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CHAPTER I

INTRODUCTION

The general purpose of this thesis is to help the 
Mexican bilingual children, through genuine musical ex
periences, correct their speeeh defeets in the English 
language• ...: . . . . , . . . . . .. . -,

% e  Problem
The following problems formed the basis of this 

study: (1) How m y  bilingual children remedy the problem
of, accent v/hen learning the English language? (2) Hoy; 
may bilingual children remedy the problem of consonants 
when learning the English language? (3) How may bilin
gual children remedy the problem of vowels when learning 
the English language? (4) How may bilingual children 
remedy the habit of the use of *es” before certain Eng
lish words? (5) How may bilingual children remedy the 
problem of the mis-use of pronouns when learning the 
English language?

Validation of the Importance 
of the Study

It has been observed for many years by the author 
that a majority of Mexican bilingual children and bilin
gual adults, even after a college education in American
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schools, still have speech defects when using the English
. ■' : . : : .. ■■■ . : ' ; / . : ■ ' ; •■'■1 ' -language.

A course of study for the Elementary Schools of 
Arizona for the instruction of bilingual children pub
lished by the State Department of Education, a course of 

... 2 • . : • - ; .; ' . . study for non-English speaking children by Rodeo, and a• jj
two-page mimeographed instruction sheet on Visible 
Speech recommended by the Tucson Public Schools include 
the only arailablo materials for the teachers of the bi
lingual children In the Tucson Public Schools.

After studying this material, the author felt that 
some added means of instruction was necessary so that the 
bilingual children would make speech corrections in a
shorter period of time and retain the knowledge through a
more meaningful act in learning, ■

. . A survey was,taken by the author to determine whether 
or not a study through meaningful musical experiences
would be of value to the Mexican bilingual children. This 
survey included interviews with the superintendents and
principals of the Nogales, Arizona, and Tucson, Arizona,
Public Schools as well as with expert teachers in the 
field in teaching bilingual children in these schools.

1. "Instruction of Bilingual Children.”
2. Rod*
3. Tucson Public Isiblo Speech,'

Course of Study 
tln~T/o, 13. 

jLiSh.
L-FllM.
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General interriewa as to the validation of this problem 
also took plaee with parents of bilingual children and
with interested adults outside of the sehoolroosu#

From the general eonsensus of opinion during this 
survey the author was convinced that genuine musical ex
periences to help aid Mexican bilingual children in cor- 
resting speech defects would be of value.

Observation of olasswork done by the Mexican bilin
gual children in several IC (one 0) classes and elemen
tary g r a d e i n  the Nogales and Tucson Public Schools took 
place so that the author could determine the most common 
speech defects which have formed the basis of the prob
lems in this study.

Definition of Terms Used 
The following definition will clarify the use of 

the term speech defects as referred to in this study:
"Defect, 1. Lack or absence of something essential;

" ' ■ ' . "' ■ ' -' - ' 4 ' ■imperfection. 2. A blemish; failing; fault."

Source of Eteta
The data were obtained from experiments from 

specific speech-correction topical units written by the 
author and presented by teachers of the 10, first, and

4. Funk and ?/agzmlls dbmpany. College Standard 
Dictionary, n. 310. ,

. tv V ■>
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third grade ©lasses attended by Mexican bilingual ohil* 
dren. The majority of experiments took place in the 10 
class, vrtiioh is a pre-first grade requirement for non- 
English speaking children*

Organization of Data
The data have been organized into chapters which, 

within themselves, are explanatory. Musical manuscripts 
designating the specific speech corrections are included 
in the material contained in these chapters,

The results of these experimental units have been 
placed in the body of the thesis after each chapter con
taining a correction unit. Conclusions and recommenda
tions have been drawn from analyses of the results of the 
experimental topical units*

Limitations of the Problem 
The study through experimental musical experiences 

was limited to the Mexican bilingual children of the 10, 
first, and third grade classes in Americanization schools 
in Tucson. These schools were Davis, Safford, El Rio, 
Draohmah, Carrillo, and Ochoa. The majority of the ex
periments took place in Carrillo and Ochoa Schools.

Time Limits
Approximately forty-five minutes were allowed for the 

presentation of each experimental topical unit. These ex
periments were made for immediate speech corrections and
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were not carried on to determine whether or not the chil
dren would retain the corrections made*

X

Procedure
The general method of procedure used in these experi

ments follows the philosophy of the creative act in 
learning found in Chapter II of this thesis. The spe
cific method of procedure is self-explanatory in the body 
of each chapter containing the experimental topical units.

. Related Studies
.The author has been unable to discover any related 

studies in connection with speech corrections for the 
Mexican bilingual children through musical experiences.

Prom personal experiences of the author it was found 
that she could learn Spanish more quickly and retain the 
knowledge acquired by singing Spanish songs. It was 
through this personal discovery that the possibility of 
the thought of making speech corrections through meaning
ful nusioal experiences occurred.

The method of procedure used in the experiments con
tained in this study was acquired from olassv/ork taken by 
the author in the Department of Music Education at the 
University of Arizona under the direction of Hartley D. 
Snyder. / . : - ' . % .%



CHAPTER II

PHUosoHnr of the creative a c t in
LEARNING USED IN THIS STUDY

. The philosophy which has influenced this study as 
to the method, materials, and procedure used In an attempt 
to correct speech defects of the Mexican bilingual children 
is found in the following interpretation of the creative 
act in learning. This type of learning is the direct 
opposite to the traditional method which involves mechan
istic teaching. In the creative act in learning, purpose
ful or functional teaching is the influencing factor. In 2
this learning the vdiole self is involved. The child 
learns more effectively when he enters into the project 
whole-heartedly, using his body, heart, and mind in what 
he is doing. That which he has experienced becomes part 
of himself. "One learns in and from experience, which 
involves the self in actual being..."

To quote Pitts:
In the interactive process of living and 

growing the entire organism is affected. In . ,

1. faken from lecturo material presentedin Music Educa-
tion 277 by Hartley D. Snyder, University of Arizona,

2, Pitts, Lilia Belle. The Music Curriculum in a 
' Changing World, n. 35.

3* Kilpatrick, William H, A Reconstructed Theory of the
Educative Process, pp. 4-5•
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Other words, a child does not learn with a 
mind which, by some magic, Is separable from 
the reat of himself. If he learns at all, or 
put it another way, if he learns for all time, 
he leams all overt body, heart, soul, and mind,4

' ;■ 5
It is through the employment of creative activities

that the child uses his whole body. Through these activ
ities he can express himself, make his own choices, select, 
associate, and test the values inherent in experience, 
using as a basis his personal interpretations of meanings.

"It is now widely believed that creative self- 
expression leads to the fulfillment of nersonality in the 
child." And, further, "Finally, it is reiterated, , 
learning emerges from experience, and that is the only way 
it does come." • ,

The philosophy of the creative act in learning used 
in this study is well interpreted and expressed by Pitts. 
First of all she says learning is a continuous process, 
it is never-ending, it is constantly on-going. If life 
is to continue, it is necessary that we make vital adap
tations to environment and become adjusted so that life 
may continue. From such adjustments interaction between

HttsV lilla Meile. op. cit., p. 33. "
5. Ibia;, P . -35.  ̂'6. Brooks, Marian B. and Brown, Harry A, Music Eduoa-
' tlon in the Elementary School, p. 25. •

p, 4o> ' ~8. Flits, Lilia Belle, op. cit., pp, 31-36.



9

the Individual and his environment takes place, thus mak
ing learning a personal thing. She says that learning is9an organlatlo process, that we use our whole self when 
we learn*

In order for the child to learn, the conditions must 
be meaningful# There must be a purpose for learning. The 
child will learn only if he feels there is a reason for 
doing so, and through this reason he will attain his ob
ject through his own effort. "It is now an accepted prin-

10
oiple that learning must have a purposeful character."

It is necessary that wo create, according to Pitts, 
through genuine, meaningful activities which have continu
ity of purpose, a desire and Interest on the part of the 
child to learn. Unless this interest is present, a per
manent acquisition of learning will not take place and
satisfaction will not result. "Beat learning occurs only

11under the stimulus of white heat of genuine interest."
When the child is aglow with interest, when 

his whole attention is spontaneously engaged, 
and when he makes a strong emotional response 
with his whole mind focused upon whatever is the 
center of attention, the essential condition for efficient learning is present#!*

9. Pitts, Lilia Belle, o
10. Brooks, Marian B. and” 

P« 45.H* Ibid#, p# 37.12. Ibid#, p. 65.

p . oit.« g p * 6-7 
Brown, Harry A. op.
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The following direct quotations and paraphrases sum
marize in general the philosophy of the creative act in 
learning used In this study.

According to Pitts:
... it may he said that learning is funda

mentally related to the experiences of life as 
it is lived; that the reconstructive process 
of growth in both individuals and society are 
dependent upon expanding experience; and that 
desirable growth is promoted by a continuity 
of experiences of the right quality.13
Dewey makes the following statement:

... the central problem of an education 
based upon experience is to select the kind 
of present experiences that live fruitfully 
and creatively in subsequent experiences.Im-

1CFox and Hopkins z say that all expressive acts aro 
- - 16 

placed upon a scale of creativity. Rugg says that the
creative impulse has been discovered to be within the
child, that the power to create is born in every child,
and through purposeful education with proper environment
this creative power can be drawn out.

To quote Pitts:
In the end, and regardless of medium of 

expression, it is the creative human power 
which supplies the living themes that always 
have and. always will dominate humanity* s great unfinished symphony.17

ijV Pitts * Lilia Hello. op. cit".. p. '36.' '' r '.......1
14. Dewey, John* Experience and Education, pp. 16-17. 
15* Fox, Lillian Ktonr and Hopkins, 1. Thomas. Creative

School Music, p. 19.
.0• and Sohumaker, Ann,16. Rugg, H

School, p. 228,
17. Pitts','TUla Belle.

The Child Centered
cit., p. 156.



OEAPTBR i n

PREFACE TO EXPSRII4ENTAL TOPICAL UNITS

The following statements were used as an overview by 
the teachers who presented the experimental speech correc
tion topical units used in this study*

General Purpose of All Topical Units 
The general purpose is to help the Mexican bilingual 

children feel the naturalness and sincere interpretation 
of the words and music of the song as it relates to their 
every-day life, and to help them overcome their speech 
defects in the English language by becoming conscious of 
them through musical experiences with natural situations.

Explanation of the Use of Activities 
Activity is that through which learning takes place 

and problems are originated* It is a period of explora
tion in which things to do are tried out. There must be 
a means of getting into problems so that learning can take 
place. It is through activity that problems arise. Since 
the one big problem in Music Education is to stimulate 
the imagination of the children, it is necessary that all 
types of activity be used to produce good results. After
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the Imagination of the children has been stimulated, an 
Index of what they are thinking should be established. 
Next, discrimination should take place at which time 
problems will arise.

The following suggestions of activities nay be used 
in all the topical units. They may be presented in any 
order. The situation will determine this order.
1. Sing the song
2. Have rhythmical action in acting out the song
3. Use rhythmical instruments
4. Look at pictures about the song
5. Talk about environment
6. Listen to correlative recordings, piano compositions,

and songs

Explanation of the Problem 
It is through the pupils1 desire for learning that 

problems are discovered. The problem is solved through 
the teacher’s directing the children in situations which 
will bring about satisfaction. In the solution of the 
problem, intelligence must be used and the appropriateness 
must be judged. After a problem has been raised, as many 
ways as possible should be found to solve it. The 
creative teacher eventually will lead the children into 
a feeling for the necessity of learning a skill, and the
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children will have just as ranch fun as they did at the be
ginning of the lesson when the motivation for the child 
desire was created.



CHAPTER IF

CORRECTION OF MISPLACED ACCENT

Topical Unit I 
Tlio Vegetable Man (Song)

See i Attached manuscript
Source: The American Singer. Book I. p, 21} published

by American Book Company
I. PUPIL OBJECTIVE'

To hare fun and enjoyment in pretending to be a 
vegetable man and to sell fruits and vegetables•

II. CHILD DESIRE
In order to create an interest in the child, it 

is suggested that the teacher play on the piano or 
sing on "loo" the melody of the song. This song has 
good rhythm and is happy music. It should create a 
joyful mood and v/e may call it v"smile music," The 
boys and girls should move their hands the way the 
music makes them feel. They should also walk, row 

.... by row, to the music, moving their arms as they walk 
The teacher will accent the first beat of each mea
sure, (See manuscript.)
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A discussion of what vegetables and fruits the 
children eat in their homes may take place at this 
time. Pictures of different common vegetables and 
fruits also may bo shown. The vegetables suggested 
by the children most likely will be the ones found 
in the word concept of the song. The question of 
what vegetables and fruits would be purchased by the 
mother of the children, or by the children themselves 
when they go to market, may be discussed.

Suggested question: What would you buy if you
went to market?

A basket of real vegetables and fruits may be used 
in the selling dramatization of the song. The seated 
children may pretend to have baskets with their wares.

III. ACTIVITIES
See: Preface to experimental topical units.
See: Tucson Course of Study.

Activity: See. I, p. 7.
Play: Sec. H ,  p. 1.
Basic Curriculum for Grades I, II, III,

‘ Sec. II, p. 31•
IV. PROBLEMS

See: Preface to experimental topical units.
Problem 1, Discover the accent or heavy places in

the music.
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This will be done so that the child 
will know when to put his hand in the 
basket and when to bring out his fruit 
or vegetable, as there is just a right 
place for this activity in the music it
self.

In this song each phrase has two mea
sures. Each measure has the first beat 
accented$ therefore, there will bo four 
places to put his hand into the basket 
and four places to take his hand out of 
the basket and display his wares.

Problem 2. Have the children become conscious of and
emphasize the discovered accent in the 
music (See Problem 1) when singing 
this song.
This should be accomplished in such a

manner that the expressiveness of the
melody and word concept is not lost.

The Mexican bilingual child places an
accent on the unaccented part of two-

/syllable words; o.g., on- ions.
It will be found in this song that

the natural musical accent is placed on*
the first syllable, this being the natural
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*

aeeented plaee for the comon two-syllable 
English words; o.g., c?n- ions.

The use of Instruments auoh as the 
rhytlira sticks nay be employed here to 
keep the rhythm going where no piano is 
available or where the teadher prefers 
not to use the piano, or they may be used 
with the piano if desired.

The rhythm sticks will beat out the 
natural pulse of the melody without los
ing the phrase sense of the song and 
produce an accent on the first beat of 
each measure. This activity should give 
the natural rhythmic feeling of the music 
to the child so that he can note rhyth
mically the way the song goes. The feel
ing of the desired accented beat in the 
song should be established easily by this 
method of procedure. As a result the 
child should become conscious of the ac
cent for this specific speech correction.

Problem 3. Discriminate as to suggested word concent.
This will be done so that the fruits 

and vegetables suggested by the children 
will fit the music in the song. It will
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probably be found that the suggested 
wares will be the common ones already 
used In the song*

Problem 4* Sing the song exnreeslvely.
The Mexican bilingual children usu

ally place an Incorrect inflection in 
sentences as v/oll as a misplaced accent 
on words. By singing the song with ex
pressiveness in both the musical inter
pretation and word concept interpretation, 
the flow of melody and meaningful sen
tence structure should become a means by 
which the incorrect inflections will bo 
eliminated.

z Problem 5, Discover meaningful syllables in the
music.
This problem is to be used in the 

third grade where syllables are being 
used. It may be used in the first grade 
without the use of syllables.

It will be noted in this song that the 
first three phrases start with sol, mi, 
do. The children should move their hands 
the way the tones go so as to establish 
pitch relation. The use of the syllables
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do, ml, sol (I'm so gay) and do, ti, la 
(I'm so sad) could be used in comparison 
to show that this is a happy song. Af
ter the syllables do, mi, sol, or in this 
song sol» ml, do, have been established 
in the minds of the children they will 
discover that every time sol, mi, do ap
pears in the song that will be the time 
to ring the bell to call attention to 
the people that the vegetable man is out 
selling his wares.

It should be discovered, also, that 
by omitting the syllable mi, the syllables 
sol, sol, do could be used for a selling 
call which will help indirectly in voice 
placement. The teacher may have the 
children keep pitching sol, sol, do 
higher as they progress.

e.g., sol sol do)  J.
or - an - ges 
ap — - - - pies

With reference to the above example, 
the first beat of the measure should be 
accented so that the bilingual children
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will beoom# emseious of the fact that 
they must accent the first syllable in 
these words in their, selling calls if 
they are to speak correct English,

Since syllables are not used in the 
first grade, tho soiling call pitches 
could he established with "loo" and still 
accomplish the use of the necessary 
correct accent brought about by the use 
of selling calls.

V. TEACHER OBJECTIVES
1. Have the children discover the accent or heavy

places in the music.
2. Have the children sing the song expressively.
3. Have the children become conscious of their mis

placed accent in the use of certain words.
4. Have the children become frustrated and realize

that they are placing an incorrect inflection 
in their sentence structure. Create in the 
children a desire and incentive to want to make 
this correction.

5. Have the children enjoy themselves by having fun
in pretending to sell articles through the use 
of the song itself and the use of selling calls.
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Suggested correlation songs;
The Apple Man - Music Hour I, p. 33. 
The Balloon Man - Music Hour I, p. 37. 
The Rag Man - Music Hour I, p. 33.



THE VEGETABLE MAN

source of song: The American Singer. Book I. p. 21.
Substitute words in parentheses for the original words 

in the song.
The underlined words are the ones for specific speech 

corrections.
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Summary of Results
This topical unit proved to be one of the most inter

esting experiments presented. Through the use of creative 
activity the majority of the children v/ere able almost 
immediately to feel the necessary desired accent for this 
correction of misplaced accent* When they suggested 
fruits and vegetables to buy at the market, the majority 
of the children put the expected accent on the unaccented 
syllable of two-syllable words, such es apples and onions* 
When the children sang the song, pretending to have bas
kets with wares inside, the misplaced accent disappeared. 
They had discovered when to take the fruit or vegetables 
out of the basket through the natural accent in the music. 
The wares were taken out of the basket on the feeling of 
the accent of tho measure, and it was practically impos
sible for the child to sing the song the way.the music 
went and still sing the misplaced accent. As a result, 
the children put the correct accent on these speech cor
rection words by feeling the natural accent in the musie 
and by singing the song with an expressive interpretation*

This experiment was continued with the suggested 
selling calls found in this topical unit. The children 
enjoyed trying to sell wares, to their classmates, and as 
a result the selling calls made them place the accent on 
the correct syllable* After having sung the word
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corrections, the children found it easier to speak them 
correctly. The result obtained by singing each phrase 
with expression also helped to eliminate the upward in
flection tendency that the Mexican children have when 
saying a whole sentence. The music itself does not have 
an upward inflection.
v From a survey made by the author it was found that 

a majority of songs used in the classrooms today have a 
natural accent on the first syllable of English words 
and a natural cadence which would eliminate naturally the 
misplaced accent and the incorrect upward inflection at 
the end of sentences or parts of sentences#

It was discovered also that when the children sang 
a complete sentence phrase-wiso and then immediately re
peated the same sentence by speaking it, the habit of the 
common sing-song fashion which the bilingual children 
have in speaking complete sentences was eliminated#



CHAPTER Y 

PART I
GORREGTICH OF THE PROBLEM OF CONSONANTS

Topical Unit II 
Playing Train (Song)

See : Attached manuscript
Source: The American Singer. Book I . p. 30.

I. PUPIL OBJECTIVE
To have fun and enjoyment in pretending to he a

train,
II. CHILD DESIRE

We must get the children really to want to do 
something; then we will bring in skills later.

This song is of such a type that it will appeal 
to the play instinct of the child. The suggested 
motivation here may be:

Play the song, "The Railroad Train," p. 96, Manual 
for First Grade Music (Foresman), This will be a 
supplementary song to be used for mood. The rhythm in 
this song is well marked and distinctive, giving the 
feeling of a train going along on the track.
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In the event that the children feel like galloping, 
allow them to do so. Then ask then what else they 
could ride to tho music besides a horse. They may 
suggest a train. In case they do not suggest a train, 
tho teacher should ask questions about modern con
veyances , including the train.

Suggestions! . :
o.g., If you have seen a train, toll us what 

it looks like.
e.g., Those who have ridden on a train may 

tell us about it.
The teacher now may sing this song with the words 

and phow pictures of a train, etc. The children m y  
be asked what they would see out the windows of a 
train if they were taking a ride. This should enrich 
their vocabulary.

For further information on method of procedure 
see: Steps one and two in the Learning Process, Sec.
I, p. 6 in A Teacher's Guide in Child Development 
Through Music Education by Hartley D. Snyder, Director 
of Music, Tucson Public Schools.

III. ACTIVITIES
See: Preface to experimental topical units.
Seei Tucson Course of Study.

Activity: Sec. I, p. 7.
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Play: Sec, II, p. 1.
Basis C\grl@uluEi for Grades I, II, III,

SOQ, II, p » 31«
Singing Games: See, II, p, 33.

Some of the ohildren may v/ant to pretend to be a 
wheel on the train. While they are doing this, they 
will keep repeating the words "Cliok-et-y Claok."
See: reference notes in the song, "The Railroad
Train,” Ihnual for First Grade Music. (Foreeman), 
p. 96.

Another group of children may want to be the en
gine and they would keep repeating "ehoo, ohoo" on 
the natural accented beats of the measure.

Another group may want to be the cars of the train 
or passengers and point out places they would like to 
go on the train,

IT. PROBLEMS
See: Preface to experimental topical units.
Problem 1. Discover the accented beats and the

duration in the music.
Song: "Playing Train," The American

Singer, Book I. p. >0. (See attached 
manuscript.)

This should be done so that the chil
dren will know when to say "ehoo, ehoo"
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like the train puffing and when to start 
the wheels of the train going on "click- 
et-y clack,*

This song is written in two-four time, 
The words "ohoo, ohoo" will be on the 
first and second beats, or the natural 
accented places of the measure.

The words "oliek-et-y clack" will fall 
on the same felt accent as the words 
"ohoo, ohoo," but "oliok-et-y clack" will 
be in two dotted quarter time. Refer to 
the song, "The Railroad Train,"

Instruments, such as the rhythm sticks 
or others that could represent a train 
may be used to an advantage to feel the 
accent for "ohoo, ohoo" and the duration 
for "eliok-et-y clack,"

Accent: . "ohoo, ohoo"

Duration: "Click- et- y clack"

It would be best for the children to

long)
walk)

(short-short-short long) ( run run run walk)

shuffle their feet on the "click-et-y 
clack” rather than using a gallop. This
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would rake the action of the train 
wheels smoother and give a hotter train
effeot.

Problem 2. Dlaeover through word content the dram
atization of tho SOUR.
The song, "Playing Train," should be 

sung with the inserted words. (See at
tached manuscript.)

The words, Cars all in a row (3rd 
measure), will call for the boys and 
girls to form in lines so that they can 
represent train cars.

The words, Hear the whistle blow (7th 
measure), will indicate when a whistle or 
bell should be sounded. Perhaps one of 
the children could whistle.

The words, Down to Mexico (last mea
sure) , should suggest other places whero 
the children would want to go on the 
train*

Problem 3. Find a means to make the children become
frustrated over the mispronunciation 
of certain English words.
The Mexican boys and girls have a 

speech defect when they try to pronounce
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words beginning with "oh," e.g.* "ohil- 
dren" shildren, and in our song "otioo" 
shoe and "ohoose" shoes.

This problem may be solved through 
the use of onomatopoeia, the formation 
of words in imitation of natural sounds* 

The repetition of "shoo* ohoo" repre
senting the engine puffing should lead 
the child into the eorreet pronunciation 
of the word "choose"; e.g., "ohoo, ohoo, 
ohoose."

This will be found also in the word 
content of this song in measures 9 and 
10. "Ohoo, ohoo, let us choose where we 
want to go"; and in the last four measures 
of the same song, "Ohoo, ohoo, let us 
ohoose, down to Mexico."

The word "the" is mispronounced by the 
Mexican children constantly; "the" du as 
in dusty. This should be called to the 
attention of the children when it occurs 
in the song.

Problem 4. To discover how to combine the spoken or
whispered dialogue with the song, 
"Flaying Train," itself.
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Group I
2 Atime

choo ohoor r
Group II olick-et-y clack

2_ _ t u r  r
time

Group III Sing the song as
written with expres
sion*

Group I will give the effect of the 
. train puffing*

Group II will give the effect of the 
wheels rolling on the track*

Group III will sing the song bringing 
out the word content and melody which is 
accompanied by the use of onomatopoeia. 
The onomatopoeia is produced by Group I 
and Group II, The divided groups will 
interchange,

V. TEACHER OBJECTIVES
1, Have the children step on the correct musical in- 

pulse, (The children will want to say "ohoo, 
ohoo" at any tine during the song.) (The 
children will want to say "cllok-et-y clack" 
at any time during the song,) By being able to
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step on the correct musical impulse, the chil
dren will repeat the sound of the engine and 
wheels in rhythm to the music. ^

2. Create in the children a desire to correct and
increase their English vocabulary through sing
ing the song with activity and discussing 
environment.

3* Have the children realize the difference between 
a walking note and a running note so that they 
will know when to make the wheels go round and 
when to make the engine: puff. .
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PLAYING- TRAIN

j i m i
Conae p latj t r a .m  ? come. p)a.ij

.h J1 ; J1 J1 T - J -  W
Cars a.)l rouu ;

A
C o m e placj - t r a m   ̂ c o m e  p la y  " t ra m  5

J'i ' J1 J' J .  1J 1 j- r  t
Hear our vuliis - "tie, lolou) . D m q  d m q !,

w

$ i A « )  ® /

m"toot "Coot "toot /t o o t  t o o t  t o o t ;  W e- 00 b u f f  -  m q
(Lê -t) (us) . (ctoose.)/ (Wtere)(u>e) (c^ant) (fo)ft k L ^ t ;  yu a ; . (c n o o s e j/  k.W here

i f 1, J r i f - f  i f
i

tu , D m q  dmq i foot toot toot ! . ,
(3°) ( O 100) .(cf oojy (Let) (us) (choose.)/l)j|Jl£o).^( i

Douum tine, t r a c k  uue 
( t o )  (M e X  -  i -

Source or song: The American Singer, Book I. p. 30.
Substitute words in parentheses forthe original words 

in the song.
The underlined words are the ones for specific speech corrections.
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Summary of Results for Part I 
The first time that the word content of this song 

was sung and spoken, the majority of the children sang 
and said shoe instead of ’’ohoo” and shoes instead of 
"choose," which are the specific words used for this con
sonant correction. After the children had pretended to 
be the engine on the train, repeating "shoo, ohoo" on 
one tone of the scale, an improvement was noted immedi
ately in pronunciation. Here the use of onomatopoeia was 
definitely successful which helped to correct the mis
pronunciation of the consonants, When the song itself was 
sung emphasising the sentence in measures 9, 10, 13, and 
14 of the attached manuscript,

"ehoo, choo, lot us choose,"
the majority of the class sang the correct pronunciation 
of "choo" and "choose." There were a few who did not 
realize their speech defect, and these children were given 
special attention. They were made conscious of their mis
takes by the teacherfs tolling them that if they wanted to 
be the engine on the train they would have to sing and say 
"choo," as the engine on a real train would say "choo," 
These children made this correction in about five minutes 
time with this individual instruction.
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PART II •

Topical Unit III 
Action Sons (Song)

See: Attached manuscript•

I. PUPIL OBJECTIVE
Through enjoyment have fun in acting out the song*

II. CHILD DESIRE
Have in mind some motivation for learning in 

order to create in the child a desire for learning.
Since this particular song is of a singing-game 

type which appeals to the play instinct of the chil
dren, the suggested motivation to awaken the child's 
desire for learning would be to have then sing the 
song for fun and allow them to act out the words of 
the song,

(o.g., Teacher: Lot's sec how many boys and
girls could do what the words say.
Lot's play a game,)

For further reference sec: Steps on® and two in
the Learning Process, Sec, I, p, 6, A Teacher's Guide 
in Child Development Through Music Education, by 
Hartley D. Snyder, Director of Music, Tucson Public 
Schools.



III... ACTIVITIES
See: Preface to experimental topical unit3.
See: Tucson Course of Study.

Activity: See. I, p. 7.
Play: See. II, p. 1.
Basic Curriculum for Grades I, II, III,

Sec. II, p. 31.
Singing Gamea: See. II, p. 33.

17. PROBLEMS
See: Preface to experimental topical units.
Problem 1, Discover important acoented words In the

gQJS£*
The class will put out their hands and 

turn around at different times, thus los
ing the correct musical impulse. This will 
be solved by the class’s discovering the 
Important accented words in the song.
The children will show with their hands 
the heavy parts of the music. They will 
find the strong places in the music and 
thus discover the important words and 
consequently feel the correct musical im
pulse.

Problem 2. Discriminate between appropriateness of
the soar: for real boys and girls with



37

smooth, graceful motions or for toy 
soldiors with short, jerky ones.
If the bilingual children aing the 

song too slowly or in a sing-song fash
ion, they will lose the beauty of tho 
music and words and produce a decided 
accent in their speech, Tho song should 
be sung in a flowing, expressive way 
with rubato and inflection. Both the 
words and the music will determine this 
necessary expression. The expressive 
flow of the melody will carry the chil
dren on and the words which they natur
ally mispronounce in this song, namely: 

"in” een "foot" foo-t
"give" Reeve "shake" cliaJce
"put" poo-t "the" dee and du as

in dusty
will become corrected naturally by the 
children’s becoming conscious of the fact 
that they are not singing them the same 
as the teacher.

Suggested question: Do we put our
hand out with jerks as the toy sol
dier would, or do we put our hand



out like real boys and girls with 
smooth, graceful motions?

Answers The children will decide that 
it is a better song for real boys 
and girls than for toy soldiers.

The expressive flow of melody or ex
pressiveness on one tone will be carried 
on for the correction of two oensoamat# 
coming together. The word "shake,* 
which is decidedly pronounced chake by 
the bilingual children, should be re
peated expressively on the pitch desig
nated for this word in the song. Other 
pitches may be used also if so desired* 
For example, have the children sing 
"shake, shake, shake" on do, mi, sol or 
on the ascending or descending scale.
This word nay he correlated with the word 
"shay" as in a one-horse shay, adding the 
last part of the word in a whispering 
tone. It also should be called to the 
attention of the children that they are 
mispronouncing this particular word, for 
unless they are conscious of the fact 
that they are making this mistake, they
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never will oorreot it. The children 
should uao activity while singing this 
word also.

e.g., Shake the right foot.
Shake the left foot.
Shake the right hand.
Shake the left hand.

Through this activity, the children 
soon will ho able to discriminate between 
which is left and which is right.

The children who have discovered their 
mistake and have made the correction 
should be allowed to demonstrate how well 
they can say and sing the word "shake."

The teacher should exaggerate the pro
nunciation through her speech organs 
while demonstrating this word by imita
tion on the musical pitch while singing 
the song.

Problem 3• Choose words that will fit the music.
The children will find that it is fun 

to experiment with their environment in 
making up additional verses to this ac
tion song. (See suggestions in attached 
manuscript of song, verses five and six.)



In making up the additional verses, 
the children v/ill decide on the appro
priateness of the words with the help of
the teacher,

; Instruments such as jingles, sticks,
and cymbals may be used In making up
further verses for the song,

.. ... .. .................... . .... - - .. ......
e.g., UI put my jingles out,

I put ay jingles in,
I give them all a shake,

: shake, .shake, and turn myself
around."

7. TEACHER OBJECTIVES
1. Have the children turn on the correct musical

impulse. (The children just want to act out 
the song. They don't care when they turn.)

2. Create in the children a desire to want to cor
rect and increase their vocabulary.

3. Have the children sing the song phrase-wise and
not pulse-wise.

4. Have the children learn which is their left foot,
left hand, right foot, right hand, etc#, such 
as different parts of the body.
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ACTION SONG-
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3rd verse: I put my right foot out, I put my right foot
in. I giVe my foot a shake, shake, shake. 
and turn myself arouncC

4th verse: I put my left foot out, I put my left foot in.
I give my foot a shake, shake. shake, and turn myself arouncC

Suggested verses:
$tn verse: 1 look down at the ground, I look up at the

sky. I give myself a shake, shake, shake, 
and turn myself around.

6th verse: I look out at the grass, I look out at the
trees. I give myself a shake, shake, shake. 
and turn myself around.

Source: Anonymous.
The underlined words are the ones for specific speech 

corrections.



42

Summary of Results for Part II
It so happened that the children in the 10 class in 

which this experiment took place previously had learned 
this song with a different melody, hut had used the same 
word content of the first and aeeond verse# of the attached 
manuscript. The tunes were so similar no attempt was made 
to change the melody during the experiment.

It was discovered that even after these children had 
sung this song for approximately a semester, the speech 
defect of saying and singing ohake for "shake" was very 
noticeable.

An attempt to correct this defect was made by the 
teaoher*s calling attention to the mistake, thus making 
the children become frustrated and realize their speech 
defect in the use of the word "shake." The children were 
eager to make the correction so they could go on singing 
and dancing the song. They sang the word "shake" on vari
ous tones of the scale, prolonging "aha" and adding the 
"k@" quickly. The teacher helped to make this activity 
successful by using expression with her whole body in 
prolonging the tones. The children felt that it was a 
game, and enjoyed prolonging the word on different tones. 
As a result, the correction of the word "shake" was made 
in a very short period of tine through this creative mus
ical experience, while in the past the correction made
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through mere imitation of the spoken v?ord had been un- 
auooeasful as evidently the correct pronunciation M s  
not been retained in the child’s mind.



CHAPTER VT

OORHEOTION OF TIB PROBLEM OF VOXELS 

Topical Unit 17
Come With Me, My Billy Goats Three (Song)

See i Attached manuscript*
Source: The American Singer. Book I, p. 83.

I. PUPIL OBJECTIVE
To have enjoyment and fun in pretending to be on 

a farm.
II. CHILD DESIRE

It is suggested that the motivation for the child 
desire to be created begin with the familiar song, 
"The Farmer in the Dell," New Music Horizons. Book I. 
p. 28.

This song may be played on the piano or sung with 
"loo* by the teacher. This song is so familiar that 
it will no doubt be recognized immediately by the 
children.

They will show with their hands and body how the 
music makes them feel. The child desire may be in
creased by the children's making up a dance to this 
music. It will not be necessary to sing all the



verses of the song. The first verse should bo suf
ficient to establish a mood and interest in the 
farmer and his activities. If so desired, the pic
tures in connection v/ith this song may be show.

For further information on method of procedure 
see! Steps one and two in the Learning Process,
Sec. I, p. 6 in A Teacher's Guide in Child Develop
ment Through Music Education, by Hartley D. Snyder, 
Director of Music, Tucson Public Schools.

III. ACTIVITIES
See! Preface to experimental topical units.
See: Tucson Course of Study,

Activity: Sec. I, p, 7.
Play: Sec. II, p. 1.
Basic Curriculum for Grades I, II, III,

See. II, p. 31•
Singing Games: Sec* II, p. 33.

Suggested activity for the song, "Come with Me,
My Billy Coats Three."

The pictures of animals on the farm in connection 
with the song, "Familiar Mriends," lew Music 
Horizon. Boole I. p. 44, are very suggestive of the 
ones that will be used in the song in this topical 
unit. It will not be necessary to sing the song on 
this page, A discussion of animals on the farm



should create the mood and feeling for the song to 
be presented.

The song, "Come with Ee, Ey Billy Goats Throe,” 
should be sung by tho girls and boys, using as many 
activities as possible according to tho situation.

The use of an actual rope to lead the girls and 
boys who are pretending to be billy goats, etc* may 
be effective in the dramatization of the song,

17. PROBLEMS
See: Preface to experimental topical units.
Problem 1, Discover which part of the music is

ascending and gives the feeling of 
hill.

This will be done so that the girls 
and boys will know when to lift their legs 
high for climbing up the hillside. (See 
first four measures of manuscript,)

Problem 2, Discover which part of the music is de-
aoenains and slvos tho foollnn of 
restfulness.
It will be discovered that the last 

four measures of this song consist of 
gradually-descending tones which give a 
feeling of having reached a destination 
in the first part of the song; this is
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the time for a pause to rest in the music. 
At this point the girls end hoys may 
leave their animals or, if the song is 
continued immediately (repeated), they 
could start climbing higher up the hill. 
It probably v/ould be more fun for them to 
return to the farm and get more animals, 
or another group could bring their pets 
up the hill.

Problem 3, Discover through word content when to
take the animals ut> the hillside and 
when to let them rest.
This activity Is very closely related 

to Problem 1 and Problem 2. Besides the 
discovery of the ascending and descending 
notes, this word content should make it 
more interesting to know exactly when to 
got tho animals, when to go up the hill
side, and when to stop and rest.

Problem A. Discover the heavy parts (accent) in the
rausio.
This should be done so that the chil

dren will know when to take their steps 
in climbing the hill. They can climb the 
hill very easily if they keep in rhythm
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US

with tho music, as this will mice then 
have an even pace. They would climb the 
hill on "walk notes," raising their legs 
high.

The rhythmic feeling that was estab
lished in dancing "The Farmer in the 
Dell" gives the same gay and happy feeling 
as the rhythm, although slower, in "Como 
with He, Hy Billy Goats Three." Refer
ence may be made here to the gaiety that 
was established at this time through 
"The Farmer in the Doll,"
Choose, words _bp fit the musio.

In order to increase the children’s 
vocabulary, they may suggest other ani
mals besides billy goats to take up tho 
hill.

Allow the children to make their own 
choice for measure 2 of this song. The 
suggested animals in verses 2, 3, 4, and 
5 are of special value in helping to cor
rect some of the speech defects of the 
Mexican bilingual children. These sug
gested animals are the moot common found 
on a farm, and probably will be the ones
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chosen by the children themselves v/hen 
they add other animals to the sons. In 
the event that the children do not make 
the choice of the ones susgosted in the 
added verses, the teacher may guide them 
into doing so.

This sons has good rhythm and melody 
and is especially short in length, so 
that many animals could be taken up the 
hillside during the course of its presen
tation by repeating the song many times.

Problem 6. Find a means-to make the children con-
melons of their speech defects in 
certain English words.
This song contains the following words 

which usually are mispronounced by the 
Mexican bilingual children.
1st verso:

’’with” wiz - - - th (sonant)
"the” du as in dusty - th (sonant)
"three" t r e e ---th (surd)
"hill" heal --  - short "1"
"billy" bce-ly - short "1"
"you" j ew------- "y" as a consonant
"stop" - the children put an *ed"



before this v/ord saying es-atop. 
SUGGESTED 7ERSBS for correctionst 
2nd rerses Omit words in measure 2 and 

add "little pony," which 
is a correction for "lit
tle" lee-tlo (short "i"). 

3rd verso: Omit words in measure 2 and
add "jolly moo-cow," which 
is the correction for 
".lolly" .iaul-y (soft "j"). 

4th verse: Omit words in measure 2 and
add "little pigs three." 
Sana eozreetlom as in 1st
verse.

5th verse: Omit words in measure 2 and
add "little chickens," 
which is the correction for 
"little" as in the 2nd 
verse, with the added cor
rection of the consonants 
"ah" for "oh" ("chickens" 
shlokcns).

Suggested means of correction:
The children must become frustrated and realize 

their mistakes before it will be possible for them to
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make the correction. The teacher should call atten
tion to the r/ords that arc mispronounced as they 
oeeur. Th# children may repeat in spoken dialogue 
after her to help with the correction; however, it 
is hoped that through the use of the music and tones 
of the scale the correction can he made.

Words mispronounced may he sung on the pitch on 
which they occur, especially where the vowel is pro
longed* If so desired, for variety, the words nay 
also he sung on several pitches, for example: part
of the descending scale or ascending scale or related 
tones prolonging the vowel on each pitch. It also is 
possible to use phrases in the music trying to cor
rect the mistake during the singing of the entire 
phrase. If this is done in a meaningful way with 
much expression creating a thought picture in the 
mind of the child, the correction should be success
ful.

When it is found that several of the girls and 
hoys have realized their mistake and made tho correc
tion, this will be the time to lot those girls and 
hoys demonstrate how well they have done, and they 
will be the ones who can take their animals up the 
hill. In this way there may he created a desire on 
the part of the other children to make their
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corrections so that they also can take their animals 
up the hill and let them rest on the fresh, green 
grass.

V. TEACHER OBJECTIVES
1. Have the children realize which are the ascending

and which are the descending parts in the 
melody of the song. The children then will 
know when to go up the hill and when to rest.

2. Have the children step or climb on the correct
musical impulse.

3. Create in the children a desire to increase their
vocabulary by wanting to make up more verses 
for the song.

4. Make the children become conscious of their mis
takes in the English language and create a 
desire in the children to correct them. 

Suggested correlation song: "Varsoviana," Santa Fe
Folk Songs and Dances, p. 4; published by Mills 
Music, Inc., New York.
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COME. WITH ME., MY BILLY GOATS THREE.

t l j i l ' i t '  J' >  J> J1 i J V J iJ ' f
Come, w i tk  vne.} vmj loil -  l i j  goaAs tk re e . ,
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(5top)(wktrep________  _ ________ J ? (You)

6iF i
Come, w i tk  me. u p  4.lie. i i i l l  "  s id e . .

Suggested Verse for measure 2:
2nd verse: 
3rd verse: 
4th verse: 
5th verse:

little pony. 
jollymoo-cow. little pigs three, 
little chickens.

Source ot song: The American Singer. Book I. p. 83.
Substitute words in parentheses for the original words 

in the song.
The underlined words are the ones for specific speech 

corrections.
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Summary of Results
Since pets of all kinds are vivid in the minds of 

children of the primary-grade age, the interest in this 
song on the part of the boys and girls was outstanding at 
first; however| the dramatization was a little slow, as 
it involved so few children at a tine and the rent of the 
class lost interest in the song because it took so long 
to produce the suggested dramatization.

The correction of the short "i" in "little" where 
the children definitely sang and said lee-tie for "little" 
waa corrected by the children’s participating in the 
dramatization* The other children who did not participate 
in this activity did not make this vowel correction through 
their singing as was expected. They became restless as 
they seemed to feel that they were watching a demonstration 
rather than being part of the activity. At this point the 
teacher felt that she must get the interest of the chil
dren immediately or the vowel correction would bo unsuc
cessful. A member of tho class asked to dance the 
Varsoviana,("Put your little foot"). The teacher sang the 
words to this song, and an immediate response of expres
sive singing took place on the part of the children. At 
first the word "little" was sung lee-tle by the children, 
as the teacher had expected. The children’s attention 
was called to this mispronunciation, and the word "little"
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VTas sung on one tone and then cnphaslzed in the musical 
phrase by the children with the teacher’s help of expres
sive interpretation. The children were so anxious to 
sing and dance this round dan## that the speech defect 
was corrected almost immediately as they realized they 
could not go on singing and dancing until they had made 
the correction through their ovm. effort, After the cor
rection of "little" was made, the children wore allowed to 
dance and sing this popular Vnraoviana.

However, it was discovered by the teacher that the 
children were still singing the words "put" poo~t and 
"foot" foo-t incorrectly. It was impossible to make too 
many corrections at one time, so the same method was used 
for the correction of these two words as had been used for 
the correction of "little." The results were successful, 
and it was a matter of a few minutes until the children 
were singing the whole phrase of "Put your little foot" 
in perfect English. This was accomplished because the 
dance and song wore meaningful to the children. The child 
desire which had been created through this song and dance 
was intense, and as a result the children made the correc
tion in a natural manner.
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CORRECTION OP TEE HABIT OP THE“U5E OF 
“S3” BEFORE CERTAIN ENGLISH '70RD3

The material and procedure to bo used for this 
speech defect correction are found in Topical Unit 17.
The specific correction of the added *##" before the 
word "stop" es-stop is found in measure 5 of the at
tached manuscript in Topical Unit IV.

Summary of Results
Topical Unit IV was used for this correction as well 

as for the vowel correction in Chapter VI of this study.
The music used for this speech defect correction of 

the added "es" before English words beginning with the 
consonant combination of the letters "st" had a natural 
musical accent on the word "stop," which is found in 
measure 5 of the attached manuscript in Topical Unit IV. 
The preceding phrase gave a natural musical cadence so 
there was practically no difficulty in getting the child 
to make this correction in the singing and dramatization 
of the song. The music itself made the correction. In 
order for the children to sing es-stop. they would have 
had to add a sixteenth or grace note to the first note in
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tho beginning of the measure in order to naire their speech 
defeet eozae In rhythm to the music. The expected result 
of this experiment where the natural rhythm of the mualo 
itself makes the child sing the correct English was un
usually successful.



CHAPTER VIII

CORRECTION OF THE L'IS-USE OF PBOIIOUHH

Topical Unit V 
Old Mister Elephant (Song)

See : Attached nanuseript•
Source: The American Singer. Book I. p. 80.

I. PUPIL OBJECTIVE
To have fun and enjoyment in pretending to be 

elephants.
II. CHILD DESIRE

This desire may be created by showing pictures of 
different animals, but eagphaslslng the elephant fam
ily. Past experience# where the children hare come 
in contact with elephant# at the circus or movies 
may be discussed.

This song may be played by the teacher so as to 
establish the mood. At the same time the children 
may show with their hands and body, while in their 
seats, what kind of an animal they think this music 
might represent.

For further information on method of procedure



see: Steps one and two in the Learning Process,
See. I, p. 6 in A Teacher's Guide in Child Develop
ment Through Musio Education, by Hartley D. Snyder, 
Director of Music, Tucson Public Schools.

III. ACTIVITIES
See; Preface to experimental topical units.
See; Tucson Course of Study.

Activity: Sec. I, p. ?.
Play: Sec. II, p. 1.
Basic Curriculum for Grades I, II, III, 

Sec. II, p. 31.
Sinning Gomes: Sec. II, p. 33.

IV. PROBLEMS
See: Preface to experimental topical units.
Problem 1. Discover the correct accents in the

measure.
V/hen the children discover the cor

rect accent in the measure, they will 
realize that this is the heavy part of 
the Basic and that is the tine for the 
elephant to take a step.

Problem 2. Discriminate between the phrases in the
music so that the form may bo cstab- 
lishcd.
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Problem 3,

It will be found that this is an 
nA B An form. The elephant may walk on 
tho "A" phrases and swing his trunk as 
well as walk on the ”3* phrase* Tho 
children will have to listen carefully 
to the music so as to know which is 
trunk-swinging music and which is walk
ing music. The word content of the song 
also will help the children in this ac
tivity, as the words state when the 
elephant walks and when he swings his 
trunk and tail. (See measures 5, 6, and 
7 of this song.)
Choice of variety of words in the song.

In order that all tho t,elephant family 
will be represented, the following words 
may be substituted by the children^ 
discussing members of a family.

o.g., ’‘Mister Elephant," (words in 
song); substitute 

"Mrs. Elephant"
"Miss Elephant"

("Circus parade" may be substituted ' 
for "jungle trail" if so desired. 
These words are found in measure 8



of this gong.)
The Llezican bilingual children mis

pronounce the word "miss," calling it 
moos. This is one of the most common 
errors in our classroom today. The 
children must be made conscious of this 
error by the teacher# Until the chil
dren become frustrated and realise that 
they are making a mistake, they never 
will correct it.

If possible, the correlation of the 
word Mississippi as one of our states in 
the union may be used as a demonstration 
point#

Tho words "Mrs." and "Miss" when sub
stituted for "Mister" in this song will 
raise the problem of the correct use of 
pronouns. This is another major prob
lem of the bilingual children in our 
classrooms. It is a common error for the 
bilingual children to use the masculine 
pronoun where the feminine should be used.

e.g,, My mother, h o ..... .
My father, s h e .... .
The boy, s h e ...... .
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In this song, v/hcn the word-"Mrs•M or 
“Miss” is substituted for "Mister,” the 
pronoun "her" nust be substituted for 
"his." (Measures 5 and 6 of this sons.) 
This may be established by caking the 
children realize that "her" ("she") is 
for a girl and "his" ("he") is for a boy.

This song should help the bilingual 
children overcome the mis-uce of pronouns 
through singing the song with, correct 
English, established by the teacher 
through activity, through discussion of 
environment, etc.

e.g., A girl or group of girls in the 
class could be the Mrs. or 
Miss Elephant.

A boy or group of boys in the 
class could be the Mister 
Elephant,

¥. TEACHER OBJECTIVES
1, Establish in the children a feeling for pulse and

accent in the music.
2. Make the children become conscious of the fact

that there are phrases which make up form in 
music.
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3. Create incentive in the children so that t&ey 
v/ill v/ant to use correct English grammar by 
correcting their orm mistakes.

Make the children feel that there Is pleasure in 
singing by just having fun in being creative.

5. Have the children pretend to bo different members 
of the elephant family.

Suggested correlation songs;
"Growly Bear," Mow Horizons. Book II. p. 59.

(Mlstor, Mrs., and Miss may be substituted for 
Growly.)

"Familiar Friends," Nov; Horizons. Book I. p, kk* 
(Animals found in the circus, including ele
phants, may be substituted for animals used 
in the original word content of this song.)
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Souroe of song: iliie Aiaorloan linger. Book I. p. 80.
Substitute words in parentheses for the original words 

in the song.
The underlined words are the ones for specific speech 

corrections.
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Summary of Results
The discovery by the children of the necessary ac

cented beats in this song before this speech correction 
could be made was easily accomplished by the use of rhyth
mic instruments and creative bodily activity.

The children mispronounced "miss," calling it sees. 
when speaking the word content and singing the song. This 
speech defect was less noticeable when the children sang 
the wor^e They seemed to get a much better pronunciation 
when singing than when speaking. This correction, however, 
was not the specific correction desired in this unit.

The specific correction was the mie-use of pronouns. 
V/hen the activity of the children's pretending to be dif
ferent members of the elephant family first took place, 
the children used the incorrect pronoun. They sang "his" 
trunk for Miss Elephant and "her" trunk for Mister Ele
phant, Attention was called to this defect by the teacher, 
and it was a very short period of time before the children 
made the correction, as they realized a boy elephant swings 
"his" trunk and a girl elephant swings "her" trunk. The 
beauty of the melody of the song, along with the creative 
dramatization, seemed to hold the interest of the children 
while they mad# their corrections#



CHAPTER IX

CONCLUSICES Aim RBCOMKEHDATIOHS 

Cmelmsions
The purpose of this study lias been, to determine, by 

the use of an experimental process, whether or not it was 
possible to aid Mexican bilingual children in correcting 
speech defects through genuine and meaningful musical ex
periences. These experiments were to determine immediate 
corrections only.

Detailed summaries of the results of these experi
ments have been made throughout this thesis at the end of 
each chapter containing a topical unit for specific speech
corrections•

The following conclusions have been drawn as a result 
of this study:

1. Mexican bilingual children eliminated almost im
mediately the defect of the misplaced accent by singing 
songs that had a natural musical accent on the accented 
syllables of English words,

2. Tlie English vocabulary was enriched to a great 
extent by the use of creative activities in musical ex
periences. It was found that the children became less
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solf-oonseioBS and entered joyously into genuine activi
ties which required conversation.

3* The use of onomatopoeia through creative activi
ties proved to be of value in speech corrections which 
involved consonants*

4* In the problem of tho vowel corrections, it was 
proved that tho children had loss difficulty In singing 
vowels than in speaking them. This was due to the fact 
that the vowel could be prolonged longer through singing
than through speaking.

5. Tho word content of the songs used in all the ex
periments was given a better pronunciation when sung by 
the children than when spoken by them.

6. By having fun with creative activities which in
cluded singing, the children became conscious of tho fact 
that they were making mistakes in tho use of pronouns*
They made the correction of the mis-usc of pronouns in a 
short time by thinking of the word content in relation to 
the whole. The music carried them on in activities which 
helped make the pronoun correction possible.

7. The children eliminated the use of the "es” before 
certain English words by feeling the natural accent and 
phrase of the music in the correction song*

8. In order to make speech corrections of the mass.
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it was necessary to have activities that included all the 
children.

9. It m s  discovered that, even though some of the 
songs used in these experiments had more than one speech 
correction, it m s  impossible to make more than one or 
two speech corrections during one class period. The chil
dren in the primary grades could grasp only so much at a 
time, and they seemed to become overtaxed when too many 
speech corrections were Involved at one time. This is one 
of the important reasons why reflections! learning with 
creative activities should be used for speech corrections. 
The children never should lose the feeling of having fun 
while trying to correct their speech defects.

10. It would have been impossible to have made these 
immediate speech corrections if a mechanistic method of 
teaching had been used, from an observation survey, the 
writer discovered that through traditional teaching the 
children lost interest during their classwork when speech 
corrections were being made. There had to be something 
more than just the pointing out of mistakes and the sing
ing of songs, if the corrections were to be made by the 
mass. A desire on the part of the children with a purpose 
for the correction was necessary for satisfaction of re
sults.



69

Re comnondations
It is my belief, from observation, that the majority 

of Mexican bilingual children have a sincere, goamin® de
sire to speak good English, The author has noted that 
these children are very appreciative, proud, and sensi
tive. They are not happy unless they are on an equal 
base with the English monoglots. This is especially true 
in the schools where there are both American and Mexican . 
children,

1. It is recommended that songs having specific 
speech corrections be used in the music classes of the 
Americanization schools. From a survey of the music ma
terials already in use in these schools in Tucson, the 
writer found at least fifty per cent of the songs have a 
word content that can be used for speech corrections.

2. It is recommended that the teachers of all grades 
in the elementary schools continue the supervision of.the 
correction of speech defects, so that when the bilingual 
children enter junior high school and senior high school 
they will not be handicapped by a language difficulty.

3. Since this study involved only immediate correc
tion results, it is recommended that experiments be car
ried on by the 10 teachers to discover whether or not it 
is possible through meaningful musical experiences for the 
children to retain the successful immediate speech

1.76672
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corrections* It is suggested, that the songs used in the 
classroom he those that relate to tho every-day life of 
the children so that they will continue to sing the songs 
with specific speech corrections outside of their class
rooms, and especially in their homes where Spanish is the 
predominating language spoken.
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