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, CHAPTER I

OTRODUCTIOH

Hie philosophy currently predominant in the field of elementary 

education in Arizona has established a trend wherein the elementary class
room teacher is called upon to teach music to her own class rather than 

leaving it to a music specialist. Regardless of the advantages which 

doubtless accrue to this system, it inevitably means that musical in

struction is left in the hands of teachers who are usually rather less 

adept in the handling of musical ideas and materials than were the specia
lists, who preceded them.

If this system of music instruction is to be effective, it is obvious

ly essential that the teachers receive a maximum amount of aid. This 

should be of several different types; notably, pre-teaching (college), 
musical instruction, "in service* training, supervision and an adequate 

course of study. It is with this latter type of teacher aid that this 

study is concerned. The importance of this study lies in the need for 

an objective evaluation of the present music course of study to determine 

its adequacy for the needs of Arizona. elementary classroom teachers*

The elementary teachers of Arizona are at present provided with a 

course of study for music which was written in 1933* In the intervening 

years many very important changes have come about in elementary music 

education* In addition to the relegation of the elementary music special

ist to the role, of " supervisor11, important changes have taken place in 

educational philosophy, in music materials, and in other vital areas*
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Itis generally agreed among educators that any teaching aid or 

guide, such as a course of study, should be a direct outgrowth of the 

needs of pupils and teachers and related directly to their problems* 

Feeling that this cannot be the case under existing circumstances, the 

Arisona School Music Educators Association, with the approval of the 

State Curriculum Commission, has requested a revision.

In this investigation the Arizona Course of Study for Music in 
Elementary Schools (1933) was evaluated in terms of its effectiveness 

in solving the music teaching problems reported by Arizona classroom 

teachers. The problems used in this study are confined to those report

ed by elementary teachers who are not music specialists, but who have 
other regular classroom responsibilities in addition to the teaching of 

music.

The method of this investigation may be outlined as follows $ The 
first step was the establishment of a philosophy of music education based 

upon the writings of contemporary leaders in the field, the curriculum 

recommendations set forth in the Music Education Source Book, and the 

statement of educational philosophy for the schools of Arizona recently 

written by the State Curriculum Coordinating Committee. This step is 

discussed in Chapter Two of this study.
The second step, also discussed in Chapter Two, was the location of 

music teaching problems stated by Arizona teachers.

Using the philosophy and the problems mentioned above as criteria 
for the investigation, it was then possible to proceed with the actual 

evaluation of the Course of Study. Chapter Three of this study contains
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an analysis of the jdiilosophy^ of the course of study, as it is express

ed through statements of objectives, methods, and the scope and sequence 
of its recommended activities#

Chapters Four through Nine contain evaluations of the solutions 

contained in the Arizona Music Course of Study which may pertain to 

teacher stated problems concerning singing, rhythm, listening, music 

reading and materials, and the learning process# Chapter Ten is devoted 
to the conclusions and recommendations resulting from this investigation•
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: . CHAPTER II

CRITERIA FOR THE INVESTIGATION

I. A PHILOSOPHY OF MUSIC EDUCATION

The criteria for an evaluation of a course of study in elementary 

music as advanced in this thesis are based upon a philosophy of education 

held by leading authorities in the field. It is one in which the child 

is recognised as the center of the educative process. Education, there

fore, consists of surrounding the child with a rich variety of meaningful 

experiences through which the child may be guided toward the ultimate 

aim of all education. This aim is stated in the Music Education Source 
Book as follows:

"The elementary music curriculum, like that in all other subject 
areas, must subject itself to the penetrating analysis of educators 
and parents demanding justification for content, procedure, 
materials and outcomes. Investigations indicate that many music 
educators are aware that the time has come to evaluate the music 
curriculum of the elementary school in the light of its effective
ness in realizing the ultimate aim of all education - namely, to 
assist children in the attainment of right judgment, appreciation 
and control of social values. As the needs of society change, 
the content of the curriculum tends to change, therefore, it 
should never be regarded as final. It is recognized that music 
serves as a means of integrating the child* s personality through 
a rich variety of musical experiences. The teacher has a new 
role in the unfolding of these widening music horizons .HaL

A. The Developmental Approach in Music Education.

All musical activities, experiences, endeavors, and learnings 
should be thought of and planned as episodes in a process of musical

1. Music Education Source Book, p. 4*
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growth* This emphasis on musical growth is the very heart of a well- 
organised scheme of smsic education*^

In this, the "developmental approach", the pupil is first led to 

grasp the "inner, living essence” - the expressive meaning of the tonal 
and rhythmic pattern of music. His understanding of the meaning is then 

increased and clarified through study of technical detail and skills# 

Mon-developmental, or * traditional* teaching approaches the problem 
in exactly the opposite way. First comes the mastering of stills and

techniques, following which the pupil is.supposedly equipped to grasp
,, - ■■ V ■ . , . - ■ : . ■ . '. .the expressive meaning of music.

B. The Sequence of Music Education .

The .developmental approach has brought about new viewpoints regard

ing the sequence of education. The concept is no longer one in which the 
child advances through a series of small, separate steps# There is a 

strong trend in the direction of more flexible and continuous planning - 

a widespread tendency to plan education on the basis of four three year
3sequences, rather than in terms of twelve separate and independent steps. 

The task at every level is seen to be the full, rich and continuous de
velopment of the child.

The elementary school is therefore organised in two closely co

ordinated phases* The first period, kindergarten through third grade, 

is concerned with.* a basic orientation to music" J* Its general purpose
*- * — ' . - - * \ V * > - • ...

2. Mur sell. J ames L.. Music for Educational Growth, p. 3. 

3« Mursell, James L«, Music in American Schools, p* 128. 
4. Ibid,, p. 132.



is to build up musical contacts, backgrounds and reactions. All 

activities of the music program are organized and carried out with a 

view to achieving this purpose.

The following paragraph from Music in American Schools bv Mursell 

gives a concise description of the functions of the second phase in the 
sequence of music education:

•The second period, extending from the fourth through the sixth 
grade, may properly center about the emergence of technical 
controls and insights. The types of response to music already 
inaugurated and to some extent established should be continued, 
and at the same time more pointed and specific consideration 
should be given to the elements of musical structure, their 
representation in the score, and the technical problems they 
involve. Special stress should be placed upon the word 1 emergence 
and upon the fact that although new factors ... now come to the 
focus of attention, it ie most essential that there be no break
ing away from the developmental process already started, and that 
the same atmosphere, spirit, and mode of approach be continued. 
All the techniques must be taught in a musical setting and learn
ed as musical and expressive necessities against a background of 
continuous musical development. The emphases of the orientation 
period must be preserved, carried forward, made more precise, and 
invested with fuller meaning". 5

C. The Elementary Music Beading Program

The importance of the elementary music reading program has been a 
subject for considerable debate in recent years. Some educators have 

gone so far as to suggest that the reading of the musical score is not 
an activity for the elementary school at all, reserving it instead for 
specialized courses on the secondary level.

In taking a position more acceptable to most authorities, Mursell
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gives the following reasons for making music reading an important part 
of the elementary music curriculum

1) "The development of power and capacity in the reading of music
is consistent with the basic purpose of promoting the use and 
enjoyment of music as widely as possible ... Musical Illiteracy 
is a tremendous handicap and a potent limitation upon the use 
and enjoyment of music*

2) Mastery of the score greatly favors participation in instrumen
tal and vocal performance, precise insight into musical struc
ture, and some of the most interesting and repaying types of 
listening*

3) Reading properly planned, properly organized, and properly 
taught need not and should not absorb a disproportionate 
amount of time*

4) It is simply not true to say that the score is so complex that 
a great many children are incapable of learning it* It is 
immeasurably less complex than any major language*

5) Ultimately there is no antagonism whatever between reading
properly learned and properly taught and the finest of musical 
and aesthetic values** . .. . .

The process of teaching children to read music consists of three

phases, namely: the establishment of readiness, the specific training of
7eye and ear, and the establishment of independent mastery of the score* 

The first two phases correspond to the first two phases in the sequence 

of education as outlined in Section B of this chapter, and thus belong
■ 'V..'" S ' . . :  ^  1, ; •:

in the elementary music curriculum.

D. ,The Establishment of Readiness

The establishment of readiness to read the musical score depends

6. Ibid., pp. 234-7.

7. Ibid., pp. 243—9.
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upon several factors* Tho most Important of these are chronological age,

general musical experience, specific musical experience, and social 
8urgency*

A parallel can be drawn between the reading situations of music and 

language* The child enters school already provided with a background of 

several years* more or less intensive aural and speaking experience with 

the language* He has also unconsciously built up a vast number of casual 

eye impressions which contribute materially to his readiness to read* 

Children therefore are able to begin reading very early, in their school 

careers - when the condition of social urgency ( or a "felt need" to read) 

is supplied* On the other hand, children entering kindergarten or first 
grade often have had only very meager experiences in music* It is there

fore necessary to supply the child with musical experiences comparable in 

richness and variety with his pre-school language experience before he can 

profitably begin to read the musical score*

. While the reading readiness program is generally considered to belong 

essentially to the primary grades, the activities begun there are continued 

through the upper grade levels* In addition, activities are added which are 
calculated to bring about a transformation of general readiness into specific 

noticing,of the details of the musical .score*

B* The Elementary "Creative* Program

The concept „ of " creative activity" in the eyes of modern educational 

leaders is so broad as to include all acts of an expressive nature* Thus,

8, Ibid., pp. 244-6.
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all phases of the music eurriculisa should have many creative aspects - 

the purpose being to promote a true and effective musical orientation in 

individuals by encouraging a vide range of creative choice.^

F. Need for Constant Revision of the Course of Study

The necessity for a curriculum flexible enough to meet the constantly 

changing needs of society was mentioned in Chapter One. It is evident, 

therefore, that an adequate course of study, while offering specific 

suggestions for the handling of elementary music teaching situations, 

must also be so constructed and organised as to make constant revision of 

its content possible*

II. GENERAL OUTCOMES OF THE ELEMENTARY MUSIC CURRICULUM

Outcomes, to be meaningful, must be expressed in terms of pupil 

behavior in response to particular types of experiences. In the follow

ing statements of outcomes, an attempt has been made to indicate both 
the type of musical experience and the general reaction of the pupil*

1) Musical experiences, suitable to the development of the child,

which will interest children who are in all stages of develop

ment and have varying degrees of background* .

2) Musical.experiences in which singing, listening, rhythmic, 

instrumental, music reading and creative activities are 

integrated into a meaningful whole* •

9. Ibid., p. 135.
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3) Musical experiences in tMch the child discovers how the

composer expresses his idea in a coherent manner through 

contrast, repetition, balance and form* .

4) Musical experiences through which the child discovers the 
expressive elements of music, such as phrase, timbre, tempo 

and tonality*

5) Musical experiences which emphasize the bonds of sympathy 

between peoples of all races, colors and creeds,

6) Musical experiences which provide orientation for rhythmic

and tonal patterns. ;

7) Musical experiences vhich are correlated with out-of-school 

musical events, such as concerts, radio programs, movie music,

8to* - _ . . ■ '
8) Musical experiences in iriiich the child has an opportunity to 

participate in the actual making of music• Participation is 

understood to include such experiences as observing and listen

ing to the performances of others*

9) Musical experiences involving meaningful selections from the 

works of great composers, through which the child becomes 

acquainted with:these composers*
10) Musical experiences which introduce the child. to the people of 

past ages and their customs through representative music from 

various periods. *
11) Musical experiences which are flexible enough to meet the needs 

of the individual child, class, grade, school, or community*
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12) In music, the child has the opportunity for a democratic 

experience, in irhich all may participate on equal terms, 

regardless of race, color, creed or ability of performance, 

and through which he may develop in responsibility and leader
ship, according to M s  ability#

III* SPECIFIC OUTCOMES OF THE ELEMENTARY MUSIC PROGRAM

The following specific outcomes are also stated in terms of parti

cular types of musical experiences and in terms of pupil behavior in 
response to them,

1) Musical experiences, suitable to the development of the child 

involving many different types of music, such as songs, and 
instrumental selections about the every day significant ex
periences of people and the extension of these experiences in 

an artistic realm*

A, The child identifies himself with these experiences through 

the discovery and development of his singing voice and 
through instrumental media*

B, The child develops a sensitive discrimination of the 

expressive power of music through listening,

C, The child responds with a free interpretation of music 
through bodily activity#

2) Musical experiences in which the child has an enjoyable contact 

with a rich variety of songs, first by rote and then through the 

observation of their unique rhythmic and tonal qualities* The
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child discovers and makes use of the important elements in a

musical selection, by utilizing some of the following items which

give it a distinct and expressive character.

A. Rhythmic patterns which portray walking, running, skipping, 

galloping, sustained smoothness, rippling, roughness, holding 
over,, etc.

B. Pulse patterns which glide, sway, swing, march, etc.

C. Instrumental tone qualities which give music distinctive moods*

D. Melodies which suggest moods and feelings hy rising to 

climax, descending to repose, leaping about in excitement, 

moving stepwise in calmness, etc,

E. Gay, strong or exciting melodies built around the do-mi-so 
pattern and sad or mysterious melodies built around the 

do-ti-la pattern.
F. Rhythmic patterns played on rhythm instruments to accompany 

songs which march, skip, gallop, glide, dance, etc.

G. Obbligatos and accompaniments played on bells, autoharps and 

pre-orchestral instruments to make tunes more beautiful.
H. Melodies created by the children to make poems more expressive.

I. Music reading which leads to greater comprehension of the 

expressive message of music through a functional discovery 
of the relationship between tonal and rhythmic patterns and 

their notational representations.
J. Words and music perfectly blended to give the musical com

position expressive meaning.



17. THE LOCATION OF -TEACHER STATED PROHLSIS IN THE 
TEACHING OF ELEMENTARY MUSIC

It was pointed out in Chapter One that the effectiveness of a 

course of study depends upon the closeness of its relationship to the 

needs and problems of pupils and teachers. This fact suggests that one 

of the most productive sources of criteria for the evaluation of a course 

of study may lie in the problems experienced by classroom teachers in the 

carrying out of their instructional duties. The problems used in this 

investigation were stated ty Arizona elementary classroom teachers to 

Professor Hartley D. Snyder, head of the Music Education Department of 

the University of Arizona, in connection with a recent unpublished study 
which he conducted.*® The most prevalent of these problems may be summar
ised as follows:

1) Problems in singing were principally of two types:
A. Those concerning remedial aid for helping children find 

and develop their singing voices.

B. Those concerning methods and procedures for presenting songs 
to children*

2) Problems in rhythm were most concerned with the content of the 

rhythmic program, and with methods of conducting rhythmic 

activities.

3) Problems in listening centered around methods of presenting 

listening lessons.

-13-

10. Snyder, Hartley D., Music Teaching Problems of Arizona Elementary 
School Teachers.
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4) Music reading problems .were mostly concerned with an under
standing of "reading readiness", and with procedures for bring-1 
ing about the psychological state of readiness*

5) Many teachers stated problems growing out of a need for a wider 

and more up-to-date knowledge of teaching material, such as 

songs and recordings# . . ,

6) Problems having to doitth the learning process were principally 
concerned with:

A, The establishment of musical Interest In seemingly dis

interested children, and

B. The evaluation of musical learnings#
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CHAPTER III

EVALUATION OF THE PHILOSOPHY OF THE ARIZONA COURSE OF STUDY FOR
MUSIC IN ELEMENTARY SCHOOLS „ „

The philosophy of the Arizona Course of Study for Elementary Music, 

as stated in its introduction and throu^i its statements of aims and 
objectives, may be summarized as followss

I* INTRODUCTION

The writers of the Course of Study seemingly felt themselves 

on the eve of a "new day* in the development of music education in 

which they anticipated changes in content, methods and outcomes 
which would offer greatly improved solutions to all problems en
countered in the teaching of music• This new approach to music 

education was described as one in which the interests and capaci

ties of the child are considered of the utmost importance* The 

approach to musical skills and knowledges was to be a functional 

one. All such learnings were to be dealt with in the light of 

what they contributed to the musical interest of the child.

This philosophy, so far as it goes, is still quite acceptable, and 

is included, in somewhat different form in the philosophic statements of 

Chapter Two, Its shortcomings, however, seem to lie in the fact that it 

goes no further. The emphasis is continually upon "furthering the 

child1 s interest in music", the supposition evidently being that to the 
interested child will automatically accrue such abstract benefits as 

"the aesthetic, emotional, social, physical and intellectual development



of the Individual.*
This emphasis on interest is contrasted with the statement of current

philosophy quoted from the Music Education Source Book in Chapter Two of
11this investigation • Here interest in music is utilised for purposes 

much broader and more fundamental than the mere creation of music loving 

citizens# Music is recognized as a means of * integrating the child’s 
personality" - a medium through which the sum total of the child’s back

ground and experience"can be knit together into a well-balanced personal
ity# ' : ' ■ ■: : . : •

II. GENERAL ADI

- The General Aim of Music Education, according to the Course 

of Study, was to give children a lifetime "relish"for good 

music which would result in continued participation in musical 

activities after school days were over#.

This aim may be said to be good and proper, but again it is not broad 

enough to meet present day situations. The following seems to be a much 

more satisfactory aim for music education* *to provide conditions which 
will give; children the opportunity, nurture, room and freedom to fulfill 

their potential individual capacities to become happier and more success

ful social beings"^. Here the emphasis has been changed from the idea 

of simply "selling" the child on good music to a concept in which music 
has become a vital instrument in the total development of the child#

11# See Chapter Two, p* 4. . . . .

12# Pitts, Lilia Belle. The Music Curriculum in » Changing World, p# 40.



III. SPECIFIC AIMS

The specific aims of elementary music education were listed 

in the Course of Study as follows*
*1* Primary Aim:

A* Appreciation: the love and intelligent under standing of 
' - music. ■

II. Secondary Aims:

B. Citizenship: social relationships.

C. Worthy use of leisure time.

D. Health: physical well-being.
E. Pre- vocational and vocational t r a i n i n g " .

The terseness of these aims makes analysis difficult and somewhat 

risky since it is necessary to read into them an interpretation of pre
cisely what is meant in each case. However, it seems fairly obvious that 

at least the first four of these aims are valid and important aims of an 

elementary music program. We do wish to teach children to love and under

stand music. We are interested in promoting good citizenship and in 

improving human relationships, and we are aware that music provides a 

unique opportunity for this* The use of music as a constructive and worth 

while leisure activity is of ever increasing importance. Musical activi

ties can and should contribute greatly to both mental and physical well 

being. In the case of the fifth aim, however, a question arises. It is

13* Arizona State Course of Study for Music in Elementary Schools. 
1933, p. 7.



generally accepted that vocational training is not a part of the elementary 
school curriculum. This aim might be better expressed in terse of dis
covering talent among children and providing for Its proper development.

‘" 17. GENERAL OBJECTIVES

According to the Course of Study, the above aims sere to 
be attained through striving toward the achievement of a list 

of twenty * General Objectives*. These objectives were related 

hy means of a table to the five specific aims to which they 

. contributed directly. Thus, according to the table, objectives 

one through sixteen related to the development of "Appreciation*; 

objective seventeen to "Citizenship*; number eighteen to "Worthy 
use of leisure*; number nineteen to "Health"; and objective twenty 

to "Vocational training". . ;

A study of these objectives indicates that they are set up in such a 

way as to stress the development of skills and techniques. This approach 
is in direct opposition to the developmental approach set forth in Chapter

V. THE SCOPE OP THE COURSE OF STtM

The music curriculum set up by the Course of Study embraced 

three general phasess
1) Performance (including vocal, rhythmic and instrumental 

activities)•

14. See Chapter Two, p. 5*
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2) Listening aotivitieB*
3) Music study (including "notational intelligence" and "related 

knowledges", such as terminology, form, etc.)

The Course of Study was organized in four principal sections, one 

each for "Song Singing","Rhythmic Sense Development", "Listening Lessons", 

and "Music Reading". A fifth section was added dealing with "Projects", 

in which suggestions were made for special activities, such as creative 

music, entertainments, holiday programs and contests.

Each activity of the music curriculum was considered as separate and 

complete in itself. For example, in the suggested time allotments for 

music given in the Course of Study, time was set aside for singing, for 

listening lessons, for rhythmic sense training, and for music reading.

The writers of the Course of Study evidently did not share the concept 

of present day music educators to whom all aspects of music are but 

integral segments of the musical whole which cannot be presented to pupils 

except in their proper relationship to the rest of that musical whole.

It should also be noted that the musical program set up in the Course 

of Study was much more limited than that recommended by modern educators. 

Many activities, such as creative music, holiday and other special occasion 
music, and rhythm band, which are now considered integral parts of the 

music program, were relegated to the "Projects* section of the Course of 

Study, where they may be considered as being extra and apart from the 

regular curriculum.
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VI. THE SEQUENCE OF-MUSIC EDUCATION IN THE COURSE OF STUD!

The Course of Study was organised on a somewhat rigid grade hy 
grade sequence. There was some carry-over from year to year as far as 

the aims and outcomes for each year were concerned, indicating that some 

effort was made to integrate the entire elementary music program. However, 

the grade-wise structure of the Course of Study precluded much progress 

in the direction of the kind of flexible and continuous planning advo

cated in Chapter Two^.

15* See Chapter Two, p. 5
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EVALUATION OF THE ARIZONA COURSE OF STUDY FOR ] 
IN TERMS OF TEACHER STATED PROBLEMS RELATIVE TO

iTARY MUSIC 
SINGING

Problems relative to singing which were most frequently cited by 

Arizona elementary classroom teachers were concerned with two general 

sources of difficulty# They weret :

A. A need for means of remedial aid for helping children find and 

develop their singing voices, and

B. A need for knowledge of methods and procedures for presenting

songs to children, .

I. EVALUATION OF REMEDIAL AIDS FOR HELPING CHILDREN 
FIND AND DEVELOP THEIR SINGING VOICES '

The remedial and developmental measures suggested by the Course of 

Study in dealing with the child’s singing voice were grouped in three 

classifications $

• - - A. Voice . . -

The ideal tone to strive for in children's singing was a 
pure "head -tone*. This was to be secured through exercises call- 

ing for soft high tones* The Course of Study suggested preparing 

the children mentally for the production of proper tone by asking 

for a "lullaby*, "bird-like*, "sighing wind*, or "tiny bell* tone# 

The importance of the teacher's own voice quality was stressed 

also* It was suggested that high, soft, light tones should be
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cultlvated regardless of the natural voice of the teacher•

There are two grave objections which must be raised to the foregoing 
suggestions from the Course of Study. The first is the method of working 

for proper tone quality. One of the essential characteristics of the 

developmental approach to music education is the belief that all tech

niques and skills should be approached through musical situations. The 

suggestion that ideal tone quality be attained by extraneous exercises is 

completely foreign to modern educational thinking.

The second objection is concerned with the ideal tone quality 

advocated by the Course of Study, While granting that "head voice" is 

an essential part of the vocal equipment of the child (for that matter, 
of the adult) modern music educators are opposed to the idea that all 
child singing should be marked by the airy, colorless quality which dis
tinguishes "child voiced (head tone). A much more valid ideal for which 
to strive is an "expressive" tone quality. In other words, the tone 

quality must fit and enhance the mood or picture which is portrayed by 

the song. Thus a "lullaby" tone is proper only when the child is sing

ing a lullaby, a "bird-like" tone only when the song is about birds. It 

may also be quite proper for the child to use loud, boisterous tones if 

the mood of the song requires them. It is now recognized that voices 

capable of great and sustained volume on the playground are not likely 

to be strained in the music room. The expressive content of the music, 

rather than an artificially contrived "ideal", should at all times 

dictate "proper* tone quality, :



B* Control of t W  Voice

Control of the voice, according to the Course of Study, 
was to be gained through exercises In which various sounds were 

Imitated. Such sounds as whistles, rising and falling of wind, 

a M  various tone mtching games were suggested. The Course of 
Study also recommended one minute of breathing exercises at the 

beginning of each music period.

The objection to the use of contrived and unrelated exercises is 

again applicable here. It will perhaps be necessary to invent tone match
ing games or other exercises in the course of solving many remedial prob

lems, but such exercises should always grow out of musical situations 
and the child should be conscious of the relationship between the exercise 

ami the musical situation.

The same may be said of breathing exercises. The child should 

discover any need for better breath control, or breathing habits, through 
encountering songs containing long phrases which require excellent breath 

control fbr their proper interpretation«

C. Monotones

' The writers of the Course of Study suggested a plan fbr 

"curing* "monotones* which included seating these children in
- i  - • •'

front of the other children in order that they might hear the 

correct tones coming from behind them. They werer to be called 
"listeners* and to be allowed to sing only on the exercises 

intended for their "cure*. These exercises were to be given

-23-
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daily, arai included such devices as repeating single note 

phrases ("all a-board", *toot-toot-too", etc*) Imitating 

sounds of aninals, singing the descending tonic chord on • 
words such as "come sing to me", descending scale exercises, 

and various other tone matching drills. It was emphasised 

that the teacher should praise efforts of the child but 

should not praise incorrect tones. The Course of Study 

, called for the reduction of monotones to not more than 10%

of the class by the end of the first year, 5% by the end 

of the second year, and for their virtual elimination by the 

- end of the third year. •

The treatment of those children who come to school with as yet un
developed singing voices is undoubtedly among the most difficult problems 

facing teachers of elementary music. The fact that so many children 
still go through the public schools without developing singing voices 

is adequate proof that as yet no Infallible solution to the problem has 

bee® found. However, modern educators have evolved methods which are 

more In line with modern philosophy and which have proved much more 

effective than those of the Course of Study.
In the first place, the term "monotone" is no longer applied to 

those children whose singing voices elude them. Modern psychological 

methods call for the singling out of these children as little as possible. 

They must not be discriminated against, and any approach which makes them 

feel "different" or left out is considered psychologically unsound. By 

the same token, the practice of not allowing these children to sing with



-25-

the others cannot be condoned,_ Learning to sing without pinging may 

be compared to learning to swim without water. The injurious effect 
to the ensemble which may result from the singing of the "non-singers* 

is felt to be more than counter-balanced by the beneficial psychological 

effect tpon these children. As far as seating the "non-singers* in front 

of the room is concerned, many such devices are in use, with some success. 

Such devices may be used provided they do not embarrass or isolate the 

child, or expose him to any feeling of inferiority.

In the recommending of daily exercises for the "curing* of. "mono- 

tones* the Course of Study is open to the same criticism which has already 

been expressed several times.

The discovery and development of the child's singing voice should be 
furthered in the course of his regular musical activities. Tone matching 

experiences and other voice finding devices can most effectively be drawn 

from the songs the children sing.
In reading the Course of Study, one gets the impression that the con

dition of the "monotone11 is closely akin to that of a diseased or physically 

handicapped child. Treatment is, therefore, in terms of "curing" or 

* correcting* the disability, rather than in terms of a natural develop-

■®nt# : : : ■ . - ■ • . . \ . v:,." : . .  ' ; ,

\ More recent studies have borne out the fact that development of

the singing voice (except in rare oases of defective organisms) is simply 
a matter of physical, psychological and musical growth. It is but another 

application of the principle of "readiness". The state of the child's 

voice is thus dependent upon his physical and mental maturity, and perhaps 

most important of all, his musical background and experience.



II. EVALUATION OF METHODS AND PROCEDURES IN PRESENTING 
SONGS TO CHILDREN

A« Interest in the Song

The Course of Study suggested motivating interest in 
a new song through the following procedure. The teacher 

could either tell the story of the song first, or sing it 
first, having the children tell it hack to her. She was 

instructed to "draw some connection" between the new song 

and previous songs or other experiences. The teacher was 

also directed to "draw on the child's imagination*.

In these suggestions can be detected the seeds of modern creative 
teaching. The suggestions are, however, so vague that only a teacher of 

extensive background and experience in modem educational thought and 

methodology could carry them out creatively. To such a teacher, it might 

be added, a course of study such as this one would be quite unnecessary, 

anyway.

Modern music educators have discarded as mechanistic and contrary to 

modem philosophy the practice of "conditioning" children to a new song 

by telling them all about it before they are introduced to the song itself* 

The children should be given the opportunity to respond to new music in . 

their own way and in the light of their own experiences. In this method 

of motivation the child "draws upon his imagination" to "connect the new . 

song with previous experiences" and "tells the story” of the song. He 

may tell it in words, through free bodily responses, or in any one of many
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other legitimate types of response. It is thus evident that an essential 

prerequisite of any successful motivation is a fund of relevant experiences 
upon which the child may draw.

-B. Procedure

The Course of Study suggested that, after interest in 

the song has been aroused, the teacher should proceed to teach 

the song by the following methods She should sing the entire 

song ■correctly, artistically and with proper facial expression”. 

She was to make sure of correct pitch, making use of pitch-pipe 

and never guessing. After she had sung the song several times, 
the children were to be permitted to sing the song, phrase by 

phrase, perfecting each one before proceeding to the next. This 
process of perfecting and then combining phrases was to be 

carried out to the end of the song, the teacher being cautioned 

not to tire the children too much the first day.

The learning thus accomplished was to be checked by such 

devices as the teacher singing one phrase and having the 

children respond with the next. The teacher, according to the 

.Course of Study, might also sing the song, allowing the children 

to whisper the words.

Such an arduous procedure as the above should be an adequate illus

tration of why "methods and procedures in presenting a song” were consider

ed an outstanding problem by Arizona elementary classroom teachers. It 
seems that the teacher was expected to do all the singing while the children



sat quietly and mimicked her when told to do so. It is noteworthy 
that at no time in the course of the "learning process" were the 
children permitted to sing the whole song.

This procedure is in direct opposition to the methods which have 

grown out of the developmental approach to learning. Ihen children are 
introduced developmentally to a hew song, they are immediately concerned 

with the meaning of the whole song. From the very first, after the 

teacher has introduced the song, they will sing it, discuss it, dance, 
or otherwise respond to its rhythm. They will gain an understanding of 

the meaning and mood of the whole song before they become concerned with 

such specific details as precise memorisation.
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' CHAPTER V

EVALUATION OF THE ARIZONA COURSE OF STUDY FOR ELEMENTARY MUSIC 
IN TERMS OF TEACHER STATED PROBLEMS IN RHYTffll

The problems in rhythm most frequently stated by Arizona elementary 

classroom teachers were concerned with the content of the rhythmic program 
and with methods of conducting rhythmic activities#

The Course of Study set up a rhythmic program con

sisting of the following*

1. Development of feeling for the "Takt" (pulse or 
> ■ ' beat)* ■ '

This was to be achieved through having pupils respond 
bodily (marching, swaying, clapping, heating time, etc#) 

to music they hear* They were to respond to music in 

various meters, such as 3/4, 6/8, 2/4 and 4/4* The children 
were also to learn to sense and express changes in meter 

within a composition by clapping or beating time to music, 

changing the accents appropriately when the meter changed#

The activities involved in the above paragraph are valid parts of the 

modern rhythmic program# However, the Course of Study prescribed such 

activities as marching, swaying, or beating time purely as a means of 
developing skill in finding the "beat" in music# On the other hand 
developmental teaching, while recognizing the importance of developing 

strong feeling for the pulse in music, is concerned with the expressive 

character imparted to the music by a particular pulse grouping rather than



merely with the discovery of the pulse patters Itself*

2. Development of feeling for "natural and Imita

tive" rhythms.

The pupils were to develop this feeling through 

making appropriate bodily responses to music, such as 

walking to "walking music", or skipping to "skipping 
music".

The idea here was essentially that of modern music educators who 

speak of discovering the expressive characteristic a of various duration 

patterns through appropriate "fundamental" bodily responses. The differ
ence is again one of emphasis. The developmental teacher is interested 

la the "why" of the duration pattern (what idea was It Intended to 

express?) rather than the mere development ©f a skill for its own sake,

3. Free rhythmic interpretation of music.

The children were to listen to music and give their own 

. individual responses to it before the class. The class was 

expected to select the best interpretation,-the teacher guid- 

ing the class to a. decision only if necessary,

Free rhythmic interpretation of music is a very valid and useful 

device in modem educational methodology. Its importance lies in the 
fact that it gives each individual child an opportunity to express what 

he, and he alone, feels about a particular piece of music. Any attempt 

to force a "correct" or "majority" interpretation, as the Course of Study 

suggested, would not be in keeping with modern educational principles.



4* Development o£ feeling for phrase rhythm. •

Feeling for the phrase was to be developed by such 
devices as walking in one direction for the first phrase, 

reversing direction for the second. In. wore crowded clrcim- 
: ... stances it was suggested that they might simply face different

: i directions to indicate changing phrases. :

. . Feeling for repetition and contrast in phrases was to be

. developed by the children’s doing one thing each time a 

phrase was heard, changing to a different activity vpon the 

occurrence of a contrasting phrase.

A feeling for phrase rhythm was to be developed through 

having the pupils step the note values of the phrase.

Development of feeling for the musical phrase is another important 
part of the modern musical program. Here again, however, the purpose of 
the developmental teacher in working for this feeling goes much deeper 

into the meaning of music than did the purpose of the Course of Study in 

recommending its development. As far as is evident from a reading of the 

Course of Study, feeling for the musical phrase was simply one of the skills 

necessary for thorough musicianship. While this is quite true, the develop

mental teacher realises that feeling for the musical phrase is important 

because of the expressive power of the phrase, and develops a feeling for 

the phrase through the efforts of the children to discover the meaning 
of musio.

The devices suggested by the Course of Study for the development 

of feeling for the phrase are for the most part quite usable. In
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addition, many others have been developed, such as drawing arcs on the 

blackboard, and describing circles with the arms, making hands meet at 
the beginning and end of phrases.

It should also be pointed out that the phrase is more than a rhythmic 
aspect of music. It also maintains its distinctive though melodic and 

harmonic characteristics. The child should discover the phrase in each 

of its aspects as part of the same experience. The Course of Study was, 

therefore, clearly in error in recommending the study of the'phrase 

separately as part of an isolated rhythmic program.

5. Development of the ability to interpret rhythms 

throu^ folk d&nees and singing games.
This was to be carried out by teaching the dance to a 

. select group of children who would demonstrate it for the 

class. The class then was to learn the dance, the teacher 

stressing the fact that the steps must be in time with the 

®usic*

The use of folk dancing and singing games in the music program has 

become increasingly important. In its present conception, the use of 

these activities has definite creative and scializing aspects in addi

tion to rhythmic importance. Folk dancing is an activity which is parti

cipated in by all children. The children themselves have a part in 

creating the dance steps which are outgrowths of their rhythmic inter

pretations of folk dance music. For example, in the case of a polka, 
the children, in giving their individual rhythmic responses to the 
music, will discover the peculiar rhythmic characteristics of the polka.



Dance steps mabodylng the essentials of the polka can then be easily 

and naturally evolved. The approach to folk dancing, in which the empha

sis is placed upon the interpretation of the music is contrasted with the 

method of the Course of Study in which the attention of teacher and 

children was centered upon the learning of certain set patterns of steps 
which were then to be fitted to the music*

Although the rhythmic program set up by the Course of Study includes 
many phases which remain important in present day rhythmic programs, 

there are certain omissions which make the 1933 Course of Study Inadequate 

for present day usage. Foremost among these is the exclusion of all 

instrumental activities (except those in which the teacher utilises piano 
and phonograph)* Such devices as rhythm bands and the use of pre-orches
tral and melody instruments for rhythmic purposes were not considered 

worthy of inclusion in the rhythmic program. This is contrasted with 
more recent points-of-view in which such instrumental activities are 

considered important phases of the general music program and are seen 

to have.valid functions in rhythmic activities*
The method of conducting rhythmic activities suggested by the 

Course of Study is quite foreign to modern educational principles.

Rhythm was to be taught, according to the Course of Study, as a separate 

and distinct activity, lacking any relationship to the rest of the music 

program* Rhythmic figures were to be learned simply as rhythmic figures, 

divorced from a musical context* Music suggested for rhythmic purposes 
was not intended to be studied in any way except for its rhythmic con

tent* The child was not given the opportunity to grasp the true function 
of rhythm as an integral part of the expressive musical whole. The
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concept of rhythm was, in short, to be almost entirely an arithmetical
one.
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chapter VI -

EVALUATION OF THE ARIZONA COURSE OF STUDY FOR ELEMENTARY MUSIC 
IN TERMS OF TEACHER STATED PROBLEMS IN LISTENING

Problems In listening listed by Arizona elementary classroom
. -V , : •:' • ■ : ■ : ' - ■ V. ■ \ " . - - - : ' " -
teachers centered around methods of presenting listening lessons#

The listening program as set up by the Course of
Study, had many different sheets and was designed to

"bring the child beauties in music far beyond those 
: ■ ■ • :  . : •  ' ■ :  ' . ' 1 5  - •

which he is able to create for himself* , The most

important phases of the listening program were as follows:

1. The development of a "Listening Repertoire".
This was to be achieved through frequent use of certain 

r . selected melodies for "quiet listening*.- The children were 

to be told the names and composers of these compositions 
each time they ware played, so that they might be able to 

respond with this information upon the third or fourth - 

hearing# The children were to have a repertoire of five 

"memory melodies" (selected from lists in the Course of 

Study) at the end of the first year, fifteen at the end of 
the second, and so on, until the entire list of ninety 

compositions had been mastered by the end of the sixth grade# 

The Course of Study made the suggestion that "music 
appreciation* contests (who can identify the most melodies?)

16% Arizona Course of Study for Musio In Elementary Schools, 1933, p. 40#
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sdght ba useful in motivating the learning of these 

melodies* : . .

According to its method of developing a repertoire of "memory 

melodies”, the Course of Study was seemingly more concerned with the 

memorization of titles and composers' names than with familiarizing 

children with examples of various types of music* Although it is to 
be desired and expected that children become familiar with the titles 

and composers' names of at least the principal compositions they hear, 
the modern teacher will be far more concerned with developing familiarity 

on the part of the. child with many forms and styles of music*

2. The recognition of musical elements.

These elements, such as form, pitch, dynamics, tempo 
and mood were to be pointed out to the children through musie 

selected and played for that particular purpose. Thus a piece 

of music played to illustrate form in music, would not be examined 

in terms of its mood, rhythm or medium of expression* It would 

be given meaning only Insofar as its form had meaning.

In isolating each element of music and studying it separately, the 

child loses eight of the expressive whole which is - or should be - music* 
All the elements of music should be examined in the course of each musical 

experience in order to discover each element1s contribution to the 

expressive content of the music* . ^

3* The study of various instruments and voices*
The children were to be taught to recognize all the
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Inetruaente of the orchestra and hand, hy name, sight 
and sound. This phase of the listening program was to 

begin in the first grade with recognition of the most 

common and oft heard orchestral instruments, and proceed 

through study of various small ensembles, chamber music 

groups and orchestral choirs to a more or less complete 
knowledge of the instrumentation of the symphony orchestra 

and symphonic and military bands hy the end of grade six.

This was to be achieved, according to the Course of Study, 
through playing records featuring the individual instrument 

under study at the moment, discussing the nature of the 
instrument with the class, showing pictures of it to them, 
and, when possible, arranging for pupils from instrumental 
classes to demonstrate the instrument for the children.

Contests in identification of instruments, similar to those 

in melody recognition, were suggested for motivation purposes.

This portion of the listening program of the Course of Study approach

ed the recognition of instruments and voices in a typically mechanistic 

manner. Skill in recognition of instruments and their various com

binations was to be developed with no particular regard for its impor

tance or usefulness to the child* This is in sharp contrast with modern 

educational practices in which the pupil is not called upon to learn the 

distinctive characteristics of any particular instrument until he has 
encountered a piece of music which utilized that instrument in express
ing a mood or Idea,
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4* Study of mrixma ferae of musical expression.

Such forme as the folk song, art song, overture, suite, 

ballet, symphony, opera, program music, and pure music were 

to tie studied, according to the outline of the Course of 
Study. The general method of treatment consisted of an 

explanation of just what the particular form in question 

was, following which an example might be played to illustrate 
the point. ■' ; ' ' ' ' " ■ " '

Here again the Course of Study suggested procedures which are in 

disagreement with developmental teaching methods. In such methods, the 

pupil is led to a comprehension of the nature of the above forms in the 

course of musical experiences involving them. For example, the child 

discovers the nature of a folk song through participating in the per

formance of folk music.

5. Studies about music and musicians.

Stories about great composers were suggested by the 

Course of Study. The teacher was to tell interesting stories 

about such composers as Mozart, Schumann and Beethoven under 

the general title of "Boyhoods of Famous Musicians"• The 

idea was to portray these great men as somewhat more human 

and approachable than the usual portraits and biographical 

data would indicate.

Another area of this phase of the listening program was 

to be the development of a 11 Listener1 s Vocabulary of Musical 

Terms". This was to be accomplished through the teacher*s 

frequent use of such musical terms as "solo", "phrase", and
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fiô  through allowing the children to have 

some sort of experience in connection with the words in 
order to Bake them meaningful*

Although readings, reports, and class discussions about musical 

personalities are considered valid and important phases of the music 
program, modern educational philosophy requires that there be a definite 

relationship between the personality under discussion and the music 

being studied at the time. Furthermore, the teacher should see that 

the biographical data presented is of such a nature as to contribute 

to the child’s understanding of the music which is being studied.

Similarly, the study of musical terminology should be limited to 
the terminology which the child naturally encounters in the course of 
his musical experiences.

6. The study of rhythm.
Although the Course of Study hastened to reaffirm 

its conviction that rhythm should be treated as a 

separate phase of the child's musical growth, the sugges

tion was made that, if time did not permit sufficient 

separate rhythmic study, some progress might be made 

toward rhythmic sense development in the course of the 
listening lessen. Such activities as developing feeling 

for the pulse through marking vertical lines on the black
board in time with the music were suggested.

Inasmuch as the rhythmic aspects of the Course of Study have already



been discussed in Chapter Fire, no further criticism is given here.
Again, as in its singing and rhythmic program, the Course of Study 

is basically at odds with current trends in music educational thought 

in its conception of the listening program. Throughout its discussion 

of the subject the emphasis was upon the establishment of abilities and 

skills. These abilities and skills were regarded as necessary pre

requisites to the ,l catching” of an abstract something called •Beauty*,
The child developed skill in recognizing the tone qualities of various 

orchestral instruments, in discerning musical form and other musical 

elements. He memorised the titles and composers of a number of pre
scribed musical compositions. The result of these efforts was expected 

to be the acquiring of a feeling for the •Beauty” of music.
Modem philosophy of music education Includes a conception of 

"listening" that is inextricably bound up with the rest of the general 

music program. The listening lesson, as such, can no longer be consider

ed as a separate unit. 5 m  problems which were submitted by many Arizona 

elementary teachers, concerning methods of presenting listening lessons 

may therefore be said to have their roots in an outdated and discredited 

philosophy of music education.
•Listening" is now regarded as one of the most important means through 

which the child gains an understanding of the musical whole. It has 

important functions in every musical experience. The child now listens 

to music to discover its expressive meaning, rather than to develop 

specific musical skills. In the course of his listening, the child will 
develop many of the skills which the Course of Study bo earnestly coveted 
for him, but they will come as the result of the child’s need for them in



gaining an understanding of the -music he experiences. Per example, the 

child discovers the tone quality of the oboe when he experiences a piece' 
of music which utilises the oboe to convey a mood or idea which is mean
ingful to him. Then, and not until then does he study the oboe separate

ly and in detail. He will hear it, examine its construction, have the 

theory of "bow it works* explained to him, and will perhaps even have 

a try at producing a tone upon it. But the central idea is not simply 
to give the child a fund of interesting information about the oboe. The 

purpose of such study is to help the child grasp the expressive content 

of the music through study of whatever musical factors are found to be 

basic to it.
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CHAPTER VII

EVALUATION OF THE ARIZONA COURSE OF STUDY FOR MUSIC IN ELEMENTARY 
SCHOOLS IN TERMS OF TEACHER STATED PROBLEMS IN MUSIC READING

Problems concerning the teaching of music reading which were report

ed by Ariaona elementary classroom teachers dealt with the need for under

standing of "reading readiness8, and with procedures for bringing about 

the psychologieal state of readiness.

The Course of Study set up a reading program which, it 

was hoped, would satisfy all warring factions with regard 
to the position of music reading in the elementary school*
Two plans were advanced, the first of which began eye and 

ear training and notational study in the primary grades, 
and the second of which postponed all such activity until 

the fourth grade* In both eases, the work covered was 

essentially the same*

No concrete philosophy of music reading was expressed 

by the writers of the Course of Study, nor was there, any 

attempt to discuss the question of reading readiness, 
beyond a guarded admission that such a psychological con

dition might exist. The writers of the Course of Study 

merely called for 8 intelligent experimentation" and "open 

minded research" through which a philosophy of music edu

cation might some day be arrived at.
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The actual program for the- teaching of reading was a strictly 
mechanistic one. Briefly outlined, it was to operate somewhat as 

follows: , . ... ... .... ' .. - . , .. • ....
The child was to learn a small number of carefully selected 

"observation* songs by rote, first with words, then with neutral sylla

bles and finally with * sol-fa* syllables. Through a process of drill, 

he was then to learn to associate certain melodic patterns with certain 
syllables. The Course of Study listed thirty-four diatonic, chordal and 

interval tonal groups to which the child should be able to respond with 

the correct syllables whenever they were played or hummed.

The child next was to see the notation of the "observation* songs 
on the blackboard or on a chart. After he had recognised it with the 

help of the teacher, he was to sing the song with syllables as the 
teacher pointed out the notation. This process was to be the object of 

drill until all the children were , able to point to the proper note as 

they sang it.
; It should be noted at this point that the foregoing material was 

to be dealt with in the second and third grades.if the first plan for 

the teaching of reading, mentioned above, was followed. If the second 

plan was adopted, it was all to be covered in the first half of the fourth 

grade. ' - - .  ̂ • . •• " ' ‘ -v v • ■

: ; The next step in developing a visual recognition of tonal groups was 
the use of flash cards. Drill with these cards upon which tonal patterns 

were printed was to bring about recognition of the tonal groups apart 
from their context in the song#
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: In order of their appearance the following activities were to be
taken up in grades four, five and six* written dictation, reading simple 
new songs based on familiar patterns, letter names of lines and spaces, 

names of notes in the treble clef, methods of finding "do", naming of 

major keys, rhythmic notation, sharp end flat chromatics, minor mode, 
more complicated rhythmic notation.

Each of the above aspects of music reading was to be studied in a 

routine drill manner, and it was expected that the children who passed 

through the experience would emerge as facile, independent readers.

The Course of Study had very little to offer in the way of helpful 

information on the subject of "reading readiness", and hardly more to 
offer in the way of procedures.

The teacher was thus left without any concrete assistance, as far 

as the Course of Study was concerned, in gaining understanding of the 

principle of readiness. The procedures suggested by the Course of Study 

for the development of reading skill are hardly more helpful, based as 

they are on mechanistic psychology in which the idea of building readi
ness is supplanted by the idea of the "conditioned response".

As was stated in Chapter Two of this study, readiness depends upon
17age, experience and need , In building readiness, the primary purpose 

of the teacher must therefore be to provide the child with as rich and 

varied a musical experience as possible. This experience must be based 

on activities and interests which are vital forces in the lives of the 
children, and must at the same time be planned in such a way as to

17. See Chapter Two, p. 7%



pro vide the child with the kind of background he will need in later 

reading. This must include both aural and visual impressions of tonal 

and rhythmic patterns, gained as they are encountered in the music sung 

or listened to in class. It should include the analysis of rhythmic 

and tonal patterns which give the music its distinct musical character.
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CHAPTER VIII

EVALUATION'OF THE ARIZONA COURSE OF STUDY FOR ELEMENTARY MUSIC 
IN TERMS OF TEACHER STATED PROBLEMS IN MUSIC MATERIALS

The problems dealing with nttsic materials most often cited by 
Arizona elementary classroom teachers grew out of a heed for a eider and 

more up-to-date knowledge of teaching materials.

1. Song Materials.

The Course of Study based its singing program primarily 

upon the Hollis Damn and Music Hour Series. Various other 

books were to be used as supplementary texts. There were 

also suggestions made in the form of lists of folk and 
national songs and of art and concert songs.

In criticizing the song materials used in the music Course of Study 

of 1933, it seems necessary to point out that its writers made use of the 
most up-to-date and complete song sources available to them at that time. 

On the basis of that fact, it would seem that the compilation of materi

als was accomplished quite successfully. Although more aid might have 

been given in the way of giving sources for the songs in the lists of 
folk and national, art and concert songs, it can be said that these songs# 

by and large, should still be included in the permanent repertoire of the 

child. : - ' '•

The song books used in the Course of Study (except for the Kinder

garten and First Grade Book of the Music Hour Series, which is still the
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state adopted text for first grade) have all been dropped from general 
use and are no longer In print. It should be remembered, however, that / 

these books contain many fine songs, and reference copies might well be 

kept on hand and used occasionally by the teacher.
These older books have been supplanted by a number of newer series, 

all of which have their basis, to some extent, at least, in the newer 

concepts of music education.
In addition to the series of music books which have been published 

in the past few years, a veritable avalanche of other song source material 

has appeared upon the market. While any attempt to list or evaluate this 

material would be beyond the scope of this study, its existence serves to 

point up the fact that the present Course of Study tor Music is woefully 

out of touch with available musical materials.
It also lends weight and proof to the assertion that a course of

study should be so flexibly organized and constructed as to make it
13possible to keep up-to-date with music materials •

2. Phonograph Recordings.
The Course of Study gave what was probably a rather com

plete listing of the phonograph recordings available in 1933 

which were suitable for educational purposes. Records were 

suggested to fit every portion of the listening and rhythmic 

programs in which they were needed. Inasmuch as it was im

probable that many schools would possess the entire library, 

suggestions were made relative to substituting available

18. See Chapter Two, p. 9$ Need for Constant Revision of the Course 
of Study.



records for those not availablee

The adequacy of the Course of Study regarding its suggestions in 

phonograph records closely parallels its adequacy in song materials* 

Technological advances which greatly improved the quality of record

ings, have made most of the older records obsolete* The expanded music 

curriculum has demanded more records of many different types* And to. 

meet this need, new recordings, comparable in number to the new song 

sources, have blossomed forth. The Course of Study is thus badly out

dated in its listings of phonograph recordings*



%
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GHAfTER IX

EVALUATION OP THE ARIZONA COURSE OF STUDY FOR MUSIC IN ELEMENTARY 
SCHOOLS IN TERMS OF TEACHER STATED PROBLEMS CONCERNING 

THE LEARNING PROCESS

Problems most frequently cited by Arizona elementary classroom 

teachers Involving the learning process were*

A. The establishment of musical Interest in seemingly disinterested

children, and,

B« The evaluation of musical learning*

I. THE ESTABLISHMENT OF MUSICAL INTEREST IN 
SEEMINGLY DISINTERESTED CHILDREN

The Course of Study places the establishment of musical 
interest in a position of paramount importance in its state

ments of aims and objectives. In fact, as was pointed out 

in Chapter Three of this study, the general aim of music 

education, in the eyes of the writers of the Course of

Study, was little more than the establishment of a life- -■ , . ' ■* '. '
long interest in music*

This lifelong interest was to be established, implied 

the Course of Study, through the teaching of the many 

musical skills and abilities which have been discussed in 

the preceding chapters of this investigation. The Course 

of Study does not give much assistance to the teacher 

who finds (as what teacher does not?) that a certain



portion of her class-is simply not much interested in 
the acquiring of skill in note reading, in counting three 
and four teat measures, or in singing endless exercises 

with "sol-fa" syllables.

While the Course of Study obviously recognized the importance of 

developing the interest of all children in music, the methods suggested 

for the attainment of that end cannot be said to have proved very success
ful.

Catching and holding the interest of children is in the last 

analysis a matter which can be solved only on the level of the individual 

teacher and her class. There are, however, certain principles basic to 
the developmental approach to teaching which can be applied with great 

success to the problems of establishing interest. The most important of 

these is, once again, the principle of "readiness”, the nature of which 

has been previously discussed. Music, to be interesting to the child, 
must be within the range of his experience and background, and must most 

certainly function in his immediate life activities.

II. THE. EVALUATION OF MUSICAL LEARNING

The Course of Study offered suggestions for making 

evaluations of several types of musical learning. In the 

singing program, the children were to be evaluated in terms 

of their singing voices. A five point scale for grading 
was devised, ranging from "non-singer* to "creative" (the 

child who could, in addition to singing independently and
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accurately, make up satisfactory original tunes). In 
■ later grades, the children were to be evaluated la terms

of their success in memorizing songs, and in explaining 

meanings of songs learned.

The children were to be similarly rated in the rhythmic 

program. Here the scale ranged from "non-rhythmic" to 

: "creative* (meaning the child capable of original res

ponses to music heard). Tests were also suggested in 
which the children were to identify the notation of 

rhythms upon hearing them and also to tap out appropriate 

responses to rhythmic notations.
Children were to be tested informally in the early 

grades on such things as memory melody recognition, and 
instrument identification as part of the listening pro

gram. In the intermediate grades, other tests were to 

be added, including a standardized test and informal 

tests covering compositions, composers, nationality and 
media.

Evaluation of the results of the reading program was to 

take the form of standardized testing of knowledge and 

skill.

The Course of Study outlined a testing program in keeping with its 

mechanistic approach to the entire music education program. It attempt

ed to test nothing beyond those knowledges and skills which received the 

primary emphasis throughout the Course of Study.
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Modern music educators have realised the futility of attempting 
to gauge the child* s benefit from music through measurement of hie 

formal knowledge and skill in its various aspects. In an adequate 

attempt at an evaluation of the results of a developmental music program, 
as much, if not more, stress must be laid upon the measurements of atti

tudes, interests, effort and other valid outgrowths of musical experiences 

as upon the measurement of skills and knowledges. However, such an 

attempt at evaluation can be successful only if the teacher1 s objectives 

are stated in terms of pupil behavior, and their results observed in 

pupil activity. ~
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. ■::: CHAPTER X

SUMMARY, CONCLUSIONS, AND RECOWENDATIOHS

The Arizona Course of Study for Music In Elementary Schools, 

written in 1933, has been shown to be inadequate for present day 

needs In every area in which this investigation was carried out.

The philosophy of the 1933 Course of Study was found to be in

adequate chiefly because the well-turned phrases of the introduction 

and at the beginning of each section did not find practical corrobo

ration elsewhere in the Course of Study# The statements of philosophy 
were seemingly well-intended but lacking in the scope and clarity t© 
make them easily applicable to the everyday teaching of music.

The psychology upon which the Course of Study was based was found 

to be consistently and definitely mechanistic. Its repeated reference 

to drill techniques, its continual handling of various musical com

ponents as separate and distinct activities, and its consistent approach 

to technical problems outside of musical context are a U  earmarks of 

the mechanistic approach*

The singing program of the 1933 Course of Study was found t® be 

unsatisfactory for present day usage in its suggestions for remedying 

and developing the singing voices of children. Its suggested methods 
and procedures for presenting songs to children were also found to be 
psychologically unsound.

The rhythmic program of the 1933 Course of Study was found to be 

inadequate for the present day music curriculum. This was due to the
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omission of certain activities from the program, such as those making 
use of instruments, which are now considered important parts of the music 

curriculum. It should also be pointed out that the rhythmic portion of 

the Course of Study shared the philosophical and psychological weakness

es of the rest of the Course of Study.

In the course of this investigation, the portion of the Course of 

Study devoted to listening activities was found to be unsatisfactory for 
modern usage, due chiefly to its rigidly mechanistic approach to all 

listening situations.
Examination of the section devoted to Music Reading showed that the 

Course: of Study gave little assistance to teachers requiring aid in under

standing and bringing about the state of reading readiness. This was found 
to be the result of the Course of Study's approach to the problem of read

ing in which the concept of "readiness" was supplanted by the concept of 
the "conditioned response*.

This investigation also proved that the Course of Study is very badly 
out of date with regard to music materials. Due to the inflexible organi

sation and construction of the bulletin, it has not been possible to revise 

its lists of materials since its publication in 1933.
In addition, the Course of Study was found to be inadequate for present 

usage in suggestions regarding the establishment of interest among musically 

uninterested children. Although the importance of interest was recog

nised by the Course of Study, no real aid was found to be forthcoming 

from that source.

The method of evaluation recommended by the Course of Study was
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found to be intended to eeaeore only technical skills and knowledges# 
Such an evaluation is totally inadequate for the needs of the modern 

music education program in which such intangibles as attitudes and 

interests are considered to be outcomes of the highest importance#

R] ATIONS

In view of the thorou^igoing inadequacy of the 1933 Course of Study 
for Elementary Music, it is recommended that it be completely abandoned 
and that work be started at once on the preparation of a new one#

In the preparation of a new teaching guide, the utmost care should 

be exercised to" correct the mistakes and shortcomings which have been
discovered in the Course of Study of 1933#

To Insure adequacy and usability, the projected teaching guide 

should be prepared to as great an extent as possible,, by the elementary 
classroom teachers themselves# In this way the problems which confront 

the teachers may be assured of consideration, and the solutions arrived 

at will be framed in a usable form. The work of organizing the material 

to be included in the teaching guide might well be carried out in a 

series of workshops participated in by all possible elementary classroom 

teachers and their music supervisors#
The new teaching guide should be based upon a philosophy of music 

education similar to that expressed in Chapter Two of this investigation# 

All learning situations should be approached from the developmental point 

of view.

The teaching guide should be made as flexible as possible# An organi

zation based upon two three year spans is eminently preferable to the rigid
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year by year sequence of the 1933 Course of Study.
Provision should .also be made in the organization of the teaching 

guide for the addition or substitution of new pages from time to time 

as changes or revisions become necessary. In this way the teaching guide 

could better escape the fate of the 1933 Course of Study, which in only 

a very few years became completely obsolete.

It is further recommended that research be undertaken in the next 

few months by many people active in the field of music education for 

the purpose of compiling all usable materials which should be included 

in the teaching guide. This compilation of materials should be follow

ed by the development of a tentative teaching guide constructed according 

to the above recommendations# This tentative guide should then undergo 
a period of experimental use in selected teaching situations before a 
final draft of the new teaching guide is attempted.
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