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CHAPTER I 

XOTRODUCTIOW
The idea of teaching current history is not new; 

teachers have been teaching it since the turn of the cen
tury. People outside the school were the first to feel a 
need for its use; Outlook, in 1916 carried a news item to 
the effect that a recent survey showed college students to 
be ignorant of topics of the day. It said in part:

"lack of interest in current events is a sad com
mentary on the mental processes of students of his
tory, but it may well be that the blame lies not so 
much with them as with their teachers."1 2

In this same magazine, at about the same time, Irving King^ 
wrote of an experiment carried on among college, high school, 
and elementary students, in which it was shown that the 
elementary pupils in the sixth grade knew more, proportion
ately, about the news of the day than did the college 
students.

Periodical literature reveals nothing concerning the 
teaching of current events prior to 1915. We probably 
would not be justified in saying that no current events 
instruction was given prior to that time, but it is safe to 
assume that it was given little Importance.

1. Outlook, Vol. 112 March 29, 1916. News item. Page 728.
2. King, Irving. "Teach Current History," Outlook,

Vol. 113, June 31, 1916, p. 435.
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Charles E. Mart2 , of the Cleveland School of Education,
expressed the Idea of many educators. In 1924^ when he said:

"Current events pure and simple is a course which 
has no place in a school of immature pupils."3

This attitude changed markedly In the next few years, for 
there seems to have been an increase in interest in teaching 
current events after about 1920. Elwood P. Cubberly, in an 
introduction to R. S. Klmballfs book, "Current Events In
struction", says:

"Though the beginning of current events instruction 
dates back to the opening of the present century, it 
is only since the world war and the rise of the new 
social studies that the demand for such instruction 
has become at all marked, and a literature to make it 
possible lias developed. As a result we today find a 
number of states and cities now providing for such 
instruction as an integral part of the public school curriculum.

\7e have the current attitude toward current events instruc
tion expressed by L. C. Day:

"Until social and economic conditions of smaller com
munities permit better background and opportunities, 
it is clearly the duty of the schools in such places 
to compensate for such lack by providing more effective materials and instruction in current events."5
Although teaching current events is not mandatory

today, it has grown into standard practice with most
teachers. Evidence of this is shown by the large number 3 4 5

3. ' Mat2 , Charles E. "Courses in Current Events"/.School
and Society, Vol. 19, p. 554, May 1924.

4. Kimball, R. S. "Current Events Instruction", Riverside
Press, 1929.

5. Day,'1 II•"•v. "Local Opportunity and Knowledge of Current
Events”, Elementary School Journal, Vol. 38, p. 44, 
Jan. 1938.
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of current events papers and magazines that are available.
As long ago as 1932 Dr. Emil Larson6 described fourteen 
weekly papers, seven of which were exclusively for school 
use, and .six monthly magazines. One or two of these are no 
longer published, but others have taken their place. Mr.
V. Kersey?, Superintendent of Los Angeles schools describes 
the latest means of current events instruction by means of 
radio and news bulletin service furnished by the local radio 
station. These facts tend to indicate that most school men 
agree as to the necessity of carrying on a strong program 
of current events instruction.

It is not the primary intention of this study to either 
evaluate or expand on the teaching of curreht events. Let 
it be sufficient to say that the writer is a firm believer 
in the use of current events as a tool for instruction, 
having taught it for several years in social studies and 
history classes. It is merely the purpose of this paper to 
determine if history marks are altered by teaching current 
events.

The Question Stated
Most present day educators agree that current history 

should be taught, but the method of teaching, the grade

6. Larson, E. L. “Current Events - Aids, Materials and
Methods." A pamphlet sponsored and published by De
partment Americanism Commission, The American Legion, 
Department of Arizona, December, 1932.

7. Kersey, V. “Novel Devices For Presenting World News,”
School and Society, Vol. 57, p. 605, May, 1943.
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placement, the decision to which subject it should be tied, 
is a matter that is still open to debate. It is the purpose 
of this study to make some analysis of the last question, 
that is, what class time should be taken for current events 
Instruction. It is natural for current events to be taken 
up in a class in history, since present day events are the 
history of tomorrow, and since they are the activities of 
people, the social studies classification is quite logical. 
Recognising all these things the problem is to see whether 
the teaching of current events, during history class period, 
has any effect on history marks, and at the same time an at
tempt will be made to see whether current events instruction 
affects the opinion of the class concerning various politi
cal and social problems of the day.

Definitions and Delimitations 
Although current events instruction may have some af

fect on other marks besides history, this problem concerns 
Itself with no other subject than history and public opin
ion. The. work is confined to the seventh and eighth grades 
only, and a part of one school year was used so that the 
same group of pupils would be available. The experiment 
covered- a per iod of about six months. Current events in
struction in this case consisted of devoting one period each

8week to the study of Junior Review, a magazine prepared
: ' - i .

8. Junior Review. Published by Civic Education Service,
774" Jackson Place, Washington, D. C.
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especially for use by seventh, eighth, and ninth grade pu
pils. In addition a bulletin board was kept, on which were 
posted a daily newspaper and other clippings and maps. - 

By control group, is meant the group that was doing 
regular class work in history and with no special attention 
given to the study of current events. The experimental 
group is the one which, in addition to the regular class 
work in history, was taking one day per week for special 
current events instruction.



CHAPTER II

THE EXPERIMENTAL STUDY
Sources of Data

This study falls into the experimental type of re
search, and the data used are objective in nature and are 
from both primary and secondary sources. Since the writer
has tried to be as accurate and systematic as possible, in * ■ ■ - . . .  ' 
the collection of the data, the results and conclusions
should be as nearly valid as possible, considering the
limited number of cases involved in the experiment.

The groups used in gathering these data were the 
seventh and eighth grade pupils in the Casa Grande Elemen
tary School. A series of tests wasa given to these chil
dren, covering history, current events and public opinion, 
and the results of these tests comprise the data used in the 
study. Only about one hundred students were present to take 
both tests, so this limits the number of cases fl*om the one 
hundred forty pupils that were in the classes during the 
time of the experiment. For the purpose of treating the - 
data statistically, only those who were present to take both 
the first tests and the second tests were used. This rep
resents some loss, but since the groups were equated at the 
beginning of the experiment it does not mean much more than 
a loss of ĉ .sos in the experiment. The most marked example
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of tills loss is in the control group of the eighth grade. 
Since the tests were given as much as three weeks apart 
there is a difference in some cases of the number of pupils 
taking the tests. The enrollment in the two groups for the 
three tests are shown in Tables I, II, and III which follow.

Table I shows that one less person in the control 
group, and four more in the experimental group took this 
test (Ely-King history test), than took the other two tests. 
The reason for this difference is that the history test was 
given first in both Instances. The second test was given 
three weeks before the other two tests, because the other 
two had not yet been received from the publishers. Between 
the time that the history test was given and the time the 
other two tests were given, four people in the experimental 
group left the community.
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TABLE I
HUMBER OF CASES USED IN THE 
ELY-KING HISTORY TEST

Control Group $ Experloenta1 Group
Girls " Girls:

7th 8th 7th 8th

11 14 13 13
Boys Boys

10 : 11 * 10 : 18 $ : :
Totals 21 * 25 \ 23 * 31
Grand Totals 46 :

$
54
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/ TABIS II
NUMBER OF CASES USED IN THE 
TIME TEST OF CURRENT EVENTS

Control Group * Experimental Group
Girls Girls

7th ‘ 8th 7th l 8th
12 | 13 ; 13 ; 13

Boys '' - Boys

10 : 12 10 * 14

Totals 22 * 25 25 $ 27:
Grand Totals 47 50
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Totals

TABLE III
HUMBER OF CASES USED IN THE 

PUBLIC OPINION TEST

Control Group Experimental Group
Girls Girls

7th : 8th ;! 7th : 8 th
12 : 13 13 : 12

Boys Boys
10 : 12 11 • 14
22 i 25 24 - 26

• 47 * 60Grand Totals
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. Procedure
Separation of Group#: The premise of the problem calls

for equated groups, so the first step In the procedure was 
to pair the experimental group with pupils of like ability 
in the control group. In the school where the testing was 
to take place the seventh grade is divided into two sections 
and the eighth grade likewise; it was therefore logical to 
use one of these divisions in each grade as a control and 
one as an experimental group. The logical method of equat
ing the two groups would have been on the basis of a test 
of mental ability. This was not practical, since the groups 
had to be separated on the first day of school. Not enough 
time would have been available to test and divide the pupils 
on that basis. Since the welfare of the school came before 
the experiment, some other means of division of the groups 
had to be found.

It was decided to use as a basis of division the marks 
made during the preceding school year. The school records 
for each child showed an average of the five core subjects 
taught in the two grades. This average was used as an index 
of accomplishment of each student and was interpreted as an 
index of his ability. New students coming into the school 
for the first time were assigned according to the report 
card they brought with them, or having no report were as
signed to one group or the other. The newcomers were few 
in number and probably had little bearing on the results of
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the experiment.
It must be remembered that these two groups, in each 

grade, were separated, not by pairing one child with another 
of equal ability, but by arranging the whole grade with the 
child who had the highest average at the top and so on down. 
They were then alternately assigned to one group or the 
other. There is a definite limitation to this method of 
equating the two groups for this reason; these children had 
come from four different rooms and had been graded by four 
different teachers, and since it is the practice in the sys
tem to follow a rou$i curve within the group, it makes it 
difficult to compare marks of one group with those of v v 
another. Then too, the marks a child makes are not always 
a true indication of his ability.

Selection of Current Events Material to be Taught %
The next step was in the choice of material to be used in 
teaching current events, and the method of its presentation. 
Kimball^ suggests that the three most successful means of 
presentation, are by newspaper clippings, by radio and by 
weekly current events papers. All of these methods have 
their advantages and probably the ideal method would be a 
combination of all three. The third was selected as coming 
most nearly to fitting the needs and capabilities of the 
group used for the experiment. Junior Review was chosen

9. Kimball, R. S. "Current Events Instruction,^ Riverside 
Press, 1929.
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after careful consideration of all available papers.
Larson says of it:

"The Junior Review is prepared for use by history 
and civics classes in the junior high school, or in 
the seventh and eighth grades of the elementary 
school and .the freshman class of the four year high 
school. It treats important social, economic, and 
political questions in a thorough manner. Perspective 
and clear understanding are aimed at. Less important 
news items are discussed less fully but adequately.
Each issue contains a lesson outline consisting of 
questions on material discussed in the body of the 
periodical. Once a month a scientifically prepared 
standard monthly test is sent to teachers for use ' 
in checking the work of students with a minimum of 
effort and time. Illustrations and cartoons are 
employed to clarify ideas.
A weekly current events paper was chosen in pref

erence to newspaper clippings because it gives more uniform 
instruction to every child• Each student has an opportunity 
to read for himself the material and to participate in its 
discussion with some assurance of background material. In 
bringing in newspaper clippings, it is often the case that 
a student is not wise in his choice of material. This is 
especially true in the case of children of the seventh and 
eighth grade. A second disadvantage encountered when in
struction is carried on by means of clippings, is the fact 
that not all children are able to bring in the same material 
or even related material, because of the difference of 
material that is available in their homes.

10. Larson, E. L."Current Events - Aids, Materials, and 
M e t h o d s A  pamphlet sponsored and published by 
Department Americanism Commission, The American 
Legion, Department of Arizona, December, 1932.
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Radio was out of the question for several reasons; in 
the first place no suitable radio was owned by the school, 
the only sets available were small and not well suited to 
class room work. The second, and probably the major dis
advantage, was the fact that these classes had to be taught 
at a designated hour and at different times. Even if a 
suitable news broadcast had been put on at the time one 
class was having current events the other class could not 
have heard it. .

Since the writer carried on the testing program and 
also taught the classes in history and current events, It 
was possible to work rather extensively with various methods 
of presenting the materials. The base material of course 
was Junior Review, the weekly paper that was used, but in 
addition to the paper a rather elaborate bulletin board was 
kept. This board contained as a center of interest the 
front page and the editorial page of a daily newspaper; the 
Arizona Daily Star and the Arizona Republic were used al
ternately for this purpose. In addition to the newspaper 
a current war map was put on the board and changed about 
once a week or every ten days. Surrounding these main items 
were clippings of current interest, that is, material re
lated to class work in history or other subjects. This 
bulletin board was kept by a monitor in the eighth grade 
experimental group.
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The class time for current events was used in various 
ways, of which the most successful was the method of class 
discussion after assigned reading of the paper. Some suc
cess was had with the socialized discussion method, but 
little interest was shown in having a pupil who had been 
assigned a topic in the paper give a report on it. Current 
events Interest was at a high pitch at the time the exper
iment was carried on, since the war In Europe had just be
gun. The boys and girls seemed to enjoy open discussion 
based on material found in their papers better than any 
other form of activity. .

Selection of the Tests Used: The question of deter
mining the relation between marks made in history and the 
study of current events, requires first a means of measuring 
these variable quantities. The tools to be used must be 
standardized tests whose reliability was such as to make the 
results dependable.• The selection of a test in American 
History was comparatively easy. Suitable tests for current 
events and public opinions were much harder to find.

Test on History; After a survey of the available tests 
in the field of history had been made, the "Ely-Klng Inter
pretation Test in American History”, was chosen as most

11suitable for our purpose. Agnes Jensen wrote a master’s

11. Jensen, Agnes. "A Survey of History Tests,” Master’s 
Thesis, University of Arizona.



16

thesis In which all available tests in history were eval
uated; this was used for checking over the tests and the " 
choice was made as a result of her findings. Walker Browne»
research assistant, Los Angeles city schools, says of this 
test:

"Though the validity of these questions may be un
certain, it is hopeful to note that the announced 
objectives of social studies are beginning to be 

. recognised by the builders of new type tests.
Another feature of the tests which will be appre
ciated Is the universal nature of the subject con
tent . The tests are not designed to follow any 
given text. The common essentials included in the 
test are such as would be represented by most of 
the texts in eighth grade history. However, those 
teachers who have been interested in developing 
habits of thinking and attitudes with the subject 
matter of the text books will find they fit theaims of their instruction."12
Although the test lacks in some things that could be 

desired it was chosen as best fitting the needs of the 
particular experiment. It had several advantages that none 
of the other tests had, namely it was short enough to be 
handled in the time required and it was easy to administer 
and to score. None of the other tests considered covered 
the material as well nor had they any higher degree of 
reliability.

The test comes in two forms, Form A and Form B.
Form A was used in September, at the end of the first week 
of school. It must be remembered in comparing the tests

12. Browne, Walker. Teachers Manual accompanying the 
Ely-King Test.
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that the pupils in the seventh grade had had no instruction 
in American History since they left the fifth grade, while 
the eighth grade had covered the first half of American 
History the previous year in the seventh grade.

The Currents Events Test: The selection of a test to
be used for current events was a more difficult problem than 
that of the one in history. The test used in both cases had 
to cover current material, therefore standardized tests, as 
we think of them, were not readily available. Every current 
events paper has prepared some questions in connection with 
the study of the paper, but they are not useable for this 
purpose because they test for specific knowledge that has 
been covered by that particular paper, and the control group 
would have little chance to answer questions which they had 
never studied. Then too, there was need for a test at the 
beginning of the experiment as well as at the end.

After careful consideration the ’’Cooperative Contem
porary Affairs Test", of the American Council On Education 
was chosen. This test is prepared for the,' American Council, 
by Alvin C. Eurich of Stanford University, and Elmo C.
Wilson of the University of Minnesota, and was published "hy 
Time magazine. They were kind enough to furnish enough 
copies to supply every one in the four classes. This test 
had the advantage of being published twice a year which made

13. Time Magazine, June 26, 1939.
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It possible to give a different form of the test in each 
Instance, and it covered fresh material. The first test 
used, given in September, was the one published June 26,
1939. The second form of the test to be used was pub
lished Feb. 26, 1940. This test was given to the students ' 
the second week in March.

There was one disadvantage in the use of the Time 
Test, and that was the fact that it was too difficult for 
the students used in the experiment. The editors of Time, 
said in the Introductory paragraph of the test:

"College students scored 55 out of a possible 105
and readers of Time scored 85 out of a possible105."14 -----

It can be seen from this that the test on the whole was 
beyond the grasp of pupils of the seventh and eighth grade. 
On the other hand, part of the test v/as familiar to every 
pupil and all had an equal chance with their fellows.
While the scores were low they were uniform and the varia
tion was what you would expect from the size group that was 
used. On the whole it was a satisfactory test for measuring 
knowledge of current events.

Test on Public Opinion: The third variable to b©
measured was public opinion or open mindedness. There were 
no standardized tests available that exactly fitted the 
needs of the experiment. A test was desired that would in

14. Time Magazine, June 26, 1939. "
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some way measure bias or prejudice. It was supposed that 
a knowledge of current events would make a person less 
likely to be narrow minded concerning certain social and 
economic questions. The test had to be objective in nature, 
and fairly short, since it had to be administered in one 
forty five minute period. Finally it must measure as: nearly 
as possible, prejudice, degree of breadth of outlook, and 
racial and group attitudes.

Lacking a test, meeting these requirements, an attempt 
was made to construct one. The test was compiled after re
search into various sources, tests, books, and magazines• 
While part of the questions were taken directly from other 
sources, many represented my own ideas and those of asso
ciates. There were one hundred questions, all of which had 
five degrees of response. It was a problem to decide 
whether to make the test true and false or not, but it was 
decided that this would be unwise since most of the ques*»L 
tiona have some truth and yet might safely be called false. 
The scoring that was finally worked out was on the basis of 
right and wrong, with some leeway in either direction. The 
responses are as follows: Certainly right, probably right,
questionable, probably wrong, and certainly wrong. A copy 
of this test may be found in the appendix.

The next major problem was to get a key to score . 
such a test. Since all of the statements were debatable, 
there was no absolutely correct answer, so the test was
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given to a group of seven men and women, all of whom were 
considered to be level headed enough to answer the ques
tions as they saw them in the best Interests of society as 
a whole. The average of these scores was taken as the best 
response and was given five points, scores next to it were 
given four, three, and two, while the one considered to be 
the most undesirable choice was given one. One was the 
lowest score that could be made on any question. This low 
score was supposed to represent prejudice, or generally un
social attitude. In cases where the average score was the 
center or near the center the next lower scores were the 
more liberal answers, for example: RJ R ? W W! suppose
the average score was V/, it would have been given five - 
points, ? would have been given four points, Wi three,
R two, and R1 one point. In this way the more liberal at
titude received the higher score.

This test was given in practically the same form both 
times but with some rearrangement of questions. Crude as 
the test was, it was made to serve since none better was 
available. In order to determine the reliability of this 
test, scores made on odd numbered questions and scores made 
on even numbered questions were correlated. The scores for 
all of the odd questions from a random sampling of twenty 
five papers, were tabulated and averaged to get an average 
score for each odd question. The same thing was done with 
the even numbered questions and these scores were



)

21

correlated. The results gave us some Idea of the relia
bility of the test In question. We find the coefficient 
of correlation between the odd and even numbered questions 
to be .31, the P.E.r is .085. This may be Interpreted to 
mean that the chances are 50 in 100 that the true r lies 
within the limits of .225 and .395. However, to be reason
ably sure that there was some degree of correlation greater 
than zero, we must multiply P.E.r by four which means that 
the chances are 99 in 100 that the true r lies within the 
limits of -.03 and .65. From this it is obvious that there 
is low but positive correlation between the odd and even 
numbered questions. If the Spearman-Brown formula la ap
plied, the reliability of the full length test Is found to 
be .46, which is high enough to be of some service for pre
diction of group reaction, although too low to be of any 
service when applied to a given individual.



CHAPTER III

STATISTICAL TREATMENT OF THE DATA
At the end of the experiment all of the data collected 

were tabulated and arranged Into frequency tables and from 
these the mean and standard deviation were derived. Each 
of the three tests were treated separately and handled as 
an Individual problem; the results are shown on tables on 
the following pages.

Ely-King Test on History
Table IV shows a comparison of the mean scores and 

sigma for the Ely-Kirig history test. Since it was the pur
pose of the experiment to determine whether there was any 
increase in knowledge of history as a result of teaching 
current events, the mean scores of the two tests given in 
history should show any gain present. From this table we 
can see a number of things• first, there has been an In
crease in the scores made on the second test over the first 
test by all groups. These gains are for the most part 
statistically reliable, see Table V. 7 II and 8 II, the
experimental groups, both made significant gains with a
D_ . ...of 3.88 and 7.3 respectively. 7 I and 8 I, the con-Ptrol group had a of 2.47 (99.3 chances in 100 that the 

difference is significant) and 2.9 (99.8 chances in 100), 
respectively. The reliability of these differences'were
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TABLE IV
ELY-KIN0 HISTORY TEST•

Comparison of Mean Scores and Sigma 
For Test One and Test Two

SEVENTH GRADE
l CONTROL GROUP * J EXPERIMENTAL GROUP::
Mean Score Sigma Mean Score Sigma

Test 1 34.0 6.00 '' 32.02:: 5.09

Test 2 37.85 4.24 !: 58.44:: 6.08
Gain 2 
over 1 3.86

::
:: 6.42::

Difference ;; 2-56
EIGHTH GRADE

Test 1 36.04 5.75 :! 54.90 4.53
Test 2 41.02 5.95 41.82 6.45
Gain 2 
over 1 4.98

::
:: 6.92

Difference ;;
'

TOTAL GROUP
Test 1 35.04 5.91 l * 33.66 5.16

Test 2 39.52 6.0 *; 40.47:: 6.57

Gain 2 ::
over 1 4.48 •; 6.8i

Difference ;; 2.55 l '
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TABLE V
ELY-KDiG HISTORY TEST

Comparison of the Difference of the Means 
and the Reliability of the Difference

SEVENTH GRADE

Test 1 ; Test 2 Dlff.' ‘Chances in 100
Control 
V I Mean 34.0

:
; 37.85 3.86 2.47: 99.4 in 100

Experiment 
8 II Mean 32.02 ; 38.44 6.42 3.88* certain

EIGHTH GRADE
Control 
8 I Mean 36.04 41.02 4.98 2.9 99.9 in 100
Experiment 
8 II lean 34.90 41.82 6.92 7.3 certain

TOTAL GROUP "Gray" formula

Control
Group 35.04 39.52 4.48 4.11; certain
Experiment
Group 33.66 40.47 6.81 7.09; certain
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determined by the use of the formula for calculating the 
significance of the difference between two obtained means, 
formula Ho. 37 from Garrett. To be more accurate in find
ing the critical ratio for the difference between the mean 
scores on test one and test two for the total group, the
"Gray1’ formula was used. This takes into consideration the

' '

coefficient of correlation and corrects for.the fact that 
the groups are of unequal size, the formula is:

The results of the use of this formula may bo seen on
Table V. We find that tho results bear approximately the
same relationship that was found between the separate
groups. The control group had a difference of 4.48 in its

P_mean scores for the two tests, this gives a ^ ^ o f  4.11
which is certainly significant. The experimental group on
the other hand had a mean score difference of 6.81 which

D,gives it a -^^of 7.09, which is certainly significant. It 
is to be expected that the scores mad© on test two would 
be higher than those made on test one because the students . 
had been studying American History, however the gains made 
by the experimental group were considerably greater than 
those made by the control.

Second, in comparing the difference in gain of the two 
groups. Table IV, we find that the greater difference lies

15. Garrett, Henry E."Statistics in Psychology and Eduea- 
tion," Longmans Green and Co. 1938, p. 211.
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with the seventh grade rather than the eighth grade. This 
is the result of a wider spread in the mean scores made on 
the two tests by the seventh grade. A possible explanation 
of this might be that the material covered in the study of 
seventh grade history more nearly paralleled the material 
covered by the history test, than did the material covered 
by the eighth grade.

Table VI shows a comparison of the critical ratio 
and the reliability of the difference between the mean 
scores for test one and two. Table V showed a positive 
gain of 2.33 points in the mean scores of the experimental 
group over the control group. That these gains are reliable 
is shown in Table VI, for the difference of both groups is 
certainly significant. This is fairly good evidence that 
the experimental group made better marks on the history 
test than did the control group.
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TABLE VI
COMPARISON OF CRITICAL RATIOS AND RELIABILITY OF THE 

DIFFERENCE OF THE MEAN SCORES FOR TEST 
ONE AND TEST TWO, GRAY VB, FORMULA

CONTROL CHANCES EXPERIMENTAL CHANGES
GROUP , IN 100 GROUP IN 100

Ely-Klng ■ ■

History
Test 4.11 Certain 7.09 Certain
Time Test 99.8
Current in
Events .... 3.5 : .100 6.49 Certain
Public 84 65
Opinion in in
Test 1.02 100 - .40 100

Time Test on Current Events 
The next test to be considered was the test on 

current events. The mean and sigma are compared In Table 
VII and the reliability of the difference of the mean is 
shown In Table VIII. Here again the test is treated as 
entirely separate from the other two tests given, the data 
are handled as if it were the only test. Drawing the same 
comparisons as we did for the history test we find the 
following facts: first, there is a definite gain in test
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two over test one, except in the case of the control group
7 I. Here we find there was a gain of only .97 pointsJ2—which gives a of .59 or only 75 chances in 100 that it
is a reliable gain. Table VIII shows this clearly. In the
other three groups the difference was certainly signifi

es J2-cant, 8 I had a of 5.67, 7 II had a dptff- of 5.87, and 
D8 II had a of 4.47.

By using the "Gray" formula we may check these gains 
and see how they compare for the group as a whole. Table 
VI shows the results obtained by the use of this formula, 
the control group has a <fy#of 3.5 which is certain and the 
experimental group has of 6.49 which means that the
gain is certainly reliable. These results are not what 
would normally be expected, because of the large gain in 
the scores of 8 I, the eighth grade control group, and the 
small gain of 7 I, the seventh grade control group.
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TABLE VII
TIME TEST OF CURRENT EVENTS

Comparison of Mean Scores and Sigma 
For Test One and Test Two

SEVENTH GRADE

CONTROL GROUP —  EXPERIMENTAL GROUP::
Mean Scores Sigma Mean Scores Sigma

Test 1 21.71 4.74 ' 19.78:: 4.40
Test 2 22.68 5.74 %  27.61 8.06
Gain 2 

over 1 .97
::
;; 7.83

Difference :; 6.86
EIGHTH GRADE

Test 1 23.44 5.83 ;; 22.00 5.83
Test 2 31.72 4.45 ;| 32.80 11.06
Gain 2 
over 1 8.28

::
•; lo.eo

Difference :: 2.52 ::
TOTAL GROUP

Test 1 22.57 5.78 ii 20.98 5.51
Test 2 27.16 9.27 :! 30.58 10.20
Gain 2 
over 1 4.59 :: 9.60::

Difference •; 5.01
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TABLE VIII
TIME TEST OF CURREIT EVENTS

Comparison of the Difference of the Means 
And the Reliability of the Difference

SEVENTH GRADE

Test 1 Test 2 Diff. :Chances in 100cTpi** :
Control 
7 I Mean 21.71 22.68 .97

;
.59 73 in 100

Experiment 
7 II Mean 19.78 27.61 7.83 3.87 certain

EIGHTH GRADE

Control 
8 I Mean 23.44 31.72 8.28 5.67 certain

Experiment 
8 II Mean 22.0 32.80 10.90 4.47 certain

TOTAL GROUP

Control
Group 22.57 27.16 4.59 3.51 certain

Experiment
Group 20.98 30.58 9.60 6.49 certain
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The failure of the experimental group to make a much 
greater gain over the control group than It actually did.
In the specific subject used to experiment with. Is ex
plained In part by two reasons. First, the test that was 
given was of a rather difficult nature and was beyond the 
ability of both groups. A child with a high degree of 
mental maturity would have a better chance to make a good 
score than a child with a relatively low I.Q. Since these 
groups were not paired on the basis of mental maturity, 
but merely achievement In the previous year*3 work, this 
may have some bearing on the test. This reason alone is 
not to be relied on too strongly, since the test was 
equally hard for both groups.

The second, and by far the most Important factor, was 
the fact that in September of 1959, when the experiment 
began, the war in Europe started. This put world news in 
the spot light and the attention of every one was on cur
rent events. The newspaper and the radio were full of 
happenings in the theatre of war, so it was impossible to 
keep this from being reflected in the control group as well 
as the experimental group. In short, it was hard to keep 
current events discussion out of class with either group. 
This may in part account for the lack of difference in the 
two groups.

There is still a discrepancy that is not accounted for, 
and that is the small gain of .97 of one point made by the
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seventh grade control group and the relatively large gain 
of 7.83 made by the eighth grade control group. There is 
no explanation for this unions it may be attributed to the 
fact that the eighth grade group were more mature and were 
able to gain more knowledge without any formal instruction. 
This is not a very plausible explanatIon so it will have 
to remain an unexplained fact.

Going back to Table VIII we find that the experimental 
group did make a definite gain over the control group.
This table shows a comparison of the critical ratios and the 
reliability of the difference between the mean scores for 
test one and two. Table VIII shows a positive gain of 2.99 
points by the experimental group. This is a conclusive 
gain as shown by the table, giving these scores certain 
significance. This shows that the experimental group in
creased in current events knowledge to a greater extent than 
the control group did.

Public Opinion Test
The final variable to be measured in the experiment 

was public opinion or open mindedness. It was assumed that 
instruction in current events would be reflected in the way 
a person thought about social and political problems of the 
time. In Table IX we find the mean scores for the test on 
public opinion compared, and their sigmas given. It is im
portant to remember that the tost was given as an adjunct
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to the experiment and has little bearing on the problem.
The most noticeable thing about the test was the 

negative result® obtained,, whereas you would be led to 
expect positive results. As was pointed out earlier, the 
coefficient of correlation for the test is only .46 which 
is low. This lack of correlation may be due to two fac
tors, both of which would reflect unreliable results.
First, the construction of the test may have been faulty; 
at least no scientific method of construction was used. 
Second, the scoring of the test was probably at fault, 
since not enough scores were used to determine an accurate 
key.

The seventh grade control group increased its mean 
score on the second test by .64 points over the first test. 
On the other hand, the seventh grade experimental group 
decreased its mean score on the second test from the first 
test by 2.16. If knowledge of current events is to be 
thought of as increasing open mindedness, something is 
wrong, because on current events the seventh grade control 
group gained only .97 while the seventh grade experimental 
group gained 7.83 points. This is just opposite to what 
one would expect.
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TABLE IX
PUBLIC OPINIONS TEST

Comparison of Mean Scores and Sigma 
For Test One and Test Two

SEVENTH GRADE

J CONTROL GROUP ** EXPERIMENTAL GROUP

Mean Score • Sigma \\ Mean Score Sigma

Test 1 310.C8 *; 30.56** 302.32 28.94
Test 2 311.32 34.09;; 300.16• • 34.11
Change 2 

over 1 .64 :: -2.16
Difference !: -2.80 ::

EIGHTH GRADE

Te st 1 293.5 32.8 :: 308.20- # * 28.57

Test 2 304.5 29.05*;; 309.12 28.60
Change 2 

over 1 11.2
::
;; • * r''

Difference -10.28 : 
l z *

TOTAL GROUP

Test 1 300.03 35.65;; 305.50 28.65

Test 2 306.40 30.03J: 304.00:: 31.60

Change 2 
over 1 6.37 ;; -1.50

Difference -  -7.87::
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Table X shows the gains and their reliability as 
follows: in the case of 7 I the is .027 or 51
chances in 100 that the gain is reliable. In the case of 
8 I the-^^f is 1.27 or 90 chances in 100 that the differ
ence is reliable. These are Insignificant differences, 
especially the first, for it is only one chance better than 
50 in 100 which is no reliability whatever. 7 II lost 2.16
points in the mean score from test one to test two. This 

Dgives a of .25 or 60 chances in 100 that the difference 
would always be in that direction. 8 II had a positive 
gain of .92 points which is a of .11 or 54 chances in 
100 of being reliable.

A look at the total group shows that the control group
has a greater difference, and a more reliable difference
than the experimental group. Neither of these differences
approach true significance, since the control group gainedP
only 6.37 points which gives a of 1.02 or 84 chances in 
100 that they would always change in that direction. The
experimental group only changed 1*50 points in Its mean

Dscore from test one to test two, this gives a of .40 
or 65 chances in 100 that the change is significant. These 
findings are rather vague and indefinite and do not contrib 
ute much to the experiment.
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TABLE X
PUBLIC OPINIONS TEST

' Comparison of the Difference of the Means 
And the Reliability of the Difference

SEVENTH GRADE

Test 1 Test 2 Diff. Chances in 100

Control 
7 I Mean 310.68 311.32 .64 .027 51 in 100
Experiment 
7 II Mean j 302.32 300.16 -2.16 .25 60 in 100

EIGHTH GRADE

Control 
8 I Mean 293.3 304.5 11.2 1.27 90 in 100
Experiment 
8 II Mean 308.20 309.12 : .92: .11 54 in 100

TOTAL GROUP

Control
Group 300.03 306.40 * 6.37 1.02

:
; 84 in 100

Experiment
Group 305.5 304.00 : -i.5o -.40 65 in 100



CHAPTER IV 

CONCLUSIONS
Although we take Into consideration the probability 

of error in the testing procedure, there are at111 certain 
fairly definite conclusions that we may draw from this 
experiment. These conclusions are tentative, as future 
evidence might add more In format ion that will change the 
picture.

First it seems that we would be justified in saying 
that current events instruction should be placed in the 
history class. The findings of this experiment are such 
as to lead us to believe that at least history marks are 
not lowered by taking class time for current events in-. 
struct ion. On the contrary, there was a fairly definite 
increase in the knowledge of'history by those students 
who were taught current events. While this Increase is 
not large enough or reliable enough to say that every : 
time the class, that was taught current events, would 
make gains In history, it was enough to say that the time 
spent in teaching current events was not hurting the marks 
In history. •

Most educators agree as to the necessity of teaching 
current events in the school today. With the trend of 
affairs as it is. It Is part of the job of the school to
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fit the child to live in a democracy, as <tn informed in
dividual. The best way we can b© well informed is to keep
abreast of the times. I should like again to refer to L. C.

16Day, who says that it is the duty of the school to com
pensate for the lack of material to be found in the child1s 
home and community. It is not always so much the lack of 
material, as it is lack of skill in interpretation of that 
material that results in ignorance of current affairs. The 
group, which was taught current events with regularity, 
gained in skill in this field. The difference in gain by 
the experimental group over the control group was large 
enough to be statistically significant, that is, we could . 
expect that group to gain over the control group in other 
current events tests. It is reasonable that this should bo 
the case, but it also proves that regular attention paid to 
current events increases the pupils * knowledge of the sub
ject appreciably.

Our conclusions from the experiment as far as public 
opinion is concerned must be tentative Indeed, for the 
results obtained might mean anything. It is quite evident 
that tho results of the experiment did not follow any ex
pected trend, nor did they conform with the results of the 
other tests. The fact that the control group changed more

16. Day, L. C. “Local Opportunity and Knowledge of Current 
Events," Elementary School Journal, Vol. 38,
Page 44, January, 1938.
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on the whole than did the experimental group leads us to 
think one of two things, that the current events instruc
tion did not improve the attitude of these people, or that 
the testing device used was at fault. I prefer to think 
that it was the latter case. From the evidence we obtained 
from the test used we might be safe in saying that it was 
a faulty test that was responsible for the indefinite 
results obtained.

By way of summary we might say that the specific and
organized instruction of current events has a definite

)
place in our junior high school or the upper grades of the 
elementary school. This may well be placed in the history 
or social studies classes, since this is not only a logical 
place for it to be used, but from our findings it is bene
ficial to the marks made in those subjects.
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PUBLIC OPINION TEST
Directions to pupil:

Read each question carefully and If you think that, the 
thought expressed is certainly right, draw a circle about 
Rt If you think that It is certainly wrong, draw a circle 
around W! Express your opinion on each question In any of 
the five degrees Illustrated below, by encircling the proper 
symbol.
Certainly right @  R ? W WS 
Probably right H I ®  ? V7 YJ!
Questionable Rt R ©  V/ W!
Probably wrong Rt R ? ©  W!
Certainly wrong Rt R ? W ©)
Rt R ? W W! 1. The united States is better than any other

nation in its government, schools, and people.
Rt R ? W W! 2. The British were absolutely wrong in send

ing soldiers over here during the revolu
tionary war.

Rt R ? W WJ 3. If a person really loves his own country ho
will not love any other country.

Rt R ? W Wi

R! R ? W W!

R! R ? W W! 

R! R ? W Wt

Rt R ? W Wt

R! R ? W Wt

4. Soviet Russia is a much better place in 
which to live than most papers would have 
us believe.

5. The highest type of patriotism demands 
that we insist that our country shall 
never again go to war.

6. In this country we pay high taxes and re
ceive very little in return.

7. In our relations with colored people we 
should realize that they excel us in some 
things, just as we excel them in some 
things.

8. Military preparedness Is one of the best 
ways to prevent war.

9. We should not give the Filipinos their 
independence.
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R! R ? W W! 10. People who criticize the American Consti
tution are unpatriotic.

RI R ? W W! 11, There is nothing good about Racism as prac
ticed in Germany and Italy,

RI R ? W W! 12. Japan needs to be taught that the white
race will never yield to their dominating 
the world.

R! R ? W W! 13. The United States should use her power to
"protect” smaller nations if they have 
natural resources that we need.

RJ R ? W W! 14. England was wise in peacefully settling the.
trouble with Japan over certain sections of China.

R! R ? W W! 15. We should keep anyone out of the United
States who wants to establish a communistic 
form of government.

Ri R ? W W! 16. Money that is spent on public projects is
wasted, therefore we should have much less V/.P.A. work. '

R! R ? W W! 17. Anyone unwilling to salute the American
flag should be sent out of the country or 
sent to prison.

RI R ? W WI 18. Ho religion but the Christian religion
should be permitted to exist.

RI R ? W Wj 19. Japan is in the wrong in the Japanese- 
: . Chinese war.

R! R ? W W! 20. We should always he wall prepared for war,
for when it comes it comes unexpectedly.

RI R ? W WI 21. In order to improve patriotism, we should
have a law that would not allow anyone to 
talk against our government.

RI R ? W W| 22. Any facts in favor of socialism should be
left out of our school books.

RI R ? W WI 25. If we want other countries to respect us,
we must have a strong army.
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El R ? W Wl 24* The Democrat1c party is the only party
that gives the common people a fair chance.

El R ? W Wl 25* Other peoples ways of doing things are
. often quite as good as ours; they appear

odd and ridiculous to us only because we 
are not used to them. .

El R ? W Wl 26. Chinese and Japanese are Inferior to
Americans.

El R ? W W! 27. On the whole, in this country the reward
given to manual laborers as compared with 
the share taken by the employers, has been 
in just proportion to the services they 
have rendered.

El R ? W W| 28. The greatest men in our nation,s history
are those generals, and admirals who have 
led our army or navy to victory in times of war.

R! R ? W W| 29. Many more industries should be owned and
operated by the workers.

R1 R ? W Wl 30. Events since the World V/ar have shown
clearly that we should let Europe settle 
her own problems without our help.

Rl R ? W Wl 31. We should not forget that the Germans
started the World War, and wo should use 
every possible means to keep them from ever 
again becoming a great nation.

R! R ? W Wl 32. Russia, France, and England are right in
joining together to prevent Germany or 
Italy from taking over any more countries.

Rl R ? W Wl 33. If we are loyal patriots we will constantly
be on the watch for schemes which other 

' people are likely to have against our
country.

Rl R ? W Wl 34. We don't base our opinions on facts, but on
what we read in newspapers and magazines.

Rl R ? W Wl 35. After we study about the Constitution in the
eighth grade we will be much better citizens.

Rl R ? W Wl 36. Hitler has done much to Improve Germany.
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R! R ? W W! 37. People who do not have at least enough
money to live for a few weeks without work, 
should not be allowed to travel from one 
state to another•

R! R ? VM7! 38. Most politiclana have a great deal of money
and are usually crooked.

RJ R ? W WJ 59. It would probably be a good thing for the
government to run the railroads, as they 
do the Post Office.

RJ R ? W W! 40. White people have no more rights than
have negroes.

R ! R ? W 7/1 41. Our chief purpose in our foreign relations
should be to increase our wealth as rapidly 
as we can by trading with other nations.

RJ R ? W 7/J 42. The United States should keep all battle
ships and soldiers out of China; if there 
are any American business men there let 
them look out for themselves.

RJ R ? W WJ 43. During a war it is patriotic to talk about
the bad things the enemy does and keep 
silent about their good qualities.

RJ R ? W WJ 44. The United States should keep Racism out of
South American countries, even if we have 
to go to war.

RJ R ? W V/J 45. Great Britain oppressed our ancestors so we
should hate the British people.

. - V

RJ R ? W WJ 46. The C.I.O. and the A.F.L. should forget
their fight and join together; after all 
they are all laborers. •

RJ R ? W WJ 47. We should all believe this slogan: "My
country, may it always be right, but right 
or wrong, my country.R

RJ R ? \7 W! 48. Japan has demonstrated by her rapid rise
to power that the yellow race is equal to 
the white race.

RJ R ? V/ WJ 49. It is unwise and unnecessary for us to
spend hundreds of millions of dollars each 
year for military preparedness.
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R! R ? W W1 50. Business interests In Mexico, or any for
eign country should be protected by sending 

. American soldiers there if necessary.
R.\ R ? W WI 51. We should allow free speech to anyone, even

If that person does talk against our 
government.

Rt R ? W W! 52; In case of labor strikes, the state govern
ment should send national guardsmen to keep 
the strikers from picketing the factory.

R! R ? W W! 53. Japan has as much right to conquer China and
take her lands, as we had to take Texas and 
our Southwestern territory away from Mexico.

R! R ? W Wi 54. Our constitution was formed by a group of
very intelligent men who were interested in 
nothing but protecting the rights of the 
common people.

RJ R ? W \7| 55. If we did not have the sales tax, people
who owned no property would never have to pay any taxes.

R! R ? W W! 56. Jewish refugees from Germany should be ad
mitted to this country in spit® of our immigration laws.

R! R ? W WI 57. We would be better off if we did not have
so many machines, because then more men 
would have work.

R! R ? W WI 58. We should have some form of tax that would
prevent anyone from getting a big fortune 
such as many Americans have.

RJ R ? W WJ 59. Jews will usually cheat you in a business
deal.

R! R ? W W! 60. On the whole, we have had too much of
government interference and regulation In 
private business.

R! R ? W W! 61. Every boy and girl in America should be
taught to give unquestioning respect and 
support to the American flag.

RJ R ? W WJ 62. Ho president should ever run for a third
term, because Washington refused to do so.
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HI R ? W W I  63. Buying on the installment plan is a sound
Idea; in that way the merchant can sell 
more and th© people can have more.

RJ R ? W WI; 64. If every nation were as wise and just as
the United States, there would be no more 
great wars.

RJ R ? V/ W! 65.;Nationally known goods such as tires and
tooth paste are probably better than others, 
because they.are advertised widely.

RJ R ? W WI 66. Our radical papers exaggerate greatly when
they say that of the population own 95^ 
of the wealth of America. . N

R! R ? W WI 67. The King and Queen of England are very
democratic in spite of being of the 
highest nobility. x

R I R ? W W J 6 8 .  Citizens should want the schools to give
fair and interesting study to all impor
tant social and political problems upon 
which the community is divided.

RJ R ? W WI 69. Anyone called a "Red” should not be allowed
to hold an office in our government.

RJ R ? W WJ 70. If a man had a vacant lot and the city grew
up around it, thus increasing its value many 
thousands of dollars, he should pay a large 
part of the money back to the city that 
created the increased value, (if he should 
. sell it).

RJ R ? W WJ 71. The man who invented a cotton picking
, machine is going right in not putting it 

• . on the market since they would take work
from many people.

RJ R ?.W WI 72., The law, keeping Chinese and Japanese from
entering the United States, Is a very good 
one.

RJ R ? W WJ 73. All automobiles should be required by law
to have governors that would permit them to 
go only fifty miles per hour, thus pre
venting many accidents.

RJ R ? W WJ 74. If you had 1 ived in 1850 you would have been
in favor of setting the slaves free.

163974
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RJ R ? W ¥/* 75. If President Roosevelt is elected for a
third.torm he'will Immediately make him
self a dictator.

Rl R ? W W| 76. The "Townsend Plan* is a good idea because
it will put money into circulation.

RJ R ? W W! 77. V/e should not allow people to receive money
for relief for more than a year at a time.

Ri R ? W W! 78. Every worker should be forced to join a
labor union, so that all workers will be 
organised.

RJ R .? W WI 79. The government is foolish to pay farmers
not to grow cotton when so many people are 
in need of clothes.

RJ R ? W W! 80. Americans should refuse to buy goods made
in Japan.

RJ R ? W WJ 81. When buying corned beef for the army and
navy, the government souId not buy it in 
Argentina when many American companies are 
making corned beef.

RI R ? W WJ 82. The federal government is right in encour
aging people to build more houses through 
the Federal Housing Administration.

RI R ? W WJ 83. No state should allow people to be di
vorced as easily as they do in Nevada.

RI R ? W WJ 84. We should give families on relief enough
money so that they can live as well as their 
neighbors.

RJ R ? W W! 85. The government does more for the farmer than
it does for any other business.

RJ R ? W W! 86. Large fortunes have been made only by
honesty, brains, and hard work.

Rj R ? W WJ 87. Kind-heartedness is the thing you need most
in order to do good in the world.

RJ R ? W WJ 88. We should refuse to ship scrap iron to
Japan since they use it in making ammuni
tion to kill Chinese.



R! R ? W W! 89. Crime can best be reduced by punishing 
©very criminal severely.

R! R ? W W! 90. People who toll your fortune over the
radio by knowing your birth date, are not 
likely to be correct.

Hi R ? W Wt 91. Our senators should always vote to keep a 
tax on copper that comes from other coun
tries, even if v/e could get it cheaper 
there than we can produce it here.

R! R ? W W! 92. We will probably be at war with Germany 
within six months.

R! R ? W W! 93. The most expensive article we can buy is 
always the best.

R! R ? W W! 94. It would be a good thing if we could pay 
some hospital and doctor a few dollars 
every month and thus be insured against 
money difficulties when we chance to 
become ill.

R 2 R ? W W! 95. Patriotism means willingness to salute the 
American flag.

R! R ? W W! 96. There is no need in our trying to keep up 
with what our government is doing, since 
they are always doing something different.

R! R ? W Wt 97. When people buy goods on the installment 
plan they usually pay much higher Interest 
than they should.

R! R ? W Wt 98. We can believe very little that adver
tisers say about their goods.

Rt R ? W Wt 99. American people should not buy any goods 
that are made by union workers.

RJ B ? W W! 100. Advertising is a waste of money, since it
makes a product cost more and does not make 
it any better.
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