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CHAPTER I

INTRODCCTIO!
Reasons for the Study

Phoenix Union High School has a wealth of entering 
freshmen every year ranging in numbers from nine hundred 
to over fifteen hundred and coming from every conceivable 
type of background. Some come from tent homes with no 
running water, some from homes with parents who are ha
bitual drunkards, and others from homes in which one or 
both parents are attempting, and very often succeeding, to 
regain their health. And, at the other extreme, the 
school has pupils from homes of fifteen and twenty room 
mansions with incomes of over one hundred thousand dollars 
per year, and pupils who drive their own cars and manage 
their own bank accounts.

These diversified backgrounds are one of the many 
reasons why provision for guidance assistance Is so very 
important in the h-lgh school and to a large degree con
stitutes the motivating factor In this study. Other 
reasons will become apparent as the sincere and earnest 
requests of these youths are examined and considered.
For many years the writer has collected problems sub
mitted by pupils on their own needs and difficulties, 
not only In school but outside of school. Year after 
year many of these problems are about the same:
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trouble at home, difficulties with girl friends, and 
many other soctal-civic type of problems. Some problems 
reach into your heart and make you wonder if our recon
struction program in Europe should not be first ful
filled at home. But in each problem submitted, there 
is that Inherent search by youth for solutions to meet 
his daily living requirements. Most of these problems are 
common to all youth but many are peculiar to the larger 
type of school and city that faces a student of Phoenix 
Union High School. The existence of these problems con
stitute another reason for the study.

What American parent, teacher, or citizen has not 
opened a morning paper to be faced with screaming head
lines relative to the criminal actions of some member of 
the community. If he reads below the heavy type, he 
will find names and ages which could be in his own 
family; in fact, the accused came from some American 
familyl So many of these incidents are from the age 
groups that are included in the enrollment of Phoenix 
Union High School and some. Incidentally, are from that 
student body, that it is not necessary to point out 
another justification for the study.

Perhaps if any one reason was sufficient to Instigate 
this study it was the continual requests from pupils for 
the material covered in this study. Time after time and 
year after year pupils have stood beside the writer's 
desk and asked for subject material on manners, how to
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ask for dates, and what to do about dancing, and a 
thousand and other necessary skills in the life of a 
modern high school youth. Many amusing incidents, such 
as the young lady who had silverware left over after a 
meal and brought it home for lack of knowledge of what 
to do with it, have occurred, but each only served to 
emphasis® the stark reality of definite guidance 
principles direly needed.

This quest for information by high school youths has 
also been more clearly brought to llgit when one begins to 
analyse the failures and misfits in high school. Many, many 
parents still insist that their children take two years of 
Latin and any subject or group of subjects that sound good 
or cultural. Some will have no earthly need of algebra 
but parents who did not have a course In algebra during 
their school experience insist on ”Johnny” or ”Mary” taking 
this subject whether they will ever need it, will use it, 
or want it. Many falling students have high ambitions and 
sign up for courses leading to doctors of medicine, law
yers, and engineers, but, unfortunately, they do not have 
the ability commensurate with their ambitions and yet 
they have wasted one or two years of their high school 
course beating their heads against a stone wall. By 
proper guidance and counseling, particularly in their 
entering years of high school, these students could be 
socially and scholastically adjusted into normal high
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school life. Ones again the necessity and reasons for 
this study very, very clearly stand out. Something mast be 
done to adjust this type of student, not only early enough 
to prevent needless waste of tlce, but also In time to 
prevent the warping of character or personality.

It is increasingly clear now that society is going 
to demand of the high schools of the country some very 
definite results from vocational guidance and it is even 
more clear that the high schools can do some very good 
basic and foundation work in vocational lines. Success
ful adjustment to vocational life is one of the cardinal 
principlea of secondary education and the ambitious 
students mentioned in the preceding paragraph only help 
point out some more of the reasons for the need of such 
guidance.

Many more reasons could be advanced for the need 
of studies of this type; such as the needs of this 
changing atomic world, the adjustments needed by 
veterans, the vital needs of pupils from broken homes, 
the adjustments needed by pupils who have married 
early, high school age war widows, orphans, and the 
pressing need for intelligent leadership, but the 
total of all these reasons can be summed up by point
ing out that Phoenix Union Hl^h School needs a program 
which will adjust its pupils educationally, socially.
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and vocationally as successful and happy members of 
society today and tomorrow.

Background of the Study
For many years this four year high school had a 

Social Studies course of study which was required of most 
of the students. The first year would deal with some 
vocational training, some health training, perhaps some 
educational guidance and whatever material seemed perti
nent. The second year would take up subject material such 
as crime, religion, very elementary psychology, slums, 
marriage, divorce, more vocational training and again 
whatever appeared pertinent. The third year would be 
American History and the fourth year would consist of 
Civics and Economies. This course was not the entire 
guidance program of the school and furthermore was not 
required of all students because there simply were not 
enough periods or hours per day to get In the subjects 
some wanted and needed to take. For example, many boys 
taking shop, which required a double period, could not 
possibly take English, mathematics, a foreign languagey 
and an elective without running into serious scholastic 
as well as schedule difficulties. These boys were 
allowed to pick up the social studies courses In the 
third and fourth year. This would prepare them to meet 
the state requirements and also the school regulations. 
The same situation was true of girls who desired to take
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home economics courses. Many of the guidance objectives 
were covered In this social studies course, but It did 
not reach all pupils and had many duplications in content 
as well as varying a great deal In content, depending 
upon what type of teacher handled or taught the course.

31th the advent of the war many trained and well 
qualified teachers were called into service and teacher 
replacements became difficult to secure, particularly 
in this guidance social study course. As the less well 
prepared replacements took over the course they became 
dissatisfied and wanted to either shorten the course or 
do away with it entirely. The replacement teachers as 
well as others were not only having difficulty reaching 
the guidance objectives of the course but also the pupil 
interest "seemed to have gone to war". The course as 
taught In pre-war days had advantages and disadvantages 
and it was not hard, then, to find opponents of the course 
who were willing to help put It out of the curriculum of 
the school. But the administration would not give up 
these guidance objectives and Immediately started to hunt 
for a course which would keep the advantages of the old 
social studies course and eliminate most of the dis
advantages. They were aided in this hunt by repeated 
hints from newspapers and other groups that curriculum 
revision was necessary as "war*3 aftermath*. The ad
ministration as well as most educators have always felt 
a constant need for curriculum revision to face the new
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horizons of this ever ehanglhg world. This study, there
fore, is an attempt to help solve one small phase of 
curriculum revision in the guidance program of Phoenix 
Union High School.

To carry the background for this study still fur
ther, it should be noted that the administration or
ganized a freshman orientation course as a replacement 
for the old social studies course• The writer, upon 
returning from active duty with the Army, was placed as 
instructor in the new orientation course and was Imme
diately overwhelmed by the need for organisation of the 
course to meet not only the diversified backgrounds of 
the students, but also their vital social, personality, 
and vocational guidance needs. The course has been 
taught two years and has many weaknesses and some 
good intentions.

A more detailed examination of the plan of the 
course as it now stands shows that the boys and girls 
are segregated by sex and most the orientation class 
every other day by alternating with physical education, 
military, or music courses. The group that attends 
class the first Friday will not return until the third 
Friday as the groups alternate Fridays in attending the 
orientation class. Each orientation teacher instructs 
three orientation classes every day and has two periods 
jfcee for individual conferences. The teachers are to
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remain as counselors to the seme students they have In 
their classes for four years or the entire high school 
life of the pupils. That, "in a nut shell" is the plan. 
Basically it is sound and has possibilities of being 
developed into a definite, vital phase of the guidance 
program.

Statement of the Problem
The developing of the background brings out the 

necessity of a clear and definite statement of the 
problem of this study. As a part of the guidance pro
gram of the state*s largest high school, it is clear 
that an organised program of guidance for entering 
students, based on the current and future needs of 
successful and happy members of society is an essen
tial part of any Justifiable hlgi school program. 
Therefore, this study was undertaken to evaluate 
current guidance programs and construct a freshman 
program in that field for Phoenix Union High School.

There are two major divisions to the study: first,
as evaluation of current guidance programs and, second, 
construction of a program for freshmen students enrolled 
at Phoenix Union High School based on the best current 
practices and the particular needs of Phoenix.
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Method of Treatment
In evaluating current guidance programs it was 

necessary to study the programs of many schools and see 
what the rest of the country is doing. Junior high school 
programs as well as senior hi$a schools were canvassed.
After studying and tabulating the programs of over four 
hundred schools, it was necessary to turn to educational 
literature. The writer found many more articles than books 
in the field, and while there was no lack of material the 
more recent books or those completed while the second world 
war was closing and after hostilities had ceased, were filled 
with vital and useful gems long needed by curriculum revi
sionists in the field of guidance.

The next step in the method of treating material 
in this study was to survey the Phoenix Union High School 
guidance program as a whole and find the weak points that 
existed with a view to strengthening these points as well 
as proposing a program which would fit in with the over-all 
plan of guidance in this school. In this respect many dif
ficulties were encountered as many programs had worthwhile 
ideas and plans needed by Phoenix, but if all this wealth 
of material were included in the guidance program there 
would not be time enough per day or teachers in the school 
enough for anything else. It became increasingly apparent 
from the masses of material involved that a set of criteria 
must be set up based on current practices and guidance
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literature and applied or adjusted to the particular needs 
of the community. So, In Chapter Two of this study a set 
of criteria ■ is presented and applied to this proposed pro
gram for freshmen students at Phoenix Union High School.

The final step in treating the material involved 
In this study was to analyze and organise the material 
meeting the criteria of the study and fitting Into the 
needs of the school into units ready for classroom 
presentation. This has been done in Chapter Three.

Scope of the Study
The limitations of this study are very definite.

It is not proposed to set up a complete guidance pro
gram but only a part of a largo school*s program. This 
study only proposes construction of a freshman guidance 
program. Many of the Ideas and plans, therefore, will 
only he exploratory with the aim or purpose of revealing 
student Interests and abilities. Due to the age level of 
the groups involved, and the many, many diversified back
grounds , as well as potential abilities, from criminal to 
genius, the scope of this study must be confined to the 
freshman level to assure good and sound beginnings in the 
crucial years of secondary school life.



CHAPTER II

CURRENT GUIDANCE PRACTICES AS 
RELATED TO THE STUDY

General view of Outdance Programs
In surveying the literature of a field, one la almost

always prompted to use the latest books and articles with
the idea in mind that the older books are old fashioned
and out of date. In the guidance field this may be true
part of the time, but it is noteworthy that as early as
1889 President Harper of Chicago University said,

"the guidance step will be a scientific study 
of the pupil himself. This data will determine 
the character of advice given him and the material 
likewise will determine in a large measure the career of the student."!
Now several things are noteworthy in this statement: 

first, ho says guidance will be scientific; second, a 
study of the pupil himself; third, it will determine the 
character of advice given him; and fourth, this material 
will determine in a large maimer the career of the student. 
It would be reasonable to assume from this early statement 
that guidance practices would be a scientific study of the 
pupil and the data thus collected would be used as coun
seling material in helping him to a career or job. This 
very easily could be the major objective of vocational 1

1. Davis, Burton E., Guidance in the Junior High School, 
1935, pp. 28-1037
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guidance in a present day school program. However,
guidance has grown much more complex and many authors are
using the terms vocational guidance, social guidance,
educational guidance, et cetera. Traxlor says,2

"In the practice of guidance the whole process Is 
as unitary as the lives of the individuals with which 
it deals. Ho school can successfully conduct a 
fow selected functions of guidance, for the reason 
that the personalities of individuals cannot be 
divided into compartments. Hence, no school should 
attempt a guidance program unless it is willing, 
ultimately, to undertake all phases of it."

He oven goes further and says guidance is related to every 
aspect of the school— curriculum, methods of instruction, 
supervision of Instruction, disciplinary procedures, atten
dance problems, student schedules, extra-curricula 
activities, health, homo, and community problems.

It is hard to differ with a definition as broad as 
this. And it would be understandable to say that the 
vocational, social, and educational guidance that others 
talk about are "aspects" of guidance. Then, with this 
reconciliation In mind, it is only fair to point out that 
John Brewer3 in 1932 suggested the entire field of education 
as guidance material.

However, Koos and Keffcuver in a very good book in 
19324 point out that there is danger in so expanding the 
interpretation of guidance as to include all education.

2. Traxler, Arthur E., Techniques of Guidance, p. 3.
3. Brewer, John K., Education as duidance, p. 654.
4. Koos, Leonard V. and kefauver, drays on II., Guidance

in Secondary Schools, Chapter I.
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thereby cansing the neglect of the services which have 
brought about guidance development. However, Hand and

gKefauver In stating the objectives of guidance In sec
ondary schools list seven alms or objectives, namely:

°1. To give students an understanding of the
social, recreational, health, and vocational 
activities In which they participate at 
present and In which they will continue to 
participate after leaving school, and of the 
need of education preparatory to such par
ticipation.

2. TO help students discover Interests and form 
accurate judgments relative to the extent of 
their abilities in different types of activ
ities.

5. To acquaint students with the schools' courses, 
and other educational provisions that best 
prepare for such activities.

4. To help students to select the activities in 
life in Which they will participate and In 
which there is large promise of success and 
happiness for them.

5. To help students In planning an educational 
program that will best prepare them for their 
chosen activities, giving appropriate recog
nition to the need of education for the 
social, recreational, health, and vocational 
activities.

6. Also to facilitate adjustments of students in 
their activities In and out of school so that 
they will attain maximum achievement and hap
piness and not bo disturbed by social and 
personal maladjustments.

7. To males some contribution to the general 
improvement of education by defining the 
educational needs of individuals, since the 
knowledge of the individual obtained by the 
guidance service will be available also to 
the teacher, supervisor, and administrator.w

These alms and objectives are so broad and complete 
that whatever limitation they place mi the guidance field. 5

5. Allen, Richard D., Tnor Group Guidance Series, Vol. I, 
p. 18.
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it will still be broad enough to cover all life situations * 
A study by Erickson and Hfcpp6 covering the guidance 

activities of one hundred and sixty eight junior and senior 
high schools shows that ninety four schools had planned 
vocational guidance practices. This was the activity men
tioned as part of the planned program. The second most 
numerous activity report was "life training or problems 
of life classes" by sixty two schools and the third most 
numerous activity reported was educational guidance listed 
by fifty six schools. The sixteen most numerous activities 
reported are listed in Table I.

6. Erickson, Clifford E., and Happ, Marion C., Guidance 
Practices at Work.
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TAEU5 I
ACTIVITIES HE PORTED IH THE GUIDAWCE PltoGRAMS . 

OF 168 JTJHIOR AND SENIOR HIGH SCHOOLS

Activity Reported Number 
of Schools

Per Cent

1. Vocational 94 56
2. Life Problems 62 375, Educational Guide 56 35
4. Self Analysis 37 22
5, Horn Rooms 35 216, Extra Curricula 54 20
7, Personality Training 31 18.58, Orientation Courses 30 17.89. Outside Speakers 20 16.7
10. Health 25 15.0
11, Cumulative Records 23 13.7
12. Testing Programs 23 15.7
13, Guidance Committee 21 12.5
14. Follow Up Programs 16 9.5
15. In Service Teacher Tr. 15 9.0
16. How to Study 15 9.0

In addition to the m i n  activities listed In Table I 
many Which have very definite value for a complete guidance 
program, were listed by only a few schools • Twelve schools 
listed a home counselor, three had a handbook, three segre
gated by box for the accomplishment of their program, four 
schools used study halls as a guidance period, nine used 
the student council as a planned part of the guidance ob
jectives of their school, four planned assemblies as guid
ance programs, eight used "big brother and slater" teams 
for part of their program, only five used moving pictures, 
and only four planned the Parent-Teacher program as an 
integral part of their guidance picture.
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There are some limitations to this study which should 
be noted. All schools were asked to report the activities 
utilized In their guidance programs and the findings are 
based on what the schools reported. Many reported their 
programs In great detail, and some very meagerly. Again, 
acme only reported what they had time to write up. And, 
again, others reported what they thought (or wished) was 
their guidance program. Whatever the shortcomings of this 
study, it is still an excellent general view of what some 
schools are doing In their guidance activities.

In further going over the results of the study, some 
very definite indications can be seen. The majority of 
schools planned vocational training as part of their pro
gram. Is this a carry over from President Harperfs state
ment of 1899 or a definite realization of the need for 
vocational training? It may be both, but there Is no doubt 
that vocational training Is a very vital need In any ooc-

7ondary program. It Is listed in the very first objective 
set up by Hand and Kefauver and is one of the cardinal 
principles of education.

Turning to the "life training classes" which were the 
second most numerous of the activities turned in, you are 
at once confronted or reminded of the social and civic 
needs of the present day world. When you stop to think 7

7. Allen, Richard D., Inor ca*oup Guidance Series, Vol. I ,
p • 18 •
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of the vast changes, "horse and buggy" to "radio and motor 
scooters", it is no wonder parents have trouble coping with 
their children or understanding all of their problems. As 
reported by the schools the "problems of life" classes came 
from problems encountered and submitted by the pupils and 
it is easy to see that most of the material covered will 
be of the social civic type of guidance. There can be no 
doubt that this material is justified in a guidance program 
if one considers that trainlng for life is the objective 
of education, and further understands that there is no other 
place, unless it be the home, to receive this training and 
information. When we consider the less desirable types of 
homes from which many of our pupils come, the content of 
"problems of life" classes again is better understood.

The other activities listed in Table I show some 
thought is being given to the many problems which confront 
schools in regard to study habits, uso of leisure time, 
and problems dealing with students who do not adjust to the 
school environment as wall as do most children. However, 
it can be noted that none of the sixteen items listed in 
the table should bo left out of the complete needs of any 
student. So it is reasonable to infer that the combination 
of school programs is reaching all students. This defi
nitely is a point to remember. Educators have been in
formed for a considerable length of time that the unusually 
brilliant student should be guided into further paths of
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brilliance as well as uplifting poor and slow students to 
normal paths. In actual practice perhaps very little Is 
done for the brilliant students and a great deal of time, 
effort, and material are spent on slow pupils. The idea 
being stressed by this, is that the guidance programs in
volved seem to be reaching all students and not just the 
slow or maladjusted pupils.

Another study of one hundred ninety three Junior High 
Schools in 1955® found one hundred and five schools in
cluding vocational guidance as part of their program, one 
hundred and eighty reported the use of cumulative records, 
one hundred educational guidance activities, and many 
others. These are reproduced in Table II and show the 
twenty most frequently used activities of the study. 8

8. Davis, Burton E., Guidance in the Junior High School.
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TABLE II
GUIDANCE AND COUNSELING AGENCIES AND 
SERVICES IN ONE HUNDRED NINETY THREE 

JUNIOR HIGH SCHOOLS

Activity or Service Number Using

1. Cumulative Records 1802. Extra Curricula 168
3. Freshman Guidance Course 165
4. Guidance Committee 148
5. Assemblies 1456. Individual Conferences 140
7. Home Counselor 120
8. How to Study 120
9. Vocational 105

10. Educational Guidance 100
11. Home Rooms 90
12. Testing Programs 90
13. Health 82
14. Hand Books 80
15. Self Analysis 8016. Personality 7017. Case Problems 62
18. In Service Teacher Training 61
19. Outside Speakers 55
20. Follow Up Programs 20

It is not possible to make a direct comparison of 
these two studies9 because the same terminology and
division of activltios was not followed. However, it is 
significant to note that vocational activities, educational 
guidance, home room guidance, life problems, self analysis 
activities, extra curricula programs, personality programs, 
orientation activities, health units, and outside speaker 
activities are in the ten most numerous activities or

9. Erickson, Clifford E., and Happ, Marion C., Guidance 
Practices at Work.
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programs of both studies* And, further, It Is Interesting 
to note that many of the same Items listed appear In both 
studies, for example, testing programs, follow up programs, 
and In service teacher training;

This, then, would seem to indicate that a number of 
schools are utilizing somewhat similar activities in 
guidance programs.

But, let us look at another study and see if the 
sameness of subject matter follows again. In 1957 
Erickson^ listed the thirty most common group guidance 
activities In order of their frequency. The materials 
covered In this study are listed in Table III. 10

10. Erickson, Clifford E., Unpublished Ph.D. Dissertation 
Northwestern University.
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TABLE III
THIRTY MOST COMMON GROUP GUIDANCE ACTIVITIES 

IN ORDER OF THEIR FREQUENCY

1. School Regulations 16
2. Study Habits 17
3. Home Room 18
4. Vocational Choices 19
5. Discipline Problems 20
6. Further Education 21
7. Personality Traits 22
8. Codes of Ethics 23
9. Personal Appearance 24
10. Safety Education 25
11. Hobbles 26
12. Health Problems 27
13. Meeting Parents 28
14. Community Citizenship 29
15. Graduation Procedures 30

Use of Cafeteria 
Proper Use of School Plant 
Problem of Thrift 
Self Evaluation Blanks 
Leisure Time Interests 
Leisure Time Reading 
Specific Vocations 
Newspaper Reading 
Movies, Plays, etc. 
Effective Use of Radio 
Citizenship Contests 
Outside Speakers 
Vocational Films 
Touring School Buildings 
Making Vocational Scrapbook

Again It is easy to see that the main activities men
tioned In the previous studies are being carried on by 
this group of schools. Vocational activities Is the fourth 
highest In this study, while school regulations were first 
choice, but It is very easy to recognize "study habits" In 
second place, "further educatIon" In sixth place, and so 
on down the line to "outside speakers" In twenty seventh 
place.

In 1932 a conference of guidance workers from western 
states'*-"*■ set up a "comprehensive guidance program" which 
Indicated the following procedures necessary*

11. "A Comprehensive Guidance Program", by Western 
Guidance Conference, occupations, March 1934, pp. 9-14.
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1. Keeping and utilizing cumulating records.
2. Group Guidance
5. Individual interviews
4. Guidance conferences
5. Information on Educational Guidance

Interests, and aptitudes 
up

6. Testing of abilities,
7. Placement and follow
8. Adult Guidance
9. Research
This again covers most of the familiar activities 

listed in the other studies and is sufficient evidence to 
indicate that a great many schools are doing the same thing 
or a number of the same things in their guidance programs• 

In summarizing, it seems that the following activities 
are the most numerous in the studies reviewed as above:

1. Vocational activities
2. Record and testing activities
3. Studying activities
4. Educational Guidance activities
5. Social and Civic activities
6. Health activities
7. Orientation activities
8. Outside speaker activities
9. Extra Curricula activities
10. Home Room activities
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It la very Interesting to note that some activities 
were reported very few times and the writer rather wonders 
why because in his opinion they should be essential. For 
example, films were reported only five times in the first 
study reviewed*2 and only once in the second study.*®
Surely this can not be taken as condemnation of films. 
Perhaps it is merely that films have not found their way 
into the programs surveyed. Again it could be that suitable 
films are just now beginning to come on the market and then 
necessarily would not be in the studies reviewed.

Another very promising guidance activity which ap
parently has been left out is the Parent-Teacher group.
The use of this program as a guidance activity was mentioned 
only four times in the over four hundred programs surveyed. 
Once again, the writer cannot but wonder if many schools 
are not using this activity but do not classify it as a 
guidance activity. There is one other activity that the 
writer noted in studying this material which suggested 
possibilities for guidance work. That was the use of study 
halls as time for guidance activities. Just to mention 
some of the possibilities that occur to the writer as pos
sibilities to be included in the study hall period we might 
mention educational guidance with supervision, self analy
sis forms filled out and evaluated, pupil information

12. Erickson, Elifford E. and Happ, Marion C., op. eit.13. Davis, Burton E., op. clt.
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obtained, and some aids to studying. Many other guidance 
activities could be possible here even on a reduced 
schedule.

Analysis of Guidance as Related 
To This Study

In looking at all the material covered in guidance 
activities as a whole, it now becomes necessary to analyze 
these activities as they apply to this study. Since the 
study deals only with the grade level of freshmen or ninth 
grade pupils, there are many limitations on the materials 
and activities covered in complete guidance programs. In 
this level we should include the exploratory courses.
Jones says all school work is exploratory1* and, furthermore, 
that each activity in and out of class, clubs, et cetera, 
are for exploration and tryout. It would seem logical then, 
that students entering a four year high school would be 
given a chance to explore many of the activities which will 
confront them in their next four years. If they are to 
follow in the footsteps of normal pupils they should acquire 
skills, attitudes, and habits to do this* They will need 
to evaluate the skills, attitudes and habits they possess 
and to cultivate or add to whichever ones they find them
selves lacking. Then, as the guidance material canvassed, 
has Indicated, that many schools are using exploratory

14. Jones, Arthur J., Principles of Guidance, p. 127.
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courses, it seems appropriate to have a definite exploratory 
course on this level. Many schools have done this through 
orientation courses, exploring the physical and mechanical 
set-up of their schools, setting up vocational procedures 
and activities, as well as many foundation surveys in social 
and civic problems which will aid students, not only through 
high school, but in their later life. This is definitely 
within the scope of this study and on the level of ninth 
grade pupils.

Of the twenty most numerous activities listed in the 
canvassed studies, are there any which can not be brought 
down to this exploratory level? The only ones which seem 
questionable are "Outside Speakers" and "Graduation Prac
tices" . With careful briefing even "Outside Speakers" 
could bo employed, but there is no great need for outside 
speakers on the freshmen level. They would appreciate 
these speakers much more in their senior year when they 
have acquired many habits, skills, and attitudes that con
tribute to the evaluation of understanding. Now, to come 
back to the graduation practices or procedures, it is 
again evident that they do not need to know these until 
they are ready for graduation. They certainly need to know 
what subjects they have to take in order to graduate and 
what marks are required. What better material could be 
desired in an exploratory course? To the writer, then, 
it seems reasonable that all of the activities of the
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canvassed guidance programs can be brought to the level of 
the students Involved and within the scope of this study.

It is then apparent that some of the sources of 
material used In the content of this guidance program 
for freshman students should be tied up with current 
guidance practices to be used in this study.

Problems From Students
In 1934, group guidance along problem lines was very 

cleverly and carefully planned in Volume I of the Inor 
Group Guidance Series. The purpose and content of this 
type of course was stated as dealing with the current needs 
and with social and economic problems concerning tho en
vironment needs, and opportunities of high school students.*5 
The idea suggested by the Inor publication was a required 
course for the first year of senior high school of two 
periods per week and an elective course for the other years 
of high school. In this way, it was pointed out, there 
could be a continuous contact between pupils and counsellors 
to provide opportunity for discussion of cotmoon problems. 
There can be no doubt from these statements that problems 
were the basis of the course and were Intended to simulate 
the problems encountered by students.

In 1937, Frank S. Endlcott prepared a volume based on 
problems. In the "Introduction to tho Student" he points

15. Allen, Richard D., Inor Group Guidance Series, p.IT
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out,
"This is your book. It is yours not only because 
you have it In your possession, but it is written 
for you and about your problems. It deals with 
actual situations which boys and girls face during 
their high school years."18

There again you have the approach from pupil problems.
Proviso High School in Maywood, Illinois states,
"that as part of the freshman English program, 
boys and girls write letters and themes about 
many of the problems that freshmen encounter 
when they come to high school."1?

This Information is then sent to incoming eighth graders.
Erickson and Happ in their study of guidance activities

conclude that,
"The entire orientation process should be an 
Important part of the guidance program. The 
school counselors should do some research work to 
determine the croblems and needs of pupils and 
parents during this period. This information 
should be used as a basis on which to build 
the orientation program."18
The student council of the New Trier Township High 

School in Winnetka, Illinois makes some very definite and 
pertinent statements. They contend that more voluntary 
obedience to law could be secured if students had similar 
opportunitles to formulate policies and regulations con
cerning traffic, assemblies, athletic, and disciplinary 
affairs, study halls and cafeterias. They then ask the

16. Endicott, Frank S,, One Hundred Guidance Lessons * p.vli
17. Erickson, Clifford E., and Happ, Marion u., Guidance

Practices at Work, p. 65.
18. Ibid., p. 67.
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question,
f,Ia it logical to expect students to be in
telligently active in public affairs after they 
graduate, if they have not been trained to be 
intelligently active in school problems while at 
school? It is difficult for students to be in
terested in school problems when they feel that 
solutions will be made and handed down to them 
by someone else. If the solutions to some of the 
problems mentioned were determined cooperatively 
by the students and the faculty, not only would 
voluntary obedience to laws be encouraged, but 
training for intelligent participation in p ublic affairs would be given."19
So it is easy to understand that problems are being 

used in other schools and have very definite value for 
content material. They not only give the pupil viewpoint 
to the counselor or instructor, but by the very nature of 
the problems they bring them down to their own levels and 
needs. Also, as pointed out by the students of Hew Trier 
Township High School, they allow vast opportunities in 
group work and democratic training. .

The problems for this study were taken from freshman, 
sophomore, junior, and senior students. They cover school 
year periods from 1939 to 1947, the largest number coming 
from the 1946 classes. The problems were very many and yet 
had a sameness that made it necessary to arrange them in 
some kind of order. By classifying under main topics a 
great number of the duplicate problems were eliminated and

19. Erickson, Clifford E. and Hapo, Marion C., op. clt. 
p. 115. -------
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the locating of various types was then made easier. It
20should be noted that Jones sets up eight fields in 

classifying problem areas,
These are:
1. Health and physical development
2. Home and family relationships
3. Leisure time
4. Personality
5. Religious life and church affiliations
6. School
7. Social (including moral and civic)
8. Vocational

Even this fairly comprehensive classification will not 
meet all the problems with their interwoven setup of ideas. 
For example, one problem states, ’’When you are making your 
own money should you be forced to account for it, and tell 
why you spent it that way?" Without attempting to answer 
the problem, how should it be classified? Under home, 
leisure time, or vocational? However, the classifications 
are not essential to the solving of the problems and merely 
are mechanics of organization to save duplication and need
less effort. The content of the problem material covered 
school mechanics or procedures and a great deal of adjust
ment material between boys and.girls, pupils and parents,

66.' Jones, Arthur J., op. alt., pp, 54 ff.
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and pupils and vocations. This material was very voluminous 
and could very easily bo made the sole topic of a study, 
but since the scope of this study Is only the freshman 
guidance program, only those parts of the material that are 
applicable to this study will be used.

Problems of the Community
Since guidance is as an essential a part of education, 

as education is a part of a community. It is definitely 
necessary to incorporate whatever coBsnunity needs there are 
into this program, particularly those that affect freshmen 
students. Many community needs are expressed in the daily 
newspapers. Many adults do nothing but read the needs and 
more pupils do not even do that. Here is a wonderful op
portunity to encourage discussion and develop worthwhile 
skills and attitudes in citizenship. The newspapers also 
report another very essential need of a community: crime
prevention. Many reports of crimes are given large head
lines and run day after day. Sometimes the principle 
characters are high school age or even younger. What better 
opportunity could be offered to have pupils of the same 
age-level suggest the reasons for this criminal maladjust
ment and then the cures?

The use of daily newspapers as source material is not 
new. Many schools have current-event periods and dis
cussions, but generally the discussion is the end of the 
matter. Definite educational value has been accomplished.
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but why not go further and attempt to set up cures and pre
ventions to the conditions or situations reported? That 
is the purpose of this segment of guidance based on news
paper reports. The needs or concerns of the community must 
be listed, various solutions proposed, and group acceptance 
of the better or best solutions thoroughly discussed with 
weak and strong points listed. Future mayors, councilman, 
and state legislators will be not only better qualified, 
but in many instances better informed. There is only one 
other question to be answered in regard to incorporating 
community needs into this study. Can these needs be pre
sented In a worthwhile manner on the freshman level?
Surely it can be pointed out to a freshman boy or girl, and 
upon their intelligence level, the desirability of keeping 
themselves or other members of their family out of jaill 
Perhaps it may be more difficult to convince some athletic 
minded boy that the mayor and council have something in 
common with him in solving down-town parking or water prob
lems for a city. But just let him find out that lack of 
attention to these matters may be the means of taking away 
his football team because of lack of funds or that they 
are very apt to not have a place for their athletic contests 
if the water problem is not solved. Then you will see fu
ture great minds in action and some of the results they 
bring forth will be remarkable and worthwhile.
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Criteria Accepted For Guidance Program
Webster * s Dictionary defines criteria as standards 

of Judging, rules or tests by which anything is tried 
In forming a correct Judgment. So in applying criteria 
to guidance programs it is essential to set up rules or 
tests for Judging a guidance program. The criteria 
selected fbr this study will not be the criteria of a 
complete guidance program because the scope of this study 
is limited to a freshman guidance program? however, many 
of the criteria will apply in so far as any part of a pro
gram applies to a whole program.

The question form of criteria will be used because 
it is readily applicable to testing by the simple answer 
of "yes" or "no". The first criteria set up for guidance 
programs is:

1. Does it have cumulative records?
Out of three hundred and eighty six programs,

- two hundred and sixty four used cumulative 
records, and many more probably used cumulative 
records but did not report the use as a guidance 
activity. And it is definitely clear, that no 

. progress can be made or checked, unless records 
are kept. The very basis of our business world 
is set upon cumulative records. Did they make 
a profit this month? How does it compare with 
the same month last year? Every school in the
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country uses cumulative records, so why should it 
not be applied to the guidance programs? The 
commodity here is human lives and very careful 
records are essential.

Some teachers will argue against cumulative 
records because they are an added burden, take 
too much time, or are not usedI This last argu
ment is the strongest and merits consideration, 
Certainly no record should be kept if it is not 
going to be used, but what many, many teachers 
do not know is that these cumulative records are 
used constantly. The office of every registrar 
or principal must use cumulative records in 
transcripts, transfers and recommendations. What 
teachers do not know, and what they should know, 
is that these records are in the office, are 
available, and should definitely be used in guid
ance programs• Perhaps duplicate sets of cumu
lative records are a burden, take too much time, 
or are not used, but there is no escaping the need 
of one set of these records.

The second criteria selected is:
2. Does it have a testing program?

Here again the current guidance programs offer 
evidence of this need. One hundred and seventy one 
programs out of three hundred and eighty six used
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testing programs. Trailer, in 1939, found that 
a testing program was an essential requirement of 
guidance programs in seven schools surveyed.

Kefauver and Hand in a study completed In 1941^ 
found that out of nineteen schools in ten.cities, 
fourteen had testing programs covering group 
intelligence and Individual intelligence.

From this evidence it Is reasonable to conclude 
that some type of a testing program is necessary. 
The program may be very simple or very extensive, 
depending on the needs of the school, but some 
basis for comparison of the students participating 
in a guidance program must be provided. I'ore and 
more tests are coming on the market and their use 
depends on their adaptation to the needs of the 
particular school.

The use of tests in a guidance program should 
not be left without pointing out that test results 
are only to be used in considering a pupil as a 
part of his record. They are not the whole picture 
at all and may be misleading If thought of as the 
only means of interpreting the student.

21. Educational Records Bulletin ?/28, Oct. 1939, Report of
The Public School Demonstration Project in Educa- 
tional Guidance"!

22. Kefauver, Grayson E., and Hand, Harold C., Appraising
Guidance in Secondary Schools.
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The third criteria selected is:
5. Does the program contain vocational Information 

and practices?
Almost every school guidance program is doing 

something about vocations. The types of informa
tion provided and activities carried on are varied 
and many, but vocations are surely being brought 
to the attention of "Young America”. Ho one can 
argue with the statement that all guidance programs 
must contain some materials on vocations but def
inite objections can be brought up on the way the 
material is presented, when it is presented, to 
whom it is presented, et cetera. However, since 
the purpose of this study is a freshman guidance 
program and not an entire guidance program, this 
criteria is sufficient for this study. Two hundred 
and thirty three schools out of three hundred and 
fifty reported activities on vocations. Allen^ 
in the 1957 publication said,
"The study of occupations has become so generally 
recognized as a necessary subject of instruction 
in the progressive junior high schools of the , 
country that further discussion here seems un
necessary. The effectiveness of the study of 
the subject, however, depends very largely on the 
interest, preparation, and ability of the teacher. 
Consequently, it is strongly recommended that the

23. Alien, Richard D., Inor Group Guidance Series, Vol. IV, 
pp. 229 ff.
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study of occupations be a part of the group- 
guidance course rather than a separate sub
ject."

Many of the problems submitted by students hit 
this criteria ”right on the head"♦ In fact, the 
materials in the vocational activities field are 
now becoming so large and voluminous that many 
volumes have been written on just this phase of 
guidance. Films on different occupations, film 
surveys and many other types of materials so 
numerous that several entire studies could be 
made just on the material now on the market.

The fourth criteria is:
4, Is there a planned guidance program?

Here again is so obvious a criterion that it 
seems unnecessary to make the statement. Yet some 
schools jump into activities because it is the fad, 
and they have heard wonderful comments on the 
purposes and objectives. If one thing alone, from 
this study, has been made clear to the writer, it is 
that guidance programs are vast and complex and have 
many, many definite and useful parts. You cannot 
possibly do justice to any single part of a guidance 
program without planning. And you certainly cannot 
have an effective part of a program without planning 
the wholel If the program is worth having, very 
careful and scientific planning should be provided.
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The fifth criteria is t
5. Does it provide for self analysis and exploration?

Perhaps the best approach to this standard Is 
to point out that mother and father will not always 
be around to make decisions for a pupil. Some day, 
they are going to have to make their own decisions 
and live with the results thereof. What better 
basis for making these decisions than a thorough 
knowledge of their weaknesses and strong points? 
With an understanding of his strength and weak
ness every pupil should plan his future life.
Paths may be chosen to strengthen the weaknesses. 
Vocations should be explored with a knowledge of 
what special abilities the Individual possesses 
and how much of a hindrance the weakness will be 
in this field. A frank understanding of just what 
abilities and lack of abilities one has is the 
foundation of a fully adjusted and worthwhile 
citizen.

In the guidance programs surveyed for this 
study, one hundred and twenty one schools used 
self-analysis information in their guidance work. 
And again, there is no better way of getting some 
necessary information on home life as it affects 
pupils in school than by their own analysis of the 
situation.
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The sixth criteria selected is:
6. Does the program provide enough health information?

The writer does not dare leave this criterion 
out because if your health goes, all the guidance 
program has been lost. It would have been very 
easy to hope that this phase would be covered under 
the xcriteria on self-analysis and exploration and 
it could be placed there• But this subject is too 
important and vital to be included under another 
heading. So many pupils have no conception of the 
ordinary rules of hygiene that whole segments of 
society are menaced by that Ignorance. Hot only 
does this concern present-day populations but even 
future generations are involved. The health prob
lem has become so acute that the federal government 
spends millions of dollars every year In curative 
rather than preventive procedures. Hot only are 
pupils lacking in this, but parents and families 
are just as bad. The physical examinations of two 
world wars demonstrate that the public schools are 
not sufficiently meeting the needs for health in
formation and habits. Society is not meeting the 
needs of health, nor did the armed services meet 
the complete health needs of the human race. It 
is true that the armed services did a better job 
than any other group has done, but millions of men
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and women can attest to not having their teeth 
cleaned in several years of army life. This is a 
simple health rule and health education in schools 
can solve this problem it if is handled right. The 
schools have the most challenging opportunity of 
any group to give society the healthiest basis it 
has ever had.

The seventh criteria selected is:
7. Does it contain enough educational information 

for present day as well as future needs?
There is no argument yet, which will eliminate 

educational guidance from any guidance program. 
Students with ability should be encouraged to con
tinue their education as far as possible. Pupils 
of average ability should get the fullest extent 
of education they can achieve. Each and every in
dividual should know the extent of education offered 
to him and his resources for accepting the further
ance of his education. It should be pointed out 
that all schools are doing some educational guid
ance , perhaps some are doing a much better job than 
others, but the job is being done.

The eighth criteria selected is:
8. Does it contain enough social-civic material to 

meet the needs of life?
The social-civic needs of life will vary from
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era to era and between different localities of the 
world, but there are fundamental needs which every 
single American youth and citizen will meet and 
must solve. He will need skills in meeting people, 
in developing personality, in selecting and courting 
girl-friends, in adjusting to his parents, and the 
ever-changing society of this country. There are 
thousands and thousands of social-civic needs in 
every life) therefore, it is proper for the school 
to provide training and guidance in them.

The ninth criteria set up by this study is:
9. Does the program meet the particular needs of the 

community and the school?
Ho school system would be completely fulfilling 

its obligations to its supporters were it not to 
squarely meet the needs of the community in which 
it is located. Furthermore, many of these com
munity needs are the main objectives of a good 
guidance program and completely fit into it. It 
is true that some high school graduates will not 
remain in the community but the vast majority 
will, and, therefore, the particular problems of 
the community will not only be training in future 
citizenship, but direct problems of the community. 
Too many high school graduates go out in the world 
today without realizing their obligations and
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Indebtedness to their community. Many have no 
appreciation of the many facilities offered them 
by their school and community and accept these as 
their due without further thought. Every parent 
and most worthwhile citizens are solidly behind 
offering these advantages to "Young America" but 
It is only good manners and sound citizenship to 
appreciate them.

The problems of a community and school are 
Interwoven and based on each other; naturally the 
mechanics of school regulations in a large school 
are complex, perhaps because of the large number 
of pupils, but also because people are complex 
themselves. If there is any doubt in this, just 
set up a carefully thought-out school regulation 
and then watch the modern high school student 
find the flaws and exploit them to his advantage. 
Then the carefully planned regulation will have to 
be rewritten to cover the Ingenious discoveries 
of "Young America".

Attendance is very directly connected with 
community transportation. Poor athletic teams 
often are supposed to represent a poor community. 
Bad and Improper conduct are direct Inflections 
as well as poor advertisement for the school and 
community. So, it Is definitely the need of
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every school to meet the community needs somewhere 
in its curriculum. What bettor place than the 
guidance program?

The tenth criteria selected is:
10. Does the program reach and have vital information 

for all students?
If there is any weakness in many guidance 

programs, it is in the fact that many punils 
are not reached or covered by the program. For 
example, girls sit through movies on engineering 
and boys are subjected to good courses in home 
economics. These activities are desirable for the 
pupils wanting and having special talent along 
those lines, but very few girls are going to be 
engineers and fewer boys are going to take up 
home economics as their chosen life career.
Another vital defect in guidance programs is that 
the major part of the content is planned for the 
maladjusted and poor students and none or not 
enough is allotted to the more talented pupilst 
Certainly the almost criminal* typo of student 
needs personality development and vocational- 
citizenship training very badly, but so does the 
"long haired" concert artist or electrical wizard. 
While this country never seems to lack genius in

■ any field, it might be pointed out that many of
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the talented and brilliant people being classed 
as geniuses migrated to this country. The his
tory of World War II definitely brought home to 
our government the need of more time spent in 
developing our "genius talent". And were it not 
for some very, very fine research work done by the 
collegiate institutions of this country, the war 
could easily have been prolonged for long and 
costly years. So vital and an important part did 
this play in our success and continued success, 
that the government has set up research labora
tories and subsidies in more universities and 

/ colleges than ever before. Therefore, we are 
going to need more geniuses and the high school 
field is the exploring place to discover and en
courage those of genius talent I

Criteria Applied to the Scope of This Study 
As the criteria selected was from guidance programs 

as a whole and the scope of this study is only one phase 
of the complete guidance program, it is now necessary to 
coordinate the criteria with the limitations of the study.

This is a proposed program for freshman students and 
must be within reach of their real capabilities as well as 
conforming to the criteria. Most work at this age level 
must be exploratory so that the results obtained may be 
used as foundations for further work. The transition from
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grade school level to hlgjti school necessitates the assuming 
of more responsibilities with a view to becoming self sus
taining as a citizen. This process must be slow and sure 
rather than fast or only probable. Therefore, many of the 
exploratory or transition processes presented may seem 
tedious and time consuming when presented on paper; whereas 
the actual presentation in the class room will be real and 
geared to the tempo of the students,

Ho one phase of this proposed program will be presented 
as final data on the subject Involved. At this age level 
and school level, the material will be set up as foundations 
leading to further development as the pupil progresses 
through school and life. It would be impossible at this 
group level and the time allotted to have a pupil make final 
choice in his vocation. Several processes are necessarily 
Involved. He must select a vocation based on his capabil
ities and to do this his capabilities must be explored and 
discovered and tabulated. Also his weaknesses must be not 
only discovered but must always be kept in mind as to pro
hibiting success in a field selected.

Then the basic issue for harmonizing the criteria with 
the proposed program Is: do the exploratory and foundation
processes stay within the requirements of the criteria?
Let us see.

The criteria lists ten topics which must be capable 
of use In exploratory courses and as foundation courses



45

for further study. These are:
1. A Planned Program
2. Cumulative Records
3. A Testing Program '
4. Opportunity for Self-Analysis and Exploration
5. Vocational Information
6. Educational Information
7. Health Information
8. Social-Civic Information and Material
9. Meet the Heeds of Community and School
10. Reach All Students
A careful reading of this list shows no material which 

is not capable of exploration and use as a foundation to 
further high school life and progress. It is significant 
to point out that items one, two, and three (Planned Pro
gram, Cumulative Records, and the Testing Program) are 
administrative in nature but are very definitely adjustable 
to a freshman group level. The remaining seven items will 
easily apply to any material that is planned and presented 
with the scope of this study in mind;



CHAPTER III

THE GUIDANCE PROGRAM 
OF THIS STUDY
Present Pro^am

The present guidance program for freshman students 
at Phoenix Union High consists of big sister and brother 
teams, a student handbook describing school regulations 
and clubs, an Otis mental test, administrative cumu
lative records, and Orientation classes which alternate 
with the physical education classes. That is the planned 
program. The orientation teachers meet together several 
times a year, but follow no set curriculum and offer a wide 
variety of material, depending on their own special abili
ties and desires. Each orientation teacher is available 
at least two periods per day for counseling and the pupils 
keep the same counselor during their four year stay in school. 
The boys are segregated from the girls and dislike this 
separation very much. What few girls were interviewed on 
the subject also were opposed to segregation. However, the 
majority of the orientation teachers were in favor of the 
segregation, partioularly women teachers. Each teacher is 
free to order any films he wishes and on any subject. Very 
few teachers do this, however, and they bring their classes

24. Otis, Arthur S., Quick-Scoring Mental Ability Tests!
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only to the ones that Interest them or the pupils show an 
Interest In seeing. The majority of films shown are on 
vocations and many pupils who are not interested sit through 
these lather than spend time studying.

This program has some merit, and with planning and work 
an excellent orientation course could be worked out. It is 
easily seen from this brief description that the orientation 
course is the basis of the freshman guidance program. The 
major portion of the guidance activities could be incor
porated in the orientation course as part of the entire 
program for the school.

The Proposed Program
On the basis of the criteria previously presented it 

seems that the program for guidance should consist of a 
carefully planned and effectively presented orientation 
course based on pupil and school needs, a testing program, 
and individual counseling. Also, many of the activities in 
the guidance program now in use are worthwhile and should 
be retained or slightly altered. The test scores, vocational 
choices, and any unusual events will be retained on the 
cumulative records in the registrarfs office for use by any 
administrator or teacher who needs the record of information.

The program will be offered as a series of steps 
which should logically follow each other.

The first step proposes several over-all changes in 
the mechanical set-up of the program, namely, that pupils
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not be segregated by sex. The type or work to be done In 
this course Is exploratory and socializing. Every pupil 
needs the contacts of the others for the development of a 
full life. Another reason for this proposed change Is the 
problem of discipline. Discipline is probably a great deal 
worse In segregated classes than In mixed, and the mixed 
class will tend to lessen the problem. The biggest part of 
everyone’s life Is spent In contact with members of the 
opposite sex. Business life, home life, and even school 
life necessitates many contacts between male and female.
So Why not use this opportunity for some very necessary 
training. Another suggested change is that the orientation 
classes alternate with study halls rather than physical 
education. The other mechanics of the orientation course 
will be retained. For example, teacher one will have 
three orientation classes per day and be available two 
periods each day for Individual counseling. It is recom
mended that all students be called to a conference at 
least once each semester. In this way the counselor will 
get to know the pupil more as an Individual and an oppor
tunity will be presented to develop a degree of friendship 
or at least acquaintance with the pupil. In a large school, 
such as Phoenix Union High School, very often shy and re
tiring pupils do just enough work to get by, when they 
should be developing the limits of their capabilities. If 
the regular class room teachers and other school facilities
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have failed to stimulate the pupil, this conference may 
solve the problem. And, again, this individual conference 
has many merits in educational and vocational guidance. 
There is always some routine information which must be ob
tained from the pupils.

Table IV shows very clearly the working of the plan 
through a sample program. It will be noted section A has 
three orientation class periods the first week and two 
the second week. Whereas section B has two orientation 
periods the first week and three the second week.



TABLE IV
ORIENTATION TEACHER CLASS SCHEDULE

1st Week
; Monday Tuesday Wednesday Thursday Friday

Teacher I 1st Class A : Class B 2 Class A . 2 Class B ;: Class A: ' „ Class B In : Class A in 2 Class B in 2 Class A in :: Class B in- - Study Hall : Study Hall 2 Study Hall 2 Study Hall :: Study Hall
2nd Counseling : Counseling : Counseling 2 Counseling :r Counseling
3rd Class C % Class D 2 Class C : Class D :r Class C—

Class D in : Class C in 2 Class D in' 2 Class C in : Class D In
Study Hall : Study Hall 2 Study Hall 2 Study Hall ;? Study Hall

4th Counseling 2 Counseling i Counseling : Counseling $ Counseling
....... . “T O T Class E : Class F 2 Class E . 2 Class F :r Class E

Class F in ! Class E in 2 Class F in 2 Class E in ii Class F in
Study Hall : Study Hall 2 Study Hall • Study Hall : Study Hall

etii : : ♦ • .. . .
7 th Activities ; Activities i Activities # Activities : Activities

2nd Week -- . •
Teacher I 1st Class A . * Class B 2 Class A • Class B Class B

' C las s B in t Class A in 2 Class B in 2 Class A in Class A in
Study Hall i Study Hall 2 Study Hall 2 Study Hall Study Hall

. • .... ̂ 2nd Counseling ! Counseling 2 Counseling : Counseling Cotmsellng
3rd Class C 2 Class D : Class C i Class D Class B - •

Class D in 2 Class C in 2 Class D in • Class C in Class C in
Study Hall 2 Study Hall 2 Study Hall * Study Hall Study Hall :

4th Counseling : Counseling 2 Counseling 2 Counseling Counseling
5th Class E : Class F • Class E • Class F Class F

Class F in i Class E in : Class F in 2 Class E in Class E in
Study Hall t Study Hall 2 Study Hall 2 Study Hall Study Hall

.. . eth : : :
7th Activities 2 Activities • Activities * Activities Activities
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It should be pointed out that classes A, C, and E 
always come on Monday and Wednesday, but only on every 
other Friday, while classes B, D, and F always come on 
Tuesday and Thursday and every other Friday.

The second step proposes that each spring the 
orientation teachers meet during the last six weeks of 
school and reconcile the orientation program as a part 
of the over-all school guidance program. Then they 
should draw up a tentative outline of the program for 
the next year correcting the weaknesses of the year just 
passed. After agreeing on the tentative content material 
for the next year, the detailed units of the first six 
weeks should be worked out. The motion pictures to be used 
with each unit should be ordered at this meeting. Teachers 
should agree on at least three dates for each motion pic
ture film ordered in case there Is any difficulty in ob
taining a specific date for showing the picture. By 
ordering this early not very many difficulties are encoun
tered on the dates for showing these pictures, but even 
if there are some difficultles it will be known by the 
beginning of school and fitted into the program.

The third step deals with fifteen guidance units 
covering not only content material, but suggested 
methods of presentation, and some films available.
These units will attempt to bring out the pupil view
point as well as teacher, parent, and community
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view-points. They will endeavor to stimulate discussions 
and help pupils arrive at desirable attitudes.

The material as presented in the following units 
is only for the teacher. It is suggested that each 
teacher pick out the parts he wants to be placed in 
the hands of the pupils and have this part mimeographed 
for distribution to them.
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UNIT I
OrlentatIon, School Buildings, School Regulations 

ana kxtrs Curricula Activities
(Prepared for fifteen class room recitations out of 
fifteen periods available during the first six weeks 
term. It Is suggested that the school rent or buy a 
16 am. movie camera and purchase three hundred feet of 
colored film to shoot scenes Illustrating Its own 
orientation needs.)

OBJECTIVES
A. General Objectives

1. To acquaint students with the general over-all 
plan of Phoenix Union High School.

2. To point out to students the necessary regulations 
In associating a large group of persons together,

3. To give some training in government by understand
ing the government of a student body.

4. To point out many general guides of conduct that 
will make this school more pleasant.

B. Special Objectives
1. To point out the building and room numbering plans 

to facilitate the location of various classes.
2. To show them the necessary rules In regard to 

traffic, attendance regulations, merit credits, 
make up work, and the library.

3. To acquaint each pupil Individually with the 
"regular period schedule" and the "assembly 
period schedule”.

4. To be sure each pupil understands the merit 
credit system.

RECITATION ONE
Objective: To acquaint each student with the building
system and room numbers used In Phoenix Union High School.

John and Mary Nlnthgrado (representing all boys and
girls entering Phoenix Union High School) stood under an
orange tree at Phoenix Union High School on the first day
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of school* They were lost, confused, and wanted to go 
home. Students ran all around them going In all direc
tions. A horn blew and more and more boys and girls began 
to pour from every building. They were all going some 
place and seemed to know where they were going. John and 
Mary wondered how they all knew so much. Was It on that 
paper that had been given them in the assembly, or the 
dean*s office when they complained that they were lost? 
Another horn blew and as John and Mary looked around they 
could soe only a few students hurrying some place.

Why do some pupils always have to be lost? Can’t 
something bo done to keep this John and Mary from Just 
standing and watching? Let’s see. Place the diagram of 
the campus, Figure 1, In the bands of your pupils and 
present the following to the pupils and see If that helps.

BUILDINGS
The First Building Is the one nearest the corner 

of Fifth Street and Van Buren. In it are housed the ad
ministrative offices, the book store, the business office, 
the telephone exchange, and the office of the Superinten
dent. In It are also the Registrar’s office and the office 
of the Director of Research and Guidance, of the Dean of 
Boys and the Dean of Girls, of the Student Counselor, of 
the Home Counselor, and of the Supervisor of Attendance.
The Home-making Department Is also housed In this building.

The Second Building faces Van Buren Street and is 
between the two branches of Sixth Street. It Is the
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Auditorium, where assemblies end other large group meet
ings of pupils are held.

• The Third Building Is the one nearest the comer of 
Seventh Street and Van Buran. It is the Science Building. 
Classes in general science, biology, chemistry, physiography 
and physics are held here.

The Fourth Building.is now used as a warehouse. Bo 
classes are held there. It was the first building on the 
campus, first used in 1898.

The Fifth Building is directly behind and north of 
the Third building and faces on Seventh Street. English 
classes are nearly all held in the Fifth Building. The 
cafeteria is located in the basement. The Coyote Journal 
is in Room 520.

Directly north of the Fourth Building is the Sixth 
Building, in which some of the shop classes are held.
Classes in Agriculture are held on the second floor or the 
Sixth Building.

The Seventh Building is the girls * gymnasium.
The Eighth Building is directly north of the Fifth 

Building. It contains the library, study halls, and the 
orientation, foreign language, mathematics, history and 
art classes and social rooms. Some commercial classes are 
also held here. The girls* lounge, Room 8-108, is open 
during the first, sixth and seventh periods.

The Ninth Building is the newest building on the 
campus and is frequently referred to as the New Gymnasium.
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Besides its facilities as a gymnasium, it also has the 
offices of the school nurse, the Public Health nurse, and 
the office of the commercial department* The typing classes 
and many other of the commercial classes are held here* It 
also has the Student Activities office, sometimes called the 
ticket office, Where tickets are distributed and sold and 
where money is turned in from various pupil activities.

The Stadium, marked S on registration cards, houses 
the boys* and girls* bands; the military department; the 
class-rooms, laboratories and shops of the Technical School; 
the office, locker rooms and showers of the boys* physical 
education department. All classes of the Music Department 
are held here*

ROOM BOMBERS -
The first digit of the whole room number indicates 

the building; the second digit indicates the floor. For 
example: 520 tells us that the room is In the Fifth
Building on the second floor; room 8-314 is in the Eighth 
Building on the third floor.

How have each pupil take a blank piece of paper and 
draw a plan of the campus, using Figure I as a model, fjrom 
memory. Be sure to have them locate the nine school build
ings and number them. How well do they have the plan of 
the campus in mind?
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PHOENIX UNION HIGH SCHOOL CAMPUS

Taylor S r To Stadium-^*

PUNS CAMPUS

Room Numbers
The first digit in any room 

number indicates the building; 
the second digit indicates the 
floor.

A room number preceded 
by an S-indicates that the room 
will be found in the stadium.

1. Administration
2. Auditorium
3. Science
4. Warehouse
5. English
6. Industrial Arts
7. Girls' Gymnasium
8. Liberal Arts
9. New Gymnasium

Figure 1
Phoenix Union High School Campus



SECOND AND THIRD RECITATION
Objective: To have each pupil thoroughly understand the
attendance regulations of the school.

It is suggested that the following material on "Rules 
and Regulations Concerning Attendance" be mimeographed and 
placed in the -hands of the pupils for reading and discus
sion. It will be very helpful if the teacher reads the 
material with the pupils and then discusses and explains 

/ each section. Sample forms of all blanks required may be 
secured from the registrars office and each pupil could 
fill out a sample form if the teacher desired.

RULES AND REGULATIONS CONCERNING 
' ATTENDANCE

. . ABSENCE AND RETURN SLIPS
Whole Day Absence

When it is absolutely necessary for a pupil to be 
absent from school his parent or guardian should notify 
the registrars office by noon— either by telephone, or 
by note sent by another high school pupil; or a postal 
card or letter mailed any time during the day of absence 
will be counted as proper notification. Upon returning • 
from on© or more days* absence, the pupil must bring a 
written excuse from one of his parents or guardian, giving 
dates of absence, and the cause. This is presented to the 
attendance clerks in the registrar*s office with a class 
admittance card or return slip, which the pupil fills out 
in the hall of the Administration Building. This will be 
the pupil*s admittance slip to all classes and must be 
signed by each teacher. ALWAYS Bring a Written Excuse Even 
Though the Office has Been Notified of Absence.

58
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In case of absence lasting more than one day, the 
registrar's office should be notified as to how long the 
absence may continue.

Pupils are to fill out class admittance cards before 
school, even for afternoon classes. The pupil should be 
at the registrar's office not later than 8:00 A.M. on the 
day following an absence. The office opens at 7:45.

Forgotten Excuses
Should you forget your excuse, go to the Administra

tion Building, fill out an admittance slip and a pink slip, 
present both at the registrar's office. You will be given 
a temporary admittance card and asked to bring your excuse 
the next day.

The excuse will be presented at the registrar's 
office where you will secure a change of symbol which Is 
in turn presented to all teachers for signature.

There is a loss of one merit credit per day for 
each late excuse. Ho late excuse will be accepted after 
the third day. The absence then becomes unexcused.

Part Day Absence
If a student becomes ill after arriving at school, 

he must report to the nurse at the school hospital in the 
west side of the new gymnasium (Room 911) and receive an 
absence permit before leaving the campus. If it is 
necessary to be excused during the day for any reason 
except Illness, he must bring a written request from
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parent or guardian before the absence occurs and receive 
an absence permit ft»om the office.

When the pupil is given an absence permit by the 
attendance clerk or nurse, he must have it signed by 
one of his parents or guardian and return it to the 
registrar*s office the following day to receive a class 
admittance card.

If the pupil must be absent another day after being 
excused by the nurse to go home, his parents should 
notify the registrar’s office in one of the three usual 
ways listed above. ' .

A pupil who leaves school during the day without 
permission from the attendance clerk in the registrar’s 
office, or nurse, will receive a ’’D” excuse as the ab
sence will be considered unnecessary, A note from the 
parent will not be sufficient to make this type of 
absence excused.

Types of Excuses
"A"— •Illness excuse. This symbol is given only for 

illness of the pupil, or serious Illness or death of some - 
member of the Immediate family which necessitates his 
absence, when the office is notified the same day of the 
absence. There is no penalty by loss of merit Credits.

"B"--(1) Absent for the above reason when the 
office is not notified.
(2) Absent for work with parent’s consent when the office
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Is notified in advance. The absence will be reported to 
the Board of Control. Four ”B” excuses shall result in 
the loss of five merit credits.

"C"— (1) Absent for work when the office is not 
notified in advance.
(2) Absent with parent1s consent but reason for absence 
not considered sufficient to come under either "A" or "B". 
The absence will be reported to the Board of Control.
Two "C" excuses shall result in the loss of five merit 
credits.

Unexoused Absences
Unexcused absence means that the absence is without 

the previous knowledge and consent of the parent or 
guardian.

For ALL types of excuses for absence the teacher will 
give a grade of zero for all periods missed, which will 
not be changed until the pupil has made up the work missed. 
The pupil must assume the complete responsibility for 
securing assignments and making up the work.

Penalties for Unexcused Absences
1. Probation— When a pupil has accumulated tinexcused 

absences for more than one class period, he will be placed 
on probation and sign a probation blank. The parents will 
be notified of the probation by mailing them a copy of the 
probation blank that was signed by the pupil.

2. Classes Closed— When the pupil has an unexcused
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absence for one or more class periods, after being placed 
on probation, his classes will be closed (that Is, he can
not attend any of his classes), until he brings In a parent 
for a conference. At this conference it will be explained 
to both the parent and the student that an unexcused ab
sence for one or more class periods will result in suspen
sion for the remainder of the semester. "This conference 
will be considered final notice."

S. Suspension— When the pupil has an unexcused absence 
for one or more class periods after receiving his final 
notice, he will be suspended for the remainder of the semes
ter.

Tardiness
Pupils who enter a class after the absence reports 

have been collected are required to get a tardiness excuse 
from the office.

OPPORTUNITY ROOM
The Opportunity Room provides a place where pupils 

who have been absent for Any Cause will be given the 
privilege during the throe weeks following the return from 
absence, of making up the work and time missed. (A student 
may be excused from the Opportunity Room to make up work 
In the classroom upon the request of the classroom teacher.)

Room 8-205 is used for the Opportunity Room during 
the 1st, 6th, 7th, and 8th periods. The library may be 
used from 7:30 to 8:30 A.M. for making up time and work.
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Tho teacher1 s classroom may be used for this purpose 
whenever requested by the teacher.

Effect of Hot Making Up Absences 
A pupil may not receive a grade of one if he has more 

than six absences during the semester as he will have W e n  
present less than ninety four per cent of the time. He 
may not receive a grade of two if he has more than twelve 
absences during the semester. He may not receive a grade 
of three If he has more than eighteen absences during the 
semester. He may not receive a passing grade If ho has 
more than twenty four absences during the semester. The 
same ratio may be applied to term grades. This may be 
corrected by attendance In the Opportunity Room.

Advantage of Making Up Time 
Since a teacher may excuse a pupil from taking the 

final examinations If he has no more than two absences In 
a subject during the semester and if his grade for the 
semester is "S” or better, the Opportunity Room gives a 
pupil a chance to make up the time he has been absent and 
the work he has missed.

Amount of Opportunity Room Time Required 
To Make Up Absences

Every period a pupil is absent from a class for any 
reason other than illness should be made up if credit is 
desired. In cases of absences due to illness at least 
fifty per cent of the number of periods missed In any one 
continuous absence must be made up if credit is desired
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and provided the absence is not over slx days and it is 
an nAn excuse. A student having a continuous absence of 
over six days due to Illness (nAn excuse) must make up 
only three days in the Opportunity Room if credit is de
sired. All work must be made up for absences for any 
reason.

All time must be made up in typing, no matter of what 
type the excuse may be, since work can be made up only by 
putting in the full time in the typing room. See the typ
ing teacher to make arrangements for making up typing.
In fact, it is wise to ask each teacher what assignments 
are to be made up before going to the Opportunity Room so 
that the right assignment will be completed. This is es
pecially true in the ease of homemaking and art, where 
•special projects may be assigned.

Time Limit For Opportunity Room Credit
Pupils desiring to make up absence in the Opportunity 

Room must do so within a period of three weeks from the 
date of absence. Exceptions to the rule must have the ap
proval of the teacher and of the registrar*s office•

Late Entrance
A pupil entering school late may be given a limited 

schedule of three subjects and a study hall (in which he 
can make up his work); in ease he carries the full schedule 
he must make up all the work and time missed, in Opportun
ity Room if credit is desired. A pupil transferring from
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another high school during the semester will receive credit 
for the work at his former school, but he will take the 
final examination. This does not apply to North High trans
fers since they are part of the same system. A pupil en
tering. a class late because of a change of schedule, must 
make up,all work and time missed from the class from the 
beginning of the semester, if credit is desired.

FOURTH RECITATION
Objectives: To have each pupil understand the traffic
regulations and period schedules of the school.

The traffic regulations, regular period schedule, and 
assembly day period are given below. Have the material 
mimeographed and placed in the hands of the students for 
reading. Then take the pupils on a tour of the Fifth and 
eighth Bindings, pointing out the proper doors for enter
ing and leaving the buildings. Also be sure to show them 
the correct stairs for ascending and descending in each 
building.

TRAFFIC REGULATIONS IN THE BUILDINGS
In the Eighth Building the northeast and southwest 

doors are used only for leaving the building as shown in 
Figure 2. The northwest and. southwest doors are used only 
for entering the building.

The northeast and southwest stairways are for descend
ing only. The northwest and southeast stairways are for 
ascending only.
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Entrance Exit
********* ******

*

8th Building

********* *********
Exit Entrance

Figure 2
In the Fifth Building, the north and south doors are 

used for exits. The doors on the east, southwest, and 
northwest are used as entrances as shown in Figure 3.

Exits*********
* e

Entr&nee *. #

**
1 5th
. Building

Entrance
e *

Entrance *______
**********
Exits

Figure 3
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The south stairway In the Fifth Building Is for ascending 
only. The north stairway is for descending.

In neither building are fire escapes to be used for 
passing to and from classes.

In all other buildings there are no regulations other 
than those necessary for orderly passing between classes.

The dally class period Is fifty five minutes in length, 
except the third period which is sixty five minutes in 
length to allow time for home room. On assembly days each 
class is shortened five minutes and tho first four periods 
are held before lunch. While the first assembly is in 
session, students in second assembly are having lunch. 
During second assembly period, students who have been in 
first assembly have their lunch. When assemblies are held
in the gymnasium or stadium, special schedules are applied
by means of which all classes are held in addition to the
assembly period by shortening each of the fbrenoon periods.
Below is the Regular Period Schedulet

Period 1 
Period 2 
Period 5 
Period 4A 
First Lunch Period 
Second lunch Period 
Period 4B 
Period 5 
Period 6 
Period 7

8:25 - 9:20
9:25 - 10:20 
10:25 - 11:50 
11:35 - 12:50 
11:30 - 12:05 
12:30 - 1:05
12:05 - 1:00
1:05 - 2:00
2:05 - 3:00
5:05 - 4:00
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Below Is Assembly Bey Schedule:
Period 1 : 8:25 9:15Period 2 % 9:20 10:10
Period 3 s ’ 10:15 11:10Period 4 % 11:15 12:05First Assembly : 12:10 12:40
Second Assembly : 12:45 1:15Period 5 2 1:20 2:10
Period 6 2 2:15 ** 3:05
Period 7 2 3:10 4:00
How, divide the class Into two teams of as near equal 

numbers as possible and have each pupil writ© a question 
on a piece of paper. The first team will take turns asking 
any member of the second team questions on this material. 
The teacher will appoint one student to be the judge of 
the correctness of the answers. (This should be done be
fore the teams are selected.) For every correct answer 
the team gets one point and for'every incorrect, answer one 
point will be deducted from the team total. If an incor
rect answer is given, the correct answer should be read 
to the whole class.

This should be carried on for twenty-five minutes, 
then the procedure reversed with the second team asking 
any member of the first team any question they wish. How
ever, in scoring this time, each incorrect answer will 
deduct two points instead of one point, as most of the 
answers will have been given. Team totals should be com
pared at the end of the period.
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FIFTH, SIXTH k W  SEVENTH RECITATIONS
Objective: To help pupils understand the many, many
ordinary requirements of conduct and property caro In 
a large school.

The following material contains fifty-six items the 
pupils should know and understand. The fifth recitation 
will be concerned only with the first nineteen, the sixth 
recitation with twenty through thirty-eight items, and the 
seventh recitation with the remaining items.

For each recitation a pupil is to be assigned one 
topic to present to the class and toll why he thinks this 
item should be explained to pupils. If h© has any sugges
tions or ideas to offer he may do so. After he has fin
ished his item ho should ask for comments from the class. 
If none are offered, proceed to the next Item. (At the 
conclusion of the seventh recitation it will add class 
Interest to have each pupil write down what he considers 
the five most important items in their order of importance 
and why.

SOME GUIDES FOR CONDUCT
1. Use the Wastebaskets

S

We are proud of our campus. Pupils will please 
refrain from throwing papers, candy wrappers, 
paper bags, and lunch refuse on the grounds. Such 
trash and litter must be picked up by,fellow stu
dents, or by maintenance men whose time and effort 
are needed elsewhere. Letts bo fair.

2. Eating at Stands
Pupils who eat at stands will also be careful of the 
disposal of paper, wrappers, and lunch refuse. The 
litter blows across the street and we get criticism.
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5m Smoking
A group of smokers in 1924 suggested to the Board 
of Control that a rule be passed prohibiting 
smoking within two blocks of the school. This was 
done and the two-block smoking rule is now almosttraditional.

4. Smoking at School Functions
' Pupils are requested not to smoke at dances, plays, 

games, or other school functions. Smoking In a school 
building is prohibited by state law and city ordi
nance.

5. Gambling
Gambling is prohibited by state law and city ordi
nance. Pupils violating such a law are referred 
to the city police or county officers.

6. Car® of School tooperty
Pupils are urged to take care of school property, 
desks, books, seats, chairs, walls, furniture, and 
all the other Innumerable things which go to make 
up the equipment of a school. Do not walk over the 
tops of seats in the stadium. Damage to school 
property must be paid for or the property replaced.

7. Return of School Property
All credit and honorable dismissal will be withheld 
from any pupil who fails to return or make satisfac
tory settlement for property issued by the school.

8. Fire Crackers
It is contrary to state and municipal law to set off 
firecrackers, caps, torpedoes, and other forms of 
fireworks within the city .limits. Because of this, 
and because they are extremely dangerous, the school 
considers the practice a grave offense and it is 
dealt with accordingly.

9. Private Property
Pupils are asked not to trespass on private lawns 
adjacent to the school. Do not molest, or disturb, 
or in any way interfere with, the property of 
private citizens. Do not molest or disturb, or in
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any way Interfere with property of fellow students 
even In fun, for you will be held responsible for 
any damago.

10. Theft
Theft of any article of apparel, jewelry, books, 
money, equipment, or property of any kind. Is 
punishable not only by paying the value of the 
article stolen, but also by suspension for the 
semester.

11. Loitering
Do not loiter, either before or after school hours, 
on the school grounds, or in the vicinity of the 
school grounds or at any of the neighboring school 
stands.

12. Eating During Class Periods
Do not get excused from class, library, or study 
hall to patronize a lunch stand. Hen assigned to 
the grounds have orders to take the names of all 
pupils caught at lunch stands during school per
iods. They have instructions to consider your 
presence there as ditching.

13. Eating in Buildings
It is against regulations to bring food into class
rooms, the auditorium, or library, except at times 
when classroom parties are held and the teacher is 
present.

14. Lawns
Please keep off the grass. Do not make cross paths. 
Keep to the walks and do not destroy or damage any 
of the trees or shrubbery.

15. Crossing the Street
Cross Van Buren and Seventh Streets only between 
the yellow lines. Be careful to watch out for ears 
and obey all traffic regulations. They are made 
for your safety. Move rapidly so that you may give 
consideration to the motorist who has stopped for 
you to i*ss.



16. Rowdyism
Boisterous conduct or rowdyism in any form is not permitted on the school grounds.

17. Conduct in Halls
During passing periods don’t stop to talk. Move 
along rapidly hut do not run or shove. Secure 
permits before entering buildings during a class 
period. Be quiet if for some reason you are in the halls during a class period.

18. Quiet During lamch Periods
Classes are having recitations during lunch 
periods. Stay as far away from buildings as possible during lunch periods so that you will not 
disturb classes. Do not enter the buildings unless 
you are tardy to a class held there, or you have 
signed library or locker permits, or you wish to go to the rest room.

19. leaving Grounds
Our pupils have an outstanding privilege in being 
permitted to leave the grounds during the lunch periods. In many schools this privilege is not 
granted. The school reserves the right to revoke 
the privilege whenever the best interests of the 
school warrant it.

20. Innoh Permits
If the pupil leaves the campus regularly to eat 
lunch at home, a lunch permit will be granted if 
there is adequate time in which the student may 
go and return.

21. Automobiles
There is very little parking space on the school 

, grounds and pupils are asked to drive cars toschool only if they live too far away to walk or 
to come by bus or streetcar. There is a limited 
parking space north of the First Building and east 
of the Fourth Building. Cars are not to be parked anywhere on Sixth Street south of the division 
points where it divides to form the circle. Stu
dents are asked not to drive their cars during 
the lunch periods.
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2 2. Bieye lea
Bicycles are to be parked in the racks on the 
parking lot and nowhere else. They should always 
be locked with a good lock. Bicycles not securely 
locked are apt to be stolen or tampered with. The 
school assumes no responsibility for bicycles.

23. Motorcycles and Scooter®
Motorcycles and scooters must not be parked any
where except in the parking lot or outside of 
the grounds entirely. They must not bo parked 
anywhere on Sixth Street. When they are started 
they are noisy and disturb classes, and it is 
much preferred that they be parked entirely 
outside the grounds.

24. Joy Riding
The use of cars, motorcycles, or scooters for 
joy riding or cruising around in during the 
lunch period or during the school day is for
bidden. Cars used in this way are usually 
much overloaded, and are a definite traffic 
hazard.

25. Study Halls
Study halls are provided for study. All study 
hall teachers require that books and all other 
necessary material be brought to study hall.

SOME THINGS YOU OUGHT TO M O W
26. School Responsibility

The state law of Arizona makes the school 
responsible for the conduct and well-being of 
pupils from the time they leave home in the 
morning until they reach home in the evening.

27. Offenses Committed Outside of School
If a pupil commits a misdemeanor or crime of 
Which he is found guilty, he may or may not be 
permitted to re-enroll in school. The criterion 
is the seriousness of the offense and the attending circumstances.
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28. Legal Op In 1cm
Certain pupils possessed of filthy or vicious 
habits may be not only expelled from school, but 
they may be denied admission; Filthy or vicious 
habits may Include crime, either amounting te 
misdemeanor or felonies, and also habits shleh are 
repulsive and which may set a bad example to the 
remainder of the student body. Determination of 
the cause for expulsion or suspension, or the re
fusal to admit pupils to the school, is largely 
vested In the Board of Education and their judg
ment When exercised in accordance with the statutes. 
Is conclusive.

29. The Schoolf s Right to Handle Offenses
The administration and faculty of Phoenix Union 
High School reserve the right to handle as they 
see fit all cases involving student conduct and 
action regardless of when or where such actions 
take place. If they are of such a nature as to 
bring discredit and ignominy upon the good name 
of the school and its student body. A pupil is 
considered at all times and places a member of 
the student body so long as he is enrolled in 
the school.

50. Girls* Clothing
Girls are requested to wear simple dresses ap
propriate for business wear in both material and 
style, and excluding extremes of every kind.

51. Boys* Clothing
The only school request concerning boys* cloth
ing is that it be clean, neat, and in good taste.

32. Lockers
A looker is definitely assigned to each pupil 
Mien he enrolls. The number of the locker Is 
placed on the upper left hand corner of the en
rollment slip. Two or three pupils are assigned 
to one locker. Tour locker partner is with you 
In your fourth period class. Find out who ho is.
Ho pupil may change his locker without obtaining 
a change assignment from the registrar*s office. 
Otherwise a pupil must use only the locker assigned 
to him. Bach pupil is held personally responsible
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lock on the locker and keep it locked at all times,

33. When to Go to Lookers
Pupils may go to their lockers before and after 
school and in the passing period of five minutes 
between periods, and at no other times.

34. Breaking Locks
Should a pupil lose his key, he may get a permit 
from the registrar’s office and have the custodian 
in the building break the lock.

35. Cafeteria
The cafeteria is in the basement of the Fifth 
Building. Pupils will form into line and will 
please not try to crowd Into line for places to 
which they are not entitled*

36. Teachers’ Line
The east line of the west steam table is the 
teachers’ lino. Pupils may use this line but 
will permit .teachers to stop into line ahead of 
them. This is done so that teachers may get back 
early to their rooms. If pupils choose the 
teachers’ line, they must expect to be incon
venienced and must be ready to accept the delay 
cheerfully and courteously.

37. Secret Marriage
In case of secret marriage, whore either husband 
or wife, or both, are pupils of Phoenix Union High 
School, dismissal from membership in the student 
body will be made at once. Pupils dismissed for 
such cause may apply for roadmission after one full 
semester has elapsed.

38. Definition of Secret Marriage
A marriage is considered secret if the school has 
not been notified before the marriage takes place. 
One of the deans, the registrar’s office, or the 
superintendent may be notified •
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Initiations of any outside clubs are prohibited on 
the campus. Initiations hold by any school club or 
organisation must have the approval of one of the 
deans. This must be had at least one week before 
the date and the request must give in complete de
tail the procedure for the proposed initiation.
Pupils may dress in costume for the initiation but, 
other than that there must be no part of the ini
tiation such as shoeshlnlng, singing, bowing, 
kneeling, et cetera, on the campus. All parts 
other than costume m o t  be conducted In the privacy 
of the club1 s meeting place under the direct super
vision of the sponsor.
Good judgment must be used in all parts of the ini
tiation. Paint and lipstick shall not be used except 
very sparingly. Costumes must not be hideous, ri
diculous, or indecent. Gunny sack costumes or ab
breviated pants must not be worn, and initiates 
shall not be required to go barefooted. Mo paddling 
is allowed at any time as part of the initiation.
Ho electric devices of any kind may be used in the 
initiation.
It is earnestly requested that a serious ritual be 
worked out as part of the initiation.

40. Book Store
The book store is in the basement of fcho First 
Building. Hew and used books are sold to students 
at cost, plus the cost of handling. The book store 
is open during the following periods of the day:
8:15 - 8:25; 9:15 - 9:25; 11:50 - 12:50; 12:50 - 
1:05; 3:00 - 3:15.
In the fall the book store is open the week before 
school starts and remains open all day and during 
the evening. To prevent congestion, pupils both 
old and new, including entering freshmen, are urged 
to get their books before school opens.

41. Personal Cleanliness
Pupils are all kindly requested that each morning 
they pay duo attention to the matter of keeping 
themselves neat and presentable: hands, face, mod
nails clean; hair and teeth brushed.
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42. Business Office
The school is not responsible for any indebtedness 
incurred without authorisation by the proper person 
before the indebtedness is incurred. All orders 
for materials or service to be charged to any class, 
club, or other student organization must be approved 
by the business manager on a requisition signed by 
the faculty adviser of the organisation concerned., 
This must he dono before the purchase is made.
There are no exceptions to this procedure.
If the transaction is not handled in this manner, the 
pupil or faculty member is held personally responsi
ble for the charge.
Requisition blanks may be obtained at the business office.

45. Lost Articles
Whenever a pupil finds any article, it should be 
taken to the lost and found department.at the tele
phone desk in the superintendent * s reception room 
in the First Building, (Room 110). Pupils should 
call there for lost books or other articles within 
two weeks.

44. Hostesses
During the day there are selected girls who act as 
monitors and guides at the doors and In the corri
dors of the Fifth and Eighth Buildings, These girls, 
While on duty, have the same authority as teachers.

45. Ground Duty
Boys are stationed on the grounds during the lunch 
periods to assist the men on duty there.

46. Cleanup Squad
These are boys who volunteer to pick up papers an 
the grounds during the fifth period.

47. Ground Men
Men on the faculty are given ground assignments 
during each period of the day. Their function 
is to see that conditions are right on the grounds 
at all times. From two to three men are on duty 
each period and are responsible for what goes on.
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Pupils are not permitted to solicit or take orders 
from their fbllovr pupils, or act as agents on the 
school grounds for any business firm or company. 
Such business should be carried on through the reg
ularly established channels of the business office.

49. Manners in the Cafeteria
Nowhere does one's good breeding show up more than 
when eating. The safety of others is endangered by 
students running at top speed through the cafeteria 
to beat someone else to the serving table. Use the 
manners which have been taught you at home, when 
eating in the cafeteria. Do not meddle with the 
salt and pepper shakers. Do not bend or abuse the 
table cutlery provided for you.

50. Assembly Conduct
Assemblies are held in the auditorium and are 
usually held on Thursdays but are sometimes held 
the other days. Each pupil is given a definite 
seat by his third period teacher. Attendance is 
kept just as In any other class.
Whistling in assembly is cheap and out of place. 
Good breeding demands that close attention be given 
to the speaker. Booing in assembly is absolutely 
forbidden. Pupils who talk or are guilty of other 
disorderly conduct in assemblies may be assigned 
to an assembly study hall for the semester where 
they will spend their time and not be permitted to 
attend the assemblies at all. Pupils are not to 
leave the auditorium at the close of the assembly 
until they have been dismissed by the chairman. 
Applause should never go to the point at which it 
becomes Insulting. Outbursts or shouting to the 
actor or speaker are foremost signs of ill breeding 
and show a definite lack of school spirit.

51. Poor Taste
It is poor taste for boys and girls to go around 
the campus hand in hand. It is no better taste for 
a boy to take hold of a girl's arm to assist her 
when she needs no assistance. Good taste, likewise 
decrees that boys and girls not lie on the grass, 
sprawling around and taking liberties with each 
other which react unfavorably on spectators. Both 
are cheapened by such antics.



79

52. Ticket Offlee
The Student Ticket Office, sometimes referred to as 
the Student Activities Office, or Student Accounting 
Office where tickets for various school activities 
are distributed and purchased, is in the new gym
nasium in Room 914. Enter from the east side at 
the Seventh Street center entrance. Pupils who 
sell tickets will receive their tickets from this 
office and when the tickets are sold, money is turned 
in at this office. When money Is turned In, cash 
receipts are given. Since they are the only proof 
students have that they have cleared their records 
with this office, these receipts should be kept • 
carefully. A clear financial*record is required 
for graduation or transfer of credits.

53. Conduct at Games
At football games in the stadium, or basketball 
games in the gymnasium it is expected that the 
highest standards of sportsmanship will prevail 
among pupils who are spectators at games. These 
standards are: Win or lose, be a good sport;
Avoid boasting: Don't alibi and rationalize if
you lose— just admit you were licked by a better 
team: Applaud the good plays of your opponent:
Extend your sympathy if an opposing player is in
jured: Never question the decisions of officials
working the games for they are in position to see 
many things you can't see; Never single out of
ficials txr opposing team members or supporters of 
an opposing team as objects of abusive or sarcastic 
remarks: Keep your eyes and mind on the game.

54. Keep Your Mind on the Game
This is more often violated at our games than any 
other. For that single reason we have lost many 
times when we should have won. When the mind and 
heart are not on the game you cannot give your team 
support. Don't spend your time at the game walking 
around the stadium. Don't throw confetti or paper 
kites made of programs. Don't stand up and yell 
"fight”. It attracts unfavorable attention. Don't 
push and maul your neighbor around. Yell only at 
the direction of your leader. In short, keep your 
mind on the game. If you don't, your team won't 
win and you are giving an exhibition which disgusts 
other spectators.
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Enter throu^i the designated tunnel. Don*t stand 
in the aisles at any time. Don*t scratch or mar 
the seats. Don*t walk on the seats because it is 
quicker. It ruins them. Don't sit on the backs 
of the seats. Ho part of your anatomy was made 
for perching. It damages the backs of the seats 
and makes it impossible for others to see the game.

56. At the Gymnasium
Don't walk on the playing floor. Don't crowd on 
the floor during an exciting game. Do not "boo" 
the officials. Do not applaud when a foul is 
called on an opposing player, or "boo" when he 
tries for a free throw. Don't be so crude as to 
throw pennies on the floor between halves.

EIGHTH RECITATION
Objectives: 1. To help each pupil understand the mechanics
of the library of Phoenix Union High School. 2. To help
pupils improve their use of the library facilities.

This recitation deals with the library in an "Infor- 
mal-get-acqualnted" way. The following material gives scans 
general Ideas on the library. Have the material mimeo
graphed and placed in the hands of the pupils for reading.

The Library
The library is open from 7:50 A.M. to 5:00 P.M.

Pupils who do not have first, second, or seventh period 
classes may go to the library provided they observe its 
rules. The library must be kept quiet. It is not the 
place for conversation, or for a social good time. When 
coming from study hall, present your library permits to 
the monitor at the door. These permits are sent back to 
the study hall teacher to be checked.
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Pupils who need to go to the library for special work 
are expected to present a request by the class room temeher 
requiring the work, to the study hall, teacher.

The study hall teacher may permit other pupils to go 
to the library provided the number requesting to go to the 
library does not exceed one fourth the number In study 
hall.

Pupils who cause disturbance will be sent back to 
study hall and library privileges may be cancelled. All 
books except those on reserve may be kept two weeks. In
cluded In reserve books are short stories, plays, history 
books, and all books In Which there are special assign
ments to a large number of pupils. Magazines and encyclo
pedias are never checked out of the library. Reserve 
books may be checked out for overnight after the fifth 
period. Reserve books are due before the second period 
of the following morning. A date due is marked on each 
book Issued. On reserve books the hour, as well as the 
date. Is Indicated. A fine of five cents per school day 
is made on overdue two-week books. A fine of ten cents 
a day Is made for reserve books kept after the first 
period of the following day.

Pupils who have overdue books are called to the 
library during home room period. Teachers will please 
send them at the request of the librarians. Lost boobs 
must be paid for. Library accounts must be paid before



a student can graduate or his credits be transferred.
How that all have read this material, the teacher 

should select four students to go to the library for no 
longer than ten minutes each and do two thingst First, 
draw a book out of tho library and second, sit down at 
one of tho tables and write down on a piece of paper ten 
things that you saw happen while you were in the library. 
When the first pupil returns have the second pupil go on 
to the library and while he is gone, have the first one 
tell what he saw using his paper as a reference. Keep 
doing this until all four pupils have returned.

Then have each pupil write down ten rules which he 
thinks are the most important for getting books from the 
library and keeping the library quiet.

RECITATIONS NINE THROUGH FIFTEEN
Objective: To give each pupil an understanding of the
Student Body Government of Phoenix Union High School.

This material deals with the student government of 
Phownix Union High School and is rather difficult. But 
it has so many worthwhile and necessary items of informa
tion in it that it is necessary for an understanding of 
school regulations.

It is suggested that the teacher and pupils read the 
material a page at a time and discuss each page before 
reading the next. By this method, question# earn be asked 
on any part that is not clear, and these can be cleared

82
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up before going on. However, another method could be used 
by dividing the class into two teams and have each pupil 
make out a test of fifty questions over the material. The 
questions should be stated so as to require simple or short 
answers. Then, have the teacher give the best set of ques
tions from the first team to the pupils of the second team 
and vice-versa.

Here is the material. (It is suggested that recita
tions thirteen and fourteen be used as review and recita
tion fifteen for testing.)

SCHOOL GOVERNMENT 
STUDENT PARTICIPATION

The Merit Credit System
The rules and regulations of the Board of Control of 
the Phoenix Union High School Student Council are an 
integral part of a merit credit system. Every contri
bution to the welfare and up-building of our school is 
rewarded by merit credits. Every offense is penalised 
by a loss of merit credits. Thus, by a method of 
debiting and crediting, a record of a student1 s citi
zenship is kept.

Keeping Account of Merit Credits
At the beginning of each semester, the pupil is credited 
with one hundred merit credits. Deduction of merit 
credits, due to violation of the rules and regulations, 
is a daily process. Secretaries to the Board record 
losses of merit credits and notify the pupil of his bal
ance. Merit credits earned are credited to a pupllls 
semester balance at the close of the school year.

Students May Appeal
The Board of Control, meeting daily, holds conferences 
with students whose merit credit balances show an 
unsatisfactory citizenship record. Also, pupils Who 
consider their losses of merit credits too severe or 
unwarranted, may appeal to the Board of Control. It
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Is the endeavor of the Board at all times to help those 
pupils who appear before them, to better adjust them
selves to the school routine. Such help by the Board 
of Control may result In specific recommendation to the 
registrar's office concerning class difficulties, or 
by letter, an appeal to the parents of the pupil, or a 
talk with the student's teachers, or with the deans,

Letter Sent to Parent
If a pupil's merit credit total falls below eighty-six 
a conference is held by the Board with the pupil and 
the parents are notified by letter that the pupil's 
citizenship record Is unsatisfactory.

Petition
Lost merit credits may be earned back by good behavior.
A pupil may petition the Board of Control to have a 
maximum of ten merit credits restored at the end of a 
five weeks period if during that time ho has received 
no merit credit losses. Such a petition can be obtained 
at the office of the Board of Control and when properly 
signed by three teachers and presented to the Board of 
Control, credit will be granted, not to exceed his 
original one hundred merit credits.

Summoned at Low of Seventy
If the pupil's total falls below seventy he is again 
summoned before the Board.

Recommendation for Suspension
If, after carefully going over the record, it still 
stands below seventy, the Board of Control will then 
vote a recommendat1on of suspension, the pupil is then 
called into the administrative offices and suspended. 
His parents are notified of the suspension.

Return after Suspension
A suspended pupil may not return to school in less than 
one week. To return after the expiration of a week, he 
must have done the following things:
1. He and one, or both, of his parents must Jiave had a 
conference with'the superintendent.
2. Be must have done six hours of school work for each 
school day he has been absent. Assignments for this 
work must be secured from the teachers immediately
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after suspension, and the work presented at the regis
trar^ offlee by the pupil upon his return. Completed 
assignment a are turned over to the teacher in charge 
of the Opportunity Room.
When the pupil returns he will be given six merit 
credits. If he loses these, he will again be suspended, 
and may not return during the current semester# thus 
losing the semester credits for work he has done.
If, during the last two weeks of the semester, the 
pupil1 s suspension point is reached, his case may be 
penalized by starting the semester with fewer merit 
credits than the usual one hundred.

Merit Credits Earned
A pupil receives merit credits for meritorious services 
to the school. This service may be along the lines of 
pupil participation in government, scholarship, par
ticipation in clubs, in extra-curricular activities, 
such as journalism, oratory and debate, athletics, 
military, music, and in other extra-curricular activi
ties. These are all listed and the number of merit 
credits granted for each activity are listed on a 
separate schedule which a pupil may get from his third 
period teacher.

Few Lose Merit Credits
Many pupils lose no merit credits. The records for the 
past several years show that about ninety per cent of 
the pupils finish the semester with a merit credit 
balance above ninety.

Penalties
The following are the usual penalties for the offenses 
named below. The Board of Control has the authority 
to make the penalty more, or less, as conditions may
warrant.

Absence from School
A excuses.................. .................. none
4 B excuses................    5
2 C excuses .......................  . . . . . .  5
1 D excuse (for absence before or aftervacation) .....................  5Cheating................................. 10
Cutting . . . . . . . . . . . . . . . . . . . .  5
Disobedience ..................   5
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Disrespect . . . . . . . . . . . . . . . . . . .  5
(or 10 depending upon the 
nature of the offense.)

Disturbance . . . . . . . . . . . . . . . . . .  5
F i t t i n g ..................  10

(and upward to indefinite sus
pension or expulsion)

Gambling . . . . . . . . . . . . . . . . . , . . 1 0
Spectator at gambling . . . . . . . . . . . . .  5

Warning first time
Loitering................ .. . . ...........5

7/arning on first report
M Isrepre sen tat ion . . . . . . . . . . . . . . . 1 0
Chit of regulation dress six times

(Girls* Physical Education) . . . . .  5
Out of regulation dress

Middy Board........    5
Profanity ....................................... 5
Property damage . . . . . . . . . .  ........  . 5

Or pay costs 
Smoking (grounds) IS
Smoking (2-block limit) . . .  ................  5
Tardy . . . . . . . . . . . .  ..........  . . .  &
T h e f t ........ ........................ .. 31

The merit credit loss for any other offense or 
misconduct is decided by the Board of Control.

nominations
During the second week in March two delegates from 
each home room meet during the seventh period and 
nominate candidates for each of the student body 
offices.

Elections
After the nominations are made, candidates are intro
duced at an assembly and elections are held the 
following Monday.

Student Council
The Student Council is composed of two representatives 
from each home, room and meets on call. The Council is 
called in session where there is a problem of policy 
under discussion affecting the whole school. After 
action is taken, the delegates have the responsibility 
of reporting to tMlr home room the results of the 
Council deliberation. . At meetings they are to vote as instructed by their home rooms.
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CONSTITUTIONPHOENIX UNION HIGH SCHOOL STUDENT BODY 
AS AMENDED

PURPOSE
We, the students of Phoenix Union High School do hereby 
create, adopt, and defend this constitution for the fol
lowing purposes:
1. To create and maintain a spirit of unity, good will, 
and fellowship in our student body.
2. To establish an efficient system of student coopera
tion in the government of Phoenix Union High School.
3. To foster in the student body of Hioenix Union High 
School a proper school spirit.

ARTICLE I
Section 1. The organization shall be known as the Associ
ated Students of Phoenix Union High School.

ARTICLE II
Section 1. All students of the Phoenix Union High School 
and members of the faculty complying with this constitu
tion shall be declared members of the Association.

ARTICLE III
The Associated Student Body shall be directed by the 
following officers and boards:
Section 1. The executive officers of the Associated Stu
dent Body shall be a president, vice-president, girls1 
■secretary, boys* secretary, and treasurer.
Section 2. The president, vice-president and secretaries shall be elected in the following manner:
(a) on the first week in March, not less than two persons 
shall be nominated for each office, the three receiving 
the highest vote shall be declared the candidates•
(b) The officers shall bo elected within two weeks after 
their nomination.
(c) They shall take office at the beginning of the next fall semester.
(d) The principal of Phoenix Union High School or his 
duly appointed representative, shall act as treasurer of 
the Associated Student Body.
(e) The president of the student body shall be a member 
of the senior class.
(f) The vice-president and secretaries shall be elected 
from the student body at large.
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(g) The student body yell leader shall be a member of the 
senior class, and shall be nominated In the same manner 
and at the same time as the student body president.
(h) Other officers shall be appointed In a manner herein 
described later.
Section 3. The duties and powers of the officers shall be:
(a) The president of the Associated Student Body shall 
have the power with the consent of tho superintendent, to 
call all meetings of the Associated Students and the Board 
of Control, provided that he shall call meetings of the 
Associated students at the request of the Board of Control. 
Ho shall be chairman and preside at all assemblies.
(b) Viee-Preeident t It shall be the duty of the vice-presl dent to aet In the place of the president In his absence.
(c) Secretaries: It shall be the duty of the secretariesto keep tho minutes of all meetings of the Associated Students, send out and post all notifications, and keep sueh 
records as the Board of Control may direct. The girls1 
secretary shall keep all records pertaining to the girls of the student body, and the boys* secretary shall keep 
all records pertaining to the boys of the student body.
(d) Treasurer: It shall be the duty of the treasurer to
receive and keep a record of all funds of the Associated 
Student Body.
(e) The Manager of Athletics: It shall be the duty of the
manager of athletics to assist the athletic coaches and faculty advisers of athletics in a manner prescribed by 
them and the Board of Control. He shall act as host to 
visiting teams, as follows; Meet trains on which they ar
rive? extend greetings on behalf of the student body and 
interview the visiting coach as to his team's needs in the 
way of supplies and equipment for the game. He shall as
sist in advertising and promoting attendance at games as follows: Assist in assembly programs, distribute adver
tising materials, and assist in getting out programs. He 
shall have power to appoint assistants to aid him in the proper performance of his duties.(f) The manager of dramatics shall assist in and direct 
ticket sales and campaigns? he shall fulfill his duties 
in a manner prescribed by the faculty class advisers and 
dramatic# director, and by the Board of Control? he shall 
have the power of appointing assistants (with the consent of the Board of Control) to aid him in performing his 
duties.
(g) Student body yell leader: It shall be the duty ofthe student body yell leader to lead all school yells at 
games and other places. He shall appoint assistants with 
the consent of the faculty sponsor.
(h) Social Manager: It shall be the duty of the social
manager to supervise all social activities sponsored by 
the Board of Control.
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Section 4. on the last regular day of school of each 
school year a special meeting of the student body shall 
be called. At this time the principal shall administer 
the oath of office to the president, who, in turn, shall 
administer it to the vice-president, secretary, and mem
bers of the Board of Control, who shall hold office the 
following year.
The oath shall be as follows:
"I, , do hereby most solemnly and
sincerely promise and swear that I will do everything 
in my power to uphold that which is right, to execute 
and defend the Constitution of the United States, to 
judge fairly and to promote the welfare of Phoenix Union 
Bigi School and the student body.”
Section 5. The duties and powers of the officers shall be: 
The president of the Associated Student Body shall be 
assisted by a Board of Control which shall consist of:
(a) Vice-president, secretaries, treasurer, and faculty 
adviser for student government. Of the above, only the 
president, vice-president, and secretaries may have a vote.
(b) The four class presidents. Girls* League president. 
Boys* Federation president, and eight other members elected 
by the four respective classes at the same time and in a 
similar manner to that in which the class presidents are 
elected, one boy and one girl from each class. The presi
dents of the classes and class representatives to the Board 
of Control shall be elected as soon as possible after the 
opening of school in the fall. The executive officers of 
the Associated Student Body shall act as officers of the 
Board of Control.
Section 6. The Board of Control shall have the following 
legislative powers:
(a) The power to lay down rules and regulations for the 
conduct of students in assemblies, halls, corridors, study 
halls, and at athletic events•
(b) With the consent of the principal, to raise funds to 
meet the legitimate expenses of the Associated Student 
Body organization.
(c) To authorize the expenditure of the funds of the 
Associated Student Body, provided the treasurer must vote 
in the affirmative to permit such expenditures.
(d) To appoint the manager of dramatics, manager of ath
letics, and the manager of social activities. Applicants 
for these positions must present a petition signed by one 
hundred members of the student body three days before such 
appointments are to be made.
(e) To hold all elections, appoint judges and count the 
vote of ouch elections.
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(f) To adjust sueh difficulties as way arise between 
classes, societies, or any other organizations within 
Phoenix Union High School, or between Phoenix Union High 
School and any outside school organization or society.
(g) To pass laws, rules and regulation# necessary for 
the regulations of student government within the student 
body.
Section 7. The Board of Control shall have the following 
judicial powers:
(a) To try all cases of violations when necessary, and to 
recommend the administering of punishment to violators of 
rules and regulations governing the Associated Students.
(b) To assume such power and duties of law and order as 
are turned over to it by the principal of Phoenix Union 
High School, or his duly appointed representative.
(c) The system used in the execution of the duties of the 
Board of Control shall be determined by that body.

ARTICLE IV
Section 1. All action taken on all rules and regulations 
passed by the Board of Control must be approved by the 
principal.

ARTICLE V
Section 1. Robert1 s Rules of Order shall govern the 
meetings of the Associated Student Body and the Board of 
Control, except where such rules conflict with this con
stitution or rules of the Board of Control.
Section 2. The Board of Control shall fill all vacancies 
among the officers except that of president. In the case 
of all other officers the unexpired term is filled by the 
Board of Control as soon as the vacancy occurs.
Section 3. The officers of the Associated Student Body 
shall hold their offices for the term of one school year.

ARTICLE VI
Section 1. This constitution may be amended in the 
following manner:
1. The proposed amendment must be submitted in writing
to the Board of Control one week before It is to be voted
upon by that body.
2. An affirmative vote of at least two-thirds of the mem
bers of the Board of Control shall be required before sub
mitting the proposed amendment to the Associated Student Body.
3. An amendment to the constitution must be accepted by 
a two-thirds vote of the student body before going Into 
effect.
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AMENDMENTS TO THE CONSTITUTION
OP THE

ASSOCIATED STUDENT BOOT 
ARTICLE VII

In order to dietribute the elective and appointive of
fices more equally among the students, the following 
shall be effective:
Section 1. All elective and appointive offices shall be 
governed by a point system which will limit the number 
of offices that may be held by any one student.
The number of points for each office shall be determined 
by ten per cent of the merit award to the position.
The total number of points any student may carry must 
not exceed 1.5,
The offices covered by this article arc those held at 
least one semester.
Ho student may hold more than one major position, (Hon
orary or ex-officio offices are not included. Major 
positions are equal to five points or more.)
Section 2, No office holder may succeed himself in the 
same elective or appointive position.
Section 5. No student may resign an office to which he 
has been elected in order to accept any other position. 
Enforcement of this article shall be In the hands of the 
activity advisers and those in charge of the various 
elections.

ARTICLE VIII
To make minor changes in the wording of some of the para
graphs in the constitution already incorporated therein.

QUALIFICATIONS FOR REPRESENTING
THE SCHOOL

To represent the school on any team, or in any case, or to hold any office in the Phoenix Union High School, a 
student must meet the following requirements:
Scholarship
To be" eligible during any semester, the student must 
have secured passing grades in three major subjects for 
the previous semester. It does not apply to first term 
freshmen.
Term EligibilityTo be exigible during any term, the student must have 
secured passing grades In three major subjects for the 
previous term, provided however, that any student who 
falls to do so, may, after having been ineligible for 
half of the term, petition for a special rating. If 
this rating shows the student passing in three major
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ciabjeeta, the pupil is then restored to eligibility 
(this does not apply to grades received at the end of 
third term, as semester rule above applies.)
Must Have Attended Classes
To participate in any activity, the pupil must have 
attended all classes the day of the activity.
Citizenship
*£o be eligible during any semester, the pupil must have 
had a total of eighty or more merit credits at the close 
of the previous semester. Also, must not be below 
eighty at tine of selection for the place. (Per 
athletics, the requirement of eighty at the close of 
the previous semester is replaced by the requirement that 
the total of eighty must be maintained during the season 
of that sport.)
.Mon-Sehool Teams
Any boy playing on any team other than his school team, 
during the school season of the same sport, shall bo 
barred from further participation in the same sport for 
the season.
Social Clubs (Ruling of the Board of Education)
Members of limited-membership social clubs, of the fra
ternity or sorority type, may represent the school In all 
activities and hold all appointive offices. They may com
pete for elective honors and elective scholarships. They 
may also hold elective offices except the following, which 
they may not hold:
All offices which are chosen by vote of any of the follow
ing groups: the Student Body, the Girls* League, the Boys*
Federation, the Boys* Alliance or any of the four classes. 
These offices include president, vice-president, secretary, 
treasurer, member of the Board of Control, member of Honor 
Court, class representatives, et cetera.
The above is granted to.members of only those clubs which 
have a written agreement with the school to conform, and 
do conform, to the following three things:
1. Keep the deans of the school continuously informed as 
to who are members of the club and who are the officers.
2. Not use the school*s name in any publicity.
3. Have no part of any initiation upon the school grounds 
(this includes any after effects of an initiation, such as 
a special cut of hair, et cetera.)
In connection with the above ruling of the Board of Educa
tion the representatives of the Social Clubs, agreed that 
a committee representing all the clubs would meet with the 
principal and the superintendent of schools from time to 
time when there were difficulties that should be given 
consideration.
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OTIT 2
Good Scholarship and Study Habit3

(This unit is planned for five recitations, four cm 
material and one for testing.)

OBJECTIVES
A. General

1. To encourage better scholarship through better study habits.
B. Special

1. To acquaint pupils with good study habits.
2. To help students use good study habits on 

actual assignments.
3. To encourage each pupil to plan and use some good 

study habits .
FIRST RECITATION

Objective: To point out common habits of study that
are actually used by pupils.

Have each pupil make a list of ten things he does
when he studies (where, how, when, et cetera). YHien this
is completed and on the same paper have each pupil make
a list of Why he thinks pupils fail. Then have five or
six boys and five or six girls read their list and discuss
each list as it is read giving comments and criticism.
(Before the recitation is over, assign two girls and
two boys who make good marks to give six or seven minute
reports at the next recitation on how they make their
marks.)
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SECOHD RECITATION
Objective: To help pupils understand the study Mbits
of honor students.

Have the reports given and then dlseues them as a 
class. If no discussion Is volunteered, ask Individual 
members of the class what they liked about the report.
Was there anything in it that would aid them?

THIRD RECITATION
Objective: To help pupils select worthwhile study
habits and attitudes.

Using the lists prepared in the first recitation 
as a basis, have the class select by voting the most 
important item in studying, then the next most important 
and so on down until ten items havo boon selected# Then, 
for the fourth recitation havo each pupil be prepared to 
study some school assignment, actually using the selected 
list of ten items for efficient study.

FOURTH RECITATION
Objective: To give pupils actual practice In the use
of selected and worthwhile study habits.

Study some school assignment.
FIFTH RECITATION

Objectives: 1. To check information obtained in studying.
2. To motivate pupils to better study habits#

Test over material developed in recitations one to
four Inclusive.
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TWIT S

High School Clubs
(This unit is prepared for five class room recitations*)

OBJECTIVES
A* General

1. To show tho common benefits of the clubs of 
Phoenix Union High School.

2. To acquaint students with the clubs of Phoenix 
Union High School.

3. To help pupils develop socially and mentally 
throng school clubs.

B. Special
1. To help each pupil select a club that develops 

some of his interests.
2. To further the social attitudes, skills, and 

habits of friendship for each pupil by meeting 
and working with pupils with the same interest.

3. To have each pupil understand both sides of the
question of high school fraternities and 
sororities.

RECITATION ONE
Objective: To give the pupils some understanding of the
clubs of Phoenix union High School.

Mary hurried down the steps at the close of the 
school day with her customary smile on her face. A girl 
fell in beside her and Kary shifted her books so as not 
to bump her friend as they walked along. A boy, costing 
down the sidewalk, playfully pretended to trip Mary, but 
carefully did not. A horn honked and a car fall of boys 
and girls asked her if she wanted a ride. With plenty of
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hand waving and greetings to the occupants, she declined 
the ride and her oyea danced and sparkled as she waved the 
car on. Kary was president of four clubs and belonged to 
ten or twelve more. Her mother was always complaining 
because she never seemed to have any time at home.

Nary's case is not typical of most high school 
students, but there is always one or two Earys In every 
high school. Mary had made her many friends by joining 
high school clubs, other pupils can do the same thing, 
but must pupils can profit by some of Kary's mistakes.

Have the pupils make a list of things they would 
like to do in high school. How, from the list of clubs 
in "The Red Book"2® write the names of the clubs which 
seem to fulfill the things they would like to do. How 
have them arrange the clubs in order of their preference; 
first, second, third, and co on until they have used up 
all their choices.

There is now one question left to solve. How many 
clubs should high school pupils joint Have the class dis
cuss this question thoroughly, giving many roasona.

Mow have the class vote on the nunteer of clubs they 
think a freshman in high school should join. Then tell 
them to go ahead and join some, or all the clubs they have 
selected using the class decision as a basis.

25. Student Handbook of Phoenix Union High School
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RECITATION T-.70
Objective: To help each pupil understand the good and bad
parts of high school sororities and fraternities.

The boy bit his lip as he closed the door to his room 
and threw himself across his bad. So, they didnTt want 
him. He wasn't good enough for them. He was on the foot
ball team; he held a class office, and he knew there wasn't 
anything the matter with him. He was just like other boys l 
But his father was a janitor in a downtown office building. 
Well, they could have their old ”fpat". He remembered the 
time he had gone deer hunting with dad and bagged his first 
deer. He remembered the fishing trip when he had fallen 
out of the tree and broken some ribs before his dad had 
even had a chance to unpack his tackle. Dad had brought 
him home straight to the doctor and never said a word 
about missing his fishing trip. And, best of all, he re
membered the look of pride in his parents' eyes as they 
moved into their new home, just before the war, and his 
dad had said, "How, Johnnie can bring his friends homo 
when he goes to high school.n The boy turned over and 
switched on the radio. So they were ashamed of his dad. 
Well, he wasn't!

The mother oriod silently into her handkerchief 
as the father paced the corridor of the hospital. The 
door opened ami the nurse said they could come in. A 
pale face ringed with blonde curls lay strangely still
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on the pillow. They were assured she was sleeping and 
was going to be all right. But, why had she done this?
She had kissed both parents and her five year old sister 
goodbye that morning with all her customary sunshine, 
smiles and enthusiasm. Then, she had come home early in 
the afternoon and locked herself in her room. Her mother 
had tried to get in, but nothing but silence came from 
that room. Then, the group of girls had rung the door 
bell and said they wanted her to know that the sorority 
had reconsidered and she was elected to membership.
After breaking in the door, they found her note saying 
she was never coming home again. The police had found 
her the next day wandering around in a dazed condition in 
a town three hundred miles away. They said it was nervous 
shock.

The two foregoing stories point out some very extreme 
weaknesses of high school fraternities and sororities. 
Schools, parents, and pupils have argued on both sides 
and with no solution being found that satisfies everyone. 
However, that does not mean there is not a satisfactory 
solution to this problem, let us see what kind of a 
solution the class can work out.

First, have each pupil make out a list of arguments 
for high school fraternities and sororities and a list 
against them. Now, have each pupil select his best reason



for and against them. And, then have each pupil read his 
best argument for, and bin best argument against, to the 
class and have the class discuss them after they are read.

RECITATIOU THREE
Objective: To attempt to give the pupils a sound under
standing of sororities and fraternities.

Now, have each boy list the qualities of the ideal
high school girl, and each girl list the qualities of the
ideal high school boy. Then, apply this question to each
quality listed. Would membership in a high school sorority
or fraternity affect this quality adversely? How, have the
class discuss hlfga school sororities and fraternities.
Have the class vote and see if they are in favor of this
type of club in high school. Whatever result is obtained,
it is at least democratic and based on some reasoning.

RECITATION POOR
Objective: To have pupils present their views on soror
ities and fraternities.

Have each pupil prepare a list of possible good 
features and bed features of sororities and fraternities 
and then discuss parts of each list with the class.

' RECITATION FIVE
Objective; To record the arguments on fraternities and 
sororities in a formal manner.

Prepare a paper of not more than five hundred words
on the subject, "What Causes High School Sororities and
Fraternities?"

189112
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miT 4
Athletic Appreciation 

Spectator*"and Participant
(This unit is Intended for twelve recitations# eleven on 
the material and one for testing.)

OBJECTIVES
A. General

1. To give each student some guides to "over-all" 
spectator interest in sports.

2. To point out the many recreational features of 
athletics as a spectator and participant.

B. Special
1. To acquaint pupils with the most important rules 

of their spectator games while in high school.
2. To interest students in several recreational 

games as participants.
3. To develop ideals and standards of sportsmanship.

RECITATION ONE
Objectives: 1. To point out some of the results of poor
sportsmanship.
2. To formulate a creed of good sportsmanship.

Every American boy and girl is at some time in hie 
life exposed to sports either as a participant or spec
tator. It is necessary to know something about the rules 
before they can be either spectators or participants and 
probably the most Important phase of either is to be 
good sports. Sportmansbip is based on mutual admiration 
and a knowledge of playing conditions whether as a par
ticipant or a spectator. Let us see what we find in the 
following illustration.
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It was the middle of the first quarter and for no 
apparent reason at all the referee had walked In, picked 
up the ball and was penalizing the home team fifteen 
yards. Boos and hoots of derision camo from the side 
lines * The teams lined up again, the ball was put In 
play; again the horn was sounded and the handkerchief 
was thrown on the playing field and the referee was . 
penalizing the home team. More boos and hoots. An irate 
spectator ran on the field and tried to catch the referee. 
He fell and the police camo from the side linos to escort 
him off the field. More boos. Suddenly, the ball was in 
play, a long pass was gathered in and with a clear field 
ahead of him, a score was sure. But out from the side 
lines came the same irate spectator with two policemen 
in pursuit. He ran along side of the man with the ball, 
patting him on the back. Then, he must have patted too 
hard, because both fell down and the ball bounced crazily 
over the playing field, and a member of the visiting team 
fell on it. The game ended, nothing to nothing.

Thero are several items of poor sportsmanship in 
this little story. Have the pupils make a list of items 
you consider poor sportsmanship. Then, make a list of 
items that would be good sportsmanship.
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How, have them answer the following questions:
1. Would you boo a referee?
2. Does booing a referee help?
3. Does it hurt your side?
4. Can you name three football penalties that 

require a fifteen yard penalty?
5. Why do spectators boo?
Read six or seven of the answers to this set of 

questions; then have each member in the class draw up 
a creed of good sportsmanship in not over fifty words.

recitation TWO
Objective* To help pupils understand the fundamental 
rules of football.

Explain the fundamental rules of football on the 
board by diagram. Be sure to point out that a team has 
four downs to make ten yards. Then be sure and cover the 
following terms:

1. Off Side
2. Punt
3. Line of scrimmage
4. Spinner5. End run
6. Lateral
7. Forward and backward pass
8. Too much time in the huddle
9. T formation
10. Single and double wing
11. Unbalanced line
12. The eleven positions on the team
13. Man in motion
Then let the pupils ask any questions they wish. 

(Rote— If women teachers have trouble with this unit, make
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arrangements to combine their classes with someone1a who 
knows football, some man’s class, or have one of the mem
bers of the football team in to explain the game. Then 
suggest that at the next game each pupil Jot down things 
that they didn’t understand, and bring them to class for 
discussion.)

RECITATION THREE
Objective: To help pupils understand the rules of basket
ball.

Have a boy come up before the class and by use of 
diagrams and explanation cover the game of basketball.
Let any one ask him questions when he has finished.

RECITATION FOUR
Objective: To help each pupil understand the rules of
baseball.

Have a boy from the class explain the game of base
ball. When he has finished ask several other boys if they 
have anything to add to the explanation. Then, allow the 
class to ask any questions they wish.

RECITATION FIVE
Objective: To help each pupil understand the rules of
tennis;

Make arrangements with the physical education de
partment for a group to demonstrate a singles and doubles 
game of tennis at the courts. Take the class there and 
have each person learn to count from the demonstration.®6

26. Part of the sohool guidance program includes a 
basketball assembly and tennis assembly.



RECITATION SIX
Objectives To help each pupil learn the game of badminton.

Make arrangements with the physical education depart
ment to demonstrate the game of badminton and take the 
class over for the demonstration. Here again, they should 
learn to count and most of the rules of the game.

RECITATION SEVEN
Objective: To help pupils understand the rules and regula
tions of hunting, as a recreational sport.

Have some boy who is interested in hunting explain
to the class why he likes to hunt and what he likes to
hunt. Then have another boy explain the rules and laws
of hunting In Arizona. Material for this may be obtained
from the Arizona Game Protective Association, Capitol
Annex, Phoenix, Arizona.

RECITATION EIGHT
Objective: To help pupils understand the rules and regula
tions of fishing as a sport.

Have a pupil who likes to fish tell the class how he
became interested In fishing and explain the rules of good
sportsmanship in fishing.

RECITATION NINE
Objective: To help the pupils understand the rules of golf.

Have a pupil who likes to play golf give a report to 
the class on the subject "Why more people should play 
golf?"

104
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When he has finished ask him to explain the game of 
golf to the class and answer any questions the class may 
have about the game.

RECITATION TEH
Objective: To help each pupil select some recreational
game for use in life.

The preceding lessons have been on several types 
of sports the pupils may meet during their life time.
This lesson is for them to select any sport or game they 
would like to participate in and go to the . library and 
look up the history and the rules of the game. Then have 
them write a paper of not more than five hundred words 
on the game, and why they like it. The games do not have 
to be athletic; thoy may be mental, such as chess, 
checkers, ©t cetera.

RECITATION ELEVEN
Objective: To motivate pupils to improve the sportsman
ship of Phoenix Union High School student body.

Assign the following four topics for reports to be 
given by the class members.

1. Do we have good sportsmanship at Phoenix Union 
High School?

2. Ten things we can do to Improve sportseanehIp 
at this school.

3. The impression we would like Tucson Senior High
School to have of us.

4. Victory vs. Sportsmanship.
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Discuss each report and then as a class draw up 
Five Cardinal Principles of Sportsmanship.

RECITATION TWELVE
Objective: To check and see how much of the material Is
being understood and retained by the pupils.

Test over the material covered.
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UIIIT 5
Vocational Interemt

(This unit Is set up for ten recitations, nine on subject 
matter and one to catch up any odds and ends.)

OBJECTIVES
A. General

1. To develop interest in vocations as applied 
to life’s work.

2. To explore the vocational interests of many fields.
B. Special Objectives

1. To develop vocational interests as applied to each 
individual and his capabilities.

2. To have each pupil explore his capabilities and 
know his weaknesses.

3. To select several vocational fields for which each 
pupil has some interest and capabilities.

4. To explore mildly the content material in these 
fields.

The material covered In recitations one and two is 
for administrative use only. Teachers are cautioned that 
the use of the test results obtained In these two recita
tions is intended for specialists who understand and have 
been trained in their use. Pupils should not be given 
these results.

RECITATION ONE
Objective: To get a mental ability test score based on a
standard test to be used in guiding and counseling pupils.

Every pupil must take one or two mental tests to bo
used in comparing him to other students. So, this test
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Is placed la this recitation.
Give the Otis Quick-Scoring Mental Ability Tests by 

Arthur S. Otis, Fh.D.
RECEPATIOK TWO

Objective• To got a socend standard tost score to be used 
in counseling pupils.

Give the Science Research Associates Tests of Primary 
Mental Abilities by L. L. Thurston and Thelma Gwinn 
Thurston.

REGITAT10! THREE
Objective: To help Inform the pupils of the vocationsavailable in Phoenix.

Have each pupil make a list of the vocations in 
Phoenix. Then from the "Help Wanted" advertisements in 
the daily newspapers see how many of these vocations need 
people. For the next recitation have each pupil ask ten 
people who are employed in different jobs or vocations 
how many replacements they generally have each year.

RECITATIOIT FOUR
Objective: To help pupils understand their chances of
getting into a vocation in Phoenix.

Have each pupil road to the class the number of
replacements they discovered and allow any discussion
the-class desires.

RECITATION FIVE
Objective: To have each pupil make a preliminary selec
tion of a vocation.

Have each pupil write out on paper the vocation or
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job he would like to follow and why.
RECITATION SIX

Objective: 1. To have each pupil make some preliminary
plans on entering a vocation.
2. To have these plans In some form of permanency for 
future reference*

Have each pupil prepare a paper of not more than five 
hundred words on the selected vocation, using the following 
outline:
I. Name of Vocation

A* Returns
1. Income
2. Enjoyment

B. Social Conditions
C. Advancement

1. How much advancement possible in twenty years
D. Effect on health
E* Disagreeable features now and in the future 
F. Training needed in this vocation
Material for the paper may come from book, library, 

teachers, parents, motion pictures, persons engaged in 
the vocations, or friends.

RECITATIONS SEVEN AND EIGHT 
Finish up the paper and any other material needed 

on the vocations.
RECITATIONS NINE AND TEN

Select the twenty-five most numerous vocations and 
get as many films as possible on these. Arrange showings
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during tho activity period and have only interested 
pupils attend.
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OTIT 6
Adjusting Vocational Interest 
To Your kducational lFlans"

(Unit six has two recitation periods.)
OBJECTIVES

A. General
1. To plan a general school program that will fulfill 

the needs of the vocational fields selected.
B. Special

1. To select specific subject matter courses that will 
fit into chosen vocational fieIds.

2. To further develop special capabilities by choosing 
courses available in this school.

RECITATION ONE
Objective: To help each pupil adjust his vocational
choices with his high school education.

Using the twenty-one curricula offered at Phoenix 
Union High School as a basis, have the pupils draw up 
a four year course for high school, based on the subjects 
they will need in their selected vocation. The paper 
prepared in the previous unit will shew the type of edu
cation needed. It should be remembered that all voca
tions in mechanical, computational, and scientific 
lines will require plenty of mathematics and science 
courses; while those in the persuasive, literary, social 
and clerical lines will need English, speech, and history. 
All pupils whose vocations require a college education 
should take two years of a foreign language, two and one



half years of mathematics. Including geometry and a 
laboratory science along with the other required sub
jects.

RECTTATIOH TV/O
Complete the four year high school registration.
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W I T  7
Health and Hygiene

(This unit is planned for eleven recitations, seven on 
subject matter and four in viewing the motion pictures.)

OBJECTIVES
A. General

1. To acquaint pupils with general health and 
hygiene practices.

2. To have pupils better understand the common 
health problems and needs.

B. Special
1. To give each pupil a good understanding of how 

the eyes and ears work with a view of their 
proper care.

2. To indoctrinate in each pupil the fundamental 
rules of nutrition, cleanliness, and general 
good health.

3. To have each pupil understand the necessary care 
of the teeth.

4. To acquaint each student with common medical 
services available.

5. To have each pupil understand preventive medicine and its uses.
RECITATIONS ONE AND TWO

Objectivesi 1. To have a permanent health record made of 
each pupil to be used in counseling.
2. To use health record for remedial treatment in any way 
needed.

Arrange for physical examination of all pupils through 
school nurse. And, have the teacher note the results and 
recommendations for future chocking.
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RECmtlOU THREE
Objective: To help each pupil understand some of the
fundamental requirements of health and hygiene.

The following questions will help each pupil find
his health and hygiene score. For every question answered
"yes", allow them two points. For every question answered
"no”, subtract one point. Find their individual
scores by subtracting the ’’No-total” from the "Yes-total*.
Then "find the class average. Each pupil can then see how
he compares with the rest of the class.

TABLE V
HEALTH AND HYGIENE SCORE CHART

Question Yes No
1. Do you get some exercise every 

day besides walking?
2. Do you drink at least six glasses of water every day?
3. Do you get two glasses of milk or more every day?
4. Do you gat at least one egg a day?
5. Do you always get a raw or cooked . 

vegetable every day?
6. Do you get some kind of fruit 

every day?
7. Do you eat meat at least four times 

a week?
8. Do you refrain from over-eating?9. Do you bathe dally?
10. Do you brush your teeth after 

every meal?
11. Do you wash your hair once or twice 

a week?
12. Do you get nine.hours or more sleep 

every night by going to bed before 
ten o'clock la the evening?

13. Do you always wash your hands before 
eating?

i :
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TABLE V 
(continued)

Question Yes Ho
14. Do you dress properly for the climate?
15. Do you leave some windows open when 

you sleep?
16. Do you take care of your eyes and not 

over-strain them?
17. Do you take care of your ears and not 

stick anything In then to remove ware?
18. Do you blow your nose with your mouth 

open? You should.19. Do you wash and dry between your toes?
20. Do you change socks and underclothes daily?
21. Do you breathe through your nose?
22. Have you had your tonsils checked?
23. Do you have your teeth cleaned at least 

cnee a year by a dentist?
24. If your ©yes need glasses, do you 

wear them?
25. Do you refrain from smoking?
26. Have you been vaccinated for small pox?
27. Do you understand the principles of 

microbes and germs?
28. You should have been innoculated for 

typhoid fever, whooping cough# tetanus, and diphtheria. Have you?
29. Do you believe in innoculations?
30. You should know what vitamins are in meats, 

fruits, and vegetables. Do you?
31. Do you know about the dangers of garbage 

and sewerage disposal?32. Do you know what makes up a good, whole
some breakfast?

33. Do you eat one?
34. Do you call a doctor when you have a fever 

of 101?
35. Do you understand how to treat simple 

blisters?
36. Do you know what to do to keep from 

getting a cold?
37. Do you try to keep from spreading a cold?
38. Do you understand the harmful possibilities 

of flies?
39. Do you understand the harmful possibilities 

of roaches, and mice?
40. Is your health good?

;■ ' !
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RECITATION FOUR
Objective: (through fifth recitation) To help each pupil
understand the common harmful effects of tobacco and
liquor.

This recitation and the following three will deal 
with tobacco and liquor. Divide tho class in half and have 
the first half prepare a paper on, "Tho Harm in Tobacco", 
being sure to cover the following subjects in the paper:

. 1. The parents who use tobacco and do not want their
children to use it.

, 2. Ten friends to answer the question, "Do you think
, high school students should use tobacco?"

Have the second half of the class prepare a paper on 
"The Bara in Liquor", being sure to cover the following
subjects:

1. Parents who use liquor but do not want their
children toi use it. _

2. Ten friends to answer the question, "Do you
think high school pupils should use liquor?"

(Note-two class recitation periods to prepare the papers 
and some outside work and two recitations to hear some of 
the papers in class.)

RECITATION FIVE
Work on papers.

RECITATION SIX
Read and discuss papers In class.

RECITATION SEVEN
Finish the papers.
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RECXTATIOII EIGHT
Objective: To help each pupil understand the care and
workings of the human ear.

Have a short discussion on the proper care of the ear 
and explain to the class that they are going to see a 
motion picture on the ear and how it works. Be sure and 
tell them to take notes as there will be a short quiz over 
the material covered In the f ilm. Have them see the film 
and then discuss it with them. Then, give them a short 
answer examination over the material In the film. The 
film may be obtained from the State Department of Health, 
Phoenix, Arizona.

RECITATION NIKE
Objective: To help each pupil understand the care and
workings of the human eye.

Explain to the class they are going to see a motion 
picture on the eye. Discuss Its importance with them and 
tell them to take notes on the film. After they have seen 
the film, have each pupil list fifteen items covered in 
the film, and discuss them in class. The film may be ob
tained from the State Department of Health, Phoenix, 
Arizona.

RECITATION TEN
Objectives: 1. To help each pupil understand the
Tuberculosis problem in Arizona.
2. To help each pupil understand common habits of pre
vention for Tuberculosis.

Discuss briefly with the class tuberculosis in
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general and in Arizona. Kavo thorn see the motion picture 
"Tuberculosis”, being sure to take notes on the film.
After the film, have the class discuss tuberculosis in 
Arizona using the notes they took from the motion picture. 
After this discussion have every pupil draw up a set of 
rules, concerning the prevention of tuberculosis that every 
person should practice. The film may be obtained from the 
State Department of Health, Phoenix, Arizona.

RECITATIOU ELEVEN
Objective: To give each pupil an understanding of the
Cancer problem.

Explain to the class the Importance of the cancer 
problem and have a short discussion on cancer. Then show 
the motion picture, "Cancer in the United States". Eo 
sure to have the class take notes on the film and after 
seeing the picture have a class discussion on the ques
tion, "What can we do to fight cancer?" This film may 
be obtained from the State Department of Health, Phoenix, 
Arizona.
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U*TT 8

(This unit is prepared for five recitations, one a motion 
picture, and four on materials.)

OBJECTIVES
A. General

1* To give an over-all picture of general good 
manners and breeding.

B. Special
1. To point out to pupils what constitutes good 

manners at the table.
2. To have students acquire skills in introducing and mooting people.
3. To point out desirable conduct or manners employed 

in every day life and acquire skills in their use.
4. To acquaint pupils with the simplicity of good 

manners on dates and during social functions.
RECITATION ONE

Objective: To help each pupil understand and know the
common every day manners.

Explain to the class that they are going to see a 
motion picture on manners. Point out to them that they 
are to look for table manners, and manners used every day 
by high school pupils • Be sure they take notes on the 
motion picture. Then show the colored film, "Charm and 
Personality, Plus Character"

27. Sound or silent 16 rmn. Order from Warren1s Motion 
Pictures, Box 107, Dayton 1, Ohio.



RECITATION TWO
Objective: To help each pupil learn what constitutes
desirable every day manners.

Using the film that was shown at the last class, have 
the pupils answer and discuss what they would do if they 
were the underlined person in the following situations:

1. A boy and his mother are dining in a restaurant when a friend of his mother stops at their table 
for a minute*s chat.

2. A girl is seated at a table in the library read- 
ing, wnen a teacher cooes to speak to her.

3. A group of boys and girls a re seated around a • 
fire telling stories. The mother of the host 
enters the room to greet them.

4. A guest at a dinner party is undecided whether to 
use a fork or a spoon. The guest beside him uses 
a spoon; his hostess uses a fork.

5. A girl has a serving of steak on her plate. How 
much should she cut at one time? What should she 
do with her knife?

6. Every chair in the room is occupied when a girl 
enters. One boy is sitting near the door; three 
other boys are on the opposite side of the room.

7. A guest at dinner upsets his glass of water on 
the table.

8. A boy and girl, both desiring to leave the room, 
reach the closed door at the same time.

9. A boy, sent with an important message to a teacher, 
finds her talking with another teacher•

10. A boy, rushing, down the street, jostles a lady, 
causing her to drop several packages. 11

11. A pupil, having secured permission, wishes to sharpen his pencil. To do so he must cross to the 
other side of the room. The teacher is standing in 
front of the elasa. (Give three possible 
procedures.)
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12. A boy and two girls are walking down the street
together.

13. A pupil sees a teacher on the other side of the 
st'rioT:

14. A girl on the front seat of a bus wishes to speak 
to a lend in the bank.

15. Mother says that father Is in the library reading. 
Junior is quite sure that he saw his father go 
out of the house.

H1CIf ATIDS THREE
Objective: To help each pupil acquire skill and polse in
making introductions.

Introductions are one of the most common parts of 
good manners, but many persons are bashful in performing 
them. This recitation is intended to give practice in 
making all types of introductions.

Have three or four pupils take seats before the 
class, then send a pupil to another room to bring in a 
pupil to introduce to the group in front of the room 
separately, and to the other pupils of the room, as a 
group. Have the pupil making the introductions be sure 
each pupil who is introduced Is seated in the class 
after the introduction is made, because the fbllew-up 
of the introduction is the key to real and pleasant 
friendship, and after all, that is the reason we have 
introductions• Repeat this process until the intro
ductions seem to flow easily and freely.
(Note— Arrangement should be made with another class for 
borrowing pupils as 11 introduction guinea pigs".)
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RECITATION FOUR
Objective: To acquaint each pupil with the essential know
ledge of manner# in going on a boy and girl "date".

The teacher should describe an imaginary date to a 
dance in detail) telling about the flowers, opening car 
doors, exchanging dances, et cetera. Then sit several 
boys and girls in front of the room and ask the one indi
cated the following questions?

1. Girl— How do you like to be asked for a date?
2. Girl— Do you like to know where you are going

when being asked for a date?
3. Girl— What time do you think most dates should

begin and end?
4. Girl--Do you mind going on a bus to a date?
5. Girl— Do you ffeel embarrassed in using bus trans

portation to a formal date?
6. Girl— How much money do you think a boy shouldspend on a date to the show, to a school 

dance, to a school athletic contest, and to a special formal dance?
7. Girl— Do girls like boys who have enough manners

to introduce themselves when they want to 
• know a girl?
8. Girl— Does a boy have to have a car to havo girls

like him?
9. Girl— What kind of dates do girls like to go on

best? Show, dance, picnic, swimming, 
football game, basketball game, baseball 
game, et cetera?

10. Girl— How do you like a boy to dress when he goes
out with you?

11. Girl— What should boys do to get on the good side
of your parents?

m



12* Girl— Do girls like to go with boys who are short
er than they?

IS. Boy— Do boys like girls who smoke?
14. Boy— What do boys like to talk about on dates?
15. Boy— Do boys respect girls who "neck" ?
16. Boy— Do boys enjoy coming over to a girl*s house

to play cards or make candy?
17. Boy— Do boys like girls who offer to pay their

way or do pay the way when the boy doesn’t have the money?
18. Boy— Why do boys let girls who are "so called

wall flowers" sit around at a dance? Why 
don’t they just dance with them once?

19. Boy— Why do boys try to show off and drive fast
around girls? (Comment on the psychological 
factors that cause "showing off".)

20. Boy— Describe an ideal girl friend.
21. Girl— Describe an ideal boy friend.

RECITATION FIVE
Objective: To make pupils "manner oonseieue* with social
training in improving group training in good manners.;

Have each pupil prepare a list of discourteous acts
they have seen and will see in the next several days. Tho
lists are to bo sent to the school paper for publication,
(Note— This assignment should be made at the end of the 
file.)
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Parents

(This unit Is planned for four recitations, three on 
material content, and one motion picture.)

OBJECTIVES
A. General

1. To point out to the parents the general require
ments the school wants In the children and the 
children need in the teachers.

B» Special
1. To have each parent understand definite traits and habits the school want# in the children sent to them.
2. To acquaint parents with the traits the school 

deems desirable In the teachers of their children.
3. To show teachers and parents how they stand 

through a comparison score.
4. To point out ideals to parents from children.
5. To show the criminal neglect of some parents.

RECTTATIOII 01E
Objectives: 1. To give parents some definite facts aboutbetter "child conditioning" for school.
2. To help parents understand teachers.
3. To give each teacher an understanding of the parents 
attitudes toward them.
4. To help and encourage better parent-teaeher-chlld 
relationship.

This recitation concerns two questions: "What the
teacher has a right to expect of the parents?" and "Viliat 
the parents have a right to expect of the teacher?" This 
assignment should be assigned to the pupil and his parent# 
After each question, the thought should be, do we pass



125

this or does my teacher coot or fulfill this requirement? 
Have them score themselves and the teacher by allowing two 
points for every "yes* answer and subtracting one point 
for every "no" answer., Have the results tabulated in 
school and find the average score of the class for the 
parents and the teacher.. Be sure to caution them that no 
names or Identification is desired.. Here are the 
questions:
I* "What teachers have a right to expect of parents."

A. That every child come to school clean. Teeth, hair, 
fedt, hands, body, clothes.

B. ,That the child come to school unspoiled and notmollieoddled. He should havo.learned considerable aboutt
1. Obedience
2, Courtesy
5. Co-operation
4. Helpfulness
5. independence *

Many children come to school with so many bad habit 
patterns that it takes all the teacher1a time to 
correct these before he can teach.

C. That parents will create in the homo the right 
atmosphere or "mental set" for learning. 1 2 3 4 5 6 7

1. Radio2. Visitors
3. Loud talk
4. Proper study facilities

a) Books
b) Tables
c) Chairs
d) Lights

5. Bagging
6. Opportunity for rest, sleep, dream, play, work
7. Quarreling



D. Teachers have a right to expectt
1. That parents will give constant encouragement 

to the child to work up to his capacity. Tho 
"you eann attitude.

2, That parents will provide at hoae or in the 
neighborhood or community some program for the 
child after school hours, Saturdays, Sundays, 
holidays, summers, efc cetera, to the end that 
tho attitudes and habits built up by tho 
teacher will not be destroyed.

5. That parents will recognize that teachers arc 
human beings long before they were teachers, 
they will enjoy notes of appreciation, thank 
you1a, any expression of gratitude.

4. That parents will lot teachers live and act 
like human beings end not expect them to bo so 
very, very different from other normal persons.

5. That parents will not criticize teachers be
fore their children, especially when all they 
know about the teacher is what cone spoiled and 
undisciplined child tolls, or neighborhood. gossip.

6. That the parents shall provide an environment
. of deoo social feeling and citizenship respon
sibility.
a) Respect of constituted authority.
b) Respect for law and public morality.

7. That parents will not expect teachers to make 
"angels" of their children when they themselves 
have Ibiled.

E. That parents will provide sufficient funds:
1. To build and equip proper buildings.
2. To buy books and supplies of all kinds.
5. To pay the teacher a decent salary somewhere 

near the value of the service rendered.
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II. "The parent has a right to expect:"
A. That no teacher will ever be guilty of going in to a school room who doosnft have a sincere, genuine 

love for children.
B. That the teacher shall have a big, full comprehension 

and understanding of what education is intended to
accomplish.

C. That each teacher will have his work so planned 
that each child will understand perfectly what is expected of him every day in every subject.

D. That every assignment made will bo made for e 
specific purpose, then called for and checked.

E. That each child shall be taught sometimes as an 
individual and ndb always as a group.

F. That teachers will teach their classes so well that 
no child who has made an honest effort will fail.

0. That teachers will plan to teach the child in 
school and not send arms full of assignments homo 
for parents to worry over. (Plans worked out to 
eliminate most home study.) Too many disturbing Influences in the home— radio, auto, shows, callers, et cetera.

H. That teachers will recognize the fact that to teach children they must know how they live and 
what they do when not at school. (Know child*n 
handicaps.) Such as poor health, lips, tonsils, 
lack of food, clothes, family, deaths, worries, 
et cetera. Sever a "butt-in-ski", however, rust 
always be sincere and in a spirit of helpfulness.

1. That teachers will inspire children to achieve.
J. That teachers will keep their personal affairs to 

themselves, such as:
1. Bragging about medals won.
2. Quarrel or love scones with wife or husband.
3. Sweet little antics of darling baby son or girl.
4. Personal likes and dislikes.
5. Community gossip, et cetera.

K. That the teacher will have a deep sense for and appreciation of spiritual values. Art, music, flowers, the love of beautiful, good, true.



L. That the teacher will be sincerely religious but
• not teach the doctrine or dogmas of any church.

!»!. That the teacher will be a good citizen, but not 
tench the doctrines of any one political party,

, sect, or creed.
RECITATION TwO

Objective: To obtain pupil ideals on parent relationships.
Some one has said, "You will never know how much you 

owe your parents until you become a parent yourself." So, 
with this idea in mind, have the pupils draw up a list of 
things they would have ideal parents do.

• • RECITATION THREE
Objectives: 1. To have each pupil understand other
pupils1 "parent problems"*
2. To develop ideals of good parent conduct for future 
use.

Discuss "Ideal Parents* Lists*.
RECITATION FOUR

Objectives To point out to pupils as future parents the 
problems of being parents.

Show motion pictures, nA Criminal in Born" and "Per
fect Set Up". (Nay bo ordered from Teaching Film Cus
todians , Incorporated, 25 'Jest 43rd Street, New York 
City .18, N. Y. or Y.H.C.A. Notion Picture Bureau,
351 Church Street, San Francisco 2, California.
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UNIT 10
Success and Personality 

(This unit has five recitations.)
OBJECTIVES

A. General
1. To acquaint pupils with the general rules of success.
2. To give pupils an understanding of the general 

traits of personality needed In life.
B. Special

1. To have each pupil explore items of character 
that have made some famous people successful.

2. To inspire pupils to practice those factors that 
make success.

3. To have each pupil apply a set of rules for 
success to himself.

4. To have each pupil explore the common traits of 
personality and apply them to himself.

5. To acquaint each pupil with specific traits 
of personality.

6. To encourage each pupil to better his own 
personality.

RECITATION ONE
Objective: To help pupils select famous people.

Have the pupils make a list of the ten most famous 
men in the world and rank them. Now, have them make a list 
of the five most famous women and rank them. How, have 
all the names of people selected placed on the board; each 
pupil must choose one of these to look up and find ten
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qualities that make this famous person successful, for 
the next lesson.

RECITATION TWO
Objective: To help pupils understand qualities whleh
make people successful.

Have several pupils read their lists of items that 
see® to have made these famous people successful and dis
cuss them.

How, have each pupil select from his list the one 
Item which the pupil considers the most important. Then, 
have each pupil read this item to the class with his 
reasons for selecting it.

RECITATION THREE
Objective: To help each pupil select items of success
and apply them to himself.

Have each pupil prepare a list cf twelve items that
he feels are essential to success in the field of endeavor
or vocation he has chosen.

RECITATION FOUR
Objective: To help each pupil select the traits that
contribute to a desirable personality.

Have each pupil think of some friend whom he thinks 
has a desirable personality. Then make a list of the 
items that he thinks makes up that friend's personality. 
How have each pupil give what he thinks is the most impor
tant item on his list and put them on the board as they 
are given. Have the class vote on the item they think
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tho most Important. Select the fifteen highest items and 
have each pupil copy and keep to use In modifying their
own personality.

RECITATimi FIVE
Objective: To give each pupil a numerical personality
score to compare with his classmates.

From the following questions have the pupils find
their personality score. For each question that they
answer "yes* truthfully, allow them two points. For each
"no" answer subtract one point,

1. Do you have a pleasant expression?
2. Are you cheerful .most of the time?
3. Do you appreciate the other person*s viewpoint?

' 4. Do you have good judgment?
5. Are you always neat?
6. Do you always tell the truth?
7. Will you assume your share of responsibility?
8. Do you have self-control ninety percent of the time?
9. To you try to understand others?
10. Do you try to be kind?
11. Do you do more than your share to cooperate with others?
12. Can you be impartial if the need arises?
13. Are you well-mannered?
14. Do you stand up for your rights?
15. Are you bashful?

t
16. Are you quiet when you should be?
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17. Are you making an effort to cultivate personality?
18. Do you enjoy work?
19. Will you listen to advice?
20. Can you improve your personality?
Have the teacher find the class average and have 

each pupil compare his score with the class average.
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Safe Driving

(This unit has eight recitations with two of them devoted 
to viewing motion pictures,)

OBJECTIVES
A. General

1, To impress upon pupils the need for safe driving 
and terrific consequences for not being a safe 
driver.

B. Special
1. To have each boy and girl who is to become a 

future driver understand the basic rules of 
safe driving.

2* To have each boy and girl understand the common 
driving accidents in Arizona with a view to having 
these eliminated by future drivers.

3. To have each pupil who wants to learn to drive 
to do so under competent instruction.

RBCTTATIOII OUE
Objectives: 1. To point out t© pupils the tragedy of
automobile accidents.
2. To point out to pupils the common causes of accidents.

It was after one A.If. as the boy turned into the 
highway from the country club and his last junior prom was 
over. The "slick chick" by his side really was lovely.
She looked twenty but was just barely seventeen# Her 
silver sequin evening wrap sparkled in the moonlight and 
her smile flashed as he told her how nice she looked.
She pulled the hood back from her head and the dark curly 
locks blended perfectly with the dancing brown eyes. The 
highway stretched before them, cool, dark and Inviting.
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It was a divided highway with two lanes going each way and 
parking with grass and flowers in the middle. Ever so 
often there was a break in the parking and cars could
cross to either aide. The car gathered speed and swept
smoothly on. The girl laid her head back on the soat 
and thought over the good time she had just had. Her 
orchid was still beautiful and matched her dress. The 
brakes screeched and she opened her eyes to see a milk 
wagon turning into the highway. They hit the wagon 
nearly in the middle and all was silent. The boy 
stirred and sat up. There was the car on its side. He
rushed over and looked inside• It was empty! He looked
around and nothing but spilled milk met his eyesI Other 
ears began to stop, people began to gather,— the boy was 
becoming panic-stricken; finally his eyes fastened on 
an object sticking out from underneath the car— tho hood 
of the sequin evening wrap— . With horror in his heart, 
they rolled the car over and there she lay— crushed and 
bloody!

This is just one incident of the thousand# of auto
mobile accidents which occur every year and there is 
fundamentally only one question Involved. Could the 
accident have been prevented? The answer is "yes".
Over minety-eig&t percent of automobile accidents are 
preventable. The pupils, as young America and future 
citizens are the only ones who can stop them I



Send three boys and throe girls to the hoard and 
have them list at least five reasons for automobile 
accidents. Then, explain each reason to the class allow
ing any discussion the class wishes.

RECITATION TWO

Objectives: 1. To point out to pupils how easy it is to
have automobile and bicycle accidents.
2. To point out common rules of safety for cars and 
bicycles.

Explain to the class they are going to see a motion 
picture on the most common bicycle accidents. Each pupil 
should be prepared to take notes on the film so he can 
list the accidents which will be shown. Then have a class 
discuss Ion on the incidents they have in their lists. The 
film, "Bicycling With Complete Safety", may be obtained 
from the ttolvers Ity of Arizona Motion Picture Bureau.

: RECITATION THREE
Objective: To help each pupil realize the causes of many
automobile accidents.

Discuss briefly with the class some common causes
of automobile accidents and then show them the film, "We 

' 28Drivers". Caution them to take notes on the film, be
cause there will be an examination over the material in 
the film. After the showing of the film discuss it with 
the class. Then give a short answer examination over the 
content material of the motion picture. 28

28. May bo obtained from the University of Arizona Motion 
Picture Bureau, Tucson, Arizona.
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KBCTTATIO* FOIM

Objectives: 1, To show each pupil the common fundamentalsef driving.
2. To Impress on each pupil the reasons for most accidents.

Discuss briefly with the class the way people learn 
to drive cars. Get the pupils * views on how people should 
learn to drive, and then show them the motion picture, 
"Teaching Them to Drive".29 Be sure the pupils take notes 
on the picture. Then have a class discussion using the 
notes as basis for the discussion and work out on the board 
a set of rules on "Learning How to Drive".

RECITATION FIVE
Objective: To show pupils the actual causes of ten auto
mobile accidents.

Hrv® each pupil make a list of five or more causes 
of automobile accidents, explaining to them that they are 
going to see a motion picture, "X Marks the Spot",30 
showing car accidents. They should take notes on the 
film so they can add to their list as the motion picture 
is shown. After the film, have a class discussion on the 
senses of automobile accident# using the lists as the 
basis.

29. May be obtained from American Legion National Head
quarters, Indianapolis 6, Indiana.

50. May bo obtained from the Hew Jersey Motor Vehicle Department, Newark, New Jersey.



RECITATIOH SIX
Objective: To,heIp each pupil compose rules of safe
driving within his understanding based on the common fac
tors of safety.

Have pupils make a list of twenty-five rules for 
safe driving..

RECITATIOH SEVER
Objective: To help understand the law enforcement side
of safety and the actual causes of accidents In Arizona.

Send a committee of boys, one from each class, to 
the State Highway Department to get the following infor
mation and report to the class:

1. How many persons were killed in automobile 
accidents in Arizona last year?

2. How many were of high school age? (If possible).
5. The main causes of accidents.
4. Any information the department thinks they 

should have. .
RECITATIOH EIGHT

Objective: To give each pupil a chance to learn to
drive under proper supervision.

Have the Instructor of the Driving Course come before 
the class and explain fully the school set-up for taking 
the driving course and getting a driver’s license and 
answer any questions. Then, register any Who with to 
take the course. .
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U1JIT 12 
Crime

(This unit Is prepared for six recitation*)
OBJECTIVES

A. General
1. To have pupils understand the general causes 

of crime.
B. Special

1. To acquaint each pupil with the extent of crime 
and understand its causes.

2. To develop ideas in pupils for crime prevention 
in their own community.

3. To acquaint pupils with their specific obliga
tions to themselves and their future homes in 
regard to crime.

4. To give some specific information on crime after 
a war.

5. To help pupils understand crime as it applies to 
Phoenix Union High School.

RECITATION OKI
Objective: To help each pupil understand the common
social and economic causes of crime.

Have each pupil list on a piece of paper ten factors 
he thinks causes crime. Then, read the following causes 
to the class:
I. Environment®*

A. Hard-times and low wages.
B. Lack of proper training in a good home.
C. Inability to earn a living due to lack of

education. 31

31. Grenan, John T. and Meredith, Albert B., Everyday 
,Problems of American Democracy, p. 282.



D. A governmental system vrhteh does not insure 
justice to all.

E. lack of wholesome means of recreation.
F. Vicious customs, such as carrying of weapons 

or great display of wealth. ,
G. Massing of population in cities.
H. Climate (Crimes against persons are more numerous 

in a warm climate and in summer while crimes 
against property are more numerous in winter).

II. Heredity
A. Intemperance or lack of self-control.
B. Low mentalities, frequently bordering upon 

insanity, inability to distinguish between 
right and wrong.

C. Males average about ninety percent of all 
criminals.

D. Youth (About fifty percent of criminals are 
from eighteen to thirty-four years old. This 
factor is explained by the high death-rate

, among criminals mad excess vitality of youth).
How ask several pupils to tell whether they think 

environment or heredity is stronger In developing crime 
and explain their reasons. Then, for Recitation Two, 
select three pupils who believe heredity is stronger and 
three who believe environment is stronger and have them 
prepare an Informal debate mi the question. Also, select 
three pupils to act as jud^s to give a verdict when the 
debate is over.



KECEPATIOIT TWO

Objectives: 1. To help each pupil participate In group
activity in the settlement of a controversial issue.
2. To help pupils utilize the thinking of others In 
attempting to better crime prevention.

Hear the debate on environment and heredity. Then, 
have class comment or discussion on which they consider 
the stronger.

RECITATION THREE
Objective: (Recitations three and four) To help each pu
pil understand the causes and preventions of juveniledelinquency.

Have the class discuss some of the causes of juvenile 
delinquency briefly and tell them they are going to be 
shown a film on juvenile delinquency from which they are 
to take good written notes. Show them the film, "That Boy 
Joe".32 Then have three pupils discuss and evaluate the 
film using their notes.

RECITATION FOUR
Explain to the class that they are going to be shown 

a Federal Bureau of Investigation film, "You Can’t Get 
Away With It” •33 There are three things to note in the 
picture: one, the efficiency of the Federal Bureau of
Investigation; two, the simple mistakes that criminals 
always make; and third, how much better off each criminal 
would have been if he had put his efforts to a lawful or

32. May be obtained from Young Men’s Christian Association
Motion Picture Bureau, 351 Church Street, San 
Francisco 2, California.

33. May be obtained from University of Arizona Motion
Picture Bureau, Tucson, Arizona.
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legitimate purpose. Have them take notes on the picture• 
Show the film and then have each member of the class write 
briefly his reactions and evaluation of the motion picture. 
Then, have several members of the class read their papers 
and discuss them.

RBCTTATIOIT FIVE
Objective: (Recitations five and six) To help understand
the causes of crime In Phoenix Union High School and attempt 
some prevention.

Have two members of the Board of Control talk to the 
class on "Crime in Phoenix union High School". Have any 
questions or discussion the class wishes and then have 
each pupil prepare a list of rules or items that will aid 
in preventing crime in Phoenix Union High School.

RECITATION SIX
Have several members of the class read their lists 

and then discuss them with them.
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era is
leaderahlp

(This unit eonsinto of two recitations.)
OBJECTIVES

A. donora1
1. To acquaint pupils with the general traits ofleadership.

B. Special
1. To have each pupil explore traits of leadership.
2. To encourage pupils to apply leadership qualities 

in thoir selection of leaders.
3. To encourage development of leadership in pupils.

RECITATION OPE
Objective: To hoIp each pupil recognize leadership traits.

Have each pupil write on a piece of paper the name of 
some member in the class they consider a loader and Why. 
Then have them write on the same piece of paper the name 
of some person in school they consider a leader and Why.

Collect the papers and read them to the class, dis
cussing each leader and the reasons for him being selected 
as a leader.

RECITATION TWO
Objective: To stimulate each student to sound principlesin selecting leaders.

Here are ten points for selecting leaders. Read them 
to the class:

1. Plays fair and square
2 . Cheerful



3. Honest
4. A hard worker
5. Has good judgment
6. Accepts responsibility
7* Accepts criticism graciously
8. Is self-controlled
9. Willing to cooperate
10* Has initiative to start and carry on projects
Using these ten points, ask the individual members 

of the class how they would vote on the following:
Two boys, Jo® and John, are running for Student Body 

President. Joe plays on the football team, makes average 
marks, was "kicked but" of one game for "unsportsmanlike 
conduct", and besides paying his own way, contributes a 
groat deal to his widowed mother's support, Joe has many 
friends, some of questionable value, and is considered a 
good worker by all for whom he has done any work. HO only 
goes to church on Christmas and Easter and to many his 
outstanding trait is his devotion to his mother,

John is the only son of a doctor who has retired in 
broken health, but has enough money to live comfortably. 
John's mother has been dead four years. John makes ex
cellent grades and goes out for the tennis team every 
year, but has never made a letter in the sport* John at
tends church regularly and holds office in the young 
people * a society. He is a good organiser and once he
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gets started on something, works unceasingly until it 
is finished.

Find out for whom the individual members of the 
class would vote and why?

Jack and Jerry are pals and have been all through 
their school life. Jack was captain of the football team 
and Jerry was captain of the basketball team. Both boys 
were selected on all-state teams for both football and 
basketball. Jack made better than average grades and 
Jerry made average grades— Jerry had won a public speak
ing contest, but had had trouble with several teachers 
over attendance regulations. On the other hand. Jack had 
never had any trouble nor won any speaking contests. Jack 
is self-controlled and unquestionably honest. Ho is very 
punctual and attends personally to detailed material.
Jerry is more easy going but accepts criticism and re
sponsibility, exceptionally well and once he likes a per
son, he will do anything for him.

Find out for whom the Individual members of the 
class would vote and why?

Mary and. Ellen were bitter enemies but well-liked by 
other students of the school. Mary came from a wealthy 
family and was always well-dressed and neat. She was an 
honor student and had played about the same number of 
leading roles In the school productions as Ellen. Ellen, 
on the other hand, came from a family of three younger
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brothers and two younger sisters. She was neat, self- 
reliant and took wonderful care of her younger brothers 
and sisters. Ellen was ready and had been ready for some 
time to give up her feud with Mary, but had never made any 
attempts, because sho believed Mary would ignore her all 
the more.

Both girls had been nominated for president of the 
MGirls* Dramatic Society”.

Find put for whom the individual members of the 
class would vote and why?
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TJJIIT 14 
Newspapers

(This unit is set up for ton recitations.)
OBJECTIVES

A. General
1. To acquaint pupils with the common problems of 

Phoenix and the State of Arizona,
2, To develop skills in group work in preparation 

for the pupil's status as a future citizen,
E. Special

1. To acquaint each pupil with the specific problems 
of Phoenix.

2. To offer each student discussion on the problems 
of the community and the state.

3. To guide pupil discussion* into proper and 
desirable solutions to these problems.

4. To give each pupil training in group skills along 
"community lines with a view to these pupils being 
future parents and citizens of Phoenix and the 
State of Arizona.

RECITATION ONE
Objectivesr 1, To help pupils understand the problems of 
Phoenix and the State of Arizona.
2. To help each pupil get training in group work solving 
local problems.

Have each pupil cut cut of the newspapers at least 
ten articles on any or all of the following subjects:

1. Problems of Phoenix or the State of Arizona
2. Driving
3. Articles involving persons of high-school age
4. Articles concerning persons as parents
5. Crime
6. Articles on schools
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Then divide the class into six committees of five or 
six members each and have one committee select five 
artIcles on problems of Phoenix and the State of Arizona 
to present to the class. Another committee select five 
articles on"Driving- for presentation to the class. The 
third committee should select five "articles involving 
persons of high school age" for presentation to the class. 
The fourth committee will select five "articles involving 
parents"; the fifth committee, five articles on "Crime" 
and the sixth committee, .five articles "about schools".

Each committee will decide what articles are to be 
presented to the class and who will present the articles. 
Also, each committee is to offer a solution or set of 
recommendations concerning each article. The solutions 
and sets of recommendations should be worked out by each 
commit toe. (liote i It is suggested that the committees 
take turns in presenting their articles and that the 
entire class discuss each article. The teacher may have 
as many recitations as ho wishes on these newspaper 
articles. It is recommended having five to ten recita
tions with several being allowed to prepare the material 
for presentation to the class.)

RECITATIONS TWO THROUGH TEH
Objective: To give pupils training in presenting group
solutions to a class.

Continue newspaper articles.
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UITIT 15
Problems

(This unit is arranged for five recitations.)
OBJECTIVES

A. General
1. To acquaint pupils with the general problems 

of others.
2. To develop habits of cooperation and skills in 

dlacussing common problems.
3. To got a general reaction of pupils to the course.

B. Special
1. To offer other student viewpoints on each other's 

problems.
2. To give each pupil a chance to air his own problem.
3. To give pupils a chance to express their Ideas on 

the course.
4. To develop individual habits and skills in dis

cussion.
RECITATION ONE

Objectives: 1. To find out common problems of Individual
pupils which are important to them.
2. To get a pupil evaluation of the course with a view to 
improving it.

Have each pupil write down on a piece of paper the 
following questions and then answer them. Be sure no names 
are on the papers as the papers should not be traceable 
to the writers.

1. If you have any problems explain them briefly and 
we will get the class to answer and discuss your 
problem or problems. (Problems on home, parents,
girl-friends, school finances, cars, et cetera.)
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2. VJhnt part of this course did you like most and uhy?
5. What would you suggest as improvements to the

course?
4. Can you offer any suggestion* to the teachers to 

help them reach the pupils better and become
better friends?

5. VJhafc advice would you give your son or daughter 
if they were starting this course?

RECITATIONS TWO THROUGH FIVE
Objective: (Recitations two through five) To give each
pupil training In dlaeusaing problems and arriving at 
solutions.

The teacher should read the problems to the class 
and invite discussion on each problem. He should try to 
guide the discussion Into well reasoned conclusions. It 
is suggested that this material cover four recitations, 
but it may bo made to cover as many as the teacher wishes, 
with the material submitted by the pupils.



CHAPTER IV

JTJSTIFICATIO* OP THE PROGRAM 
Meets Criteria Determined 

Of the ten items set up In the criteria all are 
covered by the units in the content material or the 
mechanical set-up of the program. An attempt has been 
made to meet the criteria of the study in each unit.

The first criterion concerns cumulative records.
In step one of Chapter III there is provision for in
dividual conferences at least once each semester. 
Anything unusual in this conference will be recorded 
as well as the routine information needed. And, again 
Unit Five has provision for two mental ability tests as 
well as personal interest exploration. All of this 
information will be recorded on the student’s permanent 
record card In the registrar’s office. The Intent of 
this is to give a cumulative record of mental ability, 
educational progress, and vocational interests.

The second criterion brings up the necessity of a 
testing program which is fulfilled in Unit Five with the 
two mental ability tests. It will be also noted that 
provision is made in the units for short tests or in
ventories of personality traits. It is to be remembered 
that this study only covers one phase of the school 
guidance program.
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The third item of the criteria concerns vocational 
information. Again it is pointed out that vocational 
material for this group level must he exploratory and 
indicative of future interests and abilities. Units 
Five and Six devote twelve recitations to exploring the 
pupil1s interests and abilities with a view to finding 
a suitable vocation for the individual pupil.

The fourth item listed in the criteria points out 
the vital necessity of planning the guidance program.
The second step of Chapter III proposes that "the 
orientation teachers meet during the last six weeks of 
school and reconcile the orientation program as a part 
of the over-all school guidance program". This step . 
further proposes that the orientation teachers should 
plan each new year’s work at the close of each school 
year. Definitely "the planned guidance program" is at
tempted by this procedure.

The fifth criterion refers to self-analysis and 
exploration. As already pointed out Unit Five provides 
self-analysis and exploration in vocations. Unit Two 
contains self-analysis as it affects scholarship. Unit 
Four brings out pupil analysis of sportsmanship as well 
as providing for actual contact and exploration of 
several recreational #mes. Many of the other units have 
self-analysis and exploration activities in them, such as 
Unit Seven— a health and hygiene self-analysis chart.



Unit Eight— solutions of actual problems in etiquette end 
manners, and Unit Ten— preparation of a list of Items of 
personality from their friends and applying them to 
themselves.

The sixth item on the criteria list covers health 
information. And, in fulfillment of this requirement. 
Unit Seven has eaeh pupil find his health and hygiene 
score in comparison with the other pupils. The questions 
covered are the essentials to modern healthy living and 
are stated with the view of helping pupils overcome the 
false views of Ignorant parents, and establishing sound 
rules of health for themselves. Including the movies, 
eight recitations are proposed in this Unit to meet, at 
least partially the requirements of this criterion.

The seventh criterion covers educational guidance.
On this age level there are a few steps of educational 
guidance that will be of great worth to the pupil. It 
is very Important that these steps be carefully planned 
and the pupils guided from unsuitable school courses, as 
well as vocational choices. Also, any habits of scholar
ship and encouragement to mentally gifted pupils that can 
be/ given are vitally heeded at this grade level. Units 
Two, Five, Six, and Fifteen have proposed twenty-seven 
recitations covering these points. While this may seem 
excessive, the writer is so firmly convinced of the 

. importance ef proper guidance on these matters tMt he
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would rather over-emphasize, than take any chance of not 
adequately caring for this Item.

The eighth Item of the criteria covers problems of 
aoclal-clvlc nature essential to a well oriented life. 
Units Seven through Fifteen very definitely cover this 
type of material. Unit Fifteen especially permits the 
material to be brought forth on the pupil level and pro
vides for socialisation of all the pupils. in arriving 
at solutions.

The ninth criterion covers the particular needs 
of the community and is fulfilled in Unit Fifteen which 
uses the local newspaper to bring to the students' atten
tion the local problems. Each pupil is also confronted 
with the necessity of arriving at solutions to these 
problems. It seems educationally sound that many of the 
student problems presented in Unit Fifteen should be 
local in nature.

The last criterion points out the necessity of 
each pupil being reached with the objectives and content 
material of oaoh milt. It should be noted that every 
unit has Individual activities for each pupil and that 
while there are many group and cooperating activities, 
every pupil has some work to do in each unit. This 
individual work is also aided by the self-analysis and 
exploratory work which requires each Individual to do the 
searching and exploring. Often the hardest pupils to
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resell are the shy and retiring type. These pupils can be 
located, at least, if, as the study recommends, a notebook - 
is kept by the Suetimetor on all written material and pupil 
reactions are checked from time to time.

Meets Problems Brought Up 
by Pupils

It is hardly necessary to point out that this study 
is definitely concerned with pip 11 problems. There is a 
direct unit on these problems, but the content material 
is Intended to go oven further than this in meeting the 
problems of high school students. Over seven hundred and 
fifty seniors wore asked what would have helped them most 
when thoy were froshmen, and five hundred and twenty-one 
answered that they wished they had been taught how to study. 
At Phoenix Union High School, in the school year 1646-47, 
thirty-three out of forty-five freshman pupils1 failures, 
under the writer's supervision attributed their failure 
to poor or no study habits. This was the chief motivating 
factor for Unit Two.

Unit Eight on Manners was requested so many times 
by freshman boys that extra classes after school were 
arranged for and attended by them. All of the units in
cluded have originated out of problems submitted by pupils 
or difficulties they have indicated they have encountered 
in their school life.

The "Board of Control", one of the student guidance 
agencies of the school, reported that most of their
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attendance irregularities were due to students not under
standing the complicated regulations; therefore, unit One 
is a direct attempt to clarify this problem.

Unit Three on H I #  School Clubs is always needed in 
any high school, but the problem is a little more com
plicated when one is faced with a growing number of high 
school sororities and fraternities. This is the trend at 
Phoenix Union High School. Therefore, there is ample 
justification for giving supervised information to pupils 
who want and need the material. It is true that some of 
the material is presented to meet the needs of pupils in 
light of school policies and regulations, but there is no 
alternative to this. All future citizens must learn to 
conform to the laws of the land so what better training 
could they have than understanding and helping to carry 
out the school policies.

Meets the Heeds of the Community 
As pointed out earlier In the study, all schools 

owe much to the community in Which they are located, and 
it is a definite obligation of the school to meet the 
needs of citizenship training and crime prevention. Prob
ably every city or town In this country is plagued with 
"show off" high school drivers or os in Phoenix particu
larly, "hot rods". The unit on Safe Driving is an attempt 
to meet one of the school1s obligations. Then again.
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tho problem of crime is always apparent at Phoenix Union 
High School, not because of any deficiency in the school, 
but due to its large enrollment, and the diversified 
character of the pupils enrolled. There is no doubt that 
a proper guidance program can save some of the potential 
criminals if they are exposed to the program in time. The 
juvenile court records of Phoenix show many cases where 
tent home environments, low incomes, and poor health have 
contributed to making some of our pupils criminals. The 
units on scholarship, athletics, vocations, clubs, health, 
driving, and crime are definite steps to meet these com
munity problems. Unit Fifteen, which takes articles from 
the Phoenix daily newspapers, is a definite attempt to 
lead the pupils to understand and meet tho needs of Phoenix 
and the State of Arizona. It is hoped that the more 
pressing obligations of the school to the community are 
covered in this course, which constitutes only a small 
part of the total school program.



CHAPTER V

conclusions Aim recommeibatiohs
The problem undertaken by this study was to 

evaluate current guidance programs and construct a 
freshman guidance program for Phoenix Union High School. 
In completing this task many school programs were sur
veyed and thousands of pages of educational literature 
relative to guidance and orientation courses were read. 
From this research and other materials which make up this 
study, some conclusions may be drawn:

The essential activities of a well balanced guidance 
program within the scope of this study are:

1. Activities covering vocational information 
and practices.

2. Activities allowing self-analysis andexploration.
3. Activities dealing with life training.
4. Activities covering the essentials of health.
5. Measurement of aptitudes.
6. The keeping of cumulative records.
7. Educational guidance comnensurate with 

ability and desires.
8. A study on factors comprising personality.
9. Activities which lead to individual and • group counseling.
10. Activities which orientate the pupil with the school*
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11. Activities requiring every pupil to have a 
worthwhile part in the program.

12. Activities adapted to and moottog the needs of 
the local community and state.

13. Activities covering definite planning of 
the guidance program.

The scope of this program was restricted to the 
freshman or ninth grade level, and all material covered 
was adapted to this level. To accomplish this it is 
recommended that the content material be presented in an 
orientation course for all freshmen pupils. This type of 
course has many possibilities and is fast becoming very 
popular with administrators• It not only allows time and 
credit fbr imparting essential knowledge to pupils but 
it forms an excellent foundation upon which to build a 
full four year guidance program.

There are several other items that affect the worth 
of this study as it applies to Phoenix Union High School, 
which seem to be justified by the study. They are in
corporated to the following recommendations.

First, that there be no segregation of class by 
sex unless for specific purposes and only for temporary 
periods of time. Every person today moots to all walks 
of life members of the opposite sex. They need this 
training in association with members of the opposite sex 
for life, so why not have them receive it at school? 
Discipline is generally a primary factor to segregated 
groups and the elimination of this factor will eld to
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teaching effectiveness. If there be any need for segre
gation for a specific purpose that may be easily arranged. 
But the large majority of content material will be most 
improved by hearing the solutions and ideas of members of 
both sexes.

Second, it Is recommended that a notebook be kept on 
all written material in the course. This will serve 
several purposes. A great deal of the material will be 
wanted again by the pupils. For example, the four year 
registration program may be needed many times during their 
high school career. Any vocational choices will be re
ferred to many times as they pass through the high school 
period.

Third, it is recommended that written notes be 
required of all motion pictures. The notes may be in any 
form the teacher desires, but they should contain the 
title of the picture and cover the main points of the 
picture. By using some form of notes on the motion pic
tures, one will find the film reaching more pupils.

Fourth, it is recommended that no teacher bo re
quired to handle more than three hundred students as a 
counsellor. Under the program proposed by this study; 
that is, three classes of current pupils and other pu
pils from former years it would be possible to have each 
counsellor burdened with three hundred and sixty pupils 
if all pupils returned to school ovary year. This is too 
many:
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Fifth, it is recozntnendod that the teachers revise 
the program and content material as needed* It may be 
advisable some day to change the Safe Driving unit to 
Safe Flying.

Sixth, it is recommended that some provision bo 
mad® for ”in-aerriee-training” of teachers along this 
line. Guidance teachers of any type are hard to obtain, 
so develop what you can from your own system.

In concluding this study, the writer is conscious 
of the fact that some units are not as strong as others, 
particularly with respect to the way they are presented 
in the proposed program. It is very difficult to keep 
the presentation on the ninth grado level without repeat
ing one*a self too much. Therefore, it is hoped that 
the pupils and teachers using the program will adapt 
these materials and prepare other units as their experience 
indicates, that the needs of pupils can be better not.
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