 
many. The power of thought in the long run is 
greater than any other human power. Those who 
. have the ability to think in accordance with men's 
needs are likely to achieve the good they aim at 
sooner or later, though probably not while they 
are still alive". (2)

Here, then, is the task and here the vision for education—  
the reconstruction of the world in accordance with men's 
needs. To me, Russell's vision for education is the heart 
of his whole philosophy of education. It seems to me that 
a great hope, a vision of the ultimate goal of education,

1 Why Men Fight, p. 180.
(2) Proposed Roads to Freedom, p. 212.
(3) Why Men Fight, p. 246.



would do orach to Improve the morale of the present teaching 
force, ao well as to recruit better and abler men and women 
for the teaching profession#
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OOSTOmSIOH

The study of the life and. writings of 
Bertrand Russell in their relation to a philosophy of 
eduoation has revealed the principles of democracy and 
liberty in theory and practice. His writings reveal 
them in theory and his life exemplifies them in practice.
In his writings we find the principles of democracy and 
liberty applied to the educational process with faith 
in the power of human intelligence to reconstruct a 
society which is the projection of the desirable in the 
present.

In his life we find unconditional loyalty 
to the principle of freedom suffering loss of position, 
and imprisonment to keep the realm of thought and opinion 
away from public control. Having risen to undisputed 
eminence in the field of philosophy ani mathematics he has 
assumed the responsibility of humanizing his vast stores 
of knowledge, for which the world as a whole is the bene
factor.

In summary, Bertrand Russell has given 
to the philosophy of education: (1) A scientific method 
of philosophy combined with a reverence for the human 
personality in the realm of values; (2) a definition of 
the good life as "that life, inspired by love and informed



so

by knowledgen, which is both universal in its application 
and trodd enough to provide for change from a lesser to a 
higher life; (3) he has applied unreservedly the principle 
of freedom to education; (4) re-emphasized the child as the 
center of modern education; (5) and supplied the vision of 
education as the key to the new world. His philosophy does 
not supply a set of prescriptions for action; rather it 
supplies certain standpoints which may enable the prospec
tive philosopher of education to make a working analysis 
for the concrete situation in which he finds himself.
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