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CHAPTER I 

INTRODUCTION

The Importance of Still Pictures in Teaching
Within the last decade the demands of society upon 

the public schools have increased greatly. As a result, 
many more topics and increased amounts of subject matter 
must bo taught. There are no educational tools more ef
ficient or effective as teaching aids than the various 
types of visual materials* There is a growing interest in 
the field of visual education on the part of both teachers 
and administrators throughout America. This interest is 
shared by school children and reflected in school through 
their grasp of certain knowledge acquired from the usd of 
visual aids.

Teachers desire and need visual materials to make 
their classroom work more interesting and vital to students 
Visual materials are intended^to eliminate waste and to 
increase the efficiency of school work. Further, they 
produce an impression of reality. It is this accomplish
ment which gives to the still picture its value as on ef
fective tool of teaching.

Still pictures based on first-hand experiences of 
children are of inestimable value in the first grades of
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school. Usually the material for study involves reading 
difficulties beyond present stages of the reading ability 
of these children. In such cases the teacher may intro
duce still pictures which will help to simplify a lesson 
and make instruction more meaningful.

Conditions have changed, and the educational system 
has changed. The three IVs no longer meet the require
ments for today. Broader objectives are necessary to ful
fill those requirements. The pupil of today is expected 
to know and to learn more than the pupil of fifty years 
ago. In those days, much stress was placed on formal 
education. Facts v/cro memorized and repeated in class. 
Stress is now being placed on visual aids, because they 
furnish the means by which children aro given concrete ex
periences.
-t It is not possible for the teacher to take her class 

to all points of interest, but she can closely approach 
this possibility by bringing to the classroom still pic
tures of interesting places for study and observation. The 
importance of still pictures lies in tho fact of the com
parative availability and economy of this typo of visual 
aid.

’.Then for some reason a field trip can not be made, or 
when a toucher can not utilize the motion picture, the
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still picture may be used to adequately clarify a dis
cussion or to mice instruction more meaningfulr

Teachers can save much time in the classroom by 
using still pictures to convey information to pupils.
Nearly every subject or unit in the curriculum can be made 
more interesting, meaningful, and of greater value to the 
pupils if still pictures are provided.
X  Still pictures may be used: , (1) to serve as a pre

view of a lesson; (2) to introduce a lesson; (3) to review 
what has boon covered; (4) to chock on progress.

No unnecessary pictures should evor be used. This 
will prevent waste of valuable time and avoid confusion on 
the part of pupils. Only enough pictures should be pre
sented to clarify the point in the discussion or to de
velop the correct idea.

Still pictures arc given an important place as visual 
aids by teachers and textbook writers. This type of visual 
aid is most familiar to the person of today. Being con
stantly present in the newspaper, in the magazine, in ad
vertising and display, still pictures play a vivid part in 
our daily habits. Because of the cost, many textbooks in 
our schools do not have as many pictures as some teachers 
would like. Yot thero can be seen a decided improvement 
in our textbooks of today. Years ago only a few crude pic
tures found their way into the textbooks. As time went on,
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more and bettor pictures v/ere used but some teachers com
plain there are not enough pictures oven now. To compen
sate for this scarcity of pictures in textbooks, still 
pictures taken from newspapers, magazines, advertising 
and display may bo used.

Fundamentally, the only way to reach tho mind is 
through the senses* The mind reacts upon the impressions 
it receives* The sight is the most acute of the senses. 
Visual appeals by means of still pictures furnish pupils 
with impressions for which language is simply a symbol,

v/g need to use still pictures for the following rea
sons i (1) Pictures tell a story more clearly and tersely 
than words, (2) The story can be grasped from a picture 
in a much shorter period of timo.

These statements may bo verified through the use of 
pictures representing different kinds of animals. If a 
child inquires about a certain kind of animal, it is the 
teacher1s duty to give the child a correct idea of that 
animal. Pictures of the animal may be shown to great ad
vantage, Tho child may use the pictures for study and 
observation. In this way the child is not only seeing, but 
interpreting. Ho gets a clear idea of the type of animal 
he is studying. In fact, it is a better idea and mental 
picture than a verbal description or an oral explanation 
could give.



5

Statement of the Problem
The purpose of this thesis is to investigate the viays 

and means of selecting and using still pictures to accel
erate learning among children in the primary grades, and 
to rake teaching more effective and meaningful to primary 
pupils.

Limitations of the Study
This study has been limited to the use of still pic

tures as teaching aids. All of the various visual aids 
are important and each would require a thesis in itself, 
ao no other types arc discussed hero.

The Method of Attack
In solving this problem, data were secured from edu

cational books, periodicals, research studies, aurront 
educational literature, and from educators who arc famil
iar with the subject, as well as from the writer’s personal 
experiences with children in the first grade. Materials 
which have been collected, tabulated, and evaluated were 
tried out in the writer’s own classroom situation to deter
mine the most efficient procedure for use.



CHAPTER II

POSSIBLE USES OF STILL PICTURES IN TEACHING 
VARIOUS SCHOOL SUBJECTS

Enjoyment is ono of the important purposes -of pic
tures in the schoolroom* Children become acquainted with 
pictures through seeing then on the schoolroom walls, a 
more or less permanent feature of thoir daily environment, 
and also through seeing small photographs, prints, and 
book illustrations. The movement of placing good pictures 
before the children in such a m y  as to bo worthy of the 
examples themselves, and of the educational purpose which 
they may serve, is gaining in momentum.

Pictures on a great variety of subjects aro now 
available. Pictures have proved to be very effective in 
molding attitudes, in serving as an introduction to now 
materials, and in giving a coherent idea of a process.
Just what values arc there in pictures? Pictures heighten 
the joy of delightful experiences that aro familiar. They 
help to bridge tho gap from the familiar to new experi
ences, They aat as stimuli to the imagination and as 
spurs to the intellect. Thus we may legitimately use pic
tures to arouse curiosity and interest, to encourage a 
desire to venture toward now realms of work and study, and
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to assist in initiating a unit of work*
A simple description of a picture m y  profitably form 

the basis of reading, writing, language, and spelling les
sons for young children.

The Uso of Still Pictures in Teaching Language 
Language teaching should not be a formal, pre-planned 

program in the first and second grades* Whatever experi
ences the pupils arc having in connection with other sub
jects should servo to stimulate them to purposeful, inter
ested speech and, in some degree, to writing.

In so far as correctness of speech is concerned, the 
teacher is responsible for noting unusually gross and il
literate typos of errors and helping individual children 
to eliminate them by inconspicuous, personal suggestions 
as to the correct form*

The use of pictures in language work runs through all 
the grades* The picture furnishes something to talk about 
or write about. Among younger children, teachers usually 
prefer story pictures* The sharp distinction which is made 
in language work between description and narration applies 
equally to pictures. The Boy With the Sword is a descrip
tion picture, while the Pied Piper is narration.

X. Miller,.William A* ^Picture Choices of Primary Grade
Children.” ^Elementary School Journal; 37.:273>
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In the past decade or two, it is increasingly recog
nized that schools have tended too much to neglect the 
classics* The modern teacher makes intelligent use ©f 
them. She is keenly aware of that basic principle of 
teaching which states that materials and methods should 
be suited to the interests, experiences, and maturity of 
the pupils. Fables, myths, legends, and fairy tales are 
now being published in attractive, simplified form, and 
she selects and utilizes the boot of them.

She also knows that children learn from concrete ex
periences , and that abstract matters and the mature sayings 
of grown-up philosophers do not mean much to them.

Pictures help to vivify and emphasize certain lan
guage facts which are being taught. In the modern school
room of the progressive type, pictures are one of the 
most valued possessions. The work of the grades begins 
with stocking the child's mind with certain fundamental 
concepts: ideas of the family, the relations of parents,
brothers, and sisters; ideas of home life and occupations; 
ideas of the world's work in the field or factory, on 
land or sea; ideas of the child's interests, activities, 
and play.

The Use of Still Pictures in Teaching Literature 
The uses of pictures in the study of literature arc
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manifold. It is a lon^-standins custora for toachors to 
familiarize their pupils v;ith the portraits of the poets 
whose works they arc taught to love. For the celebrities 
of the older generation we have many ideal heads. A few 
illustrations of famous poems are especially adapted to 
schoolroom decoration for the benefit of the literature 
classes. Some of these are Norris' Hiawatha as a Boy. 
Landseer's Two Doga, John Alden and Priscilla.

The domain of classic mythology is contiguous to 
both literature and history. It is a fairyland of dreams 
and visions beloved by children of every ago.

There is no need to fix tho "literary habit" upon a 
child so that every picture necessarily means a story to 
him., In a real story or anecdotic picture, the position 
or action of the figure® and the accessories of the com
position all point out a story; and if the artist has done 
his part, a child should read it easily.

Tho Use of Still Pictures in Teaching History 
The history teacher, more than any other perhaps, 

needs pictures. First of all the school needs plenty of 
portraits as a background for the story of the nations# 
Unfortunately, it is impossible to collect a series of

liurliV Estelle M. How to
69.p. 72.I. Ibid'..1

wmMStmtirzmwm m wG
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uniform morit, and in trying to fill the gaps thoro is 
danger of mixing indiscriminately the good and tho infer
ior. The pupil y;1io goto an innight into a historical char
acter by means of a really fine portrait has gained some-

4thing towards understanding the meaning of portrait art.
Tho making of a scrapbook which is illustrated by 

pictures or graphic charts is an effective activity that 
enables the pupil to express himself with visual material. 
Pictures can bo used in many ways. For example, pictures 
are placed on tho bulletin board as supplementary material$ 
thoy are used in notebooks and scrapbooks for illustrative 
materialj they are placed before the class to servo as a 
basis for discussion; and often they arc compared with pic
tures of the past to point up basic issues in human af
fairs.

Further, pictures which toll a story are presented to 
tho pupil in incorrect order. The pupil is asked to ar
range them in their correct order. Multiple choice of 
pictures is an interesting game to play during the history 
period. A statement or question is followed by several 
pictures, one of which completes the statement or ansv/ors 
tho question. Tho pupil indicates the picture which ap
plies. Still another is the completion game, in which

4..liurlJL. kstolle.M. T.op..cit.T n. Th
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the pupil is asked to place correctly pictures in a scries 
in which there are gaps*

The Use of Still Pictures in Teaching
Mature Stufty

The elementary grades provide opportunity for the 
teaching of nature study both by observation and by th© 
use of stories. In the first grade when the pupils find 
reading difficult, they may learn by observing materials, 
by discussing their observations, and by hearing the 
teacher read suitable material. They may dictate story 
material to the tcachor who will write it on the black
board «.

As they progress in thoir reading skill, thoy can 
read easy material from elementary science books. Usually 
teachers in the elementary school have little or no back
ground for teaching science. They are not very familiar 
with the science subject matter, nor with the methods of 
presenting it. Thus far there has boon little real op
portunity for those teachers to gain information that they 
need. Because this is true, elementary teachore nood 
guidance in beginning thoir science instruction. This 
must be furnished in some conoroto way such as by giving 
them a text or a course of study, or both. Science uses 
reading as one of the aids to learning, but it must also 
use much first-hand experience, experimentation, excursions
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and other activities. Science unfolds to pupils v.lde 
areas in which they have never evidenced Interest ? chiefly 
because they have never known of the existence and possi
bilities of these areas. There arc available pictures on 
nearly every phase of science which can bo presented in 
such a way as to awaken the interest of girls and boys.

Picture study often may be helpfully associated with 
nature study. Life and motion appeal to little children 
strongly, and are embodied in their first attempts at 
graphic expression. Next to pictures with human interest„ 
they enjoy those containing animals and, most of all, those 
in which child life is associated with familiar animal 
life. Fortunately we are rich in really admirable pictures 
of this sort. From Millet, Jacques, Lorolle, Mauve, and 
Monies we have charming pictures of sheep; Bonheur, Froraentin, 
and Remington give us fine studies of horses, Landseer of 
dogs, Tryoa and Dupre of cows, and Bonner, Lambert, and 
Dolph the most fascinating of cats.

The Uso of Still Pictures in Teaching Art 
Picture study is an essential part of a public school 

course in elementary art study. Vdiilo children should bo 
given abundant opportunity for original expression, they 
also need to form right idoals of art, Just as they need

5. Emery, M.S. I ctures. v»2667
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to cultivate good taste in literature.
It is often xvoll to let sinzxll children give first 

their own original expression,with brush or pencil, of a 
story or description; then, after they have done their 
best, they may bo helped by seeing how an artist has ex
pressed the same or similar thought* Very young children 
are more Interested in their own drawings than in pictures 
made by others. Hot until they have had opportunity for 
solf-expression do they become receptive. One of the most 
puzzling educational problems is how to lead children from 
the expression of some nebulous, preconceived notion of a 
thing toward the expression of the thing they really do 
see. For example, at first they are entirely satisfied 
to draw a largo circle with lines at tho sides for arms 
and lines from the bottom for logs, calling tho result a 
"boy." It requires patient, tactful effort to lead them 
to really see and express that tho body lias both nook and 
trunk. In this connection it is helpful for children to 
see not only a real boy posed as a model, but also some
good picture made by an artist much as Van Dyck's6
Children of Charles I,

"6. l i m e r y r « op-, cit., p. zli.
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The Use of Still Pictures in Teaching Geography 
Pictures have long been recognized as an invaluable 

tool in geography instructionv especially v/hon they are 
an integral part of a textbook. Conaaquontly, as a part 
of an evaluation of textbooks in geography for the ele
mentary school grades, a careful study of the pictures 
included in such material is required. At present, nine 
complete series of geography texts are in general use, 
eight of which are roughly comparable in that they tend 
toward the single-cycle organization. Those eight were
used in this study of pictures included in textbooks on 

7geography*
Time and effort in geographical study may be econ

omised by tho use of pictures. Natural divisions of 
land and water arc more clearly and easily comprehended 
through a typical picture than through painfully memo
rised verbal descriptions. The-Sea by Alexander Harrison 
gives a vastly better idea of the grandeur of the ocean 
than any definition in a textbook. To Geromo wo are in
debted for a wonderful interpretation of tho desert and 
its loneliness, to Turner for exquisitely beautiful pic
tures of Venice, tho bride of the sea. Such pictures, 
when obtainable, give children not only topographical

*7. >aoibo, Irving K. and b'aternan, Ivan h T "Pictures in 
Geography Textbooks.” Elementary School Journal; 
36:362-363, (January, 193"6)".



Ip

facts such ns they night get from photographs direct from
nature9 but also a spirit and feeling which arc greatly
to be desired. Of course9 photographs direct from nature8
are valuable also.

Pictures in geography tort books should function as 
teaching materials and not as ornaments for the book.
Their primary purpose is to serve as visual aids which 
will definitely help the children to understand the ad
justments people have made to their natural environments. 
While the geographic value of a picture depends largely 
upon the use made of it, some pictures are potentially of 
greater value to the instructional situation than others* 

Pictures which show cultural features with little 
or no indication of their natural setting, and pictures 
which sliow natural features with little or no indication 
of man's relation to them have less to contribute to 
geographic training than, those of cultural features in 
their natural setting. Such pictures, however, are useful 
in giving concepts of features which are involved in geo
graphic relational ideas and, if used to contribute to 9such ideas, they function helpfully in geographic training. 

Literature, history, geography, art, nature study

fL .lfeiory."MrS. op. cit. * p* 2^2*
9, Melbo, Irving K. and Waterman, Ivan B„ op. oit,« p, 370-
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all afford opportunities for illustrative drawing to be 
dono by children. Some conceptions —  for instance, those 
of a mountain, a growing plant, or a piece of physical 
apparatus —  can be expressed more clearly and satisfac
torily through drawing pictures than through words.



CHAPTER III

BASIC CRITERIA FOR THE SELECTION AHD USE 
OF STILL PICTURES

Necessity for Criteria In Selecting Pictures 
YJo v/ant to eonoidor x/lmt pictures our oMldren liko 

best, and why; what pictures t/o v/ant then to liko, and 
why; hovi we can cultivate their taste for the best art; 
and where t/o can find the material.

Many considerations influence the choice of pictures 
for the schoolroom, the first of which is culture. In 
choosing pictures we must think of their enduring and . 
artistic qualities. For this reason we should choose only 
the best and give them a lasting place on the walls. Again 
there are pictures of transient interest which minister 
worthily to temporary needs or desires. Those arc good, 
but not of enduring value and wo outgrow them as wo reach 
maturity. Y/e joy in them, but they do not become a 
necessary part of us. Then, lastly, there are pictures 
which belong directly to our school work and life, to 
nature study, to literature, to history and geography.
These nay bo of intrinsic worth and may deserve a place on 
the walls of tho schoolroom for a time, but usually they 
can bo part of a folio collection to be brought out when
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needed for a reference, then put away again for future 
need.

The fact that a child’s imagination is so easily
fired makes his elders somewhat careless about tho pictures
they give him. This is as crude a proceeding as to givo 

: ■ . ' ' ' ' a child a comic supplement when the time is appropriate to
show him a Madonna. But, concerned with tho child’s future, 
the faithful educator should see that pictures are among 
tho most carefully selected articles in his environment. 
Failing this, it is a fact of psychology that some de
ficiencies of early training never can be fully made up in 
after years. W® often see this law illustrated In people 
about us in manners, speech, and taste. Hence, senti
mental pictures would seriously handicap a child in later 
life in his susceptibility to noble art. On the contrary, 
if fed on the best pictures, after a time he will turn to 
the good almost instinctively. The theory is clear, but 
there are many difficulties in its practical application. 
For one thing, graphic art is not nearly so widely under
stood or appreciated as is literature.

The teacher of today makes pictures serve many pur
poses besides their aesthetic end, using them in various 
ways to enrich the course of study. The work of school 
grades begins with stocking the child’s mind with certain 
fundamental concepts: ideas of animals, flowers, fruit.
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and the other various phenomena of nature; ideas of the 
family, the relation of parents, brothers, and sisters; 
ideas of home life and occupations; ideas of the world's 
work on land and sea, in field and factory; ideas of the 
child's own interests, activities, and play.

The importance of choosing real animal art should in
clude pictures of animals which are alive, not stuffed, 
which show their roal nature, not the caricatured half
human type.

The Tadonna pictures are the most satisfactory for 
bringing out tho idea of mother love. To illustrate farm 
labor. Millet and Breton furnish many subjects from the 
sowing of the seeds to the gleaning of the harvest* Sim
ple gaiety and play are illustrated by such pictures as 
Israel’s Boys With a Boat and Murillo's Boggar Boys.

The use of pictures in language work runs through 
all the school grades* The picture furnishes something to 
talk or write about. It stimulates observation and starts 
thinking, as well as arousing the imagination* Story pic
tures usually are preferred for young children* Tho 
writer of a composition based upon a picture is bound to 
scrutinize tho subject until every detail is stamped on 
his memory, and by this means the child's art repertory 
is enlarged.



The Situation Regarding Children’s Literature 
The uses of pictures in the study of literature are 

manifold* It is a long-standing custom for teachers to 
familiarize their pupils uith the portraits of the poets 
whose works they are taught to love, A few pictures il
lustrating famous poems which are particularly adapted to 
schoolroom decoration and which are not too advanced for 
primary children are: Hiawatha As a Boy by Elizabeth
Norris; Walker’s four Lunettes in the Congressional Li-< 
brary illustrating the Boy of Winandor (Wordsworth), •
Adonis (Shelley); Landseer’s Two Do^s to illustrate Burns’ 
poem; Kaulbach’s Pled Piper for Browning’s poem; Broughton’s 
John Alden and Priscilla for Miles Standish; Sir Humbras 
at the Ford by Millias, which throws light on the Idylls, 

Classic mythology reaches over both into literature 
and into history. It is a fairyland of dreams and visions 
beloved by children of every age. Guidos Rent’s Aurora 
represents the sun god driving his horses across the sky. 
Corregio’s Diana is an appropriate companion picture, show
ing the moon goddess setting forth for the chase in a 
chariot drawn by a stag.

The Situation Regarding History 
Du© to the fact that literature and history are so 

closely related, it is fitting to mention here a few worth-
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v/hilo pictures which nay he used in teaching history. The 
history teacher, perhaps more than any ether, needs pic
tures to give stories of the nations, but it is inpossible 
to collect a series of uniform, merit to fill tlio gap. In 
our zeal, a great many pictures of little or no artistic 
merit nay he selected. Among some which may be selected 
or recommended to teachers are: The Recall of Columbus,
by George Augustus Heaton; Columbus at the Court of 
Ferdinand and Isabella, by Vaoslav von Brosik; George H. 
Boughton5s many colonial subjects, including Pilgrim 
Exiles. Pilgrims Going to Church. Return of the Mayflower; 
and many others as listed by Kuril.

Because of so many lesson uses for pictures, our 
schools have multiplied the prints on the walls in recent 
years, greatly beautifying the rooms. Educators and deal
ers have prepared carefully-graded lists of subjects cor
responding to the school grades which are helpful and sug
gestive, but by no means complete. Care should bo taken 
not to let the instructive element outweigh tho aesthetic.

/The teacher who once catches the spirit of pictorial 
lesson helps will leave no stone unturned to add to her 
collection. I.

I. Kuril, Estelle K" 
pp. 31-82 i*
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Vitality and Clearness
Of the many delightful v/aya of familiarizing children 

with good art, the game of picture posing is one of the 
most captivating to the childfs fancy* He plays ho is 
the figure in the picture, and assumes the same pose and 
gesture to the best of his ability* Tills is a modernized 
version of the tableaux*

V/hat could make children look at a picture more at
tentively than the suggestion that they are to reproduce 
tho action of the figures? They unconsciously learn some
thing of pictures while they are having a great deal of 
fun. This also develops self-expression, and for this rea
son is of special Interest to tho primary teacher* It 
connects closely with tho dramatic games now so much in 
vogue. Apparently it accomplishes similar results, help
ing the child toward flexibility and freedom besides giving 
him something worth while to remember all of his life.
Pose of the characters rather than costume is the guiding 
principle of choice. The following are suitable subjects; 
Millet1s Sower; Titian*a Lavinln; Murillo’s Fruit Venders: 
Ruben’.s Two Sons: V/illinm K* Chase's Alice*

Accuracy as a Criterion ^
Picture study is an essential part of a public school 

course of study in olomontary art. While children should



bo given abundant opportunity for original expression, 
they also need to form right Meals of art,, just as they 
need to cultivate good taste in literature.

It is often well to let small children first give 
their own original oppression to a story or description by 
means of brush or pencil; then, after having done their 
best, they may be helped by seeing how an artist has ex
pressed the same or similar thought. Very young children
are more interested in their own drawings than in pictures

'made by others. Hot until they have had opportunity for 
self-expression do they become receptive. One of the most • 
puzzling educational problems is how to lead children from 
the expression of some nebulous, preconceived notion of a 
thing toward the expression of the thing they really do see. 
Children at first are entirely satisfied to draw a large 
circle with.lines at the sides for arms and lines from the 
bottom for legs, and call the result a "boy.” It requires 
patient, tactful effort to lead them to really see and 
express that the body has both a neck and trunk. In this 
connection, it is helpful for children to see not only a 
real boy posed as a model, but also some good picture made 
by an artist. Van Dyck's Children of Charles I is a fino 
example.

Literature, history,, geography, and natural science 
all afford opportunities for illustrative drawing to be
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dono by the children* Some conceptions, for instance those 
of a mountain, a.growing plant, or a piece of physical ap
paratus , can be expressed more clearly and satisfactorily 
through drawing than through words»

The Story Element as a Basic Criterion 
Age plays an important part in the art interests and 

in the selection of pictures by children, With little 
variation, pupils in discussing a picture will look first 
for the naturalistic story-tolling qualities, Up to the- ' .. ' "L,- . " . :
junior high school age, apparently the child is not con
cerned by any other qualities* ’When tolling about the 
pictures made by others, very young children will nako 
such statements as, "The birds in Uary's picture are feed
ing little birds in the next. You can not sec the birds 
in the nest, but they are in it," Among other things, this 
shows that the child frequently imagines the figures of 
a picture changed as though they wore capable of movement. 

When he draws his own pictures, he carries in his mind 
far more than he attempts to depict on paper. He ray draw 
two circles for the wheels of a wagon, but ho carries in 
his mind the four wheels,

While it is natural for the child to Interpret pic
tures, the teacher must sock to interpret what the artist 
intended to tell by his picture. Children should learn
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what is the central theme of the picture, and how the 
artist emphasized this theme« IClar believes that the in
terpretation of pictures solely with the story telling ob
jective does not lead to a real appreciation of art.
Bather, he states, teachers should base their teaching on 
the development of appreciation of those qualities which 
are concerned with the artist’s use of line, form, and
color to express his emotional reactions to objective and

2
subjective beauty.

The picture which" illustrates a dramatic situation 
puts the story into our mouths, so to apeak. The silent 
Influence of good art is very well in its way, but it will 
bo greatly strengthened by a little judicious story tell
ing. Landseer’s Shooing the Bay Karo is just what wo need 
to explain the blacksmith’s occupation and tell a story 
about the .bay marc standing at the forge. The old legend 
of at, George and the Dragon is used by the parent to 
impress upon the children the necessity of fighting against 
temptation. This is told graphically in pictures by Ra
phael and Carpaccio; the story of St, Michael and tho 
Dragon is still better. M l l e t ’s feeding Her Birds is a 
familiar schoolroom subject which is told readily and as

Klar, Walter ti. and Dillaway, Theodore M. TKo Apnro^ 
elation of Pictures, pp. 10-117,



readily retained.
Leaking pictures toll stories is somev/hat different 

from picture reading used in some schools as a part of the 
language work* The latter is apt to ho fabrication 
rather than interpretation, and leads the child far afield 
This is taking undue liberty with a roally fino work of 
art. The Now Testament narrative of Christ is not always 
understood by tho child, but here the imagination of the 
artist comes to our aid and the picture does tho telling-- 
how Nary bent rapturously over her child; how tho shep
herds camo from tho fields bearing gifts, as did wise men 
from tho East; how the mother rode her donkey with her 
babe in her arms as they went down into Egypt with Joseph 
leading the way; how the twelve-year-old boy astonished 
tho learned doctors in tho temple by his wise questions; 
how Jesus camo to manhood, was tempted in the wilderness 
and baptised in the river Jordan; how ho wont about doing 
good, gracing the wedding feast, blessing the children, 
encouraging the flnshenaon, healing the sick, raising the 
dead; and on through the transfiguration scene. Many of 
the print manufacturers have complete sots of the life 
of Christ from good works of art.

A picture story program for Christmas tine can be 
arranged as a very good entertainment cither for homo or 
school* The nativity story can bo made up from a series



of pictures by tho old masters, each one interpreted by
verses or old carols. Excellent examples of this are to

3be found in Hurll*
Just as there are stories and stories, some of them 

good for children and some not, so there ore pictures and 
pictures from which to ohooso. Some subjects attract at 
once, while others make no impression.

In one sense, any and every picture is a story pic
ture and an active imagination may weave a drama out of 
the most meager material. The figure of an animal like 
Landseerfs Newfoundland Dog may suggest endless tales and 
exploits. However, v/e do not want to fix tho literary 
habit upon a child so that every picture necessarily means 
a story to him. In a real story or anecdotic picture, the 
position or action of the figures and the accessories of 
the composition all point out a story and, if the artist 
has done his part, v/e ought to read it easily. Yihilc v/e 
begin with child subjects, yet it would be a mistake to 
limit the collection to that Lilliputian world. Children 
must be helped to grow up, and pictures are invaluable to 
this end. They should open the mind to many avenues of 
thought and enjoyment. A list of story pictures may be 
found grouped by topics in the book by Hurll. * 4

J. liurll, ksteilo M. op. cit.. pp. 39-42.
4. Ibid., pp, 128-132.
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Seo.3onableno33 as a Quality for Consideration 
A most effective art calendar may be made for the 

seasons using either Millet, Rosa Bonhour, Breton, Corot, 
or Dupre1, who lend themselves equally well to the change 
of the seasons.

Use a portrait of the artist chosen for the cover of 
the calendar. If you have chosen Millot, then for each 
month select the following pictures:

January - Girl St

- ¥Ee
March 
April
M VJune
July - The
August ' - The
September ~ 
October
Hovwnbcr •

If it is preferred to make original courses, it is 
to choose but one picture a month, selecting always 
thing appropriate to the season. Wilson divides his 
into ton months on seasonal subjects: September,
and School; October, Nature; November, Preparation 
Winter and Thanksgiving; December, Christmas; January, 

The Great Masters; February, the Great Masters, continued; 
March, Modern Masters; April, Nature; Hay, Nature; June,

Vilson, L.L.Vl.'
pp. 28-190.

picture S'- Schools.



Vacation Days in Other Lands (Algeria, Africa, Japan,
Italy, and Spain),

The Criterion of Relevancy 
Relevancy nay he defined as applicability, suitable

ness, or fitness* Picture study affords the teacher an 
excellent chance far the quiet observation of disposition, 
temperament, and home environment of individual children,
A simple description of a picture may profitably form tho 
basis for reading, writing, and spelling lessons for young 
efiildren. Picture study may often he helpfully associated 
with nature study.

With, such a wealth of material, how shall wo choose? 
One solution may ho found in tho principle of correlation 
among school studies. If cats are chosen for science 
study in a certain grade, cats are likely to he also tho 
subject for reading, writing, and spelling lessons over a 
certain period. This may ho an opportune tine to lead 
the child's thoughts up to some artistic interpretation of 
feline life by a famous painter.

One great purpose of picture study is to open the eyes 
to beauty all around, which an artist's trained eye secs 
while it is missed by others.

Condition of Pictures
A good background for pictures and bits of statuary



is oosontial. The pictures themselves should ho large 
and should he suitably framed* Plain molding with no or
nate projections to catch the dust and worry the oyo is a 
safe choice# Very wide mats and frames are out of place 
In the schoolroom# The usual rule for color is that the 
frame should correspond with the middle tone of the pic
ture. In the long ran, inexpensive ash, oak, or birch 
frames will be the most satisfactory#

Small pictures have their value, and from time to 
time should bo given a temporary place on the walls. For 
instance# when the children are studying tho history of 
our own country, what would bo batter than one or two 
lines, on the level of tho children's eyes, of a series of 
pictures which so graphically illustrate the conditions 
and facts of tho settlement of Massachusettsj i.e., the 
series by Boughton, and the corresponding pictures by V/cir 
and Bothemcl# An excellent way to keop these permanently 
is to passe partout them*

Calendar pads arc another good way to use the smaller 
pictures# "Rembrandt mounts," 8 x 10 inches, make the 
most convenient mount# On each of these paste an appro
priate picture. Below the picture fasten tho leaf for the 
month on the calendar# After pressing the mounts (always 
an essential when paste is used), eyelet them and fasten



them together. The pressing of the mounts, however, is 
not neoescary when using rubber cement* A most effective 
Millet calendar can be made in this way.



CHAPTER 17

TEACHER PREPARATION AND RESPONSIBILITY

The more thoroughly one knows any subject, the more 
able h® Is to pick out the vital truths, the foundational 
facts, thus seeing the subject as a v/holo and rejecting 
unimportant details which the child,'who can not sec the 
whole, may think of major importance. There are still 
other details which the teacher may believe are not neces
sary for the child to know, since they might tend to con
fuse him and blur the image made by the important or 
central thought.

Picture study should bo taken seriously and not re
garded as merely for amusement, entertainment, or decora
tion. There is an aim and a purpose larger than any of 
these. Hopkins says:

Picture study is with us, if wo road the 
times aright, because the influence of art 
reproduction is a vital power in our daily life.
We should be doing only half of our duty for 
our.boys and girls if wo withheld from them 
this art life, which is in very truth their 
legitimate inheritance. Those who admit that 
gems of literature belong by right to the public 
school scholar, will have difficulty in.arguing

1..v/iison, L.L.Wo Mature S5u
p. 196.
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that pictures, the world's goms of art, shall 
not find thoir place in tho schoolroom.
Teachers are in need of all available material which 

will aid thorn in teaching art appreciation, which is a com
paratively new subject in the classroom. This material is 
needed for their own informational background and for 
assistance in preparing lessons on the subject. Usually 
the texts so far have offered material on the biography of 
the artist, tho history of art movements, facts about pic
tures and characters in them, and an analysis of the com
position of pictures. Such material has been timely and 
of Inestimable value to tho teacher, but little attention 
has been given in these texts to developing the lessons and 
to the psychology of picture appreciation.

: .. - A ■ ? ■ ■Non-teehnlcal picture appreciation lessons are of much 
benefit, and enable the teacher and tho class to examino 
large numbers of pictures which otherwise would go unnot
iced if the class period were given over to technical study. 
Appreciation of art may exist without formal education in 
the subject. People, including children, know very little 
about thoir own tastes, and it is well to guide the chil
dren further into the realms of beauty through those ap
preciation lessons than they would be able to go unguided. 
One will be on safe ground if he tries to approach the 
work first through its mood or spirit.



tlon lessons, v/lilch it is well to present here for the 
benefit of the teacher:

Lcngthenins and Strengthening the Mood

Lesson IT, Grade I to XII
I„ Preparation for tho Losson

A. Anticipatory preparation (creating desire): A'
wool: or noro previous to tho lesson, a pupil 
reads to the class an announcement that there 
is to he a lesson of unusual interest on a 
given date, as, "Boys and girls, it is known 
among some of the class that February 7th will 
he a day long to be remembered."

B. Immediate preparation: The teacher should have
at least 50 well-mounted colored prints of 
about 8 x 10 inches in size. These prints 
should cover a wide range of subjects and 
should reflect different moods, as:

Several quiet pic
spirited pictures 
gloomy pictures

Several happy pictures 
Tho teacher has studied grouping the pictures 
and knows the effect 
through seeing at out
several pictures of similar mood. A group of 
pictures of similar mood is hung on the wall 
before tho

II. The Lesson
A. Teacherobjective: To intensify the mood o f .

certain pictures.
B. Pupils* objective: To note tho strengthening of

the mood of a picture through seeing it with 2

2. Mar. wait or and Dl. 
tion of Pictures, 29-40.
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C* Method3: Through contemplation and comparison.
D. Procedure: .On ontering the classroom, tho

c M T K L :
at tho pictures. As soon as she is

as may bo reasonably ozpocpprloa no long . ,
each

picture is pinned to the board, she steps back
ins K : -
of pictures.
The socond f.;roup is soon coranloted, and tho 

teacher, still intont upon her task, pins up 
a third group. The pinning up of groups of
space has

If at any time the pupils exhibit restless
ness, the teacher may delegate the task of 
pinning pictures to some pupil of the class, 
and give her attention to studying the pic
tures.

In this lesson the attention of the class 
Is held to each group of pictures through the

tho pupils will study each picture as it is 
pinned in place, will note how it fits the 
others, and will anticipate the next picture.
As each new picture of the group is seen, 

the class experiences a feeling similar to 
that experienced by tho former picture and 
pictures. Mono of these feelings will bo 
identical with others, bub they will all bo 
much more alike than would be possible if 
vddcly-differont pictures were used. With 
some children a hold-over of experience from 
picture to picture and from the picture to 
the group will occur.
holds each new picture somewhere near each 
group before pinning it to the wall. Thus tho 
children see what is going on in the mind of 
the teacher, and have a chance to appreciate 
the intensifying of a mood through multiplying 
tho number of pictures of a certain mood.



Lesson VII, Grades I to XIIxny, . . * . - -
It will bo found interesting to reverse the order of 

procedure in this lesson by placing three pictures in view 
before tho class, and playing the phonograph records 
without covering tho pictures. After each record is play
ed, the pupils nrnko a selection of ono of the pictures 
which seems to express the music, and explain what guided 
them in making the choice.

Their choice is voted on slips of paper; the results 
of the voting aro held over as a following lesson.

Lesson VIII, Grades I to XII
Teacher's aim: To prolong a study of a work of art

through correlation with another school subject, such as 
poetry.

This lesson is similar to Lesson VII, differing from 
it in only one respect— poetry is read to the class, or 
poems aro passed out to.the class to read, in place of the 
phonograph records being played during class. Otherwise 
there is no difference between the two lessons. The pio- 
turee are obscured from view (two pictures and three 
records). The records are played until the entire set has 
been played, then tho pictures arc revealed. Ho comment 
has been made by tho teacher.

After the records are ployed a second time, she asks 
the pupils to write on a piece of paper which ono of the 
phonograph records— 1, 2, or 3— went best with a picture 
which sho has just shown them. They may also describe 
their ©motions experienced in music•and pictures which 
express a similar mood; i.o., "Springtime," "Spring Song," 
Jeyeusnoos; "Might Scene" and "Nocturne," meditation; 
"Angelas" and "Ave Karla," religious; and many other moods 
represented by various pictures.

The papers are collected and quickly checked by ono 
of the pupils to discover the results.

At this point the teacher may play parts or the 
whole of each.of tho three pieces, if in her judgment the 
class has forgotten what has been played.
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The teaehor now pasooo another sot of slips In prepar
ation for showing the second picture; and so on until the 
music for the second picture has been determined.

Lesson IX, Grades I to XII
Imagining Oneself to Be in the Picture

Preparation for
A. Anticipatory preparation

Two weeks or more before the lesson 
class whether there are any new

B,

one of
class if it remembers what there was pre
viously on the land now occupied by the build* 
ins. Ask them if they now soo the spot as 
it formerly appe 
art lesson will 
aro rather like umia uuv.
Another way to anticipate tl 

mice a plus sign on the blackboard or wall at 
a point whore, through tho wall, thero is 
located in the next room an important piece 
of furniture. A third approach would be to 
imagine that a wall of the classroom is trans
parent and the objects in the next room are 
visible. In each case a statement about a 
coming lesson would be made. - 

Plan to place before the class a number of purely 
naturalistic pictures, 
beeause of qualities of
the picture should be sufficiently local in 
typo so that it will seen familiar to tho
pupils* II.

II. The Lessen
A. Teacher’s aim: To teach pupils how they may

think into a picture; to stimulate a new in
terest in pictures,

B. Pupils’ aim: To become part of the picture.
0. Method: Inductive and deductive, through recall

ing from, past experiences scones which are 
similar to tho picture and through imagining 
oneself to be an actual part of the scene.
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D» Procedure: V/lien the clans enters the room, the
teacher is encaged in studying pictures which 
she has hung on the trail for the lesson. With 
the class sho selects one picture which seems 
to ho like a local scene. The other pictures 
are removed from the hoard. The class may be 
given a minute or two to enjoy the pictures 
before the teacher begins to ask questions.
1. Questions which provide an opportunity for 

tho pupils to "walk through the frame":
a. What do you suppose there may be on

the other side of this hill, build
ing, forest?

b. What do you imagine there might be
around this corner, behind this 

• object?
c. If you wore in that place in the pic

ture, what night you see of the 
hill, bam, the ship, the forest?

2. Questions which provide an opportunity for 
the pupils to imagine movement in the 
picture:
a. How long will it take this boat, train, 

automobile, person, animal,' bird 
to pass this point?

b. After this ship, scow, yacht, wagon,
coach has passed out of sight to the 
right or to the left, what do you 
think might come into the picture to 
take its place?

c. If you were on this horse, wagon, oar,
or in this airplane, balloon, sail 
boat, what would you sco?

Questions which provide an opportunity for 
the pupils to imagine other people, 
animals, birds as being in the picture:

a. If you called at this door, whom might
you meet?

b. Name some of the people who might be
met on this street, road, field, 
or in those woods or this park.

c. If you owned this land, what kind of
animals would you expect to place 
on it?

This lesson is capable of endless repetition with 
different pictures. It may be followed by the writing of 
stories about various events which could take place in a 
picture. Outcomes: A new interest in pictures, a now
way of becoming a part of a picture.
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In many young people their natural love for pictures 
io killed by adults or other young people with whom they 
associate v/ho car© nothing for such things.

The teacher should know something about pictures: 
their source, how the artist works, materials he uses, 
the thought ho puts into thorn before and after ho begins, 
and the two principles— selection and arrangement. She 
should know the reasons why first ono country and then 
another took a leading part in art, that art has to have 
special encouragement, that only in rich and prosperous 
countries can this bo true because the people there have 
become educated to a real enjoyment of works of art. 
LaForge says:

Vfo are long on education here in America 
and short on that culture founded on a feeling 
for beauty, the first step to the attainment 
of which is a knowledge of the beautiful pic
tures that have been created for our delight 
in the last fivo hundred years.
V/e now think with wonder of the time when all the

people of a town used to gather on a day set apart when a
new picture was to be shown in a church or a convent.
While the people as a mass at that time could not read or
write, yet they knew the meaning and fooling of beauty
and v/ero taught by the pictures, 3

3. Barstow, Charles 1. I'amouo Pictures, p. 243.
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The tcaohor should Imov; many life stories of the 
artists, and she should know or have easy access to such 
tables of the masters, their periods in history, thoir 
nativity, and the subjects of thoir pictures as aro 
found in Baratov,

The teacher should learn, in her preparation of pic
ture appreciation, something of characterization as por
trayed in portraits; and especially should she know of 
pictures of child life. Those are not essentially differ
ent from other pictures as far as the manner of painting 
is concerned; it is largely a matter of inspiration, since 
one is likely to paint what he loves most.

The teacher will know, of course * that Velasquez was 
deeply interested in children and has been called the 
supreme painter of child life; she must Imov/ something of 
animals and their painters, Landseer and Bonheur.

• Again, she must know that the old masters seldom 
painted a landscape except as a background for figures. 
Hoy/ that phase has become one of the most important di
visions of painting, and there seem to be more landscapes 
than figure subjects put on canvas. There should be kept 
in mind a series of landscapes of the motors, beginning

4* Barstow, dharles L, op, cli.V PD. X2-I3.
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with Leonardo da Vinci and coining dovm. to Claude lorrain,
Ccmstable. Turner, end Oearot*

The teacher should 'mow that legendary and historical 
paintings are much more complicated than the foregoing 
classifications♦ Among masters in this field may be men
tioned Titian, painter of the Golden Fleece. Meisoonior,
.and Yeomose During the Golden Ago of art in the sixteenth 
century, paintings v/ore to people %/hat books are to us 
today. The people of that time v;ero illiterate, but they 
understood pictures and.were inspired by them. As the 
church wan a great patron of art, many of the norId1s great 
pictures v/oro related to sacred subjects. Here the mas
ters were Cimbue, da Vinci, Raphael (Sistlno kadonnah  
Andrea del Sarto, Corregio, and Rubens. There v/cre dec
orative and mural paintings,.and .Michelangelo's frescoes 
in the Slatino Chapel.

Still another form of painting with which the teacher 
should be familiar is that of still life and of genre 
painting. The latter portrays the every-day life either 
indoor or outdoor, and is commonly applied to the Dutch 
and Flemish schools. Mono exceeded Jan Steen, Pieter de 
Hooch, Jan Vermeer of Delft, David Teniers (father and son), 
and others in genre painting, though Frans Hals, Rucbons, 
Rembrandt„ and Van Dyck wore great.



True artists often seo groat beauty in fruits, flow
ers, vegetables, game, furniture, and bowls. This still- 
life art nay have many splendid qualities: rich colors,
beautiful symmetry and grouping, wonderful texture. The 
latter is a quality that is usually pre-eminent in good 
still-life studies; it may be lustrous, as in water or 
glass, velvety an tho peach, or linear as fur,

Vihat Children See in Pictures 
In studying what children see in pictures, in the 

primary grades one should find much to guide in selecting 
pictures to be shown in the hand or on the wall. Some're
search has been made in connection with problems of illus
tration in primary readers.

Miller found that there are many pictures in primary 
readers which fail to increase the children's comprehen
sion of the accompanying reading matter; often there is a 
complete misinterpretation on their part; they fail to see 
the constituent parts of the picture, or they fail to sec 
relationships existing between the several parts of a given 
picture. The most fundamental problem is concerned with 
tho children who see pictures without any sort of guidance.

^. Hiller, William A. "What Ch'ildren .dce in Pictures." 
. Journal; 39:280, (December,



Miller took one hundred thlrd-G^ade children and
■ - ■ ■ " .selected six pictures from books used by this grade and

■ ■ ■ ■ : ' ' ’ ' . 1 ■: - ' t :
mounted them on sheets of paper 9 % 12 inches,

A chock sheet vms prepared for each picture, on which 
appeared a list of items presented in the picture and a 
nurabor of spaces for the child’s name, ago, sex, and in- 
telligenco quotient. Enough copies v/ere provided for each 
dhild.

Relatively few items impressed the children, and most 
of them did not Identify most of the items in the pictures. 
Failure to rooogniao and to interpret these items meant
that the story told by the pictures was not grasped. Only

.in the oase of one of four pictures did the children report. '  ̂ v - ' A . ..
that they grasped the central idea of tho story of the pic
ture. It is practically certain that fox/ saw the rela- 
tions between the three or four generalised item which 
unite to make the moaning of the picture clear.

If children are to uso pictures as an aid to the 
understanding of the printed material which they accompany, 
teachers will need to direct their attention to important 
items in pictures and to develop the interpretation of 
those items. Further research might well be directed to
wards the problem of determining what types of items in 
pictures children identify most readily. ;



Correlation of Music and Art . .
Dillavjay states that painting and music arc related6

in many ways. Organisation in both arts is governed by 
tho basic principles of balance and rhythm and harmony 
which the artist and musician both observe, each in his 
own way, in building up a composition.

The term "color” is not confined to the painter's art. 
The musician constantly refers to the color tones of 
music. In general, the higher, middle, and lower registers 
of all instruments have tho value of the lighter, medium, 
and darker value® of color. There Is tho cool quality of 
the flute's upper register that is akin to the tones of 
blue; likewise, the warmth of tho lower register of the 
viola, cello, and double baas may be likened to the warmth 
of deep orange and red. A counterpart of tho full intensity 
of colors may bo found in tho blare of the brass instru
ments. The softened Intensities of color are expressed in 
tho muted tones of any instrument.

It is true that most paintings and selections of 
music combine most of these variations, but the character
istic mood is produced by the predominance of either light, 
middle, grayed, or dark values or tones of music having a 
similar quality. Tho intriguing mood of a Whistler's

6. Dlliaway, Theodore M. "An Interpretation of Painting 
mnd^masic." Education; 60:137-140, (November,



*or Bouohor, in which the higher register of color is used 
may he likened to the delicate character of LTosart’s com
positions. ■ • ;

Linos as well as colors contribute to the emotional 
reactions to paintings. When horizontal linos are dominant, 
a feeling of root is produced, /ui effect of movement or 
rhythm results from oblique linos. Lines may be employed 
in two or three directions in one picture$ but one direc
tion usually will be dominant. If the painter wishes to 
interpret a piece of music such as "Ltoldau" by Smetana, ho 
will introduce lines suggesting the movement of a river. 
Restful music, such as "Berceuse” by Goddard^ should be 
expressed by the painter*» emphasis of horizontal lines.
The graceful quality of Corot’s Banco of the Hynnha and 
Passage is produced by the rhythmic curves in the trees 
and the figure#*

Having explained similarities that exist in music and 
painting, the teacher should now have an excellent key to 
the ohoico of tho proper method for interpreting pictures 
with the aid of musih. Excellent projects have been worked 
out in the upper grades, and much can be done in the lower 
grades. Teachers may not deem it advisable to explain the 
psychology of lino and color and tone to primary children.
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but they can select accompanying music by following these
principles and the children will unconsciously grow into
this knowledge as they progress from year to year in art
appreciation, - ^ ’ 5 " ■■■

fhe teacher might well egress her sense of responsi-
billty as an instructor in art by quoting v/ill Chambers *7
"Art Creed";

I believe in art because I believe in the 
richness of life. I believe in art education, not 
as another subject added to the curriculum but as 
an attitude and a spirit which suffuses the whole.
I believe the industries, expressing the funda
mental instincts of construction arc its roots.
I believe that science and history are its twins 
alike, the former developing insight, and the 
latter giving a sense of value in which all ed
ucation involves. I believe that the arts in 
the broadest sense of the term represent the 
flower of the plant, not only aiding beauty and 
fragrance but making possible a rich fruitage 
of democracy’s best human institution.

V. Quotedted by Winslow, Leon L. "Art Muoation.in Da:
Public Schools." School and Society; 52:156, 
(September 7, 19407%



CHAPTER V

CLASSROOM EXPJ2RIMEHT ViTfK STILL PICTURES

The value of the use of pictures— appropriate» inter
esting, colorful pictures— especially as a mans of giving 
proper concepts of words and ideas or general meaning, is 
being.recognised and utilised now as never before in the 
teaching world. This is almost self-evident in the number 
and variety of new, easy, beautifully and abundantly as 
well as delightfully illustrated story books, pre-reading 
charts and books, as well as primers and readers that are 
coining off the press in such quantities. This has been a 
need felt for many years by primary teachers, and one that 
finally has "gotten across" to authors and publishers.

But in addition to these lovely books, there is still 
a need for the use of many and varied pictures in the 
teaching of beginning reading. It shall be my purpose to 
give in some detail, the experiments actually carried out 
in a unit of work in the teaching of beginning reading 
for one semester’s work.

As we all know, the first concern of the primary 
teacher of today is the answer to the question, "What are 
the experiences and the background of this particular



group of children just coming to the first grade? '.That 
is each particular child*s experience and background?” 
ttaless the teacher knows something, at least, of the 
child's previous experiences, environment and training, she 
is almost at a loss to know how to proceed intelligently 
with her introductory activities.

48

Method of Procedure
The following is tho method of procedure used very 

successfully for the past two years in the writer*s first 
grade class*

Practically all of tho children had. liad one year of 
kindergarten training. About five at tho most had only a 
half year or no kindergarten training. On the first day 
when the children came into the room, there wore different 
colored pictures on the bulletin board, over tho black
board, and others on a desk so as to bo easily accessible 
for instant use if needed.

These children had had Mother Goose rhymes and jin
gles in the kindergarten and many of those had boon taught 
as songs, so pictures of those characters made instant 
appeal to the group. There were several mounted on blue 
and yellow construction paper over the blackboard, so wo 
talked about them ono by one, letting different children 
choose the ones we should sing or play. One of the favor
ites was lack a Dandy, and this gave an excellent



opportunity to begin our action words and gamos. "Jack 
Be Kimble" Gave some needed repetition and activity as v;o 
sang it and jumped over "the candlestick." "Mary Had a 
Little Lamb" was a Great favorite, partly because of its 
repetition and the appeal m d e  through the pet’s following 
rnry to school and waltlns so patiently for her. The 
children never tire of it, and could sing it every day if 
permitted to do so. _  . , ,

These pictures were scoured in book form from one of 
the "five-and-ton-oont" stores. The pictures were then 
cut and mounted on the bright colored construction paper. 
There are many inexpensive books of Mother Goose jingles, 
but it is best to select only those with large, brightly 
colored pictures that are very simple, as it is necessary 
for the main characters to stand out above the background 
with as little as possible to detract from the impression 
that is to be conveyed and retained.

As the children became tired of those activities, v/o 
formed our semi-circle in chairs and attention was called 
to some of the other pictures. The particular picture 
used in this group was of a little boy about two or three 
years old who had wandered from home, lured on by the 
bright flowers blooming along the roadside; becoming weary, 
ho had fallen asleep but his faithful friend, a largo 
shaggy dog, was standing guard over his master. This
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plcturo y/ua a 
size. It m s
tape, lov; 
ing their
them to see the main characters.

This picture study and the conversation v/as some-

board?" Of course, moot of then sco it for all children 
love pictures and will wear out books just looking at the 
pictures if they arc at all attractive. Somcono said, "I 
Goo a little boy." "Yes, and what else do you see?" "I 
see a dog."

"Yes, what is the dog doing?" "He is watching the 
little boy."

"\7hat is the little boy doing?" "He is asleep."
"How do you think ho got so far away from, home?" "He 

was looking at the flowers."
"Did he pick some flowers?" "Yes."
"What makes you think so?" "He has some in his hand."
"Do you sco his home, or the house where he lives?" 

This led to a discussion about the house which furnished 
material for later use.

We concentrated on the dog watching his master and 
"keeping care" of him. "Do you have a dog? Does it take 
ear® of you ©r the baby or the house at night?"

thing as follows: "Does anyone see a picture on the
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Then as the children v/qre led to become ir.ore at ease, 
as they talked about their dorjs other pictures of dogs 
v.’cre sIiolii. Someone said, "I don’t have a dog. I have a 
cat." Opportunity was thus given to introduce more pets. 
This led to the use of pictures with cats, kittens, rab
bits, and so forth. As the children were tired by this 
time, their attention was not destroyed by too many details 
or different pictures. It was thought best to limit them 
to a few of the most common pots. The pictures used were 
secured from inexpensive books about animals, from calen
dars, and from magazine covers.

In the relaxation, period in the afternoon, “Little 
Miss Muffett" was taught as an action song. This gave ex
cellent opportunity to differentiate between such phrases 
as "down came a spider" and "along came a spider," using 
©no fist for Miss Muffett and the other hand for the 
spider descending out of the air above, then up from the

opposite direction. Kiss Muffett hides behind the player’s 
back each time she is frightened away. This picture was 
one of the group of Mother Goose characters over the 
board, <

Children delight in the oft-told stories of "The 
Three Pigs," "The Little Red Hen," "The Three Roars,"
"The Three Goats," "The Gingerbread Boy." It is well for

A
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the ohildren to ohooso the 
when possible# 
the children selected "The Three

, -A -

their activity word Games, "Jack a Dandy" served as a 
starter for demonstrating the word "hop#"

"How did Jack a Dandy como out of the shop?" "Hop, 
hop, hop" is the answer# "Can you hop like Jack a Dandy?"

"Run, run, run" taught from "The Gingerbread Boy" 
makes instant appeal, "Ride, ride, ride" was taught from 
a picture token from a magazine cover. The teacher said 
the word three times, and printed it on the blackboard as 
ah© said it. Tho repetition and the use of the capital 
letters for the first word and small letters for the same 
word as in a series help the children become accustomed to 
the change in form# • ' ' " ' '

For the formal (but conducted with informal conversa
tion) reading period tho next day, the children wore asked: 
"What kind of pet did John say he had?" Or, "IJary, what 
kind of pet do you have? You did not get to tell us yester
day." IJary replied, "I have a rabbit." "What color is 
your rabbit?" "It is white.” "Would you like to see my 
chalk draw a picture of what you said?" Print on the board:

Mary has a rabbit.
It is white.



By printing the stories on the hoard as they aro given.

x 21* inches, and attached to the wooden molding ho low tho 
shall: tray under the front board, just in front of the 
semi-circle for the reading group, Tho next day the chil-

vrith pictures of their pets, etc. After several of these 
had been printed and illustrated and the children had be
come able to read then, they were placed along the top of 
the board at the side of the room no the children might 
see them and read whenever desired. All of them later were 
bound into a large book, covered with heavy brown paper 
which was decorated with a picture cut frc=i a m Ea=ine, 
rod the words "Our Book of Pots” wore printed in large

the children will get the first association of the printed 
word with the spoken word, 
with India ink and a letter!

teen, selected their own stories and read them to the class 
Then they were encouraged to illustrate the stories

letters.



A trip was made to the homos of tv/o little Girls.
The resulting pictures and stories gavo an opportunity to 
develop many stories. Things seen on the uaya.flowers

material for later lessons and eventually led to the build
ing of a house in one corner of the schoolroom. The pic
ture of the homo helped to make the foundation for this 
experience, < „

The following stories wore mado in connection with 
the picture of a largo and beautiful homo introduced later;

This is a house
.

It is a pretty house.
It is a homo.
People live in it.

.
This led to a discussion of "Vdio lives at home?" and tko
following story. (First 
actual story.) - r f * '  .- -it3 , ,

A picture out from a current mgaslne and showing all 
the family at the table except baby led to the introduction 
of the word "where," which we wished to develop for later



use in connection with the required vocabulary- These 
stories wore developed iron pictures gathered hero and 
there, one of a baby asleep.

This led to sinking the song, "Sleep, Baby, Sleep." Other 
baby stories developed v/ere:

(Picture of a baby awake)
He is hungry*

Baby wants dinner.
(Picture of a

lie wants milk. baby with food)

(Picture of a 
Baby likes to bathe. baby bathing)

About six stories about baby were made. The follow
ing, made from the picture of a baby's head, introduced the 
words "one" and "two," and parts of tho face:

Baby has one nose.
He has one mouth.
He lias two eyes.
He has two ears.

He love baby.
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be the

lessons in health such as brushing the teeth, play or 
oxoroiao in the outdoors, lessons on safety. Words ap- 
jaroprlato for the pictures wore printed on strips of white 
cardboard and thumb tacked under the pictures, A book 
of illustrations showing children eating apples, combing 
their hair, washing their hands provided nice pictures to 
mount with appropriate slogans. Seasonal pictures for 
Halloween, Thanksgiving, Christmas, etc. wore placed about 
the room at the proper time.

Whenever possible, the pictures the children drew in 
their free time or during special periods wore used. There 
was a period during the day when the children had oppor- 
toaty to express their Mess vAth paper an! colors, either 
crayons, colored chalk, paints, or cron just v,hito chalk, 
at the board or at their desks. The use of colors lonuc
interest, heightens the effect, and also lias great teaching

• ■

pictures, was begun by the more advanced group. One pic--

value

been preceded by simple sentences
At about this time the basic

ture used was of a boy about
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younger sister across a stream* As he steps carefully on 
the stones across the. brook, they see a huge frog sitting 
on one of the rooks* Their eyes are huge with alarm and 
surprise, perhaps curiosity, and they seem poised in mid
air wondering whether to go back, stand still, or go on. 
This picture served to introduce many words, as it could 
be used in many ways* Some of the stories were:

Oh, oh, oh! Oh, oh, oh!
Ylhat is that? I seo something,

' : I seo a frog.
I see something.
Yihat do I see? Jane sees a frog.

Dick sees a frog.
Here is Dick.

The frog sees Dlok.
Here is Jane.

• The frog sees Jane.
What do they see?

Jump, jump, jimp.
He hops away.

These stories were placed one over the other, at
tached lightly with small strips of cellulose tape, with 
the picture above and the printed pages attached under
neath so as to form a chart, calendar fashion.

By this method most or all of the pre-primer vocabu
lary was introduced, then the pre-primer work began. Tho 
charts with their accompanying pictures were left in full 
view, some on the board and others under the board. When 
a child missed a word, the recall was made by reference
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to the stories they had made. Stories about Spot, Puff,

many of the raoro difficult words wore introduced and
" r-  ̂ ;--L '' %  - - . .i': / : .

those wore very holpful because of repetition and simi- 
larity.' - ' /' -T . ' - . ' - '  ̂ ' .. : - . :

The handbook Boforo v7o Head was used in informal con
versation. Each picture was discussed separately, stories 
were made from some, and others were used for testing and 
training. A book m o  placed in the hands of each child, 
and splendid results were obtained. This book, consisting 
entirely of pictures except for tho last five pages, is a 
planned program of interesting, constructive activities 
which prepared the group for later reading activities.

Thi.fi book of pictures was used in tho afternoon when 
the children wore tired and we wore having tho informal 
conversation period. The children forgot themselves in 
the interest created by looking at the pictures, talking 
about them, finding tho bird, the dog, tho tree, etc.

Along Y/ith tho art lessons, informal work, and 
creative vrark done on the board, on paper at desks, and 
at the easel, five pictures by masters vrore taught through
reference to them whon the occasion presented itself. For

... ^

example, at Christmas time when teaching the song "Holy 
Might" we studied the picture Holy Might. Attention v/as
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called to Uillot'o roedlitf! Bor Birds by associating it
1

with other pictures of mothers and babies. Boy and Rabbit 
was introduced when wo had pictures and stories about 
rabbits, Dancing in a Rinn by Thom when we had rhythms 
and physical education or supervised plays and games, and 
"acEwen’s V/lth Grandma was presented when wo discussed go
ing to grandmother*s house.

The Results
As the children talked about the pictures, the fol

lowing results were quite evident:
1, Past experiences of the children were discovered,
"2. Experiences and interests were extended. By partici

pation in conversation and the exchange of ideas, 
the children broadened their own experiences and 
shared those of other members of the class,

3, Ability to think clearly was promoted.
km Language abilities wore improved, meaning vocabulary 

extended, and the power of expression increased.
5. Visual memory, particularly that required in reading,

was improved.
6. Ability to make visual and auditory discrimination

was increased.
7. Ability to concentrate attention upon a learning sit

uation and to remain attentive for a period of tine 
was developed.

8. Ability to make muscular adjustments and coordination
of hand and eye wore improved.

9. Eye-movement habits of left-to-right movements were
developed or improved.
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10. A Gradual transition from recognition of similarities 
and differences in forms of objects to forms of 
words was made.

' >

%Y ' A f.-
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, CHAPTER YI : .....

SOURCES OF STILL PICTURES FOR CLASSROOM USE 

Educators long have recognized pictures as effective

piece at the beginning of a chapter. They also vary in 
quality from the artistic reproduction of a great painter 
to the unetched reprint of a second-rate cartoon, and 
they further vary in accuracy.

These pictured nay be secured from, several sources 
v/hicli are available to the average educator. Libraries, 
companies, institutions, and magazines all furnish an un
limited supply of pictorial material for use in schools.

Companies and Institutions 
.* ^ • , . , . .....

to supply a wide variety of pictures. Many of them pub
lish catalogues which in themselves are very useful. In 
some instances a small charge is made for catalogues.
1. American Federation of Arts, 1741 Hew York Avenue,

Washington, D.C.
2. American Museum of Natural History, Columbus Avenue

and 77th Street, Now York City.
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3* Appreciation Publishing Company, 109 North Union 
Street, Akron, Ohio.

4. Art Extension Society, 489 Fifth Avenue, ITcv; York City.
5» Art Institute of Chicago, Michigan Avenue and Adams 

Street, Chicago, Illinois.
6. Boston Museum of Fine Arts, Boston, Massachusetts.

(Free list of subjects.)
7. British Museum, London, England,
8. Brown, George P. and Company, 38 Lovett Street,

Beverly, Massachusetts.
9. Compton, F.E. and Company, 1000 North Dearborn Street,

Chicago, Illinois. .
10. Copley Prints, Curtis and Cameron, 221 Columbus Avenue,

Boston, Massachusetts.
11. Denoyor-Geppert Company, 5234 Havonsvraod Avenue,

Chicago, Illinois.
12. Detroit Publishing Company, 3925 Vermont Street,

Detroit, Michigan. ... t
13. Bison Art Publishing Company, Belmont, Mass.
14. Hassiday Historic Photograph Company, 8 Beacon Street,

Boston, Massachusetts.
15. Longman’s Historical Illustrations; Longoman, Green

and Company, New York City.
M #  McKinley Publishing Company, 1021 Filbert Street, 

Philadelphia, Pennsylvania. ^
17- Mentor Magazine, Crowell Publishing Company, Springfield,

Ohio. ' a  " ^
18. Metropolitan Museum of Art, 2 Central Park East, New

York City.
19. Milton Bradley Company, 127 Clarendon Street, Boston,

. MassachusettSe ' ' ~  ̂ -



20. National Geographic Nagazino, Hubbard Hosiorial Hall* 
Washington, D.G.

21,. Hystrom and Company, 3333 Elston Avenue, Chicago, 
Illinois.

22. Palmer Company, 120 Boylston Street, Boston, Ilassa-
ChttSSttS •  ̂, V ■

23. Perry Pictures Company, Naldcn. Haosachusctts.
24. Seiler, A.G., 1224 Amsterdam Avonuo, Kew York City.
25* Stewart Serial Pictures, Inc., 13 Astor Place, Now 

York City.
26. Thompson Publishing Company, Syracuse, New York.
27. University Prints Company, Newton, Kassaphusotts.

Pictures Every Child Should Know
Title Artist

madonna of the S a c k . . A n d r e a  del Sarto
The Holy Family...... ........ .Andrea del Sarto
Daniel....... ..ifdchelangelo.. (Buonoa
The Isle of the Dead............. Arnold Bocklin
The Horse x * a i r . R o s a  Bonheur

•* . -

Spring............................Alessandro Botticelli
The Virgin as Consoler......... ..William Adolpho

Thd Lovo Song......
The Hay Y/ain.......
A Family Picture... 
Banco of the Nymphs

>....Sir

s
m  Eapti;
w/Ox sto Camillo
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Tho Holy N i g h t * C o r r e g g i o ^ ( A n t o n i o
. , , - , •- ,Tho Mystic Marriage of

St» C a t h e r i n e #Correggio
Moses Breaking the Tablets of

tho Law....................... Paul Gustavo Core
Tho Nativity. ..... Albrecht Durer
TO®
The Sword Dance......... .........Jean Leon Gcrcmo
The Nurse and the Child...........Frans Halo
Tho Avonuo...................... ..Moyndort Hobbema
The Marriage Contract............ VZlllian Hogarth
Robert Cliesoaan with his Falcon.. .Hans Holbein, the Younger 
The Light of the World............William Holman Hunt
The Berkshire Hills.........  ....Georgo Inncss
The Old Shepherd's Chief Mourner..Sir Edwin Henry Landseer 
Aois and Galatea..................Claude Lorrain
Tho Artist's Portrait........ ....Tommaso Masaccio
Retreat from Moscow............... Jean Louis Ernest

The Angelus. .... . .Jcan Francois Millet
Hoystaok in Sunshine.... ........ .Olaudo Monet
Tlio Immaculato Conception........ .Murillo (Bartolome

Esteban)
The Sistine Madonna..... .........Raphael {Sansio)
The Might Watch...................Rembrandt (Van Rijn)
The Duchess of Devonshire and.....Sir Joshua Reynolds

Her Daughter



The Infant Jesus and St. John.....Peter Paul Rubens
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The Miracle of St. Mark...........Tintoretto
The Artist's Daughter, Lavinia....Titian (Tizinno Vecelli)
The Fighting Tcmerairo............Joseph Mnllord William

The Children of Charles I.........Sir Jlnthony Yen Dyck
The Marriage at Cana....... ......Paul Veronese
Tno Last Supper...................Leonardo da Vinci

 ̂ . ■ ■ v . , - , - ; % - . ; ^
If the school supply of pictures is rather limited,

the teacher may supplement it v/lth borrowed prints of
large size from outside sources such as library oollec-

. ' ' * *■!. . .

tions and private houses. V/ho would not be glad to lend a 
favorite picture to a schoolroom for a week in order that: T . . - ' \ -* t * 'r • - ' . " %< ■ r - £ ' -v % ' '

the picture might toll its own story to tho children?, , » • y: • . . .

• .... = : , : r . * "
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The still _
: ' - . : * ' , '

efficient teaching device. It is the writer's opinion 
that teachers arc overlooking one of instruction's most
valuable aids when pictures are neglected. No subject: ' ' ' ' -

in the curriculum is void of opportunities for point clinch-'3....' i.'
ing by means of still pictures illustrating the lesson. 
Pictures can extend and enrich the thought of a
other message, thereby increasing the satisfaction of both. 
Pictures can add meaning to a Bible.. ' -- . - - ' '  ̂ ^  yi

phabet came into use. Our knowledge of Egyptian life has 
been obtained largely from picture writing found in their 
tombs and temples which tells us of their beliefs, customs,
and occupation#*

Still pictures are becoming more and more a part of. r • . - • '• : . :  ̂ - ' -
every school program. Literature and science classes,

' . .

history and art, dramatics and geography classes use this
medium in their projects to stiiaulate interest in the

. - - ■ ■.
various subjects. Educators long have recognised pic- 
turea as effective aids to learning. Pictures which arc
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pieces to tiny head pieces at the beGinnin£ of a chapter.

rate cartoon; they vary also in accuracy.
Soaotimos it is advantacoous to correlate school 

studies. If cats are chosen for a science lesson in a 
certain Grade, cats are likely also to bo the subject for

fitably be shown the class. If conditions are favorable, 
pupils might each brine some trifling sum (ordinarily spent 
for candy) to bo used for the purpose of purchasing a 
small print of their favorite picture for their own collec
tion. This, however, always should bo presented to the 
child as a privilege, never as a requirement.

Hany factors influence the choice of pictures for the 
schoolroom; enduring artistic qualities, transient inter
est, direct relation to school life and work, to nature 
study in plant and animal life, to the processes of tho 
seasons, to literature, history, and geography all should 
bo considered. There should be a portfolio collection of 
pictures in each group to be brought out when needed for 
special reference, as is a dictionary or other helpful
reference material.
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and onauring qualities. Many pictures arc good and many 
are of passing value, but fex? aro of intrinsic v/orth. For 
this reason pictures should bo soloctcd with intelligent 
care for a child who will not be able to make up this 
lack in his artistic education later. Children’s litera-

including mythology and history.

Vitality and clearness of pictures may be brought out 
by the game of picture posing, which is one of the best 
ways of impressing the standard essentials of the picture. 

Another determining factor in the choice of pictures 
for the primary grade is the procession of the seasons and 
the holidays. At the opening of school in the fall, it 
is natural to look back upon the summer holidays and to 
look forward to the autumn occupations. From the haying 
of early summer to the early wheat harvest, Dupre* and 
Breton delightfully toll us of those incidents through 
their pictures, nature is preparing for the vdnter, the 
festival culminating in the Thanksgiving season. This 
would bo incomplete without some thought of the early 
Pilgrims and their first Thanksgiving; here \;c have the 
moot natural opportunity for studying the beautiful.
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oia-timo pictures of Bou^hton. Tho religious pictures 
whoso thonos center around the Christmas story should 
follow naturally. In February, when patriotism is an es
pecially timely topic, portraits, of tfashington and Lincoln 
and pictures of special historical significance may well 
claim tho attention, - v . r

Pictures always should be chosen which are relevant to 
the subject with which they are to bo correlated. And, of 
course, any picture can be used more effectively if it is 
suitably framed or mounted, ,

A few of tho important points for teachers to remember 
In selecting pictures are listed below:
1. Pictures should show the right way of doing things,
2. Pictures used and activities shown should fit tho

grade level in which they are used,
3. In selecting types of pictures, be sure there is a

story lesson to help arouse more interest,
4. Choose seasonable pictures, stressing why they arc

important at such a time,
> . •. ■ ■ • ;  ■ - -

5. Select pictures which are vital, interesting, or appeal
ing to curiosity.
Pictures for classroom use may bo secured from numer

ous sources which are available to the average educator. 
Libraries, publishing companies, institutions, and maga
zines all furnish an unlimited amount of pictorial material 
suitable for school use.

. i v a r / y
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L:;
Ago and grade of children, as well as Intelligence, 

have a marked influence on
higher the intelligence, the higher will be the pictorial
score. It has been noted that as children grow older,

■ .. ■ - 
naturally the ideas v/o wish to
with their mental and emotional development. Since tho
learning process always 
coeds to the unfamiliar, it is

,

.(A.
is familiar to a child at his particular age. Children
under sovon have practically no understanding of things 
outside of their own experiences, Yliey have no tine sense 
other than the present or the immediato past,

Iron tho classroom experiment with still pictures tho 
writer found that, when carefully selected, pictures tell 
a story better than words. Pictures are time-savers in 
that they show tho actual way things arc done. Past ex
periences of the children were discovered during discus
sions of the pictures shown, and tho intellect of tho 
children was broadened because of this exchange of ideas. 
Also, there was increasing participation on the part of 
the timid child because of his willingness to toll what
he could see in the various pictures.

Furthermore, still pictures tended to enlarge vocab
ularies and improve sentence construction. This means of
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-

visual instruction attracts and holds the attention of 
children for a longer period of tine than does oral read- 
lag. - . - '

Lastly, when wisely selected hy the instructor, pic
tures have a tendency to stimulate tho desire for learning 
on the part of the pupils. They are eager to know noro 
about the object or objects shown in the pictures.

Teachers obtain better results v/hen pictures are

5 4.'
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