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ABSTRACT

This study, based on the premise that education should be 

primarily involved with the learning to learn process of the individ

ual child, presented a curricular construction for an individualized 

continuous progress classroom. The important factors of the individ

ual child’s growth and development were self-initiated learning, atti

tude changes, social adjustments, and independence and are described 

with examples from a lew pressure, flexible, informal and free class

room environment.

The approach employed in this classroom was in the form of 

"practice in thinking»" The child was involved in developing his own 

curriculum, scheduling his working time independent of others, and tak

ing part in many and varied experiences. These experiences provided 

the practice needed in selecting many alternatives, in weighing and 

choosing between alternatives, in formulating judgments, in intuitive 

discovery of hidden relationships, and using this process in subsequent 

experiences«

A one-to-one eorrespondence was maintained through individually 

scheduled conferences with the teacher. Having such a rapport with the 

teacher as a guide, little or no discipline problems occurred, atti
tudes toward learning improved and the children built up their self- 

confidence and independence in learning.



CHAPTER 1
INTRODUCTION 

Purposes of the Study

As long ago as 1888 educators were vehemently denouncing the 

lock-step method of Instruction« Lock-step meant that all pupils in 

a class were required to move forward at the same rate, in the same 
book, mastering the same amount of material with the same degree of 

thoroughness®

Today, in most instances the lock-step pattern has been broken® 

New the common practice is to organise a class into three groups® This 

resulted, however, in imposing the same lock-step program on each 

^oupe Frequently children are put in these groups and regardless of 
the label 'used, are known as "poor," "average," and "good" students, 
and are seldom, if ever, reclassified throughout their school years®

The purpose of this study is to present a curricular construc
tion for a classroom in the fora of a proposal for inquiry, an envi
ronment for growing, a climate for burgeoning and providing situations 

to live and experience®® This curriculum is based on the continuous' 

progress approach whereby each child takes part in choosing his cur

riculum, works on materials at his amt level, at his own scheduled 

time 'independently of others® The curriculum has been developed as „ 

child-centered and concept-centered rather than content-centered®

1



2
SeX£~d±reetd©ns, self-dlssiplizie s oourag@s intultive-learaing and attl-■ 
tud© change are the Important factorse

Informalityj, flexibility^ freedoms and the encouragement of 
eammmication contribute to the classroom plants Mass availability of 

media and materials plus a wide range of activities and experiences 

act as the guide for the development of thinking and learning in the 
individual child@ .

The design of the curriculum is based on the author’s premise 

that education is a process; that the methodology of this process is 
that of exciting a student to select many alternatives, weigh the al
ternatives, and formulate judgments on these alternatives, all of which 

is based m. his own value system which he form by this very same 

process»

The methodology employed in this study will attempt to support 

this premise as well as present a curriculum constructed to develop 
the “learning to learn” process within each child@ The teacher will 

be viewed as a researcher in the classroom as well as a course direc
tor, rather than as an instructor©

Definitions

The following terms are defined by the author for clarifica
tion in this study:

Individualised© The individual child is given an opportunity 
to follow his own interests, attitudes, and abilities© The entire 
process and program within the classroom is individually designed for 
each child©
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Educations A process whereby the methodology of tills process 

be that of exciting the child to select many alternatives, weigh the 
alternativesj, and formula.t© judgments on these alternatives s all of 

which' is based on his own value system which he has formed by this 
very same processe

Continuous process e The individual child begins at his a m  

level of learning and continues from that points Expectancies are 

based m  each child's level of learning, both in behavior mid content 

matter®

Mode of instruction® The varying and flexible approaches used 

for each individual learner and for each individual learning situation®

X



CHAPTER 2
REVIEW OF THE LITERATURE

Educational and psychological leaders have been placing greater 

emphasis on the "life adjustment" curriculum which is more closely re

lated to the everyday life of citizens in a democracy as opposed to the 

more abstract and classical curriculum,.

In defining education as a social process„ John Dewey suggested

that the two points selected by which to measure the worth of a form of

social life are "the extent in which the interests of a group are

Shared by all its members $ and the fullness and freedom with which it

interacts with other groups»" If education should primarily have a

social aim, then "a democratic society must have a type of education

which gives individuals a personal interest in social relationships

and control, and the habits of mind which secure changes without in-
2troducing disorder®”

Max Lemer states that Education has both the task of develop

ing "a sense of the core of identity in oneself and of the authentic 

in whatever one’s life touches"^ as well as of shaping "a creative 

culture within the mass society and even out of many of its materials

1. John Dewey, Democracy and Education (New Yorks The Macmil
lan Co®, 19X6), pe 99.

2® Ibid.
3. Max Lemer® Education and a Radical Humanism (Ohio State 

University Press, 1962), p« 31. ™
1&. Ibid.

k
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He suggests further that in its entirety "the new revolutionary task of

American education is to serve as a great conduit for the development .

of talent at every level of ability an aspiration, to make possible the
emergence of effective leadership in every area that counts most for a

viable America in a viable world, and . to keep open the flow of relation
between the energies of the culture as a whole and the carriers of its 

C
premise »M 1

For more than twenty years J. L. Meriam, following the estab- • 

lishment of a little laboratory school at the University of Missouri 
in 19d4, experimented with a radical curriculum. He started with the 

assumption "that education was to draw out the possibilities from with

in the child, not to impose from without."^ For several years he at

tempted to develop a curriculum without compartments, subjects, or 
schedules. The life of the school was a continuing series of child 

activities in which excursions, field trips, observation, discussion, 

and much constructive activity occupied central roles.

In the elementary division of the Francis W. Parker School, the 
curriculum was organized around concrete activities which were chosen 
in terms of pupil needs and personal development. The teachers in the 

school believed that
self-actuated work causes the greatest gain in the pupil; that 
training initiative is a child's great need; that in his own 
interests we often find educative opportunity; that freedom with 
a balancing responsibility is the best condition of moral and 
intellectual growth; that real experience with actual material

f?. Ibid. 9 p® 33.

6. J. L. Meriam. Child Life and the Curriculum (New York:
World Book Company, 1920/.
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is an essential of learning! that opportunity for varied ex
pression is necessary for right education! that for purposes 
of development children must be treated as individuals and not 
as a group! that one of the most effective and wholesome mo
tives of work is the social motive.7

These statements written in 1912 were the essential elements of the

child-growth philosophy.

The child-centered school proposes to encourage the child to be
' 8 a distinct personality^ an individualist^ to believe in his abilitys

By providing a wide variety of activities and experiences and encour

aging communication as a vehicle for social understanding and personal 

development, the child-centered school "insists that the true develop

ment of the individual and the fulfillment of personality are best

attained as one expresses himself most successfully and with others
9and toward others.”

The ideal function of the school, according to John I. Goodlad, 

as viewed from the child-centered perspective, "is to develop the
I

unique potentialities of the young human beings encompassed within it. 

There are no •minimum essentials® of subject matter laid out in ad

vance and to be •covered,® although bodies of knowledge are to be ex

amined for their usefulness in promoting optimal development of the

7. The Francis W. Parker School Year Book Vol. I, "The Social 
Motive in School Work? (Chicago: The Francis W. Parker School, 1912),
p. 11.

8. Harold Rugg and Ann Shumaker, The Child-Centered School 
(New York: World Book Company, 1928).

9. Ibid.a p. 65.
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l e a r n e r s H e  states further that If tomorrow’s adults are to pos

sess the power of rational self-transcendence thought essential to 

the preservation and cultivation of mankind$ then the curriculum of 

today’s elementary schools must assure development of the full range 

of processes Involved in the mother process thinking«,

In considering this matter of learning to think, Herbert A e 

Thelen has experimented with groupings based on modes or styles of 

learnings For some activities, students might be part of a relatively 

large group watching a film or listening to a lecture e Or they might 

be participating in a small work-discussion group, working in pairs, 

or working alone. There is much more to Thelen1 s investigations than 

relating group size to instructional purpose or activity, however. He 

postulates, instead, the possibility that some students learn best in 

large groups calling for little human interaction, others in small 

groups heavily dependent upon interaction, others in a buddy relation

ship, and others entirely on their own. Perhaps, he suggests, learn

ing will be enhanced by creating the kind of classroom environment 

that permits' student selection among these alternatives instead of one 

that assigns students arbitrarily to only one kind of learning 

habitat.^-

10. John I. Goodlad, "Individual Differences and Vertical Or
ganization of the School." Individualizing Instruction. Sixty-First 
Yearbook, Part I. National Society For the Study of Education® 
(Chicago; University of Chicago Press, 1962), pp. 211-12«

11. Herbert A. Thelen, "Classroom Grouping of Students."
School Review; 60-78 (Spring 1959). '
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GoodXad states.

The ncmgraded school is designed to implement a theory of contin
uous pupil progress; since the differences among children are 
great and since these differences cannot be substantially modi
fied, school structure must facilitate the continuous educational 
progress of each pupil. Soros pupils, therefore, will require a 
longer period of time than others for achieving certain learn
ings and attaining certain developmental levels.32

J0 Richard Suchman suggests that man's ability to understand

and control his environment depends on how well he has conceptualised

it - how closely his conceptual systems correspond to reality. When

a person tries to promote conceptual changes for himself by gahtering

and processing information, the activity becomes inquiry. Suchman
13states that "inquiry is a fundamental form of learning." He de

scribes the process of reshaping and reorganising conceptual structures 

until they fit and account for perceived events as accommodation.

"Inquiry involves both assimilation and accommodation in complementary 

roles e " JUl Implementing the inquiry training into a curriculum. Such- 

man believes that what is needed "is an inquiry-centered curriculum 

in which the children would find themselves launched into areas of 

study by first being confronted by concrete problem-focused episodes 

for which they would attempt to build explanatory s y s t e m s ^  He

12. John 1. Goodlad and Robert H. Anderson, The Nongraded 
Elementary School. Rev. ed. (New York: Harcourt. Brace and World, 
1963),' pp. W ^ 3 7

13. J® Richard Suchman, "The Child and the Inquiry Process."
Intellectual Development: Another Look. The Association for Super
vision and Curriculum Development. (Washington, D.C., 1961*), pp. 
59-77.

U*. Ibid.

15. Ibid.. p. 75.
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relates inquiry to cognitive styles and suggests that the process of 

inquiry has a large ,lcreative component©" In developing such a curri- 

eulums Suehman believes there would be at least four outcomes; It 

would develop and strengthen the inquiry process itself$ enhance the 

self-image of the pupil as autonomous learner, provide greater depth 

of understanding of the principles and concepts within the disciplines 

relevant to the problems and put the process and products of inquiry in

to a proper balance© In strengthening the inquiry process, cognitive 

functions would be developed which would nurture the learner’s thinking 

so as to produce new concepts©

E© P» Torrence feels the element of creativity seems to play 

an important role in the inquiry process© Both in searching for new 

data and in restructuring conceptual systems to accommodate to new 

data the inquirer must act creatively© He states the following condi

tions as necessary "for the healthy functioning of the preconscious 

mental processes which produce creativity©"

1. The absence of serious threat to the self, the willingness
to risk

2 © Self-awareness - in touch with one • s feelings

3© Self-differentiation - sees self as being different 
from others

li« Both openness to the ideas of others and confidence 
in one's own perceptions of reality or in one's own 
ideas o

5o Mutuality in interpersonal relations - balance between 
excessive quest for social relations and pathological 
rejection of them©l6

16. E. Paul Torrence, Guiding Creative Talent, (New Jersey: 
Prentice Hall, Inc*, 1962), ,
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Torrence suggests these conditions as being centered around the ego and 

further suggests that creativity increases as the ego is freed from in

hibition and external domination, yet stays open to the intake of ideas 

from the outside „ He believes creativity seems to occur most readily 

under conditions of low pressure as does the process of inquiry®

One of the by-products of recent investigations dealing with 

new methods of instruction in science, mathematics, and social studies 

has been the almost universal recognition by the researchers of a kind 

of motivation that was not found in the traditional learning situation® 

J® S® Bruner describes this phenomenon as a result of these new teach

ing methods, all involving the more or less inductive approach in 

which new understandings come to light through a form of discovery by 

the individual learner® Bruner sensed that the act of discovery had 

a number of highly desirable consequences not the least of which was a 

high level of motivation® He noted also that discovery tended to pro

duce much activity and interest, a sense of intellectual potency in 

the learner, and increasing faith in the regularity of the universe® 

This faith, he felt, seamed to promote a feeling of confidence in the 

child that prompted him to pursue his learning activities in search 

of more and more of these regularities ® ^

J® Hunt suggests another .motivating force® He calls it the
1 Anmotivation inherent in information processing and action®1’ He sug

gests that the child has a need to inquire, not because inquiry leads

17® J.S. Bruner, "The Act of Discovery®" Harvard Educational 
Review 31:21-32 (1961).

18® J® McV® Hunt, Piaget's Observations as a Source of 
Hypotheses Concerning Motivation, Paper read at the Annual Meeting, 
American Psychological Association (1962).



to the joyous experience of discovery but simply because inquiry it

self is a highly satisfying and stimulating activity«,

Considering the problem of motivating curiosity in the schools, 

Re Alpert suggests that this be done by utilising the child's depend

ency on the teacher for social support. According to his plan the 

teacher acts toward the child as though the child is a curious person. 

The purpose, he believes, is to shape the child's self-concept so that

he comes to see himself as curious and then begins to take on curious
19behavior to correspond with this new self-image.

As Bruner and others point out, the child who attains new under

standings for himself gains a sense of intellectual power, mastery, or

accomplishmente The new self-image that results grows out of what the

child knows he has actually done. He sees himself as a curious person

and an autonomous inquirer because he has been curious and autonomous.

Once this image is established it is likely to promote more of the
20same kind of behavior.

In the Summerhill School, Suffolk, England, the idea of non

interference with the growth of the child and non-pressure on the 

child underlie Alexander Neill's basic principles as director. He be

lieves that the function of the child is to live his own life - not 

the life that his anxious parents think he should live, nor a life 

according to the purpose of the educator who thinks he knows what is

19. Re Alpert, The Shaping of Motives in Education, Speech 
prepared for the Fifth ASCD Curriculum Research Institute (i960).

20. J.S. Bruner et al., A Study of Thinking (New York; John 
Wiley & Sons, 1958).

11
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best® All this _interference and guidance on the part of adultss Neill 

states, only produces a generation of robots® The principles of 

Neill’s system are summarized as follows?

19 He maintains a firm faith "in the goodness of the child."

2® The aim of education = in fact, the aim of life - is to work 

joyfully and to find happiness. Happiness, according to Neill, means 

being interested in life®

3® Education must be both intellectual and emotional®

U® Education must be geared to the psychic needs and capacities 

of the child®

5® Discipline, dogmatically imposed, and punishment create fears 

and fear creates hostility®

6® Freedom does not mean license® Respect for the individual 

must be mutual®

7® True sincerity is needed on the part of the teacher®

8® The child, must learn to face the world as an individual® He 

must learn to find his security, not in any symbiotic attachment, but 

in his capacity to grasp the world intellectually, emotionally, ar

tistically ®

9® Guilt feelings primarily have the function of binding the 

child to authority® They are an impediment to independence®

10® Summerhill School does not offer religious education®



Neill believes that a child is innately wise and realistic® If left

to himself without adult suggestion of any kinds he will develop as
21far as he is capable of developing®

21® Alexander S® Neill# Summerhillj A Radical Approach to 
Child Rearing (New York; Hart Publishing Co®# Inc®# 1960)%



CHAPTER 3
THE METHODOLOGY

Background Information About the Children Involved

Population

The children described in this study were in the sixth year 

class at Sahuarita School® The enrollment was between seventeen and 
twenty-seven throughout the year®

The area in which these children live is approximately twenty 

miles south of Tucson, Arizona. It is a cotton-growing, ranching, and 

mining area# At one point the Sahuarita School District #30 is twenty- 
seven miles long and at another it is twenty-two miles wide# Because 

of the size and distances between homes, all of the children are bussed 

to school®

About half of the district population is Mexican, about half is 

Anglo, and the remainder Negro® The economic level ranges from the 

eottonfield laborer to the ranch owner or mining engineer® Many of 

the children live with extended families including aunts, uncles, 

cousins, arid grandparents ® They live in homes of one or two rooms 
without water facilities, or in low-middle class ranches®

Some of the children begin their schooling knowing no English 
at all, others speak a little English, while others corn© with English 
as their only language® Books, pencils, crayons, and other school 

materials are familiar objects to some and foreign to others ® The

Hi
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experiences and expectations of these children vary widely according 
to their backgrounds»

Iowa Tests of Basic Skills^

As an administrative device, the Iowa Tests of Basie Skills was 
given to all students in the third year through the eighth year classes 

in October® These provided information on particular skills and skill 
levels at which the child was working® By using the Teacher9s Manual 

provided, additional information regarding particular areas of concen

tration were cited for the individual child.®

It was noted that the class ranged in skill abilities from b®0 

to 6® 7 in grade-level on the composite tests 5 however, the range was 
from 2.2 to 8.0 in particular skill areas. Examining the results even 

further, it was noted that within a particular child’s skill tests re

sults, a range from 3.7 to 6.3 was found. These figures are based on 

the standardized norms prepared by the Iowa Tests of Basic Skills com

pany.

Intelligence Tests

The Lorge-Thorndike Intelligence Test administered in October 

to the class showed a Verbal range of 70 to 105. The Non-Verbal range 

was ?5 to 114. Most of the class fell in the 85 to 111), range.

The Peabody Picture Vocabulary Test administered in March re

vealed an intelligence quotient range of 71 to 123. The mental age

1. Refer to Appendix for copy.



was 7 years 10 months to 15 years 7 months^ while the chronological age 

range was 11 years 11 months to 13 years 11 months.

Sociogram

To aid in further understanding the individual child, a soci- 
ometry or "nominating technique" was employed in the fall. From this 

was gained some awareness of the values and standards that the group of 
children set for its members or peers, and of the role that each child 

played in the group. Since the standards and values of the group pro

vide the sanctions and the rewards that are very influential in deter
mining how an individual will act and how content he will be in his 
group setting, it was felt that this technique would aid in appraising 
the role of the individual child In his group.

The instructions put forth to the children were: "Please put
your name on the top of the piece of paper I have given you. Then 

under it put the names of three children you would especially like to 
work with on a project. Under this put the names of three children 
you would not like to work with on a project.”

The term "project" was selected since the children were famil

iar with the atmosphere of project working. Selection for this would 
not necessarily be that of ability, but rather friends or "working 
partoers."

Figure 1 shows that there were a number of "stars" rather than 
one strong leader in the class. It also points out the number of iso
lates or near-isolates in the class.

16
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The Program

Readiness

In preparation for this Individualised continuous progress 
classroom, the first month of the school year was spent in the fora of 
"readiness" for this particular approach. Discussions regarding the

individuality of people were held with particular emphasis cm the
' ' (

children’s own individuality. Various "no one answer" tests were 

administered with the children comparing and discussing their results. 

Readings of various selected biographies were presented to the class 

for observation on the differences amonst people.

During this time too, the informal, relaxed, and free climate 

of the classroom was being formed as the children engaged in a total 

group project requiring the many and varied skills of the class mem

bers, The class had chosen to study Japan and its culture through 

many small activities which they chose themselves, The activities 

ranged from book research to the painting of a large screen depicting 
Japanese life. The sports-minded children followed the Olympic re
sults and tabulated these in graph form. The children soon realised 
the different abilities and interests within the classroom.

Observations were made during this time of the group’s ac

tivities in particular reference to the individual child. A detailed 
account of the activity was kept to aid in the individualizing of the 

program. After the one month of observation, it was felt the class 
would adapt to the continuous progress classroom.
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Initial Student Cgmtaet

The first step of this approach was to interview personally 
each child of the class» In talking with him, information regarding 
M s  likess dislikesp family problemss his personal problems, his 
major interests, his ability in skdJLl areas, and other information re

lating to his particular development and level of interest and ability 
was obtained®

Discussion related also to what “things would he like to do in
school this year®" From this the child aided in developing his “In- '

2dividual Program Sheet®" On this program sheet were title listings 

of subject areas as well as projects and activities for the child® 

'From the information gathered from a detailed analysis of the Iowa 

Tests of Basic Skills, and the results of.personally checking the 

child, there was sufficient evidence indicating at which level the 

child should work as well as to what particular areas he should con
centrate® -

This initial program sheet was heavily teacher guided, but 

seme activities suggested by the child were incorporated into it® At 

this conference, too, a talk was held regarding ways in which th® 

child could perform his subject tasks, materials available, and l©ea- - 

tions of many resource books® The child was encouraged to use th® 

freedom, flexibility, and informality of the classroom in scheduling 
times to engage in his activities®

2® Refer to Appendix for copy®
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Individual Program Sheet

Throughout the year the children continued to develop their 
own individual curriculum with teacher guidance„ For the child with 
strong scientific interests his program was filled with projects and 

activities relating to sciencee Specific areas of language artss 

mathematics, social studies, reading, and library work on his program 
sheet related in one way or another to science6 It was felt that more 

learning took place if the child was interested in the subject matter 

and felt success in this subject area®

The individual program sheet also suggested an "Oral Presenta

tions" In this manner, the child was able to relate his findings to 

the class as a whole® The child would schedule a time for his presen
tation, use audio-visual equipment to supplement his report if he 
found it necessary, and "teach" his subject to the class® This activ

ity involved the entire class and was often followed up with discussion 

of the subject matter as well as discussion related to improving the 
child's presentation® During these presentations the children at

tempted to construct "good questions" which challenged the group® At 

times this presentation involved two or three children presenting an 

activity together, following cooperative working in gathering the ma

terial® The "Oral Presentation" was not a requirement for all the 
children since some of the children were naturally shy before a group® 
In this case they often tape recorded a presentation and invited the 
class to listen and discuss this recording® The "Oral Presentation" 

portion of the class curriculum was a most vital one» In this way the



class met as a group for a total group activity® It was felt that the 

individualized classroom needed group activities as well as individual 

or small group involvement for alternative learning situations ®

Another feature of the program sheet was that it did not re

quire any specific book or lesson to schedule 6 The children chose the 

media to their own liking® For some it was a book, for others a con
struction project, and for others viewing films or filmstrips® Since 

the audio-visual equipment was readily available as was the vast amount 

of literature and project materials, the children had no difficulty in 

finding activities and experiences for themselves ® The idea of the 

self-initiated, self-directed learner was in progress here® The chil

dren themselves discovered when they needed extra Mpractice" on a par

ticular skill or subject area as well as arranged materials to challenge 

themselves®

Conferences

The one-to-one correspondence between teacher and child was 

maintained throughout the program and especially during the individual 

child conferences®

These conferences were scheduled for each child, and, depending 

entirely on the individual, the length between these "scheduled" confer

ences ranged from every four days to every ten days® It varied also for 

each particular child, depending on the amount of work scheduled on his 

program sheet®

The conferences began each morning at 8:1$ o ’clock and lasted 

anywhere from twenty minutes to an hour and a half® The children knew
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what morning their conference was to be held and in what order they 

were scheduled*

These conferences were important to the children as this was the 

special time set aside for them; a time for a personal talk, with the 

teacher® They respected each other’s time and would not allow any in

terferences®

During these conferences^ discussion regarding problems with 

certain material was held as well as actual teaching of new material 

to the child® At the time of the conference the child brought with 

him the latest work he had -completed as well as work he proposed to 

continue® This was the time also to talk about his interests$ his 

family concerns and his latest experiences« There were occasions where 

the conference entailed talking about the latest Little League Base

ball game because at this time this was the most important thing to 

the childj, and he had felt success in this experience® There were oc

casions also where the student expounded all his latest complaints 

about the world situations« This was a way for him to relieve his 

frustrations in a successful manner® Therefore, the conference served 

as much more than an ’’academic checking period," but especially a 

"personal time" for the child® He felt he was important because the 

teacher felt it important enough to arrange special time for him and 

him alone®

All the children had the opportunity to prepare at least a 

part of their program sheet® Some of them progressed to where they 

developed their entire program sheet and presented it to the teacher
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for further suggestions, if any® The level of maturity of each child 
was a factor here® Those less mature would rely on teacher-aid in 
preparing their programs®

Evaluation

As a means of obtaining progress evaluation, a file folder was 

kept on each individual child® In this file were copies of all previ

ous program sheets and all of the work the child had completed®

At the time of the child’s individual conference, a self- 
evaluation was made by the child® Following a system devised by the 

class, the child placed as "S" on all of the work in progress or com

pleted and placed a " IF on work or activities which he had not begun® 
He also placed a written comment on his program sheet indicating 

whether he though his work was "good" or "very good®" In this way the 

child always had success on his program sheet and took great pride in 
evaluating himself® . . -

The teacher made anecdotal accounts on the child's program 
sheet regarding "recent absence from school," "did fine on a presenta

tion," and the like® The comments were never negative in tone.
According to the school's policy, parent-teacher conferences 

were held twice during the school year. At this conference the parent 

was shown the child's folder, observed the recent projects in progress 

or completed in the room, and discussed with the teacher any matters 
regarding the child® This one-to-one correspondence proved to be very 

effective in strengthening community-school relations ®
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Materials and Room Arrangement 

.Audio-Visual Media Offered

It was felt that there should be ample media provided within 
the classroom to facilitate the many projects and activities going on*
The children were instructed on the operation of the various audio-

\

visual equipment and were given complete freedom in operating these 

devices. The only rule which was enforced was "if a piece of equip
ment is not operating correctly, see the teacher immediately*" Other

wise, the children operated and maintained the use and storage of all 
audio-visual equipment and the scheduling of it for ttieir particular 
use*

The audio-visual equipment which was available to the children 
is as follows:

Tape recorder, headsets, phonograph, film-strip previewsr, 
Flash-X, Language Laboratory (portable), Microscope, Movie 

projector. Film-strip projector. Slide projector®
The use of the tape recorder was wide-spread. For some chil

dren, it offered a method of improving their own writing® They would, 

record their newly-created story or report, listen to it, make correc
tions and rewrite their story where they saw fit. Sometimes they 

would request that their friends listen in and aid in correcting the 
written work®

At times the tape recorder was used as a listening device. 
Previously recorded stories obtained from many sources as well as the 
stories the children recorded were used by the children to listen and
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"relax®" Some of the children used the tape recorder to aid them in 

their speech® They would simply tape their own natural conversations, 

listen to the playback* and comment and criticise their speech® Other 

children prepared "radio-type" programs and presented the taped record

ing to the class for listening and discussing®

The box of eight headsets used in this classroom served many 

purposes e When a particular child wished to listen to a record or a 

recording* he set his equipment up at a place convenient to him* 

plugged in a single headset* and listened quite comfortably without 

disturbing others® If there were a small group of children desiring 

to listen to a particular record or recording* then up to eight of 

them could listen together®

The phonograph proved to be very suitable for this classroom® 

The children listened to stories and music* either individually, in a 

small group* or as a class# They often selected music to serve as 

background music during their working tames® It was interesting to 

observe the relaxing effect the music had on the students during their 

work*

For some students the film-strip previewer served as a reading 

book, while others viewed filmstrips which fitted their particular 

interests® The film-strip previewer in this classroom was for indi

vidual use since it had a small 5” square screen. Over 200 filmstrips 

were available to the children®

The Flash-X which is an individual form of the Tachistoscope 

was used quite widely by the children# Some of the children used the 

Arithmetic cards for mastery purposes, quite often making a game of
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this with a partner«, Others used the Spelling and Vocabulary cards to 

aid in improving their skills in this area. All grade levels of these 

cards were available to the children. They selected the cards they 

could manage and challenged themselves with the more difficult ones®

The portable Language Laboratory which was available to the 

children allowed them to improve their listening skills as well as gain 

further information on certain subject matter. The tapes were teacher- 

prepared at first, but eventually the children made their own. Short 

lessons in Arithmetic as well as Language were presented this way.

Some of the children enjoyed working with the microscope in 

various activities. They prepared their own projects, made their own 

slides and quite often presented their findings to the class or to 

small groups.

The movie, film-strip, and slide projectors were used by the 

class as a whole, as well as small group work. Films preselected by 

the teacher were used as well as the children requesting certain films. 

Following the reading of The Secret Garden to the class, the film was 

shown. When the child gave his "Oral Presentation" to the class, quite 

often he supplemented his report with a film, slide series, or a film-? 

strip.

The audio-visual equipment was readily available to the chil- ■ 

dren, but was not forced upon them. When and if they saw a need to 

use a piece of equipment, they did so during their school day. At 

times most of the equipment was in use j at other times, none of it was 

used®
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Reference Sources

In order to encourage the use of many resources in their re

search work, the children had available to them a wide range of refer

ence sources9 The children developed the ability to select many 

resources and alternatives for their problems before formulating their 

conclusions«,

The grade level of the reference sources ranged from primary 

to adult reading level„ Included in these resources were dictionaries. 

The World Book Encyclopedia, textbooks from as many publishers as pos

sible, magazines such as National Geographic, Look, Post, McCall's, 

and Good Housekeeping0 Catalogs from The Speigel Company and Montgom

ery Wards were available also.

A library of approximately 150 fiction volumes was present in 

the classroom. A large number of these were in paperback form obtained 

from the Scholastic Book Services0
Programmed material was provided in the classroom for those 

children who either "enjoyed" or "profited" from such format. It was 

found throughout the year that two children out of the twenty-seven 

enrolled actually used programmed single-frame, single-concept mater- . 

ial for learning material. The others "enjoyed" working with pro

grammed material, but in testing it was found they retained little, 

if any, of the material presented. Programs available in the class

room were TEMAC Basic Mathematics III, Grolier Spelling and Punctual 

tion. Noble and Noble Programmed Arithmetic series, Hughes Intuitor 

books regarding Maps and Globes, Nouns, and Pronounsa
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Some of the children chose to work in the SEA reading labora

tory for elementary grades» The English This Way series was used by 

some of the children as was Readings for English as a second language® 

All teacher-answer manuals were available to the children for 

easy access® In this sense a 11 program1* was obtained since the children 
could cheek their work for immediate information® These manuals were 

located on a windowsill in the room for the children®

The Sahuarita School has a School Library which has a very 

adequate selection of materials for the children® It was used as a 

resource center as well as a library®

The children also used the personnel of the school for refer

ences as well as contacting people in the community for information.

The amplified-eonference-telephone system which is established in the 

school served as a means to communicate with persons in Tucson and 

other parts of the United States® At times the children chose to in

vite various people to the classroom to aid them in their work or 

presentation®

Room Arrangement

Informalityg flexibility, and freedom were the important fac

tors strived for in this classroom® To facilitate these factors the 

26* x 30* classroom was arranged as a class project in the following 
manner®

Permanent fixtures of the room included a 26* built-in cupboard 

section on the west wall® This was covered by formica and included a 

sink and drinking fountain. A heating unit on the north window-wall
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was also permanents The remaining walls were covered with chalkboards 

and cork bulletin boards«, A bulletin board also covered the wall 

above the formica counter on the west walls

The remaining furniture was movable and was arranged in both 

individual study corrals and "islands” within the room® The center of 

the "islands” were 32" high bookcases which housed many of the refer
ence books and periodicals® Four tables were arranged on the east 

wall for additional study and work areas® One table was used as an 

"office" where typewriters and typing material were placed® A small 

table on the east wall was used for "listening" equipment such as the 

tape recorder or phonograph® An additional tall cupboard was placed 

against the east wall for the storage of craft materials® Scatter 

rugs were placed throughout the room to serve as additional study and 

work areas in the room or taken outdoors for additional, study and work 

areas® The teacher’s desk was located near the west wall with a filing 

cabinet adjacent to it. The south door of the room led to the building 

corridors while the north door led to the outdoors®

With this arrangement it was felt that there was more floor 

space as well as an informal atmosphere conducive to the climate de

sired (Figure 2)®

Special Activities

x Touch Typing Lessons

Lessons in touch typing were presented to the entire class®

The lessons were both teacher taught and record taught® The children
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used standard and portable typewriters which were available in school 

or borrowed from outside sources®

These lessons were received with eagerness by the children and 

the results ranged, from 10 words per minute to U5 words per minute®
The children used the typewriters for their own work as well as typing 

each others and their first year partner’s language experience stor

ies ®

Open Discussions

At various times throughout the year the opportunity arose for 

a group discussion regarding a certain discipline problem, a theoreti

cal point, or a social problem® These discussions were held as a group 

with the children gathered around on the floor or out of doors in the 

shade of a tree® There was no topic undiscussable® Many tines a child 

brought up hisoown discipline problems and wanted the group to help 

him®

Open-ended discussions relating to outer space problems or 

early marriage controversies, for example, were held with the children 

attempting to formulate their own judgments regarding these matters®

The questions of "why" or "what source did you use for that" were 

frequently heard in these discussions®

Throughout these discussions an attempt was made to discuss 

the problems the children would meet in their own social-community 

life® The children soon realized that they differed highly in their 

reaction to "controversial" issued but respected each other for this*
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First Year Partners .

Two or three times a week throughout the entire school year, 

the sixth year children worked with their selected first year partner 

in cooperative group or individual experiences„ These experiences 

encompassed content material from the entire ‘curriculum but were es

pecially designed to stimulate conversation, develop the leadership 

qualities of the children, and provide successful experiences in demo

cratic living e

At times which were convenient to the individual children’s 

schedules, the children traveled freely between the classrooms to en

gage in various activities® Since both classrooms were on an indi- . 

vidualissed continuous progress approach, the children planned their 

own times and activities®

Some of the activities in which the partners participated on 

an informal basis were:

1® Dictation of Language Experience stories 

2a Using English This Way orally 

3® Reading to each other 

ho Showing filmstrips 

5® Library visitations 

6e Tape recording 

7. Visiting and studying 

8e Lunch guests

Explaining assemblies9e
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XOe Models for oral presentations
11® Creating projeete

12® Introducing turn materials and media®

Crafts

For serving both as a relaxing technique as well as improving 

manual dexterity and patience, a " Craft Comer11 was devised® Located, 

in this craft cupboard were materials for knitting, crocheting, spool
knitting, weaving, and basic sewing* Both boys and girls, engaged in 

these activities which for many were the first experience with these 

media©

Many times while the children were listening to a tape record

ing of music or a story, or when a story was read to them, they would 
work m  these projects* Potholders, purses, and stuffed animals were 
some of the projects made*

Final Test Results

Second Iowa Tests of Basic Skills
During the last week in May of the school year, the second 

form of the Iowa Tests of Basic Skills was administered * This test 

shewed an overall composite test gain of *6 grade level for the entire 
class* The average grade level increase for all classes, third year 
through, eighth year, was between ®U through *?»

It was noted at this time that the class ranged in skill abil

ities from It*6 through 6*7 in grade level ee the composite scores.
The range in particular skill areas was from 3*6 through 8©0* Within



a particular child’s test results5 the range was from through 6®9 
in his skill areas®

The class average gain compared favorably with the school gain* 

The individual children within the class showed a marked improvement in 

closing their individual range of skill abilities* The figures are 

taken from the standardized norms set up for the Iowa Tests of Basic

Skills®



CHAPTER k

STOMART AND CONCLUSIONS

It has been the purpose of this study to present a curricular 

construction construction for a classroom ■which is based on a proposal 

for inquiry, an environment for growing, a climate for burgeoning, and 
providing situations to live and experience e The curriculum was based 

on the continuous progress approach, whereby the central concern is 
for the individual childe The key factors in this approach were self- 

initiated learning, self-reliance, intuitive learning, independence, 

and attitude changes,,

The curriculum was designed on the premise that education is 

a process6 The methodology of this process should be that of exciting 

a student to select many alternatives, weigh the alternatives, and for

mulate judgments on these alternatives, all of which was based on his 

own value system which he had formed by this very same process a

John Dewey defined education in terms of active learning and 

the reconstruction of experience as follows s nEducation is that re
construction or reorganisation of experience which adds to the meaning
of experience and which increases ability to add to the course of sub-

1sequent experience.”

The method in which this process was employed throughout the 

year in this classroom was in the form of "practice in thinking

1. John Dewey, Democracy and Education (New York: The Macmil
lan Co., 1916), p. 63,
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This practice, it was believed, would lead to skill in the thinking 

and inquiry processes. It was felt that this practice in thinking de

manded many varied experiences in which the children constantly con

fronted questions and solved difficult problems, The program was 

designed to provide the practice needed in drawing generalizations 

from concrete data, in choosing between alternatives, in formulating 

judgments, .in discovering hidden relationships, in finding.the connec

tions between effects and their unknown causes.

Therefore, in planning the child’s program sheet as well as 

in developing a curriculum for him, it was necessary to provide an 

ample supply of materials and media which were readily available to 

the child so as to provide for his practice in reflective and intui

tive thinking, The informal, flexible, and free climate of this class

room provided a low pressure atmosphere which was felt to be conducive 

to better thinking and learninge

The role of the teacher in the classroom was that of a guide 

having respect for the unique personalities of the individual child.

The teacher was a student of the child in a complete sense, a student 

of his creative capacities, his emotional adjustment, his social adap

tations, his intelligence, and his capacity and process of learning.

Not only was the teacher concerned about the current revelations of 

the child’s growth but the end-point of his social life as well. In 

this classroom the teacher was able to use the human method of 

"humble and lovingly muddling along" with the individual children©

The teacher admitted error and lack of knowledge since it was not



necessary to fill the role of "Unquestioned Authority" with the chil

dren.

Considering this rapport with the children and the one-to-one 

correspondence involved, it was observed that little or no discipline 

problems occurred throughout the year from within this classroom.

The children developed a "sense of belonging,” a respect for themselves 

since the teacher had expressed the same for them. During one confer

ence, for example, one of the children who had.had a "record" of poor 

discipline throughout his previous schooling stated, "I know now why 

I always got in trouble before® I never had enough to do. I never 

liked what I was doing, so I played around." This child, it was felt, 

had come to realize his own importance as an individual in the class

room and felt success and happiness in what he was doing5 therefore, 
he had no need to "play" around.

The success factor was a most important one in this classroom. 

Throughout their prior schooling, many of the children had always mat 

up with failure and rarely succeeded in their work or activities. To 

build up the child's self-confidence and self-respect, activities were 

always centered first around the child's own interests and talents, 

thus providing success for future experiences. One child, for example, 

was observed to display an outward dislike and "hate" for books or the 

printed word. Rather than force books upon him, it was decided to 

avoid anything whatsoever which resembled a book and offer him success 

in other experiences. This child had been tested at a 130+ I.Q. with 

a reading grade level of 3.0. Using the child's interest in the sea 

and his fondness for mechanical devices, the reading level was brought

37



up to 5e0 by tiie end of the year. The language experience approach to 

reading had been used as well as the child "reading” many filmstrips 

which Interested Mm. He also had a first year partner who was a fine 

reader. They thoroughly enjoyed each other’s company and were often 
seen "reading” filmstrips together or reading each other’s language 

experience stories| both helping each other. With the relaxed atmos

phere of the classroom providing a climate of learning for this child, 
his attitude toward books changed considerably. It was felt that he 

gained insight into the need for reading to obtain information, and 

that he discovered the importance reading would play in M s  life. It 

was also observed that he was gaining self-initiative in his learning.

In contrast to this cMld of low reading level was another 

child who had been tested at a 6.8 reading level at the beginning of 
the year, but who also was an isolate according to the sociometric 

testing device. Throughout her previous schooling it was found that 

she had gradually withdrawn from any and all social class contacts.

She had refused to take part in any class projects or activities and 

had claimed herself to have "no friends" in the class. In observing 

this child, it was noticed that she highly disapproved of any display 

of ignorance or any display of humor or "fun" in a classroom. From 

interest inquiries and interviews with her, it was found that she had a 

strong interest in a nursing career. Through classroom discussion as 

well as her conference discussions it was felt that this child gained 
"warmth" toward her classmates and gradually began to develop a sense 

of humor. The flexibility and informality of the classroom enabled her

38
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to "listen” to the movement of the children throughout their many and 

varied activities. Using her interests in nursing as a center, her 

curriculum revolved around this field and included a number of "Oral 

.Presentations” not only in nursing but in other areas which she chose 

as well. In this manner, it was felt, she improved her social rela

tions in the classroom, and her attitude about herself and others.

The availability of many experiences and alternatives in this 

classroom environment provided success for another child in another 

way. This child had a previous absence record amounting to an average 

of fifty days per year. It was found that she. had little, if any, in

centive to come to school. Any reason, not matter how small, was used 

as an excuse for not attending school. From the various tests and con

ferences held with this child, it was noted that she had no serious 

academic problems but instead was not "happy" in school-like situations. 

In this classroom, however, she found many modes or styles of learning 

available to her. According to her own choice she selected from these 

various alternatives and, it was felt, became a "happy" child. She 

was very anxious and interested in her conferences with the teacher and, 

it was believed, gained a feeling of success knowing that she would not 

be reprimanded for not completing an assignment. It was observed that 

this child throughout the year gained competence in the self-scheduling 

of her work and thoroughly enjoyed the opportunity to relax and " cro

chet on her hat and purse" when she felt like it. Further influencing 

her daily school attitude was the fact that a younger sister had a 

serious heart condition. Using the heart and its diseases as a subject 

of interest to the child, she researched the subject and recorded her



Information for the class to hear* This*, it was believed$ relieved 

her thoughts a little as to the nature of the younger sister8s ill
ness and. improved her attitude toward school*

With the use of the child's own interests and success factors9 
the level of academic performance improved in this classroom on a fav
orable level of gain as compared to classrooms designed on a more 

traditional approach within the school* This information was obtained 

from the second Iowa Tests of Basic Skills administered in May of the 
school year* Using the standardised norms prepared for the Iowa Tests, 
It was found that this classroom compared favorably with the average 
cited for sixth year classrooms indicated on these norms*

; Considering this factor of academic achievement as only second
ary to this study, it is believed that the primary factors involved, 
or that of improved motivation for learning, the ability to develop a 
learning to learn process, the improvement of self-reliance, self- 
initiated learning, independence and attitude changes, and the individ

ual child’s growth and development,all showed considerable growth and 
improvement* It is felt that the classroom environment itself, as well 

as the rapport and one-to-one correspondence with the teacher, provided 
suitable evidence for the premise that education is a process of learn
ing to learn which when incorporated in a low pressure, flexible, in
formal and free classroom for the individual child leads to skill in the 

thinking and inquiry processes*

Since education should primarily be involved with the learning 
to learn process, it is hoped that further research into this area will 
develop other means of testing and measuring the variables and factors
involved^
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