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CHAPTER I

The nationwide shortage of qualified teachers which 
occurred during the second World V/ar and the years .im
mediately following it has contributed to the•development 
of a real concern within the'profession over' problems ' 
of teacher recruitment arid training. Although the-supply 
of teachers at the secondary level hasLrisen to a point 
where it now equals, and in some cases exceeds the demand, 
the shortage of qualified teachers at the elementary level 
continues, with the prospect of growing worse before it 
becomes better. -  ̂ : i ;

That practice teaching is an integral and invaluable 
part of the program leading to preparation for teaching 
is not a moot point. The history of teacher training 
and the testimony of teachers who have expressed opinions 
as to the professional courses, which have proved most 
helpful in the field, together with the views of authorities 
on the subject, support this view. ' ~

Practice teaching has been called the climax of ' 
professional training arid described as "the phase in which 1

1. National Education Association's Commission on 
Teacher Education and Professional atandards, tilted by™ 
Time; 40:#6 (May l5T~15W]
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the academic and the technical are synthesized and
integrated." Since there is no formula for teaching which

.. , ; v.-;:' ‘r:. v 3" y : v;'  ̂ 'rC'; ::â
will fit every situation and which the beginning teacher
can take with him into the classroom, the laboratory ex- 
perience is the best way to reconcile theory and practice.

The years following 1933, with the surplus of teachers 
existing until the war-created shortage, saw many changes 
in practice teaching "requirements. During the height of - - 
the shortage,- the requirements were relaxed. Now there is 
an increasing tendency to re-study the whole practice 
teaching picture and to revamp the procedures under which 
the professional laboratory experience is offered. It is 
the purpose of this study to examine the changes- which‘have 
occurred since 1935, to compare requirements in 1953 with 
those of today, and to record the offerings of state 
universities which make it possible to meet the existing 
requirements. ::

• A period of guided training as a prerequisite to 
entry into the practice of any trade or profession is
almost as.old as the trades and professions.themselves
Just when the idea came to be applied to the training of

. . 1. Carl W. Hansen, "Principles and Criteria for the 
Selection of Critic Teachers," Educational Administration 
and Supervision; 34:377-83 (October 1948)

2. Paul Hounchel, "V/hat Does Student Teaching Offer To 
The College Student?" Education; 54:23-26 (September 1933)
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teachers is not known. Mead speculates on two possible 
origins of the conception:: r . : t - v  1. - ' ' .  ' c .

It may have' originated partly from the very • . : ■ old custom of -sometimes using an older pupil to: - 
teach younger pupils. . . It may also have had its 

; , •- origin - partly from the idea of apprenticeship and
the fact that teachers sometimes formed themselves 
into guilds. 1.. • r; :xV : . ; - •  ̂ .

'; O f  the two possible origins, suggested. Mead favors
the monitorial idea. The use of. older pupils .as monitors
has occurred often in the history of education, and it would
thus seem that this practice is the greater possibility of
the-two for its origin.• This:system has been particularly
popular in England, reaching its highest development in the

............ 2
monitorial systems of Bell-and Lancaster.

3
"' . The study-by:McCarrell,.- supports the opposite view.
The training school- appears to, have had; its beginnings in 
the apprenticeship:system,- fostered by the guilds, in 
Medieval times. •.hit's growth was encouraged by the general 
educational influence of both the Renaissance and the 
Reformation. In these early schools student teaching was 
practiced, usually,; as a matter of economy rather:-than

T . A r t h u r  R. Mead, Supervised Student Teaching, p. 5
2. Mead, op. cit., p.6
3. Fred Me Carrell, "The Development of the Training 

School," Contributions to Education* George Peabody College 
for Teachers , bo. 126, p. &16.

V ■ ■■
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specific teacher training.. From very simple,beginnings, . 
practice teaching has developed into what. some, educators 
consider the most important activity in the preparation 
of teachers.

Like other phases of American educational development, 
the training school had its beginnings in a background of 
European history. The French system of normal schools 
and the Prussian system of teachers* seminaries in .the 
1800’s seem to have been a development of ideas first put 
into practice in Gotha and other German states during.the 
preceding century. , A religious order. Brothers of the 
Christian, founded elementary, vernacular schools about 
1700, and these were doubtless the first elementary schools 
established strictly for practice teaching.

Another religious organization, the Pietists, establish- 
ed elementary schools during the seventeenth century in 
which teachers of the order were required to teach as 
part of their training. MeCarrell says that present day 
model and demonstration schools may be traced to these.

The first practice teaching in what is now the United 
States was done in Hew Mexico in Indian pueblos, where the

1. Mead, op. cit., p. 7 ^
2. Me Carr ell, op., cit., p. 212
3. Loc. cit.
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brighter native' students were trained as teachers as early
as 1600. The schools here, says McCarrell, were "certainly
the earliest American schools in which student" teaching was
practiced." = ' '-•v , '
" However, the story of practice teaching in the United
States, as an organized course in teacher'training, begins
with Massachusetts. There, the first state normal schools
had laboratory facilities for teacher preparation Lin 

2
1839-1840. Since that time the idea has been adopted by 
practically all institutions of higher education which 
have as part of their program the preparation of teachers.
c-•' One phase or another of practice teaching:has been 

the subject of several research projects. 3The outstanding 
ones among1 2 these before 1930 were summarized in:Mead's 
Supervised Student Teaching, published in that year. In 
1933 a study was made by Jackson at the University of, 
Arizona. Jackson's study was not confined to this subject, 
but that part- of it which did report on practice teaching 
at the University of -Arizona is really the point of 
departure for the present study. Jackson's conclusions are:

1. There is ho University training-school maintained
in connection with the College of.Education.__

; , 2. ; By arrangement with the" Tucson public schools,

1. McCarrell, op. cit., p. 2l3
2. Mead, ££. cit., p. 12
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opportunities are offered for practice teaching in the 
schools of the' system.

3. This cooperative plan enables the students of 
the University to make application of their acquired 
educational principles under normal classroom conditions.

4. Moreover, by this arrangement with the public 
schools, the students receive not only the professional 
counsel of the director of apprentice teaching of the 
university, but also supervision of the regular classroom 
teachers, the principal of the school in which they teach, 
and of the Assistant Superintendent of Schools for all 
such work done in the grades, and of the principal and

. . ' i
.departmental heads in the Tucson high schools.

Jackson also reported that in 1933 there were about 
one hundred students doing practice teaching under the 
direction of the College of Education at the University of
Arizona and that the unit requirement in this subject was

' / r V  r c . - v :  2  f *  ' ' V  v
three to five semester hours.
.*«.> r".'\ i. ■ . ■ - ■ ■ . : ' • ■ , -■ - ■ ' - - 1 ' ’As a result of his study, Jackson recommended, as 

pertains to practice teaching, the establishment of a 
University High School and the following semester"hour "

n D u d l e y  D. Jackson, ‘̂ raining and Placement of r 
Teachers in Arizona,n (Doctoral Dissertation, University 
of Arizona-, - 1933).  ̂i - ■■ ■-

,2. [Jackson, 0£. cit., p. 1 5 7 '  ' '
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i , '  -  i  . • ■ - •  * * ' . * * • •• • ^ .

requirements in practice teaching for certification
(A) for the secondary certificate, five semester hours
(B) for the elementary certificate, five semester hours
(C) for the primary certificate, six semester hours. 
Another arid more exhaustive study of a more limited

phase of student teaching was made hy John G. Flower of 
Columbia University in. 1933.

a V- ' v ;  V  .The purposes of Flower’s study were
• ' „ _ ' • • • » { ■ ;■ . - <• ; j- ( • *" - • • • . ' * • - "/

(1) To determine the content of the student teaching
■ • :  ; I

; : r •

course in state teacher colleges that train secondary 
teachers;

(2) To suggest means for the improvement of the 
programs. • . •

The findings of this study may be summarized by saying 
that there is too little coordination between subject 
matter departments and the department of education which 
is charged with the responsibility of supervising student 
teaching. This results in the failure of subject matter 
courses to give sufficient opportunity for the activities of 
the student teacher. When this condition is combined with 3

: 1. Jackson, op. cit. p. 174 ■ ■
v 2. Ibid p. 171 . _
3. John G. Flower, "Content of Student-Teaching 

Courses Designed for the Training of Secondary Teachers"in
state Teachers’ Colleges," Teachers College Record 
34: .415-417, (February. 17, 16SS) : ;
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a lack of laboratory facilities, the result is often so 
to increase the load of the training teacher that the 
course is modified to become largely observation with 
little or no actual practice. Flower recommends the
: -• n-addition of methods courses in subject matter fields and 
greater coordination between those fields and the super-

: ; 1:vision of practice teaching. L *.

' : ' Another' doctoral dissertation dealing with practice 
teaching at the elementary level was written by Nelson at
, - - _ . • • • • i • • - - - ' . > ' ' , • ' _ * ‘ ;Columbia in 1939. Nelson*s problems were: a.C::

(1) to analyze the content of student teaching in
:y celementary teacher "education curricula; and

(2) in the light of the findings, to recommend ways
in which those courses' could be enriched to function more

- ’ ' ** : ' • , CV ; • « - > • ; '• v « ’ ' • ’ I ? ' , ; .effectively in the preparation of elementary teachers.
The study was based on personal visits to fifty-seven 

teachers colleges in twenty-seven states, interviews with 
leading educators, an inquiry sheet filled out by two 
thousand five hundred and fifty student teachers and' ~ ' 
four hundred eighty faculty members in state teachers 
colleges, an evaluation by four hundred fifty laboratory- 
school faculty members of student teaching activities, a -
survey of the professional literature, first-hand observation

j r 'i'./." : - •. c
H  Esther Marian kelson, "Analysis,of Content of 

Student'Teaching Courses for the Education of Elementary 
Teachers, in State Teachers Colleges,!' Teachers College 
Record;41: 79-81, (October, 1939) “ '



of a large number of student teacher's1, and personal 
experiences of the author In elementary teacher education.

Nelson’s findings Indicate that administrative," - -
Instructional, and supervisory phases of teacher education 
curricula constitute factors of great significance to the 
quantity and quality of the content of student teaching. 
Specifically, she found the following limiting factors:

(1) inadequate subject matter backgrounds and 
professional equipment of student teachers; (2) lack of 
integration between colleges and laboratory schools;
(3) inadequate laboratory school facilities; (4) insufficient 
time given to student teaching; (5) no provision made for 
individual differences; (6) inadequate guidance and super
vision; and (7) wasteful processes of induction into
teaching.

In institutions making an effort to eliminate some or 
all of the above mentioned short-comings. Nelson found the 
results, by her observation, to be better than in colleges 
where all of them were prevalent.

Nelson recommended that the following steps should 
be taken to enrich the content of student teaching curricula
in the colleges covered by her study: ■

(1) objectives which are fundamentally important in 
the preparation of elementary teachers- should be formulated;
(2) application should be made in elementary teacher
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education curricula of; principles underlying’sound student 
teaching;; (3) representative activities, and essential 
problems that should be. included.in the content of student 
teaching for elementary teachers should-be developed!- 

.... In 1942 Williams studied student teaching in state 
teachers colleges and normal schools. In, his dissertation 
^he aims were: v  ■ ,  % . u - - - - d : . v L
- (1) to survey (a) the laboratory facilities:available -

in campus and off-campus^laboratory schools of state 
normal schools and teachers colleges; (b) the extent to l 
which,-and the conditions under:which, they:are employed,' 
and (c) the additional ̂ facilities '.which are .potentially 
available.to supplement those;used; .(2) to formulate ; ■ 
criteria, supported by .the opinions of leading authorities, 
as a basis for evaluating current practices in providing 
facilities for and evaluating, student teaching in the . • 
laboratory schools, and (3) to make proposals - for valid 
administrative procedures consistent with the principles 
derived from the data obtained. : :

,This study was based primarily oh the answers received 
from one hundred thirty-one colleges in forty-one states 
to. a questionnaire sent them. The findings Indicate that 
the curricula of the institutions reporting.ranged from -one- 
to four years and that consequently’there; was .a wide range

X. E. I. Williams, ^Actual and Potential Use of Laboratory 
Schools,” Teachers College Record 43:662-4,(May 1942)
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iti amount of work required. Too few teachers were found to 
he preparing for,teaching at the elementary level or in 
one and two teacher schools. . The practice teaching in the 
majority of the colleges and normal schools is done in the 
first quarter or first semester of the last year. Williams
also found that the laboratory experience was poorly in-r-.I-:-..; . • ' : ; .. v . , ' ' - : ; ,,
tegrated with theory. The student teaching time was divided 
so that about one-third of it was spent in observation and 

participation and two-thirds in actual teaching.
In making recommendations based on this study, Williams 

emphasized, as had the authors of several of the preceding 
studies, the desirability and need for a more carefully 
planned integration between the courses in theory and the 
laboratory experiences.

Another study of practice teaching was the basis of 
a doctoral dissertation by L. J. Stiles at the University of 
Colorado in 1945. Stiles made a survey by means of 
questionnaires and reported on the following points:

1. Title of the course in which practice teaching is 
done. There was considerable indication that the term 
practice teaching has a bad connotationy-and Stiles found 
that many universities were using such terms as directed

~  ... 1. L. J. Stiles, .“Organization of Practice Teaching 
in Universities," Education Hesfeaygh lulletln; 25:67-74 ; 
(March 1946).
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teaching, supervised teaching, apprentice teaching, 
observation and practice-teaching, observation' and cadet 
teaching, and directed teaching in (name of subject- 
matter field).

2. Types of student teaching courses. The types of 
courses were found to fall into three main divisions, as 

follows: ■ ‘ ""
(a) a separate and distinct course
(b) a part of a correlated course
(c) a part of a core course

''' Scholastic requirements for admission to student
teaching. The most common scholastic requirement for"ad
mission -to practice teaching was found to be an average 
grade for all academic work of at least HC;w Some univer
sities require an average grade of at least "C plus", and 
another group requires an average grade of "B" for admission 
into the practice teaching course. ' ‘ .
I : : 4; . Courses correlated with student teaching. In 
those universities in which teaching is given as part of 

a correlated course, the courses with which it is correlated' 
are: general or special methods, the nature and direction 
of learning, secondary education (a composite course), 
observation, participation,' and practice and principles of 
teaching. - • • • '



; 5* Schools in which student teaching is done. At . .
most universities, the practice teaching is, from choice, . 
convenience, or necessity, done in the public,schools of 
the city, in .which the university, is located. Some univer-

*. j * " /  *■. v ‘ ^ ' -■ V 1- 1 ' * «. . . # ' - -̂5 \  _ ; • *v r — 1 " - ’ * , ' ' * * * . - ' •' i  a

sities . also ,use schools ,in cities other., than the one -in i 

which.the university is located, and still others have 
training schools on the campus in which all .their practice 
teaching is done. : -r 11: ; ■ ‘ r • c t d.
; 6.- Time allotted to student teaching activities.

,The time of the student teacher is generally divided 
among the activities of observation, preparation, parti
cipation, teaching, and conferences with the supervising 
teacher. The addition of some duties, such as the direction 
of extra-class activities, is found in connection with the 
practice teaching courses at some universities. li;'
: : 7« Average time devoted daily to . student. teaching. ;

Stiles found that the time devoted to student 
teaching varied from one to five hours. The greatest 
frequency was found to be two. . • , ... .
- 8. Average number of weeks devoted to student teaching.
The greatest frequency as to the number of weeks devoted 
to teaching by students was found to,be eighteen*
:: 9 • at which observation is .required. .

r * Stiles:found that there is much variation in the

13
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time at which observation is required. At some'institutions 
the observation parallels the teaching period. Some require 
observation prior to teaching, while still others require 
that observation be subsequent to- actual teaching. Other
Institutions use some combination of the before-mentioned 
plans.

10. College credit given for student teaching.
The amount of college credit which may be earned

for student teaching varies from two semester units to 
fifteen semester units.

11. Future plans related to the organization of
student teaching. . ' , . : - ;

Stiles found that the organization of student teaching 
is undergoing considerable change and that there are two 
major trends in this connection. These are: (a) practice
teaching in more schools and at more levels for each student 
teacher, plus more time spent in observation; and (b) ex
tension of time spent in practice teaching by: (1) arranging 
the student teacher's schedule so he will be free for one-half 
day for the quarter or semester in which the practice teaching 
is done; (2) having student teachers .teach a whole day V 
several days in succession; (3) beginning student teaching 

in the-junior-year with observation and (4) moving toward 
a fifth year for student teaching and interneships.



This last finding by Stiles is further supported by 
a study reported by the Commission on Teacher Education

. ' ' ,  : f -, ' ‘  v " - ^ '■ /  - . 1 '  - - '  . • 1 - ■ ■■ '  - _ -

of the American Council on Education. This'report stated, 
in connection with its findings on practice teaching:

There is a distinct tendency to lead up to a culminat
ing full-time experience. This consists of three to nine 
weeks in more or less typical off-campus schools. Campus 
schools are used for the beginning student teaching, but 
a part of the professional practice is in the field.

There was a feeling that the experiences described 
gave the prospective teacher a feel of whole school situa
tions, a feel of community situations, and provided experience

...in rural and other situations similar to those in which the
; -:."V

prospective teachers were likely to find employment.
Another instance of the increasing emphasis on 

off-campus activities was reported by Prall as follows: 
Off-campus activities of all kinds have come to the

fore in recent educational thinking, predominantly as part 
of a larger drive toward bringing theory and practice 
together.5 ' - - v : : . u

1. "The improvement of Teacher Education,^ Committee ~
on Teacher Education of the American Council on Education, p.100 2

2. Charles E. Prall, State Programs for the 
Improvement of Teacher Education, p. 2S6
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In another article, Stiles reports the conclusions 
drawn from his:s tudy, which was based bn replies to a ' 
questionnaire from eighty universities and consultations 
with thirty-one authorities in the field of education*
His conclusions are:

1* Little administrative relationship exists between
the university and the supervising teachers in typical 
situations'. ' ^
-' 2. Few supervising teachers have had any special
training for the supervision of student teachers.
• - 3. Universities, in general, do not assume the 

responsibility for providing remuneration for the services 
rendered by supervising teachers in public school systems 
which provide facilities for student teaching.

4* Supervising teachers are overloaded with respect - 
both to the number of student teachers assigned to them and 
to the number of classes they are expected to teach daily.

Stiles' recommendations were that supervising teachers 
should be trained for supervision and should be employed 
jointly by the publicschools and the university. They 

should be responsible to the principle"of the high"school- 

fbr high schobl teaching and to the director of student

TI tlndley J. Stiles, ''Supervision of Student Teachers 
in Universities," Education; 67:8-11 (September 1946)
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teaching for supervision. The teaching load should be 
reduced to compensate for the time spent in supervision*
The number of student teachers assigned to a supervising 
teacher should not exceed two. The university should have 
a salary schedule for supervising teachers, should provide 
them with in-service training, and should allow them to 
hold rank on the university faculty.

A study of trends in programs of student teaching was 
reported by the Commission on Teacher Education in 1946.
Six major trends are noted in this study as being of greatest 
significance. These are:

1. The fusion of student teaching with other , 
experiences directed toward professional preparation of 
teachers.

This is being done by the reorganization of numerous, 
short, specialized courses in to a few relatively large 
and inclusive instructional units to achieve "the mingling 
of theoretical inquiry with active contacts with reality." , "

2. The provision of vital experiences with children, 
schools and with communities prior to student teaching. * 2

1% "The Improvement of Teacher Education." Committee 
on Teacher Education of the American Council on Education~

2. Ibid, p. 272



This was. done.primarily, by having periods of.observa-
 ̂* * i *,3 ' *> % » ' V * ,1 " ■*" C .• * , „ , - • '  ̂, 'v- ■ ■ 1 f ?

tion during which "prospectlve teachers observed and studied 
children, learning to identify and evaluate objectively
behavior symptoms in many different situations;^consequently,
they were ready for mature experiences in guiding child

1
growth during student teaching." n v  ; ;:v .

3. Opportunities provided for prospective teachers . 
to observe and participate in both laboratory schools and 
public schools. o ‘ ^ !

This use of both types of,schools is designed to give 
the student teacher the advantages of seeing demonstrated 
forward-looking and experimental practices in laboratory
schools and of having experiences in rather typical public 
school systems. . . ,

. ]4.. The encouragement of continuous teacher-pupil
planning between the college staff supervisor, the directing 
teacher, and the prospective teacher. , ; ; - : -

This plan is designed to carry out the maxim that 
"the student teacher should be worked with, rather than on.” 
:! ' 5.: The development of full time student-teaching
internship.



In Institutions where this method of student teaching 
has, been .tried, it was found that ’’the practice of sending 
prospective teachers out of the colleges or university . 
for a period of eight to twelve weeks proved definitely

superior to other arrangements for student teaching*’’
• 6. ; :• Emphasis upon - evaluation of student teaching*

: ih -Efforts rare being made to determine the value of student 
teaching to the ..prospective . teacher, and also*. to,.evaluate

the usefulnessland effectiveness of the facilities provided.
2

In an article based on the above report,Stiles 
suggested the following areas and problems needing further 
study: " " V ;r.x v-: .v . ■

1* Development of cooperative relations between 
institutions of higher learning which prepare prospective 
teachers and: public- school systems in which student teaching 
is done. • : - ■ - cl'--x r ?

2. The provision' of competent, effective super-
vision for student teaching. ■ :-

3. Provision of laboratory schools which do more 
than provide college preparation to a selected group.

^  cit* - W  1 'll-- c :. ””
2. Lindley J. Stiles, "Contributions of the Commission 

on Teacher. Education," Educational. Administration and 
Supervision; 33:141-8 (March 1947) ----- :--- :l'

19
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4. Reorganization of pre-service education for 

teachers.
5. The preparation in institutions of higher learning•. ; ' : . . • . .. 5 ■:  ̂ ' • ' "■ - .....

of specialists in teacher education. . , .... • .
A study of student teaching arrangements at seventeen 

institutions has been reported by Roald F. Campbell of 
Idaho State, College at Pocatello. This study vras made 
prior to making specific recommendations for laboratory 
facilities at Idaho State College. The institutions addressed 
were chosen because they were in Idaho, In neighboring 
states, or were known to have good teacher education 
programs. Campbell reports that of the seventeen institu- 
tions queried, ten had campus schools. Of these, two had 
facilities for student teaching on the secondary level 
only, two had'the elementary level only, and six had some 
combination of secondary and elementary.

In seven of the ten campus schools, all four purposes 
of such schools were served. That is, all were used for 
observation, demonstration, student teaching, and experi
mentation. Two plans for securing pupils were reported.
These were by applications from the entire community, and 
by having an area designated as the school district for the

. 1. Iloald F. , Campbell, "Campus School and Student
Teaching Arrangements at Seventeen Institutions," Educational
Administration and Supervision; -54:163-171 (March 1548) ----
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campus school* Ink n in a • of. the ten institutions having 
campus schools, the staff for the school.is^chosen hy the , 
institution. In the .remaining case, the public school 
officials help in choosing the staff. The campus schools 
are supported by state appropriations or jointly by state 
appropriations and the public schools of the local community.
In nine instances the buildings are built and maintained 

by the institution on whose campus they are located. .
. In the institutions concerned in Campbell1s study,:. 
about,one-half- of the student teaching at the elementary 

level and most of the student teaching at the secondary
level is done in public schools* Student teachers preparing 
for secondary, teaching teach only one-third "to ; one-half as 
much as those preparing ;for elmnentary teaching, yet the . ~
credit received in semester units is the same. Student 
teachers are required -to have conferences with the director

■ 'v, ■ i . * ’ - r  • J . o i ;  - f  A  A  A -  A '  ' . : : - a - ; : . T k :  "  . . . . l i ' c :  ’of student teaching and with supervising teachers daily and 
weekly, and to meet for group conferences weekly.' » '■

Directing teachers are chosen (1) cooperatively by the 
institutions' arid the public schools,: (2) by the institu
tion from lists presented by the public schools, and, (3) 
by the public schools alone.

In most instances, supervising teachers receive compen
sation of some kind, although in one instance this is in 
the form of free tuition to summer school, and in one case 
the compensation is paid directly to the public schools.
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A number of shorter studies have been reported in the
periodical literature for the years 1933-1949. These have,
in general, been strictly delimited in subject matter and 
have dealt with student teaching in special fields
(i. e. in vocational agriculture, physical education et

cetera) or at particular institutions, or a group of
institutions within a particular state. Since these studies
have no direct bearing on the present study, they have not
been reported here. The most outstanding of these studies

1 2
are those by C. 0. Jackson, Douglas E. Lawson,

3 4
Arthur V. Linden and D. Ross Pugmire, Nelson H. Harris, 1 2 3 4

1. C. 0. Jackson, "Recent Changes in Student Teaching 
Curricula and Major Problems in Teacher Training at 
Forty-Three Institutions of Higher Learning," The Research 
Quarterly of the American Physical Education Association;Vi 1UB-119 tHarcH 1936;— ----- ----- - ---------- --------—

2. Douglas E. Lawson, "Implications of a Survey of Teacher-Training Practices in Illinois," Educational Administration and Supervision: 25:523-53T"TTIctobar' 1939)
3. Arthur V. Linden and D. Ross Pugmire, "Some ■ 

Problems of Student Teaching in a Metropolitan Area," 
Teachers College Record; 39:723-733 (May 1938)

4. Nelson H. Harris, "Aims and Observation of 
Directed Teaching," Educational Administration and 
Supervision; 28:615-19 (November 1942)
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S. S. Sutherland, and G. G. Mollinson.
That the organization and methodology of student

teaching courses is recognized by many educators as one
of the major areas needing study in the whole field of
teacher training is indicated by the extensive research
which has been made in various phases of the subject. There 
is agreement on certain aspects of the student teaching 
program as to the need for reorganization and revision 
of certain practices. Outstanding among these are: the need 
for more in-service training for supervising or critic
teachers; closer cooperation between institutions training 
teachers and the schools in which student teaching is done;
a closer approximation of the real teaching situation, by
means of a period of full time teaching for the student
teacher, preferably in a small community some distance 
from the campus; an integration of methods courses with 
the student teaching course; and closer cooperation between
colleges of Education and departments in which the 
prospective teacher1 2s major subject matter work is done.

1. S. S. Sutherland, nCadet System of Student Teaching 
. in Vocational Agriculture," Agricultural Education Magazine;
' 20:44-45 (September 1947) 1

2. G. G. Mollinson, "Preparing Critic Teachers To
Supervise and Teach Elementary Science," Science Education; 32:254-258 (October 1948) v:— — — ' — --------



CHAPTER TWO
■ '"'V : . : L v.. v r  vl,-

This study is an attempt to survey the present status 
of student teaching as practiced at state universities.: ■ r;
to review the requirements established by State Departments

c h i
of.Public Instruction as to the amount of student teaching
required for certification at the various levels of 
teaching for which certificates are issued, and particularly 
to review the status of student teaching as it is prac- 
ticed.in the Tucson, Arizona, Public Schools under the 
direction of the College of Education of the University 
of Arizona.

To implement the purposes.of the study, question-
' ■ - ' ' - .... V ' ; . ; : ' " * ; 1

naires were sent to the director of certification, public• " ' ' - ■ ■■ ■■■ . .

instruction departments of all states, to the director of 
student teaching at all state universities, and to the 
critic teachers in the junior high schools and the Senior 
High.School of Tucson, Arizona, and to all student teachers 
in those schools during the. second semester of the academic 
year 1949-1950.

The findings based upon replies received to the 
questionnaires sent to.state departments and to the 
state universities are presented in this chapter. The find- 
ings based upon replies to questionnaires sent to critic and
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student teachers will be presented in Chapter Three of this 
study. •

The questionnaire sent to directors of certification 
in the Departments'of Education of the various states was 
really an enclosure to a cover letter, a copy of which 
appears in the appendix, page 125, of this study and which 
briefly set forth the purpose and nature of the study 
which was to be based in part on the replies. The question
naire -is reproduced as Figure 1, pace 27.—  ~

..Forty-two.directors of. certification .returned the.... . .
questionnaires. This is a response of slightly more than 
eighty-five per cent. Of the questionnaires returned, 
one was blank, and one was accompanied by a letter stating 
that certification was controlled by local districts and 
was not a matter under the jurisdiction of the state 
department: of public instruction. • _ . ' ' : ^

‘ The figures'presented here','therefore, represent . 
pertinent conditions existing in forty states, or eighty- 
one per; cent of. those originally queried. However,' not ‘; 
all respondents completed all parts of the questionnaire.

Since the amount of student teaching required for 
certification varies with the different levels for which 
certificates are issued, tiie first part of' the' question
naire was intended to establish the number of states 
issuing certificates for each of the levels of instruction
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commonly considered to be under the jurisdiction of state 
departments of public instruction. The responses to this 
question are given in Table I.

TABLE I

NUMBER OP'STATES ISSUING EACE. TYPE OF . 
-....... TEACHING CERTIFICATE '

Type of Certificate . Number of States Issuing

Nursery.School : : 7
Kindergarten : 7 “  ' : " "" ; 21 "
Elementary ' ( Grades 1-8) * : 4 0*
Secondary (Grades 9-12) : 40 **
Junior College : 7
*In two; states^the elementary certificate is for grades 
K-8, and in one state the elementary certificate is for 
grades 1-6. Another issues a kin de rgar ten-primary 
certificate which covers grades K-3. In this state also 
one. elementary certificate covers - grades 1-9. —  - ... — -•
**In three states the secondary certificate is specifically 
for grades 7-12, and one state issues a dual-level elementary 
and secondary certificate. - ..... .... ■----—  -
.  ̂ It will be noted that comparatively, few. of the states : 

issue certificates at the nursery school and junior college 
level, while all of them make provisions for certification 
at the elementary and secondary level. In these latter 
cases, as a rule, the elementary certificate usually 
includes nursery schools and kindergartens if these are
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• QUESTIONNAIRE FOR STATE DEPARTMENTS 
" ' ‘ .. OF EDUCATION

.N.Sch. Kind. Elem. .Sec. . Jr. 
Gr. 1-8 * 9-12 * Coll.

A
Check grade levels 
for which you issue: 
certificates

Indicate number of. 
hours practice • 
teaching required • 
for each level

': ' ■ ' "

Number years ex- 
perience which may 
be substituted
Actual or contern- : _ v
plated increase in 
requirements since :
1935 *

. t ;

Actual or contem- "- 
plated decrease in . 
requirements since * 
19 33 : .

• -

No change in re- - 
quirements since : 
1953

■ , :
* It is recognized by the writer that the use of "contemplated" 
here may have affected the validity of the findings based on 
this part of the questionnaire.

Figure 1 .

C - ; '
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wholly or partly supported from-public funds. In many 
cases, also, the secondary certificate allows teaching in 
junior college, if certification is necessary for that 
level.

Some 'student teaching is a prerequisite to certi
fication of new teachers -in practically, all . states........ .
Several of the states, as will be shown later, issue a 
certificate to teachers who submit evidence of experience 
in varying amounts in lieu of student teaching. The amount 
of student teaching required for certification at each 
level of teaching is shown in Table II, page 29.

In addition to the requirements recorded in Table II, 
one state listed.the requirements for secondary and element
ary certificates merely as a course in student teaching 
without defining the term. Another state requires four 
hundred clock hours for the kindergarten, elementary, and 
secondary certificates, and another gives requirements 
for the elementaryand secondary certificates as varying
from three to twelve quarter or two to eight semester

' ' 0hours of student teaching.
In most of the states from which replies were received, 

the requirements as to. student, teaching for. teacher cer
tification may be waived upon the presentation of evidence 
of satisfactory teaching experience. There seems to be, 
however, a growing movement to eliminate this practice.
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-TABLE II

REQUIREMENTS IN SEMESTER HOURS OF STUDENT TEACHING 
; FOR CERTIFICATION AT VARIOUS TEACHING LEVELS

:: - ■ * * *  ' .v: cq'-'o,. v

TEACHING LEVEL Sem. Era. Required No. of States

Nursery School 4 2■ . ■ ' : ' ■ 6 :; -.o ’ : . • 2 .....•
8 1

10 2

' ' ' ' ■ *
Kindergarten 3 3
/ ; : - r : -. ;T1 " r:: ,4.:: : r ' , 3 , r .

5 6
6 < V ' : ' : : ■ :q : ■ : ■ 3 . •
8 2

: ■ . 1 ;V • i. vq • . -- : - - ; - ?: : t:;, ' ' - V  - : 1 -
10 * 3

.. . . ■ I T  , . •• - . ~ • V .

Elementary v .. ... ,3- ' - . ■ 4 4
5 8-v v 6 -- -
8 . . 2_ r. g tl-v: r

10 3
12 ■ : . . ’ ■. • . . ■:.. 1 V • •

Secondary 3 .....  9
■ ■" v 4 f ;:-: ; 5 r. ,

5 8
• * 6 . 9 ■ ■' -

8
9 - ' ~ - : • 5̂ . i

10 ■ ." - - - - 2 ' ” ' ....

Junior College :■ v\ ■■: . d : •
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r-i-Nine, of .the.: responding^ directors of certification:' 
said that their departments permit no substitution at 
the levels at which most:certificates are Issued. These
levels, of greatest frequency are, as shown in Table I,-:' 
the elementary" and the secondary. It is also of interest 
that three of~ the directors:queried asked specifically 
that they be furnished the"results of this phase of"the 
present study. - '..t ^

" '.In addition to the nine states permitting no substi
tution" of 1 experience for student teaching# one state,~ 
in which the student teaching requirement is five semester 
hours at both the elementary arid the secondary"levels, * ~ 
always requires three semester hours" but allows’the sub
stitution of five years experience for the remainder.
In another state in which the requirement at the elementary 
level is six semester hours of student teaching, one year 
of experience may be substituted for three of the required 
hours, but at least three hours of student teaching must 
be presented for certification. Still another‘state, 
in which certificates are issued for less than the four 
year course or the bachelor's degree, requires three semester 
hours of student teaching but will accept one year of 
experience in lieu thereof, provided that the applicant
for certification is a college graduate. Another plan

• T V  , . : . - • • f ; • * V  ’ ‘ . T  ' ' I : « ■ V,  i ■ . . V  r . '  ;  '  '  • "i "  . x "  i-

for substituting experience for the student "teaching

TO
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requirement, used by one state, is to accept one year of 
full time teaching as the equivalent of four semester hours 
of practice teaching. In another state one year of ex
perience may be presented in lieu of the student teaching 
requirement provided the teacher attends a six weeks 
approved curriculum workshop at a demonstration.school*

A number of states permit substitution of a given 
amount, of experience for the practice teaching requirement 
as is shown in Table- III, page 32.

In addition to the responses tabulated in Table III, 
four of the respondents left the part of the questionnaire 
dealing with substitution blank. If this may be taken as 
an indication that no substitution is permitted, the results 
of the survey even more definitely indicate a trend toward 
requiring student teaching without exception.

The last three sections of the questionnaire to 
•directors of certification of the state departments of 
education were designed to ascertain the changes, as pertains 
to student teaching, in requirements for certification 
since 1933. The responses to these questions do not produce 
as. varied a pattern as do those shown in Table III.

In fifteen states no change has occurred at the
elemehtary arid secondary:: levels. Seven sbates reported ----
no change at the kindergarten level, while no change was 
reported by one each at the nursery school and junior
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PROVISIONS FOR SUBSTITUTING TEACHING EXPERIENCE FOR 
THE STUDENT TEACHING REQUIREIAMTS

■ V . - ; A  " TABLE III ' " " ' ''

Teaching Level Yrs. exper. which 
may be substituted .

No. of states 
accepting-sub.

Nursery School 1 v ' ~o* " -
•> : = i 1 *■ -

1 ' .

 ̂ 1 "  ̂ ■
.. .< . . . .2

. % .. . # , ••

Kindergarten - . :■ - ' . .. o«- i' ;
1 5

=" ; ■■ >■" ' '2:' ' - - '
3- A:. 5 -

z 2 1 -
7

Elementary 0-::-
, - X .. •* • • ‘ .

2_ i ? 3

9
- ■ 5
3
9

5 3

Secondary - r , f
2

- . ■■■ 3 v '
5

6 ' '
5\ 7
3

Jr. College • • : 0* ..
1

- - ■- 3 : A
; A. 1 - A :

1
' 1 . A

■>'-No substitution permitted
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college levels. Some of the Increases reported .represent 
the -total student teaching requirement in those states 
in which this course has been made a prerequisite to.certi
fication since 1933. ..

That:experience may no ̂ longer ,be substituted for the 
student teaching requirement represents an actual increase' ' ' ' • J • - >' f C . , : ' ; : " •
in requirements for those states in which the restriction

• .: . .. V. ;

has become operative.during the period covered by this study. 
One state reported that an increase in requirements as to 
student teaching was. being contemplated but no definite 
information as to the actual amount of the increase could 
be given at the time of responding. In still another state, 
there has been an increase in the requirement since 1933, 
but the increase represents the total amount of the re- 

quirement and is not defined other than as a "course in 
supervised student teaching."
- The change in the.requirements reported most frequently 
was an increase of three semester hours in student teaching 
at the secondary level, reported by five states. Four 
states reported a similar increase at the elementary level, 
and one each reported the same increase at the kindergarten 
.and junior college levels. The largest increase reported 
was that of nine semester hours at the elementary and 
secondary levels ,and the smallest increase reported was 
thirty clock hours, reported by two states at the
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elementary and secondary levels and by one state at each 
of the other levels of certification. Three states reported
an increase of two semester hours at the elementary level,v ..v. .::v:.v :k ':; ,
while four states had made a similar increase at the second
ary level. A six semester hour increase was reported by 
four states at the elementary level and by three states 
at the secondary level. ~ '

, ,,The only decrease in student teaching requirements 
reported was that of two semester hours at the kindergarten 
and elementary levels, reported by one state.

The responses as pertain to increases in the require
ments in student teaching for certification are summarized 
in Table IV, page 35.

The questionnaire for state universities, Higure 2, 
page 36, was designed to ascertain what the administrative 
conditions are under which the student teaching program 
is offered at the various state universities, and something 
of the exact nature of the work itself. This questionnaire 
was addressed to the Director of Student Teaching, College 
of Education, at all state universities. Replies were, 
received from thirty-seven directors of student teaching, 
or about seventy-seven per cent of those queried.

f
... - i. Cornell University was considered the state "

university for the state of New York for the purposes of 
this study. . ;
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TABLE IV

INCREASE IN REQUIREMENTS IN STUDENT TEACHING F O R -. 
CERTIFICATION BY VARIOUS STATES.

Mir s h o e  1933 ;

Teaching Level ;r 1:, ■■ Increase in -
/ S e m .  hrs.

No. of States 
Reporting increase

Nursery School No increase 1■ r.V. 1 2/3 ■ : 1- ‘ , -l V ‘ ":i V '-V' 2 ' ;;. : ., u../ 1 r.- .
; 1 4 ■ • - • - * •: . ■ ; Q . . ;. ■
Kin dergarten ; - No increase - ' ... 7

, . . ■ , : 1 2/3 - ■ 1■ ■ ■ A . -Vi..-, £0 ■ V ■* * 4 -- %
:r vN : 3 ;

Q ■: • - 5 ' v-
7 1

Elementary ■ '■ No increase ' ■ / : 15 • ;1,'. . - / , 1 . 1 2/3 ... ... % .' "3 .: g 1 L ; - L; . :• ' ’ 4 VC V V '
' ' : / ' - ; ' - ' : ;  ' 2_~ V t. - ' :

' ' ' 5 - ' - "T ' : : ' - v  ' 1 ''I. I:/. / - : 0:/ : • g " " : - C-; 5 •
'i 7 ;̂: •. ' v .. ■' 1 . ' -: ice . - ; . - .9 ■ ; • -• v ; v ‘ :'V - J .

... Secondary No increase 15 7
1 2/3 : ' 2 ■ v

- • V . ' ' j - ' ■ 2 - ' ‘ - 4 -5 : - ... ' : ■ : ■ J ; :‘V-
4 . .... / ;  - 2 'x
6 49 1

Jr. College No increase 1
1 2/3 1
3 1
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•: QUESTIONNAIRE FOR .-STATE UNIVERSITIES.

Laboratory experience is rather widely recognized as 
being perhaps the most valuable part of the professional 
preparation for teaching.' In many institutions of higher 
education, a continuing effort is made to secure more 1. 
correlation between the laboratory course and the course' 
in theory. / -̂  -... . \ : ... ... ; _

The purpose of.this study is to determine what changes 
have ...been made in apprentice1 or "student teaching courses during recent years. Your cooperation is respectfully 
requested. Will you please complete the following question
naire and return it in the enclosed, stamped, self-addressed envelope. . rr. ■ -- ; : ^ .

Please underline the response which most accurately 
describes the situation that exists at-your university.
1. Are apprentice, practice, or cadet teachers assigned to: 

(1) campus schools (2) public schools (3) Both (4) Other 
(Please explain on back of this page.)

2. Does your apprentice, practice, or cadet teacher program 
offer specific work in (1) nursery school (2) kindergarten
(3) elementary school (4) secondary school (5) junior 
college?

3. Which of the following purposes of apprentice teaching 
do you feel are adequately served by your program
(1) observation (2) demonstration (3) student teaching
(4) experimentation?

4. Are critic (directing) teachers chosen by (l) public 
school administration (2) institution’s director of 
apprentice or practice teaching (3) combination of 
these two (4) other (Please explain on back of page)

5. Is the work of the apprentice or practice teacher 
evaluated by (1) the institution's director of practice or apprentice teaching (2) the critic teacher (3) the 
school administration (4) combination of these (5) other

6. Usually, one supervisor directs the work of 
apprentice, practice, or cadet teachers? how many

n\ 7. How many clock hours per day of actual observation,
participation, or teaching are required of apprentice 
or practice teachers (a) preparing for elementary
work_____ ? for how many weeks ? (b) preparing for
secondary work _____ ? for how many weeks _____ ?

Figure 2
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8. How many semester or term hours (cross out word that
does not apply) are given for apprentice or practice 
teaching? _____

9. Is practice teaching offered in the summer session of 
your university?

10. Indicate approximate number of apprentice or practice
teachers assigned (1) to the high schools, grades 9-12 
or 10-12, (2) to the junior high schools or
intermediate grades 7-9 or 7-8 ' (3) to the elementary
schools grades 1-8 or 1-6. _______

11. Has the number of hours of practice teaching required
: of student teachers been increased or decreased since

1933? Increased by _____  hours, decreased by _____
. hours, no change.

12. What are your requirements for entry into apprentice
or practice teaching as to (l) grade average in 
education or professional courses , (2) grade
average in teaching or major field , (3) age _____ ,
(4) other.

s ’

n  c  r v:.

FIGURE 2 (Continued), . .. ....,



58
. . .  . .-• . .. , : . - • • '• v . • - • * • • - : * ‘

Responses to the first question indicate that more 
state universities use public schools for their practice 
teaching than otherwise. Of the thirty-seven responses 
received, twenty-seven show that student teaching is 
done in public schools exclusively. Only five of the 
reporting universities use only campus schools, and only
five others use both.

One university noted that "We do use public schools, 
but send a staff of students to one school." Another 
stated that "V/e use two affiliated rural schools." One 
which answered, "Both" noted that students go off the
campus completely for student teaching, the campus school 
being used for experimental work. Still another which 
answered "Both" to question one added the note that public 
schools are used only for Home Economics and Vocational 
Agriculture. : f '' ' ■ :

" Question two deals with the levels of teaching at 
which student teaching is done in the responding universities 
As was shown in the responses from state departments of 
education, very few states issue certificates for teaching 
at the nursery school and junior college level. So, as 
would be expected, few state universities offer courses in 
student teaching at these levels. Only six indicate student 
teaching at the lower level, and only five say they offer 
student teaching at the junior college level.
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Of the responding universities, twenty-eight have 
courses in student teaching designed for the preparation of 
elementary teachers, and thirty-seven offer this work at 
the secondary level. "Student teaching at the kindergarten 
level is offered by thirteen of the universities from which 
replies were received. • ; - : : ^ '
‘ Observation has been adversely criticized in some "*T 
studies if* allowed to take too much time, as may happen 
when a directing teacher has more student teachers than he 
can competently supervise. On the other hand, it is an 
often used method of introduction to student teaching, and 
some recent studies Indicate that more and more time is 
being devoted to it, often as much as a semester"before the 
beginning of actual teaching by the student. If not abused 
by being allowed to consume too much of the time allocated to 
student teaching, it"is commonly recognized as a valuable 
introduction to the laboratory experience. This phase of 
student teaching was indicated as being"adequately served 
by twenty-eight of the respondent universities. -

Demonstration, also one of the phases of student teach
ing considered to be most important,; is riot so well served 
by the various programsy according to the replies received.
Of the thirty-seven state universities from which responses 
were received, only nineteen considered this phase of 
student teaching to be adequately served.
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. Experimentation ia not, of course, a function of 
student teachers; "but because this type of work is so often 
done in campus schools in which student teachers are also 
working, this important aspect of teacher training.was 
included in the questionnaire along with the other phases 
of student teaching. Of the respondent universities, 
three indicated that experimentation was being adequately 
performed. .. c • r - ,: ; ,

In addition to the phases of student teaching mentioned 
in the. questionnaire, ,one respondent added a fifth, partici- 
pation. As this is often concurrent with observation and 
: is sometimes considered; a. .part of that phase, it had not 
been included-as-a separate phase of student teaching.

Since critic:teachers play so important apart in the 
success of the laboratory experience/ the method by which 
they are selected was considered to be sufficiently important 
to be included in the questionnaire. Question:four deals ,

.  ' i

with this. The responses indicated that the most widely 
used method of selection is by some form of collaboration 
between the public school administration and the director 
•of student teaching at the institution in which the student 
teacher is enrolled. This; system is followed byotwenty-one 
of _the,thirty-seven-institutions. In only three responses
was it indicated that the public school administration

. v > • * * •   
alone performs this"important function, and in nine cases
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the choice is made by the director of student teaching.
One university, which sends an entire staff of students 

to an off-campus 'school, obviously cannot make choices of 
individual critic teachers, but must choose an entire 
school. Another exception to the three general procedures 
noted above was the case of the university in which the 
choice of critic teachers is a matter for concern to the 
supervisor in each special field as well as to the director 
of student teaching and the public school administration. 
Still another exception is found in the university at which 
the dean of the college of education performs the* duty of 
choosing the critic teachers.

One of the problems indicated by Stiles as needing 
further study is that of how the work of student teachers 
should be evaluated. It was to discover what practices 
are being followed in this connection at state universi
ties that question five, pertaining to methods of evaluation, 
was included in the questionnaire. In twenty-one out of 
the thirty-seven universities represented in this report, 
the work of evaluation is carried out collaboratively by 
the director of student teaching, the: critic teacher, and 
the public school administration. Six"directors of student 
teaching assume the entire responsibility for evaluation,

‘ J T". tif. p.' 15, ante.
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and in eight cases this duty is performed by the critic".. 
teacher. In only one instance is the work of the student 
teacher, evaluated by the public, school administration- 
alone. - •

As is to be expected, there are some plans of evalua
tion which do not fit into any one of the systems suggested 
by the questionnaire. . At one,university the responsibil
ity for evaluation i s ;vested in.the subject matter special
ist. Another plan is to require the collaboration in this • 
matter of the.director of student teaching, the critic 
teacher, and; the supervisor in the special field. .
.  ̂ At the university, which sends a staff of students to 
an off-campus, school, the evaluation is.made collectively 
by the student teacher, the resident or critic, teacher, 
the local administration, and the college coordinator in 
charge of the teaching center at which the work was done.

• ■ -» ■ - • • • - - - . ' ' ' - •' a - ■ • - * • ...

Then on the campus, after leaving the center, the coordi
nator continues his evaluation work with the student.

.It is felt that the answers to question six, regarding 
the number of student teachers assigned to each supervisor, 
are not open to statistical treatment nor to interpretation. 
That the term.supervisor, was•given various,meanings by the 
individuals who replied is obvious, for the responses ~ 
show the number assigned to range from a low of one to a 
high of sixty-seven at one institution whose director of
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student teaching gave the number enrolled in student teach
ing courses. Since there is apparently no widely agreed 
upon meeming for the term, and since a supervisor in one 
instance is a critic teacher and in another is a subject- 
matter specialist, and in still another is the director 
of student teaching for the university, ho effort will be 
made to present the answers to question six. The writer 
regrets that this question was not phrased with sufficient 
clarity as to eliminate confusion. - -

The answers to question seven reveal a wide range in 
the actual time spent in the classrooms or in other activi
ties which student teachers may be called upon to perform. 
Such activities might include the supervision of passing 
dr play periods, the procurement and distribution of 
materials, scoring papers, or other phases of participa
tion, as well as observation. Since all of these activi
ties, in addition to actual teaching, may be considered 
a part of the laboratory course, time spent In them is 
considered part of the time spent in student teaching 
for the purposes of this paper.
" ' Because question eight concerns the amount" of credit 
which may be earned in student teaching and is, therefore, 
closely related to number seven, the answers to these two 
questions are considered together here.

At the elementary level, the range in clock hours
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required of student teachers is four hundred eighty-seven
and one-half. This is from a high of five hundred and forty
hours to a low-of fifty-two and one-half. The range in
earnable credit is nine semester hours, or from a high of
twelve to a low of three. There is surprisingly little
correlation between clock hours and credit hours, however.
Even though the*university which has the highest require- ..
ment in clock hours also grants the highest number of
semester hours in credit, the remainder of the replies on
questions seven and eight show a very great amount of

■ "variation as to these factors. For example, the requirement
in clock hours reported with the greatest frequency at this'
level is two hundred and seventy. This amount was reported
by. four universities; yet no two of these respondents
reported the same amount of credit in semester hours, and
their replies indicate a possible range of six, from a :
... .. -J. : ,
high of twelve to a low of six. An examination of Table V, 
u o  • . ;
page 45, will reveal even greater differences. The university
which requires fifty-two and one-half hours of its student
teachers grants four semester hours credit, while another
university at which the requirement in iclock hours Is two - •-*
hundred grants only three semester hours of credit.
These two cases represent a contrast of extremes, but the
differences shown throughout the table are indeed interesting.
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TABLE V

:NUMBER OF CLOCK HOURS VERSUS CREDIT IN SEMESTER 
HOURS FOR STUDENT TEACHING AT THE 

' •* , 1 r .•>>ELEMENTARY LEVEL ■ ••;

Number of clock hours Credit In semester hours

540 
360 
356* 
320 
300 
300 
300 
270 
270 
270 
270 
240 
240 
230 
230 
200 : 
180 
180 - 
180
157& :
150 
135 - 120 . 110
80
52i ; -

- »■

•• : : ) '

. ir :

12
10
I y

10 2/3 
10 
8
9-12
9
4-7
6

. 6-10 
6 
6
5
3
10
2-10

10
4
6

. 8 ■6
6 2/3 -10
5 
.4

^Represents full time teaching for fourteen weeks, with 
two days off every two weeks.
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There are twenty-six responses in Table V. Two .of: -v 
these are from one university where two plans, of student. . .  v  . . . . - - - - _ ... ^ . . ' - -  - - - -
teaching, one calling for a full day in schools away from 
the city in v/hich the university is located and the other 
requiring one-half day in schools in the same city with the 
university, are in operation. A plan not represented in 
the table is that of the university at which the daily 
clock hours were reported as varying.from two to five 
and the credit from six' to ten semes ter hours I" The s tude n t 
teaching course runs for two terms, with one term spent 
in observation and the other in actual teaching, and the 
time spent in observation is included" in the credit granted
for the course. Another response not represented in the
• - . . ; ... •> •table is one which said merely six weeks was the time spent 
in student teaching, with no indication of the number of 
daily clock hours.
. . ' All thirty-seven of the universities from which 
replies were received offer student teaching at the secon- 
ary level. Even so, the responses to question seven 
as pertains to this level present a less varied pattern 
than do those at the elementary level. The range in clock 
hours spent in student teaching and the related activities 
is three hundred and sixty hours, the highest requirement 
being four hundred twen ty hours , and the -lowest Jbeing sixty... 
hours. , . ■- «...... ‘.i: ' v- r 'r ■
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The results of the survey as pertains to the secondary
level for questions seven and eight are summarized in
Table VI below. : ■ : . : :

• •: . TABLE VI : r ; ;:;
HUMBER OF CLOCK HOURS VERSUS CREDIT IN SEMESTER 

HOURS- FOR STUDENT TEACHING AT THE - 
; -SECONDARY'LEVEL " .

Clock Hours Semester Hours

60-420 
405 
360 
320 
300
100-300 
240 
240 
240 ,200
180 . .
180 
180 
160 
160 
150 
135 
120 
120 
120 
110 no
90 
90
90 , .
90 
80 
70
64 _______ _  _______

wl'his includes credit for three hours weekly in the course 
^  Principles of High School Teaching, which must accompany the laboratory course. - . .. . . ..... .....  , . ..
.^At..'two universities . ^ - A t  four universities ' /

2— 10 
9

io :
8

10 ' : v
10-15 6-10 
9*

v  6 - . :  '6-12 
6
5 1/3

■ 4  V ,  . ' ■ •  - ■5-"-”-
3  /  ■■

6**
8
6
54 * - "" " '
6 2/3— 10
5 1/3
6
5 
4
Amt. credit hot reported
6 . • •3 " ....•



-/Notice has been taken of _a trend toward longer, periods 
of laboratory experience for prospective teachers by 
Robert J. Maaske, who writes as .follows:

- More recently, deserved attention has been
concentrated upon vitalizing the student laboratory " 
teaching experience, .together with providing opportunities for experiencing extra-class • 
and community responsibilities of the type generally assumed by regular teachers; Well . -
executed, these latter provide helpful and vitalizing .experiences for;the prospective teacher 
and give him a better picture of the total
teaching task. The trend is definitely .....toward longer periods of service, usually . a half or. whole day, with a proportionately 
greater degree of freedom as he pro greases.
In connection with this statement, it is of interest 

oto note that of the universities from which replies were
received, twenty-one, or almost fifty-seven per cent, have 
a student teaching program which involves full time teaching 
for one-half day or more. Ten of the programs reported 
a program which required the student teachers to teach for 
one-half day for similar periods of time, while at eleven 
institutions the student teacher teaches for a full day. 
Among these latter are the universities of Delaware, Florida, 
Maryland, Kentucky, Virginia, Georgia, North Carolina, 
and Tennessee. - - . -  . ; - :

Student teaching as a summer session course may present 
a number of problems, especially to those universities 
in which the public schools are used for the professional -

~ Robert Maaske, "Some Basic Problems for Solution
in Teacher Education," Education: 70:142-146 (November 1949)
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laboratory work. Ttiis is particularly true if there is 
no summer session in the public schoo1s. Since more than 
seventy per cent of the universities from which responses ' 
were received use the public schools for student teaching, 
the answers given to question nine are-of interest.-- '
' .Of the thirty-seven questionnaires returned, twenty- 
one replied:that no summer session course in student " 
teaching was offered. This is almost fifty-seven per • 
cent of the universities.answering the questionnaire. L. 
Fifteen stated that a summer school course in student . 
teaching was offered, while one respondent did not complete 
this section of the questionnaire. Of the fifteen who 
answered yes, seven qualified the answer in some way.
Some of these qualifications were: "Occasionally;" "When
demanded;” "Only in elementary education and is on way 
out;" "Only for experienced teachers who.lack student, 
teaching for certification purposes." Others indicated 
that student teaching in the summer session is limited to. . .  . . . - :  - . .  _• v  ■. . . .
small, special groups.

A study made by a committee of the National Education 
Association has indicated, as shown above, that the supply 
of teachers at the high school level now equals, and in some 
fields exceeds, the demand; but that the supply of elementary

1. Of. pV 1, ante. ~~r— : - — —



50

teachers: is far short of the demand and that this shortage 
shows indications of becoming Increasingly acute during the 
next several years. Although those returning the question
naire now under discussion are too few to represent an 
adequate sampling of all the teacher preparatory institutions 
in the country, it was felt that some indication of the 
relative number of prospective teachers preparing for each 
of the three principal teaching levels might be gained. 
However," any comparison which might be made on the basis 
of this survey would be highly inconclusive, inasmuch as 
nine of the universities represented do not offer student 
teaching at the elementary level, this presumably being the 
function in those states of state teacher colleges 
and normals.

:/ With this qualifying condition in mind, the results 
of the study, as pertains to the number of prospective ; 
teachers doing student teaching at the elementary, inter
mediate, and secondary levels are presented and discussed 
in the following paragraphs.

Of the thirty-seven questionnaires returned, two 
represent incomplete- answers, in that ho actual numbers 
were quoted. One reply indicated that student teachers 
at the elementary level represented "one-tenth" of the total 
students doing student teaching. Another replied that 
student teachers at his university were all secondary.
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A third questionnaire on which the response to this question 
indicated two-hundred student teachers at the elementary 
level only, had indicated above (in question two) that the 
course was offered_at three levels, including the secon
dary. Still another incomplete response stated the total 
enrollment for student teaching courses with the added note, 
”1 don11 have the numbers segregated." Another who gave 
fractions instead of numbers said, one-eighth were working 
in the high school grades, three-eighths in the junior ; 
high school grades and one-half in elementary grades.
These responses have been disregarded in analyzing the 
results of, question ten.

Thirty-two universities which indicated student teach- 
ing is done at the secondary level enumerated a total of , .
four thousand, seven hundred and thirty-seven prospective 
teachers in. this course. Twenty-one of the thirty-two. also 
have student teaching at the junior, high, school level, and 
the enrollment at this level,totals one thousand and eighty- 
seven. At the elementary level, the enrollment in the . 
student teaching course totals one thousand, three hundred 
and twenty-seven. Only seventeen of those answering in
dicated student,teaching courses at all three.levels in 
question. • - - , . . . : " , " : . -
.. It would appear from these figures that while the one 

to ten ratio given by one respondent represents an extreme;
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and not a typical situation, the number of prospective . 
teachers preparing.for work at the secondary level far 
exceeds the number at. the lower levels, where the .need 
has been shown to be greater.

In Table IV of this study the increase in the amount 
of student teaching required by state departments.of public 
instruction for certification was summarized. Inasmuch as 
it was shown that increases ranging up to nine semester 
hours have been made since 1953, it is to be expected that 
this increase should be reflected in the requirements and 
offerings of the state universities. Question.eleven.on 
the questionnaire sent to state universities was designed to 
discover what changes, either increases or decreases, 
had been made, or whether there had been any change in this 
respect since 1933.

Question eleven was unanswered by two of the univer
sities. Fourteen answered that there has been no change 
in the requirements of their institutions since 1933. At 
the remaining twenty universities increases of varying 
amounts have been made. Hone of the replies indicated a 
decrease.

The increases ranged from one semester hour to undefined 
amounts, such as "doubled in elementary," and "increased 
an irregular amount due to nineteen separate curricula."
The increase reported with the greatest frequency was that



of one semester hour. This represents the increase indicated 
by four respondents., Three noted an increase of three 
semester hours in their requirements, while two each re
ported six semester and sixty clock hours, and ten quarter 
hours. ; - ■ :. ; _

One each of the universities gave .the following re
sponses: "one-hundred fifty load, hours'1; nfour semester,
hours in elementary and two semester hours in secondary”; 
"twenty hours"; "thirty hours"; "two semester hours." The 
twenty and thirty hours. are not defined as to semester, 
quarter or clock, but both respondents had indicated in 
question eight that their institutions operate on the 
semester basis. Since these numbers, if so interpreted, 
would represent an excessive load, it is assumed that they 
refer to clock hours.

Both the survey of requirements by state departments 
of public instruction and that of the state universities 
have indicated an increase in,the amount of professional 
laboratory experience now established as a prerequisite for 
entry into the teaching profession. In.some instances 
this increase represents the total requirement which has 
come into effect since 1953. In other instances the increase 
is.due to a shift in the laboratory program toward;the 
internship plan, or to some other system requiring full time

53
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participation, often away from the campus of the institution 
offering the work, but in all cases, the increase appears 
to be the result of an effort to give prospective teachers 
the opportunity to put their theories to the test, under 
direction, before they begin teaching. ■ r . - ̂

Erom time to-time, the question of the standing of 
teaching as a profession has arisen. Various plans of ^ : 
action have been made which had for: their purpose controlling 
in some manner, other than through certification by state 
departments of public instruction, entry into teaching. 
Teachers themselves have recognized the desirability of 
having uniform standards and through the agency of a 
committee of the National Education Association are exploring 
the possibilities of establishing such standards. "

" Since the laboratory course represents a prerequisite 
to certification in all states, although in Massachusetts'1 
certificates are not issued by the state department, it was 
desired to investigate the requirements for entry into 
this course at the various state universities with the idea 
of its being the point in professional training at which 
final eliminations should be made. Question twelve was 
designed to collect these data. '

1. "A National Conference on Standards for Teacher- 
Education Institutions," School and Society: 71: 169-170 
(March I960) . . . . — ' —  ... %  .... .......
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: •: The question has four parts, with parts orie and two 
devoted to the two requirements which seem more likely to ' 
be found. Although all thirty-seven of the respondents 
answered some part of this question, only six answered every 
part of it. Since it appears that some of the omissions 
were intended to represent negative" answers and others' to 
indicate that the specific requirement "mentioned is included 
in some more general requirement, as will be shown, the 
omissions have been listed separately' in analyzing the 
responses to this question.

Part one of question twelve deals with the grade 
average in professional courses as a prerequisite to enrolling 
in the student teaching course. This was found to range 
from none, at three universities', to B or above, the re
quirement at two universities. The mode was C, which 
represents the requirement as to grade average in profession
al courses established by fourteen of the institutions 
answering. In addition, three answers were merely, "yes," 
indicating the existence of a requirement without defining 
it. Four others gave the requirement as C plus, and eleven 
did not answer this part of the question specifically, 
although a number of these latter implied some such require
ment by demanding admission to the college of education, 
prerequisite courses, et cetera.

C or better is also the mode as to grade average
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required in the teaching or major field. Twelve reported 
this requirement. Here, again, there were three respondents 
who answered, "none," to the question. Six showed that the 
grade average must be at least C plus in the teaching field, 
while at two universities, a grade average of B in the 
teaching field is required for enrollment in the student
teaching course. Eleven gave no specific response to this 
section of question twelve. ’ ; ' V ' VvX'

Only two of the universities reported specific age 
requirements in connection with entry into the student 
teaching course. One of these indicated the minimum age 
as twenty years; the other listed the maximum age of thirty- 
five years. Seven responses indicated thatthere were
no requirements as to age. ‘ The remainder," numbering twenty- 
eight, either gave no response or used a check, dash, cross, 
or some other mark which cannot be accurately interpreted.
It would appear, however, that one is justified in concluding 
that age is not an important factor insofar as requirements 
for entry into student teaching courses are concerned.

As was indicated'above, many replies Indicated more '
generalized conditions than would fit into any one of the 
above categories. For example, the requirement "of seven 
universities is represented by a group of prerequisite 
courses: These are not always defined, but range from
General Psychology to methods courses in the teaching
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field. Four universities list some form of faculty approval 
as the prerequisite to student teaching. This approval 
may take the form of ’’being passed by a faculty committee 
who examine emotional, physical et cetera characteristics

-11 • - v .  > - • . .  , :. • . ' •  ■ V - . - .  , -of the prospective teacher,” or it may mean approval by the 
instructor of the methods course or by the student’s major

1 i  * (  • : 7 ; i : 1 4  'l V ' V  , ‘1 f  : * r '  \  - j  ‘ V  V  "  ;professor. Three universities list as a definite prerequisite
 ̂ ' ■■ ' V ' ' >; v  ' i'-:: O i "  ,1.. V ~ m r ' : 5'that the prospective teacher have senior standing. Two 

require a C plus all-time average. Other scholastic 
considerations are the requirement by one university of 
an overall C average and of another of C plus in all upper 
division work and C overall. A more general scholastic 
requirement is ’’Good standing in the second semester of 
the junior year or first semester of the senior year.” 
Personality screening is mentioned by two universities, 
and screening on a basis of physical weaknesses (sight, 
hearing,- et cetera) is mentioned by two others. Additional 
prerequisites mentioned by only one respondent each are: 
screening during freshman and sophomore years, with transfer 
students being dealt with on an individual basis, a battery 
of tests, and interviews; admission to the School of 
Education; good average in both professional and major 
courses, and be registered in the School of Education; 
ninety semester hours for high school student teaching, 
forty-five semester hours for elementary student teaching;
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and one previous semester at this university.
Summary: More than half of the responding state

departments of public instruction have instituted an increase 
in the number of hours of student teaching required for 
certification since 1933. Similarly, there has been ah 
increase in the offerings of the state universities in 
this connection. Some of the newer programs involve full 
time teaching for varying periods of time at off-campus 
schools. There seems to be a growing feeling that more 
of the student teacher's time should be spent in this way, 
as well as a tendency to demand a longer period of obser
vation, so that this phase of teacher-training may be 
enriched by contacts with more fields and more 
personalities. .=.. - - - ■ .... ̂

i-

rr:
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CHAPTER III

It is the purpose of this chapter to present the 
findings based on the; replies received to questionnaires 
sent to two groups in Tucson during the second semester 
of the academic year 1949-1950. One of these groups was 
made up of those.members of the faculty, in" the Senior- 
High School and in .the various'-junior high schools who 
were serving as critic teachers.* The second group consisted 
of those student teachers who. were doing their,apprentice 
teaching in the same schools. ... . ' ..

REPORT OP FINDINGS IN, REGARD TO CRITIC 
TEACHER QUESTIONNAIRE

Those teachers in the Senior High School and in the 
various junior high schools:o f •Tucson who were directing 
student teachers during the semester covered by this study 
were sent a copy of a questionnaire regarding procedures 
being followed and asked to suggest improvements or other
wise comment on the present methods employed in apprentice 
teacher training. The questionnaires were to be unsigned, 
and from the ninety-two critic teachers, seventy-three 
replies were received. - V :■ / r

The points covered, see Figure 3, page sixty, will be 
dealt with in the order of their appearance on the question- 
naire with the exception of questions one and three which



QUESTIONNAIRE FOR CRITIC TEACHERS

" The laboratory experience is rather widely recognized 
as being perhaps the most valuable single part of the 
professional preparation for teaching. In many Institutions 
of higher learning, a continuing effort is made to secure 
more correlation between the laboratory course and the 
courses in theory.

A study is being made to determine what changes have 
been made: in apprentice or student teaching courses during 
recent years. Your cooperation in this study is respectfully 
requested. Will you complete the following question- •
naire and return it in the enclosed, stamped, self-addressed 
envelope. V!; ' . ' .• :
1. Approximately what per cent of the total hours in your
class time is devoted to observation of your own or some other 
teacher’s work by apprentice or practice teacher? ■ ;
2. What written lesson plans do you require of your apprentice 
or practice teacher (1) semester (2) unit (3) daily?
3. For how many weeks, if at all, is the apprentice or 
practice teacher in complete charge of the room? (Critic 
teacher is not present) •
4. Does the apprentice or practice teacher assign the semester grades or marks?
5. Do you feel that the purposes of practice teaching would 
be better served by raising the requirements for entry into 
practice teaching as to grade average in professional courses?
______ ____ in subject matter courses?
6. Do you feel that student teachers would derive more "
benefit from the spending of a full day in the classroom, 
even if for a shorter period of time (i.e. for two weeks) 
than they do from spending a shorter time per day over a 
longer period? _____^
7. Have you any comments about other changes which, in
your opinion, would increase the value of the laboratory 
experience to student teachers? ,■

Figure 3 /-
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will be considered as one topic since the. question relating 
to the amount of student observation and the question re
lating to the amount of time the practice .teacher does 
independent teaching may be regarded as supplementing each 
other.

Critic teachers indicated that no set rules regarding 
the amount of time spent in observation by the apprentice 
teacher prior to actual teaching were followed. The procedures 
used with the greatest frequency were allowing the. student 
teacher to observe for one-third of the semester, or approx
imately six weeks, before beginning actual teaching; and 
allowing the student teacher one-half of the semester, or : 
about nine weeks, for observation before having him begin
actual teaching. The per cent of time spent in observation,.-
see Table VII, page 62, ranges from a high of seventy-five 
per cent to a low of five per cent. The mean is 30.79$, 
the median is 30.25$, and the standard deviation is 14.15.
It will be noted, however, that over one-half of the critic 
teachers required that students spend from twenty to thirty- 
three per cent of the semester in observation before per
mitting actual teaching by the student teacher.

;; r

Critic teachers indicated a longer period for obser
vation than did the student teachers as will be shown later 
in analyzing the questionnaires returned by the students; 
Teachers may have included as observation the occasions
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during the student's teaching when the critic was visiting 
the room. Also, several respondents apparently answered 
questions on a basis of their total experience as critic 
teachers, and their responses represent an average practice, 
whereas the students, perforce, based their replies on 
one semester's experience.
; v  . ] . V- ;

, ; c v TABLE VII .

' PER CENT OP STUDENT TEACHERS' TIME DEVOTED TO 
. OBSERVATION BEFORE THE BEGINNING OF

A c t u a l t e a c h i n g  a s r e p o r t e d
BY CRITIC TEACHERS

Per cent of Students'
Time Spent in Observation

No. of Critics 
Reporting this per cent

75 1
66 2/3 1
50 9
40 3
35. .. 2
33 1/3 14

. 30 6
25 8
20 9
17 1
16 2/3 1 *
16 : 1
15 3
10 3
8 2

: : 5 : 2

Frequently the critic was present even while the 
student teacher was in charge. "I feel," said one of the
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former, "that the critic teacher has a responsibility to 
both .class and apprentice teacher. She leaves as much as 
she can for both to benefit."

Student ability was a factor in determining the amount 
of independence. One critic set the usual period for student 
teachers to be in charge at six weeks, but the student 
assigned to her during the semester covered by this study 
seemed sufficiently capable to justify his assuming control 
much sooner, and this student had charge of the class for 
twelve weeks. One critic followed a policy of allowing 
the student teacher to assist and then make his own decision 
about taking over the class when he felt ready to do so.

Regular observation by the critic teacher once a week 
or oftener was a frequent practice as was the statement 
that the teacher was "in and out of the room" while the 
student teacher was in charge.

Table VIII, page 65, indicates widely varying practices 
as to.the time the apprentice teacher was in complete charge 
of the room. It is apparent that in answering the question 
on which this table is based, not all of the critic teachers 
gave it the same interpretation. The writer believes that 
if the critic teacher is present in the room, although 
only as an observer, his presence will certainly have 
such an effect on the pupils as to mean that the student 
teacher is not actually in complete charge. Some of the 
respondents, however, apparently considered that the student



teacher was in complete charge, so long as he was conducting 
the recitation, even though the critic was present. This, 
it is "believed, accounts for the differences in the results 
tabulated in Tables VII and VIII. The two tables should be 
more nearly-'iri 'agreement. •: 1

.Some critic" teachers permitted twelve weeks, or. more ...
of independent teaching in the belief that there should be
• -■ .• V 1 ' ' .................. .. "
a maximum amount of freedom since the "practice teachers
are often handicapped by too much direction."

A contrary opinion was held, apparently, by the 
two critic teachers who said the student teacher was never 
in complete, charge of the class and the critic who was 
present in the classroom except for "a day here and there."
'v One critic - teacher..followed a routine of teaching every

■ ■ - 1 - * * , ' ' r ■ ***:"■' 1 , _ , » • r . . * , - ^  “ ’ * V " * ■— - - ■  » -W
" v r - " V  ;:•■---  -  : /  :other day for the student teacher, and another variation
was in allotting irregular intervals throughout the semester 
to teaching by the student teacher.

The unit lesson plan and the daily .lesson plan were 
in almost equal favor, twenty-five and twenty-four 
•respectively choosing them with an additional seven critic 
teachers who asked for a .combination of unit and daily plans 
It was suggested in connection with this question that a 
.more, practical, and intensive methods course which would

work should precede practice teaching.
' - ....... ' '  V-.u ;;; 'r -  r y  :.
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TIME APPRENTICE TEACHER WAS H  COMPLETE CHARGE OF CLASS*

Time apprentic e was in 
complete charge of class 

— — - . . - - 
Six weeks
Twelve weeks
Four weeks
Ten weeks
Nine weeks
Three weeks (in days, 
not consecutively) ;
None : ■. >. - . v :  ", . -

Number of critic teachers 
reporting

cvr-'v 25
12
7
4
,3
2

2
*ln addition to the responses indicated, other responses by one each of the critic teachers were: "As much as
possible -for the benefit of both student teacher and the 
class"; "days here and there only"; eight .weeks; fifteen 
weeks; thirteen weeks; eleven weeks; nine to ten weeks; seven weeks; three weeks; two to four weeks.

. ; , As one critic explained, "I;think if every person
who takes practice teaching,could be made to untierstand' 
before they begin that they will berequired to make out V 
lesson.plans much,time and energy could, be saved. I have 
had more difficulty (up to this .year) with this item than 
with any other.", • ; ; ' ' : / . ■ uc

. The length of the unit and the ability of the
student teachers were factors considered by critic teachers



in determining the type of lesson plan to be used. Several 
reported that lesson plans were required of the apprentice 
teacher at the beginning, but with more experience the 
type of plan to be used was left.to the judgment of the 
student. Still others were required merely to submit 
outlines of the day's work rather than complete lesson plans.

A critic teacher in the music department added the 
comment that he felt it unwise to expect apprentice teachers 
in this field to make and abide by the same type of plan
which might be used in an arithmetic class.• v  - I " :: . ■ ■ V . ■ : ..  . , ■ . . .  . : - • ;  .

A fairly equal division of responsibility in regard 
to assigning,semester grades was made. Twenty-one of the 
critic teachers did the assigning of grades. In thirty-one 
instances, the grade was the.decision of both student 
teacher and critic, and seventeen of the replies stated 
that the student, teacher alone assigned the marks.

. The.critic teacher, in the case of these seventeen, 
did make adjustments frequently, and discussed the grades 
with the student teacher, or,in other ways subjected the 
marks to revision. One critic teacher was concerned with 
revising.marks only when an injustice occurred. In another 
instance the marks of both-critic and student teacher, 
were averaged for the first six weeks when the student was 
observing only, but afterwards, the student teacher assigned 
the grades unassisted.
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When both critic and student teacher worked together to 
determine grades, the role of the student seemed to be 
one of an assistant. The critic made approvals of final, 
grades or they might be the result of a conference with 
the critic making the final decision. '
- Some critic teachers, when answering question number 
five in regard to raising the requirements for entry into 
practice teaching as to grade average in professional courses 
or subject matter courses, stated that they did not know 
the present requirements of the University for student 
teachers, and three critics volunteered the information 
that their practice teachers were superior in ability and 
scholastic standing to the average student teacher, and 
since they had always been so fortunate, they did not feel 
in a position to judge.

Of the critic teachers answering question number five, 
there was an almost equal division of opinion for those 
who stated their views in regard to"grade averages for 
subject matter courses. Twenty-seven said requirements 
should be raised, twenty-eight said no. As to the pro
fessional courses, a preponderance of opinion, thirty-seven 
to seventeen, ,was that no increase of requirements, as far 
as concerns grade average, was desirable. " '

Of those suggesting higher standards, an average of 
three or three plus, in either or both professional and
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subject matter courses was the highest grade suggested..
One critic teacher, wished an adequate" .background in the 
subject matter being taught, but did .not specify any definite 
mark as being necessary. : . r

■; The opinion of several was that high grades are not 
the only indication that an individual will, be a good 
teacher. ...Personality, ability to put an idea over to a 
class, ayerage intelligence, and good judgment were thought 
to be major considerations.

Along this line, a suggestion was made that require- 
ments should be raised, but not particularly as concerns 
scholarship. Personal adjustment and aptitude in the 
teaching field, and most suitable age-level group, should 
be determined by means of tests as a means of learning the 
apprentice teacher’s capabilities before practice teaching 
was begun. Such a policy, it was felt, would eliminate 
those who did.not possess the necessary qualities and 
abilities for teaching. Such an elimination, long before 
the student began his senior year, would be an aid to both 
the student.teacher and the University.

. Question six,of the.questionnaire for critic teachers,
(see Figure 3) was answered by sixty-nine respondents.
More than half of these, or thirty-nine, said no to the . 
question, indicating that they believed the present system 
of having student teachers teach one hour per day for a
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semester to be superior to the plan under which student 
teachers teach a full day for a shorter period of time. 
Eighteen critic teachers, or slightly more than twenty-six 
per cent of the respondents, favored the plan requiring 
full time teaching by the student teachers.

Those who did not favor the full day in the classroom 
thought that such a system did hot seem workable in view
- •" - ': L ':'y -of the changing of classes by periods. It seemed too 
difficult to arrange, particularly in the secondary schools. 
The longer length of time seemed advisable since the student 
teacher would have the opportunity to both begin and com- 
plete a unit of work. From this point of view, the semester 
plan seemed advantageous in that it provided more than 
a mere smattering of information, for during the longer 
length of time, a student teacher could see a situation
as a whole and have much more of an opportunity to know 
the children with whom he dealt.

One critic stated that although he considered the 
present" system’had1 many advantages, still further improve- 
ment could be made in familiarizing the student with 
classes other than the one v/itti which tie had direct contact, 
since one class would not enable a student teacher to deal
with the problems which tie would be likely to encounter in 
an actual situation. The two-week period suggested by 
the questionnaire seemed too short a time for studying a
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Another critic believed that the student teacher would 

derive more benefit by observing a full-day's schedule for 
the two weeks, but believed teaching for an entire semester 
would be an improvement. Still another critic;did not 
state which system he considered the better, but did think 
that more than"one subject should be taught by the apprentice

Those who felt the full day would be advisable did so 
because they thought "that even though it was for a shorter 
period of time,* the student would receive an idea of a more 
typical, rather than an ideal, situation. The various 
problems involved in obtaining materials, dealing with 
different ability groups, and handling the discipline 
problems arising from the changing of classes, would then 
be realized. ' "

One critic cited her particular department as a case 
in point. She felt that the practice teacher had no idea 
of the responsibilities of a teacher in the heme economics 
field. This seemed especially true in connection with the 
food laboratory, since the student teacher came only for 
the period to which she was assigned and then left without 
ever realizing the problems arising in connection with 
such preparatory work as the buying of supplies.

Of the eighteen critic teachers who favored the longer



day for the student, two thought that the administration of 
such a plan would present an insurmountable problem. _ Several 
of those who.favored the full day idea thought the two-week 
period much too short. They suggested such alternatives 
as half-days or double periods' over a full semester, a week 
of observation with an.additional two weeks or even a half 
of a semester of actual teaching a;/full day. •-Not only would 
the longer day give the student more experience in a life-like 
situation, but it would be helpful in allowing the critic 
teacher to appraise more adequately the ability of the 
student teacher. ■ ... . : ;

.This : critic stated, "As it is, I feel many times 
inadequate to judge an apprentice teacher just seeing him 
conduct a class one hour per day, because different classes 
give different situations and handling the situation - . 
necessitates different measures. This is especially true 
in the junior, high school where one has the three grades—  

seventh, eighth and ninth." : : . ■ ; ;
One critic made the observation that he definitely 

thought the full day advisable, that it would bring about a 
greater improvement■than any other measure, for the student 
teacher undoubtedly needed to know a teaching day, not a 
class. :: . .

Most frequently suggested as a measure to increase the 
value of practice teaching to the student teacher, was 
the procedure of observing several critic teachers. Some
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suggested a prerequisite course in observation where the 
student could note the methods of many experienced teachers 
■dealing with a particular field of work; this presumably 
would result in better preparation of the student for doing 
practice teaching. Another plan was to have the student 
teacher observe several teachers during one semester and 
then do actual teaching the next semester under at least 
two different critic teachers and especially in two 
different departments. ' ' .. -r Vv- v i . .
I One critic teacher stated, "The student teachers need 
an opportunity to observe the high school in action prior 
to beginning their actual practice teaching. In particular, 
they should observe all the different classes in their 
special field in order to better" understand the problems 
of each phase of the teaching field they plan to enter.
This might be made part of their methods training." ^

It was the general belief of the eleven critic teachers 
who made this comment that observing various classes and 
different teachers, whether at the same time the student 
teacher was doing his -teaching or at another’ time, would 
be helpful, since there are many techniques in teaching, 
and the student could see how these are used in a variety 1 
of situations. It was pointed out that even veteran teachers 
desire opportunities to gain new ideas and observation 
would be particularly helpful to the student teacher. •



73

Various changes in the methods1courses occasioned the 
n&zt -highest number of suggestions• More/thorough prepara
tion before being assigned by the University should include 
the making of lesson plans and assignments. Classroom 
management and daily planning were stressed as necessary 
elements of the teacher1s duties. The use of objective 
grading was listed, and two critic teachers suggested that 
public speaking should be a required course. - v

As previously stated in discussing the replies to 
question six, it was 1 also believed that a longer period 
of time spent in laboratory work would give the student 
teacher a more nearly accurate appraisal"of a general teach
ing situation. The student teacher would be able to 
judge the problems involved if more than one class were ■ 
taught, and there are many incidental activities, such as 
contacting parents or counsellors, textbook evaluation 
and similar duties, which are not truly represented when 
so limited a time as one period per day.is spent in - 
apprentice teaching* : ' , * ' - : . ^

Another problem encountered was the assignment of 
student teachers after the public school classwork was 
well under way. -"It would be a help to the student teacher 
and the critic teacher as well, it seems to me," was the 
judgment of one critic, "if the students who are to take 
the work in apprentice teaching completed their enrollment 
and got their instructions early enough to come to their
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assigned school at the beginning of the semester they are 
to do their work instead of three or four weeks after the 
semester has begun. Regular week-end conferences of student 
and critic teachers should be scheduled.”

In addition to. the ■ five critics who asked that the 
practice teacher start his work at the beginning of the 
public school semester, other arrangements, of the student 
teacher’s schedule were deemed advisable. An advantageous . 
system.was the assigning of. practice teachers to critic 
teachers with the opportunity for some free time either 
before or after class each day for conference and counsel- 
ing by critic, teacher. - It would also be valuable to have 
some chance to compare notes with fellow student teachers 
in small groups, to which veteran teachers might be invited 
for interviews. .

One critic teacher thought that the student teachers 
should have more time to spend on teaching instead of having 
to keep up with too many other courses. When such a large 
number of.courses was taken, insufficient time was available 
to do the things required of a teacher. ,

Five .critic teachers found the work of . the second ; 
semester too much curtailed because of such.interruptions 
as Easter vacation and early examinations. In the case 
of the student taking part in sports, it was suggested 
that the practice teaching be scheduled when the student
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would hot have to miss numerous classes for football or 
baseball. : --...v-...
: • Greater coordination between the: University and the . 

critic teacher is needed thought six critic teachers.
"Each of us does the best; he. or she, can, using as a criteria 
tils own experience. We need much closer cooperation,". 
was the judgment of one. ' - v : - n -

Still another critic- expressed:her feeling of inadequacy 
in passing on apprentice teachers. This teacher thought - 
a University training .school would be a more satisfactory . 
means of supervision. Still another.recommended a training 
school, but for a different reason. This arrangement would 
serve as an experimental school which would allow the theories 
taught to be tested in: the c l a s s r o o m . ; :

One interesting method of cooperation proposed was 
a methods course-to be taujght by the teachers,-in actual 
service in the Tucson schools. hit was thought that such 
a course would give the teacher in'training a view of what 
is actually being done in the school of today. , * .

For his specialized field, one critic stated, "Student 
teachers in Physical Education in our set up receive relative
ly little from their student teaching. They merely apply 
the same practices they have seen in force in physical 
education courses as they have come through the school 
systems. If a boy is lucky enough to have come through
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philosophy of: education and physical education guiding 
the physical, education;.work, the, chances are that he will 
make an attempt to apply that philosophy in his own work.
On the other hand, the;usual situation "is that our majors 
in physical education have a fair background in the so- 
called "major" sports and have done no constructive think
ing concerning physical education as it applies to the total 
school situation, and their work is colored by their back- 
grounds and interests. We need strong major student clubs 
and groups on our campus which can study the problems of 
the entire field and work with the teachers in the field 
in solving some of them."

Other miscellaneous proposals concerned the exercising 
of care in assigning the practice teacher in view of the 
field he plans to work with in his actual teaching career.
One critic gave an example of the practice teacher who was 
assigned to seventh grade arithmetic. The practice teacher 
had done a good job, but had already obtained a position 
in senior high school to teach algebra, geometry and trig
onometry, and his student teaching afforded little experience 
in the work he would actually do.

Screening of candidates for teacher training was 
suggested, chiefly for the purpose of eliminating those who



were not apt to accept responsibility well and who looked 
upon apprentice teaching as just another course to which 
no. serious thought need be given. . ;

V - 7 • REPORT OP' FINDINGS' HI REGARD TO APPRENTICE " ’ "
' TEACHER QUESTIONNAIRE

A questionnaire was-also distributed to all who 
participated in;apprentice teaching in the junior high - 
schools and senior high school of Tucson during the second 
semester of the 1949-1950 school year for the purpose of 
surveying reactions to current procedures and obtaining the 
comments and suggestions for improvement.in. the light of 
individual experiences by those who had been afforded such
practice. This' questionnaire is reproduced as • Figure 4,

f 'v -V- • ■ ' o;-- — v: .'v;-- " r' . -! ;;ic-.-. ■....... /.
page seventy-eight.- -Signatures were not requested in the 
hope that the respondents -would exercise greater freedom ' 
in the expression of opinions.

This questionnaire forXstudent teachers was distributed 
to ninety-two students, the number doing student teaching 
in the Senior High;School and in the various junior high - 
schools of Tucson during the second semester of the academic 
year 1949-1950. Fifty-eight of these returned the 
questionnaire. Six questions were submitted, and the replies 
ranged from a wide variation in some phases of the program, 
as in the number of hours spent in observation before 
beginning student teaching, to a somewhat universal decision
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' QUESTIONNAIRE FOR 'STUIEET TEACHERS ’

The laboratory experience has long been recognized as 
a valuable and vital part of the professional preparation for 
teaching. The apprenticeship idea is known to have been 
applied to the preparation of teachers as early as the ‘ 
latter part of the sixteenth century.

Although practice teaching is definitely not a new idea, 
professional laboratory courses are now being widely studied 
and, in some institutions, drastically revised. As part of 
a further study of changes in practice teaching procedures, 
your cooperation is requested. Will you please complete the following questionnaire and return it in the enclosed, 
stamped, self-addressed envelope.
I* In your experience as a student teacher, do you feel 
that you have been allowed sufficient freedom in planning 
your own program of classroom activities? too much freedom?

2. How. much time did you spend in observation before beginning ̂ actual teaching (in hours per day and in weeks

3. With what phase of the "classroom work do you feel that
you would,have profitted by having more supervision ? 
less supervision?________
4. Do you feel that your professional laboratory experience has been more or less valuable to you than your courses inii » ... - * - * -»-

5. Have you taken part in ahy extra-curricular activities?
- Do you feel that such work should be included in theBroiessional laboratory course?

6. Havel you any comments on your experience in the pro
fessional laboratory course which you think would be valuable 
or helpful to others who are preparing to teach? . i :

Figure 4

:.d:
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that an adequate freedom £n control of the classroom 
had been given. - - :

; The first question-concerned an evaluation of the 
amount of.freedom allowed in planning classroom activities. 
The consensus of opinion was that sufficient freedom in 
planning the teaching program for the class had been granted, 
but there were four students who felt that they had been 
given too much freedom-while three students felt.that they 
had been unduly .restricted in such planning. . v ..

It is interesting to note that the four individuals 
who stated too much freedom had been given were among those 
who had spent less, time in observation before taking over 
the class. One student observed one hour a day for a^week, 
another had spent one hour a day for two weeks, and the 
two remaining individuals had a total of fifteen hours - of 
observation before beginning their teaching. ;
> Of the three who wished for more liberty in directing 
the class, more than -the average amount of time had been 
occupied in observation, with one student spending thirty 
hours and another student forty hours before actual practice 
began. .The remaining .practice teacher had observed for 
fifteen hours before assuming control of the;class.

The experiences reported hy the student: teachers may 
reflect the attitude of the critic teacher as to his -
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willingness or lack of willingness to turn his class oyer 
to the student. The feeling of having had.too much freedom 
may have been caused by critic teachers who looked upon 
the student teacher’s presence.as an opportunity to free 
himself completely of the responsibility for one class.
The feeling of not having enough freedom may reflect the 
attitude of some critic teachers who evince the greatest
reluctance to surrender a class to an apprentice. It is 
also possible that these latter, critic teachers were among 
those who felt that more time spent in observation by the 
student teacher resulted in more assurance on the student’s 
part when he did begin actual teaching,:or it could be - 
that the critic teacher himself was lacking in experience 
in the supervision of student teaching and for that reason 
was hesitant to put the student in full control. ,

Those who felt that the amount of freedom had not 
been adequate and those who felt that the amount of freedom 
had been excessive were a small minority, however.
Fifty-one of the fifty-eight students from whom replies 
were received were of the opinion that this part of.the 
program was satisfactory. . ; ; :

Much more variation was to be found in regard to . ■ •; 
practices employed in initiating the student teacher into 
professional techniques before allowing him to take over 
the class. No standardized procedure was followed as to



81

number of hours of prior "observation required, and this
decision was dependent upon the nature of the course being
taught and the critic teacher’s "estimate of the readiness
of the apprentice teacher. Three to six weeks of prior
observation was the usual practice, however. The critic
teachers had indicated six to nine weeks as the time most

1
frequently spent in observation. That the replies of the 
two groups do not more nearly correspond is probably due ■ 
to the fact that neither all critic teachers nor-all student 
teachers returned questionnaires. - . n  : ;

One student began teaching at once, observing on 
alternate days. This, however, was in the more specialized 
field of vocal music. At the other extreme was the in
dividual who spent one hour a day for eight weeks in -
observation, but commented, n. . .the time of observation 
could be reduced to three weeks. Only by actual teaching 
can your weak points be realized."

As a solution to the frequently encountered difficulty 
of insufficient hours for laboratory teaching, one apprentice 
teacher, by means of a fortunate schedule arrangement and 
a real personal interest in the course was able to begin 
classroom teaching after only one week of observation since 
he came on his own time to observe the critic teacher’s 1

1. Cf. Table Vll, p. 62, ante.



82

technique for1 the preceding class. This arrangement was 
;continued during the remainder of the semester.

Discipline was an important problem, judging from the 
number of requests for more supervision with this phase 
of teaching. Ten students wished more guidance in handling 
the class. One-individual considered discipline of paramount 
importance since he felt the apprentice teacher was at a 
disadvantage when- compared with the critic in teacher-pupil 
relationships. One solution offered was the beginning of 
the practice period from the day of registration with the 
apprentice teacher in full charge of the room, wat least 
in the eyes of the class." " 7

Various aspects of lesson presentation involving actual 
demonstration, introduction of a hew unit, organization of 
material, lectures, discussion, and an emphasis on lesson 
planning were considered deserving of more supervision. 
Elements in addition to actual- teaching were also specified 
such as supervised study, developing of tests, grading, 
and classroom management. _ 1 - v- --
• ; Less supervision of subject matter was considered 

advisable, but the individuals suggesting this did not 
elaborate as to just, what was covered by the term, and 
whether this meant less direction as to choice of subject 
matter or less direction of subject matter presentation, ’ 
was not stated. - ’*
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, Two student teachers of physical education felt that 
not much supervision was necessary in their cases because 
of the nature of their work, but one considered the addition 
of a unit in teaching health advisable since this is a part 
of the physical education program. i:,;.;.::-/'

The following items were considered by one student each 
to require less supervision: lesson.planning, testing, and
pupil relationships. This wasiin contrast with those in 
the preceding group listed who felt more;supervision 
necessary with these items.

Forty-seven students felt that the laboratory experience 
had. been more, profitable; than theory courses; two considered 
theory courses more helpful. The remaining students ex
pressed the opinion that both were needed. - One summation 

that the .two balanced since the theories that had been 
learned were now being put intojpractice and that "laboratory 
experience can only be valuable: when backed up by good 
courses in theory." . :

While.there were more students who had not participated 
in extra-curricular activities, thirty-eight.as contrasted 
with the seventeen students who did take part, the majority 
thought that such activities should be included in laboratory 
teaching; Those opposed objected chiefly because of the 
time element. _ . .  .There isn1t time if you are also taking 
twelve other units of work besides teaching.M ; One practice
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be included did so with the reservations that more time 
should be provided and that the activities should not be 
limited to teaching but a sampling of the various activities 
likely to be experienced later should be included.

As was to be expected, the last point on the question
naire covered a wide range of topics. This question asked 
for comments which would be valuable or helpful to others 
preparing to teach. Most frequently encountered were the 
suggestions in regard to observation. It was felt that 
the student teacher should observe more than one critic 
teacher in order to obtain a greater variety of techniques 
in subject matter approach and classroom procedures. The 
answered questionnaires indicated.a belief that observation 
should be more than, a passive affair and should include 
visiting classes outside the major field in addition to 
those in related subjects, in order that the student might 
receive a more accurate picture of conditions apt to be 
encountered.

As one individual remarked, "I feel it would be advisable 
to provide for some way in which a student teacher could
have some contact with other teachers in the*department—

' ' ' -  ' ' -' "  " -  I- -  - ' ' - " ' ' . / .  r  t: ' .. .

or in related fields— in order to exchange ideas', methods 
of teaching, and to pass on to them general information' - 'v. .• . ' ■ ■. . , -: • ■ - : -- - ;..
which they have acquired. I feel that a sampling of teaching

84
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methods, such as I was fortunate to have by visiting other 
teachers* classes, was particularly valuable as it gives one 
a better idea how to vary teaching methods, and the difference 
of methods used in situations such as remedial classes.**

Supervision by several critic teachers as well as 
by the assigned critic, and more frequent visits from the 
University Director, not only for assistance and correction 
of the student teacher’s work but for purposes of evaluating 
his accomplishments were considered desirable.

It was suggested that there should be additional 
opportunity for the student to talk over problems with the 
critic teacher. Frequently, the latter had a full schedule 
of work, and there was insufficient time after the practice 
teaching for discussion or criticism of the methods used.

Disciplinary aids came in for further comment, and 
such procedures as being consistent in discipline, care 
in initiating the first day’s work from this standpoint, 
immediate correction of disciplinary problems, and ,ltaking 
a firm stand,” were enumerated.

One-tenth of the students answering the questionnaire, 
either in itemizing factors requiring more supervision 
or suggestions which they felt would be of value to those 
preparing to teach, listed lesson-planning. Relating lesson
plans to work which had been covered previously and in 
regard to individual differences were specifically mentioned.
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Two student teachers of science indicated the importance 
of emphasizing visual aids in the planning of lessons.

. Other duties of teachers such as the keeping of at
tendance records,' report cards-and teachers * meetings 
received attention as did -the wish to know more about the 
teaching situation as a.whole. A brochure of school 
regulations was suggested in order that the student teacher 
might know what practices were to be followed.

The need for more time to devote to student teaching 
was expressed repeatedly. . Two different approaches to the 
problem v/ere offered. One was to increase the number of 
hours of practice teaching, and the other was to adjust 
the.student teacher assignment periods so that they more 
nearly coincided with that of the public schools.

Practice teaching for a full year, even to limiting 
the number of applicants; longer periods; two hours of
work per day with one hour devoted to actual teaching and

: v  : . : T . ;  ' ' - . . ' '
the other to observation, were offered as solutions to the 
time element.

The difficulty presented by the term-variations of 
the University of Arizona and the public schools of Tucson 
with the resultant shorter period of time for the practice 
teacher to take part in an actual classroom situation was 
noted. During the second semester of the 1950 school year, 
there was so great a difference in the academic years of



87

the two Institutions that, allowing for this difference 
in the time required for enrollment, orientation, and assign
ment to schools, the student teacher actually began his 
observation nearly four weeks later than the beginning of 
the second semester in the public schools.

The importance of the critic teacher’s personality 
in developing a desirable outlook on teaching and in 
creating a desirable combination of self-criticism and 
self-confidence was not overlooked.

"Student teaching," stated one apprentice, "is 
undoubtedly the keystone of professional training in educa
tion. The most important result is confidence in one’s 
ability to teach which affords the development of poise.
The critic-teacher's personality is probably the key factor 
in this respect. A slow beginning is very important, but 
self-assertion results essentially from the critic-teacher's 
general encouragement of her 'ward.' Too much supervision 
and detailed criticism probably would achieve minor im
provements in the future teacher's work, but the price in 
confidence would be too high, generally."

In summary, it may be noted that there is a considerable 
divergence as to classroom procedure in the methods followed 
by the teachers of the Tucson system who serve as critic 
teachers. The feeling that problems connected with admission 
to practice teaching are more concerned with personality



traits than with academic achievement seems to be prevalent 
The need for more time for laboratory experience, to be 
provided in some way, is also felt.

Student teachers also recognize the need for more 
time in laboratory work, while indicating awareness of 
the problems as to scheduling and similar difficulties 
which such a procedure would entail. The desirability of 
observing the work of several teachers, rather than one, 
was also noted.



\ CHAPTER IV ' • - '

The comments and suggestions offered by critic teachers 
as to ways of improving the course in apprentice teaching 
made in connection with question seven, see Figure 5, and 
reported in the third chapter of this study, reveal a lack 
of knowledge of the history of the course. This, possibly, 
influenced the remarks made by the critic teachers. For 
example, several of the procedures suggested are now, or 
have been at some time, practiced in connection with the 
course. It appears to be desirable, therefore, to review 
the history of apprentice teaching as'a course at the 
University of Arizona..

Inasmuch as a complete history of apprentice teaching 
would in itself involve a study of at least thesis caliber, 
it is not the intention of the present writer to make so 
thorough a report. In order to. give perspective to the 
present study, however, a brief review of the history of the 
course has been undertaken, and the purpose of this chapter 
is to summarize the findings of this review.

When the. University.of Arizona was established, by 
act of the Territorial Legislature in 1885, it was contem
plated that it would comprise five departments. These 
departments were to be: Science, Literature, arid the Arts;
Theory and Practice, and Elementary Instruction; Agriculture;
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1
Normal School; an'd;Mineralogy and School of Mines.
r However, " the funds provided to carry out this pro
posed plan of organization were, in the beginning, in
adequate to make satisfactory provision for.so extensive a-
program. The Board of Regents, therefore, thought it would
be wiser to set up fewer departments whose courses of study 
and facilities for work could be made equal to those in 
older institutions in. other states than to have all the 
prescribed departments but with adequate equipment for none 
of them. ■' •: " "<• . '

This policy was adopted and followed, and the original 
plan of organization was announced in the First Annual:.

i
Catalogue of the University of Arizona in 1892:

Agriculture and Mining being the two prom- . 
inent industries of the Territory, it was de- 

; cided to- establish the Third (Agriculture and 
Fifth (Mineralogy and School of Mines) Departments 
as the beginnings of the University. The 
Fourth Department is provided for by legislative 

. ..enactment in the popular and well-man aged Terri
torial Normal School at Tempe.

• • ' ■ V  - ■ '■ ■ . ,  - ' ■ ■■..........The First (Science, Literature, and the
Arts) and Second (Theory and Practice, and 
Elementary Instruction) Departments will be 
established when the income of the University 
will permit.’ ^ j|>arenthese not in the original)

1. University of Arizona iFlrst Annual Catalogue, 
1892, p. 6

2. ibid., p. 9



Pursuant to the policy announced above, the Department

of Education, did not exist as- an independent unit until the
academic year 1914-1915, and such education courses as 
were offered before that time were listed in the Philosophyc . -
Department. However, the Seventh Annual Register listed 
Psychology and History,,of Education as elective courses 
in the senior year for those .;students who were taking the
Literary: and Scientific course. The psychology was an
introductory course, with James* Briefer Course being used
as the text. The History of.Education seems to have been 
quite similar to the present-courses in that,subject,..... ' - ' - - '- - " \ ... j"' - nr
combined with:material, nov/ found in Philosophy of Education 
and the Methods- courses. -' -.. ■ : - ■ - ; ' ' - : . - - : ;̂ v>,: -
': ., . The first mention, of .practice,.,teaching in connection, 
with the Education courses occurs in. the. Register for the 
year 1901-1902. This issue of the Register carries announce
ments of courses to be offered.during: the academic year 
1902-1903. .There being no Department of Education at that 
time, the education, courses were listed in the Philosophy 
Department and consisted of Psychology and Pedagogy. The 
second one of these courses combined much of the material
which has since come to constitute the subject matter for 
more specialized courses. - The announcement of- the course

1.• University- of Arizona Seventb annual Register, 
1897-98, p. 26
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follows:11 • •• : ‘ ' ' v" ' ; ' ' " ' ' ‘ '
! Pedagogy i. An account of educational 
evolution, both as a culture fact in the history.

:1' : of civilisation and as a foundation for professional
work; lectures, giving a brief but comprehensive .

• outline of the school systems of ancient, mediaeval 
and modern countries with a special: study of 

- leading educators, such as Socrates, Commenius," 
Pestalozzi, Pk-oebel, Mann and others; the present 

u trend of pedagogical thought and practice, methods 
of teaching, school management, art of questioning 
and school law. Arrangements have been made - 
with the Tucson city Schools to use the Holliday 
the correct name was Holladay School as a practice- 
school for this class. Open to students who 
have taken Psychology 1. Five hours second • ■ 
semester.1
Despite the specific reference to the use of the 

Holladay School as a practice school, the evidence indicates 
that no actual practice teaching was done, but rather that 
the school may have been used by the students for observation 
only. Ida Flood Dodge, principal of Holladay School at the 
time in question, has written the following in this 
connection.

I do have a faint recollection of an 
occasional dropping in of those who were in
terested in teaching methods. That, however, 
went on for years. It may not have been 
specially so in Holladay and in 1902-1903.

I am sure that ho one during that year 
taught classes in Holladay School except the teachers, themselves.2

1. Register of the University of Arizona, 19Ol-1902 
(Tucson, Arizona: University of Arizona), p.’ 34

-2. Letter from Mrs. Ida Flood Dodge, dated May 10, 1950.
See appendix, page 128 , for.a full reproduction of this letter.
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In 1904-1905 the designation of the course ini History- - 
of Education, or Pedagogy:1, was changed to; Philosophy 4, 
and the amount of credit was reduced from five to four- 
units. .The course continued to be very comprehensive in 
the amount of material covered, and the Holladay School was 
used as a practice school, presumably to the same extent 
to which it had been used before,although no evidence as 
to the exact extent of the practice has been found. This 
course and the beginning psychology course continued to 
constitute the offerings in Education until the year 1910.
The University of Arizona Record for May, 1909, carrying ' .
the announcements of courses for the academic year 1909-1910, 
for the first time included Education as part of the title 
of the department in which these courses were offered.
The department was designated Philosophy and Education.
The description of the course was almost identical with 
that given in 1902. Philosophy 1 (Psychology) was still 
the only prerequisite. The school In which practice work 
was to be done was no longer specified, the reference being 
more broadly to Tucson City Schools. The organization of 
the course had been revised again, the class meeting on 
only two days a week. The credit allowed for the -course 
remained four hours.

1. The University of Arizona Record, Vol. 1, H o . 6-7,
May, 1909 (Tucson, Arizona: University of Arizona), p. 98.
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It waa:not until the publication of the annual catalogue
for 191*4-1915 that Education was listed as an independent
department. The'announcement of courses in the:department
was prefaced by the following comment: ~ ■:
V' : ' The work of this department, the observation

work in the public schools, and the courses in 
the teaching.of high.school_subjects which are 

. offered in this and any other department of the : , University, fully meet the requirements_for certification as laid down by the school laws of the State of,Arizona.^
The reference to observation in this quotation may 

indicate that practice teaching still consisted principally 
of that activity. However, the, same issue of the University 
of Arizona Record which contains, this statement also carries 
the announcement of a new course in the Education department. 
From this announcement it will be seen that it was no longer
being attempted to cover so much material in one course, 
and that some degree of specialization had begun:

Educational Method and'Practice. The in
tensive study of the teaching of some one subject 
of the curriculum, including readings, lectures, 
reports, and either the observation of or practice. 
in the teaching of the subject. Open only to 
those having permission of the professor in charge. 
Should be preceded by Education 1 (History of 
Education), and 2 (History Of Education)* 2 
(parentheses not in originalJ

' 1. University of Arizona Record, Vol. 8, ho. 1,
June, 1915 (Tucson, Arizona: University of Arizona), p. 79

2. Ibid., p'. 81
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■ 'A second course in Educational Method and Practice 
was offered,; similar to the first except that.a different 
subject of the curriculum was made the basis for the work , 
in the course, and the prerequisites were Education 5 and 4 
(Principles of Education)., : . It is .of interest to note that 
this provision for‘observation ,and practice in two subjects, 
which was probably to meet the-needs of teachers who would 
be called on to teach .two ;or more subjects, is one of 
the recommendations made by critic and.student teachers in 
response to the.-survey reported elsewhere in this study. v 

The course in Educational .Method and Practice was - 
continued in "the years 1916J and .1917 although "Practice" 
seems not to have been intended"to imply practice;teaching. 
That the course had undergone considerable revision since 
the Pedagogy 4 of 1908-1909 will be seen from the description:

This course will deal with the principles 
of method as based on psychology, with special references to secondary school training. Students 
will be given practice in the preparation of 
lesson plans in which the principles developed 
in the classroom are given practical application 

; to the teaching of secondary school subjects.
A considerable amount of school visitation under 
supervision is requirecTT Open to students wh# have 
haa jiaucatxoH— l4. (Educational Psychology).^ _ 
(italics and parenthetical material not in original7|

The annual catalogue published for 1917-1918 announced

I"! Loc. citl
2. Uhivefsity of Arizona Record, Vol. 9, No. 4, ~

May, 1916 lTucson, ArTzona: university of Arizona), p. 97
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still greater changes in the courses .v/ith,which practice 
teaching had been associated. Practice had been dropped 
from the title of Education 12, the course described above, 
and no mention was made in the new description of the

•:;:k - ' . \ - , . " : ' \ / x 1 ■ ■ - ' "course of observation or school visitation.
However, in the same year. Education 30 was added to 

the offerings of the Department of Education. This course 
was practice teaching, and so for the first time a definite 
and exclusive course was provided which had practice teaching 
as its major aim. Professor H. H. Poster was the instructor 
for this course. There were other changes in the department 
also, and attention was called to the methods 'courses In 
special subjects. These were listed under the various 
departments' of instruction. :  ̂ - v .

This first offering of Practice Teaching as a separate 
course must have presented serious problems to some students 
who would have liked to take it, since it was not given 
at the "Main campus of the University nor during the regular 
academic year. The announcement covering the course follows:

• Summer Session in Education. Arrangements 
have been made whereby properly qualified 

' students in Education may do practice teaching ' 
in the.junior high schools of Bisbee, Arizona,

1 -during the summer. The session will begin on ; ^
June 28th and will continue for six weeks,

....offering opportunity for the earning of not _ ._____..

1. University of Arizona Record, Vol. lO, 1917
(Tucson, Arizona: University of Arizona), p. 110. •
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to exceed six units of University credit.
Course 12 in Education and another course, 31, 
in Educational Standards and Measurements, 
will be "offered during this session. A 
supplementary, announcement of the summer 
session will appear later.1
Bisbee was chosen as the site for the summer session

because the Bisbee schools at that time had twelve-month
sessions, and the building in the Bisbee system-could be
used for both University and public school classes. This
arrangement presumably was carried out in the summers of
1918, 1919, 1920 and 1921 and constituted the only practice
teaching offered by the University during those years and
probably the first real practice teaching in the history
of the University1s-Department-of Education.

Thirty-one students are listed as enrolled for the
Summer. Session in Bisbee for the summer of 1918. All of
them appear to have, been seniors or teachers already in
service who had returned for further training, and interest-

' ....  2
ingly enough, all were women.

The class lists in the office of the Registrar,
University of Arizona, reveal that seventeen students did
practice teaching in the Bisbee schools during that summer.
The following summer, 1919, there were seventy-eight students

' l'; ' Loc. 611; •""" " ' ""
2. .University of Arizona Record, Vol. 12, No. 2,

April, 1919 (Tucson,"Arizona: University of Arizona), p. 219.
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listed as registered for the summer session, but of these
only twelve were'taking practice teaching.^

Education 30, Practice Teaching, was again offered
only during the Summer Session, and the following account
of the Summer "Session for the year 1919 is of interest:

Summer"Session in Education. For the past 
two summers, the University has conducted a 
summer session in Education. Because of the fine summer climate and the summer session of 
the public schools of Bisbee, Arizona, the. 
summer session in Education was held in Bisbee, 
making use of the local schools both for places 
of instruction and for practice teaching. The 
session was six;weeks in length and for.the , .
year 1919 extended from June 30 to August 9.

The following courses of instruction were offered:
Education 12s. Methods of High School Teaching 
Education 32s. Principles of Training 
Education 33s. Practician in Administration : 
Education 20s. Rural Education 
Education 34s. The Smith-Hughes Law; Its Aims,

Provisions, and application.
Home Economics 25sa. The Teaching of Textiles and

Clothing
Home Economics 25sb. The Teaching of Home Making ;

For Mexican Children
Home Economics 25sc. Home Economics Problems for -Grade Schools.
Education 35s. Elementary School Practice.

(Practice Teaching.)Mechanic Arts 31s. The Teaching of Trades.and 
' ; Industries.

.... Mechanic Arts 32s. The Teaching of Allied Subjects
Education 50s. Practice Teaching in Secondary

Education
■ Home Economics 50si Practice Teaching in Home Economics 

Mechanic Arts 30s. Practice Teaching in Trades and : Industries 1

1. University of Arizona Record, Vol. 13, Ho. 1, 
April, 1920 (Tucson,"Trizona: University of Arizona), 
pp. 251-252 and class lists in Registrar’sVOffice• .



99

Dp. Herbert • H. Foster, Professor of Education at the. 
University of Arizona, was Director of the Summer Session 
in .Education.. ;. -

^Thevthird summer session of the School of_Education 
was held at Bisbee July 5 to August 14, 1920. Dr. Herbert 
H. Fosterragain served as director of the Summer Session.
In addition to the courses in Education, regular college 
courses were:also offered in English Literature, History 
of - the Southwest, and Sociology.
' The enrollment in the Summer Session was fifty-two.
Of these, only six did practice teaching. Mrs. F. R. Foster 
was instructor of the course at that time.

' The following year, 1921, the nature of -the summer 
session at Bisbee underwent further change, education* courses 
no longer predominating among the offerings. Practice 
teaching was the only course listed.under Education, although 
General Psychology and Mental Tests and Measurements were 
listed as offerings of the Psychology Department. Seventy- 
two1 students were registered in the Bisbee section of the 
summer session for this year. Seven of these took the course 
in practice teaching, and Mr. I. D. Payne was the instructor 
for the course.
: * Although the Bisbee site continued to be used for a

%% University of Arizona Record, Vol. 13, ho. 1,
April,.19^5 (T*ucson,Trizona: University of Arizona), 
pp. 123-124.
: r :: L i: : u . '  c '"

214115



for a branch of the University’s summer sessions through 1924, 
the course in practice teaching was no longer of so much 
interest as formerly, probably because of the reorganization 
of the course during the regular sessions of the University.

In 1925 the summer session was held on the main campus 
of the University at Tucson. Since that time it has not 
.been customary to offer practice teaching during the summer 
session except in rare instances, as in the case of one 
student who was enrolled for the course in the summer of 
1931, and during those summers when the University’s summer 
sessions were held at Flagstaff. The class lists for 
practice teaching for these latter summer sessions include 
students from both the University and Arizona State Teachers 
College at Flagstaff and show enrollments usually of more 
than one hundred.

In connection with the termination of the Bisbee site
for the summer session. Dr. John F. Walker, Professor of
Education at the University of Arizona, recalls the

.........1
following incident.

Dr. Walker, who was then teaching at the Arizona State 
Teachers College at Flagstaff, Arizona, had accompanied 
a debating team to Tucson for a debate with the debating 
team at the University of Arizona. After the debate.
Dr. Walker and his team were entertained with a banquet

!• Personal Interview with Dr. John F. Walker,
Professor of Education, University of Arizona, July 19, 1950.
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at the Old Pueblo Club.
After the. banquet, Dr. Walker was asked to speak to 

the group, and part of his speech was to the effect that 
it seemed to him. a matter for regret that the University 
should go -to:Bisbee for its summer sessions when the state 
had such splendid facilities and such an ideal summer 
climate at the Flagstaff institution.

Dr. Rufus B. von KleinSmid, then President of the 
University, was favorably impressed by the idea, and the 
move was eventually effected. According to Dr. Y/alker*s 
recollections, there was-more opposition to this change of 
site than would normally have been expected. It is his 
belief;that hose who so ardently supported the Bisbee site 
did so because the student teachers were paidifor teaching 
there and.were thus able to.earn part of their expenses.

In the.1920-1921 annual catalogue[came the announce- 
ment that all students preparing to teach in high schools 
must have at least three units credit in apprentice teaching.
The course title was again changed to Observation and 
Practice Teaching, with this comment:

It will be observed that courses are so 
arranged that experience in teaching is gained by 
being placed over groups of students' as boss

.___and_foreman. In addition to this experience
every student must have one semester of practice teaching. Where students have had successful

1. University of Arizona Record, Annual Catalogue, 1920-21
(Tucson, Arizona: University of Arizona), p. 108.
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■MV: . *'• •
teaching experience this time may he reduced, 

r General and special plans will he required ‘ -
for all practice teachers.
During the year following the 1921 summer session at 

Bishee, practice teaching as given at the University of
! ! v l  : u V  : - : V  ■Arizona during the regular academic year was organized in

At A.a • - - - -

the form in which it was to continue for several years
under the direction of J. W. Clarson, Jr. The announcement
and description of the course at that time follows:

Education 30. Practice Teaching.
Professor Clarson. This course is a practical 
application under actual classroom donditions 
of the. principles of education previously 
studied. By cooperative arrangement with 
,the Tucson High School, students registered 
in this course are given an opportunity to 
teach under direct high school supervision.

' For prospective teachers of vocational sub
jects similar appropriate opportunities will 
be provided. Required of all students pre
paring to teach. Prerequisites, Education 12, 
(Principles of Teaching), 6 (Secondary 
Education), and a teacher’s course in the i;. ,̂  student’s major subject. First or second
semester. Three to five units. ^Parenthetical _. : material no t ; in original^,

. This same course was continued in the academic year 
1922-1923, the, only change, being in the course number, 
which was changed from 30 to 130 at that time. The number 
of students desiring to register for the course apparently 
was greater than the facilities could accomodate, and in

1. Ibid.y p; 114
v- 2 .  University of Arizona Record, Vol. 15, No. 4, -

April, 1922 (Tuc son, ~%riz on a : University of Arizona) p. 109.
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1924 the following limiting provision was placed on the 
requirement that all students preparing to" teach should
have practice teaching. "Within limits of. the opportunities
. ........ *  . - - -.....  -- - ..............
available this course is required of all Seniors in the

: ; • ' 1 • ,College of Education."
At the same time the title of the course was changed 

to "Observation and Supervised Teaching." The prerequisites 
remained the same, but the amount of credit earnable was• * Q
changed from three to five hours to one to five hours.

Through the academic year 1926-1927, practice teaching 
at the University of Arizona was offered only at the secondary 
level. In the following year, however, a beginning was made 
at providing this work for those students who were preparing 
for elementary teaching.

The announcement of the course for that year provided 
that "In special cases this privilege is extended to grade 
schools." At this time, also, an additional prerequisite,
that of satisfactory attainment in subject matter fields,
V : : . • ... .- 3
was listed for registering in Education 130.

Dr. John F. Walker had become supervisor of practice

1. University of Arizona Record, Volume 17, ho. 2,
July, 1924 (Tucson, Arizona: University of Arizona), p. 134.

2. Loc. Git.
3. University of Arizona Record, Vol. 20, No. 2,

April, 1927 (Tucson, Arizona: University of Arizona) p. 108
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teaching for the years 1928-29 and 1929-30. There again 
followed- a considerable' period of time during which no - 
change was made in the course in practice teaching except 
that in 1930 it was announced that the course could not be 
taken for graduate credit.

Although practice teaching had been a nominal require- " 
ment of all students who were preparing to teach since 
1920-1921, it had been necessary to make many exceptions to 
the regulation. Practice teaching was done only in the 
Tucson Senior High School, and facilities there were not 
adequate for the accommodation of all prospective teachers. 
Limiting the practice teaching facilities to the Senior High 
School only, therefore, meant that a comparative few could 
be'allowed this valuable laboratory experience. Some 
confusion and dissension was the natural result of this 
arrangement, the decision as to which students should 
have practice teaching being made sometimes by the principal 
of the high school, sometimes by the head of the high 
school department in which the apprentice teaching was to 
be done, and sometimes by the supervisor of student teaching.

The reason for confining practice teaching to the 
Senior High School was that the University, at least in 
theory was at that time preparing only secondary teachers, 
the preparation of elementary teachers being the province

1. University of Arizona Record, Vol. 23, bo. §7 "Part 1, April, 19 bl) true son, Arizona: University of Arizona), 
p. 195
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of the state colleges at Tempo and Flagstaff. In the words
of-Dr. Walker, this arrangement represented "a gentlemen’s
agreement, honored more in the breach than in the observance.”

A beginning had been made in the academic year 1926-27
toward using the elementary schools in the Tucson system

. ' ..  ..................... 1in addition to the senior high school for practice teaching.
When Dr. Walker became supervisor of practice teaching,
he succeeded in securing the appointment of Mr. George
J. Peak, then Assistant Superintendent of Schools in the
Tucson Public School System, as Assistant Supervisor of
Practice Teaching, a new post in the College of Education.
This led to the more extensive use of the elementary schools
for practice teaching purposes and was an important step
toward the realization of the ideal that all students
preparing to teach should have practice teaching.

The announcement of the appointment of Mr. Peak as the
first Assistant Supervisor of Practice Teaching was made
in April, 1931, the appointment having been in actual effect

2
beginning in September of 1930. Since that time the custom
of having assistant superintendents for elementary and 
secondary education in the Tucson Public School System serve 
as assistant directors of apprentice teaching has been *

* 1. ' Cf. p. log ante.
2. University of Arizona Record, Vol. 24, April 1931

(Tucson, Arizona: University of Arizona), p. 24
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followed. The present holders of these appointments are
■■■ ............ 1

Mr. Jonathan Booth and Mr. Charles A. Carson. ■ .  '  r .

• In 1930-1931 Dr. 0. K. Garretsoh became director of 
practice teaching, and in 1933 the course number was changed 
to 199/ and the title of the course became Apprentice -.v 
Teaching. ' The credit earnable was three to f ive hours.
The announcement and description of the course in that 
year" was as follows: -  ̂ , ■ V- ' • : L

: : 199 (130) Apprentice Teaching. (3 to 5 ) 1  or IIGarretson. By cooperative arrangement with the 
Tucson Public Schools, each student serves as an 
apprentice to a regular teacher of' the system 

: v . and .is given an opportunity to apply, under
normal classroom conditions, the principles,and . .. techniques of teaching. As far as the available
opportunities permit, this course is" required of 
all Seniors in the College of Education. Pre
requisites. Education 151 (The High School), r 
154 (General High-School Methods), 197 (in the 
student's major subject), and an average mark of 
3 or above in the student's major subject and in 
education. Hot for graduate credit. Hours to : 
be arranged.
Throughout the history of practice teaching as a 

course at the University of Arizona there have been 
occasional attempts to remove it.from its logical assign
ment to the College of Education. As early as the 1919 
Summer Session at Bisbee, for example, the course as it
pertains to Home Economics was listed as Home Economics 30s.

T 7  University of Arizona Record, Vol. 42, Ho.
June, -1949 (Tucson, Arizona: University of Arizona), pp. 14-15.

2. University of Arizona Record, Vol. 26, No. 3
June, 1933 (Tucson, Arizona: University of Arizona), p. 173.
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There was^alao a Mechanic Arts 30a, Practice Teaching in. . . . . .  . i ^
Trades and Industries. ; Both of. these courses, however,
were under the,general direction of. Professor H. H. Foster .
as Director of the Summer Session in Education ••.

, During the academic year 1920-1921 there were practice
teaching.courses in both Agricultural Education and in 

"3
Home Economics. However, the following year both of these
courses were listed.under the Department of Vocational
Education, which,was a sub-division.of the Department of
Education, and were designated as Education 50b and Education
50c, respectively, and.during the following year, as

5
has -been indicated, above, all practice teaching was brought 
together under the supervision of Dr. J. W. Clarson as.
Education 30. ..... . ,

This .arrangement was continued through the academic 
year 1928-1929. The announcements of courses for that 
year stated:.

1 . Cf. p. 98 ante.
~~ 2.'' University of Arizona Record, Vol. 13, No. 1,

April, 1920 (Tucson,Arizona: University of Arizona), p. 93.
3. Ibid., p. 145
4. University of Arizona Record, Vol. 14, No. ,4 

April, 1921 lTucson,""Arizona: University of Arizona), p. 112.
..... 5. - -Cf. p . 102, ante. ; *

. J....' ' -
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. "Agriculture and Home Ecotromics majors -expecting to 
teach must have Education 130 (Practice Teaching)."
However, the next issue, 1929, of the Record bore the announce
ment of a new department in the College of Agriculture, 
Agricultural, and,Home Economics Education, together with 
the description of.these courses in the new department:
150a (Supervised Teaching of Vocational Agriculture) and 
130b (Supervised Teaching of Vocational Home Economics).
L. p.Klemmedson was head of the department and instructor 
for course number 130a. Ruth T. Lehman was Assistant
Professor of Home Economics and instructor for course

3 ;.. '. ■.. ' -■ • \ ; .
number 130b. The names Hunter and Henderson/were listed
as critic teachers for the new courses. These names do not
appear in the list of officers of instruction of the
University. It is, therefore, assumed ttiat they were the
names of teachers in the schools at which the practice
teaching .was done.
■a : These courses continued to be offered through the

academic year 1938-1939. There were minor c h a n g e s , s u c h ..
as the change of the course numbers to 199a and 199b and

1* %iyerslty of Arizona Record, Vol. 2l, &io. 2, ' "
April, 1928 (Tucson,“Srizona: University.of.Arizona), p. 87.

1'* V * '.■ - • -» J-m --«»*.■ * * ' _ - ■ *  - . « 1

2. University of Arizona Record, Vol. 22, No. 2,
April, 1929 liticson,“Arizona: University of Arizona), p. 155. .

3. Loc. • Git. •
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using5Apprentice Teaching rather than Supervised Teaching 
in the-title.-. In 1932-33 Fay C. Jones became instructor 
for,the course number 130b and in 1938-39 Dr. Russell W.
Cline became Head of the Department of Agricultural and 
Home Economics Education. -

• Agricultural Education 199 (Apprentice Teaching in 
Vocational^Agriculture) has continued to be offered. In 
June of 1939, however, the following announcement was made 
in connection'. with apprentice teaching in Home Economics.

. Home Economics Education. Apprentice 
Teaching in Home Economics (5) I, II. Jones-McQuesten.

; : - - Students who wish to register for Apprentice 
Teaching in Home Economics register for 

. Education 139, which see for description, :
Prerequisite, Education 197g or concurrent,

, , registration therein. Field trip.fee, §5.
. The Education 139 was Apprentice Teaching in Secondary 

Schools, under the direction of Dr. 0. K. Garretson, as will 
be noted below. The designation Education 139h was sub
sequently given to Apprentice Teaching in Home Economics, 
and the course continues with that number. The following 
notice appears ,in the 1945 and subsequent University Records:

Apprentice teaching in Home Economics (5) I, II.
---Jones; Students who wish to register:for ..Apprentice Teaching in Home Economics, register?
. r for"Education 159h. See course description 
■ under Education. Prerequisite, Education 197g 

or concurrent registration therein. Field trip 
foe,' $3.& - • -

; ■.--•0 7 ..7 ...'c: ■ .: : . .

1. University of Arizona Record, Vol. 32, June 1959,
(Tdcsbn, Arizona: University of Arizona), p. 159 .

2. ■University of Arizona Record, Vol. 38, No. 4,
June 1945, t Tucson, Arizona*. University of Arizona), p. 169



110

Tinder Hr. Garrets on’s direction the goal of one 
hundred per cent participation in apprentice teaching has
been realized, and since 1931 no graduate of the College

- ■ . . . .  *

of Education has failed to have apprentice teaching.
The enrollment in the practice teaching course con

tinued to increase, until, in 1938-1939 the course was 
divided into two courses. One was Education 129, Apprentice
Teaching in Elementary Schools, carrying eight hours of
. . .  /
credit, and the second was Education 139, Apprentice Teaching
in Secondary Schools, carrying five hours of credit. Dr.

...... 2
Garretson was director of both courses. Later the amount
of credit was more variable, one to eight semester hours
being granted for elementary apprentice teaching and one to

3
five semester hours for secondary practice teaching.
The course in apprentice teaching for elementary teachers
was assigned in 1947 to Dr. Glenn H. Nelson and Dr. Victor
H. Kelly, with Dr. Garretson continuing as director of
student teaching and instructor for the course in apprentice

4
teaching in secondary schools. * 5

Yl Personal Interview with Dr. 0. K. Garretson, '
Dean of the College of Education, University of Arizona,
July 19, 1950.

2. University of Arizona Record, Vol. 31, 1938 ' 
(Tucson, Arizona: University of Arizona), pp. 178-179.

5. University of Arizona Record, Vol.'33, 1940,
(Tucson, Arizona: University of Arizona), p. 197

4. University of Arizona Record, Vol. 40, No. 4,
June, 1947 (Tucson, Arizona: University of Arizona), p. 173.
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v Thus the practice teaching program has grown from 
small beginnings, involving observation in one school, 
to the present time when enrollment in the courses for both 
elementary and secondary training totals some two hundred 
and thirty-two students and makes it necessary to employ
the facilities of the Tucson Senior High School, all of the

, ............ •

six junior high schools in the city system, and numerous 
elementary schools in Tucson School District Humber One.

The work requires the directional supervision of the : 
University Director of Apprentice Teaching and the assistance 
of two members of the staff of the College of Education,

L ' :  r r . ' ; '  - r- - - - - , - -together with the work of two assistant directors of apprentice 
teaching who are also members of thS administrative staff 
of the Tucson Public Schools. “ ^

..Even further growth in enrollment and administrative -
machinery for the course is anticipated, and beginning with 
the academic year 1950-1951 the director of apprentice 
teaching will be free to devote full time to the work without 
the encumbrance of two or more additional duties. ;Vv

"The story of apprentice teaching as a course might 
be told through an account of the accomplishments of the 
men who have been associated with it as directors.
Professor H. H. Foster started real practice teaching in 
his Summer Sessions in Education at Bisbee and served as 

-instructor for the course for two summer sessions, 1918
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and. 1919. . -,Mrs. F. R. Foster was Instructor for the course 
for one.summer,session, 1920, and Mr. I. D. Payne also 
served as instructor for the course during one summer session# 
1921. Dr. J. W. Clarson, Jr.., brought apprentice teaching 
to the regular sessions and the main campus of the University 
and directed the work for seven years from 1921 to 1928.
Dr. .Clarson was followed as director of apprentice teaching 
by Dr. John F. Walker, who served in this capacity in 
1928 and 1929 and who made apprentice teaching available to 
a larger number of prospective teachers by making use of 
the elementary schools of Tucson for this purpose.

The course has seen its greatest expansion under the
direction of Dr. 0. K. Garretson, whose tenure in this
office extended from 1930 until 1950, a period of twenty
years. Since 1930 the course has been not only available to,
but required of, all graduates of the College of Education.
During this period extension courses, designed to help
critic teachers in their supervision of apprentices, have
been offered and other aids have been prepared to give
guidance to those critic teachers who have not had the 

1
course.

These aids, while avoiding hard-set rules which would 
make no provision for individual differences, have indicated 
what was considered to be a desirable minimum of

Yl See appendix, p. 129.

k.



standardization as to the amount of time which apprentices 
should spend in such activities as participation and obser
vation and what general practices a critic teacher should 
follow in supervising the work.

The apprentice teaching course now seems to be approach 
ing another period of expansion, during which it is expected 
that further changes which have been visualized and set in 
motion by Dr. Garretson may be achieved under the direction 
of his successor.



v . , CHAPTER V

IT) /t--An attempt has been made in this study to ascertain
, . . v  ■ ' ........  ' ................ ' ; .the present requirements by state departments of public

instruction for certification as to apprentice teaching 
and also to make an appraisal of the apprentice teaching 
programs as they are now in operation at the various state 
universities. This was achieved by means of a questionnaire

: • .j- • *•sent to directors of certification in the departments of 
public instruction of all the states, and through another 
questionnaire submitted to the director of student teaching 
at each state university. A particular aim of the study 
was to determine what increases have been made in require- 
ments as pertains to apprentice teaching by state depart
ments of public instruction and by state universities since 
1933. Further, a survey of the apprentice teaching program 
as it exists at the University of Arizona and in the associated 
public schools of the city of Tucson, Arizona, was attempted 
by means of questionnaires sent to student teachers and 
critic teachers who were working in the senior high school 
and the junior high schools of this system during the 
second semester of the academic year 1949-1950.

The conclusions based on this study are listed in the 
following pages.
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1. The widespread interest and concern of educators
in the status of the apprentice teaching program is revealed 
by the very extensive field of literature on the subject.

2. The requirements for certification in semester honre 
of apprentice teaching show very great variation from state 
to state. At the elementary level, for example, there is
a range in the requirement of nine semester hours, of from 
a high of twelve to a low of three. The requirement occurring 
with greatest frequency, six semester hours, was reported 
by only eleven states. ‘
^'3. In more than half of the states represented in 

this study, the requirement as to semester hours of apprentice 
teaching required for certification has been increased 
since 1933. While the validity of this figure may be 
questioned on the basis of unfortunate phrasing in the 
questionnaire, it is believed to be reasonably accurate.
' 4 ,  The growing importance attached to the laboratory 
experience is reflected in the regulations concerning ac
ceptance of field experience in lieu of the requirement 
in apprentice teaching. Nine states reported that sub
stitution could be made for certification at neither the 
secondary nor elementary levels. A minimum of three years 
of experience was reported with the greatest frequency as being 
accepted in lieu of the student teaching requirement, 
while the range among those states in which substitution
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may be made is four years, or from a high of five to a,low 
"of one.

5. The increase in requirements as to apprentice 
teaching for certification is reflected in the organization 
of the.courses at the state universities. Of the thirty- 
seven replies received from these, twenty indicated varying 
degrees of increases in their offerings in apprentice..... .... - V
teaching.

6. The practice of having apprentice teachers teach 
half or full days appears to be gaining favor. One or the 
other of these plans was reported by twenty-one of the 
universities from which replies were received.

7. There was no standard procedure being followed by
critic teachers in the Tucson Public Schools as to length 
of .time devoted to observation by apprentice teachers, 
length of time the student did actual teaching, type and 
number of lesson plans required, and responsibility for 
assigning semester grades to pupils during the semester 
covered by this study. • • .
• ; 8. The consensus among critic teachers in the
Tucson Public Schools from whom replies were received 
was that observation should be extended to include more than 
one subject and more than one critic teacher.

9. The consensus among student teachers from"whom
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replies were received'was that the laboratory course was 
more- helpful than’ theory courses, but a need for more help 
in discipline problems and with lesson planning was ex
pressed; "To this end, many of the student teachers felt 
that they should have greater opportunities for conferring 
with critic teachers. r

10. Many student teachers feel the need for and see 
the desirability of having contacts with more than one 
critic teacher and with more than one subject matter field, 
and of having more time and opportunity to become familiar with 
such details of school bookkeeping as grade sheets, permanent 
record cards, monthly attendance reports, and final state 
reports. ■ v. :.

Recommendations based on the foregoing study and the 
conclusions drawn from it are listed on the following 
pages. It must be fully realized that these recommendations 
represent more or less ideal arrangements. Problems of 
administration and personnel may make them difficult, if not 
impossible, to accomplish fully. It should be remembered, 
also, that some of the procedures suggested in the 
recommendations represent practices already used by the
College of Education and by the Administration of the city

.'' - : 1schools whenever circumstances will permit.
1. Consideration should be given by the College, of 

Education, University of Arizona, to studying the
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desirability and possibility of revising the apprentice 
teaching program so as to provide for a full, or at least 
a half day of teaching by the student teachers. This, 
in. fact, is .one. of the projects envisioned by Dr. Garrets on 
and is scheduled to be given early consideration.

2. The College of Education, University of Arizona 
should investigate the desirability.and possibility of 
increasing,the amount of time spent in observation by student 
teachers, to..the extent of increasing the time of the 
course to two semesters, if necessary, with observation 
being,a separate, prerequisite course. This procedure, if 
adopted, must naturally await, the inauguration of the in
creased apprentice teacher program suggested above.

3. The possibility of acquainting the student teachers 
with school forms and reports which they may not see because 
of the difference in the semesters of the University of 
Arizona and the Tucson Public Schools should be explored.
This might be done during class, meetings of apprentice 
teachers or in connection with a methods course.
. .... ,4. The Director of Student Teaching should plan a 
program of in-service training for the critic teachers 
\that they may more fully understand their responsibilities 
and receive, help with problems. This might be in the form 
of an extension course such as that previously taught by 
Dr. Garretson, or it might be a shorter, non-credit course.

>
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;It is realized that under present conditions, attendance by 
icritic teachers should be on a voluntary basis, 
y v;, 5. The possibility and desirability of assigning 
student teachers early enough that their semester will more 
nearly approximate that of the public school should be 
studied.

. 6. Consideration should be given by the Administration 
of Tucson Public Schools to the preparation of a brochure 
or handbook of regulations, either for the system as a whole, 
or preferably for each school in which student teaching 
is done. This publication should set forth the philosophy 
of education as pertains to the school system as a whole, 
together with information pertinent to the individual school 
which would serve as orientation material for the student 
teacher. Such a booklet was prepared in the past by 
Dr. Garretson and one of his extension classes, and this 
might be reissued.

7. An effort should be made to schedule student teacher 
assignments in such a way as to provide for regular con
ference periods, preferably before or after the period during 
which the student teaching is done. Such scheduling presents 
very great administrative difficulties and may be impossible 
until apprentice teachers are spending more than one hour
a day in the schools.

8. Arranging schedules so that the apprentice teachers
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have experience with more than one critic teacher and in 
more than one subject-matter field should be attempted.
Here, again, the problem of how the additional time is to 
be found presents itself.

It also seems desirable to suggest that the newer programs 
of apprentice teaching might present a rewarding field for 
further study in connection with this important aspect of 
teacher preparation. It would be particularly interesting 
to discover how scheduling difficulties are overcome and 
what mutual concessions are made by the various departments 
at those universities at which apprentice teaching is done 
on a full-time basis in cities other than that in which 
the university is located. : ; : . ..
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APPENDIX A
COVER LETTERS TO QUESTIONNAIRES

May 18, 1950

Director of Certification 
State Department of Education

Dear Sir:
That student teaching is considered to be a valuable 

and-integral part of the professional preparation of 
teachers is indicated by the fact that some such work has 
long been required for certification for teaching by most of 
our state departments of education.
- I am presently making a study of student teaching 

requirements for certification and of any changes in these 
requirements recently made or contemplated.

" 4, * - , .

Your cooperation is respectfully requested. Will 
you please complete the enclosed form and return it in the stamped, self-addressed envelope.

Yours truly.



126

May 12, 1950

Director of Student Teaching 
College of Education
■: -v  c;:

Dear;,Sir:
The"professional laboratory course has been the subject of several studies in recent years. Recog

nized' since the latter part of the sixteenth century 
as a vital and valuable part of a teacher’s profession
al .preparation, the apprenticeship idea as applied to 
teacher preparation is being revised in many institu
tions 'of higher education.

1In this connection, your cooperation is requested 
in a study now underway of changes contemplated or re
cently made in such courses. Y/ill you please complete the enclosed questionnaire and return it in the enclosed, 
stamped, self-addressed envelope.

Yours truly.
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May 18, 1950

To Critic and Student Teachers 
Tucson Public Schools ,
Dear Fellow Teachers:

I ani making a study of student teaching practices : at state universities or the United States in general 
and at the University of Arizona in particular. The 
reason for the study is briefly stated in the 
introductory statement to the accompanying questionnaires.

Being"a teacher myself, I know what a busy season this is for all of us. .1 have made the questions as 
brief as possible and have provided,for brief answers. Will,you please take a few,minutes to.complete the , questionnaires and return them to me in the enclosed stamped, self-addressed envelopes.

: Your cooperation will be sincerely appreciated.
Yours truly.
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APPENDIX B
COPY "OF LETTER FROM MRS. IDA FLOOD DODGE

6455 Northsido Drive
^  - Los Angeles 22, California

: • •; May 10, 1950 :

My dear Mr. Quenelle:r : ' v . . '
; ■ .1 It . is true that I was principal of Holladay School
in.1902-05, but: I have no memory of any practice teaching work^having been done there during that period.
v; r l  do have a faint recollection of an occasional dropping in of those who were interested in teaching methods• That, however, went on for years. It may not have been 

specially so in Holladay and in 1902-05.
• ,. T. am sure that no-one during that year taught classes in Holladay School except the teachers, themselves.
- T am sorry-that I can riot be of any great assistance in this;matter.r . .
• . . - '

Sincerely,
Ida Flood Dodge

" C : :  .. .

=: v:

-• V . . : h

j : ‘



APPENDIX C

COPY OF INSTRUCTIONS FOR CRITIC TEACHERS
:• " V  ; 1 ‘ *  ' v . 1 -  • - ' * • • ' . ' ‘ - '  . • ■ -  r -  • •• "  *

- X; - Suggestions For. Procedure With Apprentice Teachers •- 
(For:-distribution to critic teachers and apprentice teachers)

‘ " Apprentice teachers are to be considered as beginning 
teachers employed by the system and assigned to experienced 
teachers as assistants. They are subject- to the rules, 
regulations, and authority of the public school organization. 
The fact that they are also students at the University is 
of secondary importance. They are supposed to have so 
arranged their schedules as to give adequate time for their 
public-school duties, and the critic, teachers will hold 
them to the standards of beginning teachers. Special 
consideration, other than direction, criticism, and 
instruction, given them on the ground that they are college 
students is neither expected nor desired.

The apprentice teacher should spend not less than four 
nor more than six weeks in directed observation of the 
techniques of the critic teacher. During this time he may 
be employed in the correction of papers from the observed 
class, in individual coaching of backward pupils, in making 
attendance reports, in such other routine duties as may be 
assigned by the critic teacher; and, in order that his 
observations may be more meaningful to him, he may be re
quired occasionally to conduct a recitation. The apprentice 
teacher may also be required to keep a diary of his class
room activities, make notes on observations, or to engage in 
such other activities as may contribute to his growth and 
development as a teacher.

At the close of the period of observation the apprentice 
teacher should be inducted gradually into his teaching 
duties. The critic teacher, who is responsible for the 
welfare of the pupils, should require that a detailed plan 
of each proposed recitation be submitted to him for approval 
before the recitation is taught. During the induction 
period, approximately four weeks, the critic teacher should 
remain in the classroom throughout the recitation for the 
purpose of safeguarding the welfare of the pupils and to 
observe the procedure of the apprentice teacher that he may 
be in position to offer constructive criticism and suggestions.
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INSTRUCTIONS FOR CRITIC TEACHERS (Continued)

During the remainder of the semester the responsibility 
of the apprentice teacher may be increased. The critic 
teacher should arrange, however, to observe the work of the 
class at least one period per week and should keep a close check on the classroom conditions and the progress of the 
pupils.

Critic teachers and principals will report at once to 
the assistant superintendent, failure on the part of apprentice 
teachers to come up to a reasonable standard in class in
struction and control, preparation of school work, and 
punctuality and regularity in discharge of duties.

COLLEGE OF EDUCATION, UNIVERSITY 
OF ARIZONA

TUCSON PUBLIC SCHOOLS


