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CHAPTER I

INTRODUCTION

Notable progress has been made in the teaching of 
modern foreign languages, and many studies have been made 
in the teaching of Spanish, However, few studies have 
been made in the teaching of Spanish through the 
conversational approach. The desire of the writer to obtain 
further data on the work being done at present on the teach
ing of Spanish through conversation is the reason for this 
undertaking.

The Problem
The purpose of this study is to develop an effective 

and defensible procedure for the teaching of conversational 
Spanish.

Source of Data
The study is based on the careful examination of the 

course of study in the teaching of conversational Spanish at 
the elementary school level in the public schools of Texas 
and the work of the Army Specialized Training Program in its 
attempt to give conversational skills in Spanish through an 
intensive course utilizing the oral approach.

The personal interviews with persona heading similar 
.programs and inquiries by means of letters with teachers.
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supervisors, and members of research committees proved 
very helpful in obtaining the data.

Limitations of Problem
The program of teaching conversational Spanish in the 

elementary schools has been initiated in all the south
western states; namely, Texas, New Mexico, California, and 
Arizona. In New Mexico Spanish instruction for grades 
five to eight began in 1941. Six thousand pupils were 
studying in 1942-1943. California introduced the program 
in the fall of 1943, and Spanish instruction began in the 
first grade. In Tucson, Arizona the Spanish program was 
initiated in 1945 and notable progress has been made in the 
last year and a half. The latest reports in the Texas 
schools show that over three hundred thirty five of the 
larger districts are participating in this program and 
over 225,000 pupils are enrolled in such courses. It is 
evident that Texas has been the leader in the program, and 
therefore it was found necessary to limit this study to 
Texas where the greatest progress has been achieved.

In order to further the research in this study, the 
program of the Army Specialized Training in the teaching of 
Spanish, and the Spanish program at the American Institute 
for Foreign Trade at Thunderbird Field at Phoenix, Arizona 
will also be discussed and described.
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An Effective Defensible Procedure in Teaching Spanish
An effective defensible procedure in teaching Spanish 

affords the student interesting material for oral and written 
practice by impressing on his mind a vocabulary of the most 
practical nature. The utmost aim in this procedure is to 
train the student to think in Spanish and thus enable him 
to give every effort possible to his originality and inven
tiveness in forming his conversation.

It is no longer sufficient to teach the pupils the 
grammatical technicalities of the Spanish language, because 
our present needs demand more practical results. It is 
necessary to ask, •'Can our present students express them
selves with fluency and correctness in any of the modern 
languages?" The student of today must speak and understand 
the practical everyday Spanish rather than to have a know
ledge of the grammatical analysis of sentences and the 
ability to conjugate verbs. Instead of learning whole pages 
of grammatical rules, he must be able to use them in his 
conversation. It might be interesting to observe English- 
speaking people and ask, "Do they know the rules of English 
grammar?" It is well agreed that most people speak English 
or any other language before grammatical rules are studied.

Growing Interest in Spanish and Need for a Defensible 
Procedure in Teaching It

Most people mistakingly believe that interest in learn
ing Spanish goes back to the First World War or even more
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recently to the desire for Hemispheric solidarity and the 
Good Neighbor Policy. It is very surprising to learn that 
the following was written one hundred twenty one years ago.

"Next to our language, the Spanish language 
will be likely at a future day to become the most 
important language in this country. The new 
theatre of enterprise which is opening to the whole 
world in the vast extent of the South American 
Republics, the intimate intercourse which from 
proximity of situation, and similar principle of 

. government, must necessarily grow up between those 
republics and the United States, will make the lan
guage a desirable, if not an essential acquisition 
of our men of business, as well as to our scholars 
and politicians.M 1
Today there is definite evidence of intense interest on 

the part of the American people to obtain general knowledge 
and a better understanding of Latin America, its people, and 
its language.

"At the threshold is the barrier of language. 
Spanish must become a second language in North 
America. It is my hope that English may become 
the second tongue for the republics of the south." 2
The number of students who are studying Spanish at

3
the present time is steadily increasing. A survey published 
in December 1944 showed that Spanish had gained fourteen per 
cent in six hundred seventy four institutions which made 
reports and a total enrollment of 92,787 as compared with 
an enrollment of 81,392 in the same institutions in 1943.

1* Sparks, Jared
North American Review XVII: p. 450, April 1825

2. Rockfeller, Nelson A. Hisnania XXV: p. 176, May 1942
3. Croft's Modern Language News; Dec. 1944

F.S. Croft and Co., New York
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"But you can't really know a country or the 
spirit of a country or the feeling of a people 
unless you can sit and talk intimately with them.

It seems to me that if there is ever to be 
any great League of Western Hemisphere Nations it 
will be built on sand until we learn to sit and 
talk to each other in the same language. And it 
seems to me it wouldn't hurt us in the United 
States to start learning Spanish en masse." 4
The conversational approach will contribute much in 

fulfilling this great need of stimulating a better under
standing of inter-American problems. "One who would under
stand the point of view of other people must be able to

5
communicate with them freely."

If speaking is given the primary importance, it will 
give students an opportunity to express themselves in 
Spanish and eventually acquire the fluency which is so 
important in learning a language.

"The most important characteristic of a living 
language— the attribute in which resides its 
essential power and value— is that it is a spoken 
one, that it serves for that constant and principal 
bond of union between the individual of a whole 
nation, without which they cannot for a moment, be 
kept together as a community." 6
A careful study of the present situation gives a clear 

picture of the great need of giving the student a speaking 
ability in Spanish. This conversational practice does not

4. Pyle, Ernie. Hispania XXV: p. 171, May 1942 —
5. Handschin, C.H. Modern Language Teaching; p. 34

World Book Co.; New York, 1940
6. Ticknor, George

Lectures on Best Methods of Teaching Living Languages 
The Modern Language Journal XXII; p. 19, Oct. 1937



6

have to be limited to objects around the classroom but it 
can branch out with topics of real interest to the students. 
Through the oral approach the student can learn facts about 
the living cultures of the countries which speak the 
language. This could never be achieved by the Grammar or 
Translation Approach.

In 1919 Henry Grattan Doyle made a statement which is 
as true today as it was then:

"Our ultimate fate, whether we like it or not, 
is bound up with that of our sister republics of 
the other Americas, and Americans of vision must 
see that it is to our advantage to know and under
stand these upon whom we must rely for cooperation 
and support in the future. We can gain sympathetic 
understanding of these co-workers of ours in no 
better way than through a study of their psychology, 
their temperament, and their civilization, which 
can best be made thru the medium of their language 
and their literature." 7
A defensible procedure in teaching Spanish will 

eventually bring about a better understanding and likewise 
realize the essential unity of all cultures in working 
toward common human ideals.

"Our American problems do not occur as 
isolated phenomena unrelated to other people*s way 
of thinking and acting. These people have met or 
are meeting similar problems, and we must go along 
with them or America's contribution to social

7. Doyle, Henry Grattan. "Tumefaction in the Study of 
Spanish". Hispania III; pp. 133-143, May 1920.
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thought will have no alluding consequences. We are 
an essential part of the world order, and we know 
other peoples' ways of thinking only through their 
medium for expressing their thoughts. We must 
familiarize ourselves with their psychology, the 
most direct route to this is by a knowledge of 
their language."z 8
It is only through the efforts of good Spanish teachers 

that we will bring about a genuine goodwill growth in this 
hemisphere. Teachers have a great opportunity to do what 
up till now has been impossible, that is to awaken the 
interest in America for a speaking background of the Spanish 
Language.

8. Bowen, Roy P. "A Return to Discipline"
The Modern Language Journal: 26:101, Feb. 1942



CHAPTER II

HISTORICAL BACKGROUND OF METHODS IN THE TEACHING OF
FOREIGN LANGUAGES

The first foreign language taught in Europe was Latin.
In that period it was not considered a dead language as it 
is today, as it was taught and used in the monasteries and 
chancellorids. The teachers taught Latin by reading and 
translating the texts, usually paying little attention to the 
grammatical construction of the material as they read and 
translated. In later years, between the fifteenth and 
sixteenth centuries, under the influence of the Renaissance 
the study of Greek was made popular and the teaching approach 
was very much the same as the approach used in the teaching 
of Latin. During this period a teacher's greatest delight 
was to dissect and analyze the text from beginning to end.
It is not surprising that the students lost interest with 
this type of instruction. Unfortunately from the beginning 
of the seventeenth century to our present day the approach 
to language teaching has remained very much the same.

The study of modern foreign language other than the 
mother tongue had not become popularized before the 
eighteenth century; and when it was introduced, the approach 
was very much the same as that used in teaching Latin and 
Greek. From time to time various improvements were made but
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the results still remained .unsuccessful.
Throughout the history of foreign language teaching 

many methods have appeared and undoubtedly many more will 
make their appearance in the future, as the words of a Latin 
teacher in 1652 still have much truth:

"All that way of learning tongues which 
hath hitherto been either used or invented 
hath not yet satisfied the public expectation."
Many desirable characteristics are found in all the

methods that have been used in the past. A brief review of
these different approaches to modern language instruction
will reveal that a great many desirable characteristics
of these methods have been consolidated to find newer and
more practical procedures in the teaching of modern language.

Grammar-Translation Method
It is logical to find the Grammar-Translation approach 

in the teaching of modern languages, because the teaching of 
Greek and Latin was performed through this approach.

The Grammar-Translation Method is characterized by 
learning of rules of grammar and citing examples for each 
rule. Following the procedure of the early Latin and Greek 
teachers, this approach also strives to analyze readings 
which illustrate the grammatical rules involved. To further 
give the student practice in grammatical background,

1. Buchanan, M.A. and MacPhee, E.D.
"An Annotated Bibliography of Modern Language Method
ology. "
Toronto: The University of Toronto Press p. 13, 1928.
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translation is given great emphasis. All necessary ex
planations are in English and consequently the student has 
little or no opportunity to acquire a speaking knowledge of 
the foreign language, since the student is not interested 
in grammatical analysis of the language, this approach has 
become most unpopular. 

k"Incidentally the implication may also be 
pointed out that knowledge of grammar has very little 
effect upon correct usage. The large increases 
in grammatical knowledge are accompanied by only 
very small increases in correct usage. Correct 
usage is primarily a matter of establishing correct 
habits of speech, and grammatical knowledge is 
useful only in so far as it helps to establish 
such habits. Apparently imitation and repetition 
of correct expression are far more efficacious in 
forming correct habits than grammatical knowledge.
The recent tendency to reduce the time devoted to 
formal grammar and postpone the study of it to 
later years is in accord with these findings." 2

The Natural Method
In protest to the grammar-translation method, the Natu

ral Method was introduced in the United States by Heness and 
3

Sauveur. It failed to impress teachers of foreign language 
because it did not follow a system in teaching grammar. The 
general idea of this method was that pupils were to learn 
the foreign language in the same way in which they learned 
their mother tongue, chiefly through oral practice. In 
direct contrast to the grammar method the chief objective

2. Starch, D. "Some Experimental Data on Value of
Studying Foreign Languages"
School Review 23:697, 1915

3. Handschin, C.H. op. cit. pp. 186-187



11

of this approach was to teach to talk and in so doing no 
English was allowed in the classroom. This oral approach 
was accomplished by means of pantomime, repetition, and an 
exchange of questions and answers. Since the pupil learned 
by imitation, he had to try to imitate the teacher's speech • 
at all times. The pupil found little difficulty in repro
ducing the vocabulary as he heard it. Through daily 
activities the vocabulary was acquired incidentally, and 
the pupil found himself taking actual part in conversation. 
This method is specially desirable for teaching young 
children, because they are still used to learning through 
ear training, and curiosity as to grammatical analysis is 
seldom if ever aroused.

4
"This systematic drill in speaking, reading, 

writing, the natural method did not provide.
Moreover it paid little attention to grammar on 
the ground that children pay but little attention 
to it and finally acquire the usage prevalent 
among persons with whom they associate." 4

Psychological Method
5

The early introduction of the series-work by Francois 
Gouin in 1880 did much to enliven the foreign language 
teaching and eventually paved the way for other notable 
improvements in language instruction. The chief reason for

4% Handschin, C.H. op. citT pi 189 
5. Ibid p. 190
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a desire to create a more practical approach to foreign 
language teaching was the growing demand for more useful 
return in foreign language study. Gouin’s system was based 
on the principle of association of ideas and great stress 
was placed on series of verbs grouped according to related 
actions. He observed that a child in talking about a train 
would invariably name all the activities in order of time, 
railroad tracks, engines, and noise. Professor Gouin 
believed that the vocabulary was learned in the form of 
sentences which were in turn divided into subject groups.
His plan was that the student should work out the exercises 
orally and afterwards compositions worked out from the oral 
work. Grammar instruction was also approached by the series 
plan, and English explanations were permissible, but all the 
emphasis was on series concentration.

This series plan offered many possibilities since units 
could be planned on any number of topics, such as going to 
bed, getting up, dressing, eating, bathing, shopping, call
ing on a friend, etc. The following are examples of Gouin’s 
lessons:

"First Lesson 
The Well

The maid goes to draw water at the well, -draw
The maid takes the bucket, -takes
The maid goes out of the house, -goes out

6% Gouin, F. ""
The Art of Teaching and Studying Languages pp, 1-14 
Translated by H. Swan & V. Betis ILondon & N.Y., 1907)
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The maid bends her steps toward the well.
--bends her steps

The maid draws near the well. — draws near
The maid gets to the well. — gets to
The maid stops at the well, --stops at
and sets down the bucket on the brink
of the well. -— sets down
The maid leans over the well. --leans
She catches hold of the chain, --catches hold
She draws this chain toward her. — draws
She opens the hook, — opensplaces the handle on the bucket • — places
in the hook and closes the hook. — closes
She puts her hand to the crank, — puts
and with the other pushes — pushes
the bucket into the mouth of the well.
The bucket swings to and fro over — swings 
the depths, the chain rattles, — rattles 
and makes the depths resound. — makes resound

Fourteenth Lesson 
The Stove

The girl chops some wood.
.The girl goes arid seeks a piece of wood.

— goes and seeks 
She takes a hatches. — takes
She draws near to the block. — draws near 
She places the wood on the block. — places 
She raises the hatchet. — raises
The blade strikes against the wood. — strikes 
The blade penetrates the wood. — penetrates 
The blade cleaves the wood. — cleaves
The pieces fall right and left. — fall
The girl picks up one of the pieces, — picks up 
places it upon the block, — places 
raises her hatchet, — -raises
brings down her hatchet, — brings down
and chops the piece of wood. — chops 
She chops another piece and then another. — chops 
She puts down the hatchet, --puts down 
gathers up the pieces into her apron, —  gathers up 
takes one or two logs and some shavings, — takes 
and carries them to the stove, --carries"
Since Gouin placed great importance on the verb, all

his units followed the series-rplan which involved action
words.

Among other advocates of the Psychological Method
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Ollendorff made a noteworthy contribution by employing the
7

noun in his series units:
MLa escuela es hermosa.
Hay muchos alumnos en la escuela.
Todos estudian sus lecciones.
Los alumnos escriben los ejercieios.
La maestra habla en espanol.M
The Psychological Method offered great possibilities

for teaching small children because it lent itself to
dramatization and to wide use of pictures and objects about
the room. A large and practical vocabulary could be taught
with the use of series units and much time could also be
saved.

"Many teachers prefer to use series merely 
as preliminary to, and an accompaniment of, 
elementary reading as an occasional variant 
exercise later on in the course. Their great
est value is in aiding the pupil to acquire 
vocabulary and in producing a feeling for the 
language." 8

Phonetic Method
In the teaching of Greek and Latin little attention 

was placed on pronunciation. Perhaps this was due to the 
fact that these languages were not learned to be spoken. 
It was natural that for many years this same attitude 
influenced the teaching of the modern languages. The

7. Handschin, C.H. 1940 op. cit. p. 190
8. Handschin, C.H.

Methods of Teaching Modern Languages p. 146 
World Book Co., New York 1923
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Phonetic Method was made prominent by Vietor, as he be
lieved in working toward a more exact pronunciation. In 
our own day others have made further researches, and as a 
result this science has greatly enhanced our modern lan
guage teaching, since a speaking background of a language 
is so desirable, the value of good pronunciation has been 
generally accepted as of great importance.

Even though the Natural and the Psychological 
approaches emphasize the oral practice they do not place 
much importance on the problem of pronunciation in a 
scientific way. However, the phonetic method gives 
special emphasis to the study of the vocal organs and the 
way in which different sounds are produced.

Although the procedure of phonetic training is labori
ous for both teacher and learner, the results are most 
gratifying. It is most important that students receive 
thorough instruction and drill on.the various positions 
%nd movements of the tongue in producing certain vowels 
and consonants. Much attention is given to observing the 
effects of directing the breath through the nose or mouth. 
The teacher places much stress on enunciation, intonation, 
and quality of voice, thereby preparing the student to read 
and write a phonetic alphabet. Great use is made of

9l Hall, Robert, Jr. —
"A Phonemic Approach: Its Uses and value"
The Modern Language Journal XXX,p. 525, Dec. 1946

9
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laboratory speech apparatus, radio, individualized 
corrective work, dictation, listening hours, choral reading, 
and other aids that help the student toward aural com
prehension and oral proficiency, while some explanations 
are made in English, the use of Spanish in the classroom 
is highly recommended. Some conversation is conducted under 
strict supervision, but written work is postponed until the 
student is able to recognize the phonetic spelling. Trans
lation is not emphasized in beginning classes and grammar 
is likewise postponed until the student has mastered the 
phonetic background.

Since Spanish has an orthography which is highly 
phonetic, this approach is not as useful in teaching it 
as in other modern foreign languages.

The Direct Method
The Direct Method is based on the assumption that 

students can be taught from the very beginning to think
in the foreign language.

; >•
"There is a set of habits peculiar to 
each language— of thought, of Intonation, 
of position, of words, of grammatical 
accidence, etc.— which together make up the 
genius of the language." 10

In order to bring about the association of new words, 
the teacher must use every effort to help the student to 
think in the language. To illustrate this let us assume

10. Handschin, C.H. op. cit. 1923
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that the word "book" is to be introduced as a new word.
The teacher will hold the book before the student and say 
"libro" after which the student repeats the word. After a. 
few repetitions the student will associate l,libroH with 
the object rather than think of the English meaning first.

The Direct Method borrows certain desirable charac
teristics from the Natural, Psychological, and Phonetic 
Methods. This is done for the sole purpose of developing 
an effective procedure in helping the student to develop a 
speaking ability.

The objectives of the Direct Method are:
1. Ability to understand.
2. Ability to speak.
3. Ability to read.
4. Ability to write.

In working toward the above objectives many types of
11

activities are employed thru the use of MrealiaM. As it is 
very difficult to give students merely verbal forms for 
long periods of time, the use of realia motivates an 
interest which increases as the student understands the 
culture of the language he studies.

It is evident that the Direct Method has contributed 
much in our modem language teaching and many of the

111 In teaching a modern language the word "realia" is
applied to the knowledge of the institutions, history, 
people, and culture of the language under study.
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techniques in use now have been influenced by the Direct 
Approach to foreign language instruction.

The Reading Method
The Reading Method has been widely acclaimed at 

two different periods. The first period was immediately 
following the "Report of the Committee of Twelve."

"From the time of the Report of the 
Committee of Twelve in 1898 the fourfold aim of 
speaking, writing, understanding, and reading 
the language studied has been rather generally 
accepted. The report itself suggests that 
since it is impossible to secure enough time 
to attain a full and wellrounded knowledge of 
a foreign language in the high school, th&t 
the phase be selected which appears most 
important for the greatest number, namely 
reading." 12
The second period of popularity was in 1924

Immediately following the report of the Modern Language 
13

Study in which no emphasis was placed on oral reading, and 
translation was for the sole purpose of analyzing the 
structure rather than for understanding. The study found 
great advantage in teaching reading in the vernacular. 
Since the study included much research and experimentation 
it has made great contributions to the teaching of modern 
languages. The research on scientific work, idiom, and

12. Cole, Robert D.
Modem Language and Their Teaching p, 33 
Appleton and Co., N.Y.; 1931

13. Buswell, G.T.
A Laboratory of the Reading of Modern Foreign Language 
MacMillan Co. N.Y. 1928
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syntax counts, led to the general conclusion that read
ing was to be considered as the most worthwhile objective.

In 1929 the publication of the Coleman Report
recommended extensive reading outside of class. Coleman

14
states as the immediate objectives:
' "Progressive development

(1) of the ability to read books, newspapers, 
and magazines in the modern language 
within the scope of the students' interests 
and intellectual powers.

(2) of such knowledge of grammar of the 
language as is demonstrated to be 
necessary for the reading with compre
hension.

(3) of the ability to pronounce correctly, to 
understand,and to use the language orally 
within the limits of the class materials.

(4) of a knowledge of the foreign country
past and present, and a special interest in 
the life and characteristics of its people.

(5) of increased knowledge of the derivation 
and meanings of English words, of the 
principles and leading facts of English 
grammar, and of the relationship between 
the foreign language and English.11

All class reading is done under supervision and the 
student is given exact directions on how to study.
However, such items as grammar, pronunciation, and learn
ing words and idioms are not considered objectives in 
themselves, and less stress is placed on them, since 
advocates of the Reading Method believe that these items 
and words are classroom activities which are accomplished 
after reading, they believe that it will furnish a sound

14. Coleman Report 1929
Modern Foreign Language study Vol. 12, pp. 107-108



20

foundation for the later development of oral-aural skills.
A careful study of the objectives of the Committee

of Twelve and those set out by the Coleman Report, show
that reading occupies first place in importance. Both
studies further advocate that understanding and appreciation
of the mother tongue will be the outgrowth of the ability to
read, write, and speak the foreign language. However, this

15
is disputed in the following quotation from Starch:

"The transfer of training of the capacities 
involved in the learning of school material is 
very small so faB as present partial data indicate.
This seems to be equally true of all school sub
jects, the sciences, as well as the languages and 
mathematics. In the author’s investigation, the 
study of foreign languages had no effect upon the 
capacity to write an English composition. The 
transfer effects of the training of the abilities 
in school subjects is very much less than common
ly assumed. So far as the value of school subjects 
is concerned it means that the content value of a 
subject must be the prime reason, and the general 
disciplinary value the secondary reason for 
pursuing it.”

Intensive Method
During the second World War the government of the 

United States of America was faced with an emergency of 
having soldiers who could speak French, Spanish, and 
Portuguese. Being very practical the emergency was solved 
by using the Intensive Approach in teaching these languages. 
Since it was necessary that a large number of men in the

15. Starch, Daniel
Educational Psychology pp. 252-255 
MacMillian Co. N.Y., 1920



21

armed forces and government personnel learn these languages 
in the shortest time possible, the oral-aural approach 
proved very successful.

The army used the Intensive Method under the name of 
Army Specialized Training Program for teaching foreign 
languages. During the war great things were accomplished 
and perhaps its influence will be greater in peace time.

" It is probable that the Intensive Method 
will contribute much of lasting value to foreign 
language methodology.” 16
The influence of the Intensive Method used by the

army during the war- is also shown by the way in which many
outstanding universities are initiating similar or modified
programs in their modern foreign language departments.

University of Wisconsin tries experimental classes 
17

in Spanish:
"In an effort to adopt the methods of the 

Army Specialized Training Program to regular 
University classes in languages, Professor 
Eduardo Neale Silva of the University of 
Wisconsin is conducting three sections of 
Elementary Spanish on the basis of eight hours 
of class work accompanied by sixteen hours of 
outside preparation per week."
Army Language Methods at Illinois:

"The University of Illinois reporting

16. Doyle, Henry Grattan
"Learning Languages in a Hurry but not by Miracles." 
School and Society pp. 465-467, Dec. 18, 1943

17. Silva, Prof. Eduardo Neale 
Hispania; p. 135, Nov. 1945.

18. Modem Language Journal: 29:578-589, Nov. 1945.



22

on November 12, 1945 concerning its experience 
in the army speed up method of teaching foreign 
languages, say that this method has hastened 
educational trends under way before the war." 19
The Intensive Method at the University of Pittsburg:

"War experience..in teaching languages there 
and postwar adaptations of the method to civilian 
teaching. Results in the Army Specialized 
Training Program classes were "almost literally 
miraculous". Equally successful results were 
obtained in a civilian class in Spanish scheduled 
for ten hours per week, five hours for class- 
work and five for dtill with four units of credit."
The Intensive Course at Princeton.
Bernard Ulmer tells of the experimentation in civilian20

classes with intensive procedures:
"Experimentation began in summer sessions 

and was first applied to the regular school year 
of 1944-45 with intensive courses of ten hours 
per week. These were later changed to seven 
hours, and six hour classes have also been tried."
The Drillmaster In Speaking Approach Courses in

21
Romance Languages at Clark University;

"Our speaking approach courses at Clark are 
our adaptation of the method and techniques 
developed in the Army Specialized Training 
Program. The A.S.T.P. "new method" has received 
a great deal of publicity. Certain factors in 
the A.S.T.P. are transferred to our dwn program, 
and the experience gained justifies making some 
changes in the traditional approach toward 
language teaching— most of them changes which 
trained linguists have long advocated."

19. Shelton, whidford H.
Hispania p. 446; 1946

20. Ulmar, Bernard
Hispania p. 446; 1946

21. Reid, Richard J.
"TheSpeaking Approach"
Modern Language Journal pp. 530-539, Dec. 1946
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The Army Specialized Training Program Method at Yale 
22

University:
"On February 26, 1944 a group of ten 

linguistic teachers at Yale presented to the 
president a memorandum suggesting that Yale 
adopt in its elementary courses in living 
foreign languages methods similar to those used 
in the Army Area and Language Program.

The memorandum makes a specific recommendation 
as to the number of hours to be spent by the 
student in class meetings and drill sessions."
Experiments with Intensive Language Teaching at the

23
University of Chicago:

"George Metcalf tells of two innovations in 
the foreign language program at the University of 
Chicago. One is a general course in language, which 
has been made a degree requirement for all college 
students, a course that is supplementary to, not 
a substitute for, regular foreign language study.
The second innovation is intensive twelve week summer 
course in Elementary German, French, and Spanish."

24
Cincinnati's New Language Course:

"At the University of Cincinnati both German 
Department and the Romance Language Department have 
set up new intensive courses similar to those of the 
Army Specialized Training program with the class
room hours per week doubled as compared with the 
old time course. A modified Direct Method is used 
and small drill sections give practice in oral work. 
The former two year course is now given in one year."

25The Semi-Intensive Course at Northwestern:
"A new language course is being offered at 

Northwestern University for candidates for A.B. 
degree, consisting of two years of work, four units

22. Yale University; Report of the President's Committee on the Teaching of Foreign Languages.
23. Metcalf, George J. Hispania p. 444; May 11, 1946
24. Uland, E. Fehlan Hispania p. 446; 1946 
25* Goedsche, C.R. Hispania p. 445; 1946
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per semester, with class time about double the 
units, with many features of the Army Specialized 
Training Program, but with other objectives 
such as reading also stressed." 26
Intensive Approach at University of Pennsylvania:

"A report from the University of Pennsylvania 
tells of an experiment at the university in apply
ing to civilian students the Army Specialized 
Program methods slightly modified. Ten class 
hours per week for a year constituted the new 
course, which could be chosen as an alternative 
to the regular two years of instruction.

Results obtained were good, and practical 
knowledge of the foreign language being achieved. 
Students enjoyed the conversational approach. 
Linguistic aptitude, it was found, was a distinct 
prerequisite for the course."
Similar programs using the Intensive Method are found

at Boston, Cornell, Harvard, Indiana, Vanderbilt, and City
27

College, New York.
The Intensive Method requires that the student spend 

the best part of his working day of from eight to ten hours 
on the language. The average student puts about thirty 
hours of individual study for fifteen or seventeen hours 
of classroom instruction per week. However, this outside 
work is divided between actual conversation among fellow 
students and time spent listening to radio programs and 
recordings of material covered in class. The classroom 
instruction is divided between grammar sessions to discuss 
questions that have come up during the conversational

26. Peisel, Herbert J. Hispania p. 445; 1946
27. Hispania pp. 444-449; Dec. 29, 1946
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period and tutoring under the guidance of native speakers 
who act as drill masters and whose help is available to 
all students. The intensive approach places much emphasis 
on correct pronunciation, ear training, and oral practice. 
Drill is given the student in the form of phonograph records.

It is evident and conclusive that the Intensive Method 
used during the war has made definite contributions to 
modem language instruction.

Conversational Method
Since the Conversational Method has as its main 

objective to teach the student to speak the foreign lan
guage, it makes use of the Natural, Psychological, Phonetic, 
and Direct Methods to some degree. The classroom time is 
devoted to speaking and hearing the language, because no 
English is allowed in the class. The conversations follow 
a carefully and well organized vocabulary and systematic 
application of grammatical principles. However, 
grammatical principles are only explained when the need 
arises. The student studies the vocabulary and then 
familiarizes himself with the conversational exercises in 
each lesson. These exercises are usually made up of 
questions and answers and their content is made up of prac
tical phrases such as are used in common everyday life.
These commonplace thoughts are expressed in numerous ways 
and throughout the lesson the teacher strives to obtain
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variety of thought from each student. Since the student is 
not confined to mere words or phrases, he becomes familiar 
with practical sentences which enable him to carry on a 
conversation with fluency. The conversation of each lesson 
is graded so that only such constructions, idioms, and 
tenses are given that have already been taken up in the 
lesson. The lessons are planned with great care in order 
to afford the student the opportunity to think in the 
foreign language and give him constant repetition in order 
to acquire mastery of vocabulary and idioms.

The Conversational Approach is based on the sound 
principle that the only justification for modern language 
instruction is.to provide the means of enabling each 
student to develop a speaking knowledge of the language.
He must see the results of his efforts by acquiring a 
reasonable ability to speak the language within a reason
able length of time.

•'Every recitation in every subject gives 
an opportunity for establishing cross connections 
between the subject matter of the lesson and a 
wider and more direct experience of everyday'life.N 28

Eclectic Method
The Eclectic Method could well be called the 

Combination Method because in reality it is a combination

28. Dewey, John Democracy and Education p. 191 
MacMillan Co. New York, 1916
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of the various other methods. Perhaps, emphasis varies but 
the individual teacher makes the change suit her particular 
need. Therefore, the procedure might change with every 
class, depending altogether on the teacher’s knowledge, 
skill, appreciation, and experience in the presentation of 
the language. T^e Eclectic or Combination Method may easily 
fit the aims of language teaching and fulfill the specific 
needs of individual situations.

It may be said that it is both desirable and necessary 
to find a new approach to teaching modern foreign languages. 
This new approach must enrich the student's life in pro
viding him with the experience of speaking a new language 
fluently. The old procedure of "Write the grammar exercise 
and translate a little more on page 10 for tomorrow”, must 
be discarded. The student must be prepared for life itself 
by acquiring a speaking knowledge of the language. Everyone 
is familiar with the old classic refrain coming from those 
who have studied a foreign language, "I've had three or 
four years of Spanish but I can't speak the language". This 
is not an indictment against the teachers of foreign 
languages, but rather an indictment against our methods.

"Processes of instruction are unified in the 
degree in which they center in the production of good 
habits of thinking. While we may speak without 
error, of the method of thought, the important thing
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is that thinking is a method of an educative - 
experience. The essentials of method are 
therefore identical with the essentials of 
reflection. They are, first, that the pupil 
have a genuine situation of experience— that 
there be a continous activity in which he is 
interested for its own sake; secondly, that a 
genuine problem develop within this situation 
as a stimulus to thought; third, that he possess 
the information and make the observations needed 
to deal with it; foutrth, that suggested solutions 
occur to him which he shall be responsible for 
developing in an orderly way; fifth, that he have 
opportunity and occasion to test his ideas by 
application to make their meaning clear and to 
discover for himself their validity." 29

29. Dewey, John op. cit. p. 191



CHAPTER III

CONVERSATIONAL SPANISH IN THE ELEMENTARY SCHOOLS OF TEXAS

Motivation of Program in the State of Texas 
It was during the war years when everyone was 

striving for hemispheric solidarity with the desire of 
improving the good neighbor policy that the school people 
of Texas decided to initiate on a wide scale the teach
ing of conversational Spanish in the public schools.

The research work that has been carried on in the 
state of Texas has been the result of careful and critical 
analysis for the purpose of finding a successful approach 
in the teaching of conversational Spanish in the elementary 
school level. Some of the publicity has described this 
program as miraculous in its results.

Texas had a school law which stated that all teaching 
in the grades should be done in English. Because the 
state was very anxious to promote hemispheric security, 
this obstacle was removed by the state legislature pass
ing a bill allowing the state board of education to pur
chase Spanish books and to provide for teaching conver
sational Spanish in Spanish. This bill was passed by a 
two-thirds majority.
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Organization of course of Study
The course of study of Texas is a noteworthy beginning 

in the study of and experimentation in specific procedures 
and techniques in teaching conversational Spanish. It was 
written by a committee chosen by the state department of 
education from various levels of the school system, since 
it was composed of teachers who had had an extensive back
ground in the teaching of Spanish, great progress has been 
achieved.

The notable progress shown in developing this study 
has measurably enriched the teaching of conversational 
Spanish. Even though it must be said that the program is 
still in the experimental stage, much has been done in 
giving teachers the opportunity to show their initiative 
and individuality in the devising of new methods and tech
niques. It was the purpose of the committee to prepare a 
basic outline of materials and activities for each grade, 
but the materials can be adapted by each teacher to fit the 
individual problems of each class. A minimum vocabulary is 
suggested in each unit and a number of activities are set 
forth for classroom use. These units are planned with the 
idea that conversation should be the basis of all class
room instruction.
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Recommendations of Committee
A noteworthy recommendation by the committee wag to 

avoid translation as much as possible in order to give the 
student the opportunity to think in Spanish rather than 
translate each word or phrase as it is learned. The 
reason for creating the ability to think in Spanish is 
that in this way the student can develop the incentive to 
learn Spanish, He must always be made to feel that he is 
speaking Spanish and thinking in Spanish rather than 
English,

The committee further adds that this can be accom
plished only by having a prepared teacher who is capable of 
speaking Spanish fluently, such as a person of Latin 
descent, and who has had the training and background for 
the work. The suggestion is also made that such teachers 
who are well qualified be allowed to exchange work with 
other teachers.

In response to the recommendations of the committee, 
the University of Texas is now offering a course designed 
to give special training for teachers of conversational 
Spanish. Many teachers who speak the language as a mother 
tongue and whose accent is therefore natural and accurate 
are being selected to take this training.
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General objectives set up by the Texas Course of1
Study for grades 3, 4, and 5:

1. Development of a keen interest in Latin 
American people, their lands, and their 
ways of life.2. Development of an interest in learning 
to speak Spanish.

3. Ability to follow simple directions 
given in Spanish.

4. Mastery of a relatively wide Spanish 
vocabulary.

5. Development of accuracy in enunciation 
and pronunciation.

6. Ability to understand spoken Spanish.
Each school makes a careful analysis of the objectives 

recommended by the course of study, and all are in agree
ment that to speak the Spanish language with ease and to 
develop an understanding of it is the utmost goal to be 
reached by all.

The suggested activities throughout the course of 
study have been planned to give each teacher ample freedom 
for her own contributions, since the primary objective of 
every teacher is to help the student to acquire.an under
standing of spoken Spanish and develop a conversational 
background, every activity throughout the course of study 
is planned with this in mind. The teacher aims at giving 
the child direct association with word and object and 
thought and act.

1. Tentative Course of Study for the Teaching of Spanish 
in grades 3 to 8 Inclusive.
State Department of Education; Austin, Texas, 1943
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A Unit from the Texas Course of study

2.

3.
4.
5.

The following is Unit I Grade Three from the Texas 
2

Course of study:
Unit I

Domestic Animals
A. Objectives

1. Ability to speak and comprehend the Spanish 
names for a group of animals.
Ability to speak with correct pronunciation 
the Spanish that is within the limits of 
this unit.
Interest in talking in Spanish about our pets. 
Understanding and appreciation for Spanish
speaking children and their pets.
Ability to participate with the group in 
Spanish games, songs, and other activities.

B. Learning Materials
1. Arranged environment.

a. pictures of individuals and families; 
pictures in books; pictures drawn by 
pupils.

b. Stories in English about pets.
c. Songs: "Los Pollitos”, "Mi Gatito".
d. Animal charts.
e. Animal toys from Mexico and the United 

States.
f. Phonograph records.
g. Posters with pictures of 

Spanish names are not to 
the posters or charts.)2.. Useful expressions.
.Buenos dias. dComo esta usted?.
Muy, bien, gracias. <LY usted?
Adios. ^
Senor, sefiora, senorita.

3. Vocabulary
a. Domestic animals.

animals. (The 
be written on

b.

el animal 
el burro 
el caballo 
el conejo 
Action words, 
beber 
bebo

la gallina 
el gallo 
el gato 
el pato
correr
corro

el perro 
el pollito 
la vaca

tener
tengo

2. Texas Course of study op. cit. ff
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bebe corre tiene

c.

d.

e.
f.
6.

h.

comer querer
como quiero
come quiere ^
Linking words, e_s and esta.
1. es

(a) How to tell what something 
,or someone is.
d Que' es esto? Es un gato.

(b) How to describe something
(color, size).
/El gato es grande.

2. esta(a) How to tell where something
is/t such as, /clDonde esta el gato? Esta aqui,

Picture words 
amarillo amarilla 
amarillos 
amarillas

grande
grandes
negro
negra
negros
negras

bianco 
blanca 
blancos 
blancas 
Numbers
uno, dos, tres, cuatro, 
The,negative no.
.Asking words.. ,
d.cuantos? qque? 
dddnde? quien?
Words that tell place. aquiz 
debajo de 
en

pardo
parda
pardos
pardas

pequeno
pequaKa
pequenos
pequenas

cinco.

Suggested Activities for Recognition and Learning of 
Words for Beginners in the Texas Course of Study 
The children are taught words through picture recog

nition; for example, the teacher may show the picture of 
a dog and say, "Es el perro." (it is the dog.) The
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children repeat the sentence individually or in unison.
If the teacher finds that the time is available, the 
children may be asked to bring pictures of the objects in 
Unit I and these may be mounted during art period and in 
this way allow the children to take actual part in the 
materials used in their picture activity. As each word is 
presented, the picture is displayed and conversation built 
around it. After several pictures have been introduced, 
the teacher arranges a group of animal pictures on the ledge 
of the blackboard where they can easily be seen by every
one. The teacher then calls the name of an animal from 
the group of pictures. A child volunteers to find the pic
ture and says in Spanish:

MEs el gato."
The object of this activity is to see who can get the 

most pictures named correctly.

Activities to Teach Colors
Shefets of colored paper are mounted on cardboard and 

colors are introduced two or three at a time. After all of
the colors are introduced, a leader may be appointed to
point to the colors one at a time and the children name 
them in unison or individual students may be called upon to
answer. Since this activity tends to develop confidence in
the children, the teacher soon finds that the children will 
volunteer to select a color and say:
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Es roj o. Es verde.
A leader is sometimes selected and the children are 

asked to close their eyes and guess what color has been 
chosen by the teacher. Little John may be called upon to 
guess and he will ask:

Es azul?
If the right color is not guessed, another child is 

called on until the right color is selected and a new 
leader takes over and the game continues.

Conversation soon becomes apparent as each child in 
the room is handed a small piece of colored paper and as he 
receives it from the leader he says, "Gracias”, at which 
the leader replies, "De nada". The children are then 
asked to select an object and tell a story about it using 
the color which he holds in his hand.

The story which the child may make may be only one 
or two simple sentences such as:

Yo tengo un pollito.
El pollito es amarillo.
La casa es blanca.
La mesa es grande.
La mesa es blanca.
Yo bebo leche.
La leche es blanca.
Yo tengo un sombrero.
El sombrero es rojo.
Yo tengo dos zapatos.
El zapato es negro.
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Yo tengo un perro.
El perro oorre.
La gallina es blanca.
Yo quiero una gallina.

Another worthwhile activity in teaching the colors is 
the following:

A box containing several pieces of chalk of each of 
the six colors is placed on a desk and the class is divided 
into two teams. One child At a time comes forward and 
selects a piece of chalk and says:

Tengo la tiza azul.
If his statement is correct, his side will score one point. 
If he is wrong, the next child will say:

No, Ud. tiene la tiza amarilla.
If his answer is correct, his team scores. This game 
supplies worthwhile drill and the children find great en- 
joyment in it.

There are many similar activities to teach the colors
and the following one is one of the most popular with
beginning children. Books are placed on a table. A leader
is chosen to start the game by saying:

Quiero el libro rojo.
John may come forward and say:

/ /Aqui esta el libro rojo.
The leader then answers:

Gracias, Juan.
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Since John's answer was correct he becomes the leader and 
says:

Yo quiero el libro negro.
The game is continued in this manner thus giving all

the students an opportunity to participate.
A review lesson on the colors is conducted by having

several pictures of the same objects only in different
colors. One child begins the game by asking:

/d Que es rojo?
John may go up and point to a picture and say:

La casa es roja.
El sombrero es rojo.

If his answers are correct he becomes the leader and the 
game continues until all the colors have been reviewed.

Number Activities
In unit one it is recommended that numbers from one to 

five be introduced by having the children repeat after the 
teacher in unison; uno, dos, tres, cuatro, cinco. The 
children knock on their desks in unison in rhythmic ac
tivity counting uno, dos, tres, cuatro, cinco. By having 
the children clap their hands variety is supplied and 
monotony of repetition is avoided.

The following sentences are taught to correlate the 
number activity with the picture activity.

Yo tengo cinco pollitos amarillos.
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El quiere tres conejos blancos.
Ella tiene cuatro gallinas negras.

In order to develop a vocabulary of prepositions,
many games are suggested in the first unit. The teacher
may place a toy dog on the table and a toy cat under the
chair and ask:

. / /tiDonde esta/el perro?
tiD<$nde esta el gato?

Pedro may answer:
El perro esta^en la mesa.
El gato estaz debajo de la silla.

The same activity may be changed by changing the position
of the objects.

The names of many animals can be introduced following 
the above procedure and the game of "Donde esta?" may be 
combined with the color activity.

yEl perro negro esta en la mesa.
El pato amarillo ^sta en el agua.
El gato caf ez estaz^ebaj o de la silla.
La vaca pinta esta en el rancho.

The above activity not only serves as a review for
colors, numbers, and prepositions; but it also serves as
an opportunity to check on the pronunciation and enunciation
of all new vocabulary. By means of these reviews the
teacher finds that constant repetition is the means by which
children acquire the ability to speak fluently.

The first unit introduces a number of useful action
words which help the student to make interesting conver

i
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sation at the start of the lesson. The following are the 
first action words introduced:

El perro corree/
Yo quiero el lapiz.
Ud. tiene dos pollitos.
Ella quiere un conejo.
Yo tengo un gato negro.

These few action words may serve as a start to develop 
short stories by each student such as:

Yo quiero un perro bianco.
Yo tengo un gato.
Mi gato es negro.

Providing for Individual Differences 
Throughout the Texas course of study the units are 

planned with such flexibility that the teacher can choose 
those activities that best suit her particular needs and 
interests and abilities of her class. This makes the course 
of study very desirable, because no two classes will have 
the same situations and the material may be selected to ful
fill each class need. This plan has proved very satis
factory and has been followed regularly in all classes 
since the course of study was put into use in the Texas 
schools. However, there is a standard assignment for each 
unit which must be fulfilled before a new unit is taken up. 
Since the units are prepared with such great flexibility, 
one teacher may find that her particular group can have 
extra work in reading while another teacher may find that 
her students are interested in presenting a Spanish
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program.
The following account of such a program describes the3

work being done in one of the Texas schools:
'•Fiesta in the Patio

The script for the fiesta was prepared by 
the children of the sixth grade. Parents, 
teachers, and friends were invited without 
admission charge. Children from the third 
through the sixth grades participated. The 
scene for the dramatization presented a Mexican 
patio. The dialogue was in Spanish. The 
program consisted of the presentation in Spanish 
of guests from the various nations of America, represented by fift$i grade children, singing 
Mexican songs by tne fourth grade, a Spanish 
playlet, a violin solo, Mexican folk-dance, 
and song by the third grade, Mexican vendors 
played by the sixth grade, and the singing of 
patriotic songs by all the children together.
The fiesta resulted in many worthwhile learn
ing experiences for the children, and it pro
vided them with an opportunity to speak Spanish 
in an arranged Mexican environment.11
A Spanish project in a third grade in one of the

4schools of Texas;
"The class started out first to acquire a 

basic knowledge of Mexico, its people, and its 
culture. Mexican children and their parents 
aided in providing information. Conversational 
Spanish was introduced as a means of expression. 
Films and lantern slides of Mexico were used.
Mexican geography, map drawing, clay modeling, 
and menu planning all formed part of the learn
ing. Reading was done from geography books, 
story books, encyclopedia, readers, and pamphlets. 
Children assembled a notebook on Mexico. A 
luncheon served to several guests was the culmin
ation of the project."

3. Clark, Adele "Fiesta in the patio"
Outlook p. 39, Oct. 1943

4. Polk, Gladys. Texas Outlook 30:40; April 1946
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Use of Audio visual Aids in the Texas Schools
Audio visual aids have made great contributions in 

providing facilities for learning Spanish through ear and 
eye in the Texas schools. Many new devices have been 
introduced in order to further strengthen the teaching of 
conversational Spanish, These visual aid devices include 
phonographs, projectors, movies, and radio. However, the 
older devices such as blackboards, texts, maps, charts, 
and pictures of illustrative material continue to bring 
much help to the teachers of Spanish.

Since pupils can learn to understand only by having 
many opportunities to hear the language, the Spanish 
teachers in the Texas schools make effective use of vic- 
trola records. Many of these records have script which 
students can follow. These records tend to emphasize the 
importance of correct pronunciation of individual sounds 
of words and clear enunciation of complete phrases. The 
main objedt of this procedure is to train the student to 
listen and to distinguish differences in sounds. It also 
brings about the opportunity to imitate what they hear.
If the records are used for improving the pronunciation, 
a text in the form of dialogue or conversation is used by 
the student.
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The following is an example of civic participation
5

in the Spanish program in the Texas schools:
"The department of Radio and visual 

Education of the state of Texas has designed a 
series of recorded lessons in Spanish for 
elementary grades and made them available to 
teachers. These lessons have been scienti
fically prepared for use in Texas schools.
They include simplified language content and 
utilize the moat effective techniques of 
presentation. Since there were no funds to 
finance this project, the Dallas and Fort 
Worth Junior Chambers of Commerce generously 
assumed the responsibility for raising the 
funds necessary to make the recordings.
These funds will pay the cost of the master 
records, the teachers' manuals, and the 
author's file. The schools themselves will 
be required to pay only the pressing cost which 
will be approximately $12 per set of fifteen 
records. This is less than one fourth of the 
price of a similar set commerciably distributed. 
The records are ten inches in diameter, cut at 
seventy-eight revolutions per minute, and can 
therefore be played on any ordinary phonograph 
or other playback machine. Inquiries con
cerning the availability of these recorded 
lessons should be addressed to John W. Gunstream, 
Director Radio and Visual Education State 
Department of Education, Austin, Texas."

Testing Methods for Beginning Spanish in Some of the Texas
Schools

Since very few testing materials are available for the 
elementary Spanish level, the individual teacher must work 
out tests that are suitable for her particular needs.
Because the child acquires the vocabulary by ear, the picture 
test is used with great success.

5. "Recorded Lessons in Spanish"; Hispanla 28:140, 1945
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6
Third Grade Tests

The following is a test on domestic animals for unit 
one. The teacher shows the picture of a cat and hands go up. 
John may stand and say:

Es el gato.
The test continues with such answers as the following;

ES la gallina.
Es el perro.
Es la vaca.
Es el conejo.

The teacher will show pictures for the following domestic 
animals:

el burro 
el caballo 
el oongjo 
la gallina 
el gallo 
el gato 
el pato 
el perro 
la vaca

6. The general ideas for these tests were taken from a
thesis by Lois Pauline Johnson on "Testing Methods for 
Spanish in the Third Grade" University of Texas



45

Test on Colors
For testing the knowledge of colors each child is 

given a paper with several rows of colored squares. The 
teacher calls out a color in Spanish and the pupil circles 
the colored square which he thinks represents the color 
called. ?or instance the teacher calls azul and the 
pupil in turn circles the blue square.

IP
.L
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Testing Numbers from 1 to 10 
An effective test is made by making rows of balls or 

any other objects found in the vocabulary and asking the 
child to circle the number of objects which represent the 
number called.
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After a few weeks the child’s vocabulary grows rapidly 
and he is soon writing all the words and simple sentences 
in Spanish. There are many types of written tests that 
have been worked out by individual teachers which can be 
used. The matching test is one of the simplest.

MATCHING TEST
Put the number of the Spanish word on the line beside 
its English meaning.
1. el gato a. dog -
2. el pavo b. sheep
3. la vaca c. rooster
4. el pato d. cow
5. el perro e. cat
6. la gallina f. duck
7. el caballo g. horse
8. el gallo h. donkey
9. el burro i. turkey
10. la oveja j • hen

The matching test is very simple to make and new 
vocabulary may be tested easily and quickly.

Another test that supplies variety and interest is the 
Read and Do test. It is easy to follow and the pupils need 
very little assistance from the teacher.
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READ AND DO TEST
Put the Spanish name for each picture underneath it.
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Completion tests are excellent for testing the 
student's progress. The teacher can increase its diffi
culty as the student acquires new vocabulary.

Simple
Completion Test

Choose the correct word from the list and fill in the 
blanks.

2.
IjO, a v e i i e i  us  u i i

Rojo es un -.... _. #
3. El tornate es una
4. El durazno es una
5. SI eato es un

legumbre 
animal 
grano 
f ruta 
color

More difficult 
Completion Test

Choose the correct word from the list and fill in the,
blanks.
1. El dice, "Meow".
2. El es largo.
3. La es anaranjada.
4. La tiene mucho jugo.
5. La es redonda.

naranja
platano gato

manzana
toronja
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The following is an example of the WHO AM If test: 
Soy un animal.
Soy de color amarillo.
Yo digo, "Meow".
Yo bebo leche.
î uien soy? __________________•

Soy una legumbre.
Soy de color rojo.

1
Tengo mucho jugo.

/dQuien soy? _____________________

Soy una fruta.
Soy de color anaranjado.
Tengo mucho jugo.
Soy redonda.

/d Quien soy? ______________________

Soy un grano.
Soy de color amarillo.
La gallina y el burro comen este grano.
Los ninos comen este grano. 

fdQuien soy? ______________________
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A simple and effective test is the Si y No Test.
The child reads the sentence and writes Si or No at the 
end.

SI Y NO .
Write si. or no after each sentence.
1. El gato es un animal. _
2. El pato es una fruta. _
3. Yo bebo agua. ________
4. El platano es largo. ________
5. El tornate es moreno. ________

As the child increases his vocabulary it is necessary 
to give him tests that will involve more vocabulary com
prehension. The following.] is an example of such a test:

MULTIPLE CHOICE
Underline the correct answer in the parenthesis.
1. El gato es un (legumbre— grano— animal).
2. La pera es una (animal— fruta— grano).
3. El gato (dice— come— bebe) leche.
4. El tornate es (azul— gris— rojo).
5. El platano es (redondo--ovalado— largo).
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Read the story and write the answers to the questions at 
the bottom of the page.

Esta es la vaca.
La vaca es negra.
La vaca bebe agua.
La vaca se llama ”BossieM.
La vaca dice, "moo".
La vaca come heno.

/1. d De que color es la vaca?
* /2. d,Como se llama la vaca? _

t3. d Que bebe la vaca? ______
{4. d Que dice la vaca? ______

5. J Que/ come la vaca? ______

Selection for Checking Pronunciation 
LA CASA

Listen for the Sentences child reads.

A in esta Esta es la casa.
✓ /I. in Lucia Lucia vive en esta casa.

UE in Manuel Manuel vive en esta casa.

A in papaz > / El papa de Lucia vive aqui.
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The objectives and procedures in grades three, four,
and five vary only in the gradual difficulty that the work
supplies and the activities and suggestions for presenting
the new vocabulary follow very much the same techniques*
However, for grades six, seven, and eight the following
general objectives are introduced in the Texas course of 

7
study:

General Objectives
1* Development of a living interest in the

Spanish-speaking people and their language.
2. Development of a determined desire on the 

part of the students to speak the language 
of their Spanish-speaking friends.

3. Understanding of the fact that Spanish is 
a spoken language and can be acquired by 
English-speaking students to a marked degree 
of accuracy and fluency.

4. Development of such reading skill as is felt 
to be essentially helpful in the learning of 
spoken Spanish.

5. Increased ability to speak in Spanish about 
those topics which students enjoy in everyday 
life.

6. Development of a thorough use of those elements 
of grammar that are deemed absolutely essential 
to instruction on these grade levels.

7. Development of a feeling of friendliness 
toward Latin American peoples and a recognition 
of the fact that they are rightfully proud of 
their countries.

8. Increased interest in how people live in the 
countries studied in these grades.

9. Development of understanding and appreciation 
of the peoples of the Americas.

10. Appreciation for the contributions of Spanish- 
speaking people to the world in many fields of 
endeavor, including music, art, and handicrafts.

11. Appreciation of the fact that working and 
planning together should develop more desirable

7. op. cit. p. 93
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attitudes in social living.
12. Development of such an admiration for Spanish 

that the students will be eager to continue 
their study in advanced grades.

Teaching Procedures for Grades 6 thru 8 
The procedure in teaching the vocabulary in all the 

units is very much the same and the suggested activities 
vary only in the intensity of difficulty. As the child 
increases his ability to speak Spanish, he gains increased 
knowledge of the activities introduced in all the units.
He is, therefore, better able to participate in Spanish 
conversation in all the varied group activities. The 
picture approach is followed throughout the course of 
study and with the exception of increased conversation the 
procedure is very much the same as that used in the be
ginning units of the course of study.

8
Unit I Grade Six 

La pamilia
A. Objectives.

1. Knowledge of the Spanish names of the 
different members of the family.

2. Knowledge of proper names in Spanish.
3. Ability to use simple expressions that 

are of everyday value to the student 
in his home.

4. Skill in constructing simple sentences 
in Spanish concerning home and family 
activities.

5. Development of a strong interest on the part 
of the students to learn Spanish.

8. Op. cit. pp. 95-96, ff.
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B. Learning Materials.
1. Arranged environment.a. Posters on which pictures of the 

different members of the average 
family appear.

b .  ' Flashcards on which the names of the
different members of the family 
appear in Spanish.

c. Placards with easy Spanish expressions 
concerning the family, such as, MEsmi padre”, ”Es mi mama”, "Mi hermano 
se llama Jose", "Maria es mi hermana".

2. Useful expressions.
Buenos dias. Buenas tardes, Buenas noches. 

dComo esta Ud. ? Estoy bien, gracias. 
Dispenseme Ud. Con su permiso.

C. Suggested Activities.
1. Have the pupils learn to identify the 

pictures and the Spanish names of the 
different members of the family by show
ing the picture and pronouncing the word 
as; la raadre, el padre, el hermano, etc. 
Teacher will pronounce words first and the 
students will say the words after her.
Great care should be taken to insure 
correct pronunciation of each word.

2. Vary the above activity by saying; "Es mi 
mama", "son mis hermanos", etc.

3. Teach the easy Spanish expressions in the 
same manner.

4. Have students identify pictures by saying; 
"Es el nene", "Es la abuela", etc.

5. By question and answer procedures, interest 
the children in giving their name, ap, 
jfC<5mo se llama Ud.?" "Me llamo Maria."

6. Have students recognize other students in 
the classroom by giving their name, as,
"Es Juan", "Es Roberto", "Se llama Juan",
"Se llama Roberto", etc.

The Value of the Texas Course of Study 
The Texas* Course of Study is a noteworthy program 

which has given much encouragement to other states that 
are interested in developing similar programs. The



56

committee which headed the program in Texas has found that 
already more extensive material is available as the out
growth of the experience of their work. As a result a 
large number of packets of material has been prepared and 
is available on request to help teachers who are interested 
in their program. It is evident that the course of study 
compiled for the Texas schools will improve the teaching 
of Spanish through the conversational approach.

The course of study contains many helpful and 
valuable suggestions for teachers who plan to introduce a 
similar program in their schools. Since the units are 
planned with so much variety of activity, they may be 
used in any classroom, and the course of study as a whole 
can be used in other states.



CHAPTER IV

THE WORK OF THE ARMY SPECIALIZED TRAINING PROGRAM IN
TEACHING SPANISH

The Array Specialized Training program in teaching 
Spanish, better known as the A.S.T.P., commenced its 
activities in 1943. At this time the army felt the great 
need for soldiers who could speak languages with fluency. 
It is well agreed this need helped to firmly establish the 
teaching of modern languages through a conversational 
approach.

During the second world war the language study was 
under the war Department but the teaching and supervisory 
aspects were left to the individual colleges and universi
ties that were selected to carry out the language program. 
Although the army offered outlines of suggested framework 
to emphasize military terminology and military practices, 
each college or university carried out the program using 
their individual initiative in every situation of the 
teaching techniques. However, a command of colloquial 
spoken form of the language was definitely to be carried 
out by all and provision was made for fifteen contact 
hours of language study. The directive suggested the
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1
following procedure:

"One hour demonstrations, three days a week, 
by the senior instructor on the structure of the 
language. Two hour drill sessions, six days a 
week, in the presence of a drill-master, a 
colloquial speaker, preferably native-born, and 
supervised by the senior instructor. These drill 
sessions should be in the form of conversations 
which exemplify principles brought out in the 
immediately preceding demonstration on structure, 
and the number of trainees present should be no 
more than ten."
The trainees were well aware of the plan and purpose 

of instruction from the beginning, and they realized the 
goal and objectives that were set forth. The classes were 
small and most informal. The classes seldom numbered more 
than twenty five for the laboratory course and these broke 
up into groups of twelve or thirteen for the direct method 
conversational periods. These groups were divided into as 
homogenous grouping as possible, based on their language 
skills and abilities.

Grammatical points were stressed only as the need 
arose, and the instructor would be careful that the trainee 
would meet that particular grammatical situation three times 
that same day in different classes. This was made possible 
by previous agreement among the instructors as to which 
grammatical point and idioms were to be learned that day.

1. "A Survey of Language Classes in the Army specialized 
Training Program" pp. 4-5.
Commission on Trends in Education; N.Y., 1944
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However, each instructor was very careful to bring out 
this repetition in a disguised fashion so as not to create 
monotony. Thus the trainee received his drill in the form 
of many useful sentences which contained the grammatical 
point and idioms taken up during the day.

In all of the three conversational periods, the 
trainee was required to learn the model sentences which 
appeared in the conversational manual or on the mimeo
graphed sheets which he had previously received, The 
teacher would then proceed to vary the conversation by 
changing the topics and sentences, so that they would 
bring out the desired repetition. After the drill periods, 
the students were called to come to the front of the room 
in pairs. This was done to give the students training 
in addressing groups and also to diminish any shyness in 
talking to strangers. This procedure gradually developed 
confidence in the trainee and his conversational ability
profited through his experience. The following is a

2
statement from a trainee:

"About the tenth week, the writer became 
aware that he could express himself, and that he 
could understand what was being said. He found 
himself that fluency increased and certain ease 
and understanding developed. The language sounded 
more beautiful than ever, and there was an intense 
desire to go ahead. The writer delivered several 
lectures in Spanish on American history. He was 
asked numerous questions by his classmates and he

2. Rowe, Benjamin. Modern Language Journal p. 137, 1945
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successfully answered them in an unfaltering
fashion. *'
The courses in "area" followed the conversational 

hours, and here the trainee heard lectures in English on 
Spanish area and culture. However, after a few weeks the 
lectures were given in Spanish. The trainees were encour
aged to practice their Spanish during their few hours of 
social life. They were all welcomed at the University's 
Spanish Club programs and were often invited to Spanish 
fiestas which were usually sponsored by native speaking 
people of the community. Spanish was the language spoken 
in the dormitory which was called "La Casa de Espafia".
So it is evident that the soldier ate, spoke, and lived 
Spanish while learning Spanish. He often frequented 
Spanish restaurants, clubs, and lectures. Additional ear 
training was made possible through the use of Spanish 
phonograph records, which were available at the dormitory 
or library. Frequent moving pictures were shown for the 
benefit of the trainees. One of the most interesting of 
the experiences of the trainee was the telephone conver
sations in Spanish with their native instructors. This 
was done to give the student experience in understanding 
a native voice over the telephone in the event that the 
government was planning on sending some of these boys to 
a foreign country where Spanish would be spoken.
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Lectures were planned once a week. At this time the 
person at the head of the Spanish Department would invite 
some noted speaker to lecture to the Spanish group. On 
these occasions all classes were combined to make one 
large audience for the speaker.

Further contact was available for the students through 
actual contact withSpanish speaking students at the respec
tive colleges and universities. Sometimes the boys would 
make exchanges with Spanish speaking students who were 
desirous of improving their English. Arrangements were 
made among soldiers and civilians to help each other by 
speaking in a very informal manner. Sometimes these meet
ings were held once or twice a week depending largely on 
the amount of time available to each student. It is evi
dent that these visits not only enriched the vocabularies 

tof both parties, but there was also an important good-will 
spirit developing between these students which no doubt 
brought greater understanding to all.

Texts Used by the A.S.T.P.
All the texts used in the Army specialized Training 

Program were of conversational approach. These books 
usually had Spanish on one side of the page with the 
English equivalent on the opposite page. This procedure 
was used to eliminate the waste of time involved in look
ing up the translation. However, the English translation
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was never read and its only purpose wqs to save the trainee 
the time of looking up the new words.

After time was allowed for learning new vocabulary 
and idioms, the instructor would begin the conversational 
hour by asking questions. The students were requested to 
make thiir answers as complete as possible, thus encourag
ing the use of different replies such as;

1. Sending letters home.
2. Buying railroad, airplane, and ship tickets.
3. A visit to the dentist.
4. A visit to the barber.
5. A football game.
6. A tennis game.

It is evident that their military terminology was 
given great importance but the above topics of conversation 
helped to establish situations that were not found in the 
text and which were needed by all trainees. '

The following is a sample lesson developed by the 
A.S.T.P. faculty:

El soldado: Buenos dias, senorita Lopez.
La senorita: Buenos dias. Como esta Ud.?
El soldado: Bien gracias. Y usted?

Esta su padre en casa?
La senorita: si senor, esta arriba.
El padre: No Juanita, estoy aqui.

Que sorpresa tan agradablel jcomoj Ud. por aqui?
El soldado: Senor Lopez. !Que alegria.*

Estoy en Madrid de visita solo por un dia.
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Desgraciadaraente por la tarda estoy de 
^ . servlcio/en el cu^rtel.

El senor • D̂esfle cuando esta usted (Ud.) an el 
ajerclto?

El soldado? Desde el mas pasado.
El genori 6 Desde el primero de abrilf
El soldado* ^o, desde el quince. '
.El senor: d Esta/JJd. contento con la vida militar?
El soldado: Asi, asi. z
El se%or: Vaya, VayaJ El soldado nunca esta

completamente contento. /
d Esta'' el cuartel muy lejos de aqui?

El sol̂ dado: Beta bastante cerca. A dos pasos.
El senor: Dispense. El telefono.
The above lesson revolves about the verb estar. con

sequently, the conversation is based on the grammatical 
point to be stressed for this particular lesson. The 
student is required to memorize half of the conversation
al unit at a time. Then pairs of students are asked to 
come up to the front of the room and reenadt the scene of 
the lesson. Following this reenactment, the teacher asks 
questions in Spanish on the text of the conversation and 
afterwards branches out to other conversation to supply 
variety to the conversation period. Reviews of previous 
lessons are worked out by regrouping the questions and 
asking students to give individual talks on these units.

Since classes meet every day and vocabulary and idioms 
are accumulated, the instructor must provide the necessary 
reviews to establish better comprehension of the material 
being covered. . The ingenuity of the individual instruc
tors is challenged because new situations must naturally
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be supplied to enrich the reviews. The results from this 
repetition gives notable achievement which is very gratify
ing to both trainee and instructor.

wThe results of the tests given at the end 
of the learning period showed that recitation is a 
decided aid in memorizing. Those who gave four 
fifths of their time to recitation, for instance, 
remembered twice as much as those who simply 
read the lists over silently. In every case, in 
fact, it was found that recitation gave better 
retention than simple reading; and this was true 
for meaningful material and the same for nonsense 
syllables.

The results quoted in the last few paragraphs 
are of considerable importance in school work, for 
they show clearly that repetition and frequent 
review are more effective and more saving of time 
and labor than learning concentrated into one great 
effort." 3
The army system of teaching Spanish has definitely 

met with enthusiastic approval from the majority of 
students who have taken the courses.

" The G.I. Looks at the A.S.T.P.
Most of the students praised the new approach, 

feeling they had acquired greater speaking skill, 
and even greater reading and writing skill than 
under older methods." 4
There was definite agreement among all who participa

ted in the A.S.T.P. that the success of the program-was due 
to its intensive character. Perhaps a brief summary of its

3. Garrett,. Henry, E.
Great Experiments in Psychology p. 30 
The Century Co. , N.Y., 19304. Pyden, Einar
Modern Language Journal 29:498-502. Get. 1945
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results will show that it did produce noteworthy ends:
1. The student, after five months, had learned to 

understand the language as spoken by natives on a variety 
of subjects.

2. He was able to speak intelligently on a wide range 
of subjects.

3. He was able to read the language with consider
able facility.

4. He was able to write the language with reasonable 
skill.

5
The findings of the Survey of Language Classes in the 

A.S.T.P. prove conclusively the noteworthy contributions 
of the army system of teaching Spanish. This survey was 
made by the following prominent men in the field of teach
ing; Frederick Agard, Princeton University; Robert clemments, 
Harvard University; William Hendrix, Ohio State Univer
sity; Elton Hoching, Northwestern University; Stephen 
Pitcher, St. Louis Public Schools; Albert Van Eerden, 
Princeton University; and Henry Grattan Doyle, George 
Washington University.

The valuable features that came out of this survey 
are the recommendations for the application of the A.SIT.P.

5. "Prepared for the Commission on Trends in Education of 
the Modern Language Association of America."
Modern Language Journal pp. 155-160, 1945
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experience to language teaching in the secondary and6
elementary schools. These features are:

1. A careful initial selection and class
ification of pupils on the basis of their 
ability to learn.2. An auriq-oral approach to the study of 
a foreign language.

3. Increased amount of time devoted to in
school practice in the use of the language.

4. "Emphasis on colloquial language dealing with
school current life situations.

5. Small classes or practice groups supervised 
by teachers who really speak the foreign 
language.

6. Correlation of language and area study.
7. suitable teaching materials.
8. Development and appropriate use of adequate 

audio visual equipment.
9. Utilization of all school and community 

resources in the use of the language 
during the learning process.7

The following is a statement from Stephen L. Pitcher, 
member, of the Survey of Language Classes in the A.S.T.P.
He enthusiastically recommends the application,of the army 
experiende to language teaching in the elementary and 
secondary schools.

"Of course the A.S.T.P. did not originate 
the aural-oral approach to beginning foreign 
language study. However, it accepted it as 
desirable for the purpose at hand. At the nation 
wide series of conferences on the teaching of 
Spanish, sponsored and conducted by the National 
Education Association last year, the suggestion 
that whatever the ultimate objectives of the study

6. Survey op. cit pp. 155-160
7. Pitcher, Stephen L.

A paper read at the twenty seventh annual meeting of 
the American Association of teachers of Spanish and 
Portuguese. Hispania pp. 190-191, 1946
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of a modern foreign langu.age mat be , t ., e aural• 
oral approach to the learning of the language, 
whereby a 'U. ral oomp r ehensi on and oral faoil 1. ty are 
stressed from the ~eginning, is necessary if the 
dee1re.d objectives of language study are to be 
achieved in th~ schools, wae met with hardly 
a d1ssenting vo1oe recorded against it. In the 
.ele.mentary sehools no other approach 1 s .even 
poa$1ble. In high school 1 t 1 s necessary if 
adequate motivation 1s t,o be provided. In tact, 
the akillf-ul use of the aural-oral approach can 
provide much of the motivation that. was present 
in language classes 1n the A. S.T. P . R1ght now 
1t seeme to be rather generally agreed that it 
is t e beat avenue of approach to the acqu1ei• 
tion of any language ability to be acquired 
cone m1tantly or otherwise. n 

It 1 .s evid~nt t hat the excellent ach ievement of the 

A, s. T •• during t _e war is 'b ing car rie d on in many 

1nat1tut1cne all .ovar the country and 11ndoubtedly fut ure 

generat1 on ill e .. joy it note\'tforthy contri bution to the 

teaching of~~ n1sh . 

' ' 
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Application of Army Specialized Training Program Methods 
at American Institute for Foreign Trade 

A new. institution has been opened at Thunderbird 
Field in Phoenix, Arizona under the name of American 
Institute for Foreign Trade. The institute is under the 
direction of Lieutenant General Barton K. Yount. The aim 
of this institution is to prepare representatives of Amer
ican business for operations in Latin America. In prepar
ing these future representatives, the language department 
is using the Army Specialized Training Program methods and 
equipment for the teaching of Spanish, and Spanish atmos
phere is created by supplying movies, records, language 
tables in which Spanish is spoken, singing, and dramatics 
to carry out the Spanish emphasis.

Learning Spanish at Thunderbird Field 
The Spanish classes at Thunderbird Field follow the 

same procedure of the Army Specialized Training Program and 
set out certain definite rules which the students are 
expected to follow in their respective courses. The 
classes meet daily in small groups under the guidance of a 
Spanish-speaking instructor, since only Spanish is spoken 
throughout the period, the student has a wonderful oppor
tunity to learn to express himself well in Spanish, stu
dents are advised not to waste time in class by speaking
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English or asking for explanations about structural forms. 
The instructor stresses the importance of listening closely 
and also the importance of close observation of the pro
nunciation of the instructor and this is followed by as 
close an imitation by the students as possible. The next 
step is to memorize the sentences and phrases. Time is 
saved by learning the new vocabulary systematically.
Actual participation in connected conversation is enjoyed 
by all the students. The instructor’s task is to make the 
student feel at ease and thus avoid the idea of being 
afraid to talk. The students are advised to participate in 
conversation outside of class as much as possible as this
will make for greater progress. The following procedure is

8
recommended for study:

1. Read and reread aloud all the lesson material 
until you think you can answer questions on it 
without referring to the book.

8. Have someone ask you questions, having each 
question repeated until you can give the 
answer without hesitation.

3. Then reverse the process. Have the other 
person answer your questions, continue until 
you can ask at least 5 questions on the topic 
without referring to the book.

4. Try to carry on a connected conversation, based 
on the lesson material, but making substitutions 
in vocabulary and meaning. Don't depart too 
much from the form of sentences in the book, 
otherwise you will need constructions which

8 Pamphlet on How to Study pp. 1-2
The American Institute for Foreign Trade
Thunderbird Field, Phoenix, Arizona
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you do not know yet.
5. List each day, as the class is in progress, 

approximately 10 new words, and also the 
phrases you have learned from phonograph 
records, at every opportunity.

6. Compose new sentences with words and phrases 
you know from memory so that you can use 
them in many combinations.

The Laboratory Period
In this class the Chief aims are:
1. To memorize useful phrases.
2. To improve pronunciation
3. To acquire the ability to understand the 

spoken language.
The students listen carefully to the phonograph re

cordings and then try to imitate what they hear as closely 
as possible. Each student is given a written form which 
he is advised to follow carefully until he is familiar 
with it. However, the instructor cautions the student not 
to look at the printed page more than is necessary for the 
memory work. Since ear training is an essential part of 
learning to speak and understand Spanish, each student 
must regard this part of the lesson as important as speak
ing.

A tape recorder is available so that the student may 
be able to tell whether his pronunciation is like the 
model. The test of how well the student knows the phrases 
is how easily he can use them in conversation.



70

9
Suggested procedure for study for the laboratory:
1. Bead and reread aloud the lesson which you have already practiced with records in the 

laboratory.
2. Put aside the printed page and see how 

much you can repeat from memory. Always 
try to say it just as the recorded voice 
sounded.3. Practice a short paragraph until you are 
satisfied that you sound just like a native 
speaker of the language. At least once 
every two weeks, arrange to make a recording 
of this paragraph and get the instructor 
and other students to point out needed 
improvements. If any pronunciation faults 
show up in the recording, pay special attention 
to these points when practicing the next 
selection.

4. After seeing a film, read aloud the script 
until the sound becomes familiar. Most 
films will be repeated after about three 
weeks. You should note progress in under
standing.

The Class in Fundamentals
In this class the student has an opportunity to ask 

questions and receive explanations involving structural 
forms and rules of grammar. This class is for the purpose 
of clarifying anything which has confused the student in 
conversation.

The instructors repeatedly stress the importance of 
pronouncing aloud all new words that are taken up in class 
for the first time. When a word is exceedingly difficult 
it is suggested that it be divided into syllables pro-

9. Op. cit. pp. 1-2 Thunderbird Field, Phoenix, Arizona
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nouncing each syllable clearly and taking pains to pronounce 
everything correctly.

There are certain steps which are suggested in study
ing the vocabulary and idioms. The student is told to make 
a list of words and idioms for which he must be respon
sible. The following three ways are suggested:

1. Give an expression a similar meaning in Spanish.
2. Give the Spanish opposite.
3. Use the word or expression in several sentences 

based on the lesson.
Reading aloud receives special attention because this 

gives the student practice in the correct sounds and also 
serves as a check on the meaning of the contents read.
Much stress is placed on the importance of reading without 
stopping to look up words, because the student must always 
try to grasp the complete meaning of the sentence or para
graph. In short the student must make every effort to com
prehend the meaning as he reads rather than break the . 
thought by stopping to look up words. If certain words are 
found to be new he should write them in a notebook instead 
of writing between lines of the book.

An excellent test may be made of material read by 
having the student make out questions in Spanish bringing 
out the most important information contained in the selec
tion. The student may ask these questions in class and
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bring out material for conversation. If any mistakes 
occur in these exercises, the student has the opportunity 
to have the instructor explain his error or if the student 
wishes special emphasis may be placed on these mistakes 
during the class on fundamentals.

Great interest is found by the students in retelling 
stories using vocabulary and construction which they know. 
Since Spanish newspapers and magazines are available in the 
library, these also serve as material to be summarized and 
reported on in class. The student may write these 
summaries and hand them in for correction.

There are many interesting social clubs which afford 
the student opportunities for speaking Spanish. One of 
these clubs is the Thunderblrd Dinner Club, which has been 
organized for the purpose of giving the student social 
contact with students interested in speaking Spanish during 
the dinner hour. The administration and faculty give their 
generous support to these clubs, and arrangements are made 
whereby students meet in small groups during the dinner 
hour. Tables seating about six are under the supervision 
of advanced Spanish students.

Another source of the Spanish atmosphere is provided 
by meetings outside of classes which are divided into small 
groups and this gives the student an opportunity to prac
tice his conversation with congenial groups without correc
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tion or classroom atmosphere. 10
The following Is taken from the Thunderbird Newspaper:

Habla Ud. EspanolT,
"Can you truthfully reply "si" to that 

question? Does your throat suddenly go dry 
when your Spanish prof, turns the evil eye in your direction? Are you tired of the mental 
block that sets in whenever you want to say more 
than just "Muy bien gracias. Y ifd.?

If your answer is what we think it is, then 
you will want to come join "Los Charladores"
Wednesday night at 7:00 P.M. in the auditorium.
This is your chance to speak without inhibition 
in small congenial groups.

A group of advanced students have offered 
their services to meet small groups at their own 
convenience. Eat, drink, or what you will but all in Spanish.

The meeting Wednesday night will be held 
for the purpose of dividing up with the respective 
leaders and for making future plans for the small 
groups to get together occasionally for parties, 
socials, and other functions.

If you want a chance to say your piece in 
"Espanol" remember the date. Los Charladores 
Wednesday night."
It can readily be seen that the American Institute for 

Foreign Trade offers its students a s-plendid opportunity in 
preparing to take up their work in their particular field 
of commerce.

10. Thunderbird Newspaper Vol. 1, No. 12; Feb. 25, 1S47
American Institute for Foreign Trade Phoenix, Arizona



CHAPTER V

THE WRITER'S EXPERIENCE IN THE TEACHING OF SPANISH THROUGH
THE CONVERSATIONAL APPROACH

Twenty years of teaching conversational Spahish has 
given the author much valuable experience. From the beginn
ing of her teaching career grammar books were found to be 
lacking in practical everyday vocabulary and helpful ex
pressions which students requested to learn. These con
stant requests as to "How do you say this or that in 
Spanish" proved conclusively that these requests should be 
written down and eventually be included in a course in
practical conversational Spanish. After gathering these

1
requests for a period of ten years, a book consisting of a 
hundred lessons and thirty six short stories was compiled 
to be used for beginning students of Spanish. This book 
was later followed by another for more advanced students 
of conversational Spanish.

There is no pretense that the author's approach is 
ideal, but it is sincerely hoped that a step has been 
taken in the direction of progress in the teaching of Span
ish.

1. Manzo, Lugarda 0. "
Conversational Spanish Copyright 1936
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The lessons compiled in these books include the most - 
practical expressions and idioms to be found in everyday 
conversation. Since the approach is oral, conversation 
has been given a prominent part throughout the course. It 
is evident that speaking knowledge of Spanish is the most 
desirable goal to be attained by all students who under
take the study of Spanish through this approach.

Pronunciation is given much importance throughout 
the lessons and particular emphasis is given to right 
sounds and proper intonation of Spanish words. Each 
vocabulary is pronounced orally by each individual student 
until the desired pronunciation is acquired by all.

Practical vocabulary and idioms are emphasized in 
all the lessons. The vocabulary is given such importance 
because it will provide oral practice.

Special attention is given to verb forms but the 
student is not conscious of this procedure. The endings 
are arranged in conversational form. The following are 
examples of these verb forms:

Yo tengo- un libro.
21 tlene un lapiz.

/
Maria vive en una casa blanca.
Juan vive en un rancho.
Yo vivo en una casa cafe.

In the first lesson the student becomes familiar with 
the singular endings in the present tense for the following
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verbs: vivir, tener, trabajar, escribir, llamarse, estar.
The teacher makes no mention of these verb forms unless
the student asks about them. Furthermore no mention is
made of the plural forms of any of the verbs for several
weeks of conversational study. Irregular verbs have
always proved difficult for the beginning student; but if
they come in contact with them in conversational drill,
they soon change their minds about the difficulties that
so many people talk about. For example the irregular verb
tener conjugated into the present indicative is:

tengo tenemos
ztienes tenets

tiene tienen
It is easy to see that the above verb will prove most 

difficult to master for the average beginning student. If 
the first and third person singular, which are the most 
frequently used, are used in sentences without going 
through the procedure of conjugating them, the student 
achieves the necessary mastery and also receives enjoyment 
in such drill because they are in conversational form.
The following sentences will illustrate this:

Yo tengo una casa blanca.
Juan tiene dos libros.
Maria tiene una pluma negra.
Yo tengo una casita blanca.
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Ella tlene un laplz rojo.
Most students are prejudiced against grammar, there

fore, it is much more important to enable the student to 
learn Spanish as a language rather than the rules that 
govern it. Every effort should be made to teach grammar 
only when it is needed to explain a point in the lesson.
All rules and exceptions can be learned and understood 
more easily by means of practical examples in the form of 
sentences rather than by long and involved grammatical 
rules. A good example of this is the way in which students 
learn such irregular verbs as tener, ser, and estar.
These verbs are used in conversation and the student is 
usually surprised to learn that he actually has had irregu
lar verba in his lessons.

2
Throughout the lessons in the book, the tu and 

vosotros forms of the personal pronouns and their verbal 
forms have been omitted. This has been done because the 
student will have little or no occasion to use them in his 
beginning work. Moreover, these can readily be learned 
once the student has acquired the common forms of the 
pronouns usted and ustedes.

The following is the first lesson in the author’s
book:

z/ Leccion Primera
1. Buenos dias, senor.

2. Manzo, Lugarda 0. op. cit
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2. Buenas tardes, senorita.
3. Buenas noches, senora.
4. aComo se llama usted?

Yo^me llamo seffor Smith.
5. j Donde vive Ud. ?

.Yo, vivo ep. Tucson.
6. dCorao esta Ud. ?

Muy^bien, gracias. Y usted?
7. (»Que estudia Ud. en eJL libro rojo?

,Yo estudio mi lecciop de espanol.
8. dTiene Ud. papel y lapiz?

Y<̂  tengo mucho papel y un lapiz.
9. dDonde trabaja Ud.?

,Yo trabajo en una oficina.
10. dEs,tudia Ud. espanol?

.Si, yo estudio espafiol.
11. dPuede Ud. escribirlo?

•Si' senora, yo puedo escribirlo.
12. dPuede Ud. leerlo?

Si, yo puedo leerlo.
Vocabulario

1. color, color
2. primera, first
3. segunda, second
4. tercera, third
5. cuarta, fourth
6. casita, little house
7. el lapiz, pencil
8. el libro, book
9. el plato, dish
10. el niho, child
11. la pluma, pen
12. la tinta, ink
13. la casa, house
14. la nina, girl (little)
15. puede Ud. leerlo?, are you able to read it?
16. leer, to read
17. escribir, to write
18. yo tengo, I have
19. Ud. tiene, you have
20. yo trabajo, I work
21. blanca, white
22. roja, red
23. Maria, Mary
24. pero,z but
25. jardin, garden
26. Juan, John
27. yo aprendo espanol, I learn Spanish,
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28. amigo, friend •
29. rancho, ranch
30. Elena, Helen

Expresiones1. en la oficina, in the office
2. para leer, to read, in order to read

Procedure
The author has for years used the following effective 

and defensible procedure in the teaching of Spanish through 
the conversational approach:

Going over the first lesson the vocabulary is read a- 
loud by the teacher and the student repeats each word 
after the teacher. Correct pronunciation is emphasized at 
all times.

The next step is to take up the greetings, placing 
special emphasis on the inflection of each one.

The first question, jicomo se llama usted?", serves as 
a fine introduction for each student in the class. The 
first student may answer:

Yo me llamo Juan.
/Yo me llamo Maria.

The next question, Sbonde vive Ud.?", will have many
/different answers. Maria may answer:

Yo vivo en una casa blanca.
Juan may answer:

Yo vivo en un rancho.
Elena may add:

187108



Yo vivo en una casa grande en el rancho.
This question provides an interesting variety of conversa
tion bringing into the lesson as much of the vocabulary 
and idioms as possible.

• / /Question number 6, VComo esta Ud.?M
Juan may answer:

Muy bien, gracias. 6Y Ud.?
/Question number 7, %Que estudia Ud. en el libro rojo?" 

Juan may answer:
/ /Yo estudio mi leccion de ingles.

Elena may answer:
j „Yo estudio. mi leccion de espanol.

• /Question number 8, %Tiene Ud. papel y lapiz?*1 
The first student may use the answer in the book but 
Juan may answer:

Yo tengo papel y pluma pero no tengo lapiz.
/Maria may say:

Yo tengo papel pero no tengo un lapiz.
It is easy to see how repetition accomplishes the 

desired mastery of the verbs tener, estudiar, vivir, and 
estar without going into any involved grammatical expla
nations during class.

Question 9, MDonde trabaja Ud.?"
/This question lends itself to variety. Maria may answer: 

Yo trabajo en mi casa.
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Juan may add:
J

Yo trabajo en el jardin. 
Question 10, 'gEstudia Ud. espanol?"

Juan may use the answer in the book but Maria will perhaps 
answer:

Yo estudio espanol y ingles.
Question 11, ’tiPuede Ud. escribirlo?" 

zMaria may answer:
Yo puedo hablar en espanol un poco pero no 

puedo escribirlo.
Question 12, HPuede Ud. leerlo?"

Elena may answer:
/Yo puedo leer un libro en ingles rauy bien, pero

no puedo leer un libro en espanol.
It is very important to impress on the students that 

their answers must contain as many of the words and idioms 
in the vocabulary as possible. Some students may encounter 
difficulty in making their answers long; but if this point 
is stressed at every lesson, great benefits are derived in 
time.

Written work may be assigned along with the vocabulary. 
Simple sentences such as the following may be written:

Mi amiga se llama Elena.
Yo estudio mi leccion de espanol.
Maria trabaja en una oficina.
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Juan tiene pluma y tinta para escribir la carta.
The above sentences may be simple; but if they are 

original, the results are very gratifying.
In order to develop confidence in the student, the 

first five lessons are compiled in the form of questions 
and answers. However, beginning with the sixth lesson 
this procedure is changed and only the questions are given. 
It is most gratifying to find that the average student is 
capable of answering the questions without any difficulty 
in sentence construction or verb forms.

The following is a copy of the sixth lesson in the 
author's book on Conversational Spanish for beginners:

Leccibn 6 (sexta)
1. tiPor que vive Ud. en Tucson?
2. dLe gusta el clima de Tucson?
3. q'Tiene Ud.,un libro rojo?
4. dTiene, frio en la manana?
5. d’A que hora se desayuna Ud.?
6. d’A quez hora come Ud.?
7. d Quiere Ud.^su cena a las seis?
8. d'Quien esta en su casa hoy?
9. d’Tiene su hermana un libro?
10. dQuiere su tio dormir aqui?
11. dfTiene sed Ud.? ^
12. dquien, tiene sueno en la clase?
13. <f A que hora se levanta Ud. ? /
14. d'Piensa Ud. pasar -el verano aqui?

Vocabulario
1. tener (used idiomatically/ in the sense of

"to be" with certain nouns.) x
tener hambre, to be hungry tener frio, to be cold 
teneB sed, to be thirsty tener sueno, to be sleepy 
tener calor, to be warm tener razon, to be right
tener ganas, to desire tener miedo, to be afraid 
tener celos, to be jealous no tener razon, to be

wrong2. yo como, I eat
3. me desayuno, I breakfast
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4. la comlda, lunch
5. cena, supper
6. verano, summer
7. tie, uncle
8. tiza, ajmt
9. los tics, aunt & uncle
10. quien, who
11. yo qulero, I want
12. pensar, to think13. yo pienso, I think, I intend to
14. pasar, to pass, to spend
15. gastar, to spend money
16. el clima, the climatd
17. dormir, to sleep
This type of procedure is followed throughout the 

lessons in conversational Spanish, and it is the basis for 
the rapid progress and thorough mastery of Spanish through 
the oral approach. The student soon learns that each lesson, 
if studied carefully, can be learned without translating 
it word by word. Moreover the student is made to realize 
that each lesson serves as a basis for conversational prac
tice and helps to increase his vocabulary. It is very 
important that each student take part in the conversation 
and this, of course, means that the teacher must at all 
times limit the conversation entirely to the vocabulary 
for the day's lesson. This practice will enable the 
student to develop confidence during the conversational 
period. This will call for great ingenuity on the part 
of the teacher, because she must at all times refrain from 
using words or phrases that the student has never had in 
his lessons. The vocabulary in the conversation must be 
that which the student has studied every day and can
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answer without becoming discouraged. It is evident that 
the teacher must be well prepared by selecting the ques
tions beforehand. This will make the student feel at ease 
during the conversation.

Since the conversation of all the lessons consists of 
a series of questions and answers, it constitutes a frame
work on which to work day after day. Furthermore the 
ultimate objective is to afford the student ample oppor
tunity to hear Spanish, express himself in Spanish, and as 
far as possible learn to think in Spanish.



CHAPTER VI

CONCLUSIONS AND RECOMMENDATIONS 

Conclusions
The teaching of Spanish by the conversational approach 

will develop in the student the ability to express himself 
orally and to understand the Spanish language. It will 
also develop a closer understanding of Spanish-speaking 
people through the study of their history, customs, 
literature, and art.

There is a definite challenge to Spanish teachers
everywhere to improve the teaching of Spanish in our
schools. It is well agreed that there is a great need for 
practical knowledge of Spanish as a means of removing 
barriers on international understanding. Our aims must 
be revised to meet the needs of future generations of 
students who desire to learn to speak Spanish, This can 
be done if we profit by the experience of the Spanish
Program in the state of Texas and the notable accomplish
ment of the Army Specialized Training Program.

The familiar refrain of "after two years of studying 
Spanish, I can’t speak a word" must be changed to "after 
two years of Spanish conversation I can speak and under
stand it well".
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Recommendations
The following recommendations are offered in the hope 

that they may aid in the improvement of teadhing Spanish 
through the oral approach:

1. The approach to the teaching of Spanish should be 
oral and a conversational one.

2. Spanish taught through the conversational approach 
can be integrated with art, music, and social studies as
is done in the Texas Schools.

3. Correct pronunciation must be emphasized at all 
times, and for this reason it is very important that 
Spanish speaking teachers be selected for the teaching of 
conversational Spanish.

4. Vocabulary should be taught by forming simple 
phrases rather than in isolated words.

5. Spanish periods should be held daily and the time 
should be determined by the age level of the students.

6. Conversation material should supply knowledge of 
the life and customs of Spanish speaking people in order 
to create an appreciation of the culture of Spanish speak
ing people all over the world.

7. As soon as a reasonable vocabulary is recognized 
orally, reading and writing must be undertaken.

8. Conversation of each lesson should be graded so 
that only words and idioms are given to the student which
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have already been taken up in previous lessons.
9. Grammar should be brought into the lesson only 

when needed to explain a point in the conversation. It 
must always be brought into class discussion only as 
difficulties occur which require such grammatical explana
tion.

10. Drill should be through repetition of vocabulary, 
idioms, and basic constructions, but not through repetition 
of ideas.

11. Variety of materials should be used to bring 
about the desired interest in the student.
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