
Historical development of the junior high school in Tucson

Item Type text; Thesis-Reproduction (electronic)

Authors Barrett, Franklin, 1920-

Publisher The University of Arizona.

Rights Copyright © is held by the author. Digital access to this material
is made possible by the University Libraries, University of Arizona.
Further transmission, reproduction or presentation (such as
public display or performance) of protected items is prohibited
except with permission of the author.

Download date 16/05/2023 13:57:24

Link to Item http://hdl.handle.net/10150/553801

http://hdl.handle.net/10150/553801


HISTORICAL DEVELOPMENT OF THE 
JUNIOR HIGH SCHOOL IN TUCSON

Franklin .-Barrett -
:' aV.'-\ ■ . . V ■% v. - -"V’A rThesis ^ i

submitted to the faculty of the 
Department of Education

in partial fulfillment of the requirements for the degree of
MASTER OF ARTS

In the Graduate College, University of Arizona

1950

Director of Thw . Thesis
Approved:



UN
/

V'



£T <-? r 9 / 
/'95‘C 
6

ACKNOWLEDGEMENT

The writer wishes to express his appreciation to Dean 
0. K. Garretson for his constructive criticisms and his 
helpful suggestions for improvement in the preparation of 
this thesis.

814103
ii



TABLE OF CONTENTS

1. INTRODUCTION..... ................................ 1
Chapter Page

Reasons for this Study- 
Statement of problem..
Limitations...........
Sources of Data......
Method of Treatment... 
Related Studies.......

1
3
iif
5

II. HISTORICAL BACKGROUND OF JUNIOR HIGH SCHOOL
MOVEMENT......................................... 9

Definition of Junior High School.....
Aims and Purposes.... ................

► The first Junior High School.........
Early Beginnings of Junior High School
Movement.............................
Reform Movement, 1890-1910...........
Junior High School Movement, 1910-1920 Junior High School Movement, 1920-1930
Reorganization Activity, 1930........
Junior High School Movement, 1930-19^0 
Reorganization Activity, 1940-19^6.... 
Summary..............................

912
15
1618
20
20II
27
27

III. ORIGIN OF THE JUNIOR HIGH SCHOOL IN TUCSON.......  30
Early Reorganization Activity in Arizona.......
Junior High School Legalized in Arizona.......
Tucson Public Schools, 1920-1930..............
Junior High Schools for Tucson................
Factors leading to Tucson’s first Junior
High School...................................
Why Junior High Schools were introduced in
Tucson........................................
Opposition to Tucson’s Junior High Schools....
Debate grows out of School Bond Issue.........
Plans for Tucson's first Junior High School..... 
Preparation of Administrators and Teachers
for new Schools ..............................
Summary......................................

iii



Page

IV. TUCSON'S JUNIOR HIGH SCHOOLS 55
Alms and Objectives....................
Results of first year..................
Noticeable Changes in the Development of
Tucson’s Junior High Schools ..... .
Roskruge Junior High School.......... .
Mansfeld Junior High School ...........
Safford Junior High School ..........
Dunbar Junior High School ..............
Wakefield Junior High School ...........
Catalina Junior High School............
Future Trends for Tucson's Junior High 
Schools..... ...........................

V. SUMMARY..... 
BIBLIOGRAPHY

79
82

iv *



TABLES

I. NUMBER OF SEPARATELY ORGANIZED SCHOOLS BY
BIENNIUMS, 1922-28.......... ............... 21

II. PER CENT OF THE TOTAL NUMBER OF SECONDARY 
SCHOOL PUPILS WHO WERE REGISTERED IN 
REORGANIZED SCHOOLS, 1922-28...............  2^

III. COMPARISON OF THE NUMBER AND COMPARISON OF 
THE PER CENTS OF THE TOTAL NUMBER OF 
VARIOUS TYPES OF SCHOOLS BY BIENNIUMS,
1922-1930.....    24

IV. PER CENT OF THE TOTAL NUMBER OF HIGH SCHOOL
PUPILS ENROLLED IN EACH TYPE OF HIGH SCHOOL,
1922, 1926, 1930, 1934, 1938, and 1946.....  26

V. COMPARISON OF THE NUMBER AND COMPARISON OF THE 
PERCENTAGE OF TOTAL NUMBER OF VARIOUS 
TYPES OF SCHOOLS, 1930, 1934, 1938........  27

VI. TOTAL ENROLLMENT, YEARLY INCREMENTS OF ENROLL
MENT, AND PER CENT OF INCREASE OF ENROLL
MENT OF TUCSON ELEMENTARY SCHOOLS FOR EACH 
OF THE YEARS, 1919 to 1929, INCLUSIVE......  37

VII. TOTAL ENROLLMENT, YEARLY INCREMENTS OF ENROLL
MENT, AND PER CENT OF INCREASE OF ENROLL
MENT OF TUCSON HIGH SCHOOL FOR EACH OF THE 
YEARS 1919 to 1929, INCLUSIVE..............  38

Number Page

VIII. TOTAL ENROLLMENT, YEARLY INCREMENTS OF ENROLLMENT, AND PER CENT OF INCREASE AND DECREASE 
IN ENROLLMENT IN TUCSON HIGH SCHOOL FOR EACH 
YEAR, 1928 to 1934, SHOWING THE EFFECT OF 
THE INTRODUCTION OF JUNIOR HIGH SCHOOLS UPON 
ENROLLMENT AT TUCSON HIGH SCHOOL...........  39

V



Number Page
IX. TOTAL ENROLLMENT, YEARLY INCREMENTS OF ENROLL

MENT, AND PER CENT OF INCREASE AND DECREASE 
IN ENROLLMENT IN TUCSON ELEMENTARY SCHOOLS 
FOR EACH YEAR, 1928 to 193^, SHOWING THE 
EFFECT OF THE INTRODUCTION OF JUNIOR HIGH 
SCHOOLS UPON THE ENROLLMENT IN THE ELEMENTARY
SCHOOLS IN TUCSON............. ................ k O

X. SHOWING ENROLLMENT, WITHDRAWALS, AND PER CENT 
OF WITHDRAWALS IN NINTH GRADE, 1930-31, COM
PARED WITH 1929-30......... ................... 59

XI. ENROLLMENT BY YEARS FOR EACH OF TUCSON'S JUNIOR
HIGH SCHOOLS, 1930-31 THROUGH 19^8-^9.......... 62

vi



CHAPTER I 

INTRODUCTION

The very name, junior high school, is characterized 
by implications which reach far afield to embrace some of 
the best fruit in the realm of education, while, at the same 
time, allowing themselves of an elusive and confusing nature. 
Prompted by the name, junior high school, an alert individual 
will momentarily hesitate, then advance such queries as:
What is the junior high school? Where did the idea of the 
junior high school originate? Why did the junior high school 
come into existence? When did the junior high school first 
appear? How did the junior high school develop? Education
al theorists, textbook writers, and educational research 
workers have recognized the need and the importance, and have 
found answers, for these many questions dealing with the 
junior high school movement in the United States.

Prompted largely by natural curiosity, this writer made 
a preliminary investigation of the beginnings of Tucson's 
junior high schools and decided a need existed for a more in
tensive study of this problem. Much that is true of historic 
significance in the early development of Tucson's junior high 
schools is slowly fading with time and the exit of the more 
prominent performers.
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In the field of education just as in other fields of 
knowledge "to know from whence you came" is important and 
necessary in order that we may better guide and plan for the 
future.

With the recognition of the need for an historical study 
of Tucson's junior high schools, this writer will trace the 
growth and development of the junior high schools of Tucson 
from their origin up to the present time.

PARALLEL GROWTH OF THE SCHOOL AND COMMUNITY
As a community grows and prospers the public schools 

will do likewise since the public school system forms an in
tegral part of the community to which it belongs. The growth 
and development of any community are reflected in the history 
of the public schools. Socio-economic factors within a 
community play an important role in the development of public 
education. This growth relationship which exists between the 
school and the community is recognized by Carter in her 
study:

"In tracing the growth of a school system one automatic
ally sketches the growth of the community to which it belongs;

1
they grow together and cannot be separated."

1. Carter, Ida Rise of the Public Schools of Tucson 
1867-1916. Unpublished Master's thesis, University of 
Arizona, 1937> p. iv.
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STATEMENT OF THE PROBLEM
The problem of this study is chiefly centered on the 

factors which led to the establishment of the junior high 
schools in Tucson. It will be necessary to give a brief 
historical sketch of the junior high school movement through
out the country in order to obtain the proper background for 
depicting the general school conditions in Tucson prior to 
the introduction of the junior high school. The problem 
stated briefly is:

TO TRACE THE DEVELOPMENT OF THE JUNIOR HIGH SCHOOL IN 
TUCSON, and, in so doing, strive to obtain answers to these 
questions:

1. Why were junior high schools introduced in the Tucson 
public schools?

2. What was the public reaction to the introduction of 
junior high schools into the Tucson public school system?

3. How was the junior high school movement initiated in 
Tucson?

b. What factors have influenced the growth of the 
junior high school in Tucson and what have been the more no
ticeable developments through the years?

LIMITATIONS
It is a difficult task to collect, analyze, and discuss 

data after the passage of a number of years. Too often, val
uable information is found to be lacking for one reason or



If

another. Old school records and reports have been lost or 
they may have been destroyed. Poorly recorded, briefly re
corded, or even the complete absence of recorded facts, par
ticularly, school board minutes, and the death of many of the 
principal characters who participated in the Initiation and 
the early development of the junior high school in Tucson, 
delimit, to a considerable extent, the objective nature of 
this study. With the exception of the necessary historical 
background of the junior high school movement, the problem 
of this study has been limited to the period extending from 
the years prior to the establishment of the Tucson junior 
high schools in 1930 to the present.

SOURCES OF DATA
This study has been based on data which has been obtain

ed from the investigation of various sources of information. 
The main sources of information are the reports of the super
intendent of the Tucson public schools, the minutes of the 
Tucson school board, the Tucson newspaper files, the biennial 
reports of the superintendent of public instruction, the 
University of Arizona Library Annals Collection, the records 
of the Pioneer Historical Society, and the results of person
al interviews of the writer with persons who were active in 
the initiation and the development of Tucson’s junior high 
schools.
METHOD OF TREATMENT

Through a survey of the main sources of information,
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this writer has obtained sufficient data to afford a fairly 
accurate account of the underlying factors in the early 
beginnings and subsequent developments of the junior high 
school in Tucson. This study is presented as an historical 
paper dealing directly with the reasons why Tucson has junior 
high schools.
RELATED STUDIES

Several studies, similar in many respects to this one, 
have been made. For the most part, these studies deal with 
the general history of education in Arizona and the history 
of public education in Tucson.

Among the many studies which this writer reviewed, the 
only one making any direct reference to the introduction of 
the junior high schools in Tucson was a study made by Carter. 
Mentioning the junior high school was only incidental since 
the study was primarily concerned with tracing the growth of 
the Tucson public schools from the year 1867 to the year 
1936. However, Carter’s study is perhaps our most complete 
historical account of the development of Tucson public 
schools.

The biographical sketch of the life of Mrs. Anne E.
Paget Rogers, showing the part her life has played in the 
development of the school system of Tucson, compiled by 
Jones, gives a good picture of the early schools in Tucson.

2. Ibid.
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The study, also, presents the beginnings and development of
the present high school and our university.

A study made by Hull relates the historical background
of the common schools when Arizona was under the territorial
government. It traces the development of the secondary
schools, particularly from the time of statehood, to 1933.
A good picture of the legislation which followed the growth

b
of Arizona schools is presented in that study.

An historical sketch of the Tucson public schools, ex
tending from the early schools under the territorial govern
ment to the opening of the new high school in 1923, was 
written by Peak and appeared as a part of the superintendent’s

, 5report in 1923-24.
A vivid description of the establishment of the junior 

high school is recorded by Rose in his report on the Tucson 
public schools, 1929-30, 1930-31-

A complete discussion, covering the evolution of the 
junior high school idea and including its aims, purposes,

3- Jones, G. 7. G. Anne E. Rogers. Pioneer Educator of 
Tucson. Unpublished Master’s thesis, University of Arizona, 
1941.

4. Hull, T. R. The Development of Secondary Education 
in Arizona. Unpublished Master’s thesis, University of 
Arizona, 1933.

5- Peak, G. J. Historical Sketch of Tucson Public 
Schools, 1923-24.

6. Report of the Superintendent, Tucson Public Schools, 
1929-30, 1930-31-
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and organizational structure, was given by Crandall in his
study made in 1919• Crandall pictures the junior high school
as the people's school of the future, the answer of education

7to the challenge of democracy. -
A critical study of the exploratory practices in the 

most progressive junior high schools in the United States in 
1926, made bg Beeves, suggests trends of development during 
this period.

All of these studies are historical in their natures, 
but, with the exception of Carter's passing reference to the 
establishment of the junior high school in Tucson, none men
tioned the junior high school movement or the reasons why 
the program was initiated in the Tucson public schools. This 
review of related studies further emphasized the need for a 
study of the early beginnings and development of Tucson's 
junior high school.

7. Crandall, L. W. Democratizing Secondary Education 
Bv Means of the junior high school. Unpublished Master's 
thesis, University of Arizona, 1919.

8. Reeves, H. F. The Exploratory Function of the Junior 
High School. Unpublished Master's thesis, University of 
Arizona, 1926.



.. CHAPTER II

HISTORICAL BACKGROUND OF THE JUNIOR HIGH SCHOOL MOVEMENT.

In order that we may have a clearer understanding of 
exactly what the junior high school is and what purposes it 
serves in our educational system, it will be necessary, be
fore showing just how it was conceived and how it grew and 
developed, to define the term, junior high school.

From the time the reorganization in the secondary 
schools started there have been various names assigned to 
this new type of school upon which much of the discussion of 
reorganization has been centered. Among the names such as 
departmental school, the intermediate school, the junior 
school, and the junior high school, the latter became the 
more common in usage and has remained with us to the present

During the early stages in the development of this new 
school much confusion and disagreement existed as to the ex
act meaning of the term, junior high school. Most everyone 
in the field of education and many associated with it had 
their own concept of what the term meant and there is little 
doubt that each meaning was equally as correct as the next 
one; it has been a long standing practice among educators 
to express definitions in terms of "what something will do" 
or what they think it will do. For this reason there are
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many definitions for the Junior high school; each defini
tion reflecting the conditions surrounding the individual or 
the group at the time the definition was given.

A resolution in 1918 by the North Central Association 
of Colleges and Secondary Schools defined the junior high 
school ass

"Resolved, That the term junior high school as 
used by this association shall be understood to 
apply only to schools including the ninth grade 
combined with the eighth grade, or with the eighth - 
and seventh grades, in an organization distinct 
from the grades above and the grades below." 1

The North Central Association was primarily interested in
setting up accrediting standards and therefore aimed more at
a definition which would define the organizational character
of the junior high school.

"Bridging the gap" and the "retention of pupils" has
long been associated with the reorganization of the secondary
schools and has many times been stated as a function of the
junior high school. Crandall defines the junior high school
in terms of these functions when he says:

."The junior high school is a definite constructive 
attempt to make schools serve the community by 
bridging the gap between grammar grades and the 
high school by offering some pre-vocational work 
to those who can never attend high school and 1

1. Proceedings of the North Central Association of 
Colleges and secondary schools, V. 23, 1918, p. l^O-ti.
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through Its ability to give them more vital and 
larger Interests." 2 3
A definition which attempted to state all that the 

junior high school purports to represent was suggested by 
Johnston:

"It Is the name we have come to associate with new 
ideas, promotion, hew methods of preventing elimina
tion, new devices for moving selected groups through 
subject matter at different rates, higher compulsory 
school age, new and thorough analyses (social, eco
nomic, psychological) of pupil populations, enriched 
courses, varied and partially differentiated curriculum 
offerings, scientifically directed study practices, 
new schemes for all sorts of educational guidance, new 
psychological characterizations of types in approach
ing the paramount school problem of individual dif
ferences, new school year, new school day, new kind 
of class exercise, new kinds of laboratory and 
library equipment and utilization, and new kinds of 
intimate community service." 3

This definition is all inclusive, in that, it embodies much
of the thought which came from the various reform committees.
It fairly well pictures the ideal internal arrangement as to
function and purpose for a junior high school.

Defining the junior high school in a more narrow but
perhaps more nearly correct sense, Johnston has this to say
of the external arrangement:

2. Crandall, L. W. Democratizing Secondary Education 
by means of the .junior high school. Unpublished Master’s 
thesis, University of Arizona, 1919.

3. Johnston, C. H. "The Junior High School". Educa
tional Administration and Supervision, 2:1+13-21+,
September, 1916.
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.it is that portion or department of the 
public school system above the sixth elementary 
grade, including the seventh and eighth, and 
usually the ninth also, which is organized under 
a distinctive internal management with a special 
principal and teaching staff, or under a six- 
year secondary school department divided into a 
junior and a senior high school of three years 
each, with one general management.M 4
From the results of Briggs' study of the problem of

the definition of a junior high school we find the junior
high school defined in terms of both the functional and the
organizational character of the new school:

"The Junior high school is a special organization 
of grades seven to nine to provide various means 
for individual differences, especially by an 
earlier introduction of prevocational work and 
of subjects usually taught in the high school.

It would be an endless task to outline the many defi
nitions of the junior high school which have been recorded 
from time to time. If the reader is interested in a compar
ison of the various statements of aims.of this segment of the 
school system, he will find a rather convenient grouping of 
aims given in the fifth chapter of W. A. Smith, The Junior 
High School. From these few definitions we can say that a 
junior high school consists of grades.seven, eight, and nine; 
that is, the seventh and eighth grades of the elementary 
school and the ninth grade from the traditional four-year

b. IMA, .p. kl?. . :
5. Briggs, T. H. The Junior Hieh School. Houghton 

Mifflin Company, New York, p. 52.
Company, MaCmlUan
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high school. This type of junior high school organization, 
the three-three plan, as a rule, is separated from the grades 
above and the grades below and has its own administrative 
and instructional staffs. The three-three plan of organi
zation is in contrast with the six-year plan which combines 
grades seven through twelve under one administrative and in
structional staff and.is referred to as a junior-senior high 
school. There are some variations in the organization of 
the undivided secondary school but they are generally classi
fied as six-year high schools. The United States Office of

7Education recognized four types or classifications,for the 
secondary,schools as early as 1922, and these classifications 
have remained essentially the same since that time. The four 
classifications are:

1. Separately organized junior high schools.
2. Junior-senior high school under one organization.
3. Separately organized senior high schools.
4. Regular four-year and vocational high schools.

AIMS AND PURPOSES OF THE JUNIOR HIGH SCHOOL
One aim of the junior high school is to give the pupils

an opportunity to become familiar with the secondary school
8

organization, customs, and manners two years earlier.

7. Biennial Survey of Education, 1926-28, Bulletin, 
1930, No. 16, p. 959.

8. Crandall, L. W. Democratizing Secondary Education 
by means of the junior high school. Unpublished Master1s 
thesis, University of Arizona, 1919.
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Although it is not specifically expressed in this statement 
of purpose, this writer believes the implication to provide 
for departmental teaching, partially differentiated curricula, 
pre-vocational instruction, guidance, and the many other 
functions of secondary education, is present. A statement 
of aims for the junior high school, embracing its many fea
tures, would be difficult to find. Davis, however, seems to 
capture much of the thought behind the purpose of the. junior 
high school when he lists the four aims of the reform move
ment:
. ".....first, to humanize the education of adolescents;

second, to economize school time; third, to prevent 
unnecessary withdrawals; and fourth, to further the 
cause of democracy in education." 9

The objectives listed by Davis are typical of the aims and
objectives which have been formulated from.the time the
junior high school first began until the present. The
National Society for the Study of Education stated three
points of emphasis of the reform movement which were most
noticeably linked with the objectives of the junior high
school:

"(1) Emphasis on the economy of time, (2) emphasis 
on better mastery of subject matter, and (3) empha
sis on reorganization of. the curriculum." 10

9* Davis, C. 0. Junior High School Education. World 
Book Company, 192*+, p. ~%2.

10. National Society for the Study of Education, 15th 
Yearbook Part III, 1916, p. 11.



Though the major theme of the reform movement was origin
ally tied in with the economy of time idea, it eventually
gave way to a philosophy based on exploration, orientation,

11experimentation, activity, and social development. The 
present day cry to care for the "forgotten sixty percent" 
has its roots in this philosophy which was a product of the 
reorganization movement. Many writers defending this idea 
pointed out the shortcomings and the failings of the tradi
tional eight-four plan of organization in meeting this need. 
Three needs brought out by the reform movement which the 
traditional eight-four plan of organization was failing to 
meet were stated by Judd as:

"(l) A need for broader opportunities offered to 
students; (2) a need to carry students farther 
along in their social and intellectual lives;and 
(3) a need for fewer or no duplications." 12

It is generally conceded that the junior high school is the
result of a natural evolution to fulfill a need for better
care of the adolescent. This need was recognized by parents
as well as educators. Also, the junior high school idea
carried the answers to problems which administrators were
finding difficult of solution. For the many who found the
eight-four plan unworkable, the junior high school seemed to
meet their needs and offer a plausible solution to their 11

11. Romans, R. W. "Junior High School Psychosis: Reply. 
Clearing House, 28:81, October, 1948.

12. Judd, C. H. "The Junior High School." School 
Review, 23:25-33, 1915.
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problems.

THE FIRST JUNIOR HIGH SCHOOL
: Due to the disagreement as to just what properly con

stituted a junior high school there have been many cities 
competing for the honor of having established the first 
junior high school. From the time the reform movement was 
in its infancy, many cities and towns modified their school 
organizations; just which city may claim the honor of estab
lishing the first junior high school is not clear. It is 
quite commonly accepted that the first conscious efforts
to organize schools on a clear-cut six-three-three basis

13 . •'occurred about the years 1909 or 1910. Columbus, Ohio 
(1908), Berkeley, California (1909), and Concord, New 
Hampshire (1910), seem to be among those mentioned most fre-1 ' ' ' J **$* :
quently for the honor. Modifications of the six-six 
plan had been initiated and were operating as early as 1896 
in Richmond, Indiana and Kalamazoo, Michigan. The most re
cent claim to the honor was uncovered in some old school re
cords of Mansfield, Ohio. During the school year 1947-^8, 
research workers compiling a history of Mansfield, Ohio

13. Davis, C. C. Junior High School Education. World 
Book Company, New York, 1924, p. 26.

14. Kandel, I. L. History of Secondary Education. 
Houghton Mifflin Company, New York, 1930, p. 483.

15. Davis, C. 0. Junior High School Education,
Book Company, New York, 1924, p. 22.

World
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under the direction of Louis Bronfield, found evidence show
ing that Mansfield had not only a modification of our present
day junior high school, but also was using the name junior16
high school as early as the year 1879. To discotmt any
honor which may rightly be due these earlier schools would
perhaps be unfair; however, the establishment of the first
junior high schools which were recognized and accepted as
representing what is today considered a junior high school,
most assuredly occurred as Davis points out about the years 

171909 or 1910.

EARLY BEGINNINGS OF THE JUNIOR HIGH SCHOOL MOVEMENT
The junior high school is one of the products of the 

reorganization movement in secondary education. This reform 
movement, which eventually produced the junior high school, 
was started in 1888 or shortly thereafter. On February 16, 
1888, Charles W. Eliot, president of Harvard University,
read a paper on the topic, "Can School Programmes Be Short-

' ... . : 18 ' - ■■ -, - v : ,
ened and Enriched?11, before the Washington meeting of the
Department of Superintendence of the National Education *

16. Fensch, E. A. "The First Junior High School?" 
School and Society, 68:136-7, August 28, 1948.

17. Davis, C. 0., o p. cit., p. 22.
18. Eliot, C. W. Educational Reform. The Century 

Company, New York, 1898, p. 151.



17

Association. A second paper on the subject, "Shortening and
19Enriching the Grammar School Course", t*as read before the

same group by President Eliot in Brooklyn on February 16,
« 20 1892. "Undesirable and Desirable Uniformity in Schools"

was the title of a third paper which he read at the National
Education Association meeting in Saratoga Springs, New York
on July 12, 1892. These three papers started a discussion
among educators as to the respective purposes and places in
our educational system of the common elementary school, the

■ .21
high school, and the college. Even though it may be 
correct to say that President Eliot's papers and the reorgan
ization movement that followed embodied the junior high 
school idea and served to give the junior high school move
ment its initial impetus, it is, at the same time, logical 
to assume that much of the educational thought which came out 
of the reorganization in secondary education can be traced 
far back into the past:

"Comenius (1592-1670) and Rousseau (1712-1778) 
both advocated reforms that embodied elements 
which find support in the reorganization plans 
of the present day........." 22

There is little doubt that the educators who participated

19. Ibid., p. 253.
20. Ibid., p. 273.
21. Cubberley, E. P. Public Education in the United 

States. Houghton Mifflin Company, New York, 1924-, P. 55»
22. Davis, C. 0. Junior High School Education. World 

Book Company, New York, 192M-, p. 551.
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in the early stages of the reorganization movement drew 
heavily upon the ideas advocated by Comenius, Rousseau, and 
others. This is evident in their statements dealing with 
purpose and their plans of organization.

REFORM MOVEMENT
The exact stages in the early development of the junior

high school movement are difficult to define because it has
always been a problem to obtain accurate data as to the
number of reorganized schools. This is perhaps partly due
to the disagreements which were present during the early
stages of the movement as to just what constituted a junior 

23high school and, also, due to the fact that accrediting 
agencies had as yet made no attempt to define or recognize 
the junior high school. Up until 1909 or 1910 when the 
first junior high schools appeared, the entire reorganiza
tion movement was largely academic in its nature. This per
iod, extending from the year 1890 to 1910, was marked by the 
work of various committees; the Committee of Ten, 1892; the 
Committee of Fifteen, 1893; the Report of the Committee 
on College Entrance Requirements, 1899; the Commission of 
Twenty One, 1903; the Committee on the Cultural Element and 
Economy of Time in Education, 1907; and the Committee on the 
Advisability of the Six-Six Plan, 1905. The report of the

23. Douglass, A. A. Modern Secondary Education. 
World Book Company, New York, 1924, p. 551.



19

Committee of Ten .included recommendations to reduce the 
elementary school program to six years and to extend the 
secondary school program downward two years giving us a six- 
six arrangement. This same idea prevailed throughout the 
various report's from the reform committees with amazing uni
formity. The six year high school plan was approved by the
Department of Secondary Education of the National Education

25
Association in 1909• Until this time little consideration 
had been given to the idea of dividing the six year high 
school into separate and distinct units. The establishment 
of schools on the three-three plan of organization in 1909 
and 1910 marked the beginning of this new type of school in 
secondary education. Even though the junior high school 
movement as a plan of organization and administration of 
secondary education was already under way, President Sussalo 
who was a member of the Committee on the Economy of Time 
reporting in 1913, made a strong appeal which had consider
able influence on subsequent developments in the organiza
tional structure of secondary schools. He purposed that the

.L. : - - ' ?'; - - .
secondary school period should, for effective administration, 
be divided into two equal parts providing for both a junior

2b

2 k • Report of the Committee of Ten on Secondary School 
Studies. American Book Company, New York, 1894.

25. Addresses, and Proceedings of the National Education 
Association, 1909, p« ^98.
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and senior high school. Although there have been many 
variations in plans of organization, from 1910 to the present 
time, the six-six plan, the six-three-three plan, and the 
traditional eight-four plan have dominated the organization
al pattern in our public schools# The junior high school 
movement was fully recognized and became prominent during the 
decade from 1910 to 1920.

"....the junior high school, in name and in fact, 
definitely emerged into public view and public 
favor. Beginning with 1910, or a little earlier, 
emphasis shifted from the clear cut six-six plan
to a plan of reform within the reform..... cities
and towns seemed to vie with each other in the 
rapidity of their reforms and the novelty of 
their changes." 2?

The idea of the new school spread rapidly throughout the 
country and by 1920 the junior high school had been recog
nized and included in the statistical data of the United

_ 28States Bureau of Education. Having established its 
popularity during the preceding decade, the junior high 
school movement made its most noticeable gains during the 
period extending from the year 1920 to the year 1930. This 
is shown in Table I, below, and in the graph, figure 1, on

26

26. Addresses and Proceedings of the National Education 
Association, 192?>vol. 65, p# 763. : ; ; ■ *

27# Davis, C. 0. Junior High School Education. World 
Book Company, New York, 1924, p. 22-3#

28. Biennial Survey of Education, 1916-18, Bulletin 91, 
1919, vole IV, p. 125.
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the following page. The reasons

TABLE I*
NUMBER OF SEPARATELY ORGANIZED SCHOOLS BY BIENNIUMS, 1922-28.

Year Number of Schools

1922 387
1924 704
1926 1109
1928 1403

♦Figures used in Table I taken from the Biennial Survey 
of Education, 1926-28, Bulletin, 1930, Number 16, p. 958.

for this sudden rise and rapid progress during the ten years 
preceding 1930 m y  be explained by (1) the increased enroll
ment in the secondary schools, (2) the scientific movement 
which was sweeping the field of education, (3) the influence 
of the recommendations made by the various reform committees, 
and (4) the demand of'the taxpayers.

During the first few years of the ten year period extend
ing from 1920 to 1930 the junior high school movement, despite 
its popularity during the preceding decade, was still strug
gling for the whole hearted support of the public. The tax
payers, as yet, had not been convinced of the educational 
merits of the junior high school and were somewhat reluctant
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to go along with school administrators in this new financial 
venture. The earlier disagreement among educational author
ities as to the proper plan of organization still existed and 
occasioned some hesitancy on the part of the public in accept 
ing this new and confusing idea. .

"It is apparent that most of the states are pursuing a conservative policy as far as additional support 
for general purposes is concerned...... the legisla
tures and the general public are not convinced that 
the educational opportunity which is offered in the 
new school is sufficiently superior to that of the 
traditional school to warrant the offering of sub
stantial financial reward for reorganization......
the fact that educational authorities are not in 
agreement as to what features constitute the new 
school would tend to confirm the public in its con
servative attitude."29

Regardless of this fact, however, great gains were made by 
1930 and the rapid progress recorded during this period serve 
as ample evidence that junior high schools and the movement 
which is associated with their development were supported by 
the majority of the people. This progress and the .gains made 
during this period are shown in Table II and Table III, 'fol
lowing page.

29. United States Bureau of Education, Bulletin, 192lf, 
Number 21, p. 11.
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TABLE II*
PER CENT OF THE TOTAL NUMBER OF SECONDARY SCHOOL PUPILS 
WHO WERE REGISTERED IN REORGANIZED SCHOOLS, 1922 TO 1928.

Year Per Cent

1922 23
192*f 30
1926 >1
1928 1+6

♦Figures used in Table II taken from the Biennial Survey 
of Education, 1928-30, Bulletin, 1931» Number 20, p. 122.

TABLE III**
COMPARISON OF THE NUMBER AND COMPARISON OF THE PER CENTS 
OF THE TOTAL NUMBER OF VARIOUS TYPES OF SCHOOLS BY BIENNIUMS, 
1922 to 1930.

1922 • 1926 1930

Type School Numbers Per Cent Number:Per Cent Number:Per Cent

Junior 387 2.8 1109 6.3 1842 8.3
Jr.-Sr. 1088 7.7 1949 11.0 3287 14.8
Senior 91 0.6 4ll 2.3 648 2.9
Regular 12490 88.9 14241 80.4 16460 74.0

♦♦Figures for Table III taken from the Biennial Survey of Ed
ucation, 1928-30, Bulletin, 1931j Number 20, and 

1934-36, Bulletin, 1937, Number 2.
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In 1930, the reorganized schools comprised approximately one
fourth of the high schools of the United States and, yet,
these same schools enrolled nearly half of the total number
of pupils in the secondary schools. This comparison may be
seen by looking at Table III, page 24-, and Table IV, on
page 26. This was due in part to the fact that much of the
reorganization activity was occurring in the large centers
of population. The eight-four plan of organization is still
predominant throughout the rural areas of the United States.

"The fact that the percentage of Increase is much 
larger in enrollment than in number of schools 
argues that reorganization is taking place more 
frequently in large than in small high schools.
This fact is emphasized in the following para
graph, quoted from a study completed by a special 
committee of the National Committee on Research 
in Secondary Education and published by the Bureau 
of Education:

•It is seen from the totals for each popula
tion group that 10.9 per cent of the schools 
involved occur in places of 100,000 or more 
population; 9.6 per cent occur in population 
centers of 30,000 to 100,000; 29.4- per cent 
in population centers of 2,500 to 30,000;
50.1 per cent occur in all urban centers com
bined; and 4-9.9 per cent occur in population 
centers of less than 2,500$ or rural terri
tory. Approximately 80 per cent of all high 
schools occur in rural territory, compared with 
4-9.9 per cent for schools of the junior-senior 
type. It is obvious, therefore, that the 
junior high school occurs in urban territory 
in a higher comparative frequency than in 
rural territory.1 " 30

30. Biennial Survey of Education, 1926-28, Bulletin, 
1930, No. 16, page 14-8.
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TABLE IV*
PER CENT OF THE 
IN EACH TYPE OF

TOTAL
HIGH

NUMBER
SCHOOL,

OF HIGH SCHOOL 
1922, 26, 30, , PUPILS 

34, 38,
ENROLLED 
and 1946

Type School 1922 1926 1930 1934 1938 1946

Junior 8.6 16.8 19.0 18.6 19.0 18.4
Junior-Senior 11.6 16.6 17.9 18.9 24.4 25.8
Senior 2.6 7.8 9.9 11.3 13.1 16.8
Regular 77.2 58.8 53.2 51.2 43.5 39.0
♦Figures taken from the Biennial Survey of Education, 1928-30 
Bulletin, 1931> Number 20$ 19Ub—46, Chapter V.

By the end of this period (1920-1930) the philosophy of
the junior high school became fairly uniform and there was
general agreement among the educational authorities regarding
the purpose and function of the junior high school. This
philosophy emphasized the need for providing for individual
and group differences, for exploration and discovery of
aptitudes and interests, and for an enriched curriculum of
general education.

The trend in the reorganization movement was slowed some
what during the first part of the period extending from 1930
to 1940 but it was not stopped. In fact, for the first time
in the history of the reform movement the enrollment in the
reorganized schools exceeded the enrollment in the regular :

31four-year high schools. This is shown in Table IV, above.

31. Biennial Survey of Education, 1936-38, Bulletin, 
1940, Number 2.
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TABLE V*
COMPARISON OF THE NUMBER AND COMPARISON OF THE PERCENTAGE OF 
TOTAL NUMBER OF VARIOUS TYPES OF SCHOOLS, 1930, 1934 and 1938.

1930 1934 1938

Type School Number:Per Cent Number:Per Cent Number:Per Cent

Junior 1842 8.3 1984 8.4 2372 9.6
Jr.—Sr. 3287 14.8 3938 17.0 6203 25.2
Senior 648 2.9 753 3.2 959 3.9
Regular 16460 74.0 16574 71.4 15056 61.3
♦Figures for Table V taken from the Biennial Survey of Educa
tion, 1928-30, Bulletin, 1931, Number 20; 1934-36, Bulletin, 
1937, Number 2; 1936-38, Bulletin, 1940, Number 2.

The total number of four year high schools showed a drop dur
ing this period as shown in Table V, above. It is interest
ing to note from Tables III, page 24, IV, page 26, and V, 
page 27, that of the reorganized schools the junior high 
school or the six-three-three type of organization showed 
little or no gain during this period. The junior-senior or 
six-six plan showed the greatest gains which were probably 
due to the spread of the movement to the rural communities.
It is evident from Table IV, page 26, that the junior high 
school which made such rapid progress during the 1920's gave 
way to the junior-senior type organization by the late 1930's. 
SUMMARY
1. The junior high school consists of grades seven, eight,
and nine separated from the grades above and the grades below
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or it may be a part of a junior-senior type plan of organi
zation.
2. It is the function of the junior high school to care for 
the needs of the adolescent by providing departmental teach
ing, partially differentiated curricula, pre-vocational in
struction, and guidance.
3. The educational thought behind the junior high school 
movement probably had its origin in the educational reforms 
advocated by Comenius and Rousseau.
4. The junior high school is a product of the reorganiza
tion movement in the public schools.
5. The junior high school movement developed slowly after 
the first junior high school was established about 1910.
6. The movement made its greatest gains during the 1920's.
7. The separately organized junior high schools began to 
lag in their growth for the first time during the period ex
tending from 1930 to 1940.
8. During the past ten years the development of the junior 
high school has been decreasing.
9. Since the latter part of the period 1930 to 1940, the 
junior-senior type plan of organization has been predomi
nant in the growth of reorganized schools.



CHAPTER III

ORIGIN OF THE JUNIOR HIGH SCHOOL IN TUCSON

Early Reorganization Activity in Arizona
Junior high schools were firmly established throughout

the United States and had been operating in some systems in
the state of Arizona for more than a decade when they first
appeared as a part of the Tucson public schools in the fall 2
of 1930 . No real junior high schools, according to the
U. S. Bureau of Education, had been organized in Arizona
prior to 1917, in the sense that a -—

"junior high school is an organization of grades 
seven and eight or seven, eight, and nine, whether 
housed with the senior high school or separately, 
to provide by various means for individual differ
ences, especially by earlier introduction of pre- 
vocational work or of subjects usually taught in 
the high school." 3
According to the statistical data prepared by the U. S.

Bureau of Education three junior high schools were functlon
g

ing in Arizona as early as 1917• From the information

1. Biennial Survey of Education, 1916-18, Bulletin, 
1919, Vol. Ill, p. 1+38

2. Tucson Public Schools, Report of the Supt., 1929- 
30, 1930-31, p. 75-

3. U. S. Bureau of Education, Bulletin, 1917, #44,p.105
4. Biennial Survey of Education, 1916-18, Bulletin, 

1919, #90, Vol. Ill, p. 438.
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compiled by the State Superintendent of Public Instruction
it can be quite accurately assumed that these three schools
were located at Bisbee, Arizona, Williams, Arizona, and
Miami, Arizona. The.latter two were organized as six year
secondary schools while the first of the three followed the
three-three plan of organization. Williams, Arizona later6
experimented with a five year undivided secondary school
but finally returned to the traditional four year high 

7
school. Nogales followed a similar pattern in'her organi
zational procedure. Bisbee is slowly returning, to the eight-

8 9 10 11 
four plan of organization. Ajo, Wlllcox, Globe,

Seventh Biennial Report, State Superintendent of 
Public Instruction, State of Arizona, July 1, 1922 to June 
30, 1924, p. 58.

6. Eighth Biennial Report. State Superintendent of 
Public Instruction, State of.Arizona, July 1, 1924 to June
30, 1926, p. 56.

7. Seventh Biennial Report, State Superintendent of 
Public Instruction, State of Arizona, July 1, 1922 to June 
30, 1924, p. 59.

8. Interview, C. A. Hall, March 25, 1950.
9. Seventh Biennial Report, State Superintendent of 

Public Instruction, State of Arizona, July 1, 1922 to June 
30, 1924, p; 58.

10. Eighth Biennial Report, State Superintendent of 
Public Instruction, State of Arizona, July 1, 1924 to June 
30, 1926, p. 56.

11. Ibid., p. 56.
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12 13 14 15Gilbert, Jerome, Marana, and Holbrook were among the

districts in the State of Arizona experimenting with varia
tions of the junior high school prior to the time Tucson 
introduced them as a part of her school system. Although 
several school districts in Arizona had introduced and were 
operating junior high schools between 1917 and 1925 their 
formation did not become legal until 1925 with the passage 
of Chapter 70 during the seventh session of the State legis
lature. Chapter 70, Sub-division 21, paragraph 2733 of the 
Session Laws legalized the formation of the junior high 
school in the State of Arizona as follows:

"To organize, by and with the consent of the County 
School Superintendent, intermediate schools composed 
of the seventh, eighth, and ninth grades of the 
schools under their jurisdiction; or in union high 
school districts, to organize the seventh and eighth 
grades of such intermediate schools; and, in the 
event of the organization of any such intermediate 
schools, to secure and receive all funds necessary 
for maintenance thereof, in the manner provided by 
law." 16

12. Ibid., p. 56.
13. Ibid., p. 57.
lb. Ninth Biennial Report, State Superintendent of Pub

lic Instruction, State of Arizona, July 1, 1926 to June 30,
1928, p. 53*

15. Tenth Biennial Report, State Superintendent of Pub
lic Instruction, State of Arizona, July 1, 1928 to June 30, 
1930, p. Mt. .

16. Session Laws of Arizona, 1925, Seventh Legislature, 
Regular Session, p. 204.
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Although it cannot he determined, it is safe to assume that 
this legislation was prompted as much by the tide of reorgan
ization activity which was sweeping the country at this time 
as it was by the demands which may have come from school 
authorities in the various parts of the state. Even with le
gal provisions for the formation and support of junior high 
schools in Arizona the same general confusion and disagree
ment which existed among educational authorities concerning 
a uniform plan of organization was as evident in Arizona as 
it was throughout the country at this time. The State Super
intendent of Public Instruction described this confusion as:

M.....a very bad situation inasmuch as it makes 
it hard to arrive at a comparable figure for per 
capita cost; some of these junior high schools 
are operating on the 2-4 plan and some on the 3-3 
plan, and in some cases the cost is so inter
mingled with the cost of operating the high 
school or grade school that it is hard to arrive 
at correct accounting of expenditure.” 17

Without question this non-uniformity in organization and pro
cedure among the various schools led many of them to return 
to the traditional eight-four plan. An indication that many 
questions were, still unanswered when Tucson first introduced 
junior high schools appeared in the State Biennial Report of
1928-30;

17. Ninth Biennial Report, State Superintendent of 
Public Instruction. State of Arizona, July 1, 1926 to 
June 30, 1928, p. 52.
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*?We have not yet arrived at a uniform plan for 
a course of study, or a method of keeping 
accounts of the junior high schools, although 
there are many so-called junior high schools 
operating in the state." 18

The question of a uniform course of study and particularly 
the problem of accounting practices for junior high schools 
remain among the foremost problems facing administrators even

19 .today.

TUCSON PUBLIC SCHOOLS, 1920-1930
During the years prior to the opening of Tucson’s first 

junior high school in the fall of 1930, the entire system 
was experiencing a growth so rapid that new buildings and 
additional equipment were a constant need. This need was 
fully recognized by C. E. Rose who assumed the superintend
ency of the Tucson schools in 1920. In his first report to 
the school board he made the following statement:

"The first and greatest need of the Tucson schools 
right now is for new buildings. According to the 
report of Superintendent Nims there are over 1,250 
pupils in school who are permitted to attend only 
one-half day at a time because of inadequate 
school facilities. The need for more buildings 
seems imperative." 20

18. Tenth Biennial Report, State Superintendent of Pub
lic Instruction, State of Arizona, July 1, 1928 to June 30, 
1930, p. 46.

19. Interview, C. A. Carson, August 11, 1949.
20. Minutes of the Tucson School Board, April 23,1920.
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The first step in the building program under Mr. Rose’s ad
ministration was the bond issue of 1920. The election was 
held July 16, 1920 and a bond issue of $350,000 to provide
new grade school buildings and additions to others was pass-21
ed by the voters. Three new elementary schools, Miles,
Ochoa, and Roosevelt, were constructed and were ready for

22
occupancy by the fall of 1921. Additions were made to the
University Heights, Mansfeld, Menlo Park, and Dunbar element- 

23 24
ary schools. In 1922 the Mission View School was Wilt

25and in 1923 the Pascua elementary school was completed.
These improvements served to fill temporarily the need in the 
elementary schools.

On April 19, 1921, $750,000 in bonds were voted to pro-26
vide a new high school for Tucson. Construction of 
Tucson’s present high school was started in the fall of 1923 
and completed for use in the fall of 1924. The Wilding when

21. Minutes of the Tucson School Board, July 26, 1920.
22. Tucson Public Schools, Report of the Superintendent,

1920-21, p. 52.
23. Ibid*
24. Minutes of the Tucson School Board, February 3,1922.
25. Tucson Public Schools, Report of the Superintendent, 

1923-24, p. 9.
26. Tucson Public Schools, Report of the Superintendent,

1920-21, p. 56.



35

constructed was intended to accommodate a maximum of 1500 
27pupils.

Tucson’s school population continued to grow rapidly
and by 1926 more school accommodations had to be provided
for elementary children. A bond issue for $210,000 was
voted for grade-school purposes on February 15, 192?. This
building program included two new buildings, the Sam Hughes
and Elizabeth Borton elementary schools and additions and

29improvements to Drachman, Menlo Park, and Davis schools.
Besides the building program, during these first few

years of Mr. Rose’s administration many improvements were
made throughout the system. A brief summary of these first
few years was made by George Peak, Assistant Superintendent
of Schools, in the Report of the Superintendent, 1921-23?

"The enrollment for the public schools in 1923-24- 
was 6,373* The school force is composed of 198 
people. There are fourteen buildings used for 
school purposes. During Mr. Rose’s administration 
uniform and rapid progress has been made in all 
lines. The city itself has expanded rapidly. The 
school system has expanded with equal rapidity.

; Many sane and constructive measures have been in
corporated. Half-day sessions, so detrimental to 
any school system, have been abolished, with the 
exception of a few cases in which there has been 
a temporary congestion. Semi-yearly promotions

27. Tucson Public Schools, Report of the Superin
tendent, 1926-27, p. 112.

28. Minutes of the Tucson School Board, April 9,1926.
29. Tucson Public Schools, Report of the Superin

tendent, 1926-27, P« HI.
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"were installed. Standard achievement tests 
have been given at regular intervals, compari
sons of these results have been tabulated and a 
remarkable improvement is thus shown. Instruct
ion efficiency has advanced in many cases at 
least 50$. A course of study for the grades were 
compiled. This course of study has been examined 
by educational experts and has been marked by 
them as superior in all fundamentals. Also dur
ing his administration the Safford school has 
been platooned and at the end of one year's 
trial is showing splendid results. Mr. Rose 
also introduced playground activities under the
instruction of specially trained teachers.......

Pre-primary classes known as 1 C's have been 
encouraged and enlarged by him. Kindergartens 
have been added. Mr. Rose has also turned his 
attention to what might be called the financial . 
and business end of a school system. He has de
vised and installed a method of keeping the re
cords and accounts of the district finances. This 
system is proving highly efficient and economical. 
He has caused to be adopted a new method of pur
chasing supplies for the school system which 
affords an accurate check to both merchants and 
school officials. He has given special attention 
to compulsory attendance, and through this in
tensive work many more children are now in the 
schools than were in the schools in 1920."30

JUNIOR HIGH SCHOOLS FOR TUCSON
The enrollment continued to increase and within two 

years after the building program provided for by the bond 
issue of 1927, the elementary schools were once again over
crowded and the high school enrollment was rapidly approach
ing .the maximum as set down in the plans when the building 
was constructed.

30. Tucson Public Schools, Report of the Superintend
ent, 1921-23, p. 13.
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TOTAL ENROLLMENT, YEARLY INCREMENTS OF ENROLLMENT, AND PER 
CENT OF INCREASE OF ENROLLMENT OF TUCSON ELEMENTARY SCHOOLS

TABLE VI*

FOR EACH OF THE YEARS, 1919 to 1929, INCLUSIVE

Year Total Enrollment Increment Per Cent of Increase

1919-20 3788
1920-21 4137 349 9.2
1921-22 4630 493 11.6
1922-23 4889 259 5.6
1923-21* 5396 507 10.4
1924-25 5401 5 .09
1925-26 5646 245 4.5
1926-27 6063 417 7.4
1927-28 6811 748 12.3
1928-29 6995 184 2.7
♦Table compiled from figures taken from the records left by 
Mr. Rose.
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TOTAL ENROLLMENT, YEARLY INCREMENTS OF ENROLLMENT, AND PER 
CENT OF INCREASE OF ENROLLMENT OF TBCSON HIGH SCHOOL FOR

TABLE VII*

EACH OF THE YEARS, 1919 to 1929 , INCLUSIVE.

Year Tdtal Enrollment Increment Per Cent of Increase

1919-20 538 -
1920-21 749 211 39.2
1921-22 855’ 106 14.1
1922-23 914 59 6.9
1923-2V 1078 164 17.9
1924-25 1113 35 3.2
1925-26 1191 78 7.0
1926-27 1258 67 5.6
1927-28 1328 70 5.3
1928-29 1481 153 11.5

. *Tucson Public Schools, Report of the Superintendent, 1928-29,
• P' Al
ibis rapid growth in enrollment in both the elementary and 
high school is shown in TABLE VI, page 37? and TABLE VII, 
page 38. With the need for relief evident, according to 
Mr. Rose:

N.... the plans for junior high schools will take
care of the situation by decreasing the high school 
enrollment..M31

31. Tucson Public Schools, Report of the Superintendent,
1928-29, p. 41.
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That this was actually the case after the formation of junior 
high schools is shown by Table VIII, below. The effect of 
the introduction of junior high schools upon the enrollment 
in the elementary schools of Tucson is shown by Table IX, 
page lf0.

TABLE VIII*
TOTAL ENROLLMENT, YEARLY INCREMENT OF ENROLLMENT, AND PER CENT 
OF INCREASE AND DECREASE IN ENROLLMENT IN TUCSON HIGH SCHOOL 
FOR EACH YEAR, 1928 to 1934, SHOWING THE EFFECT OF THE IN
TRODUCTION OF JUNIOR HIGH SCHOOLS UPON THE ENROLLMENT AT 
TUCSON HIGH SCHOOL.

Year Total Enrollment Increment Per Cent of Increase
or Decrease

1 928 -29 1481 153 1 1 .5

1 9 2 9 -3 0 1646 165 11.2
1930-31 1259 387 decrease 23.4 decrease
1931-32 1335 46 3 .6

1 9 3 2 -3 3 1462 127 9 .5

1 9 3 3 -3 4 1452 10 0 .6

♦Table compiled from figures taken from the records left by
C. R. Rose.

FACTORS LEADING TO TUCSON*S FIRST JUNIOR HIGH SCHOOL
To say the bond issue of 1929 which was passed on Novem

ber 2 5, 1929 by a vote of almost 11 to 1 provided $500,000 
for three new buildings among which was Mansfeld junior high 
school, would hardly be sufficient to describe the many fact
ors leading to the introduction of Tucson’s first junior high
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TOTAL ENROLLMENT, YEARLY INCREMENT OF ENROLLMENT, AND PER CENT 
OF INCREASE AND DECREASE IN ENROLLMENT IN TUCSON ELEMENTARY 
SCHOOLS FOR EACH YEAR, 1928 - 1934, SHOWING THE EFFECT OF THE 
INTRODUCTION OF JUNIOR HIGH SCHOOLS UPON THE ENROLLMENT IN THE 
ELEMENTARY SCHOOLS OF TUCSON.

TABLE IX*

Year Total Enrollment Increment Per Cent of Increase
or D ecrease

1928-29 6995 184 2 .7

1929-30 7654 659 9 .4

1930 -3 1 6819 835 d ecr ea se 10.9 d e c r e a se

1 931 -32 6985 166 2 .4

1932 -33 6464 521 d e c r e a se 7.5 d e c r e a se

1 9 3 3 -3 4 6443 21 d e c r e a se 0 .3 d ecr ea se

♦Table compiled from figures taken from the records left by 
C. E. Rose.

school. The idea for junior high schools in Tucson had its 
origin during the early years of C. E. Rose's administration. 
No doubt Mr. Rose was thinking along these lines as early as 
the first and second years of his superintendency. He was 
constantly planning for future needs through a study of the 
present situation and the trends as indicated by past experi
ence. Being a school man, he was probably aware of the 
great activity throughout the country at this time which 
centered about the development of the junior high school 
movement. In a report of a survey of the schools of the State 
of Arizona made by the Bureau of Education in 1917 the follow
ing is noted:
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"In Tucson, Winslow, Morenci, and Globe the gram
mar grades are housed in the same building as the 
high school and are conducted on the department
alized plan. To organize junior high schools 
meeting the foregoing definitions in these cities 
would be comparatively easy........It is recom
mended that, as new buildings are needed, the 
junior high school organization be kept in mind." 32

In September 1926, the following notation appeared in the
minutes of the Tucson School Board:

".....Mr. Rose made several recommendations con
cerning the need for new buildings, which the 
Board took under consideration for future action."33

Even though it is not indicated in the minutes of the board, 
it is possible that some mention was made of the introduction 
of a junior high school into Tucson’s school system in the 
discussion which followed. The reorganization movement was 
at fever pitch throughout the country at this time and al
ready the enrollment figures of the new high school, Table 
VII, page 38, indicated that some relief would be needed in 
the near future. This assumption is strengthened by the 
fact that Mr. Rose, in his report, 1926-27, had this to say 
regarding the future:

"It might not be out of place to take a hasty 
glimpse into the future. Tucson is growing 
very rapidly. The new buildings provided by

32. United States Bureau of Education, Bulletin, 1917, 
#44, p. 105.

33* Minutes of the Tucson School Board, September 9,
1926, p. 306.
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"the last Issue will not provide adequate room 
for more than two or three years at the pres
ent rate of growth.....The next great question 
then to solve in this district is this: When 
the present high school building is no longer 
large enough to accommodate all children of 
the 9th, 10th, 11th, and 12th grades, shall 
another high school be constructed or shall, 
this district follow the generally accepted 
program of other cities throughout the 
United States and construct and organize Junior 
High Schools?'^1*

In furtherance of this plan the Board of Trustees had already 
purchased for the district, a block bf ground lying south of
East Sixth Street between Mountain and Highland Avenues, to:• : •••' 35
be used as the site of a junior high school building. With
the question before the public, th& superintendent mustered
all his forces In order to sell the idea to the public as
the logical solution to the problem which faced the district.
Teachers, administrators, and even pupils were recruited to
participate in the campaign to popularize the Junior high
school idea in Tucson. This situation is pictured in an
article which appeared in the Arizona Daily Star:

"If the opinion of the students at the high school 
is any indication of the advisability of the school 
building program launched by the board of education 
recently, the $500,000 bond issue to be voted on 
Monday will pass without question. Following an 
appeal from 0. W. Patterson, high school principal, 
the students pledged themselves to exert every 
possible influence towards making the proposed

3*f. Tucson Public Schools, Report of the Superintendent,1926-27. . ...
35. Tucson Public Schools, Report of the Superintendent,

1928-29, p. 112.
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"junior high school bill successful,. The student 
council, high school governing body, unanimously 
endorsed the plan in a special session called 
during the noon hour, and several pupils volunteered 
their services in transporting voters to and from 
the polls. *1 believe that the students realize 
the importance of this issue to the future success 
of the educational system fully as much as the 
administration does,' Patterson said, 'and. I 
feel that the splendid spirit which the students 
of this high school have shown towards any 
worthy enterprise in the past will greatly help 
Superintendent Rose and the members of the school 
board in this election, which is in reality a 
crisis for the educational system of Tucson. The 
students can help a great deal in getting the vote 
out, which will be the main problem.' Patterson 
stressed the necessity of a junior high school in 
his talk before the students yesterday morning 
stating that the high school now has over a 
hundred more students enrolled than the build
ing was designed to accommodate. About 200 new 
freshmen-will enter high school the latter part of 
January, whereas less than 15 students will grad
uate, he added. The principal drew a laugh from 
the audience when he humorously remarked that if 
new accommodations were not furnished by next fall 
they would be obliged to hold classes out on the 
front lawn. Several influential students of the 
high school determined to begin a *lobbying' cam
paign today, obtaining the names and addresses 
of all pupils whose parents or guardians are tax
payers in the city, in order that the students 
able to furnish transportation to the polls may 
have something to work on. C. L. McFarland, 
director of physical education and Lt. J. H.
Michael, Military Instructor, delivered lectures 
to the school Cadet Corps, urging them to attempt 
to persuade all taxpayers to vote for the pro
posed junior high school plan." 36
Pupils who had come to Tucson from other communities

where junior high schools were in existence had an active
part in promoting the idea in Tucson.

36. The Arizona Daily Star, November 22, 1929



"All students of the high school who have previous
ly attended a junior high school in any other city 
were asked to write out and hand in to the school 
office their opinions of the junior high school 
yesterday. According to word sent out from the 
office, the questionnaire was sent out to arouse 
student interest in the proposed junior high school
project in Tucson........For the past year it has
been evident that some further accommodations must 
be made to take care of the overflowing enroll
ment at the high school. Several lively class dis
cussions have taken place during the last two months 
concerning the overcrowded conditions at the high 
school. Prevailing student opinion seems to favor 
the erection of a junior high school instead of 
another regular secondary school. ......."37

At every available opportunity the question was discussed
by school men at public gatherings.

"At the monthly luncheon for the Safford P. T. A.,
Roy H. Robinson spoke in favor of the proposed 
bond issue, the chief provision of which is to be 
the erection of a junior high school to relieve 
the congestion at the present high school and 
allow for the promotion of students in the ninth 
grade by subject rather than grade, and 0. ¥. 
Patterson, principal of the high school also 
urged the passage of the bond issue." 38
"An address by Superintendent C. E. Rose on needs 
of the Tucson city schools was the feature of the 
meeting of the Tucson Round Table yesterday."39

Although the great need for more room in the schools was a
keynote in the campaign for the bond issue, it was not the
factor which aroused the greatest interest. The one thing
in connection with the proposed $500,000 bond issue which

37. The Arizona Daily Star, November 7, 1929, p.
38. Ibid., P. 13.
39. The Arizona Daily Star, November 21, 1929.
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aroused the most Interest was the proposal to change the 
organization of the schools from the eight-four plan to the 
six-three-three plan, or in other words, the establishment 
of junior high schools in Tucson. In speaking of this pro
posal, the superintendent said:

M.... At least 80 per cent of the larger cities in
the United States have already adopted the junior 
high school organization. The plan is not a new 
one. It has been in operation and proved success
ful for the past 20 years. The only reason it has 
not been proposed in Tucson before this time is 
that an earlier adoption of the plan would not have 
been good economy. Now, however, the need for 
relief in the high school and the need for addition
al grade schools at the same time make it possible 
to change to the junior high school organization 
economically. t,4o

And speaking of this same proposal, George J. Peak, Assist
ant Superintendent of Schools from 1920 to 1938, had this to 
say:

“Tucson is fortunate that she can by reason of 
her rapid expansion make the change without 
economic loss. For a long time the present 
administratlon has been looking forward to 
this opportunity. This is a critical point v, 
in the history of the Tucson school system." x

C. A. Carson, present Assistant Superintendent of Schools,
pointed out that Tucson administrators chose to introduce
junior high schools as an economically sound solution to
their school housing problem. With the great need for more

40. The Arizona Daily Star, November 2V, 1929.
41. The Arizona Daily Star, November 10, 1929.
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room in both the high school and the elementary schools the
junior high school appeared to be the easiest solution to the 

4-2
problem.

During the course of events there appeared some opposi
tion to the movement to introduce junior high schools in 
Tucson. Though the opposition loomed as quite an obstacle it 
proved to be of little importance when the final count of 
votes was tallied. At a Rotary Club luncheon in November 
1929) shortly before the bond election, the superintendent 
pointed out that he had heard no opposition to the $500,000 
bond Issue for money for junior high schools except from a 
Southern Pacific official..... the railroad man opposed the
issue on the grounds that new schools were not needed now,

. . .  ■ .. . 43
or not until cotton pickers began coming in..... In answer
to this the superintendent said:

"When the railroad wants to haul an excursion train 
it puts on extra cards and puts them on without 
question. The railroad meets its increased busi
ness with increased cars. The city ought to meet 
increased attendance with increased schools."44

It was apparent the opposition from the railroad was more in
the form of criticism of raising school taxes for any reason
than an organized attempt to campaign against and defeat the

42. Interview, C. A. Carson, August 11, 1949.
43. The Arizona Daily Star, November 7, 1929. 
44-. Ibid.
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formation of Junior high schools. The need for new build
ings was unquestionable; the average number of pupils in the 
school rooms of the city of Tucson was 38.1 which is far 
above the commonly accepted normal of 30. One of Tucson’s 
schools had 49 pupils in each room. During any campaign 
to pass a bond issue the question of taxes and cost to the 
public is bound to come up for discussion regardless of the 
real merit behind the issue. As C. E. Rose pointed out in 
a talk before the Rotary Club:

".....the amount of the bond issue should not be 
judged by the number of dollars in it. It should 
be judged by the need for more buildings and by 
the ability of the people to shoulder the tax 
burden which such a bond issue entails.... In 
order to reduce the cost of the bond issue to 
the taxpayer, the Board of Trustees with the 
approval of the Board of Supervisors, proposes to 
purchase $125,000 of these bonds, or one-fourth 
of the entire issue, out of the sinking funds 
already accumulated to the credit of the district.
This will be a saving to the district of approx- - 
imately $20,000 in interest charges. This proposed 
action on the part of the Board of Trustees has met 
with the unanimous approval of all business men of 
the city who have been Informed of the plan."46

At a later date the superintendent, speaking before the
Kiwanis Club, interpreted the bond issue in terms of dollars
and cents to the taxpayer:

"The average property owner’s taxes will be but 11.2 
cents on the $100 valuation higher over a period of 
20 years if the proposed expansion of .the city schools

45. Ibid.. November 16, 1929
46. The Arizona Daily Star, November 24, 1929.



"passes.....For a person owning $15,000 worth of 
property the cost will about equal a five cent 
cigar a day."4-7

DEBATE GROWS OUT OF SCHOOL BOND ISSUE
The only other indication of any opposition to the pro

posed bond issue for a new junior high school came from the 
Democratic City Committee in the form of a political protest 
against the idea of acquiring a bond expert to draft the 
bonds. According to an article which appeared in the Arizona 
Daily Star:

"The special school election next Wednesday at which 
a bond issue of 1500,000 is to be submitted to tiie 
voters will have an appreciable negative vote.......
it developed in the course of the meeting of the
Democratic City Committee meeting.... .. R.
Mathews, chairman, protested at once that while the 
money was needed for schools it was not advisable 
to vote for it because the school board was need
lessly engaging a bond expert to draft the bonds, 
a policy that was needless and wasteful and is a
totally unnecessary expense....... 1 Somebody always
has to get a cut out of everything that is done in 
Tucson lately," he said. ’When the high school was 
built it wasn’t necessary to hire a bond expert.
George Darnell as county attorney passed on the 
bonds and they were accepted by the bond houses.
No first class bond house would buy a bond on the
opinion of any but its own attorney.' ...... .
Mathews expressed the opinion that the three members 
of the school board were men of the highest in
tegrity, but they had been misled in this matter. . ."4-8

And on the same day an editorial which appeared in the
Arizona Daily Star carried the question direct to the

4-7. ibid... November 16, 1929.
48. The Arizona Daily Star, November 22, 1929.



superintendent, in saying:
n.......... As a good executive, an astute politician
and a willing worker, such as Mr. Rose is, we would 
like to ask him why it is that a bond specialist is 
necessary to get his 'cut' out of the school bond 
issue for approving the papers. Out of every civic 
development, whether it be a city bond issue or a 
school bond issue, or what not, there is always a 
Republican who gets his 'cut' out of it somewhere.
The sum paid for a bond specialist is absolutely 
unnecessary and unjustified. If the superintendent 
of schools wants the voting public to vote for the 
school bonds, it would be well for him to announce 
that no money will be wasted in this manner. The 
county attorney has approved bonds in the past; he 

1 should approve them now. If the county attorney is 
not qualified for the job, it is questionable if any 
local specialist is qualified.
We like to look upon the school system of Tucson as 
above mere politics, as a system that hews to the 
line of efficiency, a line aimed straight at the wel
fare of our children who are seeking an education.
We cannot look upon the system as such when we know 
that the school board is allowing a fee to local 
specialists, a fee that amounts to practically a 
bonus to another one of those good Republican party 
workers. Is the bonus system going to infect the 
school system, too?" ^9 v; f i

In a letter to the editor published the following day the
superintendent answered this editorials

"..... I object most strenuously to the use of the 
word 'cut'. No bond issue can be sold unless it 
is approved by some recognized firm of bond attor
neys. No matter how competent the county attorney 
or any other local attorneys might be, bond houses 
will not accept the bonds without first having all 
proceedings approved by a recognized firm of bond 
attorneys. My answer to your question, then, is 
that while a bond specialist is not necessary, it 
is good business and very desirable to employ such
a specialist....  If proceedings are conducted by
local attorneys, all bids will be made subject to 
the approval of the attorneys for the bond house

4-9. The Arizona Daily Star, November 22, 1929.
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"bidding. If the proceedings are conducted by a 
recognized bond house and the final approving 
opinion given by a recognized firm of bond attor
neys , such delay can be.and will be avoided. Be
fore deciding upon this plan of procedure, the 
school board was advised verbally by the county 
attorney1s office that although the county 
attorney's office was perfectly willing to con
duct the proceedings if called upon to do so, the 
county attorney*s office deemed it good business 
and advisable to have the proceedings conducted 
and approved by a recognized firm of. bond attor
neys. .... I am not at all interested in your 
statement that ’there is a Republican who gets 
his cut out of it somewhere *, It has been my 
desire above all things and it has been the de
sire of the school board for the past ten years 
to keep the schools out of party politics. ....
We are above party politics. We do hew to the 
line of efficiency, and we contend we are doing 
so in this case. We do aim straight at the wel
fare of our children who are seeking an educa
tion." 5©

Although this did not settle the question, nor in all prob
ability was it intended to do so, it did bring before the 
people another slant on the bond issue and the activities 
which were going on behind the scenes. From the results of 
the election, evidently few people paid attention to any 
question of politics. It is interesting to note that the day 
of the election,an editorial which,appeared in the Star 
stated: - - _ . ‘-

"Today the Tucson school district will be asked 
to vote S500,000 for additional buildings. These 
bonds should be voted. .....The fact that two 
thousand dollars will unnecessarily be paid to a 
local bond specialist should not deter the district 
as a whole from having additional equipment for the

50. The Arizona Daily Star, November 23, 1929.
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"school system. More than two thousand dollars 
damage might be done by not voting the issue and 
improving the school system in general. .....and 
we are justified in believing Mr. Rose will suc
ceed with the junior high school plan if the bonds 
are authorized. On the other hand, the school 
board, which happens to be Democratic, should 
avoid in the future allowing the unnecessary ex
pense for local bond specialists. This is not a 

. case of the end justifying the means; the end is 
justified in spite of the means, which should be 
remedied. Tucson is growing rapidly; it needs 
more schools now and will need many more in the 
future; the school district voters should be 
glad to have their system keep abreast of the 
general growth of the community." 51

Even with this change in the plea to the voters some damage
had undoubtedly been done but hardly enough to offset in any
manner the huge majority of people in the district favoring
the bond issue. The issue was given a large majority by the
voters of the district; 95 per cent of the ballots cast fav-

52ored the bond issue; The people of Tucson had voted their 
approval for the introduction of junior high schools into the 
city school system. ; ; '

PLANS FOR TUCSON*S FIRST JUNIOR HIGH SCHOOLS
Construction of the $175>000 Mansfeld junior high school 

at East Sixth Street and Highland Avenue was part of the dis
trict’s plan to provide junior high school facilities for the 
city. A unit was planned for the Roskruge building, East 
Sixth Street and North Third Avenue; another was to operate

51. The Arizona Daily Star, November 25> 1929.
52. The Arizona Daily Star, November 26, 1929.



at the Safford building on South Fifth Avenue between 13th 
and ik-th streets while the fourth junior high school unit was 
to be included in the Dunbar school which is situated on 
Second Street between 11th and 12th Avenues. The entire 
school district was divided into four junior high school dis
tricts.

PREPARATION OF ADMINISTRATORS AND TEACHERS FOR THE NEW SCHOOLS.
All four of the principals selected for the new schools 

and nearly all teachers who expected to work in them enrolled 
in a Saturday class at the University of Arizona in Junior 
High School Curriculum. This course was given during the 
second semester of the academic year 1929-30 and was taught

53by C. E. Rose. Through the work of this class and by many 
conferences some preparation of the prospective staffs of the

9 +new schools was attempted. The University of Arizona had
earlier offered a general course intended to introduce and
explain the junior high school movement during the academic
year 1926-27. This first course was taught by J. W. Clarsbn,

55Jr. :v
On September 11, 1930 Tucson’s new junior high school

53• University of Arizona —  Office of Registrar,
Second Semester, 1929-30, Class List.

5^. Tucson Public Schools, Report of the Superintendent,
1929-30, 1930-31, p. 75.

55. University of Arizona Record, 1926-27, p. 130.



53
56system began to function.

SUMMARY
1. Junior high schools had been operating in some schools 
in the state for more than ten years before they were intro
duced into the Tucson system.
2. The formation of junior high schools in the State of Ari
zona was legalized in 1925.
3. Financial accounting practices in the school districts 
throughout the state were complicated with the introduction 
of junior high schools.
4. General confusion and disagreement among educational 
authorities concerning a uniform plan of organization was 
apparent in Arizona prior to the time junior high schools 
were introduced in Tucson.
5. The Tucson public school system experienced a rapid 
growth during the years from 1920 to 1930.
6. Bonds totalling $750,000 were voted in 1921 for a new 
high school which was completed for use in the fall of 1924. 
?. The platoon system was introduced at Safford School and 
Roskruge School in 1924.
8. A bond issue for $210,000 was voted for grade school pur
poses in February 1927.
9. The enrollment in the elementary schools almost doubled 
during the ten years from 1920 to 1930.

56. The Arizona Daily Star, September 12, 1930.
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10. The enrollment in the high school almost tripled dur
ing this same ten-year period.
11. The introduction of junior high schools in Tucson was
probably the most simple and most available solution to the 
school housing problem which faced the school district at 
this time. .. •.
12. Tucson’s first junior high school building was complet
ed for use in 1930.
13. Junior high schools began to function in Tucson in 
September 1930.



TUCSON^ JUHIOR HIGH SCHOOLS 
With the opening of school in the fall of 1930, the 

public schools of Tucson began to operate under the six-three- 
three plan of organization. From the old eight-four plan of 
organization, the ninth grade of the high school was combined 
with the seventh and eighth grades of the elementary schools 
to make up the new junior high schools. These new schools 
were treated as distinct units. Mansfeld was housed sepa
rately while Roskruge, Safford, and Dunbar were in the same 
buildings as the elementary grades. This shift from the 
eight-four plan of organization to tiie six-three-three plan
of organization was primarily administrative during the

'■ ' - 1 ........  . .first few years. Further proof to support this fact ap
peared in an article which was published just prior to the 
opening of the.junior high schools in the fall of 1930:

".....Changes in the curriculum or studies this 
year will be extremely gradual. There will be 
no radical changing of students with their 
studies in a manner which could cause great dis
tress to a pupil, or cause a pupil to lose a 
part of the necessary of required work. Every 
effort will be made by the school administration 
to avoid any * juggling * of the pupil, Rose said." 2

. CHAPTER IV

1. Interview, C. A. Carson, August 11, 19^9.
2. The Arizona Daily Star, August 31, 1930.
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Few changes, if any, were made in the curriculum during the
3early years of operation. Gradually, however, many of the

ideas and ideals advocated by the first administrators of
these new junior high schools became, at least partially,
realities. The first principal of the Safford junior high
school, Roy H. Robinson, and the first principal of the new
Mansfeld junior high school, C. A. Hall, listed the aims and
objectives of the new schools as follows:

"Roy H. Robinson, Principal of the Safford Junior 
High School, has summed up the aims of the organ
ization as follows:
1. A daily program, decidedly greater in scope 
and richness of content than that of the tradi
tional departmentalized school.
2. Recognition of the peculiar needs of retard
ed pupils of adolescent age.
3. A program that would assist boys and girls in 
discovering and developing their natural aptitudes 
and guide them carefully by a wise discipline 
through a trying time when they are passing from 
the period of control by others to the period of 
self control.
4. To give pupils added opportunities for the ex
pression of their social instincts by helpful and 
inspiring service; to correct physical defects and 
build up habits of clean and healthful living.
5. To give added opportunities for self-expression 
vocationally. In brief, to give the adolescent 
boys and girls a full, rich, and joyous life by 
bringing as many worthwhile activities into their 
daily life as possible." 4
"C. A. Hall, Principal of the Mansfeld Junior High 
School, named the following objectives for the first 
year:
1. A homogeneous faculty.
2. Sympathetic feeling between teachers and pupils.

3. Interview, S. Townsend, April 13, 1950.
4. Tucson Public Schools, Report of the Superintendent,

1930-31, pages 76-77.
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n3. Sympathetic feeling between school and community. 
m-. A well rounded physical education program.
5* A plan of delegating authority in extra

curricular activities.
6. A workable course of study." 5

The first principal of Roskruge junior high school, Salome 
Townsend, expressed aims and objectives which were similar 
to those advanced by Robinson and Hall. Miss Townsend, be
ing a strong advocate of the homeroom idea, constructed much6
of her junior high school program around the home room.

Dunbar’s first junior high school principal, Roy A. Lee, 
whose last public school position was that of principal of 
the Carver High School in Phoenix, could not be reached for 
an interview.

On September 14, 1930, two days after the doors of
Tucson's first junior high schools opened, a feature article
appeared.in The Arizona Daily Star describing the new school
and outlining some of the tentative plans:

"Junior high schools have banking, business courses... 
entertainment in the form of Radio club, Hi-Y and 
clubs in science and mathematics planned for the 
year by the staff. ....Offering an instructive recre
ational program never before available to students 
of Tucson's primary schools, the junior high schools, 
a new feature in the Old Pueblo this year, should
prove highly efficient..... The school day starts
at 8:40 A.M. with a 15-minute reporting group each 
morning followed by eight 45-minute classes. Regular 
instruction closes at 3:15 P.M. at which time an 
activity hour will be conducted. This will embrace 
activities of such clubs as a radio club, etc. It is

5o Ibid., page 75.
6. Interview, S. Townsend, April 13, 1950.
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“planned to leave the election and organization of 
the clubs up to the students so that the recreation
al period will be governed by them with the advice 
of their instructors.“ 7
There were no changes during the first year in the

curriculum offerings of the junior high schools. The same
basic subjects normally taught in the seventh, eighth, and

r . : ; . : :: '.. - : 8
ninth grades were continued in the newly organized schools.
Of significant importance is the emphasis placed upon the
physical education program in the junior high school from

9this first year of operation to the present time. •
The new junior high schools at Dunbar, Roskruge, and 

Safford were operating in old buildings and were housed 
jointly with the lower grades; for this reason much the 
same routine and many of the activities which had already 
been established transferred into the new junior high 
schools. One noticeable change, perhaps, occurred in the 10
organization of the student council and school government. 
Mansfeld, the fourth of the new schools, was Tucson's first 
distinctly separate junior high school; that is, it was op- . 
erating in a new building which housed only the seventh, 
eighth, and ninth grades. As Mansfeld grew it established

7. The Arizona Daily Star, September l1*, 1930.
8. Interview, C. A. Hall, March 25, 1950.
9. Ibid..
10. Interview, S. Townsend, April 13, 1950.



59
11

its own customs and traditions.
After the first year of operation under the six-three-

three plan of organization, according to Superintendent Rise:
"....  it seems safe to say that the junior high
schools have proven a success. They have been 
accorded the approval of parents, teachers, and 
pupils. One of the arguments most frequently 
made for junior high schools in other cities is 
that fewer children drop out of the ninth grade 
when it is in junior high school than when it is 
in the senior high school..... "12

During the first year of Tucson’s junior high schools the per
cent of withdrawals from the ninth grade was reduced fifty
per cent. This is shown in the following table taken from
the superintendent’s report of 1931.

TABLE X
SHOWING ENROLLMENT, WITHDRAWALS, AND PER CENT OF WITHDRAWALS 
IN NINTH GRADE, 1930-31, COMPARED WITH 1929-30.

School
9th grade 
Enrollment Withdrawals Per Cent

Mansfeld 144 25 17.3
Roskruge 175 30 17.1
Safford 191 21 11.0
Dunbar 12 0 0.0
Total 522 76 14.5
Senior High 122 28 22.95
Totals:

1930-31 644 104 16.1
1929-30 551 160 29.03

11# Interview, C. A. Hall, March 25,1950.
12. Tucson Public Schools,Report of the Supt.,1930-31»Pe75»
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NOTICEABLE CHANGES IN THE DEVELOPMENT OF TUCSON'S JUNIOR 
HIGH SCHOOLS

In 1931> the Roskruge building was completely remodel
ed and six new classrooms were added to the building. The 
first federal funds were obtained by Tucson schools in 1935#
A portion of these funds made possible an eight room two- 
story addition to the Mansfeld junior high school which had 
grown so rapidly there was an urgent need for more room.
More federal money plus bonds voted in 1938 made up the 
funds which were used to construct Wakefield junior high 
school and make additions to Safford school. Wakefield be
came Tucson's second distinct junior high school. Catalina 
was Tucson's third junior high school with a building of its 
own. It was constructed in 19^2, bringing to six the total 
number of junior high schools functioning„in the Tucson 
school system. • :

Even though guidance programs were being carried out.
to some extent by the individual schools long before 19^8,
it was not until this time that a definite program was set

13up for the Tucson schools.
In the years from 1935-40, it is of interest to note the 

emphasis which was placed upon vocational training. As in
dicated by Superintendent Rose:

13. Interview, C. A. Carson, August 11, 1949.
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"The present trend in the schools is toward more 
vocational training with less emphasis on the 
the liberal arts courses designed to prepare 
students for college."14

This was following the depression years and may be an in
dication the idea of terminal education was in the minds of 
the educators.

Club activities, school musical activities, school news
papers and the publishing of yearbooks were among the promi
nent extra-curricular activities during the first decade of 
junior high schools in Tucson. When the country entered the 
war in 1941 there was a pronounced decline in the extra
curricular activities of the junior high schools, and these 
same activities are only recently regaining their pre-war 
status.

With the continued growth and expansion within the dis
trict, it became necessary to adopt split-shifts in some of 
the schools in recent years, resulting in some modification 
of the junior high school program.

Within the past two years the junior high schools of 
Tucson have introduced the core curriculum idea. In some of 
the schools they have combined history and geography while in 
others they have combined English, history, and geography. 
This course is called Social Studies and is taught by one 
teacher. It is planned to have all the junior high schools

14. Tucson Daily Citizen, November 13, 1939
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TABLE XI
ENROLLMENT BY YEARS FOR EACH OF TUCSON'S JUNIOR HIGH SCHOOLS, 
1930-31 THROUGH 1948-4-9.

Yr. Mans. Rosk. Saff. Dunb. Wakef. Cata. Totals

1931 409 539 743 31 1722
1932 512 606 797 40 1955
1933 550 635 818 39 2042
1934 615 670 858 4l 2184
1935 646 630 855 48 2179
1936 695 713 895 55 2358
1937 729 716 957 62 2464
1938 776 705 1024 61 2566
1939 774 754 1035 58 2621
1940 777 723 794 73 288 2655
1941 882 782 816 111 309 2900
1942 885 739 789 110 . 360 2883
1943 687 762 799 125 368 247 2988
1944 732 720 764 115 445 293 3069
1945 775 715 822 105 514 314 3245
1946 732 778 851 119 620 422 3522
1947 687 784 829 113 663 471 3547
1948 766 720 786 161 720 584 3737
1949 815 848 656 162 743 611 3835
Table compiled from the records left by Supt. C. E. Rose.
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use the latter combination. This program is similar to the 
core curriculum experiment which was carried out at Hansfeld 
Junior High School during the school year 1939-^0 under the 
supervision of J. Booth.

During the school year 19^9-50 all physical education 
staffs in the junior high schools were doubled. This was 
done in order that more emphasis might be placed upon health 
education.

One of the most recent noticeable changes in the devel
opment of Tucson's junior high schools is the recognition of 
a long neglected need by the construction of a new building 
for Dunbar junior high school. This school will be completed 
and ready for use in the fall of 1950.

According to the enrollment figures in Table XI, page 
62, both Safford and Roskruge have been decreasing in en
rollment in recent years. These two schools are located in 
the older part of the community where industrial and business 
development is most pronounced and most of the children have 
completed school. During the years 19^8-49 and 1949-50 
Roskruge has been caring for the overflow from the crowded 
northeast section of the district.

At the present rate of growth there are indications that 
Tucson may again change its plan of school organization for 
primarily economic rather than educational reasons and solve 
another school housing problem by changing from the six-three- 
three plan of organization to the six-two-four plan, using
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the present junior high school buildings for grades seven 
and eight and moving the ninth grade back into the high 
school.

ROSKRUGE JUNIOR HIGH SCHOOL
The south side of the present Roskruge building was con

structed in 1907 as a high school. It was used for this pur- - . • - - . . ■ 
pose until 1924 when the present high school was completed
and ready for use. One of the chief features of the Roskruge 
building when it was first built was the auditorium or assem
bly hall with a seating capacity of eight hundred. The 
auditorium was located in the center of the rectangular
shaped building and extended to the north to give the school 
the appearance of a "T". In 1914 due to over-crowded.con
ditions in the elementary schools, an elementary school was 
built adjacent to the high school building on the north.
This gave the Roskruge building the shape of an HHM. This
new building was named the "Roskruge School", honoring

1 5  -
George Roskruge, a friend of education in Tucson's fron
tier days and also a member of the board of trustees for many 
years. In 1931> six classrooms, a nurse's room, and a 
teachers' rest room were added to the Roskruge building; 
three of the classrooms were placed on the east and the other 
three were placed on the west to join the wings of the "H"

15. Minutes of the Tucson School Board, January 19,1914.
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shaped building, giving the building an appearance once more 
of a rectangle.

The Roskruge building housed the high school from 1907 
until 1 9 2 b . In 191*+ when the elementary school was built 
adjacent to the high school building grades five through 
eight were added. As the high school grew, the elementary 
grades were gradually moved again to other buildings in the 
district, until 1924 when the new high school was opened. 
Beginning in September 1924, Roskruge had grades one to eight 
until the junior high schools were created in 1930.

Salome Townsend, first principal of Roskruge junior 
high school, had been the principal at the Roskruge element
ary school since 1924. This was the year the platoon system 
was introduced. Roskruge had been operating under the pla
toon system for six years when-Tucson adopted junior high 
schools. For this reason, perhaps, little change was neces
sary in making the switch from the eight-four plan to the 
six-three-three plan; the pupils were accustomed to moving 
about the building and the close proximity of Roskruge to the 
new high school probably served to give the pupils an insight 
into the activities of the high school. Many of the ideas
from the platoon system were transferred to the Roskruge16
junior high school.

16.' Interview, S. Townsend, April 13, 1950.
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During the time Miss Townsend was principal the curric
ulum offerings at Roskruge were changed very little. The 
seventh and eighth grades carried the same basic subjects as 
had been taught under the eight-four plan of organization. 
English, history, geography, and arithmetic in the seventh 
grade had remained unchanged as had English, history, science, 
and arithmetic for the eighth graders. The seventh grade had 
no choice of subjects while the eighth grade had manual arts, 
domestic science, and music as electives. English, civics, 
and mathematics were the only required subjects for the 
ninth grade. Algebra, Spanish, Latin, general science, busi
ness arithmetic, business training, and modified courses in 
speech were among the electives for the ninth grade besides 
the special classes in shop, music, band, and orchestra.

Roskruge junior high school organized a student council
and set up a school government in 1930. Weekly assemblies
sponsored by the various homerooms were a definite part of
the school program under Miss.Townsend1s principalship. Two
teachers were used specifically for the purpose of assisting
the pupils in their preparation of the weekly assemblies.
This was in cooperation with the homerooms which seemed to

17serve as the focal point for each of the students. The 
club program flourished at Roskruge during this same period;

17. Interview, S. Townsend, April 13, 1950.
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most clubs were linked directly with subject matter courses.
The Roskruge patrol, first in Arizona, was organized in 1930
and presented with belts and badges by the American Auto-18
mobile Association in March, 1931-

Miss Townsend who had served as principal of the 
Roskruge junior high school since the time it was opened in 
1930 retired after the school year 19^6-^7-

Since 19^7> A. M. Gustafson has served as principal at 
Roskruge. Recent improvements in the building include the 
acoustic tile which has been installed in the halls, better 
lighting facilities in the halls and classrooms, and the 
installation of cooling equipment•in the auditorium.

In comparing the curriculum at Roskruge junior high 
school at the present time with the curriculum during the 
years from 1930 to 19 -̂0, it is of interest to note that an 
even greater emphasis has been placed upon home economics 
and shop training; and in the past two years health educa
tion has become an important part of the school program. An 
elective course in social living has been added in the eighth 
and ninth grades. Of significant importance is the intro
duction in the past year of core work. This is a part of 
the state-wide social studies program which has been worked 
out in the past few years. The administration of the Tucson 
Public Schools plans to drop much of the departmental work

18. The Arizona Daily Star, November 11, 1939.
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in the junior high schools, combining English, history, and 
geography as a course in Social Studies to be taught by one 
teacher. Among the observations made by the principal at 
Roskruge, after the first year with the core-curriculum, 
were that a much better understanding seemed to exist between 
the pupil and teacher. This resulted in fewer discipline 
problems and greater accomplishment upon the part of the 
pupil. The stress has been placed on the importance of the 
pupil rather than subject matter.

There has been no planned remedial program at Roskruge 
until the past two years. Attempts have been made to group 
some of the children upon the basis of (1) lack of adjust
ment and (2) low achievement. This work is growing out of 
the guidance program which has been introduced and is operat
ing throughout the Tucson schools. "

The preceding facts concerning Roskruge junior high
school were compiled primarily from Interviews with Miss

19 20Salome Townsend and A. M. Gustafson.

MANSFELD JUNIOR HIGH SCHOOL
The first building to be constructed for junior high 

school purposes in Tucson was the Mansfeld building. Mansfeld 
was named for the family that formerly owned the land where 
the school is located. C. A. Hall was the first principal of 
Mansfeld. He served in that capacity from the fall of 1930

19. Interview, S. Townsend, April 13, 1950.
20. Interview, A. M. Gustafson, April 8, 1950.
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until the spring of 1939. Since that time, K. D. Anderson, 
formerly a teacher at Mansfeld, has been the principal.

Being a new building Mansfeld was unique among the first 
four junior high schools in that no precedents existed at the 
building, so customs and traditions found at Mansfeld have 
grown up since the school opened in 1930.

Federal funds amounting to 85^,000 provided an eight- 
room two-story addition to the Mansfeld junior high school 
in 1935. During the first few years after the new building 
was opened in 1930 the enrollment grew so rapidly it made 
the need for more room imperative. This is shown in the 
figures, Table XI, page 62;

Money obtained from school carnivals made possible much 
of the landscaping around Mansfeld including grass, shrubs, 
and the trees which border the school grounds on the south.

An annual operetta, mathematics tournament, constitution 
al convention, school newspaper, and yearbook were among the 
extra-curricular activities during the period from 1930 to 
19^0. Since the school year 19^5-1+6 the annual hobby show 
has become an outstanding event for Mansfeld. The school 
newspaper, the Sparkler, has been published continuously 
since it was started during the first year of the new junior 
high school. The school yearbook, the Tower, was discontin
ued during the war years and has not been revived.

The Mary J. Platt training home for Spanish speaking 
girls, located southwest of the Mansfeld grounds, was
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purchased by the district in 1936 and remodeled for use as a 
cafeteria for Mansfeld junior high school. In more recent 
years it has also housed some of the classes in home econom
ics.

No significant changes occurred in the curriculum at 
Mansfeld Junior High School until 1940. During the school 
year 1939-4-0 the core idea for geography, history, and 
English was introduced at Mansfeld. This program was in
itiated by K. D. Anderson, principal at Mansfeld, and J. 
Booth, Supervisor of Tucson Schools, as an experiment which 
had the approval of C. E. Rose with the provision that math
ematics was not to be included. The teachers who carried out 
the program were M. Naylor, M. Upham, and J. Spain. During 
the year 194-0-4-1 double periods for English were tried with 
the same idea of the core curriculum in mind. This was 
necessitated more by crowded conditions and lasted only un
til Catalina Junior High School was opened in the fall of 
194-2. In 194-5, Mansfeld had a guidance program which was 
set up by two of its teachers; V. Kalil and R. Kain gave up 
their free period and were assigned another period which 
allowed them two periods in which to carry on their guidance 
and counseling work. The pupil centered idea of teaching 
a course in Constitution was introduced by Ida M. Nowles in 
194-8. Starting with the pupil as the center the idea was 
to expand his position in the home to include the school, 
then to the community, county, state, and finally showing
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his relative position with respect to the national govern
ment. The whole theme centers upon the pupil and how he is 
related to his environment.

The preceding facts concerning Mansfeld Junior High
School were compiled primarily from interviews with C. A.21 22 
Hall and K. D. Anderson.

SAFFORD JUNIOR HIGH SCHOOL
Safford junior high school was among the first four 

junior high schools opened in Tucson in the fall of 1930.
The school acquired its name from the third territorial 

■ ' 23 'governor of Arizona, A. P. K. Safford. He served as gov
ernor during a time when there was a struggle to establish 
free public schools in Tucson. The building which is used 
for Safford junior high school today was constructed in 1917
and according to the records was so planned and constructed

.  ̂ -25
as to operate under the platoon system. The platoon system- 26 
was not introduced at Safford, however, until September 1923.

21. Interview, C. A. Hall, March 25* 1950.
22. Interview, K. D. Anderson, March 30, 1950; August 

9, 1950.
23. Carter, Ida Rise of the Public Schools of Tucson: 

1867-1936, Unpublished Master’s thesis, University of Arizona, 
p. 35.

2b. Ibid.
25. Tucson Public Schools, Report of the Superintendent,

1923-24, p. 71.
26. Ibid., pp. 34-35, 39.
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Roy H. Robinson served as Safford*s principal from 1930 until 
19^2. J. Young was principal at Safford junior high school 
from 19^2 until 19^7• Since 19^7 H« Hull has been princi
pal of Safford.

No significant changes have occurred in the curriculum 
at Safford until recent years. In the past two years more 
emphasis has been placed upon the vocational subjects with 
the addition of arts and crafts. Junior business training 
for both boys and girls has been supplemented with a course 
in vocations. Remedial English classes have been a part of 
Safford’s school program in recent years. Starting in 19^9- 
5>0 more emphasis was placed on health education. This was 
in line with the city-wide program which extended to all the 
junior high schools.

A school newspaper started in 1935-36 was dropped at 
the beginning of the war and has not been published since 
that time. Safford’s yearbook, the Echo, issued the 20th 
edition in the spring of 1950. It has been published con
tinuously since junior high schools were introduced in 1930. 
The annual spring play has become traditional at Safford 
junior high school.

From Table XI, page 62, it is interesting to note that 
Safford’s enrollment has been decreasing since 19̂ +6.

The preceding facts concerning Safford junior high school



27were compiled primarily from an interview with T. E. Hull. 

DUNBAR JUNIOR HIGH SCHOOL
The fourth of Tucson* s first junior high schools which

opened in September 1930 was Dunbar. Roy H. Lee was the
first principal of Dunbar junior high school. The ninth
grade was added to Dunbar elementary school and the same
building housed both the elementary school and the junior
high school. The building" was first constructed in 1919,
and the school was named in honor of the negro poet, Paul
Lawrence Dunbar. The bond issue of 1929 which provided
funds for the construction of Tucson’s first junior high
school building also provided funds for an addition to the

29Dunbar elementary school. This same building has housed
both the elementary school and the junior high school for
Tucson’s negro children since 1930. Long neglected additions
and improvements for the Dunbar school were begun when work
was started on a new junior high school plant for Tucson’s
negro children. This work was started in January 1950.
Dunbar’s new school was described in the Arizona Daily Star:

”A new Dunbar junior high school capable of seat
ing 270 students is under construction at the site 
of the old school at North Main and West Second 
streets. The new building will adjoin the old one 
on the east side. ....  The first floor will
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27. Interview, T. R. Hull, April 5, 1950.
28. Minutes of the Tucson School Board, May 3, 1918.
29. The Arizona Daily Star, November 3, 1929*



*• contain a kitchen, cafeteria, stage and community 
room seating 500 persons, manual training room, li
brary, locker and shower rooms, and administration 
offices.Two stairways will lead to the second floor 
and an art room, six class rooms and the domestic 
science department, including a sewing room, fur
nace room, air washing and filtering room supply
ing treated air throughout the winter, will occupy 
the basement.

A rear courtyard will have a stage for use as 
an entertainment and luncheon area.

The old school will be remodeled for use as an
elementary school..... Contract price for the new
school and remodeling operation totals $355*000."30

When the new school opens in September 1950 the old build
ing will be used as an elementary school, eliminating the 
crowded conditions and the split session schedules. *

Since M. Maxwell became principal of Dunbar in 1940 a 
number of significant changes have been made in the school 
program. Most noticeable of these changes: in 1946, Spanish
was added to the curriculum and in 1947 arts, crafts, and 
band were added. The manual training program has been ex
panded and more emphasis has been placed upon this portion 
of the school curriculum with the addition of more equipment. 
Music has always been a major part of the school program at 
Dunbar.

The preceding facts concerning Dunbar junior high school
31were compiled primarily from an interview with M. Maxwell.

30. The Arizona Daily Star, January 14, 1950.
31. Interview, M. Maxwell, April 7* 1950.
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WAKEFIELD JUNIOR HIGH SCHOOL
The fifth junior high school in Tucson and the second

new building constructed for junior high school purposes was
completed for use in the fall of 1939* Located on West 44th
street in South Tucson the building was named the Maria
Wakefield junior high school in honor of Miss Maria Wakefield
who was one of the two teachers in the Tucson schools under

32
the territorial government in 1873 and IS?1*. Wakefield 
was built in order to afford some relief for the over-crowded 
conditions which existed at Safford; Table XI, page 62.
J. Young was Wakefield's first principal. He remained until 
1942 when he went to Safford junior high school. N. Hiser 
has been principal of Wakefield since 1942.

In 1949 the district spent $2591000 to provide nine 
new classrooms, shower room, locker room, and improvements 
to the auditorium for Wakefield.

A comparison of the present program with the program 
of the first few years shows no change in the basic subjects. 
Courses which have been added to the curriculum include 
crafts, speech, conversational Spanish, art crafts, journal
ism, and an increased emphasis on health education. Another 
noticeable addition is the core curriculum which has been put 
into operation in the seventh grade. This is similar to the

32. Carter, Ida. Rise of the Public Schools of Tucson: 
1867-1936, Unpublished Master's thesis, University of 
Arizona, p. 15.
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program In the other junior high schools in the district 
where they combine history and geography or English, history, 
and geography into one course and call it social studies.

A school newspaper was started in 19^6; it is published 
once every six weeks with a graduation edition in the spring 
of the year. The band was started at Wakefield during the 
school year 19^9-50. The school orchestra has been opera
tive since the school opened in 1939•

Remedial groups in reading and arithmetic are a part of 
the regular school program. Some grouping has been done on 
the basis of language handicap and also reading ability in 
the last two years. . .

The preceding facts concerning Wakefield junior high
school were compiled primarily from an interview with N.

33Riser. ■

CATALINA JUNIOR HIGH SCHOOL
Tucson’s third junior high school building and the sixth 

of her junior high schools was completed for use in the fall 
of 19^2. Mansfeld had grown to a point where another junior 
high school was imperative for the rapidly growing northeast 
section of the district. The opening of Catalina relieved the 
over-crowded conditions at Mansfeld, Table XI, page 62. 
Catalina junior high school, located at the corner of Country

33. Interview, N. Riser, April 25, 1950.
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Club and Grant Roads, was named for the mountains which face 
the school. Catalina has grown from a school with ten teach
ers and two hundred pupils in 1 9 b 2 to its present enrollment 
of over six hundred pupils and twenty-five teachers. F. A. 
Kohn, present principal of Catalina, has served in that capa
city since the school opened in September 19^2. The school 
had grown so rapidly it became necessary to erect a barracks 
building on the east side of the school grounds to accom
modate the increasing enrollment. A second barracks build
ing which housed the manual training classroom and shop was 
destroyed by fire in 1947. This building was replaced by 
another barracks-type building with all new shop equipment. 
Other improvements to the grounds include the trees which 
were planted on the west and south boundaries of the school 
lot, more have been planted just to the east of the main 
building, the basketball courts, baseball backstops, and 
most recently the tennis courts. These improvements were 
financed largely from the funds made available through the 
annual magazine drive. The only major addition to the main 
building has been the installation of acoustic tile in the 
hallways.

. The curriculum has remained essentially the same since 
the school opened in 1942. In 1949-50 the core curriculum as 
social studies was started in the seventh grade. A special 
class for retarded readers was also started in September 
1949. With the increase in the physical education staff
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during the past year it has been possible to place more 
emphasis on health education.

Current plans call for an addition to the present 
Catalina building. During the past two years the school has 
been operating on a split shift. Many of the students from 
the Catalina district have been sent to Roskruge Junior High 
School because of the over-crowded conditions.

The preceding facts concerning Catalina Junior High 
School were compiled primarily from an interview with 
F. A. Kohn.
FUTURE TRENDS FOR TUCSON’S JUNIOR HIGH SCHOOL

A short talk with any of the administrators of the 
Tucson schools gives one the impression that plans for a 
change to the eight-four plan of organization or rather a 
six-two-four plan are uppermost in their minds. At the pres
ent time all the buildings in the system are operating at ca
pacity with several of the schools using the split shift 
organization. For economic reasons it seems logical that one 
or even two new high school buildings with a switch back to 
the four year high school plan would relieve the over-crowded 
conditions throughout the system. This would eliminate the 
necessity of building several new junior high schools. The 
present junior high school buildings could be used to house 
the seventh and eighth grades.

3^. Interview, F. A. Kohn, March 23, 1950.



CHAPTER V 

SUMMARY

1. The junior high school organization is a product of the 
reorganization movement in secondary education.
2. The spreading junior high school movement made its great
est gains during the years extending from 1920 to 1930.
3. The State of Arizona adopted the reform movement which 
was sweeping the country, in that, (a) the state legislature 
passed a law in 1925 legalizing the formation of junior high 
schools in Arizona, (b) the University of Arizona introduced 
a course in 1926 intended to introduce and explain the junior 
high school movement, and (c) many school districts through
out Arizona experimented with various types of reorganized 
schools from 1920 to 1930.
4. Tucson's first junior high schools were opened in Septem 
her 1930.
5. Junior high schools were introduced into the Tucson 
school system as the most simple and most available solution 
to the school housing problem which existed in the district.
6. In September 1930 the University of Arizona introduced 
another course dealing with junior high schools; the course 
was called Principles of Teaching in Junior High Schools and 
this name was changed two years later to General Junior High

214103
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School Methods. A course concerning junior high school ex
tra curricular activities was introduced in 1931•
7. The separately organized junior high schools of the 
nation began to lag in their growth for the first time dur
ing the period extending from 1930 to 19^0.
8. Courses pertaining to junior high schools specifically 
were not offered at the University of Arizona after the 
school year 1937-38.
9. Since the latter part of the period from 1930 to 19̂ -0 
the junior-senior or six year high school type plan of organ
ization has been predominant in the growth of reorganized 
schools throughout the country.
10. Tucson's junior high schools have grown from four build
ings, sixty-seven teachers, and one thousand six hundred 
twenty-two pupils in 1930-31 to six buildings, one hundred 
sixty-one teachers, and three thousand nine hundred thirty- 
five pupils in the school year 194-9-50.
11. The curriculum of Tucson's junior high schools has re
mained much the same as it was prior to the introduction of 
the new schools.
12. The most noticeable changes in the junior high school 
curriculum in Tucson have occurred within the past two years 
with the introduction of the core curriculum idea.
13* At present all schools in Tucson School District #1 are 
crowded and many of these schools are operating on split 
shifts.



14. Another change in the organizational plan of the Tucson 
schools is apparently in the minds of the school administra
tors.
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