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CHAPTER I

INTRODUCTION

No two persons are born alike but each differs from 
the other in individual endowments, one being suited for 
one thing and another for another, and all things will 
be provided in superior quality and with greatest ease, 
when each man works at a single occupation in accordance 
with his natural gifts. -Plato

This statement, made more than two thousand years ago, represents 
the situation today as wall as it did then. The statement has been 
confirmed by the extensive program of educational and mental testing 

which has arisen since the first of this century. The focusing of 

attention upon the problem created fcy differences in individuals has 

placed new responsibilities upon those who are in charge of the edu

cation of the younger generation.
The term guidance, as applied to education, may be of recent 

origin, but the idea has existed from the time the first teacher 
showed his interest in his pupils by advising them. Since the term 
guidance was first used in reference to education, the number of terms 

which have been coined to describe guidance programs has rapidly in

creased. Guidance, counseling and personnel work, terms all having 

much the same meaning and often being used interchangeably, are most 

frequently used to describe this phase of the educational program.

The more important types are vocational, educational, social, . 

personal, and leisure-time guidance. Vocational guidance is con

cerned with helping a person to choose a career or occupation, to
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prepare for it, and to make progress in it. This choice of a career 
should be based on the person's abilities and Interests. Educational 
guidance is assisting individuals in their educational careers. The 
counselor in educational guidance is concerned "with the individual's 

choice of a curriculum, his ability to study, and; finally, his choice 
of schools and colleges. Social guidance may be defined as assisting 
a person to adapt himself to his environment or to make social adjust

ments. Personal guidance may be defined as the process of assisting 
a person in the solution of his personal problems and helping him to 

develop a technic for solving his owi problems. Leisure-time guidance 
serves to assist a person to find -ways in "which he may spend his 

leisure time profitably. It must be understood that there is no clear 

line of demarcation between these types of guidance, but that they 
overlap each other.

These different types of guidance, "when applied to a program at 
the college level, are often know) under the general term of personnel 
work. "Personnel work in a college or university is the systematic 
bringing to bear on the individual student all those influences, of 
whatever nature, which will stimulate and assist him, through his own 

efforts, to develop in body, mind, and character, to the limit of his 

capacity for growth, and helping him to apply his powers so developed 
most effectively to the work of the world.

In this study the terms guidance, counseling and personnel work

1. Clothier, Robert C., "College Personnel Principles and Functions," 
Personnel Journal.. 10:10. (Julyf 1931.)
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Will be used synonymously. "As a matter of fact, educational guidance, 

social guidance, emotional guidance, vocational guidance, and all 
other desirable types of guidance are merely different phases of a 
single program whose purpose is to build the happiest and most fully 
integrated personality possible upon the foundation with #iieh nature 
and previous experience have provided the individual.

The Need for and Scope of Guidance

The fact that people, and especially young people, need guidance 
is recognized by educators the world over. The past fifty years have 
shown us an amazing and rapid increase in the complexity of life.
Every phase of a person's life is lived at high speed. The dependence 

of the individual upon others has greatly increased. Young people 
have to choose their life work from a bewildering variety of occu
pations, and of jobs within an occupation, and they are often asked 
to choose a school or college where they will receive specialised 

training for their life work. Young people today need careful 
guidance at every stage of their progress as never before.

There always has been and always will be a need for guidance and 
that need is universal. The changes in the industrial, economic, 
social, civic, and home life of the last fifty years have made this 

need for guidance more imperative than ever before. The home is 

steadily relinquishing many of its former functions. Industry, the 

schools, the movies, and the social life of the people today, all tend

2. Paterson, D. G., Schneidler, G. 0., and Williamson, E, G., ™ ™",
Student Guidance Techniques.no. 1-42.
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to draw young and old alike away from the home and the influence of 

the home.
The phenomenal changes in industry have had their influence on 

the people of the world. Today there is a demand for a high degree 

of specialization in industry. The selection of an occupation is 

just the initial step in choosing one’s life work. There are several 

divisions in each occupation and nearly each separate division calls 

for different training. The young person today must have careful 
guidance if he is to make an intelligent choice.

The school population has increased rapidly in the last fifty 

years, aid in place of the rather select group that composed the 
secondary school population of 1890, we have a heterogeneous group, 
representing a wide diversity in capacity, aptitudes, interests and 
needs.

The young person of today does not choose a life work, a standard 

of living, or a civic ideal on the basis of ’if it was good enough for 
father, it's good enough for me,’ but rather makes his own choice and 

builds his life on the foundation with which nature and previous ex

perience have endowed him. Guidance does not attempt any but minor 
changes in an individual’s nature, but it does attempt to provide the 
individual with as many rich and varied experiences as possible in 

order that be may have a broad foundation upon which to base an intelli
gent choice.

The term guidance, as used in this study, covers a wide range of 

activities. The Charter of the American College Personnel Association^

3. Charter of the American College Personnel Association. 1938.
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will serve as the basis for a definition of the scope of guidance.
This Charter, developed by a committee composed of leaders in person
nel work, represents their combined judgments. It seems to the 
writer to give a broad, comprehensive program which might well serve 

as an ideal for a university initiating a new guidance program or 

revising an old one.

According to the Charter, the first aim of any personnel program 

is the development of the personnel point of view among the adminis

trative staff and faculty of the educational institution. This means, 
briefly, developing an educational philosophy in which the student is 
the first and major consideration.

After the personnel point of view has been developed, attention 

next can be turned to the program itself. There are eight main 

guidance services which any well.organized guidance program should 
offer the student:

1. The selection and admission of students. This includes pre

college. personnel work, such as the counseling of high school pupils 
and the interpretation of the objectives and opportunities of the 
university to prospective students and their parents, as well as the 
actual selection and admission of the students to the university.

2. Orientation of students. This includes Freshman leek and 

other orientation activities which help the new student to become 
acquainted with his college.

3. Diagnosis and counseling of students. This service has four 
phases: (1) a diagnostic service to help the student discover his 
abilities, aptitudes, and interests; (2) helping the student to itn-
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prove his study methods, speech habits, personal appearance, manners, 
etc; (3) assisting the student in his religious, emotional, and social 
development; and, (4) rather formal educational and vocational 
guidance. . —

4. Mental and physical tygiene. The ■ physical and mental status 

of each individual must first be determined and then appropriate 

remedial and preventive measures must be taken by the institution to 

insure each student the best physical and mental health possible.

5« Integration of student activities and interests. Student 

group morale must be maintained through the integration of extra- 
curricular and instructional activities. -

6. Supervision of living arrangements. This guidance service 
is important to the program since it offers large opportunity for 
personality and character development. Both housing aqd food service 

must be adequate if a student is to do his best work.
7. Maintenance of personnel records. A cumulative record of 

significant information about each student must be available to the 
proper persons.

8. Student employment. Financial aid, including loans, scholar
ships , and part-time employment, must be provided for the student who 
needs to supplement his income if he is to continue his education.

This service also includes finding employment for the graduates of the 

institution and the articulation of college and after-college experi
ences by means of a follow-up service.

The third major personnel activity is the administration of the
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program. This means the coordination of the guidance services offered 
by the institution, of the instructional activities and the personnel 

activities, and of the business administration and the student 
personnel •work. Duplication should be avoided but the administration 

should not be so centralized or formal as to handicap the development 

of the program.
Finally, a research staff should be provided for the important 

■work of evaluating the personnel program, of proving the technics used, 
and of discovering and proving new technics and services.

A functioning program is one that is in a constant state of change. 
Certainly guidance covers a wide range of activities which need to be 
coordinated to function efficiently but provision should be made for 

the discard of old ideas and technics and the incorporation of new 
and improved methods into the program.

The Problem .
The purpose of this study is:

1. To determine the present status of the guidance program of 
the University of Arizonaj

2. To survey and evaluate the actual guidance given one hundred 
students chosen from the student body;

3. To evaluate the efficiency of this program;

4. To survey the guidance programs in the other State universi
ties; and,

5. To make such recommendations for the improvement of the 
guidance program at the University of Arizona as the data seem: to
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justify.
f

The Procedure

The guidance program at the University of Arizona was studied 
from two distinct points of view. First, the President, Registrar, 

Director of Health, Director of Appointments, Manager of the Uni
versity Cafeteria, Dean of Men, Dean of Women, Director of Residence, 

Deans and Directors of the colleges and schools. Director of Women's 
Physical Education, Director of Men's Physical Education, Manager of 
the Associated Students, and the Head of the Psychology Department 
were interviewed in order to discover the guidance services avail
able at the University of Arizona. Second, one hundred students were 

chosen from the student body at the University of Arizona. These 
students were interviewed in an effort to discover what actual 
guidance they have received tiiile on this campus. Since it would be 
impractical, if not entirely inpossible, to interview the entire 
student body of approximately twenty-eight hundred members, it was 

arbitrarily decided to interview one hundred students, twenty-five 

from each of the undergraduate classes. The students were intern- 
viewed on the basis of a questionnaire prepared for that purpose.

Letters and questionnaires were sent to the Director of 
Personnel in each of the other State universities in order to gain 
some insight into their guidance programs. This phase of the study 

was conducted with a view to making recommendations for the University 
of Arizona.
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A copy of the letter and questionnaire sent to the State uni
versities, and of the letter and questionnaire used in the survey 
of the guidance given the students toLII be found in the appendix.



CHAPTER II

BACKGROUND FOR THE STUDY 
History of Guidance

Guidance has been practiced for centuries in one form or another, 

but it has been during the past forty years that an organized 
guidance movement has arisen. Vocational guidance began when tools 
were first developed and man had to choose what tools he would use. 
From earliest times the elders of the tribe or clan have guided the 
younger generation in their choice of an occupation, in their social 

customs, and in their relations to the rest of the tribe.
In Bibical history we find the account of two well known charac

ters, Esau and Jacob, who were influenced in their choice of occu-
1pations, Esau by his father, and Jacob by his mother. However, it 

remained for the machine age to bring the reasons for an organized 

guidance program to the fore and to develop this program.
As early as 1894 Cattell, at Columbia University, instituted a

plan for testing pupils in their first and fourth years but he did
2not use the results of these tests for guidance. Professor Harper 

of Chicago University made this statement in 1899: "The (first)
step will be a scientific study of the pupil himself. The data 

gathered will determine the character of all advice given to the

1. Davis. Burton E.. Guidance in the Junior High School, p. 20. ~
2. Lloyd-Jones, E. McD.. Student Personnel Work at Northwestern

University, p. 3.
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student. The material "will determine, in large measure, the career 
of the student.However the organized guidance movement, as "we 
know it today, began in 1908, with the organization of the Boston 
Vocation Bureau.. Jones gives an excellent summary of the early 
history of the movement:

This Bureau was organized on plans developed by Frank 
Parsons, who, with-Meyer Bloomfield, is recognized as the 
founder of the guidance movement. In 1905, Professor 
Parsons became director of the Breadwinner * s Institute, 
which was a branch of the Civic Service House. Mayer 
Bloomfield was the director of the Civic Service House.
Thus, the two men worked in close association with one 
another. In his work as director. Professor Parsons gave 
direct vocational assistance to many men and women. He 
had thus laid the basis for the Vocation Bureau in hie 
work in connection with the Breadwinner’s Institute. In 
the first report of the Vocation Bureau, Professor Parsons 
used the term 'vocational guidance' with almost the same 
significance as that now accepted.

This work resulted in the appointment of the Committee 
on Vocational Advice, by the Boston School Committee, in 
I909. In 1910, this committee reported that a vocational 
counselor had been appointed in every high school in Boston. 
This resulted in the founding of the Boston Placement 
Bureau, in 1912. This was brought about by the cooperation 
of the Children's Welfare league and the Women's Municipal 
League. In 1915# the Boston School Committee established 
the Department of Vocational Guidance under the direction 
of Miss Susan A. Ginn. During the same period, from 1910 
to 1915, other cities were active in the organization of 
vocational guidance work. Among these possibly the most 
important were Grand Rapids, Michigan, Hartford, Connecti
cut, New York City, Philadelphia, Cincinnati, and Chicago. 
Many other cities conducted investigations into the working 
conditions of jfcmg people and contributed very materially 
to the development of the movement.

Very influential in this development were the various 
Conferences on Vocational Guidance, The Boston Conference, 
held under the joint auspices of the Vocation Bureau and 

...... the Chamber of Commerce, in 1910, was probably the first one

3. Davis, Burton E., op. cit.. p. 21.
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of the kind to be held. Another conference of a similar 
nature "was held in New York, in 1912$ and, in 1913» the 
National Vocational Guidance Association was founded at 
a meeting in Grand Rapids, Michigan. . ,

Since that time the movement has grown vexy rapidly. 
This is evidenced partly by the growth of the National 
Vocational Guidance Association. For several years the 
meetings of this association were small and attracted very 
little attention. On January 1, 1929, there were twenty- 
four branch associations scattered throughout the country 
and the total paid membership of the National Association 
was 1,062. The Vocational Guidance Magazine, begun in 
1915) is now enlarged to a real magazine and is recognized 
as one of the most worthwhile of our educational magazines.

Objectives of Guidance
The specific objectives of any particular phase of the educational 

program should be based upon the large general objectives of education. 
Using these general educational objectives, Charles L. Major lists the 

following seven objectives of a., guidande program. ;

1. To aid students to work at a maximum level of scholastic 
achievement.

2. To help students formulate for themselves adequately 
defined vocational and educational objectives.

3. To plan their educational program in the light of these 
objectives.

4. To encourage them to follow a well balanced program of 
activities and recreation.

5. To help them overcome handicaps and limitations in their 
personalities.

6. To assist them in securing financial aid through employ
ment or through other avenues whereby they may continue 
their education.

4 . Jones. A. J.. Principles of Guidance, pp. 365-367.



Kefauver and Hand tell us:
Guidance has certain very significant contributions to 

make to the attainment of the objectives of the secondary 
school. 1) It aims to give students an understanding of 
the social, recreational, health, and vocational activities 
in tdiich they participate at present and in "which they vri.ll 
continue to participate after leaving school, and of the 
need of education preparatory to such participation. 2) It 
aims to help students to discover interests and to fora 
accurate judgements relative to the extent of their abilities 
in different types of activities. 3) It aims to acquaint 
students with the schools, courses, and other educational 
provisions that best prepare for such activities. 4) It 
aims to help students to select the activities in life in 
which they will participate and in which there is large 
promise for success and happiness for them. 5) It aims to 
help students in planning an educational program that will 
be to prepare them for their chosen activities, giving ap
propriate recognition to the need of education for the 
social, recreational, health, and vocational activities.
6) It aims also to facilitate adjustment of students in 
their activities in and out of school so that they will 
attain maximum achievement and happiness and not be dis
turbed by social and personal maladjustment. 7) It aims 
to make some contribution to the general improvement of 
education by defining the educational needs of individuals, 
since the knowledge of the individual obtained by the 
guidance service will be available also to the teacher, 
supervisor, and administrator.° -
The objectives of guidance are well summarized in the statement: 

"Guidance aims to help the student become a well rounded personality, 

capable of taking his place, now and in the future, in his socio
economic order.

7. To help them get started in their careers.-*

5. iiajor, Charles L., "A Program of Guidance for Freshmen in a Small
College," School and Society. 49*26, (January 7, 1939*)

6. Allen, R. D., Stewart, F. J., Schloerb, L. J., Common Problems in
Group Guidance, pp. rviii-xix. . -

7. Cummens. Clytis. An Effective Pupil Accounting Record Form to be
Used in Guidance, p. 7.
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Principles of Guidance
Since this study is concerned ■with the guidance of college students, 

it seems only logical to survey the more specific principles of guidance 

as applied to college guidance or personnel programs rather than the 
large, more general, principles .of guidance. Brumbaugh and'Bnme give 

seven principles pertaining to the functions of counseling:

1. Counseling makes-the student:the focus of interest in
education. : :

2. Counseling must be organized in the light of the most. 
progressive aims of higher education as revealed by the 
findings of scientific studies and surveysi ,

3. "While the counseling "program must take into account
the larger aims of higher education, it should also be ; 
related to the specific aims and resources.of the in
stitution in which it is to operate. ‘ : . " ' c:;:: « <*■ :L:,: v.

4. Counseling should be unified and continuous procedure.

5« The effectiveness of counseling is conditioned by the 
respect which it commands on the campus.

6. ~A counseling program should be permeated with the spirit 
of-research. : ' ; :  L, r - .

7* Counseling should use objective and standardized in
struments of diagnosis to the extent warranted by their 
demonstrated validity.^ ; . v . ::

The Committee on Principles a®d Functions of-the American College 
Personnel Association, reporting in 1931, made this general statement

of principles: : ;  ̂ ; v v - . .  • ■■■; ' i .
1.- Every student differs from every other student in 

aptitudes, inherited or acquired in interests
.......jin character traits. ;The college must know ' . " ■
these. qualifications so far as it is possible to do so 
and must utilize that knowledge in planning his college

8. Brumbaugh, A. J., and Bone, E. E., "Principles' in the Organization 
of College Counseling,•• Religious Education. 27:225-227, 
passim.. (March, 1932.)
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course, both Tiithlr and without the curriculum, in 
stimulating him to pursue it, and in guiding him. after
ward to his vocational opportunity.

2. Every agency within the college should consider these 
differences between students — the administrative of
ficials; the educational, personal, and vocational 
counselors; the members of the teaching staff and others 
who come in contact with the student.

3. The Personnel Department, under the Personnel Director, 
is responsible for the development of this point of view 
throughout the organization. 3h promoting it, the Person
nel Department will work through the administrative heads 
of schools and departments and through their associates 
and subordinates. The relationship is ordinarily an in
formal and personal one, without authority.

4. Each college should provide adequate facilities - in 
terms both of procedures and equipment - for the mainten
ance of harmonious and effective relationships among 
students, faculty members and administrative officials.

5. Each college should select its students with proper 
knowledge of their qualifications and with due regard to 
their fitness.

6. Supplementing the teaching work of the members of the 
-faculty, the college should make provision for the 
counseling of students on educational, personal, and 
vocational matters. In each instance the counseling 
should be based upon a critical evaluation of the 
students attitudes and interests, and of all other 
factors present in the situation. Good counseling pro
vides for the student to reach his own decision in any 
uncertainty with the counselor's • assistance, rather than 
for him to accept the counselor’s decision.

7. The college should provide a plan for continuing the 
orientation of its students as they embark upon each hew 
phase of their college life.

8. The college must assume its share of responsibility for 
the physical health of the students, as their physical 
health is of-paramount importance, not only for its own 
sake, but because of its effect upon their success in their 
college work. This function is usually exercised by a 
department of student health.
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9. The college must assume its share of responsibility 
for the mental health of its students for the same 
reasons as apply to their physical health, and must 
maintain a mental hygiene service as a part of, or 
parallel to, its physical health service.

10. The studanfeJi physical environment, including his 
living environment, has a real effect upon his morale 
and upon his success in his ■work. In still other ways 
it has its effect upon the student® personality
; development. It is the responsibility of the college 
to provide adequate housing facilities for its students.

11. The college should assist those students whose 
collegiate progress is threatened by financial anxieties 
to secure part-time employmentj it should provide loan 
funds which can be made available, in emergency,to 
responsible students on a refund basis; it should pro
vide scholarships to deserving and needy students.

12. The so-called extra-curricular activities should be 
recognized as potential agencies of character develop
ment and should be encouraged and directed by the 
college but without impairing the students initiative, 
leadership, organizing ability and sense of responsi
bility. They should be integrated so far as possible 
with the work of the curriculum.

13. Adequate records are essential to good personnel 
work. The personnel records of a college should be 
brought together in one place so that personnel of
ficers, deans, instructors, - anyone interested in
a students program - may find there a complete, cumu
lative record of his history, background, scholastic 
and extra-scholastic activities, personal qualifica
tions, physical and mental ratings, interests, ob
jectives, etc., in order that projected action may in 
each instance be taken with due regard to all the facts.

14. The college must recognize that research is an in
tegral part of its personnel work and must make ade
quate provision, in staff and equipment, for it.

15. The college should make available to the student 
full information about the nature, opportunity and 
requirements of different vocations and should help 
him evaluate his own aptitudes and interests in the 
light of such information in an attempt to decide 
wisely what vocation to take up upon graduation. In 
each case the student himself should make the decision.
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16. The college should establish contacts Tilth as many 
employers as possible in fields of vocational activity 
in order to help its students, upon graduation, "to 
apply their powers to the work of the world." In each 
instance the student should ‘place‘ himself.. The 
college should follow-up the students so assisted to 
make sure their powers are applied effectively, and 
aid those who are misplaced to find their proper 
places. 9

In reviewing these statements of the principles of guidance, 

one can readily understand the reason for Walters’ statement that 
"there seems to be a central theme which is that the school or 
college should provide adequate facilities for the diagnosis, selec

tion, analysis, orientation, counseling, maintenance, placement, 
and follow-up of each student according to his individual ability 

and needs, to the end of his greatest development, performance, and 

personal efficiency."-^

Technics of Guidance
The following quotation will serve to introduce this discussion 

Of the technics of guidance:
"Each technic makes a.unique contribution to the 

study.of the individual, one supplementing the other.
The interview supplies the information the person is 
willing to give in a face-to-face relationship 3 the 
questionnaire evokes only facts or opinions which a ‘ 
person feels free to write under certain conditions.- 
Intelligence tests indicate the students ability to see 
certain relationships and to acquire certain kinds of 
knowledge from his experience. Achievement tests 
measure information - gained in certain fields of know
ledge. Observation supplies information on the student’s

9. Clothier, Robert C., op. cit.. pp. 12-14.
10. Walters, J. E., Individualizing Education, p. 101.
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overt behavior in certain situations* Ratings show how 
the subject impresses other people; self-ratings, biogra
phies, diaries and other introspective reports aim to 
reveal the student's idea of himself. The daily schedule 
supplies detail about his twenty-four activities. All 
these technics contribute to the case study and cumu
lative record which coordinate and give permanence to the 
information obtained through many avenues.

"The personnel worker!s philosophy and psychology 
determine the technics he uses, the records he keeps, 
and the interpretations he makes. For example, records 
have changed their form in accordance with the changing 
philosophy of education which emphasizes the integration 
of personality. Discreet items are being supplemented 
by descriptive paragraphs.which more adequately describe 
complex relationships.

"Each technic may be used to serve three purposes; 
to get information, give insight, and establish friendly 
relations. Thus diagnosis and therapy are entwined.

"The reliability of each technic depends upon the • 
student's interest and cooperation, for these are essen
tial in gaining accurate information. Under the most 
favorable conditions the student feels that he is solving 
his own problem with the help of the personnel worker.

"The results of each technic should be interpreted 
in the light of theory and experience, and of all the 
relevant information obtainable about the individual and 
the situation.

. "Any technic may be used unwisely. There is possi
bility for harm as well as for good in the use of any 
instrument. On the other hand, personnel technics, when 
applied with common sense, are useful tools which supple
ment the personnel worker's unaided, unsystematic, methods 
of understanding students.

The interview is a subjective technic but probably the best way 
to gather "personal data regarding developmental history, educational 

and vocational experiences, accomplishments,and family background 11

11. Strang, Ruth. Counseling Technics in College and Secondary School.
0  ^  s ' • t s V -• v w " * * . /> * . '
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■which are essential to a clear understanding of any case.11 ̂
Paterson lists the aims of interviewing as follows:

1. Studying the time distribution of each student.
2. Investigating the methods, time, place, and conditions 

of stucty-.
3. Studying the extent and nature of each student's 

participation in exfcra-currieular activities, aiding 
and urging the student to engage in those activities 
most in line with his own interests, abilities and 
needs.

4. Studying each student's vocational aim, to determine . 
its origin, its harmony with the family background and 
the student's real abilities.

5. Giving each student an opportunity to discuss 
personal problems.13

The questionnaire to students is another subjective technic. The 

following statements apply directly to the questionnaire as a personal 

technic: . v
1. The topic investigated should be a worthy one.

2. The investigator should know the field. -
3. The scope of the problem should be carefully 

delimited.
4. Data should not be collected by questionnaires 

if it can be obtained from other sources.

5. The use of the questionnaire should be formulated 
early.

6. The data asked for should be only facts which the 
respondents can and will give.

7. The questionnaire should be as short as is con
sistent with its purpose.

12. Paterson, D. C., Schneidler, G. G., Williamson, E. G., op. cit..
P» 8.13. Ibid., pp. 8-9.
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8. . The questions should be simply and clearly worded 
and.free from ambiguity.

9. The questionnaire should be given a preliminary 
try-out,

10. The form of the questionnaire should meet certain 
mechanical standards as to ease of filling out and 
c l a r i t y . .

The testing program is an important part of the guidance service
but it must be remembered that tests are merely a means to an end,

not the end itself. Test scores are an indication of the student's

possibilities and must be used in connection with other technics of
guidance. A list of standardized tests suitable for use at the
college level will be found in the appendix.

Observation. to be reliable, should be as objective as possible,

and should be supplemented by other technics.

To be valuable, observation must be wide enough in 
scope.to give a picture of the total situation. In this 
total situation types of response of special significance 
to personality development may be observed more intensively.
The relationships in which these, responses appear as well 
as their frequency must be noted. The observer must be 
free from bias, else he will see whatever supports his 
pet prejudice. At the same time, he must have a back
ground of knowledge that will prevent his interpretation 
from being naive and superficial. The recordings of. the 
observations must be simple enough to be accomplished with 
a reasonable expenditure of time and must be in a usable 
form. ̂

Rating is essentially directed observation. It is of 
. no value , unless the observation on which it is based is 

accurate ......The mechanics of rating is so easy; accurate
judgment so difficult. . -

14. Strang. Ruth, op/cit. . no. 121-122.
15. Ibid., pp. 94-95.
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The rating scale is a quantitative method of re
cording and summarizing observations and judgements based 
on observation. The field of observation, and therefore 
the scope of rating, is unlimited. Bating may be directed 
toward the process of learning as "well as to the end 
products. Thus the rating scale becomes an important in
strument for studying the processes by “which personality 
is modified.
The rating of students * characteristics is a valuable supplement 

to the other technics but the general value of rating scales depends 

chiefly upon the following factors :“(1) the ability of the rater to 
observe accurately; (2) the developmental significance of the items 
rated; (3) the adequacy of the sampling of the behavior observed; 
and, (4) a reasonable number and kind of items on which judgment is 
to be made. Among the most serious criticisms of the best existing 
rating scales are: (1) no reference to the situation in which the 
behavior occurs, and (2) no indication of the meaning of the behavior
to the individual.w17

Other personnel technics that are used are: (1) the autobiography. 
an.individual’s life history, written by the individual, which may be 

either formal or informal; (2) the diary of an individual, a limited 
source of information; and, (3) letters written spontaneously by the

, TOindividual often give valuable information.

The results of the use of these guidance technics, when gathered 

together, form the individual’s case study. The case study is usually 
kept in the form of a cumulative record. This record will also con

tain the academic record and any other information that will be of

16. Strang, Ruth, op. cit.. p. 97
17. Ibid., pp. 110-111.
18. Ibid., pp. 113-123, passim.
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value to the counselor.
Guidance, "whether it be educational, emotional, vocational, 

personal, social, or some other type, must always be based upon 
"reliable, valid, arid relevant information from which the counselor 
may diagnose aptitudes, interests, motives, physical health, emotional 

balance,, and other characteristics which facilitate or inhibit satis

factory adjustment"^ both in and out of school.

Guidance Programs

Lloyd-Jones and Smith, in speaking of personnel programs for 
higher education, give the following general statement concerning 

these programs:
"The success of each institution will be largely 

determined by its ability to find its job, to undertake 
only as much of a program as it can carry out honestly, 
to select students who can profit by its resources, to 
leave to other agencies everything else. There can be 
no standard degree, no standard college, no standard 
personnel program. But at the same time there is no 
institution that does not have some nucleus for a 
personnel program that could be developed consciously 
to the point where it would make valuable contributions 
to the educational power of the institution. On every 
campus there is someone, or a few, who, consciously or 
unconsciously, have the student personnel point of view.
This individual or these persons could be utilized as a 
basis for a functioning program.

"Fundamentally, the development of a student 
personnel program in any institution will be determined 
by: (1) the objectives and the educational program of 
the institution; (2) the present and future needs of the 
students; (3) the knowledge, skills, judgment, and vision 
of the faculty and administrative staff; (4-) the finan
cial resources for the personnel program; and (5) the 
physical facilities available in the institution. But

19. Williamson. E. G.. How to Counsel Students f p. 62.
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merely determining once the needs of the students does 
not suffice, for these needs and objectives change from 
time to time and are seen with progressively greater 
clarity and understanding. The personnel program should 
be continually modified in terms of needs as they are 
more clearly revealed, and should function in relation 
to these needs.
The individual students >610 will profit from the program should 

be the chief concern when a guidance program is initiated. The 

various authors who were consulted speak of a personnel program, a 
guidance program, a counseling service, a personnel counseling 
program, or give this phase of the educational system seme other name, 
but they all seem to be striving for the same goal - to aid the 
student to adjust himself to life.

Cohen lists the following elements of any guidance program; in

terviews, information, counseling, testing aptitudes, case studies, 

placement service, supervision, advisory committees, cooperation with 
all agencies, and the training of counselors.^

A brief survey of the guidance program at Stanford University is 
to be found in an article by Proctor. There, educational guidance 
takes precedence over vocational guidance in the first two years, 
under the direction of the Lower Division Committee. Freshmen and 

Sophomores take required courses to introduce them to the fields of 
human interest and to give them well rounded liberal training. In 

the last two years the Vocational Guidance Committee takes over the

20* Lloyd-Jones, E. McD., and Stadth, M. R., A Student Personnel 
Program for Higher Education, pp. 35-36. . ~ "~~

21. Cohen. I. D.. Principles and Practices of Vocational Guidance, 
pp. 297-318r passim.



24

guidance function. Each student fills out a vocational guidance blank 
and is assigned to a counselor. The counselors are volunteers from 

each department and they are required to study vocations and to have 
special training in their work. The program also includes an Annual 
Vocational Conference for Women, placement, and follow-up work. The 
Appointment Office is the nearest thing the college has to a personnel
bureau and the Appointment Secretary is a practical vocational

22counselor.
: Maverick, in speaking of vocational guidance for college students,

lists eleven essential activities which he considers essential to any 

well rounded guidance program:
- i. Admission and induction of students

2. Freshman Week
3. Elimination of students
4. Orientation classes: for orientation in the college
. environment; for orientation in the world of science, 

philosophy and human relations; for orientation in 
vocations. - -

5. Organized advisory conferences
- . 6. Advising individual students:

a. Major department advisers
b. Auxiliary corps of general faculty advisers
c. Committee on superior students
d. Committee on elimination
e. Mental hygiene clinic
f. Personnel office
g. Dean of the college
h. Deans of men and women
i. Volunteer workers

7. Mental hygiene
8. Placement (in employment)9. Preparation of counselors
10. Personnel research and records
11. Personnel office^

22. Allen, F. J., and Brewer, J. M., Principles and Problems in
Vocational Guidance, pp. 230-234^ .passim.

23. Maverick, L. A., Vocational Guidance of College Students.
pp. 117-144, passim. .......................



25

Lloyd-Jones and Smith have worked out a decentralized program for 
counseling students. This program must be headed by one person, an 

educator, broadly and thoroughly trained in the philosophy and methods 
of personnel work, and an administrator. The specialists should be 
under this coordinator, a director who will coordinate all the various 

services with each other and with the program of instruction. The 
entire faculty and staff should acquire the personnel point of view 

and participate actively in the program. Decentralized responsibility 

is both unavoidable and desirable and the personnel staff should have 
classes and faculty appointments. They advocate both a staff of 
personnel experts.and the utilization in the actual program of as 

many faculty members as possible, as well as the desirability of 

persuading the entire faculty to the personnel point of view. The 

authors list the following functions of a personnel program: selec
tion and admission of students, orientation, a social program, 
counseling, discipline, educational and vocational guidance, finan
cial aid, extra-curricular activities, housing, health, religion, 
placement, records, and research.^

Walters discusses the counseling programs of several universi

ties and colleges with special reference to their procedures and 

methods. He concludes that the trend is toward a program that will 

guide the student throughout his entire college career and that the 
services of a trained personnel worker are being required by more 
colleges every year.^

24. Lloyd-Jones. E. McD.. and Smith. M. R.. op. cit.. pp. 34-48.
passim. . .....

25. Walters, J. E., op. cit.r pp. 20-38, passim.
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The chief reason for surveying the guidance programs that are 
in use in other universities and colleges, and in vievring the lists 

of guidance activities suggested by the various authors, is to give 
one a broader outlook on the field of guidance. There are as many 
guidance programs as there are universities and colleges, and it is 

the responsibility of the administrative staff of any institution to 
inaugurate the program which best meets the needs of the students 

which attend that institution, and then to continue to modify and 

revise the program as. changes in needs, objectives, etc., make such 
modification and revision necessary. No institution can success
fully adopt the program of another institution. The guidance program 
must be adapted to the institution in which it is to function.



CHAPTER III

SURVEY OF THE GUIDANCE PROGRAM 
AT THE UNIVERSITY OF ARIZONA

The first phase of this problem, is a survey of the program of 
guidance at the University of Arizona. An attempt "was made through 

an examination of the catalogue and questioning University officials 

to find the University officers "who are responsible for any phase of 
guidance. Again the Charter of the American College Personnel 
Association^ "was consulted to make certain that all phases of the 
personnel program was investigated. Following this preliminary in

vestigation, arrangements for personal interviews were made in order 
to gather information from the following individuals:

.1, The President

2. The Registrar
3. The Dean of Men , .
4. The Dean of Women
5. The Director of the Appointment Office
6. The Director of Health
7. The Director of Residence
8. The Manager of the University Cafeteria 1

1. Charter of the American College Personnel Associationf 1938.
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9* The Deans and Directors of each of the following colleges

and schools:

a. College of Agriculture
b. School of Public and Business Administration

c. College of Education
d. College of Fine Arts
e. School of Home Economics
f. College of Liberal Arts

g. College of Mines and Engineering
10. The Director of Physical Education for Women
11. The Director of Physical Education for Men

12. The General Manager of the Associated Students

13. The Head of the Psychology Department

The College of Law was omitted from this study because by the time 
a person enters this college he has already chosen his vocation and he 
should have received the benefits of a guidance program in the years 
he has spent in college previous to his entrance into the Law College.

An interview questionnaire was prepared in order that significant 
phases of the program might not be overlooked. A copy of the general 
questions used is presented in the appendix.

Arrangements were made for the interviews so that sufficient time 
might be given to make certain that as complete a statement as possible 

of the guidance functions of each department was presented. Certain 

limitations to this technic are obvious. First, some departments were 
unable, during an interview, to give a complete statement of their 

guidance work. Second, seme individuals found it difficult to give a



29

direct statement of the specific guidance work they perform. The task 
of separating some of the efforts in guidance from other activities is 

not possible. There was a tendency on the part of some individuals to 
discuss phases of their work not related to guidance. Third, the fact 
that administrative officers stated that they perform certain guidance 
functions is not necessarily evidence that the mentioned guidance func

tion is being performed.

On the other hand, this interview technic seemed to be much better 

than having the officials answer a questionnaire which would be pre
sented to them to be filled out. It was possible by the interview 
technic to clarify mazy points which otherwise might have been con
fusing. The response of the various officials was very cooperative. 

Each individual gave freely of his time in answering the questions per

taining to the guidance work of his department. In addition, some of
ficials made available certain reports which they had worked out that 
gave additional evidence concerning the guidance program.

The President •
The President himself does very little directly in guidance and 

personnel work. Obviously, his duties are to administer the entire 

University, and only as he delegates responsibility to individuals 

within the University does he have any very definite relationship to 
the personnel work.

However, the President exhibited a very genuine interest in the 
development of the program at the University. He suggested that it 

was the personnel work done in industry that made the colleges
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'personnel conscious.' He further stated that a college education 

should develop the student so that he may enter industry or the 

professions upon the completion of his college work. The only justi
fication a State university has for spending public money is to en

large the usefulness of each of its students. It is hoped that a 

personnel program will accomplish this.
Tiro committees have been appointed by the President during the 

past two years to investigate the possibility of improving the 
personnel work at the University. One committee submitted a report 
to the President and this, in part, has been incorporated into the 
future program of personnel work at the University. A more detailed 

discussion of this report appears under the general heading of the 

work of the Appointment Office. •

A second committee appointed by the President was a continuation 
and expansion of the previous committee's work. At present this com

mittee is still functioning, and no formal report has been made as yet.

The Registrar
The two main functions of the Registrar are as follows: (1) ad

missions; and, (2) recording the scholastic achievement of the students 
and checking these records to ascertain the student's qualifications 
for a degree. A third, and minor, function is to give guidance to 
any individual who seeks it.

There are definite requirements for admission to the University 
of Arizona and it is the duty of the Registrar to decide who may ma

triculate. The usual method of admission to Freshman rank is through
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certification by an accredited high school. However, the credits sub
mitted for.entrance must be in certain specified high school subjects. 

In addition, it is possible for a student who is not a high school 
graduate to be admitted to Freshman rank if he offers fifteen accept
able credits and has his principal's recommendation. The University 
does not give regular entrance examinations, bub in special cases an 
examination in a particular subject required for entrance may be given 

and, if passed, the student will be allowed to matriculate. A person, 

twenty-one years of age or over, but not a high school graduate, may 
be admitted as a special student to take vork not leading to a degree. 
This special student, by fulfilling requirements equal to a high - 

school certificate f may become a candidate for a degree upon, the 

recommendation of the Registrar.. • "

The Registrar gives information to prospective students through 
the catalogue, by bulletins, and by answering specific inquiries by
letter. He gives information on admission requirements, what the 

University offers, fees, etc., and points out to individuals how they 
may fit their high school courses to the admission requirements of 
the University.

In the case of transfer students, the Registrar checks the 
credits the student offers against those that the University allows, 
and admits the student on the basis of his former record. With all 

new students the Registrar, during an interview with the student, 

attempts to suggest what will best suit the student, what courses are 

available at the University, and to point out the professional oppor

tunities open in the field of the student's interest.



32

. The second main function of the Registrar is that of checking 
the records of all prospective graduates and notifying them of their 

status. Each student is interviewed personally by a member of the 
staff of the Registrar's office and advised in regard to adjusting 

his program to the requirements for graduation. A copy of the record 
of each student is sent to the Dean of his college for use in guidance. 
The transcript of each transfer student is evaluated and the evalu

ation is sent to the Dean. The Registrar also publishes the de
linquent reports and sends them to the Deans,

The records kept by the Registrar are cumulative permanent 

records, photographic prints reproduced from 32 mm. film. The per
manent record is eight by eleven inches, while a transcript is about 

one half this size. The unique feature here is that the student's 

photograph is a part of the record card.

The Director of the Appointment Office 
The Director of the Appointment Office has three main functions:

(1) to find employment for needy students on campusj (2) to aid gradu
ates to find jobs3 and, (3) to spend a period of about six weeks each 
year visiting high schools throughout the State.

There are three main sources of employment for students of the 

University. First, funds are supplied by the Federal government 

through the National Youth Administration for the use of needy students. 

These funds are administered through the Student Aid Committee of 
which the Director of Appointments is chairman. It is possible for 

about 10% of the student body to earn an average of approximately
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$15 a month through this service.
A student applying for uork must submit an application which is 

carefully checked in the Appointment Office. If the student has been 
registered at the University previously, his grade point average is 
noted upon the application. Recommendations are secured from, the 

University faculty who know the applicant. If the applicant has never 
attended the University his standing in M s  high school class is 

recorded. A recommendation from the high school principal is secured.

As the N. Y. A. funds are available for needy students only, the 
family income is carefully checked to see that students whose parents 
could send then to college are not allowed to work through this 
program. If the student seems to qualify for this work, he then fills 

out the form which goes to the State office of the National Youth Ad

ministration. After receiving the approval of the State office, the 
student is assigned to a work position. In assigning a student to a 

particular job a definite attempt is made to put the student into 
work that is in line with his major academic interest. The student 
may be changed from one job to another, either to give him work more 
suited to his abilities, or to furnish a more varied work experience.

Second, additional funds for student employment are available 

through the University itself. Some of these are the self-sustaining 
funds, such as the dining hall and dormitories, and others are 

secured through legislative appropriation. The Director of Appoint

ments merely cooperates with the employing officials in the adminis- 

stration of these funds. The student desiring work fills out the
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application blank but must secure the very definite approval of the 

department in charge of the funds before beginning work. The question 
of the need of the student is not as carefully checked as is the case 

when he is placed in a National Youth Administration job.
Third, the Appointment Office maintains a regular employment 

bureau for students. Attempts are made to find all needy students
t

work in what are designated off-campus jobs. During the year approxi

mately two hundred students will be registered for this off-campus 
work.

All students employed by the University, either ©n the N,- Y.. A. 

or University program, must maintain an academic average of at least 

3.0 to retain their jobs. Those failing to come up to this standard 

are required to see the Director, who attempts to find the cause of 
failure and to adjust the student’s work schedule. If an adjustment 
is needed in the student’s academic work, he is referred to the Dean 

of his college. A rating scale is sent to each employer at the end 
of each semester as a means of checking the student’s work.

Records are kept of all employed students who have secured their 
jobs through the Appointment Office. An attempt is made to secure 
information about all students who are employed, but, as many students 

secure jobs through their own efforts and as there is no way to com
pel them to register, the records are incomplete.

The Student Aid Committee also has charge of some of the loan 

funds which have been contributed by individuals and organizations.
The approval of the committee is needed for a student to secure a 
loan from this source. •
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The student employment work offers an excellent opportunity for 
the guidance of students. The Director, In handling the routine 
affairs of his trork, sees many students individually. In placing 
them in irork positions, many opportunities for"a certain type of 
vocational guidance may be made.

The second main function of the Appointment Office is to assist 
graduates of the University to secure employment, letters are sent 

to all graduating seniors, along /with a mimeographed blank, "Which they 

are asked to fill out and return to the office. From the information 
thus collected a personal record folder is established for each 

senior and the material made available to prospective employers. The 

personnel record enables the Director of the Appointment Office to 
form some judgments concerning the type of "work for nhich the graduate 

is fitted. At the present time the filing of this information is 
purely voluntary upon the part of the graduating student.

All the graduates of the University may register for placement 

through the Appointment Office. However, the major portion of the 
efforts of this office are expended in behalf of the graduates of the 
College of Education. About the first of January of each year all 

graduating seniors in the College of Education are called together by 

the Director to be given information concerning the services of the 
Appointment Office. Mimeographed instructions and enrollment blanks 

for their registration are given to the students uho expect to qualify 

for a teaching certificate. When these registration blanks are re

turned, the Appointment Office collects information about the students 
and assembles this in a compact form. Eatings upon the Education
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seniors are secured from their instructors, the critic teachers "who 
supervise! their apprentice teaching and other individuals who are 

personally acquainted with the student.

As vacancies in public school positions are reported to the 
Director, he makes recommendations of people that seem to be qualified 

for the particular position. The Director mails to the employing 
public school official resumes of the material which has been col

lected. Interviews with prospective employers are arranged for the 

students by the Director.
In addition to securing the initial ratings upon prospective 

teachers the Appointment Office attempts to continue the record by 
having an evaluation of the work of the teacher given near the close 

of the first year of employment. 3h this way the personnel record is 
continued after the student’s graduation from college. This seems 
to be an important contribution to a continuing guidance program.

The Committee which the President appointed two years ago has 
reported a plan for a more complete assembling of personnel records 
upon all seniors through the Appointment Office. It is hoped that the 
Appointment Office will be able to expand its services to develop 

records for students from the other colleges even though the assistance 

in placement may not be so very definite.
The third function of the Appointment Office centers around a 

program of visitation to the high schools of the State. The Director 

spends six or seven weeks time each spring in visiting high schools.
By these visits an attempt is made to accomplish three things. First, 
teachers who have been trained at the University are visited with a
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view to determining their success, particularly during their first 

ye.ar of teaching. Second, the Director confers with superintendents 
and principals about the vacancies occuring in their school systems. 
Placement of some graduating students are made as a result of this 

visit. Third, high school seniors, particularly those interested in 
attending the University, are interviewed. The Director attempts to 

furnish first hand information concerning the training the prospective 

student may secure at the University. Particular attention is given 
to those students who will need to earn part of their expenses while 
attending the University and the opportunities for earning money while 

attending the University are presented. In addition, the recommen

dations of the high school are secured for the students who need 

financial aid. This personal visit is followed-up through corres
pondence, both with the students and the school officials.

It is obvious that the Director of the Appointment Office has 
many opportunities for guidance work. Dealing with as many students 

as he does in a personal way makes it possible for him to be of 
assistance in meeting many different problems.

The Director of Health

The Director of Health has an important role in any guidance 
program. At the University of Arizona there are two full-time doctors 
and four registered nurses in charge of the well-equipped infirmary. 

Each student, when he enters the University, is given a thorough medi

cal examination. This includes eye-tests, laboratory tests, and a 

tuberculin test. Active cases of tuberculosis are not permitted to
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register and arrested cases are very carefully -patched. Students may 
have a medical examination aqy time during the year if they become 
ill or if they request it. There is no mental hygiene clinic at the 
University, but the doctors treat those mental disorders which are 
temporary and caused by poor health.

It should be noted that the University cannot require innocula- 

tions except when there is an epidemic. The student is then given.his 
choice of being innoculated or leaving school. The innoculations are 

given by the University physicians without charge. The student sho 
has neglected to take advantage of this service and contracts the 

disease must arrange for private care.

Remedial measures are instituted in acute cases only. The Uni

versity physicians do not, as a rule, operate, but will if the student 
wishes them to do so. However, the usual procedure is to have an 
outside physician operate in one of the Tucson hospitals, since the 
infirmary is not equipped for surgery. All acute diseases are treated 
by the college doctors and beds are provided in the infirmary for 
students who are ill.

Full clinical records are kept but are accessible to no one ex

cept the doctors and nurses. The doctors report illnesses to the Dean 
of len and the Dean of Women each day so that excuses may be issued 
and personnel records kept up-to-date.

There is no health education program in operation as yet but it 

is the hope of those in charge of the health of the students that a 

required health education program may be initiated in the near future.
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The Director of the Health Service is in a position to perform guidance 

functions in regard to health matters.

Thfif Dean of Women
The guidance "work done by the Dean of Women at the University of 

Arizona may best be described by the Dean herself. The following 

quotations are taken from her Annual Report for the year 1937-1938.

"The department of the Dean of Women is under the gen
eral heading of Student welfare. Its'purpose is to super
vise officially the college life of all women; to provide 
physical, social, and academic environment in which each 
student can develop to her maximum capacity; to undertake 
to develop a normal social life for every girl; to provide 
for her development to the fullest extent of her intelligence 
and personality, with regard to achievement, character, and 
future growth, both materially and spiritually; and to assist 
her to make a happy adjustment to life conditions.

"This is carried on by means of a plan of work known 
technically in the profession as a social program or social 
curriculum, in which the student herself, through her 
activity and responsibility in various student groups, learns 
through doing.

"Regulations necessary to welfare are made and adminis
tered.by the staff in.conjunction with the Associated Women 
Students. The;general policy in this connection is to treat 
all students as individuals just as far as.it is consistent 
with standards and morale to do so, bearing in mind that the 
rule is made for the welfare of the student, not the student 
for the rule. The attempt is made to develop in the student 
inner controls in the use of freedom, rather than resorting 
to regimentation or discipline for discipline’s sake.

"We understand the function of this office to be a • 
department functioning in cooperation with all other depart
ments comprising the University as a vhole - not as a single 
unit. In order to cover as much ground as possible and 
provide.for the maximum number of student contacts, the work 
and the responsibility of the department is divided among 
the staff by means of definitely assigned duties, the Dean 
of Women assuming final responsibility for the entire 
program of the department. Policies followed should be
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based on the general policies of the University, and the 
Dean is directly responsible to the president for the 
proper coordination and integration of her work with 
that of the whole University.
I. Administrative Work and Office Routine.

"As a University administrative officer, the Dean 
serves on the following committees: Advisory Councilj 
Freshman Week (Chairman)j Residence Standingj Student 
Aid; Student Activities; Student Social life (Chairman); 
Board of Control; Health; and. Gifts. She is responsible 
also for the administration of her own department, in
cluding the selection and supervision of staff; the ad
ministration of a rather complicated system of daily 
record keeping; supervision of general welfare and housing 
conditions in four dormitories and eight sorority, houses; 
and, cooperating with the University physician in checking 
and follow-up in student health matters and the issuing 
of sickness excuses.

"In connection with dormitories and housing, the Dean 
of Women's office handles all applications for rooms and 
assignments; supervises the staff of dormitory employees - 
including maids, pages and telephone operators; checks 
orders, and assumes responsibility for equipment and 
supplies; inspects all dormitory and sorority houses 
regularly; cooperates with sororities in choosing house
mothers; and, requires monthly fire drills in all houses.

"In connection with student health, the Dean of Women 
receives daily telephoned and weekly written reports from 
each dormitory, sorority, and boarding house listing each 
girl sick; daily written reports from the infirmary; 
notifies families when it is necessary; and, issues absence 
excuses.
II. Staff with Specific Assignment of Duties.

1. Dean of Women.
. a. General administration and supervision of 

the department.
b. All University committee work except as

noted.
c. Primary responsibility and actual personal

supervision of:
1) Women's orientation program.

a) Social Fundamental's class.
b) Choose and direct Senior

sponsors.
c) Informal orientation program for

upperslass transfers.
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2) Supervise Banhellenic Association and
Individual Sororities.

a) Panhellenie - Check policies, •
rushing, general program 
and standards. Attempt 
to coordinate their 
activities with University- 
policies and other Uni
versity organizations.

b) Sororities — Same as.for Panhellenie
as a group. Supervise house
mothers and cooperate with 
chapters in their selection.

3) Study and analyze general needs of women
students as individuals and as a 
group.

a) Attempt to work out increasingly
better methods of personnel 
procedure.

b) Examine functioning of existing
student groups with view to 
improvement or discontinuing if 
need vanishes.

c) Set in motion machinery for organi
zation of new group activities 
as needs present themselves.

4) Develop the department and . its organization
so far as is possible to meet the 
needs of the women students.

5) Chaperon general student body functions,
such as:

a) Class Proms.
b) Desert Dance.
c) All-Greek Formal. .
d) Proxy's Mixer. .
e) Freshman Mixer.
f) Co-Ed Formal.
g) At least one dance at each dormitory

and sorority house each year 
as requested, in addition to 
attending various other social 
events, such as, teas, dinners, 
etc.

6) Handle out-of-town chaperonage such as foot
ball trips. Glee Club trips, etc. 
unless assigned to other members of 
the staff as personal assignments.
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7) Emergency situations.
8) Coordination of the work of the depart

ment with other departments and 
interpreting it to the Resident's 
office.

2. Assistant Dean of Women.
a. General assistance to the Dean of Women and

responsibility to act for her in her 
absence.

b. Responsibility and actual supervision of (sub
ject to the approval of the Dean):

1) Office details and routine. . .
2) Head Resident of Pima Hall. "
3) Serves for Dean on Student Social Life

Committee.
a) Keeps and checks student social

calendar.
b) Checks chaperonage of student

social affairs.
c) Meets regularly with committee to

discuss policies and plans.
d) Attempts to guide group in best

social standards.
4) Housing of women students.

a) Inspects houses and assigns in con
nection with off-campus 
lodging where necessary.

b) With Dean, agrees on minimum
standards for off-campus 
houses to be listed.

c) Accompanies representative of
University Health Depart
ment on regular monthly 

.. inspection of dormitories
and sorority houses.

d) Inspects off-campus lodgings
frequently when they are used.

e) Studies housing standards and
practices with particular 
reference to University of 
Arizona needs.

f) Complete supervision of all matters
of dormitory detail which 
come under the jurisdiction 
of the Dean of Women, except 
selection and supervision of 
staff in their duties as 
related to the student person
nel program.
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(1) Filing of student appli
cations for rooms.

(2) With cooperation of Head
Resident, assigning 
rooms.

(3) Supervision and selection of
maintenance staff; 
supervises Head Resi
dents in matters of 
maintenance and oper
ation.

(4) Cheeking of equipment, replace
ments , repairs, fur
nishings, etc. "with 
cooperation of Building 
and Grounds Committee.

(5) Working irith Business office
in dormitory records 
and routine.

5) Serves as adviser to Student Christian
Council.

6) Chaperones on request.
3. Dormitory Head Residents - Gila, Liaricopa, Yuma.

, a. General supervision of the dormitory and its 
residents.

b. Development of personnel and social program in
this dormitory group.

1) Becomes personally acquainted with all
students in the house and their 
particular aptitudes, attitudes 
and problems.

2) Encourages participation of all girls in
the house and campus program.

3) Encourages discussion groups and interest
groups within the house as well as 
a program of well-timed and well 
regulated social events.

4) Acts as individual personal adviser to girls
in house.

5) Serves as adviser to house Council and
student government representative 
within the house.

c. Under the direction and with the cooperation of
the Assistant Dean of Women, supervises 
dormitory maintenance details. Inspects 
students * rooms regularly.

d. Acts for Dean of Women as adviser to Associated
Women Students (A.W.S.)
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1) Meets occasionally with A. ¥. S.
Council.

2) Meets regularly with the Executive
Committee.

3) Meets with all special committees,
particularly those which 
determine policy.

4) Reviews all cases coming before
. : A. XU S. and advises.

5) Does follow-up work with all disci-
. plinary cases under A. W. 5.
6) Sponsors social program of A. W. S.

and acts as adviser.
7) Meets regularly with Round Table

and with groups analyzing the
. women1s activity program

under A, W. S«
8) Attempts, through her advisory capacity,

to foster good stan<tords of
' . : discipline and social standards

•. in wotoh’s groups.
e. Adviser to Phrateres - Town Girl’s Organi-

. zation.
f. Teaches thrbe laboratory sections in Social

■ Fundamentals program and acts as
personal adviser to the girls in 
those groups.

4. Graduate Student Assistant.
a. Checks attendance in Social Fundamentals

lecture.
b. Assists with grading and checking final

examinations in Social Funda
mentals.

. c. Substitutes for all Head Residents in cases 
of overnight absences from halls,

7 emergencies, and illnesses,
d. Gives Dean miscellaneous assistance on call.

. 5. Student Secretaries - general secretarial and,
clerical duties (N. Y. A. and Department 
funds). .

III. Student Personnel Program.
1. Student Government.- Associated ibmen Students.

"The most important phase of this program is work 
with.the Associated Women Students - a student govern
ment group which includes and reaches all women 
students. The aim is to train students for life in 
the community; to provide opportunity for every woman 
student to assume responsibility in connection with
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herself and the group; to encourage and provide good 
standards of conduct in good social relationships; 
to obtain student understanding of and cooperation 
in enforcement of such regulations as are necessary 
to good order and high standards in such a group.
The work in this activity is directed try the Dean 
of Women or a member of her staff assigned by her.
The student organization includes officers forming 
an executive council; a general council made up of 
representatives of each residence group; Round Table, 
a committee of the presidents of all women's organi
zations; a social committee; a library consnittee; 
and other special committees. Social activities, 
such as teas and dances, are sponsored by this group.

"Women's Day, held in May each year, is a day set 
aside to emphasize the constructive program of the 
women students. Honor is paid at this time to those 
achieving distinction, new officers are installed, 
and elections to honorariea are announced. An assembly 
is held during which a summing up of the year's 
activities is made. The social and fellowship ele
ment is provided for on this occasion by exchange 
luncheons among all women's living groups. Round 
Table meets for a dinner in the evening to which are 
invited both old and new presidents of organizations. 
General University good feeling and fellowship is 
promoted in the competitive "University Sing" both 
for men's and women's houses held after sunset,

"General activities of the Associated Women 
students include an organized plan to bring to all 
women students the benefit of participation in some 
worth-while extra-curricular interest. A historical 
scrapbook is kept and a free circulating library of 
current fiction, biography, and essay is maintained 
for the exclusive use of women students, each women's 
residence group contributing one new bode each month. 
Each month the president of each woman's organization 
meets as Round Table with the Dean of Women and their 
adviser, a member of the Dean's staff, to discuss 
policies and standards of women's groups on the campus. 
Also the Associated Women Students give a small money 
scholarship to a worthy woman student and a cup to the 
women's group achieving the best balanced activity 
program for the year. The A. W. S. sponsors a campus 
group known as Phrateres, for Tucson girls only, the 
purpose being to bring this group of non-campus resi
dents into closer contact with the campus activities.
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2. Student Social Program.
"The attempt is made to give as close super

vision as possible to all student social affairs, 
the object being to encourage and provide oppor
tunities, not only for wholesome social enjoyment, 
but also practice in the highest types of social 
and cultural activities. This work is carried on 
in functioning with and through the Student Social 
Life Committee, group and individual guidance,
■ and by both formal and informal contacts with 
students. The Committee maintains a Social Calendar 
in the Dean of Women’s office. Here all social 
events must be listed in advance and chaperonage 
arrangements reported and approved. A check-up is 
made after each party. In addition to organized 
work with students, an attempt is made by the Dean 
of Women’s staff to know general conditions in the 
city, particularly in those places which students 
frequent generally in search of off-campus amuse
ment.

"The off-campus social life of students, though 
it is actually beyond the direct control of the 
school, is an important factor in the student’s 
general environment and may be a potential source 
of trouble and definitely a bad social influence.
An attempt has been made to keep in as close touch 
as possible with the off-campus life of the social 
type of student, to know something of what is going 
on, and where it is happening. For obvious reasons, 
women students are required to secure permission 
before leaving town.

3. Orientation of Women Students.
"The organized orientation program for Freshmen 

is a.required course known as Social Fundamentals, 
meeting once each week for lectures covering eti
quette; ethical standards and conventions, including 
relations with the opposite sex; clothing selection 
and purchasing; management of personal finances; 
diet and nutrition; and, personal hygiene. Cooper
ation in providing appropriate sections of this 
lecture program is given by the Departments of Home 
Economics and Physical Education for Women. In 
addition to the lectures the class is divided into 
nine small discussion groups under members of the 
Dean of Women's staff. Here lecture material is
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discussed, as ■well as other subjects not appropriate 
for handling in large groups. Group meetings provide 
opportunities for discussion centering around vocational 
interests, observation of current events, including use 
of newspapers, periodicals, and propaganda analysis, 
and study methods. Actual laboratory practice is given 
in accepted social forms and each class conducts a 
social event for which the staff grades them on the basis 
of carrying out individual and group responsibility, 
correctness of social conventions, and food preparation 
and serving.

11 Upper class transfer students are interviewed in
dividually by the Dean and the student groups provide 
special social occasions to welcome them to the campus.

4. Advisory System
a. Staff Advisers $ Each staff member has assigned to

her a given number of new students who 
comprise her advisory group. Each student 
is interviewed personally and a record of 
the interview placed in the Dean of Women’s 
permanent record as early in the first . 
semester as possible. All interviews are 
completed and recorded prior to the issuance 
of the preliminary scholarship report.
Provision is made for follow-up. Girls are 
referred to the proper sources for special
ized advice, both within the Dean’s depart
ment and to other departments. The student 
is made to feel that this staff member is 
her personal adviser, but she should feel 
free to consult the Dean, her head resident, 
or any other staff member at will. This 
system enables us to make the maximum number 
of contacts.

b. Senior Sponsors: Each new Freshman woman is assigned
to a selected senior who is her adviser in 
matters in which older students can best serve 
and guide the younger ones. Older students 
are carefully chosen with respect to scholar
ship, activity and employment load, leadership 
strength and personal standards.

c. Miscellaneous Personal Guidance: Under this heading
fall the numerous and varied types of personal 
problems which come directly or indirectly to 
the Dean's office for adjustment, some of which 
are handled there, but many of which are re
ferred to other members of the staff and faculty 
for cooperation and assistance.
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d. Group Guidance: This includes the supervision and
guidance of the general activity program as 
it affects women students and covers working 
directly and indirectly with such groups as 
the honor societies and special interest 
groups (usually in cooperation with the de
partment with which they are most closely re
lated). Most of such advising is handled by 
the department in question and the Dean's 
interest is largely a social one so long as 
there is no difficulty involved. The most 
satisfactory and accurate method of group 
guidance we have found to be by working through 
the Associated Women Students, which is our 
most important and comprehensive contact. By 
close supervision and cooperation with Mortar 

, Board we can build standards #iich seep down 
into the other honorary groups, appearing to 
come from the girls themselves, without the 
guiding hand showing to the extent that the 
students feel their organisations are not 
their, owu

e. Student Organisations: From the Dean's viewpoint,
organised extra-curricular activities and 
student social life exist primarily for edu
cational masons, with their recreational 
aspects secondary. To this end, it is the 
Dean's duty to see to it that programs planned 
are constructive, setting up good standards of 
culture and conduct, and that they provide 
opportunity for students to learn responsibility 
through doing. The attempt is made to provide 
an opportunity for self-expression through an 
activity interest for all types of students.
It is necessary to keep rather close check on 
the groups, studying their functions and needs, 
cooperating with their officers, and periodically 
examining the entire activity situation to 
determine how the groups are.developing. This 
involves the elimination or strengthening of 
non-functioning activities and providing.for new 
ones to serve newly developed interests as needs 
present themselves.

"A major organization responsibility 
is the sorority program. Working with the Pan- 
hellenic Association, the sorority housemothers, 
presidents and alumnae, and national organizations, 
we seek to check and advise them in regard to
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their general policies, rushing program 
and standards. We seek to coordinate their 
activities vriLth University policy and with 
other University organizations. This in
cludes supervision of their houses in much 
the same "way as the dormitories are super
vised. .

5. Academic Counseling.
a. General: Academic work consists chiefly in co

operating with college deans and other 
academic and administrative officers in 
furthering the academic program of the school, 
maintaining standards and assisting individuals 
who may need guidance. Our teaching is 
limited to the Social Fundamentals class 
already mentioned.

b. Scholarship Problems of the Students: We attempt
. to keep conditions in the women's houses such

as to be conducive to good scholarship and to 
eliminate influences which deter it, both in 
the groups and with the individuals. Students 
who are in the low percentile groups are 
watched carefully from the beginning of their 
college careers in the effort to avoid over
loading of all kinds. Frequent interviews 
are held by advisers with such students to 
make sure that conditions under which they 
are living and working exert the best possible 
influence for their success. Each scholarship 
report received from the Registrar’s office is 
scanned carefully. Women students whose names 
appear on the list as serious failures or as 
potential serious failures are sent for and 
interviewed personally by the Dean, referred 
to others for advice, and detailed reports are 
sent to parents on these cases.

TV. Miscellaneous General Duties.
1. Chaperoning includes attendance at class dances, Desert

Dance, All-Greek Formal, Proxy's Mixer, Fresh
man Mixer, Co-Ed Formal, dormitory and soror
ity house dances, and Mortar Board House Party. 
Much time also is given to attendance at teas, 
dinners, picnics and other social events of 
student groups. Out-of-town chaperonage for 
special trains to football games. Glee Club 
trips, etc., is also provided for.

2. Handling emergencies of all kinds involving women
students.
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3. Speaking to student groups and others.
4. Making informal social contacts -with students.
5. Teaching a class in student personnel methods.

The Dean of Women keeps careful and conqplete cumulative records 
for each woman student from the time she is admitted as a student until 

she leaves the campus. In addition to the students' records, The Dean 

of Women issues notebooks to the members of the staff, sorority house

mothers, sorority presidents, and general organization presidents which 

explain the duties and policies of each. These are the property of the 

department and are issued to avoid overlapping of activities among 
these people.

The guidance work of the Dean of Women, as indicated in the preced
ing statements, is very comprehensive. Very few women students pass 

through the University without contact with her through at least one of 

the guidance services offered.

The Dean of Ken
The Dean of Lien has approximately seventeen hundred students under 

his supervision. His work overlaps with the work of the other deans 

and administrative officers but he is directly responsible to the Presi
dent.

The Dean is a member of the Freshman Week Committee and, in a - 

lecture to the men students during Freshman Week, outlines the standards 
to which they must conform. The Dean gives no aptitude, interest, or 

other tests but has access to the results of these tests that are given

2. Kinase. Evelyn J.. Annual Report of the Dean of Women. 1937-1Q38. 
passim.
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by other faculty members. He keeps no detailed personnel records but 

has a disciplinary file composed of cards on "which are recorded those 

cases which have come to his attention. A brief notation is made of 
each problem.

Students are called to the Dean's office for an interview when it 
is necessary because of low scholarship or a breach of discipline but 
most of his work is with students who seek his help on some definite 

problem. Since about 75/u of the men students on this campus work for 

all or a part of their college expenses, the Dean does not urge them 
to take part in extra-curricular activities. The choice is left to the 
student.

Routine work, such as issuing excuses, making reports, etc., takes 

but a small part of the Dean’s time. The majority of his time is given 

to guiding the students and adjusting them to their college environ
ment.

The Director of Residence

The housing facilities on campus are adequate for the women students 
but not for the men students. All undergraduate women students, with 
the exception of married women, are required to live in either a dormi

tory or a sorority house. All Freshmen women must live in the dormi
tories. This, of course does not apply to students living with their 

parents in town or to the few who are working for their room and board. 

Graduate students and married women may live in the dormitories but are 
not required to.
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The men students are housed in the two dormitories, in fraternity 

houses, and in private homes. The Director lists off-campus rooms for 
the convenience of the students but the student himself must make his 
own arrangements for living quarters off-campus.

The Manager of the University Cafeteria 
All students living on campus are required to purchase a book of 

meal tickets ($15 minimum) each month but may eat off-campus if they 
so desire. The campus dining hall is cafeteria style and for this 
reason there is no supervision of individual diets. However, the menu 
is planned so that one may choose a well balanced meal, but the choice 
is left to the individual. Anyone on a special diet may take this diet 

to the dietitian and will receive individual trays. The Manager of 

the Cafeteria believes that the average student chooses well balanced 
meals.

The Dean of the College of Agriculture 
Students entering the College of Agriculture are not given any 

tests beyond the English placement and intelligence tests required of 

all Freshmen. Counseling is done individually and, more often than 

not, is sought by the student. The entire faculty of the college 
cooperates in guiding the students.

The failing student, during a conference with the Dean, is 

questioned as to his idea of the cause of his failure, and, on the 

basis of this and the reports of the instructors, suggestions are made 

which will help him. The Dean or Vice-Dean writes a letter to the
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parents of each failing student to let then know what the situation is. 

This letter often acts as an effective means of guidance.

The Dean gives a series of lectures at the beginning of each year 
to the Freshmen. He explains the broad general fields of agriculture, 
telling the opportunities in the fields, their limitations, and the 

preparation needed. He then advises the students individually regarding 
their choice of a specific occupation within the general fields.

The personnel records kept by the Dean of this college are aca
demic records only. There is no research done in the field of personnel 
work.

The Director of the School of Public and Business Administration

The major part of the guidance given in the School of Public and 

Business Administration is to be found in 'Business Administration 13', 
a required one unit orientation course. There are four main phases 
of this course: (1) various tests, such as intelligence, personality, 
and trades tests are explained and given to the students; (2) The 

Strong Vocational Interest Test is explained and given to any student 

who wishes to take it (it is not compulsoiy since the fee for grading 
is $1); (3) each student writes a biographical history of his interests, 
to find out the changing interests of each student; and, (A) a series 
of lectures are given which explain the main divisions of business, 
telling of the opportunities offered, the pay, and the preparation 

needed for each of the eight general fields of business. These eight 
fields are: (1) Office Secretarial work; (2) Commercial Teaching;
(3) Merchandizing or Marketing; (A) Accounting; (5) Finance; (6) Gener
al Business (the aim here is to fit the course of study to the student's
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needs)j (7) Social'Work; and, (8) Government Vork,
Much personal advising is done by the Director through informal con

ferences with individuals during which both educational and vocational 
guidance is given. The Director attempts to find the student’s chief 
interest and to advise him accordingly.

Failing students are very carefully checked and each is inter
viewed by the Director, letters are also written to the parents of each 

failing student telling them the result of the interview with the Di

rector, and the opinions of. their professors. In about 25% of the cases 

this proves to be effective guidance.
Very meagre personnel records are kept, A card is kept for each 

student but the record is almost entirely academic. The high school 

record and the intelligence test score of each student is kept on file.
A special personnel record is kept for all seniors to be available for 

placing graduates but these records are not valuable after graduation.
The general aim of this school is to treat the high school and the 

college work as one continuous process and to expose the student to as 
many new contacts as possible.

No research in the field of guidance is being done by this School.

The Dean of the College of Education 
The Dean of the College of Education does not give any diagnostic 

tests for two reasons: (1)students do not enter this college until they
are Juniors; and, (2) their vocation has already been determined. The 
students are given guidance as to the type of position they may fill 

and the selection of a major. The guidance is individual, and, in the
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majority of cases, is that which is sought by the student, although, if 

it is felt by the faculty that any student is unfit for a teaching 

career, he is advised of this fact by the Dean.
There is no specific orientation program in this college but the 

first course in education acquaints the student with the general ob
jectives of education and the plan of work is discussed.

All failing students are called in for a conference with the Dean. 
He asks their ideas as to why they have failed and compares these with 

the reports made by their instructors and, on the basis of this data, 
attempts to find remedial measures which will help the student. The 

guidance is based solely on the evidence of work, attitude, and in
terest shown by the student, the evidence being secured by personal 

observation and academic records.

The Dean himself keeps very meagre personnel records but more 
detailed records which are kept by other members of the college faculty 

are available to him. No formal personnel research is being done by 
this college.

The Dean of the College of Fine Arts 
All Freshmen are given the Seashore Musical Aptitude test when 

they enter the College of Fine Arts. This test is also given to trans
fer students unless they enter the college very well recommended. The 

Dean gives both educational and vocational guidance to individual 

students who seek his aid. The instructors in the college cooperate 

with the Dean in the personnel work and their counseling very definite

ly takes into consideration the work done in the other colleges.
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Lectures are given by the Dean to the Freshmen on the general subject 
matter fields in the College of Fine Arts and to acquaint them "with the 
University rules and regulations.

All failing students report to the Scholarship Committee "where the 
cause of failure is noted and steps are taken to remove it. The student's 
course may be changed, his load reduced, and, in a few cases, he is ad

vised to change to another college. The general objective is to fit 
the course to the student.

A cumulative record is kept for each student, which consists of 
cards from the Registrar, the instructors, and the Deans of Men and 

Women, and any other facts that the dean may gather about the student. 

These records are used by the Dean and his staff as a basis for advising 

the students. There is no personnel research done by this college.

The Director of the School of Home Economics
The School of Home Economics offers four majors to its students: 

Foods and Nutrition; Home Economics Education: Textiles, Clothing, and 
Related Arts; and. General Home Economics. The work in the Freshman 

and Sophomore years is the same for all students, the major being 
chosen at the beginning of the Junior year on the basis of the quality 

of work done and the interest shew during the student's first two 
years. Food and Nutrition majors are very carefully advised on the 

basis of their ability and interest in science.

Although the Director gives no tests herself, she uses the results 

of the general tests given to all Freshmen in advising the students.
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The guidance given is individual and, in most cases, is sought by the 

student. Definite remedial work is not attempted in this School but 
students are urged to take speech courses. No orientation program is 
undertaken by the faculty of this School. The guidance services are 
■roll coordinated and take into consideration the guidance given by 
other agencies at the University.

Failing students are required to have an individual conference with 

the Director. A very definite effort is made to find the cause of 
failure and to suggest a plan whereby the cause may be removed.

The Director keeps a personnel record for each student. A card is 
kept on which is noted all the facts the Director has concerning the 

individual, such as, courses dropped, courses failed, academic record, 

and other pertinent information. There is no definite form for this ' 
record. There is no personnel research done by this School.

The Dean of the College of Liberal Arts
The Dean of the College of Liberal Arts is vitally interested in 

the guidance work of the University. He is active in the guiding of 
the students registered in his own college and of those in other 
colleges who come to him for help or advice. He has five tests which 

he gives to any student who wishes to take any or all of then: (1) 
the Strong Vocational Interest Test (one for men and one for Women)j 

(2) the Stanford Scientific Aptitude Test; (3) the Personality In

ventory Test by Bernreuter; (4) the Study Habits Test by Yirenn; and,

(5) a law aptitude test. These tests are given to students who re

quest them and also to those sent to the Dean by other instructors in
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the University. The Dean takes time m t h  each individual to explain 

fully what the tests show and then advises the student on the basis of 
the results of the tests. The Dean does individual counseling in most 
cases, and it may either be sought by the student or recommended by a 
member of the faculty. 'Alien there is need for remedial instruction, 

the Dean recommends the student to the proper person or department.
The orientation which is given during Freshman Ueek is the only 

orientation that this college offers. Each faculty member is assigned 

about ten new students during Freshman leek and they are the students1 
advisers for the year. These advisers are responsible for educational 
guidance but give other advice as the situation demands. The personnel 

services in this college are fairly well coordinated. The college co
operates with the other colleges, and especially with the Deans of Men 
and Women, in guiding the students.

Failing students are required to have individual interviews 
either with the Dean or with the Scholarship Committee. During these 

interviews an attempt is made to discover and remove (when possible) 
the cause of failure.

The Dean keeps personnel records for each student. The record is 

composed of cards on which one will find the following information: 
high school record; grades; reports from the Dean of Men (or Women); 

instructor’s reports; Freshmen advisers1 reports; intelligence test 

and college aptitude scores; special reports; and, registration cards. 

This record may also contain correspondence, doctors certificates, and 
other pertinent data.
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This college does some personnel research, such as gathering sta
tistics on the type of student nho fails, etc.

The Dean of the College of Mines and Engineering 

The College of Mines and Engineering is somewhat different from 
the other colleges in that the course of study is veiy rigidly out
lined, the student being allowed only seven elective units. No diag

nostic tests are given, except the placement tests in mathematics, 
although, if a student seems to be out of place in this college, the 

Dean may suggest an aptitude test.

The Dean, the originator of the Freshman Week Program at. this 

University, does most of the guidance and orientation work in this 

college through group lectures. Freshmen are given a series of 

lectures during Freshman Week, the Dean explaining the opportunities 
and limitations of engineering as a profession, the requirements for 
success, the several branches of engineering. University rules and 

regulations, how to make out a schedule, etc. These lectures are con
tinued for the first half of the first semester in an effort to further 
orient the new student. Those entering the college at the beginning 

of the second semester and transfer students do not receive this group 

advice but the Dean is available at all times to give these students 

individual advice. The time reserved for individual conferences during 

Freshman Week, the Dean uses to help irregular students fix their 

schedules and for conferences with transfer students.

At the end of the first month grades are given and failing students
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are carefully checked, The names of all students failing ■with a '*$" 

or a "U11 in one subject are posted; students failing in tv.0 subjects 
have an individual conference with the Dean; and, those failing more 
than two subjects are called before the Scholarship Committee, The 
Dean and the Scholarship Committee try to find the cause of failure 

and to remedy the situation when possible. Students failing 50# or 

more of the units carried, at mid-semester, are carefully investigated, 

consult with the head of the department in which they are registered, 

and, as a final step, the entire faculty decides whether or not they 
shall be dismissed. Students failing less than 50# of the units 
carried are given.the same attention that they received at the time 
of the first delinquent report.

The Dean’s personnel records are almost entirely academic with the 

exception of a confidential file of reports on dishonest students.
Plans for next year include a wider use of aptitude tests and personnel 
records for all students registered in the College of Engineering.

The Director of Physical Education for Women 
The Women’s Physical Education Department gives no diagnostic 

tests. The Director of this department explains the profession and 

the opportunities it offers to all Freshmen girls and those girls who 

wish to major in Physical Education are given still further informa
tion in individual conferences.

Failing students are very carefully studied and the cause of 
failure sought during an interview with the Director of the department.
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The staff does the follow-up work on these students.
No personnel records are kept outside of the roll books of the in

structors and the students1 health records.
It is in this department that health education for women is given. 

Each instructor gives her pupils personal guidance and, since physical 

education is compulsory for all Freshmen and Sophomore women who are 
not physically handicapped, each girl has some health education during 

her college career.

For the physically handicapped students there are special health 
behavior classes and it is with these girls that the Director does her 

most intensive guidance work. Each girl's problem is studied and an 

individual health program is worked out. Both physical and mental 
health are emphasized. However, it is only with the full cooperation 

of the student that this program can be successful.

The Director of Physical Education for Men
The Men's Physical Education Department gives no tests but uses 

the results of tests given in other colleges in guiding their students. 
Counseling is done both in groups and with individuals. There is no 
health program which is compulsory for all men students but corrective 

classes are offered for the subnormal student who needs remedial work. 
All Freshman and Sophomore men take militaiy training unless they are 
physically unable to do so.

Failing students are usually sent to the Dean of Men for guidance. 
Athletes are interviewed by the Director of the department when reported 
as failing by an instructor.
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; Personnel records are kept for the athletes only. This is a record 
of the student's courses, grades, personal history, and health record.

The General Manager of the Associated Students 

The General Manager of the Associated Studehts keeps no personnel 
records other than the student's registration cards which is used to 

check on eligibility for the Alumni Association. The General Manager 
checks the budgets of all student activities and has the financial 

management of the Associated Student funds. He is also a member of 

the Publications Board but only in an advisory capacity. He has no 
specific guidance duties but is always willing to help any student in 
any way that he can. •

• . The Head of the Psychology Department
The Head of the Psychology Department gives.no tests but uses the 

results of the tests given by the Dean of the College of Liberal Arts 

in counseling students. His counseling is done in an individual con
ference and at the request of the student. The student himself is 
responsible for any decisions that need to be made.

Confidential personnel records are-kept of those students who 

bring their problems to this department with one'exception: - no records 
are kept of mental cases.

Summary

1. The guidance program of the University of Arizona is not a cen

tralized: program. There is no Personnel Director.
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2. All the colleges, schools and administrative officers of the 
University are doing some work in the field of guidance but there is 

a wide range in type and amount.
3. In the majority of cases, the guidance given is individual 

guidance, given to those students who seek help on some definite prob

lem. Failing students and disciplinary cases are carefully checked.
A. At the present time, personnel records are not centralized in 

any one office. There are nearly as many record forms as there are 

faculty members on the campus. These range from the detailed records 
kept by the Dean of Women to those of the staff member who merely has 

a list of the names of his - students.

5« There is personnel research being done by the Personnel Com- ' 
mittee but very , little research is being attempted by the various 
colleges or by individual administrative officers and faculty members.

6. The President directs the administration of the University as 
a whole and delegates to other administrative officers the details of 
personnel work.

7. The Registrar accepts responsibility for the selection and 
admission of students, and for checking the records of the.students 
enrolled to be sure that they are fulfilling the requirements for 
graduation.'

8. The Director of the Appointment Office has the responsibility

of placing students who must earn all or a part of their college expenses 

in suitable jobs, and of assisting graduates, particularly those of the 

College of Education to find positions for which they are qualified. A 

part of his time is spent in visiting the high schools throughout the



State

64

9. The Director of Health is in charge of the physical health of 
the student body. He directs the -preventive, and remedial health 

measures which are in operation on the campus.
10. The Dean of Women supervises the college life of all women, pro

viding a physical, social, and academic environment in which the student 
can live and develop, and assists the women students to adjust to their 

college environment. The Dean of Women is also Chairman of the Freshman 

Week Committee.

11. The Dean of Men supervises the college life of the men students,
/

giving them personal, educational, vocational and social guidance as the 

occasion arises,

12. The Director of Residence and the Manager of the University 
Cafeteria are responsible for the physical environment of the students.

13. The Deans and Directors of the several colleges and schools 
give vocational and educational guidance almost exclusively but are not 
limited to this phase of the work. They give personal and social 

guidance as the situation demands and are active in the field of orien
tation.

14. The Directors of Physical Education for Men and Women are 
responsible for many of the extra-curricular and recreational activi

ties on the campus and cooperate with the Health Service in caring for 
the students1 physical and mental health.

As a result of these interviews we may conclude that the oppor
tunities for a student to secure guidance at this University are mani
fold. Any student who does not receive the guidance he needs can blame
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only himself, unless he is unaware of the guidance facilities on the 
campus. The very interesting question - ’Do the students know of 
the guidance facilities at the University and, if they do know of 

then, are they taking advantage of them?’ - is the next phase of the 
study in which we are interested.



CHAPTER IV

SURVEY OF THE ACTUAL GUIDANCE GIVEN ONE HUNDRED 
.UNIVERSITY OF ARIZONA STUDENTS

For this phase of the study, it nas arbitrarily decided to choose 
one hundred students, twenty-five from each of the undergraduate 

classes, as a cross-section of the student body. These one hundred 

students were selected by choosing evety tenth name in the Student 
Directory. This gave a total of two hundred forty—six students: 

seventy-eight Freshmenj fifty-eight Sophomores; fifty-eight Juniors; 

and, fifty-two Seniors, Appointments were made, by telephone and by 
letter, with twenty—five members of each class and these students 

were interviewed on the basis of a questionnaire prepared for that 
purpose. ....  -

The writer is fully aware of the criticisms of the questionnaire 
interview technic. There is no way to demonstrate the reliability 

and validity of the results. One must depend upon the honesty and in
telligence of those replying to the questions for whatever degree of 
reliability and validity it may have. The writer firmly believes that 
the great majority of the students interviewed were honest in their 
statements,

A copy of the letters sent to the students and the questionnaire 
used in the interview appear in the appendix.
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As an introduction to each interview, the term guidance was care
fully defined. It was explained that the term guidance referred to 
every type of guidance - vocational, educational, social, persona^ and 

leisure-time. Vocational guidance was defined as assisting a person 
to choose a career or occupation, to prepare for it, and to make 
progress in it. Educational guidance is concerned with the individu

als * choice of a curriculum, his ability to study, and his choice of 
a school or college. Social guidance was defined as assisting a person 

to adapt himself to his environment, or to make social adjustments. 
Personal guidance -ms explained to be the assistance of a person in 

the solution of his personal problems and in developing a.technic for 

solving his problems by himself, leisure-time guidance serves to 

assist a person in the choice of profitable leisure time activities.
Next, the term orientation was defined as a course, lecture, or 

series of lectures which give a general conception of the field of 
study, or which help a person in his adjustment to his environment. 
Examples, such as Social Fundamentals or lectures by the Dean of the 

college, were given in an effort to make the meaning of the term clear.
Facts about the students themselves were ascertained as they were 

interviewed concerning the guidance they have received at this Uni

versity. They were asked their name, the number of years they have 
attended the University, their college, and the names of other insti
tutions they have attended. Tables I, II and III summarize this 

material and are self explanatory.
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TABLE I
SEX OF STUDENTS INTERVIEWED

: Totals^- : Freshmen : Sophomores : Juniors: Seniors

Boys s - 39 : 9 : 7 : 11 : 12
Girls : 61 s 16 : 18 : 14 : 13

1. The fact that the number of girls interviewed is so much larger 
than the number of boys can be explained by the fact that 
the girls seemed more "willing to keep their appointments 
"with the writer than did the boys.

TABLE H

NUMBER OF YEARS STUDENTS HAVE SPENT 
AT THE UNIVERSITY

Years : Totals : freshmen : Sophomores i Juniors :Seniors

1 2 37 24 : 7 : 3 2 3
2 : 25 1 : 17 6 2 1
3 2 20 1 : 14 2 5
4 2 8 2 %: 6

: 105 : 10
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TAME III

REGISTRATION BY SCBD01S AND COUEGES 
: OF STUDENTS INTERVIEWED ..

Schools and : : : : :
Colleges : Totals sFrestoen :Sophomores: Juniors : Seniors

Liberal Arts : 35 , r 17 2 8 7 3
: : 2

Public and Business • l 2 . -
Administration : 19 3 2 8 5 3

. 2 . : 1t : ■
Education : 14 2 5 9

2 % :
Home Economics : 10 2 6 1 3

S ’ %
Mines and : : 2
Engineering : 9 % 1 2 1 . 4 3 -

: . : 2
Agriculture : 8 % 2 2 1 3 2

: 2 2
Fine Arts j 5 2 2 2 . 1 : :: 2

Twenty-five of the one hundred students have attended other
collegiate institutions before transfering to the University of Arizona.
Twenty of the twenty-five students have attended one additional college

and five have attended two colleges. The twenty-five students have
attended the following colleges and universities:

Arizona State Teacher's College at Teape
Bay City Junior College
Gila Junior College
Glendale Junior College
Kansas City University
los Angeles Junior College
Mount St. Mary's at Los Angeles
Occidental College at Los Angeles
Pennsylvania College for Women
Phoenix Junior College
Pratt Institute in New York
Purdue.University
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Riverside Junior College
Santa Monica Junior College
Southwest Texas State College
Texas Technological College at Lubbock
Trenton Junior College
University of California at Berkeley
University of California at Los Angeles
University of Colorado
University of Detroit
University of Nebraska
University of Southern California
Ursinus College in Pennsylvania
Willamette. University in Oregon

Tables IV and V present the answers to the first series of 

questions, 11 Did you have any guidance in secondary school? If so, 
what type was it?" Table IV shows the number receiving guidance;
Table V, the types of guidance received. If it is true that 

young people need help.in planning their life work, then, according 

to the answers.of these students, the secondary school is failing in 
this phase of their work. However, it is possible that those replying 
negatively to this question have received guidance but were not aware 
of the fact.

TABLE IV
STUDENTS RECEIVING GUIDANCE IN SECONDARY SCHOOL

: Totals : Freshmen : Sophomores : Juniors : Seniors

Yes 2 53 2 15 2 13 I 14 3 n
No 3 47 2 10 2 12 : 11 2 14
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TABLE V

TYPES OF GUIDANCE RECEIVED H  SECONDARY SCHOOL

Types : Totals : Freshmen : Sophomores : Juniors s Seniors

Vocational : 38 7
Educational : 33 12
Social : 10 6
Personal : 6 2
Religious : 1

12 : 10 9
5 : ID : 6

: 2 : 2
• : 1 s  3
: 1 :

The answer to the second question, “Have you had any guidance at 

this University?" is shown in Table VI, According to the replies of 
the students interviewed, the University is also failing in this phase 

of the work, 48% of. those questioned claiming to have received no 
guidance at the University. Evidence gleaned from these students 
through further questioning indicates that at least an additional 25% 
of the students have received guidance but have been unaware of the 
fact.

TABLE VI

GUIDANCE AT THE UNIVERSITY OF ARIZONA

a

: Total : Freshmen : Sophomores : Juniors : Seniors

Yes : 52 : 15 : lb : 16 11
No : 48 : 10 : 15 : 9 : 14
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A comparison between Table IV and Table VI gave rise to the 

question, "Are the students who reported receiving guidance at the 

University the same students who reported receiving guidance in the 
secondary school?" Of the one hundred students questioned, thirty* 
one answered both questions in the affirmative, twenty-six answered 

both in the negative, and forty-three gave unlike answers.
In the third series of questions the students were asked to 

tell the interviewer what standardized tests they have taken at this 

University. Table VII reveals the findings on this question. It 
should be kept in mind that twenty of the twenty-five transfer 

students claim to have taken no tests of this type at this University, 

It must be remembered that all Freshmen are required to take an in
telligence test during Freshman Week and that a number of these tests 

are given as a part of the regular class work by some faculty member.
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f ABIE V H

m m m  o f students taking s t m d a r
AT THE UNIVERSITY OF ARIZONA

TEST

Tests : Totals iF^eBlsnen: Sophomores: Juniors * Sen lor#

Intelligence.
Social Usage^ 
Vocational Interest 
Personality 
Stuĉ y Habits 
Vocational Aptitude 
Scientific Aptitude 
Reading
Musical Aptitude
Trades
law Aptitude
Mathematics

; 76 t 232 3 t 17 $ IS : 18
: 44 : 15 : 11 : U : 7

15 : 2 t 5 6 3 2
15 : 1 : 4 : 7 % 3
9 : 1 $ 3 : 2 : 2
3 : 1 : 1 : % 1
3 : 1 ; i 1 : 1
3 : 1 : : 1 % 1
2 : : 1 : : 1

%
3

2 :
1 ;
1 : ..... ! 1

: 1 
! . 1

2
:
$

1

2. All Freslimen girls are required to take the Dean of Women1 s Course
in Social Fundamentals, and the Social Usage Test is given in 
this course each year.

3, Intelligence tests being required for all Freshmen, the two who
said they had taken no tests were checked. It was found that..
only one Freshman had taken no intelligence test.

The second part of this question revealed that, although these 
different tests are offered, the students do not, as a general rule, 
take these tests on their own initiative. The question asked was, 

"Did you take these tests voluntarily?", the word ̂ voluntarily • 
meaning, in this instance, on your own initiative. Table V i n  shows 

the 'replies to this question. The answers to this question may be 

sane what misleading as. it is entirely possible that more than four 
students have taken seme of these tests voluntarily. At least the 

number who took tests which are not a part of the regular course work 

■would indicate that more than four may have taken certain tests that
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are not required. Hotsever, the evidence indicates that either the 
students do not know that it is possible for them to take tests which 
will enable them to study their abilities or they have not been 
brought to a realization of the value of such tests. The Dean of 
the College of Liberal Arts in particular reported that tests were 
available and given by his college. He likewise reported that 

students from colleges other than the College of Liberal Arts could 

take these tests.

TABLE VIII
NUItiBER OF STUDENTS TAKIN3 TESTS VOLUNTARILY

;" Totals i Freshmen : Sophomores $ Juniors : Seniors

Yes : 4 : : 1 : 3
No : 76 : 25 ; 17 18 : 16

The term, orientation having been explained at the beginning of 
the interview, the next question was, "Have you had aqy orientation 

at this University? lhat was it?". Table IX shows the answers to 
this question. The replies indicate that 33^ of the students have 

had no orientation, and, from these findings, it is evident that the 
orientation work at the University does not reach all the students.



TABLE H
ORIENTATION AT THE UNIVERSITY OF ARIZONA

Have you had : 
orientation? : lhat was it?

Yes
•

No :
Social

Fundamentals
B;A.
13 Lectures

Totals : 67 33 i 45 20 11
Freshmen : 21 4 : 15 3 4
Sophomores : 16 9 : 11 7 1
Juniors : 16 9 : 11 7 2
Seniors : H 11 : 8 3 4

The fifth series of questions is concerned ■with the guidance done 

by the Deans and Directors of the college and schools. Table X tells 

in tabular form the answer to this question. The question reads,
"Have you had any interviews with the Dean of your college? Approxi
mately how many? What were they pertaining to? Did you receive 
definite guidance from your Dean?" These answers must not be taken 
as absolute facts. The reliability of this question.is doubtful since 
it is difficult for the students to remember all the interviews they 

have had with the Dean of their college, and what occurred at each 
interview. It is significant to note that sixty-six of the seventy- 

four students sought out their Dean for assistance. Another interest

ing fact is that four out of the twenty-five Seniors have never had 

an interview with their Dean, As the Dean in most colleges shares a 

responsibility in the placement of the graduates it is hard to under—
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stand how the students expect to receive much help in securing jobs 
if they have no contact with their Bean, Nineteen of the seventy- 
four students felt that their Dean had not given them any guidance 
even after having an interview. If the students actually have a clear 
conception of guidance then this is a very definite criticism of the 
work of some of the Deans, (hi the other hand, these nineteen students 

may have received some guidance, but because of their inadequate con

ception of what constitutes guidance, they did not realize the assis

tance that they were given.

TABLE X

NUMBER A!® TYPES OF INTERVIEWS STUDENTS HAVE 
HAD WITH THE DEANS.OF.THE COLLEGES .

: Had : :Aver-i : :Received
:inter-:Num--: age : Pertaining to:______;SoughttGuidahce
:views ; ber: per : Vo- : :
:Yes No: :pupil:Schedules Grades cations:Yes Ko;Yes No

Total : 74 26: 302: 4.08: 68 14 10 $ 66 8: 55 19
Fresh-: : : : : *:
. men : 13 12: 31: 2.38: 10 5 2 ; 12 1: 10 3
Sopho-: : : : : :
mores: 17 8: 49: 2.87: 15 4 1 : 14 3: 30. 7
Juniors 23 2: 118: 5.13: 22 3 2 : 22 1: IB 5Seniors 21 4$ 104: 4.95: 21 2 5 5 18 3: 17 4

The next question, number 6, was used for the purpose of dis

covering the extent to which students were taking advantage of the

remedial measures that are offered. Of the one hundred students 
interviewed, eighty-five have had no remedial work, and the fifteen 

who have had remedial work stated that it was in speech. By classes,
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the replies "were as follows: one Freshman, four Sophomores, six Juniors, 

and four Seniors replied that they have had speech courses.
The seventh series of questions.concerned the guidance that the 

students have received from the Dean of lien and the Dean of Women.
The replies were tabulated for the men and women as well as for the 
four classes. The questions were, "Have you had any interviews with 

the Dean of Men (the Dean of Women)? Approximately how many? Were 

they at the request of the Dean or did you seek guidance on some 

definite problem? What help or guidance have you received from the 
Dean?" The replies are reported in Table XI. It should be noted 
here that eighteen boys and twenty-five girls, or 43^, stated that 

they have had no Interviews with the Deans. This may be partially 

explained by the fact that some of these students are living at home 

and turn to their parents for advice on their problems whereas the 
students living on campus turn to the Deans for this advice. Another 
fact that stands out in these replies is that seventeen of the thirty- 
six girls who have talked with the Dean of Women have done so at the 
request of the Dean, while only one boy has talked with the Dean of 
Men at his request. The majority of students received personal and 
educational guidance from the Deans.



NUMBER AND TYPES OF INTERVIEWS STUDENTS HAVE HAD WITH THE 
DEAN OF DEN AND THE DEAN OF WOMEN .

TABLE XI

. . : Had
: :inter

views Numbers
. • . :
Aver-:Request 
age sof Dean Guidance Received

:....
:Yes No

per s . ;Scholar- Vo- Edu- Person- Ivliscel-
pupil:Yes No : ship national national al Social laneour

: : 
jBoys 2 21 18 

Totals :Girls; 36 25i
121 

! 103
5.76s 1 20 !
2.86s 17 21

: .............. ...........' . ............. . .
! 3 7 13 4 4

1 1 7 17 2 5
. jBoys s 2 7s 9

Freshmen :Girls: 14 2: 26
4.5 i 2
1.8 : 8 7

.... 1 . 1 .....
3 5 3

jBoys 2 3 4: 29
Sophomores: Girls: 8 10 2 18 2

9.66: 1 2 
' 2.25s 3 6

2 3 ........... '.........
1 2 4 2 1

jBoys s 9 2s 39 : 4.3 : 9 2 3 5 3 2
Juniors :Girls: 7 7 : 22 : 3.14: 3 4 8__________ 1 _____1________5 ______________

:Boya : 7 BT 44 : 6.28: 7 :  ~~ 1. ' 2~ 4 1 1
Seniors :Girls: 7 6: 37 : 5.28: 3 4 : ___________  1________2_______________ 1

4. Miscellaneous includes "no guidance," "helping others," "excuses," "getting settled on campus,1! 
and "routine." . ... . . . . .
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From the replies received to the eighth series of questions it 

is very evident that the health services offered at the University 

are ■well known and are taken advantage of by the students. The 
questions were, "Ik) you know what facilities there are at this Uni
versity for your physical care? Have you ever taken advantage of 
these facilities? Approximately how many times?" The results are 

shown in Table XII.
t ... ' ■ - -

; TABLE XII

STUDENTS1 KNOWLEDGE AND USE OF 
HEALTH SERVICES AT THE UNIVERSITY '

:
: - 
iKnow about

: * : 
: Taken ad- : 
; vantage of:

Number 
of times

2
2
2 Average per pupil

:Yes No : Yes No 2 2
Total = 9 9 : 1 = 82 18 2 526 2 6.415
Freshmen •s 24 1 : 19 6 2 70 2 3.67
Sophomores : 25 : 21 4 2 104 2 4.95
Juniors : 25 : 23 2 2 ’ 195 : 8.47
Seniors : 25 : 19 6 2 157 2 8.26

5. This high average may be accounted for by the fact that there 
were some of the University athletes included in this group.

The ninth series of questions were, "Have you had ahy health 
education here? What was it?" The replies are tabulated in Table 

XIII, the men's and women's replies being given separately. The 

fact that only 31% of the students claim to have had any health edu

cation at this University needs to be explained. It may be that the
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students have received health education but, because it was not 

labeled as such, did not recognize it. If, however, these replies 
are accepted at face value, it can readily be seen that this is a 
weak place in the guidance program.

TABLE X I H
STUDENT HEALTH EDUCATION AT THE UNIVERSITY 6 * * * * *

Had health 
education Type.

Yes No .
Physical Health Hiscel-,
education behaviorfGirls) laneous0

:
: :Boys

Total :Girls
13 26
18 A3

8 5 10 5 5
:Boys

Freshmen :Girls
2 7
9 7

■ 2 . ....
6 1 3

•♦Boys
Sophomores:Girls 1 il 3

A 1 1
:Boys

Juniors :Girls
4 17
3 11 1 2

iBoys
Seniors " :Girls

A 8
3 10

2 ■ 2 2 1 1

6. Miscellaneous includes, "bacteriology,11 "hygiene,11 "first aid," 
and "military.11
The next phase of guidance that the students were questioned 

on was Student Aid, The questions were, "Do you know what aid is
available for the student who needs to supplement M s  income? Have

you ever had a loan, a scholarship, a fellowship, N. Y. A., or 

other employment? Have you ever applied for aid and been refused?

Ihy? If you have worked while going to school, how did you secure

your job?" The replies are to be found in Table XIV. Ten students
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do not know what aid is available. One interesting fact that was 

brought out by this question was that 44% of the students inter
viewed are working for all or a part of their college expenses. Only- 
seven students applied for aid and were refused. The types of aid re
ceived are loans, scholarships, H. Y. A., and other employment, such 

as departmental work, cafeteria and dormitory jobs, etc. These jobs 

were secured through the Appointment Office, with the help of pro

fessors, and by the students themselves.
The final question concerned the housing facilities and the food 

served on campus. The questions were, "Do you consider the housing 

facilities adequate? Do you eat on campus? Is the food offered such 

as to give you an adequate and well balanced diet?" Replies were 

tabulated for the men and the women separately and the result may be 

seen in Table XV. Twelve students did not reply to this question, 
lb re girls consider their housing facilities adequate than do the 

boys. Fourteen of the thirty-four girls who eat on campus do not 
consider that the food offered is such as to give them an adequate 
and well balanced diet; three of the eleven boys who eat on campus 

expressed the same opinion.



TABLE XIV
STUDENTS KNOWLEDGE AND USE OF FINANCIAL AID AT THE UNIVERSITY

Know 
aid is 
avail
able Number who have had

: :
: Been :

Never :refused: 
"worked: aid : • "Why How secure nob?

:
: Yea No 
2

Scholar- Fellow- Other
Loan ship ship N.Y.A. work :Yes No : 

: :

Appoint- . Pro- ...Fra-
ment Self lessor ter- 
Office nity

Totals
2

90 10; 8 13 25 33
;

i :6 differ-
56 : 7 93 : ent

; : reasons
26 16 32 2

Freshmen
. :

19 6: 2 1 4 3
: {Grades

19 : 3 22 {Income
{ {Sorority:

4 2
:

Sophomores
2

23 2; 2 4 7 52
: . {Income :

16 { 3 22 :Tob late: 7 3 1 1
s {Don *t know

........ <

Juniors i
!......!
! 25 i: 2 4 9 12

: . { Out-
9 { 1 24 { of-

: : state
10 3 6 I

Seniors
5

23 2
i

2 4 5 13
2 2

22 ; 25 : 
2 2

5 8 5
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TABLE XV

LIVING CONDITIONS AND POOD AT THE UNIVERSITY

Adequate
housing

Eat on 
campus Balanced diet No replies

Yes No Yes No Yes No
. :
:Boys

Total tGirls
19 32
53 4

11 20 
34 23 20 U

12

:Boys
Freshmen :Girls

5 2 
15

4 3
10 5

3 1
7 3 3

:Boys
Sophomores: Girls

3 2
17 1

3 2
11 7

1 2
6 5 2

:Boys
Juniors :Girls

5 4
9 2

-3 6
7 4

3
4 3 • 5

:Boys
Seniors :Girls

6 4 
12 1

1 9
6 7

1
3 3 2

Summary and Evaluation

The one hundred students, twenty-five from each undergraduate class, 
chosen for this study represent the Colleges of Liberal Arts, Education, 
Mines and Engineering, Agriculture, and Fine Arts, and the Schools of 

Public and Business Administration,: and Home Economics. There were 
twenty-five transfer students in this group. No student has been on 
campus for more than five years, although there are ten Seniors for 
whom this is the fifth year at the University of Arizona. There are 

sixty-one girls and thirty-nine boys in this group.

Over half (53 per cent) of the students questioned report that they 
have had guidance in the secondary school. The types of guidance most 
frequently mentioned were educational (38 per cent), and vocational 
(33 per cent) guidance. Social, personal, and religious guidance were 

also named. Fifty-two of the one hundred students interviewed stated
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that they have received some guidance at this University but, from the 

replies received to the questions used in the interview, it is evident 
that approximately tTwenty-five additional students have received some 

guidance without being aware of the fact that they were being guided. 
Every Freshman who enters the University of Arizona is required to 

take an intelligence test. Some of the professors give standardized 

tests, such as vocational aptitude^ study habits, personality, etc., 

tests, as a part of their class work. The Dean of the College of Liber
al Arts offers these tests to any student who is sufficiently interested 
to take than, and yet only four of the one hundred students questioned 

stated that they have taken any of these tests on their own initiative. 

Some objective evidence is needed of the students' ability, capacity, 

and interests if they are to be guided effectively, and from the evi

dence collected it seems that, in the majority of cases, the only data 
the adviser has is the individual’s intelligence test .score.

The next phase of the guidance program that was investigated was 

the orientation which has been received by the students. Transfer 
students are not required to take ary orientation work, although two 
of the transfer students stated that they had taken Social Fundamentals. 

This leaves ten students, other than transfer students, who have had no 
orientation on this campus. Those who have had orientation have re

ceived it from one of the following sources: Social Fundamentals,

Business Administration 13, or lectures by the Dean of the college.
It was to be expected that the longer a student remained in the 

University the more interviews he would have with the Dean of his
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college, and yet there are four Seniors nho replied that they have never 
had any contact "with their Dean. The average number of interviews was . 
four per person and the great majority of these were concerning the 
student’s schedule. Of the seventy-four students who have talked with 
the Dean of their college, nineteen answered negatively when asked if 
they had received any definite help through these conferences.

Only fifteen students have had any remedial work at this University 

and this has been entirely in the field of speech.

On the next question, which concerned the guidance given by the 
Dean of Men and the Dean of Women, it was interesting to note that 
eighteen, or nearly one half of the men interviewed, have had no con
tact with the Dean of Men. In spite of the rather elaborate guidance 

program which the Dean of Women has set up, twenty-five, or approxi
mately 4.1%, of the girls interviewed, have had no contact with the Dean 

of Women, and of the thirty-six girls who have interviewed her, seven

teen have done so at her request. The boys averaged 5*76 visits per 
student to the Dean of Menj the girls, 2,86 visits per student to the 
Dean of Women. The majority of the students stated that they have re
ceived personal help from the Deans, although education, vocational, 
and social guidance rare also mentioned.

The Health Services offered at the University are well known and 

82% of the students questioned have taken advantage of the facilities 
offered.

From the replies received to the question concerning the health 

education received by the students, a person may conclude that, either



the students are not receiving much health education, or they just do 

not recognize it as such. Only thirteen boys and eighteen girls replied 

affirmatively to the question, "Have you had any health education at 
this University?". Of this number eighteen claim to have received 
health education through their Physical Education coursesj five girls ' 
have had Health Behavior courses; and, ten listed such courses as 
hygiene, bacteriology, first aid, and military as a source of health 

education. , ' •

The question concerning Student Aid at the University evoked son® 
very interesting replies. . Ten students do not know what aid is avail
able at;the University for the needy student, and fifty-six students 

have never worked or had aid in ary fora. Only seven of the one hundred 
students asked for work and were refused. The reasons they gave for 

being refused aid were, ’grades too l o w ^ ’father’s income was thought 

to be adequate,' ’belong to a sorority, ’ ’was too late,' 'out-of-state,' 

and, 'don’t know. ’ Twenty-six of those having jobs secured them through 
the Appointment Office; sixteen, by their owi efforts; twelve, through• 
a professor; and,two, through their fraternity. It should be noted 
that some of these students are holding more than one job.

The final question concerned the living arrangements and the food 

served on this campus. The replies to this question have a very limited 

value for two reasons: (1) the students’ opinions were asked and, since 

opinions do not remain static, these replies may not hold true over 

any period of time; and, (2) many of the affirmative replies were 

qualified by the words 'I guess so,' which shows doubt in the minds of
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the students.. Twelve students did not reply to this question. From the 

replies received it may be judged that the women students consider their 

housing facilities more adequate than do the men students. Of the 
forty-five students who eat at the University Cafeteria 37.8% declared 
that the food is not well prepared and does not give a balanced diet.

In conclusion, it seems to the writer that the students are not 
taking full advantage of the guidance facilities offered at the Uni

versity of Arizona. There are several possible reasons for this. First, 

the students may not know of the guidance opportunities at the University. 
Second, it is very probable that a great many students are receiving 

guidance but do not recognize it as such. Third, there are those *o. 
believe that they do not need guidance. Finally, there are a few 
students who are in college for no other reason than it is a pleasant 
way to pass a few years, and these few would, of course, be indifferent 
to the subject of guidance.



CHAPTER V

SURVEY OF THE GUIDANCE PROGRAMS IN OTHER STATE UNIVERSITIES
OF THE UNITED STATES . .

Letters and questionnaires nere sent to the Director of Personnel 
in each of the forty-three other State universities in order to gain 

some insight into their programs. This phase of the study was con
ducted with a view of making recommendations for the University of 
Arizona, The survey included all of the states but Massachusetts, New 

Jersey, New York, Pennsylvania, and Rhode Island, these being the states 

which do not have any State university. Replies were received from 

thirty-four or 79#07# of the universities approached. Those not reply
ing were the University of California at Los Angeles, the University of 

Idaho, the University of Kansas, the University of Kentucky, Montana 
State University, the University of Nebraska, the University of New 
Hampshire, the University of South Carolina, and West Virginia Uni

versity. A copy of the letter and the questionnaire is to be found in 
the appendix.

Twenty-nine universities reported that they do have a guidance 
program, three that they do not, and two were uncertain. Of these 

twenty-nine universities having a program, eleven stated that the 
program is centralized, seventeen that it is not, and six did not reply 

to this question. Only nine of the universities employ a Personnel 

Director and seventeen of the universities listed other officers or
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groups of officers who are responsible for the guidance program. These 

officers are as follows: (1) the Personnel Council and the Junior Council; 
(2) the Dean of Student Affairs, the Dean of lomen, and the Commandant 
of Cadets; (3) the Dean of Students; (4) the Placement Director; (5) a 
Faculty Committee; (6) the Executive Secretary; (?) the Registrar; (8) 
the Professor of Philosophy; (9) the Dean of the lower Division, the 

Deans of the Schools, and the Bureau of Student Council; (10) a Committee; 

(11) the Deans; (12) the Deans of Men and Women; (13) the Deans of Men 

and Women, and the Director of Personnel (part time); (14) the Deans and 
the Teachers; (15) the Department of Psychology and the Deans of Men 

and Women; (16) the Psychology Clinic, the Dean of Students, and the 

Registrar; and (17) various committees.

Fourteen of the universities questioned replied that they do pre

college personnel work and ten listed those in charge of the -work as 

follows: (l).the Registrar and the Deans; (2) the Dean of Men and the 

Counselor of Women; (3) the Dean of Men; (4) a Member of the General 
Extension Staff; (5) the Director of Extension; (6) the Personnel Bureau; 
(7) the Committee on Admissions; (8) the University Examiner and the 
Junior Deans; (9) the Registrar and the Bureau of Occupational Informa
tion; and, (10) the Director of Personnel.

The majority of the universities have some plan for informing 

high school seniors of the opportunities at their respective universi
ties and again we find a large variety of officials responsible for this 

work at the various universities. Twenty-six of the universities 

stated that they have this service and twenty-three listed the following
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officials as responsible for this service: (1) the Deans (2 colleges);
(2) the University Examiner| (3) the Deans of the General College and 

the Registrar; (4) the Director of Admissions; (5) the Faculty; (6) 
the Personnel Bureau; (7) the Joint Committee on High School Relations; 

(8) the Registrar; (9) the Executive Secretary; (10) the Director of 
Extension; (11) the Office of Relations with Schools, the Director of 

Admissions, and the-Chairman of the Student Deputations Committee;

(12) the High School Relations Committee; (13) the Achdnistration;
(14) a Member of the General Extension Staff; (15) the President and 
the Faculty; (16) the Registrar and the Dean of Men; (17) the Assis
tant Dean of Men; (18) the Dean of Men and the Counselor of Women;
(19) the Registrar and the Dean of Students; (20) the Registrar, the 
Deans, the Student Aid Committee, etc.; (21) the Director of Publicity; 
and, (22) the Registrar and the Director of Personnel.

All of the universities have a Freshman program, thirty-two having 

a Freshman Week program and two having two day programs. Table XVI 
shows the number of universities having the various activities on 
their programs.
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TABLE XVI

FRESHMAN WEEK ACTIVITIES AT STATE UNIVERSITIES

Activity Tbs No
Lectures 32 2
Assemblies 34
Mixers 27 7
Student Advisers 27 7
Physical examinations 33 1
English Placement tests 28 6
Intelligence tests 27 7
Reading tests 18 as
Aptitude tests 21 13
Interest tests 7 27
Vocational tests 4 30

The eighth question nas concerned with the types of counseling 

the programs of the universities include. Thirty-one have educational 
counselingj twenty-six, vocationalj thirty, personal; twenty-seven, 

psychological; and, nineteen, religious. The lists of those responsible 
for each type of counseling are impressive but need not be recorded 
here. It is sufficient for the purpose of this study to state that the 

Deans of the Colleges, the Dean of Men, the Dean of Women, and the 
faculty are responsible for the educational, vocational, and personal 
counseling in the majority of the universities; the Psychology Depart
ment is responsible for the psychological guidance; and the religious 

guidance is left to the churches, religious organizations, and the 
School of Religion. '

All of the universities replied that scholarships, N. I. A., and 

campus work are available for their students. Only one university has 

no loan funds; four, no fellowships; and, two, no assistantships.
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Tranty-eight of the universities maintain an employment agency on campus 

and fifteen of these agencies have an Employment Director of some type. 

The remaining universities delegate this responsibility to a variety of 
officials.

The housing activities are considered a part of the guidance pro
gram by nineteen of the universities tiiile only nine consider the prepa

ration , serving, and supervision of the food a part of the program.
The social and recreational activities are carefully supervised by- 

all but one of the universities but only tuenty-one of the universities 
consider these activities a part of their guidance program.

Twenty-seven religious organizations were listed by the universi
ties. Five of the universities did not answer this question. The list 

follows, the numbers in parenthesis showing the number of universities 

listing each organization? Young Men’s Christian Association (20)j 
Young Women’s Christian Association (18); Neman Club (15) J Hillel 

Group (10)j Wesley Foundation (9)j Baptist Group (7)3 Local Churches 
(14)3 the School of Religion (4)3 the Student Religious Council (4)5 
Christian Science Club (4)5 Lutheran Union (3)5 Religious Interest 
Committee (1)3 Episcopal Group (3)5 Westminster Club (5)3 Disciples 
(2)3 Friends (1)5 Maine Christian Association (1); Vermont Christian 
Association (1)5 Brotherhood of St, Andrew (1); Latter Day,Saints (1); 
Denominational Groups (2)5 Kappa Tau Pi (1)3 Kappa Phi (1); Pi Zeta 
Kappa (1)5 Kappa Beta.(1)3 Lambda Nu (1)3 and. Phi Epsilon Alpha (1).

All of the universities publish a yearbook and a campus newspaper 

but only ten consider these as a part of their guidance programs.
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Extra-instructional activities, such as debating. Glee Clubs, dramatics, 

etc., are a part of the program of every university but are considered 
as a part of the guidance program by only twelve universities vdiile 
only eleven universities use their Intermural and intercollegiate ac

tivities as a means of guidance.
The activities included on the Health programs of the State uni

versities were checked by all but two of the universities. Table XVII 

gives the replies to this question.

TABLE XVII
HEALTH SERVICES AT THE STATE UNIVraSITIES

Service
7 Is it a part of the 

guidance program?
Yes No

:
Yearly physical examinations for :

all students : 17 15
Yearly medical examinations for 

all students
: 11 21

Preventive • medicine: 26 6
Remedial medicine 21 11
Pull-time services of a doctor 25 7
Part-time services of a doctor 17 15
A hospital or infirmary % 25 7
A mental hygiene clinic : 13 19
A health education program : 18 _____ 1L

The next four questions required simple *yes1 or 'no* answers. 
The questions, mmbers 17, 18, 19, and 20, were as follows:

1. (17) Do your disciplinary rules and regulations aim to guide
the students as well as control them? YES NO
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2. (18) Do you have a placement bureau •which aids graduates to find 
jobs upon leaving school? IES Id

3. (19) Does the placement bureau do any follow-up work? YES Id 

4e (20) Is your institution doing any research in the field of
guidance or personnel work? YES NO 

The replies are tabulated in Table X7III.

TABLE XVIII

DISCIPLINE, PLACEMENT, AND RESEARCH 
AT THE STATE UNIVERSITIES

Question: I (17) II (18) III (19) IV (20)

Yes 28 28 24 17
No 1 3 3 15.
No reply 5_____ 3 7 2

The replies to the question, "Iho does the counseling at your 
university?1* revealed that the Deans of Men and Women are responsible 

for this work in the majority of cases, often being assisted by other 

university officials and members of the faculty. Four of the uni

versities did not answer this question and five replied that the list 
of those doing the counseling was too long to be given. Seventeen 

listed the Dean of Men and the Dean of Women; twelve, tie faculty as a 
whole; eleven, the Deans of the various colleges; eight, the Personnel 

Dean; seven, the administrative officers; two, specialists; two, the 

Dean of Students; and,one, the Registrar.
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Sixteen of the universities approached keep complete personnel 
records for each student but only seven of these keep them at a central 

record bureau. Fourteen of the universities have their records divided 

among the administrative officers and the faculty and only two reported 

that their records were kept by the Personnel Division. In seven uni
versities the Registrar keeps the records; in nine, the Dean of Men and 
the Dean of Women; in six, the Deans of the colleges; and, in three 

universities, the Placement Bureau.
The final question concerned the future plans of the State uni

versities for the centralization of their personnel activities. Eight 
universities did not answer this question and the remaining twenty-six 
were equally divided on the subject, thirteen stating that their future 

plans include more centralization of the guidance activities, and 

thirteen, that they do not.

Conclusions

The universities replying to the questionnaire were most coopera
tive. Many of them not only returned the questionnaire but sent ad

ditional material, both printed and mimeographed, which gave the writer 
a better view of the guidance programs of these universities. This 
material, while very interesting and greatly appreciated, was hot used 

in this study, since there.was no intention on the part of the writer 

to make an exhaustive survey of the guidance programs of the other State 

universities. The writer suggests that this would be a very interesting 
topic for further research.
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The only general conclusion that can be drawi from these replies 

of the State universities is that each university has its own guidance 
program and that any attempt to draw comparisons among these various 

programs is doomed to failure. After all, the real test of any 

guidance program is the results it achieves, and its adaptability to 
the institution, and the students of the institution, in which it is 
functioning.

The majority of the universities questioned appear to be ’person
nel conscious1 and a few have very complete programs already in opera
tion. However, the real purpose of this phase of the study was to 
gain some insight into their guidance programs with a view to making 
recommendations for the program at the University of Arizona.



CHAPTER VI

CONCLUSIONS AND RECOMMENDATIONS 
Conclusions

It has been the purpose of the writer to survey the guidance 
program at the University of Arizona from the viewpoint of the adminis

trative officers and faculty and of the student body. 3h addition, a 

survey was made of the guidance programs of the State universities, 

the purpose of this phase of the study being to gain an insight into 
their programs with a view to making recommendations for the University 

of Arizona program. From this survey the following conclusions have 

been drawn;

1. The administrative officers and the faculty of the 
University of Arizona seem to be aware of the importance of 

guidance and personnel work.
2. The guidance program of the University of Arizona is 

not centralized in a single head or committee. Also, the 
program seems to fail to reach all students.

3. The orientation program consists of the Freshman 2bek 
activities, the Social Fundamentals course for women students,

r  • ' ' ' .

a one unit orientation course in the School of Public and Busi

ness Administration, and lectures given to the Freshmen by a 
few of the Deans. The majority of the students have had some 

work in orientation from at least one of these sources.
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4. The guidance program at the University offers the follow

ing services to the students:
a. The pre-college personnel work in the secondary schools

is cared for by the Registrar and the Director of 
Appointments. Over half of the students report 
that they have had some guidance in the secondaxy 
school.

b. There are'definite requirements for admission to the

University and the selection and admission of 
students is the responsibility of the Registrar.

c. Each administrative officer and faculty member does
some counseling of students.

d. Testing to discover the aptitudes, abilities, tod

interests of students is limited to the work done 

during Freshman Week and the additional testing 
carried on by a few individuals on the faculty.
These diagnostic tests are not required of all 
students, and very few of the students avail them
selves of the opportunity to take these tests.

e. Personal traits, such as study habits, speech habits,

personal appearance, manners, etc., are emphasized 

in the Dean of Women's course in Social Fundamen

tals, but little is done for the rest of the 

student body. The majority of the students re

ceive little help, except incidentally, along
these lines
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f. The social development of the student body is amply-
provided for but the religious and emotional 

development is left, for the most part, to agencies 
which are not directly connected with the Univer
sity.

g. The physical health of the student body seems to be
well cared for. The students readily avail them

selves of the health services, both the preventive 
and remedial measures, offered. There is no 
mental hygiene clinic and the mental health of the 

students is taken care of only incidentally as a 

part of the regular health services.

h. There is a definite attempt on the part of those
responsible for student extra-curricular activi
ties to integrate these activities with the 

interests of the students and with the activities 
of both the students and other organizations.

i. The living arrangements of the students are fairly

adequate, the girld* residences being more ade

quate than the boyd *. The University Cafeteria 
is well supervised and the food offered is such 

as to give an adequate and balanced diet to the 

students, although some of the students seem to ' 

be dissatisfied with existing conditions,

13U7J0
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j. There is no central record bureau for the personnel

records on campus and the records kept range from 

the detailed records of the Dean of Women to the 
almost negligible records kept by the few members 
of the faculty 1*0 merely have a list of their 
students.

k. A large percentage (40-50^) of the student body are

earning a part or all of their college expenses 
and the Appointment Office does very creditable 
work in placing the students who apply for aid. 

Other financial aid for needy students, such as 
loans and scholarships, is administered through 

. the Student Aid Committee. The task of placing

graduates of the University in positions for 
which they are qualified is carried out by the 
Appointment Office, particularly for the College 

of Education graduates. There is also a follow
up service for the College of Education graduates. 
The Deans and Directors of the other colleges 

and schools assume responsibility for this 

service.

5. There is no Personnel Director to coordinate the guidance 
program. The administrative officers and faculty members cooper

ate in their counseling of students and they appear to work well 

together. However, there seems to be overlapping and duplication
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of services and records. This overlapping and duplication is a 
definite problem, at the University of Arizona.

6. The President has appointed tiro committees on Student 

Personnel during the past two years, the.second of which is still 
functioning. However, there is no real research being done at 
the University by any individual administrative officer or faculty 

member on the subject of guidance or personnel work.
It seems to the writer that the guidance work that is being done at 

the University of Arizona is being fairly well done. However, it is to 
be assumed that changes can be made in the present program which would 

add to its efficiency. The second part of this final section deals 
with the recommendations of the writer for the improvement of the 
guidance program at the University of Arizona.

Recommendations

The statement made by C. Gilbert Wrenn gives an insight into the 
ideal guidance program: "Each student personnel program must be built 
around the institution for which it exists, and so is quite individual 

in nature. There is no ideal personnel program, therefore, except as 
such an ideal program may be functioning at a given institution."^*

With this statement in mind the writer makes the following recommenda

tions for the improvement of the guidance program of the University of 
Arizona, It is recommended that:

1. Wrenn, C. Gilbert, "Current Progress in Student Personnel 
Programs," Education. 56:345, (February, 1936.)
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1. The point of view that guidance is an important activity 
be further developed among the administrative officers and 

faculty of the University of Arizona.

2. The guidance program of the University be centralized 
under a Personnel Director or a Personnel Committee nho will 
be responsible to the President.

3* An orientation program be developed which will reach all 
the students. Freshmen and transfer students.

4. This guidance program include a complete diagnosis of 
the following:

a. The aptitude, ability, and interests of all students.
b. The personal difficulties, such as poor study habits,

poor speech havits, personal appearance, and 
manners of all students.

c. The physical and mental status of each student,

d. The background of each student, including family

history and high school record.
5. The assembling of all pertinent personal information 

about the student be the responsibility of one office. At the 
present time the Appointment Office seems to be the logical 
place for assembling this information. This information, when 

assembled, should constitute a very complete case history of each 
individual. The central office should cooperate with all depart

ments in making available the information which will be of 

assistance in the guidance program. In addition, this record



should be cumulative so that other pertinent material may be 

added during the student’s attendance at the University.

6. The program be decentralized in that each member of 
the faculty should have some place in the program, but central
ized enough so that overlapping and duplication will be avoided.

All types of guidance should be provided for, educational and 

vocational guidance being centralized in the Deans and the 
faculty, personal guidance in the Dean of Men and the Dean of 
Women, health guidance in the Director of Health, leisure time 
guidance in the Directors of Physical Education for Men and 

Women, and the remaining types, such as emotional and religious 
guidance, being the responsibility of the Personnel Director
or Committee.

7. The physical environment of the students contribute to 

their success in college. The living arrangements should be 
adequate for the student body and the Cafeteria should be en
larged.

8. A mental hygiene clinic be provided.

9# The activity of the Appointment Office be extended so that 

more definite assistance in securing placement after graduation 
may be given to all graduating students rather than to graduates 

of the College of Education alone. The Appointment Office should 

cooperate with the Deans of all the colleges in the placement 

of graduates. The Appointment Office probably should secure in
formation concerning the vocational success of all graduates by 
a follow-up service.
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10. A research staff be appointed by the President to under

take research in the field of personnel procedure.

11. These varied services be available to all students mid 

some provision made to acquaint all students m t h  the available 
services and how they may best take advantage of than.
Provision for a complete guidance program as outlined in the pre

ceding recommendations necessitates the expenditure of additional funds 
as well as the expenditure of time, effort,,and thought upon the part 

of the administrative staff and the University faculty. These recom
mendations are made with a view to securing for the University of 

Arizona the most complete guidance program which can be offered to
its students.
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STANBAHDIZED TESTS SUITABLE FOR USE AT THE COLLEGE LEVEL

I. Scholastic Aptitude Tests :
A. Intelligence Tests.

11; American Council on Education Psychological Examination 
for High School Graduates and College Freshmen, 
by 1, L. Thurstone and T. G. Thurston®, 1939* 
and annually thereafter. . .

2. Ohio State Intelligence Test, by II. A. Toops,
3. Minnesota College Ability Test, by D. G. Paterson, 1924.
4. Thorndike Brtelljgence Examination for High School v

Graduates. by E. L. Thorndike, 1919 to date.
5. Hemon-Melson Tests of Mental Ability. for Coliege

Students, by V. A. C. Henmon, and M. J. Kelson, . 
1932: -

B. Reading Tests. ■.
1. Chapman-Cook Speed of Reading Test. 1923, by J. C,

Chapman and S. A. Cook.
2. MinnAsota Speed of Reading Test for College Students.

by Alvin C. Eurich, 1936. T l  —  — ~
3. Iona Silent Reading Tests. Advanced Tests, by H. A. Greene

A, N. Jorgensen, and V. H. Kelley, 1927.
4. Minnesota Reading Examination for College Students. 1930,

by M. E. Haggerty and A. C. Eurich.
II. Academic Achievement Tests.

A. English Tests.
1. Iowa Placement Examinations. New Series. English Training.

1925, by M. F. Carpenter, G. D. Stoddard, and 
L. W. Miller.

2. Cooperative Bullish Test Series I. by S. A. Leonard, M. H.
Willing, V. A. C. Henmon, W. W. Cook, D. G. 
Paterson, and F. S. Beers.

3. Cooperative English Test. Series 2 . by M. F. Carpenter,
E. F. Lindquist, B. G. Paterson, and F. S. Beers.

. 4. Cooperative Literary Acquaintance Test, by F. S. Beers
and D. G. Paterson.

B. Mathematics Tests. .
1. Iowa Placement Examinations. Series M.T. 1, Revised. A.

, Mathematics - Training. 1925. by G. D. Stoddard 
and E. W, Chittenden.
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2. Cooperative General Mathematics Test for College
Students« by H. T. Lundholm and L. P. Siceloff.

3* Cooperative Plane Geometry Test, by J. A. long and 
U  P. Siceloff.

4. Cooperative Solid Gecmetry Test, by H. T. lundholm,
J. A. Long, and L* P. Siceloff.

5* Cooperative-Algebra Test (Elementary and Intermediate). 
by J. A. Long, L. P. Siceloff, and H. T.
Lundholm.

6. Cooperative Trigonometry Test, by J. A. Long and L. P. 
Siceloff*

C. Science Tests.
1. Cooperative General Science Test for College Students.

' by C. J. Lapp, A. V. Schindler, H. V. Farwell,
G. M. Kay, w. J. Eckert, F. L. Fitzpatrick, 
and V. H. Noll. (The group of persons pre
paring the test has varied somewhat from year

. to year. The above persons are responsible
for the:I936 form.)

2. Cooperative Botany Test, by F. K. Butters, P. 0. Johnson,
F. P. Frutchey, E. B. Gordon, C. W. Horton,
H. C. Sampson, L. H. Tiffany, and R. V. Tyler.

3. Cooperative Chemistry Test for College Students T by
B. C. Hendricks, 0. M. Smith, F. P. Frutchey,
A. G. Homey, and R. W. Tyl&r

4. Iowa Placement Examinations. New Series. Chemistry
Training, by J. Comog, G.D. Stoddard, and 
L. W. Miller.

5. Cooperative Physios Test for College Students T by H. W.
Farwellt C, J. Lapp, F, Palmer, J. T, Tate, 
and A. G. Worthing.

6. Cooperative Zoology Test, by W. M. Barrows, F. P.
Frutchey, J. W. Price, L. H, Snyder and R. W.
Tyler.

D. Foreign Language Tests.
1. Cooperative French Test, by G. Spaulding and P. Vaillant.
2. Cooperative German Test, by M. V, Hespelt, E. H. Hespelt,

and G. Spaulding.
3. Cooperative Spanish Test, by E. H. Hespelt, R. H. William,

and G. Spaulding.
4* Cooperative Latih Test by J. C. Kirtland, R. B. McJimsey, 

and B. M. Allen.
E. History and Social Studies Tests.

1. Cooperative American History Test, by H. R, Anderson and
E. F. Lindquist.

2. Cooperative Modem European History Testf by H. R.
Anderson and E. F. Lindquist.

3* Cooperative World History Test, by H. R. Anderson and 
E. F. Lindquist.
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4* Cooperative Contemporary Affairs Test, by A. C. Enrich,
E. C, Wilson, G. Hill and collaborators.

F. General Culture Tests.
1. Cooperative General Culture. Test, by F. Lindquist,

H. B. Anderson, C. Iff. Hart, J. Tiffin, A.
Learned, J. Storck, and others.

III. Vocational Achievement Tests.
A. Home Economics Tests.

1. Minnesota House Design and House Furnishing Test. 1936,
. by Clara H. Brovm and Muriel F. Puhr.

B. Typewriting and Stenography Tests.
1. Blacks tone Stenographic Proficiency Tests (Typing), 1923,

by E. G. Blackstone.
2. Blackstone Stenographic Proficiency Tests (Stenography

Test). 1932. by E. G. Blackstone and Mary 
, 4 McLaughlin.

3. Stenogauge. 1923, by E. J. Benge.
IV. Personality Tests.

A. Interest Inventories.
1. Vocational Interest Blank for Men. 1927, by E. K. Strong,

Jr.
2. Vocational Interest Blank for Women. 1935, by E. K.

Strong, Jr.
B. Personality, Adjustment and Attitude, Inventories.

1. The Adjustment Inventory. 1934, by Hugh M.Bell.
2. The Minnesota Inventories of Social Attitudes, by E. G.

Williamson and J. G. Barley, 1937.
3. The Minnesota Scale for the Survey of Opinions f 1936,

by E. A. Rundquist and R. F. Slot to.
4. Personality Sketches. 1936, by J. B. Mailer.
5. Hum-Wads wo rt h Temperament Scale. 1934, by Doncaster G.

H u m  and Guy W. Wadsworth, Jr.
6. Specific Attitude Scales. by L. L.Thurstone and Associates.
7. Generalized Attitude Scales. 1934, ty H. H. Reactors tod

Associates.
V. Special Aptitude Tests.

A. Clerical Aptitude Tests.
1. Minnesota Vocational Test for Clerical Workers. 1931, by 

Dorothy M. Andrew and Donald G. Paterson.
B. Art Talent Tests.

1. Art Judgement Test. 1929, by N. C. Meier, and C. E.
Seashore.

2. The McAdory Art Test. 1929, by Margaret (McAdoiy) Siceloff.
C. Musical Ability Tests.

1, Measures of Musical Talent. 1919, by C. E. Seashore.
2. Musical Memory Test. 1933, by E. M. Drake.

D. Mechanical Ability Teste.
1. Kent-Shakow Farm Boards. 1928, by Grace Kent and D. Shakow.
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E. Dexterity Tests.
L  Tweezer Dexterity Test. 1928, Iqr Johnson O'Connor.

F. Miscellaneous Aptitude Tests.
1. Medical Aptitude Test. 1930, by F. A. Moss.
2. law Aptitude Examination. 1927, by George D. Stoddard

and M. 1. Person.
3. Tests for Color Blindness, by Dr. S. Zshihara.
4. Dynamicube Test of Power to Visualize, by Claire V . Mann.
5. Staticube Test of Power to Visualize, by Claire V, Mann.
6. Mutilated Cubes Test of Power to Visualize, by Claire

V. Mann. ' .
7. Engineering Drawing Aptitude Placement Test, by Claire

36. Paterson . D. G.. Schneidler. G. G.. and Williamson. E. G.. op, cit., 
pp. 74-256 r cassia* - (The above tests are discussed in detail 
on these pages.)
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. *»sti.oo8 used as a 
guide in interviewing 
Adainiatrative Officers 

and Faculty.

The President
1. Is there a coordinated guidance program at the University of Arizona?
2# What is dcme to develop the student personnel point of view on this 

campus?

3. Admitting that there are personnel services on this campus, how are 
these services coordinated?

4. % a t  personnel records are being kept? Are they kept in a central 

records bureau?
5. Is there any coordination between instruction and the student 

personnel work? Is there a Personnel Director?
6. Is there any personnel research being done?

7. What records do you keep?

The Registrar
1. What preliminary work do you do in the secondary school to prepare 

the students for college entrance?

2. What is the basis for the selection of students?

3. How are students admitted to the University?

4. Do you keep any personnel records? What are they?

5. Does this office render any personnel services aside from the 

selection and admission of students?
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The Director of the Appointment Office
1. lhat financial aid is offered to the needy student?
2. How are jobs assigned? ■ r - '

3. % a t  records do you keep? .
A# How much aid do students receive in finding jobs after graduation?
5. lhat follow-up work do you do?

Director of Health

1* Do you consider the work of the Health department a part of the 
guidance program?

2. Do you care for both the physical and mental health of the student 
body? .I:

3* How often are students given physical and medical examinations?
Ito you z^aeh every, student on the campus?

4. Do you have a health education program?

5. >Vhat is the extent of the -preventive : measures, taken?

6. lhat is the extent of the remedial measures taken?
7. lhat records do you keep?

. . . The Dean of I5an and the Dean of Women
1. Iihat is your part in the orientation program?
2. lhat diagnosis do you do?

a. Do you give any tests?

b. Do you make ary effort to discover personal defects?

c. Do you seek information concerning the emotional, religious 

and social development of the student?

d. Do you interview each new student?
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3* lhat counseling. do you do? -
a. Is it group or individual guidance?

b. Do you counsel only those students who bring their problems
"i

to you?

c. „Is the guidance given based on adequate information about
the student?

4. Do you try to integrate the student1 s activities and interests? How?

5. lhat personal records to you keep?
6. Are the personnel services coordinated?

7* lhat personnel research do you do?

The Director of Residence

1. Are the housing facilities at the University adequate?

2. lhat are the general on-and off- campus living arrangements?

The Manager of the University Cafeteria

1. Is the food offered the students such as to give an adequate and 
well-balanced diet?

2. Is the food well-prepared and well served?

3. Are the diets of individuals watched?

4. Are there any provisions for those on special diets?

General Questions 
1. lhat diagnosis do you do?

a. Do you give any aptitude or interest tests?

b. Do you attempt to discover personal deficiencies such as poor 

study habits, speech defects, etc.?
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c. Do you give any educational or vocational diagnostic tests?
2. What guidance do you do?

a. Do you give group or individual guidance?

b. Is the guidance given usually sought by the student?

c. Is the guidance given based on adequate information about the 
student?

d. Do you do any remedial work?
3. lhat orientation do you give?

4. Hhat personnel records do you keep? Are they adequate?
5. Are the personnel services coordinated?

6. Does the guidance given in this department take into consideration 
the guidance given by other agencies at the ttaiversity?

7. Do you check on failing students? How?
. Do you do any personnel research?8
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UNIV ERSITY  A PPO IN TM EN T O F F IC E

April 2, 1940

Mr. John Doe
817 Perkhurst Street
Tucson, Arizona

Deer Mr. Doe:

The Appointment Office is cooperating with me in a study of 
guidance at the University of Arizona, we want to interview 
a number of University students. Your name has been chosen 
as one who would cooperate with us in this study end we would 
ermreciate it very much if you would come to the Appointment 
Office some afternoon the week of April 8th through April 
12th between the hours of 1 and 4. I will be there at that 
tine to interview you.

Thanking you for your cooperation, I am

Very truly yours,

Helen Elizabeth Fish 
HEF/dm

Copy of letter to students
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STUDENT QUESTIONNAIRE

Name ___________________________________  Class_________________________

Years at U. of A. ________________________ College _______________________

Other institutions attended _______________________________________________________

1. Did you have any guidance in secondary school? YES NO

If so, what type of guidance was it?

2. Have you had any guidance at this university? YES NO

3. From the following list, check those tests that you have taken at this 

university.

____ Intelligence ____Study habits

____ Vocational interest Trades test

____ Vocational aptitude ____ Scientific aptitude

____ Personality ____ ?

Did you take these tests voluntarily? YES NO

Have you had any orientation courses at this university? YES NO
What were they ? _________________________________________

5* Have you had any interviews with the dean of your college? YES NO 
Approximately how many ?_______________

What were they pertaining to ?_____________________________________________

Did you seek these interviews? YES NO

Did you receive definite guidance from your dean? YES NO

6. Have you ever taken any remedial courses, or had any instruction in speech 

reading, study habits, or for any personal deficiency? YES NO 
Please list what remedial work you have had.
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7. Have you had any Interviews with the dean of men (women)? YES NO

Approximately how many? .
Were they at the request of the dean or did you seek guidance on a definite

problem? __________________ __________
What help or guidance have you received from the dean?

8. Bo you know what facilities there are at this university for your physical 

care? YES NO

Have you ever taken advantage of these facilities? YES NO
Approximately how many times? ____________________

9- Have you had any health education here? YES NO 
What was i t ?_________

10. Do you know what aid is available for the student who needs to supplement his 
income? YES NO

Have you over had: ____a loan; ____ a scholarship; _____a fellowship;

____N.Y.A. aid; _____ other employment?

Have you ever applied for aid and been refused? YES NO

Why? _______________________________________________________ ;___________________

If you have worked while going to school, how did you socure your job?

11. Do you consider the housing facilities adequate? YES NO 

Do you eat on campus? YES NO

Is the food offered such as to give you an adequate and balanced diet? YES NO

- 2 -
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ffiutoergitg of (Amoral

TU C SO N

COLLEOE OF EDUCATION

UNIVERglTY APPOINTMENT OFFICE

March 26, 1940

Director of Personnel 
University of Alabama 
University, Alabama
Bear Sir:
The University of Arizona is attempting to revise and 
expand its personnel work.

In order to assist us in the development of our program we 
sill appreciate very much if you will fill out the enclosed 
questionnaire and return it to us.

Very, truly.

Victor H. Kelley

vhktdlv
Enc.

Copy of letter to State Universities.
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Questionnaire to State Universities 
PERSONNEL PRCGRA2S

Name of-Institution:__________________________________________________
Location:_____________________________________________ ____________ __

If possible please ansrer all questions by underlining the proper 
answer.

1. Do you have a guidance or personnel program? YES NO
2. Is this guidance or personnel program centralized? YES NO

3. Do you have a director, a personnel expert, to coordinate the 
guidance or personnel activities? YES NO

4. If you do not have a personnel director, who has the responsibility 
for the coordination of the guidance activities?

5. Do you do any .pre-college personnel work? YES NO
Yiho is responsible for this?_____________________________________

6, Do you have any program by mans of which high school seniors are 
informed of the program offered by your university? YES NO

Yiho is responsible for this?

7k Do you have a Freshman- Week program? ; YES NO
From the following list of activities, please check those which you 
include in your Freshman Week program; •

YES NO Lectures
YES NO Assemblies
YES NO Mixers
YES NO Student advisers (upper class students)
YES NO Physical examinations
YES NO English placement tests
YES. NO Intelligence tests
YES NO Reading tests
YES NO Aptitude tests
YES NO - Interest tests
YES NO Vocational tests

8. In the following list please check the types of counseling your 
program includes,'and state who is responsible for each type;
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TYPE TOO IS BESFGBS1BIE

YES NO Educational ________________________

YES NO Vocational ______________________ _

YES NO Personal • _________
YES NO Psychological _________ •__________

YES NO Religious
9* From the following list of plans for financial aid for students, 

please check those which are available at your university:
YES 
YES 
YES 
YES 
YES 
YES

Does your institution maintain an employment agency to secure part- 
time work for students? YES NO 
Who is responsible?________________

10. Do you consider your housing activities a part of the guidance
program? YES NO ,
The preparing, serving, and supervision of the food? YES NO

11. Are the social and recreational activities carefully supervised? YES NO 
Are they considered as a means, of guiding the students? YES MB

12. Please list the religious organizations and activities on your caapus.

NO Scholarships 
NO Fellowships ; ;
NO loans
.NO Assistantships
NO National Youth Admin is tration
NO Work on the campus (departmental jobs, etc.)

13. Do you have a Student Yearbook? YES NO 
A campus newspaper? YES NO
Are they considered a part of the guidance program? YES NO

14. Are the extra-instructional activities, such as debates and dramatics, 
a part of the guidance program? YES NO
Please list these activities:
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15. Are your Intercollegiate and intermural activities used as a means 
of guidance? YES NO

16. In the Health program of your university, •which of the following 
services are offered?

YES NO
YES NO
YES NO
YES NO
YES NO
YES NO
YES NO
YES NO
YES NO

Yearly physical examinations for all students
Yearly medical examinations for all students
Preventive :medicine' (inoculations, etc.)
Remedial medicine
Full-time services of a doctor
Part-time services of a doctor
A hospital or infirmary for the students
A mental hygiene clinic
An organized health education program

17. Do your disciplinary rules and regulations aim to guide the students 
as well as to control them? YES NO

18. Do you have a placement bureau which aids graduates to find jobs 
upon leaving school? YES NO

19. Does the Placement Bureau do any follow-up work? YES NO

20. Is your institution doing any research in the field of guidance 
or personnel work? YES NO

21. Who does the counseling at your university?

22. Do you keep complete personnel records of each individual student? 
YES NO
If not, what records do you keep and by whom are. they kept?

RECORDS KEPT BY WHOM

23. Are the records kept at a central record bureau? YES NO

24. Do your future plans include more centralization of the personnel 
activities? YES NO


