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ABSTRACT 

The purpose of this study was to examine perceptions of substitute teaching in art 

education held by art teachers, substitute teachers, and students in visual art classes. The 

study focused on the practice of substitute teaching in visual art classes at one public 

school district in Arizona. Six secondary schools at this district were included. Samples 

were comprised of art teachers, substitute teachers, and students. Participants were 

surveyed and interviewed to gather and identify perceptions. Results from data analysis 

indicate the following perceptions among study subjects: 1) The majority of art 

instruction is student-directed. 2) Substitutes frequently conduct studio art activities. 

3) Substitute teaching does not frequently break the continuity of art lessons. 4) There is 

a decrease in student academic performance with substitutes. 5) Substitutes have a low 

level of art knowledge, which regularly affects lesson planning. 



15 

CHAPTER 1 

INTRODUCTION 

The Problem 

Substitute teaching and art education are separate areas of public education, 

which have always had a direct connection. Because substitute teaching is an integral 

facet of the public school systems, it is also an integral facet of public art education. 

The two fields are inextricably bound by the critical and ever-present need to replace 

absent art teachers. This scenario establishes a reciprocal relationship between the 

professions: substitutes perform an instructional service based on art teacher 

absenteeism, and art teachers fully depend on this service when they cannot attend class. 

But this relationship is not balanced—art education has a far greater dependency on 

substitute teaching than substitute teaching has on art education. Substitute teaching can 

function without art education, and presumably does in many school districts, but art 

education cannot function without substitute teaching in the current system. Public art 

education is highly dependent on the instructional service provided by substitute 

teaching, as are all subject areas. Although this relationship exists elsewhere in education, 

it is nevertheless important to student learning in art. Art educators are stakeholders in the 

field of substitute teaching and must take an interest in substitute teaching at some level. 

If not, the quality of art education students in public schools periodically receive under 

the direction of substitute teachers is at stake. 
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While the fundamental relationship between art education and substitute teaching 

may be obvious, it is far less certain just what impact substitute teaching has on the 

quality of art education that students in the public schools temporarily receive. The real 

and persistent problem is how to ensure student learning in the visual art classroom when 

the art teacher is absent. 

In practice, art educators have undoubtedly been aware of the relationship 

between art education and substitute teaching, and the high degree of reliance on 

substitute teaching for continuous art instruction. Practitioners have likely been 

interested in the impact of substitute teaching on their own students for a long time as it 

occurred in their classrooms. Certainly effective practitioners have addressed at least 

some problems with substitute teaching in their art classes out of necessity. But it also 

may be that within the field, problems remain that have yet to be resolved. 

Despite the ongoing, day-to-day reality of substitute teaching in the public 

schools, its impact on art education has not previously been examined by formal research 

leaving several issues significant to art educators unexplored. An investigation of this 

specific impact is a research topic that promises benefit to art educators in both theory 

and practice. 

Contributing Factors 

Substitute teaching may play a more prominent role in the educational careers of 

students in the public schools than we are aware. Reports in education literature have 

indicated that in this country, teacher absentee rates are high. Several reports have stated 



17 

that over the course of a K-12 education, many students in this country's public school 

system may receive as much as 10% of their total instruction from replacement teachers 

(Abdul-Haqq, 1997; Friedman 1983; Hawkins, 2000; Wild, 1995). According to an early 

report on the topic by Friedman (1983), on any given day in this nation, 10% of the 

teaching force in the public schools is made-up of substitute teachers. Friedman states, 

"Educationally it (teacher absenteeism) is important because annually, about 10% of all 

public school instruction is provided by substitutes; the nature of American education 

every year is in no small part determined by the nature of substituting" (p. 126). 

According to many other writers, various sociological and professional factors 

contribute to a trend of elevated teacher absenteeism, which results in an increased need 

and reliance on substitute instruction. The causes include the following: 1) the Family 

Medical Leave Act signed by President Clinton in 1993 (Wilde, 1995), 2) a steady incline 

of single parent families (Lugaila, 1998; Rawlings, 1994), 3) elevated teacher stressors 

and burnout rates (Brock, 2000; Dunham & Varma, 1998; Hawkins, 2000; Huberman & 

Vandenberghe, 1999), and 4) an increase in the amount of leave days allowed for the 

professional development of teachers (Calkins, 1989; Griswold «& Hughes, 1997; 

Hawkins, 2000; Pitkoff, 2003 ). Many of these factors have shown no signs of 

decreasing over the years, further indicating that teacher absenteeism is a fixed problem, 

with a complexity of contributors, and without a simple solution. 

Substitute teaching clearly serves as an intermittent or "on-and-off source of 

classroom instruction for students. That it also serves as a frequent, secondary source of 

instruction that has increased in use over the years may not be as well known. "Students 
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across the nation are spending an increased amount of time with instructors other than 

their permanent teacher," (2000, p. 3) contends Hawkins. Other educators share the same 

opinion. Pitkoff (1993), in an earHer article, says, "It has been shown that teacher 

absenteeism has dramatically increased during the past few decades, and that teachers as 

a group exhibit a higher rate of absenteeism than employees in most other professions" 

(p. 39). If these statements are true, student learning experiences in art are indeed 

significantly influenced by substitute teachers, but exactly how remains a mystery. 

The idea that art education in the public schools is impacted daily in some way by 

replacement teachers who may, or may not, be qualified to teach art raises a pertinent 

question: Does the specialized nature of art education compound the problem of 

substitute teaching in visual art classes? The challenge of filling art teacher positions 

with qualified substitutes is undoubtedly greater in visual art than it is in the non-

specialized, core subject areas. Unlike the general academic subject areas, such as 

English, Math, or Science, in which all college graduates and substitutes have a 

foundational level of knowledge, visual art may remain outside the realm of knowledge 

for many substitutes. In the state of Arizona, the baseline educational requirement for a 

substitute teaching certificate is a bachelor's degree fi"om an accredited university 

(http://www.ade.state.az.us/certification/requirements/TeachingCerts/Substitute-R2.pdf). 

but the fact that most college baccalaureate programs do not specify a visual art class as a 

general education requirement implies that many substitutes may not have even a 

modicum of art education. Presumably, in order to teach art, one must have tangible 

http://www.ade.state.az.us/certification/requirements/TeachingCerts/Substitute-R2.pdf
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experience in art at some level. Without the ability to truly teach art, the role of the 

substitute teacher in art class most assuredly becomes reduced to that of supervisor. 

Adding to this problem is the ever-expanding body of knowledge in the 

contemporary era of art education. Effective art instruction requires a distinct and 

extensive body of knowledge that is ever increasing in breadth and complexity according 

to what has been advocated by leading art educators. The theory base of art education has 

grown considerably since the early stages of its development, when facilitating student 

opportunities for creative free expression was the primary objective for art teachers 

(Lowenfeld, 1947). During this long era, roughly from the 1940's to the mid 1980's, the 

specialized knowledge required of art teachers primarily consisted of technical skills 

related to the various art-making processes that facilitated creative expression for 

students. The theory base of art education has expanded rapidly in more recent years. 

Contemporary art educators now propose that qualified art teachers must be well versed, 

not only in the technical aspects of studio production required for creative expression, but 

also in the distinct areas of, 1) art history, criticism, and aesthetics (Dobbs, 1998; Greer, 

1984; Smith, 2000), 2) post-modernist theories (Efland, 1996; Freedman, 1997), 

3) multiculturalism (Ballengee-Morris & Stuhr 2001; McFee, 1998; Saunders, 1998; 

Young, 1990), and most recently, 4) visual culture (Ballengee-Morris and Stuhr 2001; 

Duncam &. Bracey, 2001; Freedman, 1997; Nadaner,1985). 

The standard level of knowledge, either advocated or required, for qualified art 

teachers is not the same as for substitute teachers. This distinction does not diminish the 

problem, nor does it answer the question of how student-learning experiences in art are 
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periodically impacted by substitutes. It merely underscores the existence of an inherent 

problem in art education with unknown implications on a vast number of students. 

Another factor, which may contribute to the problem of substitute teaching in 

visual art, is the studio element of the art classroom. Does the added studio dynamic of 

art classes, i.e. high student activity and involvement with supplies and materials during 

art-making processes, further compound the problem of substitute teaching? According 

to art educator, Susi (1995), classroom management is a preeminent concern of most art 

teachers. He contends that art classrooms are dynamic settings that present unique issues 

of classroom management and student discipline: 

Art classrooms are complex academic settings with curricula that feature both self 

expression and response to works of art created by others. The activities and 

behaviors associated with those domains can range from the physical... to the 

intellectual.... The involvement associated with inquiry in art history, aesthetics, 

studio production, and art criticism requires that art teachers must manage the 

behaviors of students in a wide ranging, multi-faceted classroom that features a 

variety of formally and informally organized learning activities. This is a tall 

order for even the most knowledgeable, skilled, and experienced instructors, (p. 5) 

Another art educator, Anderson (1999) found similar opinions from art teachers in the 

field. Anderson interviewed an art teacher, who indicated that managing an art room is a 

specialized skill that takes a great deal of time and effort to acquire. 

Another thing is managing and ordering supplies.... It's important not just to get 

good materials but to get the right amount, and to keep control of those materials 
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so they're not destroyed, or wasted, or not effectively used. And then there's 

the environment. It takes a lot of work and training just to keep the environment 

in order, (p. 15) 

For a substitute teacher, it presents an even greater problem, especially for the substitute 

who is unfamiliar with the curricula and this type of classroom setting. For the art 

teacher, it also poses a greater problem during an absence. If classroom management in 

the art room is a challenge under normal circumstances, there is reason to believe that it 

is a far greater challenge when the art teacher is not present in class. Art teachers 

undoubtedly address issues of classroom management during absences, but again, exactly 

how has yet to be documented. 

Personal Experience 

My conclusion that substitute teaching in art education is a significant problem 

with research value is based on professional experiences as an art educator and substitute 

teacher in the public schools. These experiences were central to the conceptual 

development of this study, its underlying assumptions, and its rationale. 

My professional experiences include teaching art for six years and teaching as a 

substitute for one year in the state of Arizona. As an art teacher, I taught at the 

elementary, middle school and high school levels and had experience with students in all 

grade levels, from K - 12. As a substitute teacher, I also worked with students in all 

grade levels and was employed concurrently at three separate school districts. Through 

these endeavors, I not only experienced the substitute-teaching scenario, first-hand from 
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different perspectives, but I also observed this scenario as a colleague of other art 

teachers. 

As a practitioner in the public schools, I concluded that exactly what is taking 

place in the classroom when the art teacher is away is a question that is often difficult to 

answer. Leaving the classroom in the hands of a substitute has for me been a 

predicament characterized by doubt and uncertainty. I am often reluctant to take days off 

because substitute situations can be so highly unpredictable, and peers who are also art 

teachers have shared similar views with me. During an absence, my greatest hope is that 

students will be well behaved and productive; my greatest fear is that there will be some 

unforeseen classroom disaster. Unless the assigned substitute is someone familiar whose 

instructional skills, classroom management abilities, and educational or professional 

background are known, exactly who will run the class and what will be accomplished is 

uncertain. Even diligent preparation for a substitute, in my experience, does not ensure 

successfiil results in the classroom. Only after returning to the classroom can a teacher 

find indicators, through completed class work and feedback, about the effectiveness of 

instruction and the student learning that took place in the wake of an absence. As for the 

true quality of the teaching and learning that occurred in the classroom, this invariably 

remained a mystery. 

As a substitute in art classes, I encountered problems stemming fi-om my status as 

a stranger in the classroom. Because of my art background, I was sufficiently 

knowledgeable of the content, but didn't know about key aspects of these classes that 

precluded me from contributing much of my specialized talents. I often knew little of the 
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class procedures, previous student learning, and criteria for student artwork. Lesson 

plans commonly provided only the most essential information needed to maintain the 

basic operations of the class, such as attendance rosters, bell schedules, and seating 

charts. Ironically, I felt that my background was of little instructional value in most 

instances and I often found a greater sense of satisfaction from the novelty and adventure 

of substituting in other, less familiar, subject areas. 

These personal perceptions of substitute teaching describe an art class scenario 

that constitutes a blind spot in the practice of art education—art teachers cannot directly 

see what is occurring with students in the classroom, and substitutes cannot directly see 

what has previously occurred in the classroom. My experiences indicated that there is a 

gap between the theory of substitute teaching and its actual practice; the intentions and 

expectations of substitute teaching may not align with its practice. This assessment 

cannot be certain until formal inquiry brings perspective to this unseen area, although, 

other educators have made similar conjectures. One author writes. 

The theory of substitute teaching lies in the notion that a teacher's absence should 

not be allowed to detract from the progress of the pupils.... The problem is that 

the scenario rarely, if ever, unfolds as planned. First of all, it is presumptuous to 

think that a total stranger—even though a certified teacher—can walk into a 

building, pick up somebody else's lesson plan, enter an unfamiliar classroom, and 

effectively teach a new group of pupils. (Moses, 1989, p. 3) 
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Statement of Purpose 

The purpose of this study is to examine perceptions of substitute teaching in art 

education held by art teachers, substitute teachers, and students in secondary, visual art 

classes at a public school district in southern Arizona. 

Underlying Assumptions 

Three noteworthy assumptions characterize this study: 1) Visual art classes have 

fundamentally unique curricula and classroom settings that present unique problems to 

the practice of substitute teaching. 2) Examining perceptions can provide a better 

understanding of educational phenomena. 3) Students can be used as valid and reliable 

resources in the research process. 

Susi's (1995) contention that visual art classrooms are multi-faceted educational 

settings with distinct curricula and activities that make classroom management 

challenging, underscores the first assumption of this study: that art classes present unique 

problems to substitute teaching. The main reasons for this assumption have already been 

outlined in reference to the specialized nature of visual art curriculum and the studio 

dynamic of art classes. However, it should be noted that this view implies a prescription 

for art education that markedly contrasts that of the once-popular and influential theory of 

discipline-based art education (DBAE). While the underlying objective of DBAE was to 

adapt art education "... to the environment of the public schools, rather than try to 

change school practices to accommodate art" (Hobbs & Rush, 1997, p. 10), my 
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assumption conversely implies that school practices in art education should, and do, 

reflect the unique curricular and studio classroom dynamics of visual art classes. 

Another underlying assumption of this study is that an examination of perceptions 

will provide a clearer perspective on substitute teaching in art classes. This investigation 

required recruiting participants from all populations directly involved with, and affected 

by, such situations: art teachers, substitutes, and students, to gather multiple perspectives 

on this common but uncertain classroom scenario. The perceptions of participants, from 

different samples, had significant value in illuminating aspects of the phenomena that 

could not be seen by one population alone. Educational researcher, Eisner supported 

research methodologies that brought forth distinct perspectives on educational 

phenomenon. Eisner (1972) wrote, "The major contribution of research resides not in its 

ability to provide directives but in its ability to provide perspectives, ways of looking at 

educational phenomena, and ways of asking new questions" (p. 254). Gathering and 

examining multiple perspectives required an implicit faith in the use of student 

participants as valid research sources, which was a major underlying assumption of this 

study. 

Students make up the largest sample in this study, and using students as a key 

resource was a decision based on four considerations: 1) Students are the receivers of 

substitute instruction in art classes. 2) Students have a central position in the substitute 

teaching process with direct exposure to both art teacher and substitute teacher 

instruction. 3) Students spend the greatest amount of time in direct contact with 

substitutes in art classes than any other population in the schools. 4) Students have the 
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ability to formulate thoughtful opinions about their learning experiences. Other 

researchers agree that students can provide important information to studies like these. In 

support of this view, educational researchers, Cole and Knowles (2000) state. 

All children who experience school can describe how they experience it, and we 

can learn from them. Children are at the forefront of the place we call school. 

Who better than they to tell us about the experience? Yet student's voices are not 

being heard to the extent that they could or should be.. .Neglecting or dismissing 

children's accounts of their school experiences suggests that children cannot be 

honest, direct, logical, clear, or articulate. Yet those who have taken the time to 

interview children and truly listen to their responses understand that children are 

capable of and willing to discuss their school experiences in considerable depth 

and can provide valuable insights into school life, learning, and teaching. 

Researchers and educators must be willing to listen, (p. 96-97) 

Organization of the Chapters 

Chapter 2 presents a review of the literature related to substitute teaching in 

general education. Included is literature on the research conducted in the areas of 

teacher absenteeism, perceptions of substitute teaching, classroom management and 

substitute teaching, and recommendations for improving the practice. Chapter 3 

describes the research methodologies that were applied in this study, including 

descriptions of the setting and participants, the data collection process, and the data 

analysis process. Chapter 4 presents the results of the data in the areas of instruction, 
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studio activity, lesson continuity, student performance, substitute competency, classroom 

management, and teacher and substitute practices. Chapter 5 discusses the results and 

their implications on the field of art education, and also provides recommendations for 

practice and future research. 
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CHAPTER2 

LITERATURE REVIEW 

Introduction 

This chapter presents an overview of selected literature and studies relevant to 

substitute teaching in art education The bulk of research about substitute teaching has 

been done within the context of "general education" rather than within visual art 

specifically. However, literature about substitute teaching in art education exists which 

has relevance to the issues addressed in this art education centered study. Although an 

assumption of this study is that substitute teaching poses problems to art education that 

are distinct from those it poses to general education, there is an undeniable, strong 

connection between both areas. For that reason, looking at the practice as it exists in 

general education provides a better understanding of the predicament it presents to the 

subject area of visual art. 

The large amount of available literature covering teacher absenteeism reflects the 

currency of this issue for public schools and puts into context the dilemma substitute 

teaching presents to art educators. Accordingly, this chapter reviews literature in both 

both the areas of teacher absenteeism and substitute teaching in general education. 

Relevant literature on teacher absenteeism focuses on the following topics; 1) 

contributing factors of teacher absenteeism, 2) effects of teacher absenteeism on student 

academic achievement, and 3) prescriptions for reducing teacher absenteeism. 

Likewise, relevant literature on substitute teaching in general education focuses on the 
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following topics; 1) substitute teaching performance, 2) perceptions of substitute 

teachers, 3) the role of the student in the substitute process, 4) problems associated with 

substitute teaching, and 5) prescriptions for improving the practice. 

Teacher Absenteeism 

Literature about teacher absenteeism is relevant to this study because it 

illuminates a core problem with substitute teaching. Many authors describe teacher 

absenteeism as a serious problem, which has an enormous impact on multiple areas of 

education, including financial costs, school climate, efficiency of teaching personnel use, 

and student attendance, and performance. One researcher of the topic states, 

"Absenteeism among teachers remains both a costly problem and a problem which 

potentially jeopardizes the quality of education that children in our society receive"(Scott 

& Wimbush, 1991, p.527). Another researcher referred to it as "... a disease 

approaching epidemic proportions" (Lewis, 1981, p. 29). 

As mentioned in the introductory chapter of this paper, the literature reports that 

many factors—including professional and sociological ones—contributed to the rise in 

teacher absenteeism over the past decades. Because that specific literature was outlined 

in the previous chapter, it will not be revisited here. However, the literature focusing on 

the impact of teacher absenteeism on student academic achievement is also highly 

significant to this study and will therefore be addressed in this section. 

Many authors have described teacher absenteeism as a serious quandary in public 

education that has no easy solution. According to Norton (1998), "The problem of 

teacher absenteeism is an increasing concern among the nation's educators" (p. 95). 
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Norton conducted a statewide study, in Arizona, of school personnel directors, which 

found 71% of directors named teacher absenteeism as the number one, general problem 

they faced (Norton, 1994). In an earlier, nationwide study, which was the first study 

conducted on the topic of teacher absenteeism, Porwoll, Carroll, & Warren (1981) found 

similar results. The study surveyed teachers and all other school support staff in 1,423 

school districts during the 1978-1979 academic year, and found that teacher absenteeism 

was either a "high" or "very high" management concern in 64.9% of school systems with 

25,000 or more students. 

According to a statement on the Web site for The Substitute Teaching Institute at 

Utah State University (2004), an organization devoted to improving the practice of 

substitute teaching through education. 

The single factor that contributes most to the need for substitute teachers is 

permanent teacher absenteeism. When policies and practices that retain 

permanent teachers at work in the classroom are implemented, the need for 

substitute teachers will decrease. (Substitute Teaching Institute, Teacher 

Absenteeism section, para 2) 

Authors give good reason to decrease both absenteeism and reliance on substitute 

teachers. Teacher absenteeism, as an isolated factor respective of substitute teaching, has 

an adverse affect on student academic achievement in general education (O'Brien 1985; 

Pitkoff, 1993; Summers & Raivetz, 1982; Woods & Montagno, 1997). For example. 

Summers & Rauvetz (1982) found that reading test scores of fourth grade students 

significantly dropped as a direct result of teacher absenteeism. Woods (1997) also found 
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that third and fourth grade students of teachers with fewer absences had higher, grade 

equivalency test scores than students of teachers with more absences. In an earlier study 

involving 50,000 students and 2,000 teachers in New Jersey, Lewis (1981) found the type 

of students most negatively affected by the regular teacher's absence are average-

achieving students rather than high or low achieving students. PitkofPs (1993) study 

established statistical correlations between teacher absenteeism, student absenteeism and 

student academic outcomes in an extensive study of New York high schools. He 

concluded that teacher absenteeism is a causal factor of both student absenteeism and 

student achievement. 

Many other researchers and educators reach the same conclusion (Ehrenberg, 

Ehrenberg, Rees & Ehrenberg, 1991; Norton 1998). According to these authors, 

increased teacher absenteeism contributes to increased student absenteeism, which in 

turn, decreases student academic achievement, in a cause and effect relationship. 

Researchers, Ehrenberg, Ehrenberg, Rees & Ehrenberg (1991), write, 

To the extent that less learning occurs when regular teachers are absent, student 

academic performance may suffer. To the extent that teacher absences reduce 

student motivation to attend school and thus increase student absenteeism, student 

academic performance may further suffer, (p. 73) 

In conclusion, Norton (1998) offers a similar opinion: 

The dearth of research concerning teacher absenteeism and its impact on student 

achievement is especially bothersome. In view of the growing problem of 

securing qualified substitute teachers for the nation's classrooms, student 
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achievement assumes an even greater concern in education. Certainly additional 

quality research efforts in the area of teacher absenteeism are of paramount 

importance, (p. 98-99) 

Authors also suggest ways to combat and reduce teacher absenteeism. Many 

attempt to shed hopefiil light on the situation by proposing school provisions, which 

would help to alleviate this ongoing dilemma. Common recommendations include the 

following: 1) implementing incentive and reward programs for good attendance, 2) 

allowing employees to accumulate sick days for monetary compensation that is otherwise 

used to pay for absences, 3) reducing the allowance of professional leave days for 

teachers, and developing administrative support programs that help teachers with 

workplace stressors and improve working conditions (Pitkoff, 1993; Norton, 98; Woods 

& Montagno 1997). 

Substitute Teaching 

While there is an absence of literature on the topic of substitute teaching in art 

education, even within the larger context of general education literature, the subject of 

substitute teaching in general has been insufficiently explored by research. Most of the 

literature, including that which is not research-based, focuses primarily on problems of 

the practice and prescriptions for the practice mainly consisting of proposed measures 

that should be taken by administrators, teachers, and substitutes. Most of the published 

work on this topic can be characterized as opinion pieces, anecdotal accounts, advisory 

addresses, and combinations of these. Few formal studies have been published and those 
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which have are university theses or doctoral dissertations. Few of these studies look at 

student performance with substitutes, or the impact of content area knowledge (or lack 

thereof) by substitutes on student learning experiences, as this study does. Even fewer 

published studies on this topic have recognized the value of utilizing students as 

participants. This is an unfortunate omission of a valuable source of information for 

educators and researchers who are investigating this area. One researcher, who does 

recognize the research value of students, writes, "The last and most neglected group of 

people involved with substitute teaching is the students. Research dealing with students 

and substitute teaching at the secondary level is almost nonexistent, but students do have 

opinions about substitute teaching" (Hawke, 1987). The few studies involving students 

have painted a clearer picture of the practice and the problem. The majority of articles 

which are pertinent to this study involve student subjects, focusing primarily on 

perceptions of substitute teaching, classroom management and discipline issues 

associated with substitute teaching situations, and recommendations for improving the 

practice. 

Authors reveal that widespread negative stereotypes about substitute teaching 

exist among many populations. The suggestion is that substitute teaching has been 

perceived negatively, not only by the general public, but also by many education 

professionals. As one author put it, many educators perceive substitute teaching as the 

"necessary evil" of education (Trotter, 1990). According to Drake (1981), the intended 

function of substitute teaching is rarely achieved in practice, and therefore those in the 

educational community have developed low expectations and negative stereotypes. "The 
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literature and experience of the educational community indicate that there is little 

relationship between the intent and practice of substitute teaching. By default or design, 

the practice rarely reflects the theoretical definition ..." (p. 75). The consequence of 

this scenario is a diminished role of the substitute teacher. In research conducted with 

college students studying to become teachers, Parsons & Dillon (1981) found that when 

the regular teacher is absent the most common expectation of other educators, is that little 

student learning will take place with the substitute. According to Drake, rather than 

maintaining the normal course of instruction during a teacher absence, the role of the 

substitute is negatively defined, in the educational community, by one of three categories, 

either as on of the following: 1) "The Babysitter", whereby all energy is spent on keeping 

order in the classroom, 2) "The Bare-Minimum Teacher", whereby "a minimal amount of 

energy is spent on instruction" and "the substitute exercises little knowledge, skill, 

creativity, or authority," (p. 75) or 3) "The Improviser," whereby "teaching does take 

place; however, it has little or no relationship to the standard curriculum" (p. 75). 

Authors also reveal the existence of negative perceptions of and diminished roles 

for substitutes in the educational community. In a case study of the substitute process, 

conducted for a doctoral dissertation for Arizona State University, St. Michel (1994) cited 

one administrator as saying, "The subs on this campus are the dregs of the earth!" (p. 2). 

Although authors suggests that the most negative views of substitutes come from student 

populations, Clifton & Rambaran's (1987) research found that students viewed 

substitutes as "incompetent teachers who cannot do anything other than supervise" 

(p.317). Parson & Dillon (1981) found that among a sample of college students studying 
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to become teachers, 58% of the sample had "... negative things to say about substitute 

teaching" (p. 2). These types of research findings imply that many people presuppose 

that substitute teachers will perform badly before they enter the classroom. 

Research also indicates that substitutes themselves have a low opinion of their 

professional worth. According to Clifton & Rambaran (1987) because of substitutes' lack 

of status in the schools, and lack of knowledge of the students and rituals of the school, 

substitute teachers do not legitimate themselves; 

Substitute teachers often experience anxiety and do not feel satisfied, competent, 

or recognized as belonging to the educational community; they perceive 

themselves as holding low status and prestige; they feel little job satisfaction; they 

feel that their efforts are unappreciated; they regret that they are never around to 

observe the progress students have made under their instructions; and they rarely 

receive positive feedback, (p. 310) 

St. Michel's (1994) study used students as research subjects and confirmed that 

children strongly resent when their regular teacher is absent, and feel that if attendance is 

so greatly emphasized by the school, then teachers must also abide by these standards. 

According to St. Michel, this resentment is a contributing factor to the hostile classroom 

environment substitutes often face. The author also found that when students feel they 

are given "busy-work" their resentment increases. To alleviate some of these 

confounding, "sub symptoms" she offers a few suggestions. She found that as part of the 

classroom routine, reliable students should be selected to always assist the substitute 

teacher. She also found that students expect substitutes to know the subject matter they 
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are teaching and subs should engage students only in meaningful instructional activities. 

Principals and vice principals should also interact with substitutes and their classes more 

actively and routinely according to St. Michel and others (Abdul-Haqq, 1997; Hawke, 

1987; Pitkoff, 1989; Tomlinson, 1997). 

In a study for a doctoral dissertation, Hawke (1987), from The University of 

Arizona, also used student subjects and found a preponderance of negative perceptions 

existed among the student population about substitution. In addition to surveying the 

student population, Hawke surveyed administrators, regular teachers, and substitute 

teachers on the topic. Incidentally, all of Hawke's survey subjects harbored negative 

opinions about substitute teaching. He obtained some very bleak and discouraging 

findings. Hawke's study found that 52.5% of students, 92% of administrators, and 81% 

of regular teachers, thought; "... substitutes lack the ability to teach" (p. 144). He also 

observed that a majority of "... students lack self discipline to continue learning when a 

substitute is present" (p. 147), and "... 74% of the students agreed that students take 

advantage of substitutes" (p. 177). Hawke also found that substitutes themselves often 

question their own abilities to teach the subjects to which they are assigned, adding to 

stress and professional dissatisfaction. He suggests this as one cause of the high turn

over rate of substitutes. 

Student discipline is the most-mentioned problem found in the literature on 

substitute teaching and research has indicated that student behavior deteriorates 

substantially during substitute teaching situations (Galvez-Martin & Elena 1997; 

Ostapczuk, 1994; Woods & Woods, 1974). As one example, Galvez-Martin & Elena 
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(1997) conducted a study whereby a random sample of 278 teachers and 123 substitutes 

in Ohio were surveyed about problems substitutes faced. Both teachers and substitutes 

listed student discipline as the number one problem. In another study involving student 

subjects, the author quotes one student as sa5ang, "We know we can get away with 

murder with subs because they don't know us. One guy will tell her, he's somebody he's 

not. It's a great joke when the wrong person gets reported!" (Booth, 1981, p. 37). 

In a doctoral dissertation titled. A Case Studv of Substitute Teaching Which 

Focuses on the Role of the Substitute Teacher. Iwler (1978), provided some of the most 

valuable information on the topic. Iwler's research made extensive use of student 

comments through interviews and open-ended questionnaires and determined that 

students believed that discipline problems are exacerbated during substitute situations. 

Through interviews, she asked numerous, secondary-school students, at all levels, how 

students behaved when they had a substitute teacher. According to Iwler, one twelfth-

grade student's answer of "different" epitomized the answers given by all other students. 

In other words, students reported that good behavior significantly deteriorated with 

substitutes. Student subjects in her study said they "... talked a lot more, yelled across 

the room, threw paper airplanes, spitballs and erasures, and some students said that they 

simply took the hall pass and didn't return" (p. 77). Iwler reports that a group of 

eleventh-grade, honor-roll students alluded that poor discipline was a problem when they 

had a sub. Iwler quoted one of these students as saying, 
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Kids don't behave. There's a lot of chaos. They know the substitute's not going 

to say anything to our regular teacher. The regular teacher has more power. You 

know what the teacher's going to do. She might call your parents. Substitutes— 

they're not going to yell that much, and if they yell, you're not going to listen, 

(p. 83) 

In a previous study of elementary students. Woods & Woods (1975) concluded 

that disruptive behavior can be explained psychologically as an emotional response to a 

teachers absence: 

Children's behavior usually changes on days when they have a substitute teacher. 

The observer who is not psychoanalytically oriented is likely to see the changes in 

behavior as a result of a disruption in classroom procedures.... We believe that 

the pupils' changed behavior is an emotional reaction to the teacher's absence, 

(p. 162) 

Although the Woods & Woods study applied to younger students, Tomlinson (1997) 

found evidence of the same response in older students. In a study conducted for a 

master's thesis that surveyed middle school teachers, 50 out of 53 teachers surveyed 

believed that students did not behave in the same manner for a substitute teacher as for 

the regular classroom teacher. 

Pervasive in the author studies is the idea that teaching effectively in substitute 

scenarios is difficult regardless of the substitute teacher's skill level (Robb, 1979, Recker, 

1985, Seney, 1974, Freidman 1983, Nelson 1983, Carr & Ryan 1974, and Iwer 1978). 
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Robb (1979) feels that substitute teachers are faced with an almost impossible situation 

when they enter the school. He states the following: 

The substitute must battle against.. .threats all day, overcoming built-in rejections 

and disdain. He/she has no real authority, does not know children by name or 

personality, or where each child should be seated—even if seating charts are 

handy. He/she cannot easily continue lessons where the absentee instructor has 

left off and is not as familiar with the subject, (p. 30) 

Iwler concurs, reporting a substitute teacher as saying the following: 

No matter how dynamic a person is, when you come into a room it's hard to 

always be on top—to say something so that you have their attention constantly. 

They know I'm not their regular teacher, and so they have the feeling, well this is 

not my regular teacher and so if I act up today it's not going to affect my grade. 

(1978, p. 57) 

Commenting on the futility of substitute teaching situations, regardless of teacher 

expertise, other authors state the following: 

The students do not attribute the usual authority and power to the substitutes since 

they perceive the substitutes position as temporary and ambiguous. This situation 

often leads to conflict between students and the substitutes, which focuses on who 

is going to control the class. The students seize this opportunity to exert their 

needs to overthrow external controls .... (Carr & Ryan, 1974, p. 51) 

Similarly, Nelson (1972), makes the same observation. He writes. 
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Entering a classroom as a replacement teacher can be disastrous for a substitute 

regardless of the excellence of his or her preparation if he or she lacks 

understanding of the student's expectations for his or her behavior. Too often 

when students reject substitutes, they spend their energies on harassment of the 

replacement teacher rather than on productive work. (1972, p. 78) 

Baily (1987) makes the same point by offering an analogy. He writes, "Interrupting a 

classroom teaming with restless high schoolers is akin to visiting a convention of amateur 

comedians, all competing for the same spotlight" (p. 12). 

The majority of the literature focuses on student discipline, indicating it is the 

most significant and perplexing problem. This problem takes precedence over the 

problem of effective classroom instruction for good reason. The fact that very little 

literature exists about substitute instruction may indicate that the problem of student 

discipline persists; instruction cannot be effectively delivered when a teacher does not 

have control of the classroom. Seldner (1983) believes that reason for the perpetuation of 

this problem is linked to perceptions of substitutes in the educational community. "Belief 

that substitute teachers are incompetent leads faculty and the administration to tolerate 

higher levels of students social and academic misbehavior" (p. 65). 

Although research results paint a troubling picture of the substitute teaching, a 

large potion of the authors include suggestions for improving the practice. Many 

recommendations are longstanding and standard; others are more recent, alternative 

solutions. Authors suggest that many school districts do not implement even the oldest 

and most fundamental of these recommendations. Work by Griswold & Hughes (1999), 
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Koelling (1983), Oststapczuk (1994), and Rawson (1981), suggests many of the problems 

in substitute teaching are a result of districts placing a low priority on improvement 

measures and failing to implement common recommendations. The most common 

recommendations identified in the literature for substitute teaching programs are the 

following: 1) improve recruitment procedures, 2) require substitutes to undergo an 

orientation process 3) develop a substitute teacher handbook, 4) offer pre-service and in-

service substitute training, 5) conduct ongoing formal evaluations of substitutes and 

provide feedback to substitutes, 6) appoint a district substitute teacher coordinator who 

oversees the program, and most recently, 7) adopt a district-wide automated computer 

system for the placement, dispatching, and tracking of substitute teachers. 

The authors report that many districts are faced with substitute shortages and 

therefore recruiting procedures must be improved (Abul-Haqq 1997; Hawkins, 2000; 

Ostapczuk, 1994; Griswold & Hughes, 1999). According to a statement by Jones (1999), 

a researcher for the Substitute Teaching Institute at Utah State University, the factors 

contributing to increased teacher absenteeism, which have already been previously cited 

in this report, come at time "... when the robust economy is luring many would-be 

substitutes into other fields.... This supply-and-demand cycle is fueling an 

unprecedented crisis in substitute teaching" (p. I). The authors suggest that the regional 

supply and demand of substitute teachers is related to district requirements of substitute 

teachers and strategies implemented to obtain substitutes. According to Abdul-Haqq, 

(1997) wide variation in employment qualifications for substitute teachers exists between 

school districts. Snyder (1995) reports that required credentials for substitution may 
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include 1) teacher certification, 2) criminal background checks, 3) college transcripts, 4) 

health certificates, 5) and first aid training. According to Wyld (1995), most states do not 

require a certification for substitute teachers and the only academic credential needed is a 

high school diploma. Despite such low requirements in some areas of the country, 

recruiting a sufficient supply of substitutes is a difficult for many districts (Kraft, 1980) 

and therefore, many authors prescribe new strategies to obtain substitutes. Jones & 

Hawkins (2000) recommend the following: exploring a wider range of sources for 

substitutes, such as parents, colleges and universities, and community organizations and 

providing incentives as a hiring tool such as, a higher daily pay rate, health benefits, and 

guaranteed interviews for permanent teaching positions. Griswold & Hughes (1999) 

suggest many of these recruiting strategies and also recommend providing professional 

development for substitutes along with constructive feedback. Nidds & McGerald (1994) 

and Wyld (1995) make the following further recommendations: 1) hiring permanent full-

time substitutes that can perform other duties when not needed as replacement teachers, 

and 2) offering graduated pay scales, where substitute per diem pay increases after a 

designated number of substitute assignments have been completed. 

Most authors agree that a substitute orientation process is a critical component to 

an effective substitute program. Esposito (1975) writes, "The most important component 

in any program to improve the role of the substitute teacher is the orientation and training 

which should be held for all substitutes early in the year" (p. 49). Despite a general 

agreement with this statement throughout the literature, in an extensive study of school 

district policies and procedures pertaining to substitutes, for the University of Missouri, 
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Koelling (1983) found that many school districts, especially the smaller ones, did not 

have orientation programs in place. Likewise, Griswold & Hughes (1999) found in a 

study of Ohio school districts, "Few districts provided both a handbook and orientation" 

(p. 4). However, in a masters thesis for Nova Southeastern University, titled, A 

Substitute Teacher's Training Program to Improve Skills and Confidence in Substitute 

Teachers at the Middle School Level. Tomlinson (1997) confirmed that substitute 

handbooks and orientation were highly beneficial components to a successful substitute 

program, citing them as contributors to improvement of substitute performance in one 

substitute teaching program. Pitkoff (1989) also agrees, stating, 

Orientation to the school is generally regarded as an extremely important 

prerequisite to an improved substitute service program.. .Orientation should 

include distributing a school handbook, visits to the school and a greeting by 

regular teachers to give substitutes a feeling of belonging, (p. 19) 

Common prescriptions for standard contents of substitute handbooks are the following: 1) 

school and district rules, regulations and policies, 2) a map of school locations, 3) 

procedures for substitute assignments, 4) professional responsibilities and expectations of 

substitutes, and 5) general employment information. While a substitute handbook might 

seem an obvious and fundamental component of any substitute program, Tannenbaum 

(2000) found that many districts did not utilize handbooks in substitute programs. Of the 

137 school districts she surveyed for her study, only 33 had a substitute handbook. 
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"  . . .  w h i c h  i n  s o m e  c a s e s  c o n s i s t e d  o f  o n l y  a  f e w  p a g e s  o f  b a s i c  i n f o r m a t i o n ,  s u c h  a s  

where the schools are and where to pick up paychecks. Many districts indicated that they 

do not have handbooks and saw this as an area of need" (p. 71). 

Authors recommend both initial, pre-service training and subsequent follow-up 

in-service training of substitutes, in an effective program. Jones (1999) states, "The 

backbone of a viable substitute teaching program is training. A good training program 

will alleviate many, if not most, problems associated with substitute teaching" (p. 3). 

Pre-service training may occur in conjunction with orientation as some writers suggest. 

Either way, training should focus on classroom management as well as best teaching 

techniques. Classroom management is often cited as the number one topic that should be 

addressed through training. According to Hawkins (2000), such training not only helps 

to alleviate the problem itself but also positively affects the retention of substitutes: 

Classroom management is possibly the most important aspect to include in a 

training program. To be able to manage a classroom filled with students with 

whom the substitute teacher has never been in contact is absolutely vital. If a 

substitute teacher is well-trained in the area of being able to manage a class 

effectively, the rate of substitute retention will certainly increase, (p. 7) 

In addition to an initial training session, researchers agree that follow-up training sessions 

should be provided to substitutes as professional development opportunities. 

Unfortunately, this rarely occurs in practice, as Griswold & Hughes' (1999) research 

confirmed. "We found that the importance of substitute's teaching, as measured by the 
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support and training received, to be disappointing" (p. 4). Jones (1999) is a strong 

advocate of the professional development of substitutes through district training: 

In-service training for substitute teachers, analogous to that for permanent 

teachers, must be regularly implemented and updated. Ongoing training is 

essential to improving skills and keeping abreast of current school policies and 

recent innovations in instructional pedagogy. (Jones, 1999, p. 3) 

Jones advocates more substitute training in school districts citing that the few districts, 

which have implemented training programs, "... have increased their substitute teaching 

pools, decreased complaints, and improved the quality and continuity of classroom 

instruction" (p. 3). 

Authors commonly recommend conducting ongoing formal evaluations of 

substitutes and providing them with feedback. As was the case with the previous 

recommendation outlined, research indicates a neglect of its application in practice 

(Griswold & Hughes, 1999; Koelling 1983). In a comprehensive study of school districts 

in 19 different states, titled. Substitute Teachers: School Policies and Procedures in the 

North Central Region. Koelling found that out of 1728 school districts, surveyed, only 

444 districts, a total of 28.4%, had a procedure for the formal evaluation of substitutes. 

Other proponents of substitute evaluation and feedback programs include, Drake (1981), 

George (1984), Jones (1999), Ostapczuk (1994), Sender (1982), St. Michel (1995), and 

Stommen (1986). Drake suggests that the evaluation of substitutes, and the feedback that 

follows, focuses on three areas of substitute practice: 1) teaching standards, 2) 

management techniques, and 3) professionalism. In one of the more innovative 
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suggestions on the topic, Sendor (1982) extends the responsibility of the evaluation 

process to students, contending that students should be actively involved in the evaluation 

of substitutes: "Pupils spend the most time with a sub, after all, so they should be in a 

good position to give the principal and regular teachers informative assessments. Let 

students make their evaluations anonymously, if they wish" (p. 17). In regard to formal 

feedback for substitutes based on their evaluations, St. Michel offers her view of what 

such substitute feedback should entail: 

At least one person should meet with each substitute teacher after an evaluation to 

provide meaningful feedback for enhancing professional performance and for 

reinforcing those skills and qualities observed as strengths. Staff should make a 

special effort to thank substitutes and show their appreciation when a job is well 

done, and likewise, staff should address those incidents where a quality effort was 

not made. (p. 50) 

St. Michel (1995) is also one of the few authors who strongly advocates involving 

the students themselves in the substitute teaching process as a way to improve the 

practice. Like Sendor, she advocates the use of students in the evaluation process of 

substitutes but also advocates student involvement in other aspects of the substitute 

process. She writes, 

Prior to needing a substitute, the regular teacher should work with his or her 

students to establish cooperative behaviors. When students are included in the 

planning process, given specific directions as to expected behavior, and given 

opportunities to evaluate the substitute, then there is the potential for them to feel 
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empowered and to respond more responsibly when the regular teacher is absent, 

(p. 23) 

St. Michel goes on to say, 

Students are a crucial component to the success of any substitute, and regular 

teachers must remember that students are the consumers who interact directly 

with substitutes. Therefore, soliciting student cooperation is an important key to 

the effectiveness of the substitute, (p. 24) 

With this statement, St. Michel makes a good argument for preparing students beforehand 

for a sub. Not only is this preparatory procedure desirable to the students, as found by 

other authors (Hawke, 1987; Iwler, 1978), but it also directly benefits the regular teachers 

and substitute teachers. St. Michel and others (Abdul-Haqq, 1997; Hawke, 1987; Pitkoff, 

1989; Tomlinson, 1997) also found that it is beneficial if administrators, principals and 

vice principals, play a more visible and active role in the substitute process. 

A final recommendation for improvement found across many authors' work is the 

idea of hiring one person as a designated district substitute coordinator, responsible for 

managing and overseeing the entire substitute teaching program. Authors suggest that 

assigning this responsibility to one employee helps to focus programs and foster a 

necessary structure of management, communication, and oversight. Ostapczuk (1994) 

writes, "Appoint a school district substitute teacher coordinator. This should provide a 

better district interface to substitutes helping to clarify roles, expectations, and improve 

communication and collaboration" (p. 11). As a substitute program involves a daily, 

changing pool of employees, who revolve in-and-out of different teaching assignments, 
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placing one person in charge helps to minimize confusion and human error within the 

system. "Having just this person coordinate the process helps avoid confusion or 

breakdowns in communication," explains Stommen (1986). 

In recent years, several computer programs that automate the substitute placement 

and dispatch process have become commercially available to school districts and are 

strongly recommended by authors and researchers at the Substitute Teaching Institute. 

(Bamante, 2003; Longhurst, 2003; Schmidt 2003). This technology allows substitute 

placements to occur via telephone or Internet without the aid of an employee. Despite the 

adoption of these new substitute placement, dispatch, and tracking systems by many 

districts, current literature does not suggest doing away with the person in charge of 

overseeing the district substitute program. Rather, the perceived affect of this technology 

is primarily one of increased efficiency of substitute programs (Schmidt, 2003). An 

advocate of this technology, Longhurst (2003) states, "These automated tools are 

intended to both ease the burden of placing substitute teachers and increase the efficiency 

of a central office" (p. 1). However, descriptions of such technology imply a partial shift 

of responsibility for the person in charge of substitutes; from coordinating the placement 

of substitutes by the traditional method of placing phone calls, to maintaining and 

operating computer automated systems (Schmidt, 2003). Given this recent development, 

and its affect of changing the responsibilities of the person in charge of district substitute 

programs, the term, "district substitute coordinator" may soon be outdated. A more 

applicable title for this employee may be "district substitute manager" or "substitute 

program manager". As of yet, there has not been any published research that shows how 
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much improvement such technology has made on substitute programs or how many 

districts nationwide have adopted such systems. 

Summary 

In conclusion, while there is a complete absence of literature on substitute 

teaching in art education, the literature in general education, which focuses on teacher 

absenteeism and substitute teaching, helps to provide a better understanding of the 

predicament substitute teaching presents to art education. Authors describe teacher 

absenteeism as a monumental problem, with an array of sociological and professional 

contributors. The research has shown absenteeism to have a detrimental affect on student 

achievement in the public schools, particularly on students of average academic 

performance. Authors indicate that negative perceptions and stereotypes exist among all 

major populations in the educational community, including substitutes themselves. 

Authors identify classroom management and student discipline as the greatest problems 

of substitute teaching. Research shows that student behavior changes with substitutes and 

indicates that such changes in behavior are an emotional response to a stranger taking 

place of the regular teacher. Authors also agree that despite the level of professional 

experience of substitutes, substitute teaching is a commonly compromised educational 

situation, which makes effective instruction and successful student leaning highly 

problematic. Many authors provide recommendations for the improvement of district 

substitute programs. Common recurring recommendations include the following: 1) 

improve recruitment procedures, 2) require substitutes to undergo an orientation process, 

3) develop a substitute teacher handbook, 4) offer pre-service and in-service substitute 
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training, 5) conduct ongoing formal evaluations of substitutes and provide feedback to 

substitutes, 6) appoint a district substitute teacher coordinator who oversees the program, 

and 7) adopt a district-wide automated computer system for the placement, dispatching, 

and tracking of substitute teachers. A few authors also advocate involving students more 

in various aspects of the substitute process. 
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CHAPTERS 

METHODOLOGY 

Introduction 

The purpose of this study was to examine the practice of substitute teaching in art 

education through an analysis of perceptions held by teachers, substitutes, and students 

from studio art classes. This objective prescribed a research design that involved 

combined methods and multiple participant samples. A description of these elements will 

be outlined in this chapter. In doing so, the chapter will provide explanations of the 

research questions, setting and participants, data collection methods, data analysis 

methods, and strengths and weaknesses of the study. 

Research Questions 

The chosen methods in this study are tied to the research questions. This study is 

driven by a primary research question that implies several underlying research questions. 

The primary question is designed to provide a general inquiry that frames the problem 

and underscores the overall objective of the study. Subsequent questions are designed to 

support the first and are focused on specific research objectives. 

The primary research question is stated as follows: What is occurring in the 

visual art classroom setting when substitute teachers replace art teachers? A general 

inquiry of this kind was developed because this is the first study on the topic. Given this 

unprecedented context, it was important to avoid limiting the possibility for collecting 
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various types of relevant data, including types of data that was unforeseen at the outset of 

the study. Therefore, the question was designed to be open-ended and broad in scope for 

the potential to yield a comprehensive, introductory overview of the problem. It was also 

designed to generate practical value for educators. For this purpose, the research 

question is designed to be reality-based and to have practical value. 

This broad question, however, implies several specific areas of inquiry that are 

subsequently connected. Each question denotes a separate area of inquiry and is 

structured as an extension of the first, as follows: 

What is occurring in the visual art classroom setting when substitute teachers 

r e p l a c e  a r t  t e a c h e r s ,  i n  t e r m s  o f .  . .  

1. Lessons? What types of art lessons are being conducted? Is lesson 

continuity affected? Are studio activities affected? 

2. Instruction? What instructional methods are taking place? 

Does substitute prior knowledge of art, or lack thereof, impact 

instruction? 

3. Student production? Is the quality of student work affected 

by substitute teaching? Is the quantity of student work affected by 

substitute teaching? 

4. Student learning? How are students responding academically? Is learning 

in art decreased or maintained with substitutes? 

5. Classroom management? What classroom management issues arise during 

substitute teaching scenarios in art? 
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These questions were developed to serve as points of inquiry that support the 

primary research question and to guide the study into critical areas of teaching. In 

conjunction, all questions were created to generate a comprehensive, detailed account of 

the practice, as it is occurring, to allow for an accurate assessment of these particular, 

classroom scenarios. 

Setting and Participants 

The setting of this investigation was one large, public school district in southern 

Arizona during the 2002-2003 academic year. Preliminary inquiries were conducted at 

the district level in order to obtain descriptive information that would bring an accurate 

understanding of the research setting and its participants. Such preliminary inquiries 

involved interviewing personnel, including the district substitute teacher coordinator, and 

reviewing district records from the offices of Human Resources and School Information 

Services. All demographics in this section were obtained from such measures except 

those which came from preliminary survey questions, as will be indicated. 

During the time of this study, the district operated a total of 20 schools spread 

throughout urban and suburban residential areas. These were comprised of 11 

elementary schools, two K-8 schools, three middle schools, three high schools, and one 

alternative school. These schools served 16,765 students district-wide. Of this student 

population, approximately 63% of the students were Caucasian, 29% Hispanic, 3% 

Asian, 3% Black, and 2% Native American. The district employed 928 certified, full-

time teachers, of which 16 were art teachers. From these 16 art teachers, 14 taught at 
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middle schools and high schools. The district had a pool of 305 substitute teachers and 

operated on a computer-automated, telephone system for substitute placement and 

dispatch. According to the district substitute teaching coordinator who managed this 

system, the district had a minimum of 60 available substitute positions per day, but often 

times much more. 

The district provided one-time orientation sessions throughout the school year for 

recently hired substitutes. All substitutes, whether returning from the previous year or 

not, were required to attend the orientation. During the orientation, substitutes were 

given a variety of information that included, health requirements and regulations, how to 

operate the computer-automated, telephone substitute-placement system, instructional 

tactics, and classroom management strategies. Newly hired substitutes were also given 

handbooks, which included district rules, policies and procedures, a site map, academic 

calendar, pay dates, telephone numbers and other general information. 

All secondary schools at this district were included for a total of six participating 

schools, divided into three middle schools and three high schools. Student enrollment 

numbers define the size of these schools; the three middle schools had 808 students, 984 

students, and 809 students enrolled, respectively. The three high schools had 2,112 

students, 1,585 students and 1,159 students enrolled, respectively. 

Within these schools, the investigation focused on the area of substitute teaching 

in visual art classes. One sample was drawn from each of the major populations 

involved in this process. These populations were art teachers, substitutes, and students. 

A separate sample was drawn from each of these groups so that multiple sources of data 



55 

could be obtained. Collectively, these three samples generated a total of 568 study 

participants. From this number of participants, 13 were art teachers, 44 were substitute 

teachers, and 511 were art students. 

For validity and reliability purposes, criteria were established for the selection of 

participants for each sample. These criteria narrowed the focus within these populations 

to designate appropriate samples for the research. The participant samples of art teachers, 

substitute teachers, and students, are characterized by these respective criteria. 

Participant art teachers refer to full-time, secondary teachers that teach studio, 

visual art courses. Including myself, the district had 14 that fit this description. 

However, in the interest of establishing objectivity and avoiding bias I excluded myself 

as a participant, which left a total of 13 eligible art teachers, all of whom agreed to 

participate. Of these 13 participant art teachers, four taught at middle schools and nine 

taught at high schools. Visual art courses taught by these teachers included areas such as, 

drawing, painting, printmaking, ceramics, and sculpture. However, art teacher 

participants were not teachers working in other fine arts subject areas such as music, 

drama or dance. These types of teachers were not included in the sample. Although 

photography is often classified as a form of "visual art", photography teachers were also 

not included in this study and therefore did not fall under the definition of "art teacher" as 

it was applied to this sample. In addition, K-8 art teachers employed at this district were 

not included as research sources. Despite having secondary level teaching status in art I 

decided that their additional primary level teaching involvement may interfere with the 

accuracy of the data in its intended specificity to secondary teaching. 
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In the interest of providing a complete explanation of the participants and 

methodology of this study, I must disclose my employment as an art teacher in this 

district during the time the study was conducted. However, because the purpose of this 

research was different from purposes typically associated with action research, I did not 

participate in the study. Nor did my students or substitute teachers knowingly participate 

in the study for the sake of establishing a level of objectivity and limiting researcher bias. 

In reference to this consideration, an important demographic will be given in the 

next paragraph that provides a better understanding of the art teacher participants by 

showing the absentee rate for this population. It should be recognized that this 

demographic includes myself as an art teacher. Because this statistic relates to all 

secondary art teachers in the district and is used in comparison to statistics relating to 

teachers in other subject areas, I am necessarily included as an art teacher in this one 

piece of datum. It is the only instance in this study in which I contribute to preliminary 

demographic information and it should be noted that this instance does not pertain to 

collected research data. Despite the lack of separation between researcher and subject in 

this case, I felt these data were valuable to include in the art teacher profile in order to 

gain a sufficient understanding of the status of substitute teaching in art classes at this 

district. It is my opinion that the inclusion of this information does not bias the 

methodology or findings in any way. 

The absentee rate of all secondary art teachers from this district was calculated to 

determine how often substitutes were required in their classrooms and to compare their 

rates of absenteeism with other groups of teachers to provide a context for understanding. 
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During the 2002-2003 school year, district art teachers were contracted to teach students 

a total of 177 days. The average number of absent days that required a substitute for 

these 14 teachers, including myself, was 8.89, which produced an absentee rate of 5.0%. 

This rate is much lower than some reports cited earlier in the paper (Abdul-Haqq, 1997; 

Friedman, 1983; Hawkins, 2000; Wyld, 1995), but is close to the absence rate of teacher 

from other subject areas within this district. The significance of this absentee rate will be 

discussed later in the final chapter of this report. 

Table 1 provides a comparison of secondary art teacher absences to absences of 

secondary teachers in other departmental subject areas within the district. Teachers 

within this district were officially allowed a total of 12 full, absent days per school year. 

This number includes eight days for sick leave and four days for personal leave to be 

used at the employee's discretion. These types of absences fall under the category of 

"non-professional" leave days. However, the district also allowed for an indeterminate 

number of "professional" leave days to be taken as absences by teachers at the 

discretion of school principals. These days were used primarily for professional 

development purposes, such as, attending seminars, conferences, workshops, or classes, 

teacher observations, and school related activities that take place outside the classroom 

such as: school athletic events, academic competitions, community service activities, and 

student performances. 
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Table 1. Teacher Absences by Subject Area for 2002-2003 School Year. 
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*Art 14 124.5 91.5 33 8.89 6.53 2.36 5.0% 

English 74 657.5 522.5 135 8.89 7.06 1.82 5.0% 

Math 65 509 374.5 134.5 7.83 5.76 2.07 4.4% 

Music 16 152 100.5 51.5 9.5 6.28 3.22 5.4% 

P.E. 40 319 183.5 135.5 7.98 4.59 3.39 4.5% 

Science 61 407 277.5 129.5 6.67 4.55 2.12 3.8% 

•Researcher included in all statistics in this row. 

The substitute teacher participants were current substitutes who had experience 

teaching art as substitutes and came from a wide array of educational and professional 

backgroimds. Background information was obtained from preliminary questions on the 

substitute survey. Many of the participants in this sample had substitute-taught in 

previous years, some at other districts. For many others, it was the their first year of 

substitute teaching. Regardless of these differences, all participants had undergone the 

same orientation process for substitutes in the summer of 2002, as was required by the 

school district. The orientation was designed to inform substitutes about the process. 
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rules, policies, and locations necessary for successfully fulfilling substitute assignments. 

For the purposes of this study, all substitute participants had to meet the criteria of 

fulfilling a minimum of three substitute assignments in secondary level visual art classes. 

This criterion was established at the outset of this study to insure that respondent 

perceptions were based on multiple experiences of substitute teaching in art. Substitutes 

not meeting this baseline criterion were told not to participate in this study. The 

common characteristic held by all the substitute participants was a bachelor's degree. All 

substitute participants held bachelor degrees from accredited universities as is required 

for substitute certification in the state of Arizona, although the sample consisted of 

substitutes with varying educational and professional backgrounds that were not 

necessarily art-related. Some participants fi"om this sample had no prior art experience 

except that acquired from substitute teaching. However, the majority had taken some 

college coursework in art. Two of the forty-four participants held bachelor's degrees in 

Visual Art. Of these two degrees, one was in the area of painting and the other was in 

graphic design. The highest number of bachelor's degrees was in a branch of Education, 

totaling 15, and equaling 34% of participants from the total sample, a breakdown of the 

subject areas of these degrees is illustrated in Table 2. Master's degree's were 

additionally held by 18 of the substitute participants. Of the master's degree's held, 12 

were in some branch of Education. Eight of these degrees were obtained by substitutes 

who did not possess undergraduate degrees in Education. This brought the total number 

of substitutes who possessed a degree in some branch Education to 23, equaling 53% of 



Table 2. Degrees Held by Substitute Participants. 

Bachelor's Degrees: 
Num. of 

General Subject Area Participants 
Business 1 
Communications 1 
Education 15 
English 5 
Foreign Language 2 
History 1 
Liberal Arts 2 
Math 1 
Media Arts 1 
Natural Resources 1 
Philosophy 1 
Political Science 1 
Psychology 2 
Science 4 
Social Studies 2 
Sociology 1 
Speech 1 
Visual Art 2 

Total: 44 

Master's Degrees: 
Num. of 

General Subject Area Participants 
Business Administration 1 

Counseling 1 

Education 12 

Organizational Management 1 

Psychology 1 

Public Administration 1 

Social Work 1 

Total: 18 
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the sample. The significance of this statistic will be discussed in the final chapter of this 

report. 

A discussion of art-related college coursework taken by substitute participants is 

also important. A preliminary survey question also provided this data. According to 

these responses, 36 substitute participants indicated having taken some kind of art-related 

coursework, and eight indicated having taken none. These responses varied from the 

very minimum level of art-related coursework, as "one art survey class" or "one, 

teaching-elementary-art class" to extensive listings of coursework from various facets of 

the art field such as "art history" and "welded metal sculpture". Collectively, these 

responses create a continuum of participant, college art experience. Falling at the low 

end of this continuum, seven of the participants indicated having taken no college art 

courses and one participant only indicated having taken "a workshop for elementary art." 

At the high end of this continuum, two participants held bachelor's degrees in art. While 

this data provided some indication of "college" art experience for this group, outside of 

this designation, it is not clear how much art experience they held. 

Student participants in this study are characterized as middle and high school 

students who are enrolled in at least one studio, visual art class. The course levels of art 

classes of the student participants vary in range from beginning, to intermediate, to 

advanced. These courses also varied in class size ranging from 20 to 36 students per 

class. The student sample included students at all secondary levels from grades six 

through 12. Table 3 provides a visual breakdown of the number of participants from each 

of these grade levels as was obtained through data analysis. This information was 
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obtained from a preliminary question on the student survey. These grade levels indicate 

that students ranged in ages from approximately 12 to 18. The data analysis section of 

this paper will provide an exact breakdown of the numbers of student participants from 

each grade level. Students in this study had not necessarily taken previous art classes, 

nor were they necessarily pursuing art beyond a single elective course. Furthermore, 

students in this study did not necessarily request to be enrolled in a visual art course. 

Many students in this district are placed in elective courses as availability permits, 

according to one high school counselor. 

Table 3. Grade Level Distribution of Student Participants. 

Level Num. of Students Percent of Students 
Grade 6 76 14.87 
Grade 7 41 8.02 
Grade 8 62 12.13 
Grade 9 91 17.81 
Grade 10 68 13.31 
Grade 11 93 18.20 
Grade 12 80 15.66 
Total Students: 511 

Data Collection 

To investigate what was occurring in studio art classrooms when substitutes 

replaced art teachers required a wide array of data be collected, from multiple sources, 

holding different perspectives, within these particular classroom situations. This was 

necessary to develop a clear picture of the problem and to allow for assessments of 

specific issues. This need required the investigation to employ a combination of 
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quantitative and qualitative research methods within the parameters of a case study. 

These methods involved surveying and interviewing the samples about their experiences 

with and perceptions of substitute teaching in art classes. Surveys supplied quantitative 

data and interviews supplied qualitative data. 

Surveys: 

Participants were surveyed to collect perceptions, based on classroom 

experiences, about various aspects of substitute teaching in art classes. Surveys were 

administered to all participants from all three samples. Each sample received a different 

set that was designed specifically for it's distinct population. Three sets of surveys were 

distinguished as: art teacher surveys, substitute surveys, and student surveys. (See 

Appendix G for an example of the art teacher survey, Appendix H for an example of the 

substitute survey, and Appendix I for and example of the student survey.) 

Although each set of surveys was designed to be specific to one group, the format 

for all surveys remained consistent through their common purpose to measure student 

perceptions. However, the art teacher and substitute surveys had a short, preliminary 

section of short answer questions and the student surveys did not. This section was 

located on the first page of these surveys and primarily asked for information about the 

educational and professional backgrounds of the participants, common practices they 

employ during substitute teaching situations, and problems they have had. The purpose 

of this section was to better understand the traits of these samples, their practices in these 

situations, as well as to identify issues. This section was not included in the student 
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survey because of the larger number of participants in this sample, the lower maturity 

level of these participants, and a consideration of the appropriate lengthiness of a survey 

for this sample. However, the student survey did include one preliminary question that 

asked students to indicate their grade levels. This was included entirely for demographic 

purposes and data from this question had already been provided in this chapter in its 

description of student participants. 

Aside from this difference, all surveys were comprised of 50 multiple-choice 

questions that targeted the five areas of inquiry set forth by the research questions: 

lessons, instruction, student production, student teaming, and classroom management. 

Questions were geared towards determining the frequency of various scenarios in these 

areas that may be occurring in substitute-taught art classes. These scenarios were 

presented as statements, followed by choices for responses to the statements. Questions 

were structured in this way as a Likert-type model for an opinionnaire. (Best & Kahn, 

1998) For the art teacher survey and the substitute survey, five choices for responses 

were given to each question. These choices were listed as follows: a) Always, b) Often, 

c) Sometimes, d) Rarely, and e) Never. The student survey questions were simplified 

slightly in consideration of the younger ages and potentially lower attention spans of 

these participants. Student survey questions were limited to only three choices for 

responses, listed as follows: a) Agree, b) Can't Decide, and c) Disagree. In both cases, 

the format of these survey response options made it able to apply a statistic to each 

completed question, from which, numerical data would be generated that measured 

perceptions about what was occurring in the substitute-taught, studio art classroom. A 
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complete explanation of the statistic application used on these questions will be provided 

later, in the data analysis section of this chapter. 

All surveys were administered during the fourth quarter of the school year. As a 

data collection instrument, it was decided that the surveys would be more useful in the 

final quarter of the academic year. I felt the surveys had more potential to collect 

accurate data if they were administered later in the school year rather than earlier because 

then participants would have a larger number of experiences and a more recent quality of 

experiences fi"om which they could base their responses. Although the surveys were not 

designed to collect data fi-om experiences within the scope of the current school year, and 

did not specify as such, the surveys were designed to collect data particular to 

experiences of substitute teaching in art rather than substitute teaching in other subject 

areas. Therefore, a consideration of the best time for collecting accurate data resulted in 

a decision based on when participant recollections would be sharpest. Although surveys 

were administered to all samples during the same time frame, different procedures were 

used to administer each set of surveys to each sample. 

Of the three samples, the art teacher sample had the greatest responsibility in the 

administering process. All eligible secondary level art teachers at the district were 

surveyed, with the exception of myself for obvious reasons of objectivity and researcher 

bias, as was previously mentioned. This accounted for 13 secondary level art teachers in 

the district that were each mailed one art teacher survey with instructions and a packet of 

student surveys with instructions. Art teachers were asked to complete their surveys and 

to administer the student surveys themselves to any two of their studio art classes. The 
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student survey packets received by art teachers included 75 separate student surveys. It 

was decided that the number, 75 would supply enough to be administered to two art 

classes, each with a maximum enrollment of 36 students, and leave a few extra copies. 

The combination of student survey packets distributed to the art teachers made a total 

number of 975 student surveys distributed to art teachers. Attached instructions 

explained to the art teachers how to take the teacher survey and how to administer the 

student survey to their classes. (See Appendices D and F for examples of art teacher 

survey instructions and student survey instructions.) In these instructions, art teachers 

were told all surveys would remain anonymous and questions were to be answered as 

accurately and truthfully as possible. Art teachers were told to read aloud the student 

instructions to their classes before their students began the surveys. Teachers were 

permitted to administer the student surveys to studio classes of their choice when it was 

convenient. A request was given to send back all completed surveys in an enclosed 

return envelope within a month's time. Every art teacher who was asked to participate 

returned completed surveys: thirteen completed art teacher surveys were returned, and 

598 completed student surveys were returned. Of the 598 student surveys, 87 of these 

were determined to be invalid for various reasons and ultimately only 511 were used for 

data. These reasons will be discussed in the Data Analysis section of this report. 

Two means of distributing substitute surveys were used. The majority of surveys 

and instructions were placed at the middle and high school work sites of substitutes for 

distribution, and a small amount of surveys were mailed out to individual substitutes who 
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where known to have met the research criteria. Both means were necessary to reach 

quaHfied participants who had substitute-taught in art classes on multiple occasions. 

Only a few of these qualified participants were known at this juncture from information 

obtained from teacher interviews. Except for these few, it was not known which 

substitutes, or how many substitutes, at the district had substitute taught in multiple art 

classes. Inquiries at the district office determined that this information was not available. 

The research later provided some indicators following the data collection phase. 

Attendance clerks were asked to assist in the distribution process of the surveys, 

although they were not used as research sources. Attendance clerks were selected for 

this purpose because they served as substitute coordinators for the schools at their district 

and had one-to-one contact with substitutes on a daily basis. They were contacted 

verbally and in writing through the telephone and mail in request of their voluntary 

assistance, and employees from all 6 sites agreed to help. (See Appendix B for a copy of 

the letter of request.) As substitute coordinators for their schools, attendance clerks 

performed routine duties in the substitute process. Responsibilities at their sites primarily 

consisted of, 1) overseeing and filling positions for all teacher absences, 2) recording 

names of incoming substitutes, 3) distributing identity badges to substitutes, 4) providing 

substitutes with classroom keys and locations, and 5) giving substitutes required 

paperwork to complete. I used this last responsibility as an opportunity to have substitute 

surveys distributed. Attendance clerks were asked to additionally include a substitute 

survey and it's instructions, with the required paperwork given to substitutes to complete. 

Substitute surveys and instructions were distributed to each attendance clerk at 
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participating schools. These surveys were distributed at the begirming of the fourth 

quarter and attendance clerks were asked to give a survey to each incoming substitute at 

their site for the remainder of the year. A request was given to return completed surveys 

with an enclosed envelope. Fifty surveys were given to each attendance clerk 

accounting for 300 substitute surveys that were available to secondary school substitutes 

during the last academic quarter of the school year. 

The written instructions played an important role in the process of surveying 

substitutes. (See Appendix E for an example of the substitute survey instructions.) As 

stated in the art teacher and student survey instructions, the substitute teacher instructions 

told the participants all surveys would remain anonjonous and it was important to answer 

questions as accurately and truthfiilly as possible. However, substitute instructions 

contained an additional caveat stating the survey is designed for substitute teachers who 

have completed at least three substitute assignments for teaching secondary art. 

Participants who had not subbed for secondary art classes on at least three separate 

occasions, were told to disregard the survey. 

Although substitutes may not have met the specified criteria to participate in the 

survey, it was necessary to circulate an extra amount as a blanket strategy to insure that 

surveys were available at different locations to all substitute participants who might 

qualify. Because of this intentional overcompensation, the distribution number was 

almost as large as the total number of substitutes employed by the district. Of the 300 

substitute surveys that were distributed 36 completed forms were returned. 
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As previously stated, an additional means of survey distribution was used with the 

substitute sample. A small amount of surveys were mailed out to individual substitutes 

who had repeatedly subbed in art based on information obtained through art teacher 

interviews. Information obtained through art teacher interviews identified the names of 

nine substitutes who had repeatedly taught in art classes. These substitutes were mailed 

surveys and instructions. Six of these substitutes were able to be contacted via telephone 

and verbally confirmed their experiences as repeat substitutes in art. Of the nine surveys 

sent, eight were completed and returned. These completed surveys, in combination with 

the 36 acquired through means previously described, brought the total number of 

completed substitute surveys to 44. 

Interviews: 

After being surveyed, small groups of participants were selected from each 

sample and were interviewed. Interviewed participants consisted of six art teachers, eight 

substitutes, and 12 students. These participants were selected based on their availability 

and willingness to participate. Of the six art teachers interviewed, four came from high 

schools and two came from middle schools. All art teachers interviewed were tenured art 

teachers who had taught in the district for at least three years. Of the substitute 

participants, six had been involved at both the middle and the high school levels during 

the school year and two had taught high schools exclusively. All but one substitute 

indicated having a minimal level of art-related coursework in college. In terms of 

substitute experience, interviewed substitute participants consisted of four first-year 
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substitutes, two second-year substitutes, one third-year substitute, and one fourth-year 

substitute. Of the student participants, 10 were high school students, from grades nine 

through 12: four were in ninth grade, two were in tenth grade, two were in eleventh 

grade, and two were in twelfth grade. The two remaining students were from middle 

schools, both in the eighth grade. Participants were contacted for interview requests 

through a variety of means: telephone, email, and in-person at their sites. All interviews 

were conducted in the field at various school sites. 

Like the surveys, the interviews were designed to collect perceptual data about 

substitute teaching in art education in the areas of lessons, instruction, production, student 

learning, and classroom management. In contrast to the surveys however, interviews 

were intended to collect qualitative data rather than quantitative data. In contrast to the 

surveys, the interview process also allowed participants to offer anecdotal evidence 

through personal experiences while collecting perceptions. 

For each participant interview sample, a set of 10 standard questions were 

designed and presented during the interview process. (See Appendix J for an example of 

art teacher interview questions. Appendix K for an example of substitute interview 

questions, and Appendix L for an example of student interview questions.) Set questions 

were designed to be open-ended to elicit divergent responses that could be used as 

qualitative data. Questions served to reveal issues, uncover problems, and indicate 

effective and ineffective practices. In addition to these set questions however, unplanned 

questions arose over the course of the interviews that were also presented to the 

participants. This prompted participants to elaborate on responses and deviate from the 
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formal questions. As data collection instruments, the interviews were intended to be 

structured flexibly in this way to allow for the possibility of responses to carry a wide 

array of information about substitute teaching in art classes. Responses to interview 

questions took on various forms of qualitative data, such as, factual answers, personal 

opinions, first-hand experiences, anecdotes, and short descriptive narratives. Interviews 

varied in length but lasted approximately between 15 minutes and 45 minutes— 

student interviews commonly being the shortest. All interview responses were recorded 

with an audiocassette recorder in classroom or office settings and then later transcribed, 

analyzed, and coded. These latter steps will be discussed in the Data Analyses section of 

this chapter. 

Data Analysis 

The data analysis process involved two primary phases of methodology. 

During the first phase for all three samples, quantitative methods involved a statistical 

application to question responses and qualitative methods involved the transcription of 

verbal responses to interview questions. In both cases, after data were initially analyzed, 

either statistically or descriptively, it underwent a second phase of analysis that involved 

coding the data thematically. However, a perceived problem with some of the returned 

student surveys led to a minor diversion from these primary phases of data analysis, 

which will be discussed first. 
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Survey Data: 

Upon initially reviewing the completed surveys, it was determined that many of 

the student surveys were unusable for a couple of reasons. Many student surveys 

appeared to be improperly filled-out, which led to the conclusion that 87 returned student 

surveys were probably invalid. Therefore, this number of surveys was excluded from 

formal analysis. Student surveys considered likely to be invalid primarily had one of two 

indicators. Either responses to questions were circled in a manner that created a 

conspicuously, observable pattern affect or surveys were only partially completed. 

Surveys with a patterned affect were not included for the reason that such respondents 

probably did not take the survey seriously. Partially completed surveys were not 

included so that the total number of responses consistently remained at 511, making all 

survey data equal in terms of the weight of participant numbers. The surveys from the 

student sample were the only surveys that were visibly affected in this way and all 

completed art teacher and substitute surveys were used for data. 

After excluding these surveys from the data pool, the first stage of analysis began: 

a statistical computation was applied to all survey responses to determine the frequencies 

of each given response. For this process, a Macintosh computer program, known as 

Statistica, was used to compute a frequency distribution statistic to the responses from all 

survey questions. Initially, a separate statistic file was created in this program for each 

survey sample. Then all Likert-type survey response choices were converted from letters 

to numeric digits as follows: 1= Always, 2= Often, 3=Sometimes, 4=Rarely, 5=Never for 

the art teacher and substitute surveys, and l=Agree, 2=Undecided, and 3=Disagree for 
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the student surveys. Using these designated numbers to indicate types of responses, 

numerals were entered into the Statistica program, question-by-question, in a spreadsheet 

format. Following this step, the program calculated a simple, frequency distribution 

statistic to all three spreadsheets. What resulted from this calculation is a breakdown of 

types of responses for each question. Types of responses are broken down in two ways: 

1) by total number of responses and 2) by percentage of responses to each question. 

As was previously stated, this process was applied to all 50 questions from each 

of the three sets of surveys. In addition, a histogram was created for several questions 

mentioned in the Results chapter of this report to provide visual graphics of the statistical 

analysis. For all sets of survey data, the statistical computation completed the first phase 

of analysis. 

Interview Data: 

The first phase of analysis for interview data involved transcribing the interviews 

from an audio tape recording to written dialogue. For each participant interviewed, a 

transcript was created as a written document of the verbal responses captured on 

audiotape. The interviews from the different samples generated transcripts of varying 

lengths. Student interviews were the shortest and provided the least amount of dialogue. 

Pieces of dialogue captured that were determined to be extraneous or not relevant to the 

interview questions were not transcribed. However, for the most part, all interviews 

provided attainable data that revealed personal perceptions about substitute teaching in 

art classes based on first-hand experiences. These perceptions were revealed through 
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interview responses that were primarily in the form of factual answers and personal 

opinions but also included, descriptions of first-hand experiences and anecdotal evidence. 

See Appendix M for an example of a transcribed art teacher interview. The transcription 

process fulfilled the initial phase of analysis for interview data. 

Thematic Coding 

The second phase of analyses for both survey and interview data involved coding 

all relevant data by placing datum items into thematic categories. Coding the data was 

necessary to put each response into a meaningful context based on the primary research 

question: What is occurring in the visual art classroom setting when substitute teachers 

replace art teachers? Because collected data reflected the perceptions of teachers, 

substitutes, and students on a wide range of issues surrounding this research question, 

each piece of datum had to be categorized by the different areas of inquiry, or themes, 

that were implied by this question. In constructing contexts such as this for all data, 

thematic coding refocused the objective of the analysis, and clarified the level of 

relevancy for each datum item. 

Themes relating to the research question emerged during the initial phases of data 

analysis involving statistic calculation and transcription of responses. Thematic 

categories were subsequently developed that were based on the main areas of inquiry 

presented by the secondary research questions and also indicative of the types of data that 

had been collected. A total of seven themes were created for this phase of data analysis. 
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Themes were as follows: 1) Instruction, 2) Studio Activity, 3) Lesson Continuity, 4) 

Student Performance, 5) Classroom Management, 6) Substitute Art Competency, and 

7) Art Teacher and Substitute Practices. 

A definition of each of these categorical themes was necessary to understand the 

coding process in terms of how the data were organized and how meaning was ascribed 

to the data. The following list provides these definitions: 

1) Instruction - identifies data that indicates the type of instruction that is 

perceived to be taking place in the substitute-taught art class, as grouped by 

the general categories of, a) student-directed instruction, and b) teacher-

directed instruction. 

2) Studio Activity - identifies data that suggests the extent to which studio 

lessons are perceived to be occurring with substitutes and the qualities of 

such lessons. 

3) Lesson Continuity - identifies data that reveals the perceived impact 

substitute teaching has on the day-to-day continuity of art lessons being 

taught during a teacher absence. 

4) Student Performance - identifies data that shows the perceived impact on 

student learning and student art production. 

5) Classroom Management - identifies data that is evidence of inherent 

management issues perceived in the substitute-taught art classroom. 

6) Substitute Art Competency - identifies data that reveals perceptions of 

substitute performance in art classes and how the level of 
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substitute art knowledge is believed to affect such performance. 

7) Art Teacher and Substitute Practices - identifies data that describes the 

routine procedures being implemented by teachers or substitutes to 

prepare, direct, and assess substitute teaching in the art classroom. 

These themes identified the categories by which most, but not all, data were 

organized. Data that did not fit into one of the themes were identified as non-categorical 

and were not used beyond this point in the research. For example question number 20 

fi"om the student survey reads: "Our art teacher expects us to work hard during substitute 

days in art class." Although students responded to this question by choosing "Agree" at a 

relatively high frequency rate of 394 participants out of 511 (77.10%), the question 

ultimately did not fit any of the chosen themes and was therefore excluded from all 

categories and further analyses. While the data from this example may provide valuable 

information about art teacher expectations of students, this was not a theme that was 

chosen for analyses. However, very few questions were classified in such a way— 

specifically, less than five questions firom each survey set. Additionally, a small amount 

of the data fit into more than one thematic category and therefore had multiple points of 

relevancy to the research. Because of the open-ended design of the questions and the 

fluidity of natural dialogue, this occurred with some of the interview data. An example 

of this can be seen in a piece of response datum Irom an art teacher interview question 

that asked, "What types of lessons do you usually leave for substitutes?" To this 

question, the art teacher responded, "I try to have a project in the works so the substitute 

only supervises. It isn't fair to expect a substitute to be familiar with some of the rarified 
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material I teach. However, subs often surprise me with their creativity. I've had a couple 

pretty good ones." This response suggests what type of instruction is occurring in the 

classroom. In this case, implying more student-directed instruction than substitute 

teacher-directed instruction, i.e. the data fit the category of "Instruction". But this 

response also suggests that the art teacher does not feel that substitutes are consistently 

knowledgeable about art but at times they do show artistic knowledge. Therefore as a 

piece of datum, this response also fits the category of "Substitute Art Competency". 

After survey and interview data were identified by theme, data were placed into a 

category by color-coding. Color-coding data was achieved by designating each theme 

by a different color. Colored, stick-on labels were applied to each response in the 

hardcopy of survey fi-equency distributions and in the hardcopy of interview transcripts. 

Strengths and Limitations 

The varied components of tiiis study, involving multiple participant samples, 

different data collection instruments, and combined data analysis methods, necessitate a 

discussion of the study's strengths and limitations. The mix of methods involved in the 

design primarily benefit the research by guiding it towards its stated objectives. However, 

the methods also pose several limitations worth pointing out. The remaining portion of 

this chapter will address these issues. 

One of the greatest strengths of this study is its use of multiple samples to attain 

multiple perspectives on one particular type of classroom situation. The use of multiple 

samples fi-om each population, directly involved and affected by such situations, allows 
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for viewpoints to be collected and examined from different frames of reference. This 

method has strength in facilitating a multi-dimensional assessment of the problem and a 

comparison of perceptions between participants. This allows for the identification of both 

specific issues and general issues contained by the topic. 

This study is limited in that it collected data that were only indicative of 

participant perceptions. Results of this study are therefore entirely limited to the 

perceptions of art teachers, substitutes and students. Results do not indicate what is 

occurring in visual art classes as observable fact—only what is perceived to be occurring 

based on participant experiences. Furthermore, perceptions of art teachers and students 

are limited to the participating school district, while perceptions of substitutes may be 

influenced by other districts, as substitutes may have, or have had, positions in different 

districts. 

Another limitation stems from the fact that it is a case study. Therefore, the 

limitations applicable to case studies are also applicable here—most notably, the inability 

to make broad generalizations or extrapolate universal truths from the results. This case 

study used a relatively small participant pool of different samples all associated with a 

single practice within a single entity. Consequently, conclusions drawn from this study 

can only apply to the specific context of the study. 

Despite the limitation of the inability to generalize results, the case study format 

has many benefits and distinct strengths. The case study format allows this research to 

take place in the natural setting of the participants and allows for a holistic understanding 

of art-substitute situations. In this study, participants responded to the day-to-day reality. 
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or natural variables, of art-substitute situations; participants did not respond to artificially 

contrived variables in a controlled setting. The study focused on a real life phenomenon 

in a contemporary classroom context and did not interfere with this setting—a 

methodology that promotes validity of data. Furthermore, the narrow focus on art classes 

within one school district facilitates a comprehensive understanding of the phenomenon. 

While this case study format affects the ability to generalize fi"om the results, it also 

allows for an in-depth inquiry of multiple inherent issues that can contribute to a more 

holistic understanding of substitute situations in art. 

It is also important to note that while this study does hold many traits of a case 

study it is not one in the traditional sense and has influences of methodology that come 

from other research formats, which bring additional benefits. The quantitative methods 

incorporated into this study design contrast the traditional notion of a case study. 

Generally speaking, case studies do not involve statistical, or quantitative methods and 

have traditionally relied on qualitative methods to gather and present data in the form of 

thick description. The design of this case study is different in that it incorporates both 

elements. In this instance, the fusing of methods makes for a hybrid design that does not 

compromise the traditional function of the case study, but rather expands its function. 

The pairing of methods in this design allows quantitative results to be comp^ed to 

qualitative results, in instances of related data, to establish the credibility of particular 

results. 

A second limitation in the design is the non-random sampling method. Because 

random samples are intended to be representative of populations at large, researchers 
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typically use random sampling to avoid bias, and to increase the potential to generalize 

from the results. However, here the method was not employed and the sampling process 

for this study is best characterized as non-random, or non-probability sampling. Non-

probability sampling was used for all three participant samples in which a sample was 

selected from each designated population based solely on my discretion as researcher. 

This was done out of necessity because the populations were confined within the 

parameters of a case study and existed within one school district. 

As stated, this affects the ability to generalize and sample bias. The former has 

already been addressed in reference to case studies, but in reference to sample bias, it is 

possible that bias in sampling occurred in this study due to logistical constraints. 

However, if this were the case, such bias would have been minimized through other 

factors. Sample bias commonly refers to a dissimilarity of characteristics between a 

sample and it's population, but the case study format limits the extent of sampling bias 

because there is no great leeway within the populations as to who can be selected for 

participation. In the substitute survey sample, the non-random sampling method used is 

characterized as convenience sampling, in that only qualified individuals, who were 

available, were sampled. This sampling method was the most direct and logical way of 

reaching potential substitute participants. This decision, like many other decisions of 

methodology, was primarily governed by considerations of practicality and feasibility. 

The convenience sampling that occurred with this survey created the possibility for 

sampling error in that it increased the possibility of differences between the sample and 

the targeted population. Of the substitutes who responded as participants, some may 
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have completed the survey with a disregard for, or a lack of awareness of, the 

specification for substitute experience in art classes. Such instances would have 

produced sampling error within the substitute sample. The other two survey samples 

could not have been affected by sampling error, as all other participants necessarily 

possessed the traits representative of their populations. 

Convenience sampling also accurately describes the method applied to all three, 

interview samples. But unlike the convenience sampling in the case of the substitute 

survey sample, it would not have produced any sample error in the interview cases. The 

nature of convenience sampling and the interview process itself precluded the possibility 

of sample error in all interview cases. 

Of the three survey samples, the art teacher sample was probably the least 

susceptible to sample bias. This was due to the small size of the teacher population and 

to the high percentage of the sample to its population. Because all secondary art teachers 

at this district participated, with the exclusion of myself, this sample is most 

representative of its population. This amounted to 13 out of 14 of the total number of 

secondary level art teachers in the district that participated (93% of the population). 

Considered another way, this amounts to 13 out of 13 of the eligible amount of secondary 

level art teachers in the district that participated (100%). Having this much participation 

from this population is a definite strength of the study. 

By the same token, the art teacher survey sample is the smallest sample in terms 

of total participant numbers rather than percentage of sample to population. This fact 

may give less weight to the art teacher survey data. It is generally understood that the 
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larger the survey sample the more reliable and valid the quantitative results. The more 

that numbers in a survey sample decrease, the more that validity and reliability are 

compromised. This matter was considered prior to developing these surveys. I 

concluded that for the sake of consistency of methodology and for the purposes of having 

quantitative data that could be compared to qualitative data the benefits of using a teacher 

survey as a data collection instrument outweighed the drawbacks presented by the small 

numbers. It is important that the survey data be regarded on a conditional basis that 

reflects an awareness of its true context. It should be understood that relatively speaking, 

13 art teachers is a large sample for this population; it should also be understood that 

while the significance of the survey data fi-om this sample may be limited, it is only one 

type of data collected from this sample. It may be justifiable that greater reliability and 

weight of importance be given to the qualitative, interview data obtained fi-om this 

sample. 

Summary 

In summary, this case study involved administering surveys and interviews to 

three samples contained within one school district, from which quantitative and 

qualitative data were analyzed in two phases. These methods were prescribed by the 

objective set forth by the primary research question: What is occurring in the visual art 

classroom setting when substitute teachers replace art teachers? Quantitative data 

obtained from the samples consisted of Likert-type survey responses that underwent a 

frequency distribution statistic in the first phase of analysis, and qualitative data obtained 
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from the samples consisted of verbal interview responses that underwent a transcription 

process. The second phase of analysis entailed color-coding all data according to 

recurring themes that emerged from the data and were connected to the secondary 

research questions: What is occurring... in terms of lessons, instruction, student 

production, student learning and classroom management? Seven related themes were 

used for this analysis process and were designated as follows: 1) Instruction, 2) Studio 

Activity, 3) Lesson Continuity, 4) Student Performance, 5) Substitute Art Competency, 

6) Classroom Management, and 7) Art Teacher and Substitute Practices. 

These research methods brought both strengths and limitations to the study. 

Strengths include 1) a holistic research approach involving the collection of data from a 

wide array of related areas, 2) the combined benefits of quantitative and qualitative 

methods, 3) the use of multiple samples to attain multiple perspectives, 4) the large 

numbers of the student survey sample, 5) the high percentage of participants in the art 

teacher survey sample, and 6) the likely absence of sample error in the interview 

samples. Limitations include 1) results are limited to perceptions of participants, 2) the 

inability to generalize from the findings, 3) the potential for sample bias in the student 

survey sample, 4) the possibility of sample error in the substitute survey sample, and 5) 

low numbers for reliable quantitative data in the art teacher survey sample. 
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CHAPTER 4 

RESULTS 

Introduction 

This chapter presents the results from analyses of survey and interview data. 

It is divided into sections corresponding with the themes developed in the second phase 

of analysis. Data results from different samples and different collection instruments are 

grouped according to related themes. Figures illustrating frequency distributions of 

selected survey question responses are also presented. Because this study collected an 

abundant supply of data, only the results seen as most significant to the inquiries posed 

by this study are presented. However, material contained in the Appendices can be 

referenced for a comprehensive account of the results. 

Instruction: A Prevalence of Student-Directed Instruction 

Several results reveal perceptions about what is occurring in the substitute-taught 

art classroom in terms of instructional delivery. Results show that participants from all 

samples suggest that substitutes play a minimal role in instruction and that students are 

primarily responsible for their own instruction and learning. The main perception 

identified is that instruction commonly takes the form of student-directed instruction 

rather than teacher-directed instruction in the substitute-taught art class. Both 

quantitative and qualitative results from all samples indicate a prevalence of, and 

preference for, student-directed instruction with substitutes in art class. 
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Art Teacher Perceptions: 

Art teacher survey results indicate the majority of art teachers feel they have 

allowed students to be engaged in self-directed instruction with substitutes as a frequent 

practice. In answering the survey question stating, "I have allowed my students to be 

self-directed and to work individually on their studio art projects with substitutes," (see 

Figure 1) three art teachers responded with "Always" (23.08%), and eight responded with 

"Often" (61.54%), which, in combination, contributes to a large majority of the sample 

(84.62%). Additional responses to this question include one art teacher responding with 

"Sometimes" (7.69%) and one responding with "Never" (7.69%) together contributing to 

a small minority of the sample (15.38%). The fact that this is a small sample for 

providing reliable quantitative data and that one out of 13 participants responded with 

"Never" suggests that an opposing viewpoint may exist. 

Data provided from the art teacher interview transcripts supported this perception. 

Comments during the interview process showed that most art teachers have a preference 

for student-directed instruction and perceive this type of instruction to be predominantly 

occurring with substitutes. One high school art teacher stated, "I don't ever have subs 

teach important art concepts or anything. Whatever I have students do, it's something 

they are familiar with.... I don't have them do anything that requires skills or 

proficiencies we haven't covered yet. The sub might not know that much about art. 

Often that's the case. You know, you can't have a sub run a group critique.... That's 

what I try to do. Give them lessons where the students can work on their own and stay 

busy." 



86 

Figure 1. Art teacher survey - question #38:1 have allowed my students to be 
self-directed and to work individually on their studio projects with 
substitutes (N=13). 
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Similarly, another high school art teacher said, "It's best to let students focus on their 

work independently. I never have subs present new information or art techniques. This 

let's them off the hook from trying to teach something they might not be familiar with 

and let's them focus on behavior." This art teacher's comment implies that concerns 

about discipline issues may affect her choices about the type of instruction that is given in 

the substitute-taught classroom. A third high school teacher noted, "I would never 

expect a sub to introduce or teach a lesson—unless my absence is long term." This 

teacher qualified his comment by making it applicable only to single-day, substitute 

situations, implying that more substitute instruction may be necessary during long-term 

substitute assignments. 
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Substitute Perceptions: 

There are multiple questions on the substitute survey that are indicative of the 

perception of classroom instruction occurring. One question states, "When teaching art 

classes, I primarily 'baby-sit' and do little instruction." (See Figure 2) In answering this 

question, six substitutes responded with "Always" (13.64%), 19 responded with "Often" 

(43.18%), 10 responded with "Sometimes" (22.27%), four responded with "Rarely" 

(9.09%), and five responded with "Never" (11.36%). The high percentage of responses 

in the first three categories (79.09%) reveals that a negative, long-held stereotype about 

substitute teaching maintains vitality as a perception currently held by substitutes 

themselves. Not all substitutes expressed the existence of this stereotype, however, with 

answers of "Rarely" and "Never", in combination, contributing to a significant minority 

of the sample (20.45%). It is possible that this minority group believes they are 

providing instruction in art classes at some level. The result of this question may not be 

entirely specific to art education, despite the specificity of the question to art classes. 

However, it is nevertheless relevant. If substitutes regard their primary duty or purpose 

as something other than providing art instruction then this perception aligns with that of 

the art teachers explored thus far. 

Other survey results indicate a view that the role of supervisor in the art classroom 

may often take precedence over the role of art instructor for many substitutes. In 

response to the statement, "I have allowed students to develop their individual studio 

projects in art class," (see Figure 3) five substitutes responded with "Always" (11.36%), 
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Figure 2. Substitute survey - question #29: When teaching art classes, I primarily 
"baby-sit" and do little instruction (N=44). 

<0 

a CA u 
Pi <+H 
o 
d 
2: 

20 

15 

10 
10 

Always Often Sometimes 

Type of Response 

Rarely Never 

Figure 3. Substitute survey - question #36:1 have allowed students to develop their 
individual studio projects in art classes (N=44). 
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19 responded with "Often" (43.18%), and 14 responded with "Sometimes" (31.82%). 

This amounts to 86.36% of the sample that indicated that this was a relatively common 
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occurrence with varying degrees of frequency, while only two responded with "Rarely" 

(4.55%) and four responded with "Never" (9.09%). Results from the question, "I have 

given direct lectures of art content to classes," shows that the majority of subs feel this 

type of instruction is not occurring in classrooms. The majority of substitutes responded 

in the category of "Never" (29 respondents; 65.91%), while the second highest 

percentage of responses came from the category of "Rarely"(nine respondents; 20.45%), 

indicating that 86.36% perceive it to be a rare occurrence or non-existent. While this 

may be true of the perception of direct lecture instruction, other results indicate that 

substitutes may not assume an entirely passive role in art instruction. Results from the 

substitute survey question, "I have used one-to-one instruction with individual students in 

art classes," showed that two substitutes responded with, "Always" (4.55%), 11 

responded with "Often" (25%), and 22 substitutes responded with, "Sometimes" (50%), 

in combination equaling a large majority of the sample (79.55%). 

Results of substitute interviews also reveal a percentage of substitutes feel the 

majority of instruction taking place is student-directed. Many substitutes describe the 

classroom scenario as one in which the they give instructions to the students at the 

beginning of the class period and then students work independently on their 

projects for the remaining class time. Substitutes said they primarily monitor 

classroom behavior but may visit students individually. "In art, students have more 

independence in the classroom. It brings an ease to the teaching situation. They're self-

involved and know what to do," said one, first-year substitute. "I enjoy seeing what 

students create. I like visiting with them to see what they are up-to artistically. . .. But 
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they don't always want to discuss their creations," said a second-year substitute. Many 

substitutes expressed enjoyment from observing the creative process of students in these 

classes but also indicated a lack of substantive art instruction. Another first-year 

substitute was quoted, "I like substituting for art classes and enjoy watching the students 

working at something other than core classes. But I don't have enough experience in art 

to offer much to the students. I just supervise and watch them be creative." Another had 

a very similar comment, describing the substitute role as primarily observer and monitor. 

This comment comes from third-year substitute: "I have usually let students work on 

their art projects. Teachers just leave instructions for how to monitor the kids while they 

work. They usually know what to do and are productive for the most part. This has been 

great. Observing student creativity can be thrilling." 

Student Perceptions: 

Student survey responses provided similar results as those of substitutes. The 

perception that substitutes primarily play the role of supervisor rather than instructor is 

clearly present. An analysis of the student survey question stating, "Substitutes in art 

class are 'babysitters' rather than art teachers," (see Figure 4) produced the following 

results: 247 students responded with "Agree" (48.34%), 141 responded with 

"Undecided" (27.59%), and 123 responded with "Disagree" (24.07%). Although this 

result indicates this view may not be held a majority of participants, the significant 

frequency of respondents in agreement with this statement is evidence that it is a popular 

opinion in this sample. Those who responded with either "Undecided" or "Disagree" 
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amount to slightly over half of the sample at 51.66%. It is noteworthy that this is a 

sizable amount of the sample that does not support the popular view that equates the role 

of substitutes with that of baby-sitter. 

Student survey and interview responses reflected a perceived trend of student-

directed instruction. An eleventh-grade student said, "As far as actual art lessons go, in 

my experience, substitutes are not given the responsibility of teaching something entirely 

new to the class." A twelfth-grade student stated, "It doesn't really make a difference 

when you have a sub. All you do is work on art. There's more directions when the 

teacher is there.... It's good when subs just leave everybody alone and let them work. 

That's what they should do." 

Figure 4. Student survey - question #37: Substitutes in art class are "babysitters" rather 
than art teachers (N=511). 
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Not all students expressed a desire for subs to limit the amount of instruction in 

art class. A few expressed one instance were they would like more instruction from 
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substitutes. When asked, "What would make art class better on days with substitutes?" 

the previous eleventh-grade student replied, "If the students know the steps they need to 

take to finish a project. It's frustrating when we don't know what to do and the sub has 

no idea." A ninth-grader responded, "Make sure we know what to do with our art 

projects. The teacher needs to let the students know before she leaves—or tell the sub to 

tell us. That way we can work and not worry about messing-up our project." When 

asked the question, "What qualities make a good substitute teacher in art class?" some 

students indicated a desire for more instruction of art content from substitutes. A 

different ninth-grader responded, "A teacher who knows something about art and can tell 

you what should be done different in your art piece." An eighth-grade student responded, 

"Someone who can show you how to make your project better.... Give you pointers, or 

show you drawing tricks." These responses reflect a student held perception that defines 

the limits of student-directed instruction by describing where students would like to see 

more substitute involvement in art instruction. 

Studio Activity: A Frequent Occurrence 

Results reveal a perception that studio activities are very common in the 

substitute-taught art classroom and are not regularly postponed by art teachers. Some of 

the survey and interview results, cited in the previous section in reference to instruction, 

already pointed towards this perceived trend. Art teachers, substitutes, and students agree 

that studio activities are routinely given, but art teachers also indicated that studio 

activities are avoided on occasion. 
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Art Teacher Perceptions: 

Several art teachers expressed that they commonly plan studio activities for 

substitutes but do plan alternate lessons in cases where they feel the classroom cleanup 

requirement of such activities would be too great for a substitute to manage. One middle 

school art teacher interviewed said, "If I'm doing a lesson that involves a lot of messy 

materials and cleanup, I might give an alternate plan. Sometimes I think it's expecting 

too much for a sub to supervise a complicated cleanup." A high school teacher said, 

"I like to leave studio lessons for the sub because it keeps the students busy and they can 

develop their work independently in my absence. But sometimes there's just too much 

required in terms of materials, tools, and picking up." A second, high school art teacher 

had a slightly different perspective: "I almost always leave studio work. A lot of times 

it's messier in the classroom when I return, but it's worth it. A little mess doesn't justify 

keeping students from their work when I'm gone." A third, high school teacher said that 

in cases where she gave more manageable, alternate lessons in lieu of studio work, her 

students expressed disappointment, and even anger, at not being allowed work on their 

projects. She said she had students "indignantly" ask her, "Why did you make us do 

that?" in reference to a non-studio lesson given by the substitute. Students were very 

expressive in their disapproval of suspending studio activities in favor of more 

manageable lessons, according to this teacher. 

Examples of the non-studio, substitute lessons described by art teachers, included 

art history worksheets, watching videos, written self-criticism lessons, and quizzes, 

according to interview results. Although avoiding, or postponing studio lessons in favor 
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of these types of more manageable activities did occur, as was previously mentioned, no 

art teacher indicated that they routinely gave such lessons to substitutes. Results from the 

art teacher survey question that states, "I avoid studio art activities with substitute 

teachers," (see Figure 5) showed that zero teachers responded with, "Always", three 

teachers responded with "Often" (23.08%), three with "Sometimes" (23.08%), five with 

"Rarely" (38.46%) and two with "Never" (15.38%). 

Figure 5: Art teacher survey - question #15:1 avoid studio art activities with substitute: 
teachers (N==13). 
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Substitute Perceptions: 

Substitutes primarily indicated a perceived high frequency of studio activity. 

Results of the substitute survey question, "I have taught studio art activities when 

substituting for art classes," (see Figure 6) showed that 84.09% of substitutes answered in 

the affirmative; 12 responded with "Always: (27.27%), 13 responded with "Often" 

(29.55%), and 12 responded with "Sometimes" (27.27%). A minority of 15.91% of the 

sample answered with either, "Rarely" (three respondents; 6.82%) or "Never" (four 
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respondents; 9.09%). Numerous substitute interview responses support this result and 

were similar. "Many things we've done are hands-on, I guess. It is nice because I enjoy 

seeing what students create," said one, second-year substitute. A first-year substitute 

stated, "All the times students have done art-making with me.... That's the great thing 

about subbing these classes." Another second-year substitute indicated she had 

experienced other, non- studio lessons before in art class and that these lessons were less 

favorable than studio lessons in his opinion: "I have had a couple substitute assignments 

when a teacher leaves a worksheet or video to show, or a project that doesn't fill the time 

period. This can be a hassle when there isn't enough to keep kids busy or it doesn't hold 

their interest. The art-making lessons seemed to work better from that standpoint. I think 

kids stay engaged longer." This statement implies that classroom management issues 

have a bearing on considerations of studio activities from a substitute's perspective. 

Figure 6. Substitute survey - question #1:1 have taught studio art activities when 
substituting for art classes (N=44). 
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Student Perceptions: 

The result of the student survey question, "We often get to work on our studio art 

projects when we have a substitute," supports the perception of an active studio 

environment with substitutes. Results showed a majority of responses in the category of, 

"Agree" (292 respondents; 57.14%), fewer responses in the category of "Undecided" 

(134 respondents; 26.22%), and a lower frequency of responses in the category of 

"Disagree" (85 respondents; 16.63%). Responses in the combined categories of 

"Undecided" and "Disagree" equal 42.85% of the sample. It is possible this percentage 

of students believes they often do not get to work on studio art projects with substitutes. 

Another question from the student survey that is phrased differently but is the same 

inquiry, states, "We often don't get to work on our studio art projects in class with 

substitutes." This question had similar results: the majority of students responded with 

"Disagree" (268 respondents; 52.45%), a lesser frequency responded with "Undecided" 

(142 respondents; 27.79%) and an even lesser frequency responded with "Agree" (101 

respondents; 19.77%). 

Students revealed many of the same perceptions through interview responses. 

Many described making progress towards studio work without inhibitions about the 

substitute or absence of the art teacher. When asked, "What types of lessons do you 

usually do with substitutes in art?" students provided similar responses. One ninth-grade 

student stated, "We usually do whatever we've been doing. Mostly it's doing our art." 

Another ninth-grade student said, "She (the art teacher) has let us work on our projects." 
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An eighth-grader responded, "Just make art." A tenth-grade student repHed, "This year, 

we've usually made art (with substitutes). But we did watch a video too. I guess it 

depends ... where you are in the lesson, if it's something the sub can do." This last 

response may reflect a student awareness of management considerations given by art 

teachers and substitutes. It also brings up the topic of showing videos during substitute 

situations as an example of a non-studio lesson that is repeatedly mentioned. Several 

responses from all samples suggested it does occur, but according to results from a 

student survey question it is not a frequent occurrence. To the question stating, "We 

often watch a video in art class when there is a substitute", (see Figure 7) 294 students 

responded with "Disagree"(57.65%), 141 students responded with "Undecided" 

((27.65%), and only 75 students responded with "Agree" (14.71%). 

Figure 7. Student survey - question #22: We often watch a video in art class when there 
is a substitute (N=511). 
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Lesson Continuity: The Day-to-Day Flow of Lessons is Often Sustained 

Student responses indicate a perception that substitutes present a minor, 

infrequent interruption to day-to-day lesson continuity while art teacher responses 

revealed this same perception but also a perception that maintaining this level of 

continuity is sometimes difficult. Several art teachers also revealed an opinion that a 

break in lesson continuity does not necessarily have a negative impact on the class and 

may have occasional benefits. Because substitutes do not experience the flow of lessons 

fi-om one day to the next in the art classroom, they did not contribute to the data in this 

category. 

Art Teacher Perceptions: 

Numerous questions on the art teacher survey addressed issues of lesson 

continuity. One question, stated as, "The lessons I give substitutes maintain the 

continuity of previous student learning in art," (see Figure 8) produced the following 

results; five teachers responded with "Always" (38.46%), six teachers responded with 

"Often"(46.15%), two teachers responded with "Sometimes" (15.38%), and zero teachers 

responded in categories of "Rarely" or "Never". Combining the results from the 

categories of "Always" and "Often" equals 11 respondents and 84.61% of the sample, 

indicating that most art teachers feel they are commonly able to maintain lesson 

continuity despite substitute teaching. Other survey questions had similar results and 

some indicated that achieving such continuity can be a difficult undertaking. A question 

stating, "It is difficult to maintain the continuity of student learning through lesson 
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planning when a substitute is required," (see Figure 9) produced the following results: 

one teacher responded with "Always" (7.69%), 11 teachers responded with "Sometimes" 

(84.62%), and one teacher responded with "Never"(7.69%). 

Figure 8. Art teacher survey - question #11: The lessons I give substitutes maintain 
the continuity of previous student learning in art (N=13). 
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Figure 9. Art teacher survey - question #19: It is difficult to maintain the continuity of 
student learning through lesson planning when a substitute is required (N=13)-
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Art teacher interview results supported both of these findings. One high school 

teacher said, "I usually try to have the sub carry on with whatever the students are 

currently doing. I explain the current lesson, put out the worksheet for the lesson, and 

also include general classroom operating instructions for the room—like taking roll, 

passes to the campus—things like that. I try to think of everything possible that the sub 

and students will need so that business can carry on as usual." Another high school 

teacher offered a very similar view: "I generally only have them do something that's 

already in progress. When students are already in gear with a lesson it makes it fairly 

simple. You just leave the guidelines necessary to carry on from the previous day." But 

other teachers expressed that while they make a strong effort to maintain lesson 

continuity there are often obstacles that make it not always possible. These teachers 

spoke of instances when it is interrupted: "Management issues are the biggest problem. I 

would like students to continue on their projects, but I do not trust a sub with the art 

materials. Managing paint and cleanup is a problem. So sometimes I just give them an 

alternate lesson—maybe a short drawing assignment, an exercise from a handout, or a 

video," said one middle school teacher." When asked, "As an art teacher, what is the 

biggest obstacle you face with having subs in your class? A third, high school teacher 

replied, "The only obstacle is that I loose continuity. Sometimes if affects continuity 

more than others." This teacher continued by saying, "But I don't think it hurts the kids 

to have a break from me once in a while. It's not always a bad thing." This is one of two 

teachers who expressed a positive aspect of breaking continuity, implying that doing so 
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relieves students of daily classroom monotony and may occasionally help restore student 

morale. The other, a fourth, high school teacher, revealed a similar view, in stating, 

"Speaking in general, it may be a nice idea to have a one period, easy cleanup lesson on 

hand for the substitute, not necessarily related to the current project, but related to art. So 

the subs day is viewed, by him or her and the students, as a little oasis, a break in the 

routine." 

Student Perceptions: 

Student survey results indicated a widespread perception that continuity is 

regularly unbroken by substitute situations. The question stating, "We usually continue 

our current art lesson with a substitute, just as we would with our regular art teacher," 

(see Figure 10) generated the following results: 315 students responded with "Agree" 

(61.64%), 98 students responded with "Undecided" (19.18%), and 98 students responded 

with "Disagree" (19.18%). The implication from the 38.36% of students who responded 

in the combined categories of "Undecided" and "Disagree" is that some students may 

believe a new or different lesson, that breaks with routine, is usually given by substitutes. 

Results from another survey question are slightly less concentrated but are still 

congruent. This question stated, "Art class doesn't change much on days with a 

substitute" (see Figure 11) and produced the following results: 260 students responded 

with "Agree" (50.88%), 137 students responded with "Undecided" (26.81%), and 114 

students responded with "Disagree"(22.31 %). 
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Figure 10. Student survey - question #4: We usually continue our current art lesson 
with a substitute just as we would with our regular teacher (N=511). 
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Student interview responses support the perception that continuity commonly 

remains unbroken but is occasionally affected. "We usually just continue on with the art 

work that we have started. Usually nothing different," said one eleventh-grade student. 

Another student comment provided a similar perception: "Typically it (a sub day) is a 

continuation of whatever project the class was working on previously. But if it's a 

project that requires some type of instruction beyond what the sub can give, then we may 

do something else related to art or the project," said a twelfth-grader. Yet another 

student, who was a ninth-grader, indicated a strong preference for maintaining continuity, 

by saying, "It's best when we stick to what we were doing. 1 hate it when we get boring 

stuff to do with the sub. There's no point. It's art class—we should make art." 
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Figure 11. Student survey - question #32: Art class doesn't change much on days with 
a substitute (N=511). 

<L> 
1/5 

c o 
u 

cd 
C+-I 
o 
6 

300 n 

200 

100 

0 

Agree Undecided Disagree 

Type of Response 

Student Performance: A Decrease in Productivity and Quality of Work 

Each sample produced a result that is relevant to the category of Student 

Performance for different reasons. Data revealed three significant results: 1) most art 

teachers believe the quantity and quality of student work are often compromised by 

substitute situations; 2) many substitutes believe it is more difficult to keep students on-

task in art class than in other subject area classes; and 3) many students believe that 

student art production is decreased and that students generally learn less with substitutes. 

Art Teacher Perceptions: 

Art teacher results revealed a perception that the quantity and quality of student 

class work is decreased when it is produced under the direction of substitute teachers. 

Interview data support this finding much stronger than survey data. However, survey 

data did indicate a perception that the quality of student work is not always satisfactory. 
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Interview results imply that this perception primarily applies to the production of student 

artwork with substitutes. While most interview results specified as such, survey results 

were not as specific about the type of class work, but nevertheless reveal the perception 

that student work with substitutes can be improved. The art teacher survey question 

stating, "I am satisfied with the quality of student class work done with substitutes" (see 

Figure 12) produced the following results: three teachers responded in the category of 

"0ften"(23.08%), nine teachers responded in the category of "Sometimes" (69.23%) and 

one teacher responded in the category of "Rarely" (7.69%). It is noteworthy that no 

teachers responded in the category of "Always", indicating there is a perceived margin 

for improvement in this area. However, zero teachers responded in the category of 

"Never," also indicating that it is not perceived as an invariable problem. The high 

frequency of responses in the category of, "Sometimes" indicate that teachers see it as an 

existing problem that is variable. 

Figure 12. Art teacher survey - questions #28:1 am satisfied with the quality of 
student class work done with substitute teachers (N=13). 
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Art teacher interviews provided data that is stronger evidence of the perception 

that students have decreased performance in reference to the quality and quantity of their 

work. Five out of six teachers made a comment revealing this theme at some point 

during the interview process. When asked the question, "How do you think your students 

perform in art class with substitutes as compared to regular days?" one middle school 

teacher responded, "I've noticed that students artwork becomes sloppy with subs. I've 

seen this several times. Their projects are finished in a hurry. It's disappointing." 

Another teacher had a similar response but also offered a simple solution to the problem. 

This high school teacher said, "Truthfully, as in all classes, they would see this day as an 

opportunity to take it easy and do less work. Having an assignment due at the end of the 

period helps. Making them accountable." One more high school teacher answered, 

"Students have the tendency to go off-task with substitutes. I pick-up on this from the 

report and from what was accomplished—or not accomplished—in my absence." Two 

other teachers gave responses, which revealed this theme in response to the question, 

"Describe some specific problems you have experienced with substitute teaching in your 

art classes?" A third, high school teacher described a dilemma: "It is difficult making it 

that students are continuing to be challenged in their work with substitutes. They slack 

off and do a quick, rush job or substandard work. Substitutes don't really know what the 

standard of quality is for student artwork. I think maybe students intuitively know this 

and take advantage." A fourth high school teacher expressed a similar view about the 

quality of student work but said that it seems to be less of a problem for older students 

than for the younger ones. When asked to explain, this teacher said, "Oh, my younger, 
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less experienced students can get lost and do things wrong.... I have come back and 

seen how student projects have taken a turn for the worse! ... Rushing work. That's the 

other thing, students rushing their work seems to happen more with subs." While art 

teacher survey results may have been less revealing of this perception, the interview 

results serve as a strong indicator for the existence of a perception that student 

performance is affected in these ways. 

Substitute Perceptions: 

Many substitutes expressed the opinion that students are commonly off-task in art 

classes and it can be especially difficult getting students to work. When asked, "What do 

you see as the biggest challenge of substitute teaching in art classes?" a third-year 

substitute answered, "As a less-structured class than Math, English, or another core class, 

it is often more challenging to keep students on-task. The less structured feel of the art 

class or art room can be a challenge to sub for." She was then asked, "Have you found 

anything that helps?" to which she replied, "I've found a seating chart in art is a must. 

There have been times when I don't have one—so I make my own." Not all provided 

solutions, but many described similar experiences. One first-year substitute said, 

"In art, students have more independence in the classroom. Keeping kids on-task 

is difficult in these classes. It's a real problem for many who have trouble focusing. 

With a substitute it's probably worse. Art teachers know the kids better and have 

strategies for dealing with individual students. A sub can be at a loss of how to best deal 

with certain students sometimes." This substitute implied that not all students have 
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trouble in this area, suggesting maybe substitutes affect some students more than others. 

Another substitute offered her opinion about what type of students have difficulty staying 

on task. This other first-year, substitute said, "I've ... had a problem with students who 

don't really seem to want to be in their art class. They often need constant monitoring to 

keep them from being completely distracted. There are usually a few students like this. 

They are hard to keep on-task." 

Not all substitutes shared the aforementioned views however, and it is important 

to provide opposing perspectives that were discovered. A third, first-year, substitute, 

from the one previously cited, offered this opinion, "I see far-less discipline problems in 

art classes. Students are almost always self-motivated. In other classes students often 

don't want to work. I think art is fun for most students, and it's an elective so students 

choose to be there. They usually work if it's something they like." 

A second-year substitute expressed a similar view: "Well, from my experience, most 

students seem to be motivated and genuinely enjoy art. Students are not generally 

intimidated by art making. They are often focused and involved in the classes I have 

taught. If they can work on their projects they seem happy. In these cases they certainly 

don't seek out my help or advice that much and keep to themselves. When they do what 

they are supposed to be doing it's great!" 

Student Perceptions: 

There is evidence of a student perception that student learning and productivity 

are detrimentally affected by substitute situations, but these beliefs may be mixed with 
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apposing perceptions. Similar to the art teacher sample, stronger perceptions of student 

performance being negatively affected were revealed through interview results. Survey 

results showed there is evidence that perceptions exist that student learning, and 

productivity, are decreased but these may not be predominant perceptions. 

According to survey results, many students believe that that they frequently leam 

less in art with substitute teachers than with the regular art teacher. The student survey 

question that states, "I leam about the same amount in art class when there is a substitute" 

(see Figure 13) produced the following results: 116 students responded with "Agree" 

(22.70%), 139 students responded with "Undecided" (27.20%), and 256 students 

responded with "Disagree" (50.10%). With slightly over half of the students disagreeing 

with this statement, the results indicate a broad perception that student learning is 

decreased with substitutes. For students in the categories of "Agree" and "Undecided" 

totaling 49.90% of the sample, it may be they believe substitute teaching has no effect on 

student learning. However, this cannot be determined for certain. Another survey 

question, directed at the same inquiry but worded slightly differently, brings more mixed 

results. It states, "I leam less in art class when there is a substitute," (see Figure 14) and 

produced the following results: 159 students responded with "Disagree"(31.12%), 172 

students responded with "Undecided" (33.66%), and 180 students responded with 

"Agree"(35.23%). This result shows more varied responses but is still evidence of this 

perception; only here it is represented as having less breadth. According to this result, it 

may not be a predominant perception due to the significant frequency of an apposing 

viewpoint. 
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Figure 13. Student survey - question #15:1 leam about the same amount in art class 
when there is a substitute (N=511). 
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Figure 14. Student survey - question #36: I leam less in art class when there is a 
substitute. 
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Another survey question supports many of the art teacher comments about 

decreased student productivity with substitutes. This question is much more specific in 

its description of a possible student-substitute scenario. It states, "Students socialize 

rather than do their work more often when a substitute is teaching art class." (See Figure 

15) Results were as follows: 137 students responded with "Disagree" (26.81%), 148 

students responded with "Undecided" (28.96%), and 226 students responded with 

"Agree" (44.23%). These results show that many students attribute an increase in 

socializing during substitute situations as a cause of decreased student productivity. As 

for the other students who responded in non-agreement with the statement, totaling 

55.77% of the sample, it is possible they perceive no connection between substitute 

teaching and changes in student socializing and productivity. 

Student interview results reveal similar perspectives. Students were asked, "How 

well do you think students work in art class with substitutes?" One eleventh- grade 

student responded by saying, "Students tend to do less work. We usually have our work 

out but we don't actually accomplish much." When asked, "Is there a difference in 

student work between sub days and regular days?" the same student responded, 

"Sometimes a lot of sitting around. I mean more sitting around." These two questions 

produced many similar results from a high number of students interviewed. A student in 

twelfth grade said, "There's definitely a difference between student work habits with and 

without subs. With subs, students tend to focus less on their work and talk to their 

neighbors or sometimes cause trouble. At the end of a period, students tend to 

accomplish less art related work with a sub as opposed to a regular day. But usually 
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when an art teacher is absent in the middle of a project, as opposed to the beginning or 

end, the majority of students work at least some of the period on their project." This 

Figure 15. Student survey - question #14;Students socialize rather than do their work 
more often when a substitute is teaching art class (N=511). 

S 250 

S 150 

Undecided 

Type of Response 

Disagree 

comment suggests that student engagement with substitutes is partially contingent on the 

timing of the project at hand. She implies that when student artworks are in-progress, 

there is increased student engagement and productivity. An eighth-grade student had a 

very candid response to this inquiry. He said, "Students kick-back more. Some students 

like having subs 'cause it's like a free day. ... A lot of people try not to work but 

sometimes the sub makes us anyway." This comment corroborates some of the 

substitute descriptions of "off-task" and "distracted students" frequently encountered in 

art classes. 
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Classroom Management: The Studio Cleanup Process Is Compromised 

Teacher and substitute results indicate that cleaning the classroom after studio 

activities can be a problem in the substitute-taught art room. Art teachers report a 

common occurrence of unclean classrooms with substitutes that appear to be caused by 

students evading their established, routine responsibilities. Substitutes report great 

difficulty in motivating students to cleanup materials after the art-making process. 

Student results did not support these perceptions but also did not contradict them. Student 

results revealed perceptions of other management issues that were also revealed and 

supported in both teacher and substitute results. The most common of these issues were, 

students leaving class without permission, and being disrespectfial to substitutes. 

However, this thesis primarily presents the results pertaining to the studio classroom, 

clean-up process, as this is the result most specific to art education. The other results, 

while applicable to art education, are more broadly associated with issues of substitute 

teaching in general education. 

Art Teacher Perceptions: 

One art teacher survey question indicated that many teachers believed substitutes 

did not consistently provide satisfactory classroom management in the art room. An 

analysis of the art teacher survey question that states, "Substitute teachers in visual art 

have provided satisfactory classroom management," (see Figure 16) produced the 

following results: four teachers responded with, "Often" (30.77%), eight responded with, 

"Sometimes" (61.54%), and one responded with "Rarely" (7.69%). The sizable 
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frequency of responses in the category of "Sometimes" and the lack of any responses in 

the category of "Always" suggest this is an area that has room for improvement. 

Figure 16. Art teacher survey - question #30: Substitute teachers in visual art have 
provided satisfactory classroom management (N= 13). 
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Art teacher survey results show teachers feel they take many preparatory 

measures to promote an efficient studio cleanup process with substitutes, but it does not 

ensure success. In response to the art teacher survey question that states, "Student 

cleanup procedures have been a problem with substitutes in art," (see Figure 17) one 

teacher responded with "Always" (7.69%), seven teachers responded with "Of^en" 

(53.85%), and five teachers responded with "Sometimes" (38.46%). In response to the 

art teacher survey question that states, "I communicate, in my substitute lesson plans, 

procedures for managing materials and supplies," 12 teachers responded with "Always" 

(92.31%), and one teacher responded with "Often" (7.69%), When asked in an interview 
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if there was anything in her substitute lesson plan that she hadn't mentioned, one high 

school teacher responded, "Yes, definitely cleanup steps. I state the time they need to 

stop class for cleaning. I give them extra time with subs. Like 10 minutes, whereas I 

would only need five (minutes). Even with extra time the class is often a disaster. I've 

come back and it's in a complete disarray." This teacher was asked to be more specific 

about the last comment. She replied, "Oh like, dirty paint brushes, paint trays. Lots of 

wasted paint. Students didn't cover their workstations or clean at all. All kinds of mess 

that's extra work for me." 

Figure 17. Art teacher survey - question #50: Student cleanup procedures have been a 
problem with substitutes in art (N=13). 
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Other responses revealed similar perceptions. A middle school teacher said, "I 

have had problems with substitute's inability to control the class. It is apparent when I 
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return and the classroom is disorganized." In response to the question, "As an art teacher, 

what is the biggest obstacle you face with having a subs in your class?" Another high 

school teacher replied, "Supervising the equipment and materials in the room. You're 

relying on someone else who doesn't know the room, doesn't know the materials, the 

routine, or the students. You try to do the best you can—write down the important details 

and hope for the best." A third high school teacher offered her own solution to this 

perceived dilemma: "I always leave the name of helpftil students in my lesson plans, or 

assign a specific cleanup crew that can earn points.... If I know when there will be a 

sub, this works. I tell what students I want to make sure things are in order and to help 

the sub with cleanup. I can reward them with extra-credit or participation points." 

Substitute Perceptions: 

Substitute survey results revealed a similar perception that was held by a 

significant number of respondents but did not have majority status. According to the 

results fi"om a substitute survey question stating, "Cleanup procedures have been 

difficult to manage in art classes (see Figure 18) two substitutes responded with 

"Often" (4.55%), 18 substitutes responded with "Sometimes" (40.91%), 16 substitutes 

responded with "Rarely" (36.36%), and eight substitutes responded with "Never" 

(18.18%). The highest fi-equency of responses in the category of "Sometimes" indicates 

it is recognized as a problem by many, but one that is not consistently exhibited. 

Interview responses however, imply that it is more a consistent problem than indicated by 

this survey result. Several substitutes made reference to the topic. When asked, "What is 
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difficult about teaching art classes?" a second-year substitute said, " 1 don't like the 

material prep that is sometimes involved with art classes. Sometimes there is a lot of 

stuff you are supposed to manage. Also, cleanup can be a hassle when kids don't want to 

lift a finger. I don't think they respond well to a stranger telling them what they need to 

do. But of course, they won't do it themselves either. So it can be a real struggle 

situation." A first-year substitute said, "The biggest challenge is getting students to 

cleanup properly after using paints and paint brushes. It is hard to motivate students to 

clean." Another second-year substitute had a similar comment: "In art class it can get 

pretty messy at times. I am not sure how messy it gets on other days. But I have spent 

some times cleaning before I leave for the day." A fourth-year substitute also reflected 

on the substitute's perceived responsibility within the studio dynamic of the art 

classroom. This substitute implied that substituting in art classes requires an elevated 

alertness about students working with materials in addition to a ftill awareness of 

everything involved in the creative process, including cleanup procedures. "Because 

a large part of art is 'doing', you have to really be involved in guiding the process— 

preparations, project-making, and cleanup. When students are engaged with projects and 

materials, you have to stay aware in a circumspect manner at all times. Some subs might 

not be as aware of this as others." 
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Figure 18. Substitute survey - question #28: Cleanup procedures have been difficult 
to manage in art classes (N=44). 
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Student Perceptions: 

Only one student made a vague reference to cleanup procedures in art class. A 

ninth-grade student said, "It's usually more of a hassle in taking attendance and keeping 

the class organized and in-line. There's more wasted time getting these things done with 

subs." However, one survey question did directly address the issue. It states, "Substitutes 

in art class have trouble getting students to cleanup materials and messes" (see Figure 

19). The results were varied: 159 students responded with "Agree" (31.12%), 148 

students responded with "Undecided" (28.96%), and 204 students responded with 

"Disagree" (39.92%). These results reveal students do not perceive the topic the same as 

teachers and substitutes as 68.88% of the sample responded either in the category of 

"Undecided" or "Disagree". The minority of 31.12% of students who hold a perception 

similar to the predominantly held perception in the art teacher and substitute samples on 

this topic is evidence that for the majority of students, cleanup with substitutes is neither 

a problem nor a concern. 
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Figure 19. Student survey - question #16; Substitutes in art class have trouble getting 
students to clean up materials and messes (N=511). 
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Substitute Art Competency: Limited Art Knowledge Guides Lesson Planning 

Significant results concerning substitute competency were obtained from each 

sample. Art teacher results reveal a general perception that most substitutes have a low 

level of art knowledge and this perception is a regular factor that influences classroom 

planning for substitute teachers. Despite perceiving a lack of substitute art knowledge, 

many art teachers feel that their performance is often satisfactory and many reported 

having outstanding substitutes. Two art teachers expressed the desire to see more art-

experienced substitutes while three expressed the desire to not. Two of the latter felt 

substitutes with greater art knowledge and experience can present an instructional 

conflict in the classroom because they bring stronger personal views about art or art 

education that can unintentionally contradict those of the art teacher. The other provided 
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an anecdote of a recent instance where an art-qualified substitute was fired because of 

profoundly poor classroom management skills and unprofessional behavior. A 

significant substitute perception was that content in art classes was often outside the 

realm of experience for substitutes but the instructional and managerial skills required in 

art classes were not. The student sample was the most critical of substitute competency 

in the subject area of art. Most students believed substitutes had a low level of art 

competency. Many students felt that this made no difference to student performance, but 

many also thought that substitutes should have had more art knowledge in art classes. 

Art Teacher Perceptions: 

Several questions on the art teacher survey addressed various issues of substitute 

competency in art classes. One survey question stating, "Substitute teachers have been 

sufficiently knowledgeable in visual art," (see Figure 20) produced the following results: 

one teacher responded with "Always" (7.69%), one teacher responded with "Often" 

(7.69%), four teachers responded with "Sometimes" (30.77%), and seven teachers 

responded with "Rarely" (53.85%). Despite this low rating of substitute art knowledge, 

art teachers gave substitutes a disproportionately higher rating for their performance. 

Results from the question stating, "I am satisfied with the performance of substitute 

teachers in my classes", showed that one teacher responded with "Always" (7.69%), five 

teachers responded with "Often" (38.46%), six teachers responded with "Sometimes" 

(46.15%), and one teacher responded with "Rarely" (7.69%). The question stating, 

"When writing a substitute lesson plan, 1 assume the substitute knows nothing about art," 
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(see Figure 21) brought the following results; six teachers responded with "Always" 

(46.15%), five teachers responded with "Often" (38.46%), one teacher responded with 

"Sometimes" (7.69%), and one teacher responded with "Rarely" (7.69%). To another 

survey question, stating, "I have had outstanding substitute teachers in art," (see Figure 

22) four teachers responded with "Always" (30.77%), four teachers responded with 

"Often" (30.77%), three teachers responded with "Sometimes" (23.08%), and two 

teachers responded with "Rarely" (15.38%). In reference to teacher perceptions of 

student response to substitutes, one question stated, "Students complain about the 

teaching competency of substitutes." (See Figure 23) Results were, six teachers 

responded with "Often" (46.15%), five teachers responded with "Sometimes" (38.46%), 

and two teachers responded with "Rarely" (15.38%). 

Figure 20. Art teacher survey - question #3 ; Substitute teachers have been 
sufficiently knowledgeable in visual art (N=13). 
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Figure 21. Art teacher survey - question #39: When writing a substitute lesson plan I 
assume the substitute knows nothing about visual art (N=13). 
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Figure 22. Art teacher survey - question #41:1 have had outstanding substitute teachers 
in art (N=13). 
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Art teacher interviews revealed several popular perceptions about substitute 

competency, some of which were contradictory. Some art teachers showed an interest in 

seeing more substitutes with art experience, while others did not. One high school 

teacher said, "It would be wonderful to have more people who actually have some art 

experience. Most subs are clueless when it comes to this subject. It would be nice 
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if they could contribute more in art classes." Conversely, another high school teacher 

said, "Concerning whether substitutes have some or no knowledge of art—that's really 

not important to me. In fact, sometimes the knowledge can be a detriment if the sub has a 

different philosophy about art or the teaching of art. I am mostly concerned that my 

room is not wrecked and supplies are not stolen. And students are not injured physically, 

or verbally abused. Those are my priorities." 

Two other teachers interviewed expressed a similar view that art experience of 

substitutes did not matter; their only concern was the ability of substitutes to manage a 

classroom. Furthermore, it was implied by many art teachers that because they always 

factor a presumption of limited to zero art knowledge into their substitute lesson plans, 

greater art knowledge is virtually never required of substitutes. Combined results 

indicate this presumption is routinely applied to planning, by art teachers, as an 

insurance measure to increase the chances for successful substitute lessons. 

One art teacher said a substitute in the district, who was well known by students 

and art teachers alike as a trained and practicing artist, was fired because of an incident 

where he lost control. According to the art teacher, this substitute was a graphic artist 

and painter who brought his "portfolio to the classroom to show students his work". 

However, this substitute could not effectively "manage the classroom or control student 

behavior". Out of fhistration and/or anger, the substitute reportedly "threw a chair across 

the classroom" in response to disobedient students, according to the art teacher. As a 

substitute, said the art teacher, this art-qualified person was "horrible." She said, "Can 

you believe it? He threw a chair across the classroom. He had no management skills or 
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self-control." This interview result revealed a perception that art knowledge does not 

ensure a competent substitute teacher in art class. This anecdote supports an art teacher 

perception that it is classroom management ability that is the most desirable professional 

attribute of a substitute—and not art knowledge. 

Figure 23. Art teacher survey - question #34: Students complain about the teaching 
competency of substitutes (N=13). 
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Substitute Perceptions: 

Substitute results showed that while many substitutes agreed with the art teachers 

that the content of art classes is often outside their realm of knowledge they felt that this 

factor did not prevent them from effectively rurming an art class. Survey results reflected 

this dichotomy. One substitute survey question read, "The content or topic of art lessons 

has been outside my field of knowledge or experience." (See Figure 24) Results showed 

that four substitutes responded with "Always", (9.09%) three responded with "Often" 
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(6.82%), 21 responded with "Sometimes" (47.73%), 12 responded with "Rarely" 

(27.27%), and four responded with "Never" (9.09%). A similar question stating, "While 

substituting, I have taught art lessons that I have not taught before," (see Figure 25) 

produced the following results: Six substitutes responded with "Always" (13.64%), 20 

responded with "Often" (45.45%), 15 responded with "Sometimes" (34.09%) and three 

responded with "Never" (6.82%). Despite results showing a lack of familiarity with 

content, substitutes expressed favorable perceptions about their abilities to fulfill their 

duties in art classes. When asked in a survey question stating, "The instructional methods 

required of me as a substitute teacher in art have been new," (see Figure 26) one 

substitute responded with "Always" 92.27%), five responded with "Often" (11.36%), 

seven responded with "Sometimes" (15.91%), 12 responded with "Rarely" (27.27%), and 

19 responded with "Never" (43.18%). 

Figure 24. Substitute survey - question #25; The content or topic of art lessons has 
been outside my field of knowledge or experience (N=44). 
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Figure 25: Substitute survey - question #31: While substituting, I have taught art 
lessons that I have not taught before (N=44). 
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Figure 26: Substitute survey - question #26: The instructional methods required of me 
as a substitute teacher in art have been new (N==44). 
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Interview results revealed perceptions from substitutes with art experience and 

those without. A second-year substitute, with some art background, offered his 

perception of a problem that existed even for the substitute familiar with art content: 
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"Teaching in art it can be difficult knowing where students are—what their background 

knowledge is. I am fairly knowledgeable in art, which makes me confident teaching this 

subject area. But coming into a room with a group of students you are not familiar 

with—what types of art they've made, makes a difference on what you can teach them 

that you know. A lot of times your in the dark in that respect. And sometimes it is more 

obvious what students know." A fourth-year substitute described the same dilemma: 

"I've been around long enough to be acquainted with many types of art-making activities, 

as regular classroom teacher and a sub. But as a substitute, you have ongoing projects 

that can be difficult to help with or give educated advice on, unless the teacher leaves 

detailed instructions. Even so, it's difficult coming into an unfamiliar environment when 

you don't know what the students have been given, or the background of the lesson." 

For the substitute with limited a limited art background the perspective is different. A 

first-year substitute commented: "I don't have much experience and I am not very 

artistic. This can make these assignments somewhat challenging.... If students have 

questions, I don't always have the answers, and tell them to do the best they can. There 

have been a few occasions when I wished I knew more. But for the most part, it hasn't 

been that much of a problem." 

Student Perceptions: 

Results showed that students had little confidence in the art-teaching abilities of 

substitutes. Results revealed a high level of student indifference about this lack of ability 

but also indicated a student opinion that substitutes in art class should know more about 
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art. Analysis of a student survey question stating, "Substitutes in art class don't teach 

anything," (see Figure 27) produced the following results; 225 students responded with 

"Agree" (44.03%), 176 responded with "Undecided" (34.44%), and 110 responded with 

"Disagree" (21.53%). This result indicates a split perception in the sample: slightly less 

than half of students (44.03%) are in agreement with the statement while slightly more 

than half are in non-agreement (55.97%) responding either as "Undecided" or 

"Disagree". Therefore, this is far from a collective perception; it is better characterized 

as one held by a very large minority of the sample. Another student survey question, 

with a very similar inquiry, read, "Most substitutes are good at teaching art." (See Figure 

28) Analysis revealed mixed results, similar to the previous question: Eighty-four 

students responded with "Agree" (16.44%), 238 responded with "Undecided" (46.58%), 

and 188 responded with "Disagree" (36.79%). A question that inquired about student 

preconceptions of art substitutes read, "Substitutes who teach art should be artistic." 

Results were: 248 students responded with "Agree" (48.53%), 157 responded with 

"Undecided" (30.72%), and 106 responded with Disagree (20.04%). All of these results 

expose significant student perceptions that substitutes don't provide much art instruction, 

are not very good at teaching art, and should be more "artistic". However, other survey 

results showed that many students feel these substitute shortcomings are inconsequential. 

A question stating, "It doesn't make a difference to me if substitutes can't teach art," (see 

Figure 29) produced the following results: 214 students responded with "Agree" 

(41.88%), 167 responded with "Undecided" (32.68%), and 130 responded with "Disagree 

(25.44%). 
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Figure 27. Student survey - question #9: Substitutes in art class don't teach anything 
(N=511). 
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Figure 28. Student survey - question #17: Most substitutes are good at teaching art 
(N=511). 
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When asked, "How good have your substitute teachers been in art classes?" An 

eleventh grade student replied, "Usually okay, I guess. They don't really do anything 

but tell us to continue with our artwork. We never really ask them anything pertaining to 

the artwork we are working with... I usually don't pay much attention to the subs." 

Figure 29. Student survey - question #27: It doesn't make a difference to me if 
substitutes can't teach art (N=511). 
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Another student, in twelfth-grade, described substitutes as varying their level of 

competency, and involvement: "The quality of subs tends to vary. I have been in classes 

where the substitute says basically nothing—with the exception of taking attendance— 

and leave the class on their own to either work on their projects or watch a video. But on 

the other hand, I've experienced a couple of substitutes who try to become overly 

involved and give the class their opinion or tips concerning a project and then walk 

around the class commenting on nearly ever student's work! ... This type of substitute 
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can be good to a point, but there's times when it can be more distracting and worse than 

the subs who say nothing at all Then of course, there are those who take the middle 

course and try to help students but not overly meddle in their artwork. These probably 

are the best substitutes." 

Art Teacher and Substitute Practices: A Reliance on Classroom 
Intercommunication, Thorough Lesson Planning and Increased Student 
Responsibility 

There were many results reflective of different issues within this category. This 

section will address results pertaining to issues of classroom intercommunication, 

substitute assistance from students, and teacher planning for substitutes. Results indicate 

a view that the success of substitute teaching depends on classroom intercommunication 

—between art teachers, substitutes and students—and strong one-way communication, 

from art teachers to substitutes, regarding instruction. However, many substitutes feel that 

little feedback is provided by art teachers concerning their performance. An art teacher 

and substitute perception is that students are involved in assisting substitutes with routine 

procedures for running studio lessons and managing the classroom, as a frequent and 

effective practice. This perception also exists within the student sample, but to a lesser 

degree. Some art teachers report that preparing for a substitute is a time consuming 

endeavor while others indicated it is a relatively quick process. Results also revealed a 

strong perception from the substitute and student samples that lesson plans left by art 

teachers are regularly thorough and effective and have no need for improvement. 
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Art Teacher Perceptions: 

Teachers expressed a large reliance on student communication, responsibility, and 

assistance to substitutes in art classes. One, teacher survey question states, "I inform my 

students beforehand when there is going to be a substitute teacher in my class." (See 

Figure 30) Results from this question indicated four teachers responded with "Always" 

(30.77%), five responded with "Often" (38.46%), and four responded with "Sometimes" 

(30.77%). Another survey question regarding classroom intercommunication states, "I 

rely on students to tell me how my classes ran with substitute teachers during my 

absence." (See Figure 31) The results of this question indicated seven teachers responded 

with "Always" (53.85%), four responded with "Often" (30.77%), and two responded 

with "Sometimes" (15.38%). Results from one question revealed the perception that 

student helpers are commonly used with substitutes by a majority of art teachers. This 

question states, "I have student helpers give substitutes assistance." (See Figure 32) It 

generated the following results; six teachers responded with "Always" (46.15%), one 

responded with "Often" (7.69%), five responded with "Sometimes" (38.46%), and one 

responded with "Rarely" (7.69%). 

Results indicate there is significant disparity among art teacher perceptions of 

how much time is spent preparing for substitutes, but many art teachers indicate that it 

can be a time-consuming process. A preliminary survey question revealed that art 

teachers greatly differ in the time they spend preparing for substitute teachers: some 

report spending as little as 30 minutes while others report spending as much as four 
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hours. In response to the question stating, "How long does it take your to prepare a 

lesson for a sub?" three art teachers indicated spending less than an hour, one art teacher 

indicated spending a maximum of an hour, and nine of the art teachers indicated spending 

at least an hour. From the last group, one art teacher reported spending from "two to 

three hours" and another reported spending "two to four hours". The majority of seven 

teacher responses stated either "one hour" or "one to two hours" time spent for substitute 

preparation. 

Figure 30. Art teacher survey - question #10: I inform my students beforehand when 
there is going to be a substitute teacher in my class (N=l 3). 
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Teacher interview results support the finding that art teachers believe classroom 

intercommunication is a key component to successful substitute teaching situations. 

When asked, "Other than lesson plans, what are some routine preparatory measures you 

take before having a sub in your classroom?" One middle school teacher replied. 
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"If possible, I tell the students there will be a sub and they had better be on their best 

behavior. I try to go over the assignment they will be doing with them beforehand. 

That's a good thing to do if it is possible. I've told the students that if they all tumed-in 

their assignment, I would have the sub let them do something fun towards the end of the 

period. Incentive, you know." 

Figure SI. Art teacher survey - question #7: I rely on students to tell me how my 
classes ran with substitute teachers during my absence (N=13). 
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Several teachers described how they regularly assign or recruit student helpers to 

provide the substitute with assistance. Some teachers said they wrote down the names of 

student helpers in substitute lesson plans, others said they recruited students the day 

before, and another said she prompts the entire class to take responsibility for classroom 

procedures required for art-making. One high school teacher said: "Students know how 

the classroom should be run. The responsibility is theirs. I don't want to treat them like 
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babies and I let them know. If I know I'm going to be gone, I am up-front so they're not 

surprised. Studio class time is valuable to many students and they shouldn't have to give 

it up. This means when I'm gone they have to pick up the slack." 

Figure 32. Art teacher survey - question #33: I have student helpers give substitutes 
assistance (N=13). 
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Substitute Perceptions: 

Substitute survey results correspond with art teacher perceptions that students 

have provided various forms of assistance but substitute survey results on this topic do 

appear at a lower frequency. A substitute survey question read, "Students have helped 

me by articulating routine art class procedures and practices," (see Figure 33) to which 

two substitutes responded with "Always" (4.55%), 15 responded with "Often" (34.09%), 

20 responded with "Sometimes" (45.45%), five responded with "Rarely" (11.36%), and 

two responded with "Never" (4.55%). Survey results also show that substitutes believe 



135 

there is frequently clear communication of essential substitute information from the 

absent art teacher. One question that produced such results read, "Teacher expectations 

of students are communicated to me by art teachers." Results indicated 12 substitutes 

responded with "Always" (27.27%), 28 responded with "Often" (63.64%), three 

responded with "Sometimes" (6.82%), and one responded with "Never" (2.27%). 

However, despite many examples, such as this one, of strong teacher-to-substitute 

communication in reference to classroom instruction and procedures, results indicated a 

substitute perception that there is a lack of post-instruction, teacher-to-substitute 

feedback. A survey question, which states, "I have received feedback from the regular 

teacher about my teaching in art classes," (see Figure 34) produced the following results: 

four substitutes responded with "Always" (9.09%), one with "Often" (2.27%), nine with 

"Sometimes" (20.45%), 12 with "Rarely" (27.27%), and 18 with "Never" (40.91%). 

Several interview results supported this finding. One example is a comment from a first-

year substitute: "I'm not sure if I ever hear back from any teachers. I always leave the 

forms for them to complete, but I never receive a copy. I hope I'm doing a good job. 

... Other teachers have requested me in their classrooms, but no art teachers ... so far." 

Similarly, a second-year substitute said, "I presume I'm doing what the teachers want. 

There have not been any complaints ... at least to my knowledge, so I must be doing 

okay. . . . Being more informed would be helpful." 
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Figure 33. Substitute survey - question #45: Students have helped me by articulating 
routine art class procedures and practices (N=44). 
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Figure 34. Substitute survey - question #11; I have received feedback from the 
regular teacher about my teaching in art classes (N=44). 
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Student Perceptions: 

Student results show perceptions that there is a heavy teacher reliance on 

classroom intercommunication, and that feedback to the art teacher is often provided by 
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students themselves. To a student survey question stating, "The regular art teacher often 

asks and discusses, with students, how class went with the substitute," (see Figure 35) 

295 students responded with "Agree" (57.73%), 116 responded with "Undecided" 

(22.70%), and 100 responded with "Disagree" (19.57%). Several other survey questions 

established a perception that intercommunication is helpful to both teachers and students, 

and that teachers frequently inform students of when there will be a substitute and what 

activity they will be doing with the substitute. For example, one question states, "The art 

teacher usually lets the class know beforehand when there will be a substitute teacher." 

(See Figure 36) Analysis of this question revealed 345 students responded with "Agree" 

(67.51%), 105 responded with "Undecided" (20.55%), and 61 responded with "Disagree" 

(11.94%). Another similar question, states, "The art teacher often tells us in advance 

what activity we will be doing in class with a substitute," (see Figure 37) and its results 

showed that 296 students responded with "Agree" (57.93%), 128 responded with 

"Undecided" (25.05%), and 87 responded with "Disagree" (17.03%). Both of these 

survey results support the art teacher interview findings that a show a perception that 

students are kept well informed about planned teacher absences and what classroom 

activity will take place during such absences. 

Student survey results also show that a large portion of the student sample feel 

that lesson plans left for substitutes are satisfactory. "The art teacher leaves good lesson 

plans for substitutes," states one survey question, (see Figure 38) which gave the 

following results: 223 students responded with "Agree" (43.64%), 206 responded with 

"Undecided" (40.31%), and 82 responded with "Disagree" (16.05%). A large percentage 
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of students responded in the category of "Undecided", for many possible reasons; 1) 

students usually do not see lesson plans, 2) students may not know what constitutes a 

"good" lesson plan, 3) students are unaware of evidence of lesson planning, and 4) 

students are too disconnected from this aspect of teaching to make a sound judgement on 

the topic. 

Figure 35. Student survey - question #48: The regular art teacher often asks and 
discusses, with students, how class went with the substitute (N=511). 
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Figure 36. Student survey - question #1: The art teacher usually lets the class know 
beforehand when there will be a substitute teacher (N=511). 
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I'igure 37. Student survey - question #19: The art teacher often tells us in advance what 
activity we will be doing in class with a substitute (N=511). 
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On the topic of student assistance, survey interview results showed that students 

feel that it is not so much a matter of direct help given to the substitutes by students, as 

much as it is, merely students assisting with classroom duties required for their own 

productivity. One tenth-grade student said, "Some students will help the sub with basic 

stuff I mean, we'll answer questions and stuff. Like, tell him what we're supposed to be 

doing, or where things are. But we won't actually give a lot of help, I don't think. Most 

students kinda do what they're supposed to anyway, so things usually go okay." A 

student survey question addressed the topic of student helpers, however the question is 

limited in that it does not refer to a frequency of the occurrence. It is stated in general 

terms: "There are student helpers who help the substitute in art class." The results were: 

187 students responded with "Agree" (36.59%), 120 responded with "Undecided" 

(23.48%), and 204 responded with "Disagree" (39.92%). Regardless of its limitation, a 

significant portion of the sample did agree with the statement. The extent of this 
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agreement supports the art teacher and substitute perceptions of a regular use of student 

assistance in the classroom. 

Figure 38. Student survey question #44: The art teacher leaves good lesson plans for 
substitutes. (N=511). 
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In summary, results were obtained in each of seven categories tied to the research 

questions and corresponding to recurring themes within the data. First, in the category of 

"Instruction", there was a predominant perception in all samples that the majority of 

instruction taking place is student-directed with little-to-none art instruction from 

substitutes. Second, in the category of "Studio Activity", results reveal a widespread 

perception that studio activities are common in the substitute-taught art classroom and are 

not regularly postponed by art teachers. Third, in the category of "Lesson Continuity", 

results indicate a perception shared by art teachers and students that the day-to-day flow 

of lessons is often sustained in the substitute-taught art classroom and an additional 

perception of art teachers that achieving such continuity is often difficult in substitute 
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situations. Fourth, in the category of "Student Performance", each sample produced a 

distinct result: 1) Most art teachers believe that the quality and quantity of student work 

are often hindered by substitute situations. 2) Many substitutes believe it is more difficult 

to keep students on-task in art classes than in other subject areas. 3) Many students 

believe that student art production and student learning is decreased with substitutes. 

Fifth, in the category of "Classroom Management", art teachers and substitutes believe 

the biggest problem is getting students to cleanup the classroom after the art-making 

process. Student responses made no such reference. Sixth, in the category of "Substitute 

Art Competency", once again each sample produced a distinct result: 1) Art teacher 

results reveal a perception that most substitutes have a low level of art knowledge, and 

this perception is a regular consideration that factors into the planning for substitute 

teachers. 2) Art teachers expressed a perception that classroom management ability is a 

more favorable substitute attribute than art competency. 3) Many substitutes felt that the 

content of art classes was often outside their realm of experience but the pedagogical 

skills required of them to effectively conduct such classes was not. 4) Most students 

perceive substitutes as having a low level of art competency and many students feel this 

has little impact on student performance, but many also thought substitutes should be 

more knowledgeable in art classes. Seventh, in the area of "Art Teacher and Substitute 

Practices" there were three significant findings: 1) There is a unified perception fi-om all 

samples that various forms of intercommunication regularly occur in the classroom to 

facilitate substitute situations. 2) Substitutes and students feel that lesson plans left by art 

teachers are regularly satisfactory. 3) There is an existing perception that students play an 
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increased role of assisting with the operation of classroom procedures during an art 

teacher absence. 
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CHAPTER 5 

DISCUSSION 

Introduction 

This chapter discusses the implications of the study's results and provides 

recommendations for practice and future research. This study was designed to identify 

student held perceptions regarding substitute teaching in art education. The results of this 

study highlight what is taking place in the substitute-taught art classroom. This overview 

provides a greater understanding of specific classroom situations and identifies what 

aspects of the practice are successful and what areas need to be improved. Information on 

this topic is important to art education because the research topic is currently not 

represented well in published research. Results were obtained by examining the 

perceptions of school populations who experience substitute teaching in art classes first

hand. Research questions posed at the outset of this study helped to guide the study. A 

reiteration of the questions follows: 

What is occurring in the visual art classroom setting when substitute teachers 

replace art teachers, in terms of, a) lessons, b) instruction, c) student production, 

d) student learning, and e) classroom management? 

The results of this study were divided into distinct categories that emerged from 

the data. Results of the study answered the questions, raised additional questions, and 

exposed other issues, which will be discussed in this chapter. The goal of these various 
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methods and resulting discussion is to provide perspective to what I have described as the 

"blind spot of substitute teaching art education". 

Preliminary Findings 

Data obtained from the preliminary short answer section of the art teacher and 

substitute surveys were primarily intended to serve as demographic information about the 

participants, but this data was also relevant as findings. Particularly relevant are the data 

from these samples which indicate 1) the absenteeism rate of art teachers is much lower 

than what is cited in the literature, 2) a large majority of the substitute sample have had 

college-level art education, and 3) many substitutes in the sample are college-trained 

teachers. 

In this study, the absentee rate of art teachers specifically was significantly lower 

than the highest national average absentee rate cited by numerous studies covering all 

types of teachers. This study finds that art teachers missed an average of 8.89 school 

days out of a total of 177 school days for the year, which produces an absentee rate of 5% 

(see Table 1), whereas the national average for all teachers is cited as high as 10%. If the 

magnitude of problems associated with teacher absenteeism is correlated to the rates of 

teacher absenteeism (as the literature states), then these problems may be less prominent 

in the district represented in this survey. A recent author, Bemasconi (2003) cites an 

absentee rate that is more in line with the rate among art teachers in this study. He writes, 

"People in the business of substitute dispatching know that every day 5% to 10% of 

public school teachers are absent and require qualified substitutes." (p. 4) This author 
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presents the 10% rate at the high end of the spectrum yet he brackets it with a lower rate 

of 5%. Bemasconi may provide a more accurate description of teacher absenteeism, not 

because of this study's result but because rates undoubtedly vary. Still, art teachers in this 

study fell at the low end of the spectrum, based on this author's statement, indicating a 

relatively high attendance rate exists among this art teacher population. This means 

problems associated with teacher absenteeism—and by extension substitute teaching— 

have less magnitude than what is described in much of the literature. 

Preliminary findings also reveal no significant difference in absentee rates 

between art teachers and other teachers. Table 1 provides a comparison of art teacher 

absences versus absences of teachers in other subject areas, showing absentee rates of 5% 

for English teachers, 4.4 % for math teachers, 5.4% for music teachers, and 3.8% for 

science teachers. Based on my personal experience as a practitioner, as I outlined in the 

introductory chapter of this paper, I stated that art teachers might be reluctant to take 

leave due to the unpredictable nature of substitute situations. It is possible that this factor 

contributes to the low absentee rate in this teacher population. However, this notion was 

not proven by this study and remains speculation; neither survey nor interview questions 

directly addressed this inquiry. 

In addition, findings fi-om preliminary survey questions presented to art teachers 

indicated that for many substitutes, preparation is a time consuming endeavor and yet 

another possible factor contributing to moderate absentee rates for art teachers in the 

survey sample. Although the lowest response fi-om this group was 30 minutes 

substitution preparatory time, this was not a majority perception. Nine art teachers gave 
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various responses that ranged between "at least an hour" to as much as "two to four 

hours" for the amount of time spent preparing the classroom for a substitute teacher. The 

amount of time necessary for substitute preparation may also partly account for the 

relatively low amount of leave taken by art teachers. But again, this remains speculation. 

What is clear is that art teachers are only absent 5% of the time and that is a relatively 

low rate that is comparable to teachers in other subject areas. This fact shows that high 

teacher attendance is characteristic of the district in general, including its art teachers. 

A large majority of substitutes from the sample had college-level art education 

indicating that many substitute participants possessed a rudimentary level of art 

knowledge. A preliminary substitute survey question produced this result showing 36 

substitute participants (82% of the sample) indicated they had taken some kind of art-

related college coursework, whereas only eight substitute participants (18% of the 

sample) indicated they had taken none. Thus, art curricula were not entirely unfamiliar 

academic content for many substitutes, meaning that in the majority of these classes 

potential existed for art instruction based on prior knowledge. This finding increases the 

possibility that these substitute teachers directly contributed to student learning in art. 

However, evidence based on later findings indicates that art teacher expectations about 

prior art knowledge and art competency among substitutes diminished this possibility. 

According to art teacher survey and interview results, low expectations of 

substitute art knowledge is a factor that plays a significant role in the lesson plarming of 

substitutes in art class. Such results indicate that, based on the directives found in 

substitute lesson plans, substitutes may not be given the opportunity to provide art 
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instruction. Results indicate this is a precautionary safeguard taken by art teachers to 

remove the responsibility of art instruction from substitutes potentially inexperienced in 

art. Based on preliminary findings, substitutes may in fact be capable of such instruction 

more than art teachers are aware, but often teachers have no way of knowing the abilities 

of any given substitute. Therefore, substitutes inexperienced in art, such as the 18% of the 

sample who had no college art education, should rightfully remain a significant issue for 

the art teacher population in this study. Prior art experience of substitutes may have 

educational benefits to students outside of the instructional planning presented by the art 

teacher. This study did not produce data on such benefits, although future research could 

address this question. 

The last significant preliminary finding is that there is a high volume of 

substitutes in the sample who are college-trained teachers, suggesting that general 

teaching skills are widely possessed by this group. Of the substitute participants, 15 held 

a bachelor's degree in some branch of Education (34% of the sample) and 12 held 

master's degrees in some branch of Education (27% of the sample). Because eight of 

these master's degrees were held by substitutes who did not possess undergraduate 

degrees in Education, the total number of substitutes who possessed a degree in some 

branch Education was 23, equaling 53% of the entire sample. To a large extent, substitute 

teachers were teacher professionals who had educational training in their chosen 

occupation. This finding indicates, as a whole, that subjects in this sample have 

substantial training in the field of education and likely possesses numerous effective 

teaching skills. Because teaching skills are applicable to all academic subject areas, the 
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college backgrounds in Education of the majority of substitute participants were an asset 

for the substitutes in this study. This asset likely benefited a broad spectrum of students in 

art classes in this study. Substitute art backgrounds may have limited influence on, and 

questionable benefits to, substitute-teaching situations in art classes, but substitute 

backgrounds in teacher education and training are likely a positive influence and 

significant benefit in such situations. The finding that classroom management with 

substitutes was the primary concern of art teachers gives greater weight to the importance 

of teacher education over art education, for substitute teachers in art classes. 

The Relevancy of Substitute Art Knowledge 

Art teachers may be correct in their perception that art qualifications of substitute 

teachers are not as important as general teaching qualifications, where student 

achievement in visual art classes is concerned. Recent literature suggests that out-of-field 

teaching is not a significant problem for student learning. A few current researchers have 

conducted studies finding "no strong link between teacher's subject-matter expertise and 

the achievement of their students" (Gerwitz, 2002, p. 18). This recent view on the topic 

contradicts the popular, long-held view that subject area knowledge is an important factor 

in teaching and learning. Ingersoll (1999) is a researcher who holds this traditional view: 

There is a large body of empirical research devoted to isolating and assessing the 

effects of various measures of teacher qualifications (e.g., education, training, 

experience) on student achievement. Although there are some inconsistent 

findings ... in general, this research has found that subject knowledge and 
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teaching skills are important predictors of both teaching quality and student 

learning... (p. 36) 

Ingersoll includes teacher education and training as important elements but also cites 

"subject knowledge" as an important factor, whereas others disagree about the 

importance of teacher subject knowledge on student achievement. Friedman (2000) is 

one such author: 

I would like to believe that subject knowledge is an important (maybe the most 

important) influence on student learning. However, based on the evidence in the 

literature (Ingersoll's study included), its impact has been demonstrated to be of 

little consequence, (p. 20) 

Responses of art teachers, substitutes, and students express this latter perception by 

implying student learning in art is not disrupted, despite the lack of subject area 

knowledge of substitute teachers. Results did not provide sufficient evidence that subject 

knowledge is a vital qualification for maintaining student learning in art. On the 

contrary, the majority of perceptions are that substitute art knowledge is not 

consequential to the lessons, activities, or student learning that are occurring in the visual 

art classroom. In the case of art teacher perceptions, there is a deliberate intention by art 

teachers to prevent substitutes' lack of knowledge from affecting student achievement in 

the visual art classroom. Although some responses from art teachers and students 

indicate a desire for more subject knowledge from substitutes, clear reasons why this was 

important to these participants were not fully established. 
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The obvious question that arises from this premise is, "How can substitute art 

knowledge possibly not be important?" Based on the results of the study, several 

plausible answers to this question emerge: 1) The prior teaching and learning that has 

taken place in the classroom continues to function during substitute situations. 2) Art-

making activities involve a process of student self-exploration that is not dependent on 

continuous instruction from an outside teaching source. 3) Substitute art knowledge may 

contribute to art instruction that is incongruent, or contradictory, to that of the regular art 

teacher. 4) Classroom management issues supersede issues of subject area instruction. 

Another problem of substitute art knowledge supported by the findings is that 

substitutes who are knowledgeable about the subject area of art are frequently not given 

background information about lessons and previous student learning, so they cannot 

provide substantive instruction, even if they are able, because they do not know for 

certain what the students know. This is an unfortunate oversight of art teachers because it 

means that even knowledgeable substitutes are prevented from contributing to classes as 

true replacement art educators. This scenario once again illustrates the fact that the 

"blind spot of substitute teaching in art education" not only applies to art teachers but also 

to substitutes. 

The Implications of Studio Activity 

Study results show the studio aspect of visual art classes presents both significant 

problems and significant benefits to substitute teaching in art education. Results confirm 

the underlying assumption of this study that the studio dynamic of the art classroom 
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presents a unique problem to substitute teaching, most notably in the area of the student 

cleanup process. The perception among art teachers and substitutes that substitute 

teaching frequently hinders the cleanup process that follows art-making activities reveals 

a practical problem, yet to be resolved, connected to this aspect of visual art classes. 

However, results also show that studio activities with substitute teachers can benefit 

student learning in art by requiring students to work independently without the usual 

guidance of the art teacher. 

Art teacher and substitute perceptions confirm the studio cleanup process is a 

problem during substitute scenarios. Art teachers expressed satisfaction overall with 

substitute teachers performance with the exception of this one area. Substitute teachers 

revealed a pervasive perception that getting students to cleanup satisfactorily after art 

making activities is very difficult. Based on the results of this study I have concluded 

that this problem is likely attributed to one or more of the following causes: 1) lack of 

experience of studio cleanup procedures for substitutes, 2) ineffective or inadequate 

communication, fi-om art teachers to substitutes, about classroom cleanup procedures, 3) 

students evade their classroom cleanup responsibilities in response to the art teacher's 

absence, and 4) students are not sufficiently held accountable for cleanup responsibilities. 

Despite this problem, results indicate the studio aspect of visual art classes can 

also be a significant benefit to substitute teaching in art education. Widespread 

perceptions, found among all samples, indicated that studio activities are a fi-equent 

occurrence and that during studio activities students are frequently self-directed and 

responsible for their own art-making experiences. And learning derived fi-om such 
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experiences is the basis of this premise. As one art teacher said, a day with a substitute in 

art class provides the students with a positive break or "oasis" from the daily routine. 

This art teacher was ostensibly referring to the psychological benefit to students of 

having a substitute. But this figurative oasis also describes an educational benefit, 

because it creates an opportunity for students to assume greater independence, 

responsibility, and fi-eedom fi-om the art teacher's usual supervision and direction. Studio 

activities with substitutes give students opportunities to exercise personal traits and 

intellectual capacities, which are required less under regular classroom circumstances. 

Students must perform studio work in a context that requires a greater dependence on 

their own abilities and less on the art teacher's direction, guidance, and assistance. 

Although some students may not take advantage of the educational benefits of such 

situations—due to inability or unwillingness—their potential for valuable learning 

experiences, which may be alternative to those occurring under regular circumstances, is 

evident. Student learning activities in art of this sort, which are characterized by student-

directed instruction and independent learning, are supported by art educator Szekely 

(1990): 

Art programs for students must provoke and challenge both teachers and students 

to rethink what art is. Students should be able to conduct their own art 

investigations, experiment and make decisions, as well as plan and improvise 

from their own art actions and experiences, not just silently receive information. 

Students who can leam in this way, and who can incorporate contemporary 

experiences into their own creative output, have the best chances of becoming 
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contributors to the new art world. In order to foster this new kind of thinking in 

art education, we must rethink our methods for creating art classroom 

'instruction', (p. 224-225) 

Substitute teaching situations in art class are learning experiences compatible with 

Szekely's prescription. Except for the significant problem involving the cleanup process, 

studio activities appear to be well suited for successful substitute teaching practices in art 

education. The creative act of art-making is by nature an individual endeavor requiring 

introspect, hands-on involvement, trial and error processes, personal problem solving and 

divergent thinking—all of which are ideally accomplished without outside assistance. 

Substitute teaching therefore allows students in art classes periodic opportunities for 

individual creative expression and artistic exploration, which are truly self-directed and 

independent of outside instruction. Students not only have greater responsibility for 

classroom procedures as indicated by the results, but they have greater responsibility for 

their own learning experiences. Such opportunities may have underlying, inherent value 

in bringing students greater ownership in artistic learning and creative achievements. 

The Significance of Diminished Student Achievement 

The implications of decreased student productivity and quality of work, as 

perceived by many art teachers and indicated by some students, implies that student 

learning can be diminished by substitute teaching in art classes. How to maintain student 

learning in the substitute-taught art classroom is an enduring question in this study. The 

evidence suggesting that student learning in art can be adversely affected by substitute 
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teaching supports the longstanding view that substitute teaching is a marginalized form of 

teaching which is, at best, merely capable of providing substandard instruction and 

producing limited student learning. 

As previously mentioned, it seems the perceived emphasis on student-directed 

learning in art with substitutes may not benefit all students, and students lacking the self-

discipline, self-motivation, and self-direction necessary to benefit fi-om these scenarios 

may be the ones most detrimentally affected by substitute teaching. Perhaps art students 

who perform at a higher academic level and older students are able to use substitute 

situations more advantageously that lower performing and perhaps younger students, as 

one middle school art teacher alluded. In general education, it was the academic 

achievement of average achieving students that published research found to be most 

negatively affected by teacher absenteeism (Lewis, 1981). Whether or not this is true for 

art education is an important question that could be addressed by future research. 

The variable that may be the cause of decreased student productivity and 

diminished quality of work with substitutes, as identified in art teacher and student 

responses, may be the same variable that compromises the studio cleanup process; 

student accountably. While study results indicate instances of increased student 

responsibility during substitute teaching, other results point to a recurring theme of 

students evading responsibilities. Results also indicate the existence of art teachers who 

expect increased student responsibility and who believe increased student responsibility 

helps facilitate substitute teaching. However, it may be that substitute teaching allows 

students to evade both procedural and academic responsibilities, despite art teacher 
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expectations and perceptions. Substitute teaching may inadvertently contribute to a lack 

of student accountability. Given the opportunity to do less work—resulting in a lowered 

quantity and quality of artistic production—many students may take advantage of the 

opportunity, because they have no oversight from the regular art teacher. Lack of 

oversight from the art teacher (the ultimate authority figure in the classroom), may lessen 

student accountability. Regarding procedural responsibilities, there may be a split 

between students who are accountable and live up to teacher and substitute expectations 

and those who do not. Certain students may indeed contribute more than others whose 

lack of contribution goes unnoticed by the regular art teacher during an absence. 

Regarding core academic responsibilities, the substitute teacher is blind to the 

performance abilities of students, and therefore, individual students are not held 

accountable for the quality of their work until the regular art teacher returns, at which 

point the opportunity has lapsed for student achievement. This issue raises several 

questions: 1) What can be done to prevent a decline in student achievement in art? 2) 

Are art teachers effectively communicating academic criteria to their students through 

substitutes? 3) Are substitutes enforcing such criteria? 4) How can students be held 

academically accountable with substitute teachers? 5) How much does lack of substitute 

knowledge about individual student ability affect the quality of work produced by 

students? These are significant questions that could be addressed through additional 

research. 
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The Success of Maintaining Lesson Continuity 

That art teachers and substitute teachers are able to maintain the continuity of 

lessons and student learning in the substitute-taught art classroom is one positive area 

revealed by this study. As discussed in the review of literature, many authors question 

whether or not the ideology of substitute teaching aligns with what is actually 

accomplished in practice. Results of this study support the perception that a primary 

purpose of substitute teaching—namely, to provide students with unbroken instruction 

during a teacher absence—is not upheld in practice to the extent it is implied in theory. 

However, results also provide evidence that another purpose of substitute teaching—to 

maintain lesson continuity—is being achieved to a high degree in the art classroom. Art 

teachers in this study revealed that lesson continuity was a top priority when planning for 

the substitute process, to maintain previous student learning. Likewise, student responses 

confirmed that it is trequently "business as usual" with substitutes in art class. Although 

some art teachers stated it was sometimes a challenging task to maintain the daily flow of 

a lesson during an absence, survey and interview data from teacher and student samples 

provide evidence that it is, in fact, frequently achieved. So even though instruction may 

be broken during the substitute process, the content of what students are learning often 

remains consistent. This finding indicates the gap between substitute theory and practice 

is limited and does not apply to all aspects of substitute teaching in art education. 
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Recommendations for Practice 

The results and conclusions of this study point to recommendations for the 

practice of substitute teaching in art education at the school district where the research 

was conducted. In most cases this study's recommendations concern art teachers and 

substitutes, and in other cases administrators, department heads, and the district substitute 

coordinator. Because this was a case study, recommendations are not necessarily 

relevant to the practice of art education in a wider context. The following section will list 

recommendations only specific to the district covered by this study, and will provide 

reasons for the recommendations. 

1) Substitute lesson plans should include information describing, in brief, 

prior student learning pertinent to the current art lesson. Such information should include 

the previous steps taken by students in the artistic process and a brief overview of terms, 

concepts, processes and techniques with which students are familiar. Such information 

will help the substitute assess the status of student leaming in the classroom in relation to 

the current lesson, allowing the substitute to more effectively teach art if they have the 

capacity. 

A complaint of some art-experienced substitutes was that they were uninformed 

about prior student knowledge in art, making it difficult to establish a frame of reference 

fi^om which to provide actual instruction. The substitutes knew little about what had 

previously taken place in terms of student leaming in art. This circumstance effectively 

renders useless the artistic knowledge and experience substitute teachers bring to the 

classroom. By briefly informing substitute teachers of previous student leaming, 
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substitutes' own experiences in art can more effectively contribute to substantive art 

instruction, thereby making substitutes a more valuable asset in the art classroom. 

2) Substitutes should be provided with feedback about their performance that is 

more accessible and readily available. Substitutes reported, through survey responses, 

that they were not regularly provided with feedback about their teaching performance. A 

post-survey examination of the district substitute feedback forms revealed a substantial 

shortcoming of the substitute program in this area. A sample of the standardized 

assessment forms distributed to art teachers, substitutes and principals or department 

heads during the substitute process are respectively provided in Appendices S, T and U. 

The last form, designed for principals and department heads, is most indicative of a 

program weakness in the area of substitute feedback. 

The first apparent problem is that district employees who have no personal 

contact whatsoever with the very substitutes whose performance the district employees 

assess purportedly conduct part of the substitute assessment process. Post-interview 

inquiries confirmed that these district employees, including principals and department 

heads, usually do not observe or interact with substitutes in art classes yet they are 

routinely asked to provide assessments of such substitutes. It may be an overly idealized 

notion that administrators or department heads could logistically oversee and assess 

substitute teachers that led to the development of this shortsighted policy. It appears to 

be another example of the gap between theory and practice. Although these assessments 

look valid on paper and uphold the appearance of administrative involvement and 

oversight in the substitute process, they in fact have no basis in reality. This policy 
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entirely undermines the accuracy and worth of feedback available for substitutes. My 

recommendation is that administrators and department heads be given substitute 

assessments from regular art teachers for review, but that administrators and department 

heads should not conduct assessments themselves on substitutes for other teachers. 

Assessments should be conducted by art teachers and perhaps additionally by art students 

for the value of obtaining a second perspective of substitute performance. Involving 

students in the evaluation of substitute performance is a process that would have to be 

developed by art teachers, substitutes, and administrators together in cooperation. The 

implementation of a student evaluation and feedback process for substitutes in art class is 

a topic that holds potential for future research. 

The second problem is that substitutes must request assessments of their 

performance in order to obtain personal feedback as opposed to receiving feedback 

through more convenient and accessible means. The current policy is indicated on the 

district form for teacher assessment of substitute performance (See Appendix S). The 

assessment form states, "Substitute teachers will have the right and opportunity to review 

this assessment with the Director of Human Resources. Requests to do so should be 

made through the Records Department." This statement implies that substitutes must 

take the initiative to receive feedback, whereas I am recommending that substitutes be 

automatically and routinely supplied feedback, in a timely manner, from district 

employees directly involved in the substitute process. Feedback could effectively be 

provided to substitute teachers through several means; the U.S. postal service, the inter-
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district mail system, e-mail, or through postings on custom, Internet Web sites dedicated 

to substitute teacher performance and evaluation. 

3) With the support of art teachers, students should be assigned specific cleanup 

responsibilities by substitutes, and individual students who perform inadequately should 

be reported to art teachers for accountability purposes. As previously stated, it is a lack 

of student accountability with substitutes that is a probable cause of the cleanup problem. 

By assigning specific tasks to students, it will be apparent which students have evaded 

responsibilities at the end of class during the substitute process. This information can be 

communicated by substitutes to art teachers, and art teachers can appropriately address 

the issue with students upon their return to class. If students who fail to meet the 

expectations for cleanup responsibilities receive logical consequences on a consistent 

basis following substitute teaching, students will learn they are accountable for cleanup 

even when regular art teachers are not present. 

4) Art teachers should develop, share and exchange successful non-studio, 

substitute lessons designed to be effective alternatives to studio lessons that also maintain 

lesson continuity. Several art teachers indicated that while studio activities are frequently 

conducted with substitutes, there are times when the practical requirements for studio 

activities are too great to reasonably expect a substitute to manage, or when studio 

activities may require planning that is too extensive for the art teacher. Ideally, flexible 

lessons that could accommodate a wide range of art content would be most valuable. For 

instance, lessons formatted as templates that are able to fit any studio lesson occurring in 

the classroom. One example would be a student writing assignment that serves as a self-
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assessment of a work of art in progress. Students could reflect upon their artwork at a 

transitional stage before it has been completed. This may be valuable in helping students 

to better understand the conceptual development of their work, the creative process, and 

their personal work habits. This form of flexible substitute lesson would be useful when 

a studio lesson must be postponed due to substitute teaching, such as when art teachers 

have little time to prepare for a studio activity because of an untimely absence or an 

emergency, or when studio activities require a level of classroom management or art 

expertise that cannot realistically be expected of substitutes. Art teacher development, 

sharing and implementation of such alternate lessons would benefit the substitute process 

in visual art at this district. 

5) Art teachers should be provided with a list of names of substitutes who are 

knowledgeable in art along with names of substitutes who are not, and make substitute 

requests based on their preferences. Such measures would allow art teachers to plan 

lessons according to the fulfillment of their substitute requests. I recommend that during 

the substitute orientation process, a question be included asking substitutes about their 

knowledge level or experience in art. As the orientation process at this district now 

stands, substitutes are asked to list their preferences for subject areas they are willing to 

teach but are not asked about past education or experience in specialized areas such as 

art. A list for art teachers, of substitute names, could be divided into categories listed as, 

1) no experience, 2) some experience, and 3) very experienced, in relation to the subject 

area of art. Giving art teachers the ability to make informed requests for substitute 

teachers based upon these categorizations would allow art teachers to create lesson plans 
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that fit the level of subject area knowledge of the replacement teacher. This measure 

would promote the validity of lesson planning and the accuracy of instruction based on 

such planning. As is the case with the first recommendation—suggesting teachers 

include background information of prior student learning in the lesson plans—this last 

recommendation, involving art teacher requests and substitute placement, would allow 

substitutes to perform more effectively and become utilized more efficiently as 

replacement art educators. 

Recommendations for Future Research 

Although this is a case study, and therefore generalization cannot be made from 

the results that apply to the practice of substitute teaching in art education at large, future 

research should be based on premises established by this study. Future research has 

potential to establish whether or not the premises set forth by this study can be 

substantiated and whether or not they apply to a broader context beyond the scope of a 

case study. I recommend additional research this topic be conducted at a national level 

and continue utilize student participants, when applicable, to examine specific issues 

identified by this study. 

Results of this study also support the claim that the use of students as research 

subjects holds value for additional research. It was a major assumption of this study that 

it is the students who have knowledge, more than anyone else, of what exactly occurs in 

the studio classroom when the art teacher is replaced by a substitute. As a result of this 

assumption, a bulk of the findings in this study came fi-om the student sample. It is 
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evident that aspects of the results agree with results from previous studies on substitute 

teaching in general education, which have also used student subjects. For instance, 

student perceptions critical of substitute competency and teaching ability and student 

perceptions indicating a decrease in performance with substitutes are all findings from 

this study which are similar to those previously reported in the literature. While this case 

study did discover many student-held views on the topic of substitute teaching in art 

education, it is clear that students should be utilized more in research of this type; 

students can provide invaluable information that is unobtainable from any other 

population in the field of art education. As this study revealed, students can sometimes 

offer more information about substitutes than substitutes themselves, as the students are 

the ones exposed to a wide variety of instructors, while a substitute is only aware of his or 

her own experiences and practices. The fact that substitutes did not contribute any data in 

the areas of lesson continuity and student production supports this point. 

Future research might examine whether or not the findings apply to a broader 

context—existing in classrooms in other parts of the country and also existing as 

phenomena beyond the parameters of perception. In addition, future research should 

employ students as research subject for reasons previously stated. Specifically, I 

recommend that fiiture research be conducted under these guidelines to address the 

following questions: 

• How can substitute teachers more effectively conduct studio activities? 

• What types of substitute lessons can be used as viable alternatives to studio 

lessons? 
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• How do teachers maintain lesson continuity in art classes during absences? 

• What can be done to ensure student achievement in art with substitutes? 

• How can substitutes be used more effectively, in the substitute process, as 

assets to art education? 

Conclusion 

Several findings in this study suggest that substitute teaching in art education is 

not a futile endeavor that merely wastes instructional time and creates classroom 

problems—although both the literature in general education and pervasive stereotypes 

might lead one to believe otherwise. Although substitute teaching is certainly a less than 

ideal teaching situation and is not without inherent problems, research indicates it can be 

improved with a positive approach, practical solutions, and concerted effort by those 

directly involved in and impacted by the practice. With cooperation by art teachers, 

substitutes, and students, substitute teaching in visual art may periodically provide a 

potentially viable alternative to routine classroom learning experiences. 

In the past, substitutes have worked in isolation on the fnnges of the educational 

community. Historically, substitutes have received little professional support or 

educational resources and have held the burden of being effective "one-day teachers" 

among unfamiliar surrounding and students. This past approach has proven to be 

problematic according to a large portion of literature. The ideal notion of a substitute 

teacher has been that of a "miracle worker" who extemporaneously replaces the regular 

teacher and upholds routine instruction without a hitch. This unrealistic notion originates 
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from the theoretical basis of substitute teaching and has been detrimental to the practice 

at large. It has led to disappointment, low expectations, and has placed substitute 

teachers in a negative educational climate that indirectly promotes failure in the 

classroom. Educators must redefine the notion and purpose of substitute teaching in a 

light that is more fair and realistic and places attainable objectives and reasonable 

expectations on the profession. 

A characterization of substitute teaching in art education that is more accurate and 

conducive may be one in which students more greatly share the burden of responsibility 

for classroom learning with the substitute teacher. This study suggests a partial transfer 

of responsibility from substitute to student may have benefits in relieving substitutes of 

unrealistic expectations—and in increasing student ownership and accountability of 

classroom learning. Most would agree that under normal circumstances students are 

accountable at some level for their learning experiences. It therefore makes sense that 

during compromised educational situations where the regular teacher is absent, learning 

could become more dependent on the student rather than on an outside, replacement 

source of instruction. 

Further possible steps to finding effective solutions to inherent problems in the 

practice include cooperation in addressing issues by the various members involved with 

substitute teaching in art education. Results of this study reveal that students are capable 

of being valuable contributors to the teaching process and substitutes would like to be 

more informed about specific aspects they feel are critical to the process. This might be 

new information to many art educators and may be usefial if pursued as a basis for 
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change. Art educators might also rethink the notion of substitute planning from one that 

has been an incidental part of the profession to one that is a more cognizant, strategic, and 

effectual part of the profession that formally takes into account various factors and 

involves multiple members. 

As teacher absenteeism continues to be a daily occurrence in the public schools, 

without signs of decreasing, it is necessary to implement practical procedures through the 

cooperation of art educators, substitutes, and students alike, to make substitute teaching 

in art education a more effective and productive practice. Increased awareness of the key 

issues surrounding substitute teaching in art education among educators will hopefully 

provide impetus for viable approaches, new theory, and effective changes in the field. 
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APPENDIX A 

COVER LETTER TO ART TEACHERS 

Dear 

I am requesting that selected art teachers participate in a study on substitute teaching in 
art classes for a thesis project for the University of Arizona. Both you and your students 
have perceptions about substitute teaching that are valuable to this study and I am asking 
for your help. 

Specifically, I am asking that you complete the survey titled, "Art Teacher Survey" and 
also have students from two of your studio classes complete the surveys titled, "Student 
Surveys". 

Enclosed you will find 75 copies of the student surveys and one copy of the art teacher 
survey for these purposes. You also will find a set of instructions for each survey briefly 
explaining how the surveys are to be completed and how the student survey is to be 
administered. The surveys are designed to be short and easy and should take you and 
your students fi-om five to ten minutes to complete. Of course, all surveys will remain 
anonymous and you are not obligated to participate. 

Please return completed and/or not completed forms back to me at 
High School, by Friday, May 16, 2003, in the self-addressed 

envelope through the inter-district, mail system. 

As an art teacher myself, I know how valuable your time is. Taking a few minutes from 
your busy schedule to help with this important project is greatly appreciated. Thanks for 
your participation. 

Sincerely, 

Graduate Student 
University of Arizona 
Department of Art Education 
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APPENDIX B 

COVER LETTER TO ATTENDANCE CLERKS 

Dear Ms. , 

I am conducting a study about substitute teaching in art class at the secondary schools in 
this district. This study has been approved at the district level by Assistant 
Superintendent, Dr. , and by Principal, 

at your site. This study requires surveying substitute teachers 
who have subbed for art classes. I am requesting that you help me with the task of 
distributing surveys to incoming substitutes. 

This will not require much extra time on your part and would merely involve you to 
include a copy of the survey with the standard paperwork you routinely give to all 
incoming substitutes. Although this survey is only aimed at substitutes who have subbed 
for art classes, I am asking that you distribute the surveys to all incoming substitutes 
regardless of their assignment for the day. They may be eligible for this study based on 
their past substitute experiences. Ineligible substitutes will be instructed to disregard the 
surveys. 

I have enclosed 50 copies of the survey and a return envelope. Blank surveys can be 
reused as they are returned by substitutes with their paperwork. Please keep all 
completed surveys in the large, self-addressed, return envelope. You can mail this 
envelope back to me at ^High School during the final week of school. I 
will call you to check on progress and to remind you to return the surveys. 

Thank you very much for your assistance with this process. Please feel fi-ee to call me if 
you have any questions. I can be reached at ext. , in the Fine Art Department of 

^High School. 

Sincerely, 

Ay<>ccjG  ̂

Tony Niccoli 
Graduate Student 
University of Arizona 
Department of Art Education 



170 

APPENDIX C 

COVER LETTER TO SUBSTITUTE TEACHERS 

Dear Substitute Teacher, 

I am a graduate student at the University of Arizona who is conducting a study about 
substitute teaching in art education and I am looking for eligible substitutes to complete a 
simple survey. 

If you have had at least 3 substitute assignments in secondary level, visual art classes you 
are an eligible substitute and I am asking that you complete the enclosed survey. If you 
have not subbed at least 3 times in secondary, visual art classes you do not need to read 
any fiirther and I thank you for your time. 

Meeting this requirement means that you have the experience needed to provide usefiil 
information to this study. Please read the enclosed page titled, "Substitute Survey 
Instructions" and then complete the form titled, "Substitute Teacher Survey". 

Results of this study could have future value in being used to improve the practice of 
substitute teaching in art education. Thank you very much for your cooperation with this 
study. 

Sincerely, 

Tony Niccoli 
Graduate Student 
University of Arizona 
Department of Art Education 
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APPENDIX D 

INSTRUCTIONS FOR ART TEACHER SURVEYS 

To The Art Teacher: 

Thank you for agreeing to participate in this study. Enclosed are two separate survey 

forms. The form labeled "Art Teacher Survey" is for you to complete and the forms 

labeled "Student Surveys" are for your students to complete. 

The art teacher survey is designed to collect art teacher perceptions about substitute 

teaching in art classes based on past experiences. Please answer each question as 

accurately and truthfully as possible. Your survey will remain anonymous. 

The art student surveys should be quick and easy for your students to complete and 

hopeftilly will be only a minor diversion from your daily class routine. Please read aloud 

to your students the designated text in the page titled, "Student Survey Instructions for 

the Art Teacher" before they begin. After all forms are completed, please mail surveys 

back to me in the enclosed return envelope. 

Thank You! 
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APPENDIX E 

INSTRUCTIONS FOR SUBSTITUTE TEACHER SURVEYS 

To the Substitute Teacher: 

* 

As you may have previously read, this survey is designed for substitute teachers who 

have completed at least three substitute assignments for teaching art. Once again, if you 

have not subbed for art classes at least three different times please disregard this survey 

request. If you have substitute taught in art classes on at least three separate occasions 

please finish reading these instructions and complete the enclosed survey. 

This survey is designed to collect perceptions about substitute teaching in art classes 

based on past experiences. Please read each question carefully and answer as accurately 

and truthfully as possible. Your completed survey will remain anonymous. Please return 

your finished survey in enclosed envelope. 

Thank You! 
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APPENDIX F 

INSTRUCTIONS FOR STUDENT SURVEYS 

To The Art Teacher; 

Please read the following to your classes before administering surveys. 

Attention Students: 

The purpose of this survey is to find out how you feel about substitute 

teachers in art class based on your experiences. This is not a test and you 

will not be graded on your answers. There are no right or wrong answers 

and your survey will remain anonymous. However, it is important to answer 

each question as truthfully and accurately as possible. 

Please: 

1.) Do not place your name anywhere on the sheets. 

2.) Read each question very carefully. 

3.) Circle the letter that best describes your opinion about each given 

statement. Your choice of answers are: 

(a) = Agree 

(b) = Undecided 

(c) = Disagree 

4.) Do not discuss the questions with other students. 

5.) Return completed surveys to the teacher. 

Thank You! 
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APPENDIX G 

ART TEACHER SURVEY 

1. Short Answer: 

Please respond to each question with a short answer to the best of your 
ability. Be as candid as possible. Remember, your answers will 
remain anonymous. Thank you. 

1) What grade(s) do you teach? 

2) How many years have you taught art? 

3) Approximately, how many days are you absent during a school year? 

4) How long does it take you to prepare a lesson/activity for a sub? 

5) Describe any problems you may have experienced with substitute 
teachers running your classes. 

6) What are some general preparatory measures you regularly take before you 
have a sub in your classroom? 

7) As a teacher, what is the biggest obstacle you face with having subs in your 
class? 

8) What are the main elements you include in your substitute lesson plans. 
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11. Multiple Choice: 

For each of the following statements, select the letter that provides the best 

answer based on your past experience with substitute teaching in your classes. 

Your choices of responses are as follows: 

Always Often Sometimes Rarely Never 

(a) (b) (c) (d) (e) 

a b c d e 1) Substitute teachers in visual art have provided 
satisfactory instruction in my art classes. 

a b c d e 2) When taking an absence, I specifically request a 
substitute teacher with whom I am familiar. 

a b o d e  3 )  S u b s t i t u t e  t e a c h e r s  h a v e  b e e n  s u f f i c i e n t l y  
knowledgeable in visual art. 

a b c d e 4) I state learning objectives in my substitute lesson 
plans. 

a b o d e  5 )  I  p l a n  s t u d i o  a r t  a c t i v i t i e s  f o r  s u b s t i t u t e  t e a c h e r s .  

a b o d e  6 )  I  a m  s a t i s f i e d  w i t h  t h e  p e r f o r m a n c e  o f  s u b s t i t u t e  
teachers in my classes. 

a b o d e  7 )  I  r e l y  o n  s t u d e n t s  t o  t e l l  m e  h o w  m y  c l a s s e s  r a n  w i t h  
substitute teachers during my absence. 

a b o d e  8 )  I  a s s i g n  w r i t t e n  w o r k  f o r  s t u d e n t s  w h e n  1  h a v e  a  s u b .  

a b o d e  9 )  M y  s u b s t i t u t e  l e s s o n  p l a n s  h a v e  c o n t a i n e d  e l e m e n t s  
of art history. 
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Always Often Sometimes Rarely Never 

(a) (b) (c) (d) (e) 

a b c d e 10) I inform my students beforehand, when there is going to 
be a substitute teacher in my class. 

a b c d e 11) The lessons I give substitutes maintain the 
continuity of previous student learning in art. 

a b c d e 12) I am able to obtain substitutes I have requested to teach 
my classes. 

a b c d e 13) When 1 have a substitute I assign a different class 
activity that would normally take place if I were present. 

a b c d e 14) My substitute lesson plans have contained the study 
of aesthetics. 

a b o d e  1 5 ) 1  a v o i d  s t u d i o  a r t  a c t i v i t i e s  w i t h  s u b s t i t u t e  t e a c h e r s .  

a b c d e 16) I communicate, beforehand to the class, my 
expectations of student behavior with substitute 
teachers. 

a b c d e 17) I am satisfied with student behavior in my 
substitute-taught classes. 

a b o d e  1 8 )  I  h a v e  s u b s t i t u t e s  s h o w  a  v i d e o  t o  m y  c l a s s .  

a b o d e  1 9 )  I t  i s  d i f f i c u l t  t o  m a i n t a i n  t h e  c o n t i n u i t y  o f  s t u d e n t  
learning through lesson planning when a substitute is 
required. 
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Always Often Sometimes Rarely Never 

(a) (b) (c) (d) (e) 

a b o d e  2 0 )  I  c a n  a d e q u a t e l y  s u r m i s e  h o w  w e l l  m y  s u b s t i t u t e - t a u g h t  
class went, upon my return. 

a b c d e  21) I avoid studio art lessons with substitutes. 

a b o d e  2 2 )  I  r e l y  o n  s u b s t i t u t e  f e e d b a c k  f o r m s  t o  t e l l  m e  h o w  
my classes went during my absence. 

a b o d e  2 3 )  T h e  l e s s o n s  I  g i v e  s u b s t i t u t e s  n e c e s s a r i l y  b r e a k  t h e  
continuity of previous student learning in art. 

a b o d e  2 4 )  S t u d e n t s  a r e  g r a d e d  o n  w o r k  t h e y  c o m p l e t e  w i t h  
substitutes. 

a b c d e  2 5 )  I  c o m m u n i c a t e ,  b e f o r e h a n d  t o  t h e  c l a s s ,  m y  
expectations of student work that is to be 
accomplished with the sub. 

a b c d e  2 6 )  I  a m  s a t i s f i e d  w i t h  s t u d e n t  p r o d u c t i v i t y  i n  m y  
substituted classes. 

a b c d e  2 7 )  A r t  s u p p l i e s  a r e  s t o l e n  b y  s t u d e n t s  m o r e  o f t e n  w i t h  
substitutes teachers. 

a b c d e  2 8 )  I  a m  s a t i s f i e d  w i t h  t h e  q u a l i t y  o f  s t u d e n t  
class work done with substitute teachers. 



178 

Always Often Sometimes Rarely Never 

(a) (b) (c) (d) (e) 

a b c d e 29) When I have a substitute I assign the same 
class activity that would normally take place if I 
were present. 

a b c d e 30) Substitute teachers in visual art have provided 
satisfactory classroom management. 

a b c d e  31) It is easy to maintain the continuity of student 
learning when a substitute is required. 

a b c d e  3 2 )  W h a t  h a p p e n s  i n  m y  c l a s s  w i t h  s u b s t i t u t e  t e a c h e r s  r e m a i n s  
a mystery to me for the most part. 

a b c d e  3 3 )  I  h a v e  s t u d e n t  h e l p e r s  g i v e  s u b s t i t u t e s  a s s i s t a n c e .  

a b c d e  3 4 )  S t u d e n t s  c o m p l a i n  a b o u t  t h e  t e a c h i n g  c o m p e t e n c y  o f  
substitutes. 

a b c d e  3 5 )  S t u d e n t s  r e c e i v e  m o r e  r e f e r r a l s  f r o m  s u b s t i t u t e s  
than they do with me. 

a b c d e  3 6 )  I  c o m m u n i c a t e ,  i n  m y  s u b s t i t u t e  l e s s o n  p l a n s ,  
procedures for managing materials and supplies. 



Always Often Sometimes Rarely Never 

(a) (b) (c) (d) (e) 

a b c d e 37) 

a b o d e  3 8 )  

a b c d e 39) 

a b c d e 40) 

a b o d e  4 1 )  

a b o d e  4 2 )  

a b o d e  4 3 )  

a b o d e  4 4 )  

I have a back-up lesson plan available to subs in case 
I have an emergency and cannot plan. 

I have allowed my students to be self-directed and to 
work individually on their studio art projects with 
substitutes. 

When writing a substitute lesson plan, I assume the 
substitute teacher knows nothing about visual art. 

I have concerns about what will take place in my class 
during my absences. 

I have had outstanding substitute teachers in art. 

When writing a substitute lesson plan, I assume 
substitutes have some knowledge of visual art. 

I have wanted to know more about what happened 
in my classes with substitute teachers. 

Substitutes do not follow my lesson plan. 

a b o d e  4 5 )  M y  s u b s t i t u t e  l e s s o n  p l a n s  h a v e  c o n t a i n e d  e l e m e n t s  
of art criticism. 
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Always Often Sometimes Rarely Never 

(a) (b) (c) (d) (e) 

a b c d e 46) Substitute teachers in visual art have provided satisfactory 
student discipline in my classes. 

a b c d e 47) Substitutes misinterpret my lesson plans. 

a b c d e 48) I assign worksheets for students when I have a sub. 

a b c d e 49) Substitutes teach their own art lessons. 

a b c d e 50) Student cleanup procedures have been a problem with 
substitutes in art. 



APPENDIX H 

SUBSTITUTE TEACHER SURVEY 

I. Short Answer: 

Please respond to each question with a short answer to the best of your 
ability. Be as candid as possible. Remember, your answers will 
remain anonymous. 

1) List your college degree(s) and field(s) of study? 

2) List the college courses have you taken in the field of art or art education? 

3) Which secondary grade levels have you taught as a substitute? 

4) How many years have you taught as a substitute? 

5) What do you like most about substitute assignments in visual art? 

6) What do you like least about substitute assignments in art? 

7) What is the biggest challenge or difficulty with substitute teaching in art? 

8) What differences are there between subbing in art and other subject areas? 
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II. Multiple Choice 

For each of the following statements, circle the letter that provides the best answer 
based on your past experience as a substitute teacher in visual art classes. Remember, 
this survey applies to substitute teaching in visual art classes only. 
Your choices for answers are as follows: 

Always Often Sometimes Rarely Never 

(a) (b) (c) (d) (e) 

a b c d e 1) I have taught studio art activities when substituting for 
art classes. 

a b c d e 2) I have given students written assignment when 
substituting for art classes. 

a b o d e  3 )  I  h a v e  t a u g h t  a r t  h i s t o r y  w h e n  s u b s t i t u t i n g  
for art classes. 

a b o d e  4 )  I  h a v e  d i s c u s s e d  a e s t h e t i c s  d u r i n g  l e s s o n s  w h e n  
substituting for art classes. 

a b o d e  5 )  I  h a v e  u s e d  a r t  c r i t i c i s m  i n  l e s s o n s  w h e n  s u b s t i t u t i n g  f o r  
art classes. 

a b o d e  6 )  I  h a v e  u s e d  m u l t i c u l t u r a l  a r t  f o r m s  o r  m u l t i c u l t u r a l  
topics in lessons when substituting for art classes. 

a b o d e  7 )  I  h a v e  u s e d  m y  o w n  a r t  l e s s o n s  t o  t e a c h  a r t  
classes when substitute teaching. 

a b o d e  8 )  I  h a v e  s h o w n  v i d e o s  t o  c l a s s e s  w h e n  s u b s t i t u t i n g  f o r  
art classes. 
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Always Often Sometimes Rarely Never 

(a) (b) (c) (d) (e) 

a b c d e 9) Student behavior has been a problem in art classes. 

a b c d e 10) I have returned to substitute teach in art classes 
where I have previously substituted. 

a b o d e  1 1 )  I  h a v e  r e c e i v e d  f e e d b a c k  f r o m  t h e  r e g u l a r  t e a c h e r  a b o u t  m y  
teaching in art classes. 

a b c d e 12) An art teacher has requested me to return to teach 
an art class again, as a substitute. 

a b c d e 13) 1 am able to obtain art lesson plans before I teach. 

a b c d e 14) I have been left emergency lesson plans from art 
teachers. 

a b c d e 15) Art lesson plans have been clear and easy to understand. 

a b c d e 16) I have had trouble understanding art teachers'lesson 
plans. 

a b o d e  1 7 )  L e a r n i n g  o b j e c t i v e s  h a v e  b e e n  s t a t e d  i n  a r t  l e s s o n  
plans. 

a b o d e  1 8 )  1  t r y  n o t  t o  m o d i f y  o r  c h a n g e  a r t  l e s s o n  p l a n s  a t  a l l .  

a b o d e  1 9 )  1  h a v e  h a d  t r o u b l e  i n t e r p r e t i n g  t h e  l e a r n i n g  o b j e c t i v e s  
in art lesson plans. 
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Always Often Sometimes Rarely Never 

(a) (b) (c) (d) (e) 

a b o d e  2 0 )  I  h a v e  m o d i f i e d  o r  c h a n g e d  a r t  l e s s o n  p l a n s  t o  f i t  m y  
teaching style, background experience, or comfort level. 

a b c d e 21) I have had trouble interpreting the process and procedures 
required of studio activities, in art lesson plans. 

a b c d e 22) Teacher expectations of students are communicated 
to me by art teachers. 

a b c d e 23) Procedures for managing supplies and materials are 
communicated to me by art teachers. 

a b c d e 24) Student cleanup procedures have been communicated 
to me by art teachers. 

a b o d e  2 5 )  T h e  c o n t e n t  o r  t o p i c  o f  a r t  l e s s o n s  h a s  b e e n  o u t s i d e  m y  
field of knowledge or experience. 

a b o d e  2 6 )  T h e  i n s t r u c t i o n a l  m e t h o d s  r e q u i r e d  o f  m e  a s  a  s u b s t i t u t e  
teacher in art have been new. 

a b o d e  2 7 )  I  h a v e  s p e n t  t h e  m a j o r i t y  o f  c l a s s  t i m e  o n  d i s c i p l i n e  
issues when substituting for art. 

a b o d e  2 8 )  C l e a n u p  p r o c e d u r e s  h a v e  b e e n  d i f f i c u l t  t o  m a n a g e  i n  a r t  
classes. 

a b o d e  2 9 )  W h e n  t e a c h i n g  a r t  c l a s s e s ,  1  p r i m a r i l y  " b a b y - s i t "  a n d  d o  
little instruction. 
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Always Often Sometimes Rarely Never 

(a) (b) (c) (d) (e) 

a b c d e 30) Students have provided assistance by offering me additional 
information that is helpful to better running the class. 

a b c d e 31) While substituting, I have taught art lessons that I have 
not taught before. 

a b c d e  32) I have used one-to-one instruction with students 
in art classes. 

a b c d e  3 3 )  I  have demonstrated art media processes and 
techniques to students in art classes. 

a b c d e  3 4 )  I  h a v e  f a c i l i t a t e d  s t u d e n t  e x p l o r a t i o n  o f  a r t  m e d i a  
processes and techniques in art classes. 

a b c d e  35) I have directed group work activities in art classes. 

a b c d e  3 6 )  I  h a v e  a l l o w e d  s t u d e n t s  t o  d e v e l o p  t h e i r  i n d i v i d u a l  
studio projects in art classes. 

a b c d e  3 7 )  I  h a v e  g i v e n  d i r e c t  l e c t u r e s  o f  a r t  c o n t e n t  t o  c l a s s e s .  

a b c d e  3 8 )  I  h a v e  f a c i l i t a t e d  c l a s s r o o m  d i s c u s s i o n s  t o  t e a c h  
students about art. 
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Always Often Sometimes Rarely Never 

(a) (b) (c) (d) (e) 

a b c d e 39) I am enthusiastic when substitute teaching in art 
classes. 

a b c d e 40) Substitute teaching in other academic areas is easier 
than substitute teaching in art. 

a b c d e  41) I have been left without a lesson plan to teach an art 
class. 

a b c d e  4 2 )  I  h a v e  t a u g h t  l e s s o n s  i n v o l v i n g  a r t  f o r m s  w i t h  w h i c h  
I had no familiarity. 

a b c d e  4 3 )  I  h a v e  t a u g h t  l e s s o n s  i n v o l v i n g  a r t i s t i c  t e c h n i q u e s  
with which I had no familiarity. 

a b c d e  4 4 )  S t u d e n t s  h a v e  h e l p e d  t o  c l a r i f y  l e s s o n  p l a n s  i n  a r t  
classes. 

a b c d e  4 5 )  S t u d e n t s  h a v e  h e l p e d  m e  b y  a r t i c u l a t i n g  r o u t i n e  a r t  
class procedures and practices. 

a b c d e  4 6 )  A r t  t e a c h e r s  n e e d  t o  b e t t e r  p r e p a r e  s t u d e n t s  f o r  
learning with substitute teachers. 

a b c d e  47) I have taught successful art lessons because of 
good lesson plans. 
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Always Often Sometimes Rarely Never 

(a) (b) (c) (d) (e) 

a b c d e 48) I have taught unsuccessful art lessons because of 
bad lesson plans. 

a b c d e 49) I have taught art lessons involving cultures with 
which I am unfamiliar. 

a b c d e 50) As a substitute, I express high expectations to 
students in art classes. 
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APPENDIX I 

STUDENT SURVEY 

Circle the grade you are in: 6 7 8 9 10 11 12 

For each statement, circle the answer that best describes your opinion. 

Agree Undecided Disagree 

(a) (b) (c) 

a b c 1) The art teacher usually lets the class know beforehand 
when there will be a substitute teacher. 

a b c 2) We often have substitutes in art class. 

a b c 3) Substitutes who teach art should be artistic. 

a b c 4) We usually continue our current art lesson with a 
substitute, just as we would with our regultir art teacher. 

a b c 5) Most substitutes follow the art teacher's instructions. 

a b c 6) We often get to work on our studio art projects 
when we have a substitute. 

a b c 7) We often do worksheets in art class when we have 
a substitute. 
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Agree Undecided Disagree 

(a) (b) (c) 

a b c 8) If I have a question about art, I won't ask if I have a 
substitute in class. 

a b c 9) Substitutes in art class don't teach us anything. 

a b c 10) I get less work done than usual when I have a substitute 
in art class. 

a b c 11) Student behavior in art class is about the same when 
there is a substitute as it is with our regular teacher. 

a b c 12) We usually get good substitute teachers for art class. 

a b c 13) Many substitutes show enthusiasm about teaching art. 

a b c 14) Students socialize rather than do their work, more often 
when a substitute is teaching art class. 

a b c 1 5 ) 1  l e a r n  a b o u t  t h e  s a m e  a m o u n t  i n  a r t  c l a s s  w h e n  t h e r e  i s  
a substitute. 

a b c 16) Substitutes in art class have trouble getting students to 
clean up materials and messes. 

a b c 17) Most substitutes are good at teaching art. 



190 

Agree Undecided Disagree 

(a) (b) (c) 

a b c 18) We often don't get to work on our studio art projects in 
class with substitutes. 

a b c 19) The art teacher often tells us in advance what activity we 
will be doing in class with a substitute. 

a b c 20) Our art teacher expects us to work hard during 
substitute days in art class. 

a b c 21) Students are more disruptive in art class when there is a 
substitute. 

a b c 22) We often watch a video in art class when there is a 
substitute. 

a b c 23) I learn new things about art when there is a substitute. 

a b c 24) With substitutes, we usually do lessons that are different 
than what we were doing before with our regular art 
teacher. 

a b c 25) Substitutes have given me new ideas for my art project. 

a b c 26) The regular art teacher needs to leave substitutes with 
better lesson plans. 
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Agree Undecided Disagree 

(a) (b) (c) 

a b c 27) It doesn't make a difference to me if substitutes can't 
teach art. 

a b c 28) Most substitutes are bad at teaching art. 

a b c 29) Substitutes can usually answer my questions about art. 

a b c 30) Substitutes expect students to work hard in art class. 

a b c 31) When there is a substitute in art, 1 take the day off from 
working. 

a b c 32) Art class doesn't change much on days with a substitute. 

a b c 33) We do unimportant "busy-work" in art class 
with substitutes. 

a b c 34) Substitutes can usually help me with my art project if I 
need help. 

a b c 35) We often do ftin lessons with substitutes in art. 

a b c 36) I learn less in art class when there is a substitute. 
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Agree Undecided Disagree 

(a) (b) (c) 

a b c 37) Substitutes in art class are "babysitters" rather than 
art teachers. 

a b c 38) I like having a substitute in art because I can work on my 
project without the regular art teacher's guidance. 

a b c 39) Substitutes have taught me new studio art techniques. 

a b c 40) There are student helpers who help the substitute in 
£irt class. 

a b c 41) Students try to steal more art supplies when there is a 
substitute. 

a b c 42) In most cases, I prefer my regular art teacher over a 
substitute art teacher. 

a b c 43) Work we do in art class with a substitute is just as 
important as work we do with our regular art teacher. 

a b c 44) The art teacher leaves good lesson plans for substitutes. 

a b c 45) We do boring lessons with substitutes in art. 

a b c 46) We get graded on work we do in art class with substitutes. 
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Agree Undecided Disagree 

(a) (b) (c) 

a b c 47) I value most substitutes' artistic opinions. 

a b c 48) The regular art teacher often asks and discusses, with 
students, how class went with the substitute. 

a b c 49) Substitutes have been knowledgeable about art. 

a b c 50) I listen more carefully to the art teacher than I do to the 
substitute teacher. 
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APPENDIX J 

INTERVIEW QUESTIONS FOR ART TEACHERS 

1) Approximately how many days a year do you have a substitute teach your 
classes? 

2) How long does it take you to prepare for a substitute teacher in your class? 
Writing a lesson? Classroom preparations? 

3) What are the main elements you always include in your substitute lesson 
plan? 

4) Other than lesson plans, what are some routine preparatory measures you 
take before having a sub in your classroom? 

5) What types of lessons do you usually leave for substitutes? 

6) What types of lessons do you avoid with substitutes? Why? 

7) How do you think your students perform in art class with substitutes? 

8) Describe some specific problems you have experienced with substitute 
teaching in your art classes. 

9) As an art teacher, what is the biggest obstacle you face with having subs in 
your class? 

10) What can be done to improve the practice of substitute teaching in art? 
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APPENDIX K 

INTERVIEW QUESTIONS FOR SUBSTITUTES 

1) For how many years have you subbed? How many times (approximately) have you 
subbed for art classes? 

2) What is your past experience in art outside of substitute teaching? 

3) How does this past experience, or lack of, affect your ability to teach art? 

4) What types of lessons have you taught in art classes? 

5) What do you like most about substitute teaching assignments in art? 

6) What do you see as the biggest challenge of substitute teaching in art classes? 

7) What are some other problems or issues you see with substitute teaching in 
art? 

8) What differences are there between substitute teaching in art and substitute 
teaching in other subject areas? 

9) How do students seem to respond to you as a replacement teacher in art 
classes? 

10) What could be done to improve the practice of substitute teaching 
in art? What would make these types of teaching situations 
more successful? 



APPENDIX L 

INTERVIEW QUESTIONS FOR STUDENTS 

1) What grade are you in? 

2) HOW many art classes have you taken since middle school? 

3) How many times do you think you have had a substitute teacher in art class? 

4) What types of lessons do you usually do with substitutes in art? 

5) How good have your substitute teachers been in art classes? 

6) What do you like about having a substitute teacher in art class? 

7) How well do you think students work in art class with substitutes? Is there a 
difference in student work between sub days and regular days? 

8) How do students behave in art class with substitutes? Is there a difference in 
student behavior between sub days and regular days? 

9) What qualities make a good substitute teacher in art class? 

10) What would make art class better on days with substitutes? 
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APPENDIX M 

TRANSCRIPT OF ART TEACHER INTERVIEW 

Approximately how many days a year do you have a substitute teach your 
classes? 

I think around eight. Plus maybe a half-day. 1 usually take a half-day at some 
Point... for appointments. 

How long does it take you to prepare for a substitute teacher in your class? 

At least an hour and a half Maybe more. 

How about writing the lesson? How long does that take? 

Writing the lesson doesn't take long. I usually type one in about 15 minutes. It's the other 
preparations that take time. Setting up the classroom for studio activities takes time, as you 
know. When there's a sub you need to get the classroom very orderly. Supplies and 
materials need to be accessible, but you don't want to set too much supplies out or they'll get 
wasted or stolen. But you need to plan for everything students might need to use. 
Sometimes I forget something and students let me know. They get mad and they let me 
know. 

Any other classroom preparations you can think o/? 

I leave notes for the sub labeling things and telling the sub what tools need to be 
signed-out by students. And what needs to be watched closely. I also make sure 
all the supply cabinets and drawers are locked before subs come. It probably 
takes at least two hours to set up the classroom. If I'm showing a video or 
something easy—not as long. But I usually prefer to run a studio activity. 

What are the main elements you always include in your substitute lesson 
plan? 

All the standard things I presume. 1 try to be as detailed as possible. I write down what 
their schedule will be for the day—what periods and classes they will be teaching, when 
they have prep hour . . . lunch, when they can leave. And I write down what each class will 
be doing - the lesson and procedures. That usually takes the longest, trying to explain 
everything and cover everything. I also tell them what to watch out for—what tools to keep 
an eye on.. .what classes are especially 'challenging' with students. Little behavior 
warnings, if I think it will help. It doesn't always. 
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Anything else you include? 

Yes, definitely cleanup steps. I state the time they need to stop class for cleaning. I give 
them extra time with subs. Like 10 minutes, whereas I would only need five. Even with 
extra time the class is often a disaster. I've come back and it's in a complete disarray. 

Can you be specific? 

Oh . . .  l ike ,  d ir ty  pa int  brushes ,  pa int  t rays .  Lots  o f  was ted  pa int .  S tudents  d idn ' t  
cover their workstations or clean at all. All kinds of mess that's extra work for 
me. 

Other than lesson plans, what are some routine preparatory measures you take before having a 
sub in your classroom? 

Locking everything. Labeling things. Organizing the room. That's all. 

What do you mean by "labeling things "? 

Oh, you know ... I'll put post-its on things to alert the subs' attention to 
certain items. Let them know what things are. ... Like put a label on a box that says 
"brayers" if students are doing printmaking. The substitute teacher may not be 
acquainted with some tools. I would like them to know what items are, so they can keep 
track of things, especially expensive tools. 

What types of lessons do you usually leave for substitutes? 

I try to have them teach what the students are already involved with. Usually a 
studio activity. I've shown videos before or had them do a worksheet. But I would 
rather they work on their projects if it can be done. 

. . .  I  d o n ' t  h a v e  s u b s  t e a c h  i m p o r t a n t  a r t  c o n c e p t s  o r  a n y t h i n g .  W h a t e v e r  I  h a v e  s t u d e n t s  
do, it's something they are familiar with. I've given quizzes with subs. That works well 
because every sub can give a quiz and kids are accountable for the work. But that never 
takes a full period, so they have to switch gears for something else. 

What types of lessons do you avoid with substitutes? 

Like I said, I don't have them do anything that requires skills or 
proficiencies we haven't covered yet. The sub might not know much about art. 
Often that's the case. You know, you can't have a sub run a group critique. 
I never know what the sub knows. They usually do a pretty good job 
though, if you can just give them something that will keep the kids busy and engaged. 
That's what I try to do. Give them lessons where the students can work on their own and 
stay busy. That also limits behavior problems. ... I have had excellent subs though. 
Some are very efficient and on-the-ball! 
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Do you try to get those subs again? 

I try to keep their names. But you don't always get the sub when 
you place a request. 

How do you think your students perform in art class with substitutes? 

In terms of working on their projects—they do fairly good. 
Some of them do take liberties and try to take advantage. They can get away with 
more . .  .  

Do you have any examples of this? 

There have been times where students are rude and argue with substitutes. Those 
types of issues are fairly common and happen quite a bit, it seems. 

Most students are responsible and do well. But there's always a few screwballs 
who can't handle these kinds of situations in a responsible manner. 

Describe some specific problems you have experienced with substitute 
teaching in your art classes. 

Students ditching class or being rude or uncooperative to subs are the 
biggest ones. The mess that is left behind in the classroom is another. Students 
don't clean as well. They shirk their duties. Or conveniently become lazy! 

What's the biggest obstacle you face with having subs in 
your class as an art teacher? 

I think probably, how to give them work that goes along with what we have been 
doing... and continues to push their abilities. You don't want a wasted day. 
You want the students to be working and challenged. Sometimes it's difficult 
keeping them challenged or pushing them to the next step or level with their 
art when you can't show them what to do. My older students probably do better. 

How so? 

Oh, my younger, less experienced students can get lost and do things wrong. ... I have 
come back and seen how student projects have taken a turn for the worse! Rushing work. 
That's the other thing, students rushing their work seems to happen more with subs. 

You can tell? 

Oh yes, you can definitely tell. When a painting that was supposed to take a week 
and a student tries to finish it in a class hour, you can tell. I'm not here so they 
think they can get away with it. 
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What can be done to improve the practice of substitute teaching in art? 

Like I've said, I have had wonderful subs that do an exceptional job. But I would 
like to see more of these kinds of subs. 
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APPENDIX N 

TRANSCRIPT OF SUBSTITUTE TEACHER INTERVIEW 

How many years have you subbed. 

One year. But I have taught eight years as a regular elementary teacher. 

Approximately how many times have you substitute-taught for art classes? 

The last time would have been my third. 

What is your past experience in art outside of substitute teaching? 

Well, I told you I taught for eight years as an elementary teacher in California. For three 
of those years we had to teach our own art for second grade. I went to several workshops 
for that. 

What did they teach? 

How to incorporate art lessons into elementary curriculum. It was helpful. I learned a 
few things. 

How does this past experience, or lack of affect your ability to teach art? 

When I taught second grade, we did a few art lessons throughout the year, or I 
incorporated art-making into the other lessons. Most of the things were simple like 
drawing and coloring.. .poster-making, that went along with the other lessons. I don't 
think those things really help much when teaching secondary art when there's higher 
concepts involved. 

What types of lessons have you taught in art classes? 

At the middle school, kids were doing a portrait drawing thing. They were doing paper 
making at (school name)—or a collage from homemade paper. And the other 
class was mostly doing paintings. 

What do you like most about substitute teaching assignments in art? 

Watching the kids create. As long as the students are in a structured atmosphere things 
usually go well and it is more enjoyable. But the more structure—the better it is. That 
way everyone has a responsibility that I can make them own up to as far as cleanup 
goes. 
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What do you see as the biggest challenge of substitute teaching in art classes? 

The biggest challenge is getting students to cleanup properly after using paints and paint 
brushes. It is hard to motivate students to clean. 

What are some other problems or issues you see with substitute teaching in 
art? 

Everything has gone smoothly. Probably, just getting students to clean after themselves. 

What differences are there between substitute teaching in art and substitute 
teaching in other subject areas? 

Well again, the structure. These classes seem to be less structured, or at least students 
have more freedom to freely move about. But as long as there is structure and class 
management established there isn't a big difference between subbing in art and other 
subjects. 

How do students seem to respond to you as a replacement teacher in art 
classes? 

Well, I am a stranger in the classroom, and I think it is apparent. I see a lack of 
respect and trust from students, but those things have to be established with kids. In an 
hour's time you can't make much progress. But most know the set limits and are 
accepting of substitutes. 

What could be done to improve the practice of substitute teaching 
in art? 

I will say, if all teachers left a seating chart, that's extremely important. Most do, 
but some don't.... And it would be helpftil to know which students have special 
needs or issues I should be aware of... It's time consuming, I know, and lesson 
plans are usually sufficient, but if I had to make a suggestion ... that might help. 
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APPENDIX O 

TRANSCRIPT OF STUDENT INTERVIEW 

What grade are you in? 

11"* grade. 

How many art classes have you taken since middle school? 

Three. 

How many times do you think you have had a substitute teacher in art class? 

Probably about 10, altogether. 

Just in high school? 

Something like that. 

What types of lessons do you usually do with substitutes in art? 

We usually just continue on with the art work that we have started. Usually nothing 
Different. 

How good have your substitute teachers been in art classes? 

Usually okay, I guess. They don't really do anything but tell us to 
continue with our art work. We never really ask them anything 
pertaining to the artwork we are working with. ... I usually don't pay much 
attention to the subs. 

What do you like about having a substitute teacher in art class? 

It doesn't really make any difference. All you do is work on art. 

Are you sure? 

I'm sure. 

How well do you think students work in art class with substitutes? 

Students tend to do less work. We will usually have our work out but we don't 
actually accomplish much. 
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Is there a difference in student work between sub days and regular days? 

Sometimes a lot of sitting around. I mean more sitting around. 

How do students behave in art class with substitutes? Is there a difference in student 
behavior between sub days and regular days? 

The behavior is about the same. No more goofmg off than usual. 

Are you sure? 

I'm pretty sure. 

What qualities make a good substitute teacher in art class? 

A teacher who knows something about art and can tell you what should be done 
different in your art piece... someone who knows something about art. 

What would make art class better on days with substitutes? 

If the students know the steps they need to take to finish a project. It's fhistrating 
when we don't know what to do and the sub has no idea. 
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APPENDIX P 

FREQUENCY DISTRIBUTION OF ART TEACHER 
SURVEY QUESTION RESPONSES 

Table 4. Substitute teachers in visual art have provided satisfactory instruction in my art 
classes (N=13). 

Category # of Responses Percentage 
Always 0 0.00 
Often 5 38.46 
Sometimes 5 38.46 
Rarely 3 23.08 
Never 0 0.00 

Table 5. When taking an absence I specifically request a substitute teacher with whom I 
am familiar (N=13). 

Category # of Responses Percentage 
Always 3 23.08 
Often 1 7.69 
Sometimes 4 30.77 
Rarely 1 7.69 
Never 4 30.77 

Table 6. Substitute teachers have been sufficiently knowledgeable in visual art (N=13). 

Category # of Responses Percentage 
Always 1 7.69 
Often 1 7.69 
Sometimes 4 30.77 
Rarely 7 53.85 
Never 0 0.00 
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Table 7. I state learning objectives in my substitute lesson plans (N=13). 

Category # of Responses Percentage 
Always 5 38.46 
Often 1 7.69 
Sometimes 2 15.38 
Rarely 3 23.08 
Never 2 15.38 

Table 8.1 plan studio art activities for substitute teachers (N=13). 

Category # of Responses Percentage 
Always 1 7.69 
Often 8 61.54 
Sometimes 2 15.38 
Rarely 1 7.69 
Never 1 7.69 

Table P. I am satisfied with the performances of substitute teachers in my classes (N=13). 

Category # of Responses Percentage 
Always 1 23.08 
Often 5 7.69 
Sometimes 6 30.77 
Rarely 1 7.69 
Never 0 0.00 

Table 10. I rely on students to tell me how my classes ran with substitute teachers during 
my absence (N=l 3). 

Category # of Responses Percentage 
Always 7 53.85 
Often 4 30.77 
Sometimes 2 15.38 
Rarely 0 0.00 
Never 0 0.00 
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Table llA assign written work for students when I have a sub (N=13). 

Category # of Responses Percentage 
Always 0 0.00 
Often 0 0.00 
Sometimes 7 53.85 
Rarely 2 15.38 
Never 4 30.77 

Table 12. My substitute lesson plans have contained elements of art history (N=13). 

Category # of Responses Percentage 
Always 1 7.69 
Often 0 0.00 
Sometimes 4 30.77 
Rarely 4 30.77 
Never 4 30.77 

Table 13.1 inform my students beforehand, when there is going to be a substitute teacher 
in my class (N=13). 

Category # of Responses Percentage 
Always 4 30.77 
Often 5 38.46 
Sometimes 4 30.77 
Rarely 0 0.00 
Never 0 0.00 

Table 14. The lessons I give substitutes maintain the continuity of previous student 
learning in art (N=13). 

Category # of Responses Percentage 
Always 5 38.46 
Often 6 46.15 
Sometimes 2 15.38 
Rarely 0 0.00 
Never 0 0.00 
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Table 15.1 am able to obtain substitutes I have requested to teach my classes (N=13). 

Category # of Responses Percentage 
Always 0 0.00 
Often 6 46.15 
Sometimes 3 23.08 
Rarely 1 7.69 
Never 3 23.08 

Table 16. When I have a substitute, I assign a different class activity that would normally 
take place if I were present (N=13). 

Category # of Responses Percentage 
Always 1 7.69 
Often 2 15.38 
Sometimes 5 38.46 
Rarely 5 38.46 
Never 0 0.00 

Table 17. My substitute lesson plans have contained the study of aesthetics (N=13). 

Category # of Responses Percentage 
Always 0 0.00 
Often 0 0.00 
Sometimes 5 38.46 
Rarely 2 15.38 
Never 6 46.15 

Table 18.1 avoid studio art activities with substitute teachers (N=13). 

Category # of Responses Percentage 
Always 0 0.00 
Often 3 23.08 
Sometimes 3 23.08 
Rarely 5 38.46 
Never 2 15.38 
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Table 19. \ communicate, beforehand to the class, my expectations of student behavior 
with substitute teachers (N=13). 

Category # of Responses Percentage 
Always 4 30.77 
Often 3 23.08 
Sometimes 5 38.46 
Rarely 1 7.69 
Never 0 0.00 

Table 20. I am satisfied with student behavior in my substitute-taught classes (N=13). 

Category # of Responses Percentage 
Always 0 0.00 
Often 9 69.23 
Sometimes 4 30.77 
Rarely 0 0.00 
Never 0 0.00 

Table 21. I have substitutes show a video to my class (N=13). 

Category # of Responses Percentage 
Always 0 0.00 
Often 1 7.69 
Sometimes 7 53.85 
Rarely 3 23.08 
Never 2 15.38 

Table 22. It is difficult to maintain the continuity of student learning through lesson 
planning when a substitute is required (N=13). 

Category # of Responses Percentage 
Always 0 0.00 
Often 1 7.69 
Sometimes 11 84.62 
Rarely 0 0.00 
Never I 7.69 
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Table 23. I can adequately surmise how well my substitute-taught class went upon my 
return (N=13). 

Category # of Responses Percentage 
Always 2 15.38 
Often 10 76.92 
Sometimes 1 7.69 
Rarely 0 0.00 
Never 0 0.00 

Table 24. I avoid studio art lessons with substitutes (N==13). 

Category # of Responses Percentage 
Always 0 0.00 
Often 4 30.77 
Sometimes 3 23.08 
Rarely 3 23.08 
Never 3 23.08 

Table 25.1 rely on substitute feedback forms to tell me how my classes went during my 
absence (N=13). 

Category # of Responses Percentage 
Always 1 7.69 
Often 8 61.54 
Sometimes 2 15.38 
Rarely 2 15.38 
Never 0 0.00 

Table 26. The lessons I give substitutes, necessarily break the continuity of previous 
student learning in art (N=13). 

Category # of Responses Percentage 
Always 0 0.00 
Often 1 7.69 
Sometimes 6 46.15 
Rarely 3 23.08 
Never 3 23.08 
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Table 21. Students are graded on work they complete with substitutes (N=13). 

Category # of Responses Percentage 
Always 5 38.46 
Often 4 30.77 
Sometimes 3 23.08 
Rarely 0 0.00 
Never 1 7.69 

Table 28. I communicate, beforehand to the class, my expectations of student 
class work that is to be accomplished with the sub (N=13). 

Category # of Responses Percentage 
Always 2 15.38 
Often 4 30.77 
Sometimes 6 46.15 
Rarely 1 7.69 
Never 0 0.00 

Table 29. I am satisfied with student productivity in my substituted classes (N=13). 

Category # of Responses Percentage 
Always 0 0.00 
Often 5 38.46 
Sometimes 7 53.85 
Rarely 1 7.69 
Never 0 0.00 

Table 30. Art supplies are stolen by students more often with substitute teachers (N=13). 

Category # of Responses Percentage 
Always 1 7.69 
Often 6 46.15 
Sometimes 1 7.69 
Rarely 5 38.46 
Never 0 0.00 
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Table 37 .1  am sa t i s f i ed  wi th  the  qua l i ty  o f  s tuden t  c l a s s  work  done  wi th  subs t i tu t e  
teachers (N=13). 

Category # of Responses Percentage 
Always 0 0.00 
Often 3 23.08 
Sometimes 9 69.23 
Rarely 1 7.69 
Never 0 0.00 

Table 32. When I have a substitute I assign the same class activity that would normally 
take place if I were present (N=l 3). 

Category # of Responses Percentage 
Always 1 7.69 
Often 7 53.85 
Sometimes 1 7.69 
Rarely 4 30.77 
Never 0 0.00 

Table 33. Substitute teachers in visual art have provided satisfactory classroom 
management (N=13). 

Category # of Responses Percentage 
Always 0 0.00 
Often 4 30.77 
Sometimes 8 61.54 
Rarely 1 7.69 
Never 0 0.00 

Table 34. It is easy to maintain the continuity of student learning when a substitute is 
required (N=13). 

Category # of Responses Percentage 
Always 0 0.00 
Often 3 23.08 
Sometimes 8 61.54 
Rarely 2 15.38 
Never 0 0.00 
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Table 35. What happens in my class with substitute teachers remains a mystery to 
me for the most part (N=l 3). 

Category # of Responses Percentage 
Always 0 0.00 
Often 0 0.00 
Sometimes 3 23.08 
Rarely 6 46.15 
Never 4 30.77 

Table 36.1 have student helpers give substitutes assistance (N=13). 

Category # of Responses Percentage 
Always 6 46.15 
Often 1 7.69 
Sometimes 5 38.46 
Rarely 1 7.69 
Never 0 0.00 

Table 37. Students complain about the teaching competency of substitutes (N=13). 

Category # of Responses Percentage 
Always 0 0.00 
Often 6 46.15 
Sometimes 5 38.46 
Rarely 2 15.38 
Never 0 0.00 

Table 38. Students receive more referrals from substitutes than they do with me (N=13). 

Category # of Responses Percentage 
Always 0 0.00 
Often 0 0.00 
Sometimes 2 15.38 
Rarely 5 38.46 
Never 6 46.15 
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Table 39. I communicate, in my substitute lesson plans, procedures for managing 
materials and supplies (N=13). 

Category # of Responses Percentage 
Always 12 92.31 
Often 1 7.69 
Sometimes 0 0.00 
Rarely 0 0.00 
Never 0 0.00 

Table 40.1 have a back-up plan available to subs in case I have an emergency and cannot 
plan (N=13). 

Category # of Responses Percentage 
Always 5 38.46 
Often 0 0.00 
Sometimes 3 23.08 
Rarely 2 15.38 
Never 3 23.08 

Table 41.1 have allowed my students to be self-directed and to work individually on their 
studio art projects with substitutes (N=13). 

Category # of Responses Percentage 
Always 3 23.08 
Often 8 61.54 
Sometimes 1 7.69 
Rarely 0 0.00 
Never 1 7.69 

Table 42. When writing a substitute lesson plan, I assume the substitute teacher knows 
nothing about visual art (N=13). 

Category # of Responses Percentage 
Always 6 46.15 
Often 5 38.46 
Sometimes 1 7.69 
Rarely 1 7.69 
Never 0 0.00 
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Table 43. I have concerns about what will take place in my class during my absences 
(N=13). 

Category # of Responses Percentage 
Always 4 30.77 
Often 4 30.77 
Sometimes 3 23.08 
Rarely 2 15.38 
Never 0 0.00 

Table 44. I have had outstanding substitute teachers in art (N=13). 

Category # of Responses Percentage 
Always 1 7.69 
Often 2 15.38 
Sometimes 4 30.77 
Rarely 5 38.46 
Never 1 7.69 

Table 45. When writing a substitute lesson plan I assume substitutes have some 
knowledge of visual art (N=13). 

Category # of Responses Percentage 
Always 0 0.00 
Often 1 7.69 
Sometimes 4 30.77 
Rarely 3 23.08 
Never 5 38.46 

Table 46. I have wanted to know more about what happened in my classes with substitute 
teachers (N=13). 

Category # of Responses Percentage 
Always 1 7.69 
Often 2 15.38 
Sometimes 5 38.46 
Rarely 5 38.46 
Never 0 0.00 
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Table 47. Substitutes do not follow my lesson plan (N=13). 

Category # of Responses Percentage 
Always 0 0.00 
Often 1 7.69 
Sometimes 4 30.77 
Rarely 7 53.85 
Never 1 7.69 

Table 48. My substitute lesson plans have contained elements of art criticism (N=13). 

Category # of Responses Percentage 
Always 0 0.00 
Often 0 0.00 
Sometimes 4 30.77 
Rarely 1 7.69 
Never 8 61.54 

Table 49. Substitute teachers in visual art have provided satisfactory student discipline in 
my classes (N=13). 

Category # of Responses Percentage 
Always 0 0.00 
Often 6 46.15 
Sometimes 6 46.15 
Rarely 1 7.69 
Never 0 0.00 

Table 50. Substitutes misinterpret my lesson plans (N=13). 

Category # of Responses Percentage 
Always 0 0.00 
Often 1 7.69 
Sometimes 3 23.08 
Rarely 9 69.23 
Never 0 0.00 
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Table 51. I assign worksheets for students when I have a sub (N=13). 

Category # of Responses Percentage 
Always 0 0.00 
Often 1 7.69 
Sometimes 6 46.15 
Rarely 2 15.38 
Never 4 30.77 

Table 52. Substitutes teach their own art lessons (N=13). 

Category # of Responses Percentage 
Always 0 0.00 
Often 0 0.00 
Sometimes 0 0.00 
Rarely 4 30.77 
Never 9 69.23 

Table 53. Student cleanup procedures have been a problem with substitutes in art 
(N=13). 

Category # of Responses Percentage 
Always 1 7.69 
Often 7 53.85 
Sometimes 5 38.46 
Rarely 0 0.00 
Never 0 0.00 
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APPENDIX Q 

FREQUENCY DISTRIBUTION OF SUBSTITUTE 
SURVEY QUESTION RESPONSES 

Table 54.1 have taught studio art activities when substituting for art classes (N=44). 

Category # of Responses Percentage 
Always 12 27.27 
Often 13 29.55 
Sometimes 12 27.27 
Rarely 3 6.82 
Never 4 9.09 

Table 55.1 have given students written assignment when substituting for art classes 
(N=44). 

Category # of Responses Percentage 
Always 2 4.55 
Often 5 11.36 
Sometimes 12 27.27 
Rarely 12 27.27 
Never 13 29.55 

Table 56.1 have taught art history when substituting for art classes (N-44). 

Category # of Responses Percentage 
Always 1 2.27 
Often 2 4.55 
Sometimes 13 29.55 
Rarely 12 27.27 
Never 16 36.36 
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Table 57.1 have discussed aesthetics during lessons when substituting for art classes 
(N=44). 

Category # of Responses Percentage 
Always 2 4.55 
Often 2 4.55 
Sometimes 8 18.18 
Rarely 9 20.45 
Never 23 52.27 

Table 58. I have used art criticism in lessons when substituting for art classes (N=44). 

Category # of Responses Percentage 
Always 0 0.00 
Often 0 0.00 
Sometimes 3 6.82 
Rarely 10 22.73 
Never 31 70.45 

Table 59. I have used multicultural art forms or multicultural topics in lessons when 
substituting for art classes (N=44). 

Category # of Responses Percentage 
Always 0 0.00 
Often 2 4.55 
Sometimes 5 11.36 
Rarely 18 40.91 
Never 19 43.18 

Table 60. I have used my own art lessons to teach art classes when substitute teaching 
0^=44). 

Category # of Responses Percentage 
Always 0 0.00 
Often 1 2.27 
Sometimes 1 2.27 
Rarely 6 13.64 
Never 36 81.82 
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Table 61. I have shown videos to classes when substituting for art classes (N=44). 

Category # of Responses Percentage 
Always 0 0.00 
Often 7 15.91 
Sometimes 19 43.18 
Rarely 8 18.18 
Never 10 22.73 

Table 62. Student behavior has been a problem in art classes (N=44). 

Category # of Responses Percentage 
Always 0 0.00 
Often 0 0.00 
Sometimes 13 29.55 
Rarely 17 38.64 
Never 14 31.82 

Table 63. I have returned to substitute teach in art classes where I have previously 
substituted (N=44). 

Category # of Responses Percentage 
Always 2 4.55 
Often 4 9.09 
Sometimes 7 15.91 
Rarely 10 22.73 
Never 21 47.73 

Table 64. I have received feedback from the regular teacher about my teaching in art 
classes (N=44). 

Category # of Responses Percentage 
Always 4 9.09 
Often 1 2.27 
Sometimes 9 20.45 
Rarely 12 27.27 
Never 18 40.91 
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Table 65. An art teacher has requested me to return to teach an art class again, as a 
substitute (N=44). 

Category # of Responses Percentage 
Always 2 4.55 
Often 4 9.09 
Sometimes 7 15.91 
Rarely 8 18.18 
Never 23 52.27 

Table 66. I am able to obtain art lesson plans before I teach (N=44). 

Category # of Responses Percentage 
Always 28 63.64 
Often 9 20.45 
Sometimes 4 9.09 
Rarely 2 4.55 
Never 1 2.27 

Table 67.1 have been left "emergency lesson plans" from art teachers (N=44). 

Category # of Responses Percentage 
Always 0 0.00 
Often 0 0.00 
Sometimes 7 15.91 
Rarely 11 25.00 
Never 26 59.09 

Table 68. Art lesson plans have been clear and easy to understand (N=44). 

Category # of Responses Percentage 
Always 21 47.73 
Often 21 47.73 
Sometimes 2 4.55 
Rarely 0 0.00 
Never 0 0.00 
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Table 69. I have had trouble understanding art teachers' lesson plans (N=44). 

Category # of Responses Percentage 
Always 0 0.00 
Often 0 0.00 
Sometimes 2 4.55 
Rarely 22 50.00 
Never 20 45.45 

Table 70. Learning objectives have been stated in art lesson plans (N=44). 

Category # of Responses Percentage 
Always 10 22.73 
Often 16 36.36 
Sometimes 8 18.18 
Rarely 5 11.36 
Never 5 11.36 

Table 71.1 try not to modify or change art lesson plans at all (N=44). 

Category # of Responses Percentage 
Always 29 65.91 
Often 14 31.82 
Sometimes 1 2.27 
Rarely 0 0.00 
Never 0 0.00 

Table 72. I have had trouble interpreting the learning objectives in art lesson plans 
(N=44). 

Category # of Responses Percentage 
Always 0 0.00 
Often 0 0.00 
Sometimes 4 9.09 
Rarely 16 36.36 
Never 24 54.55 
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Table 73.1 have modified or changed art lesson plans to fit my teaching style, 
background experience, or comfort level (N=44). 

Category # of Responses Percentage 
Always 0 0.00 
Often 1 2.27 
Sometimes 4 9.09 
Rarely 24 54.55 
Never 15 34.09 

Table 74.1 have had trouble interpreting the process and procedures required of studio 
activities, in art lesson plans (N=44). 

Category # of Responses Percentage 
Always 0 0.00 
Often 0 0.00 
Sometimes 5 11.36 
Rarely 24 54.55 
Never 15 34.09 

Table 75. Teacher expectations of students are communicated to me by art teachers 
(N=44). 

Category # of Responses Percentage 
Always 12 27.27 
Often 28 63.64 
Sometimes 3 6.82 
Rarely 0 0.00 
Never 1 2.27 

Table 76. Procedures for managing supplies and materials are communicated to me by art 
teachers (N=44). 

Category # of Responses Percentage 
Always 27 61.36 
Often 11 25.00 
Sometimes 4 9.09 
Rarely 1 2.27 
Never I 2.27 
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Table 77. Student cleanup procedures have been communicated to me by art teachers 
(N=44). 

Category # of Responses Percentage 
Always 21 47.73 
Often 17 38.64 
Sometimes 5 11.36 
Rarely 1 2.27 
Never 0 0.00 

Table 78. The content or topic of art lessons has been outside my field of knowledge or 
experience (N=44). 

Category # of Responses Percentage 
Always 4 9.09 
Often 3 6.82 
Sometimes 21 47.73 
Rarely 12 27.27 
Never 4 9.09 

Table 79. The instructional methods required of me as a substitute teacher in art have 
been new (N=44). 

Category # of Responses Percentage 
Always 1 2.27 
Often 5 11.36 
Sometimes 7 15.91 
Rarely 12 27.27 
Never 19 43.18 

Table SO. I have spent the majority of class time on discipline issues when substituting art 
(N=44). 

Category # of Responses Percentage 
Always 0 0.00 
Often 2 4.55 
Sometimes 5 11.36 
Rarely 18 40.91 
Never 19 43.18 
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Table 81. Clean-up procedures have been difficult to manage in art classes (N=44). 

Category # of Responses Percentage 
Always 0 0.00 
Often 2 4.55 
Sometimes 18 40.91 
Rarely 16 36.36 
Never 8 18.18 

Table 82. When teaching art classes, I primarily "baby-sit" and do little instruction 
(N=44). 

Category # of Responses Percentage 
Always 6 13.64 
Often 19 43.18 
Sometimes 10 22.73 
Rarely 4 9.09 
Never 5 11.36 

Table 83. Students have provided assistance by offering me additional information that is 
helpfiil to better running the class (N=44). 

Category # of Responses Percentage 
Always 1 2.27 
Often 15 34.09 
Sometimes 17 38.64 
Rarely 9 20.45 
Never 2 4.55 

Table 84. While substituting, I have taught art lessons that I have not taught before 
(N=44). 

Category # of Responses Percentage 
Always 6 13.64 
Often 20 45.45 
Sometimes 15 34.09 
Rarely 0 0.00 
Never 3 6.82 



Table 85.1 have used one-to-one instruction with individual students in art classes 
(N=44). 

Category # of Responses Percentage 
Always 3 4.55 
Often 11 25.00 
Sometimes 22 50.00 
Rarely 3 6.82 
Never 6 13.64 

Table 86.1 have demonstrated art media processes and techniques to students in art 
classes (N=44). 

Category # of Responses Percentage 
Always 2 4.55 
Often 2 4.55 
Sometimes 6 13.64 
Rarely 9 20.45 
Never 25 56.82 

Table 87.1 have facilitated student exploration of art media processes and techniques 
art classes (N=44). 

Category # of Responses Percentage 
Always 2 4.55 
Often 5 11.36 
Sometimes 20 45.45 
Rarely 9 20.45 
Never 8 18.18 

Table 88. I have directed group work activities in art classes (N=44). 

Category # of Responses Percentage 
Always 4 9.09 
Often 6 13.64 
Sometimes 22 50.00 
Rarely 6 13.64 
Never 6 13.64 
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Table 89.1 have allowed students to develop their individual studio projects in art classes 
(N=44). 

Category # of Responses Percentage 
Always 5 11.36 
Often 19 43.18 
Sometimes 14 31.82 
Rarely 2 4.55 
Never 4 9.09 

Table 90. I have given direct lectures of art content to classes (N=44). 

Category # of Responses Percentage 
Always 0 0.00 
Often 1 2.27 
Sometimes 5 11.36 
Rarely 9 20.45 
Never 29 65.91 

Table 91. I have facilitated classroom discussions to teach students about art (N=44). 

Category # of Responses Percentage 
Always 0 0.00 
Often 2 4.55 
Sometimes 3 6.82 
Rarely 19 43.18 
Never 20 45.45 

Table 92.1 am enthusiastic when substitute teaching in art classes (N=44). 

Category # of Responses Percentage 
Always 19 43.18 
Often 21 47.73 
Sometimes 2 4.55 
Rarely 1 2.27 
Never 1 2.27 
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Table 93. Substitute teaching in other academic areas is easier than substitute teaching in 
art (N=44). 

Category # of Responses Percentage 
Always 0 0.00 
Often 1 2.27 
Sometimes 15 34.09 
Rarely 22 50.00 
Never 6 13.64 

Table 94.1 have been left without a lesson plan to teach an art class (N=44). 

Category # of Responses Percentage 
Always 0 0.00 
Often 0 0.00 
Sometimes 2 4.55 
Rarely 6 13.64 
Never 36 81.82 

Table 95. I have taught lesson involving art forms with which I had no familiarity 
(N=44). 

Category # of Responses Percentage 
Always 2 4.55 
Often 5 11.36 
Sometimes 8 18.18 
Rarely 15 34.09 
Never 14 31.82 

Table 96. I have taught lessons involving artistic techniques with which I had no 
familiarity (N=44). 

Category # of Responses Percentage 
Always 2 4.55 
Often 8 18.18 
Sometimes 11 25.00 
Rarely 12 27.27 
Never 11 25.00 
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Table 97. Students have helped to clarify lesson plans in art classes (N=44). 

Category # of Responses Percentage 
Always 2 4.55 
Often 6 13.64 
Sometimes 9 20.45 
Rarely 14 31.82 
Never 13 29.55 

Table 98. Students have helped me by articulating routine art class procedures and 
practices (N=44). 

Category # of Responses Percentage 
Always 2 4.55 
Often 15 34.09 
Sometimes 20 45.45 
Rarely 5 11.36 
Never 2 4.55 

Table 99. Art teachers need to better prepare students for learning with substitute teachers 
(N=44). 

Category # of Responses Percentage 
Always 2 4.55 
Often 1 2.27 
Sometimes 10 22.73 
Rarely 20 45.45 
Never 11 25.00 

Table 100. I have taught successful art lessons because of good lesson plans (N=44). 

Category # of Responses Percentage 
Always 14 31.82 
Often 24 54.55 
Sometimes 3 6.82 
Rarely 1 2.27 
Never 2 4.55 
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Table 101.1 have taught unsuccessful art lessons because of bad lesson plans (N=44). 

Category # of Responses Percentage 
Always 0 0.00 
Often 0 0.00 
Sometimes 4 9.09 
Rarely 13 29.55 
Never 27 61.36 

Table 102.1 have taught art lessons involving cultures with which I am unfamiliar 
(N=44). 

Category # of Responses Percentage 
Always 0 0.00 
Often 4 9.09 
Sometimes 8 18.18 
Rarely 15 34.09 
Never 17 38.64 

Table 103. As a substitute I express high expectations to students in art classes (N=44). 

Category # of Responses Percentage 
Always 21 47.73 
Often 17 38.64 
Sometimes 5 11.36 
Rarely 1 2.27 
Never 0 0.00 
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APPENDIX R 

FREQUENCY DISTRIBUTION OF STUDENT 
SURVEY QUESTION RESPONSES 

Table 104. The art teacher usually lets the class know beforehand when there will be a 
substitute teacher (N=511). 

Category # of Responses Percentage 
Agree 345 67.51 
Undecided 105 20.55 
Disagree 61 11.94 

Table 105. We often have substitutes in art class (N==511). 

Category # of Responses Percentage 
Agree 27 5.28 
Undecided 73 14.29 
Disagree 411 80.43 

Table J 06. Substitutes who teach art should be artistic (N=511). 

Category # of Responses Percentage 
Agree 248 48.53 
Undecided 157 30.72 
Disagree 106 20.74 
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Table 107. We usually continue our current art lesson with a substitute, just as we would 
with our regular art teacher (N=511). 

Category # of Responses Percentage 
Agree 315 61.64 
Undecided 98 19.18 
Disagree 98 19.18 

Table 108. Most substitutes follow the art teacher's instructions (N=511). 

Category # of Responses Percentage 
Agree 363 71.04 
Undecided 119 23.29 
Disagree 29 5.68 

Table 109. We often get to work on our studio art projects when we have a substitute 
(N=511). 

Category # of Responses Percentage 
Agree 292 57.14 
Undecided 134 26.22 
Disagree 85 16.63 

Table 110. We often do worksheets in art class when we have a substitute (N=511). 

Category # of Responses Percentage 
Agree 93 18.20 
Undecided 116 22.70 
Disagree 302 59.10 
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Table 111. If I have a question about art, I won't ask if I have a substitute in class 
(N=511). 

Category # of Responses Percentage 
Agree 193 37.77 
Undecided 135 26.42 
Disagree 183 35.81 

Table 112. Substitutes in art class don't teach us anything (N=511). 

Category # of Responses Percentage 
Agree 225 44.03 
Undecided 176 34.44 
Disagree 110 21.53 

Table 113.1 get less work done than usual when I have a substitute in art class (N=511). 

Category # of Responses Percentage 
Agree 169 33.07 
Undecided 119 23.29 
Disagree 223 43.64 

Table 114. Student behavior in art class is about the same when there is a substitute as it 
is with our regular teacher (N=511). 

Category # of Responses Percentage 
Agree 217 42.47 
Undecided 123 24.07 
Disagree 171 33.46 
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Table 115. We usually get good substitute teachers for art class (N=511). 

Category # of Responses Percentage 
Agree 146 28.57 
Undecided 232 45.40 
Disagree 133 26.03 

Table 116. Many substitutes show enthusiasm about teaching art (N=511). 

Category # of Responses Percentage 
Agree 92 18.00 
Undecided 226 44.23 
Disagree 193 37.77 

Table 117. Students socialize rather than do their work, more often when a substitute is 
teaching art class (N=511). 

Category # of Responses Percentage 
Agree 226 44.23 
Undecided 148 28.96 
Disagree 137 26.81 

Table 118. I learn about the same amount in art class when there is a substitute (N=511). 

Category # of Responses Percentage 
Agree 116 22.70 
Undecided 139 27.20 
Disagree 256 50.10 



235 

Table 119. Substitutes in art class have trouble getting students to clean up materials and 
messes (N=511). 

Category # of Responses Percentage 
Agree 159 31.12 
Undecided 148 28.96 
Disagree 204 39.92 

Table 120. Most substitutes are good at teaching art (N=511). 

Category # of Responses Percentage 
Agree 84 16.44 
Undecided 238 46.58 
Disagree 188 36.79 

Table 121. We often don't get to work on our studio art projects in class with substitutes 
(N=511). 

Category # of Responses Percentage 
Agree 101 19.77 
Undecided 142 27.79 
Disagree 268 52.45 

Table 122. The art teacher often tells us in advance what activity we will be doing in 
class with a substitute (N=511). 

Category # of Responses Percentage 
Agree 296 57.93 
Undecided 128 25.05 
Disagree 87 17.03 
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Table 123. Our art teacher expects us to work hard during substitute days in art class 
(N=511). 

Category # of Responses Percentage 
Agree 394 77.10 
Undecided 81 15.85 
Disagree 36 7.05 

Table 124. Students are more disruptive in art class when there is a substitute (N=511). 

Category # of Responses Percentage 
Agree 208 40.70 
Undecided 135 26.42 
Disagree 168 32.88 

Table 125. We often watch a video in art class when there is a substitute (N=511). 

Category # of Responses Percentage 
Agree 75 14.71 
Undecided 141 27.65 
Disagree 294 57.65 

Table 126. I learn new things about art when there is a substitute (N=511). 

Category # of Responses Percentage 
Agree 63 12.33 
Undecided 145 28.38 
Disagree 303 59.30 
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Table 127. With substitutes, we usually do lessons that are different, than what we were 
doing before with our regular art teacher (N=511). 

Category # of Responses Percentage 
Agree 102 19.96 
Undecided 156 30.53 
Disagree 253 49.51 

Table 128. Substitutes have given me new ideas for my art project (N=511). 

Category # of Responses Percentage 
Agree 113 22.11 
Undecided 133 26.03 
Disagree 265 51.86 

Table 129. The regular art teacher needs to leave substitutes with better lesson plans 
(N=511). 

Category # of Responses Percentage 
Agree 120 23.48 
Undecided 173 33.86 
Disagree 218 42.66 

Table 130. It doesn't make a difference to me if substitutes can't teach art (N=511). 

Category # of Responses Percentage 
Agree 214 41.88 
Undecided 167 32.68 
Disagree 130 25.44 
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Table 131. Most substitutes are bad at teaching art (N=511). 

Category # of Responses Percentage 
Agree 146 28.57 
Undecided 243 47.55 , 
Disagree 122 23.87 

Table 132. Substitutes can usually answer my questions about art (N=511). 

Category # of Responses Percentage 
Agree 119 23.29 
Undecided 197 38.55 
Disagree 195 38.16 

Table 133. Substitutes expect students to work hard in art class (N=511). 

Category # of Responses Percentage 
Agree 305 59.69 
Undecided 146 28.57 
Disagree 60 11.74 

Table 134. When there is a substitute in art, I take the day off from working (N=511). 

Category # of Responses Percentage 
Agree 104 20.35 
Undecided 104 20.35 
Disagree 303 59.30 
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Table 135. Art class doesn't change much on days with a substitute 
(N=511). 

Category # of Responses Percentage 
Agree 260 50.88 
Undecided 137 26.81 
Disagree 114 22.31 

Table 136. We do unimportant "busy-work" in art class with substitutes (N=511). 

Category # of Responses Percentage 
Agree 120 23.48 
Undecided 157 30.72 
Disagree 234 45.79 

Table 137. Substitutes can usually help me with my art project if I need help (N=511). 

Category # of Responses Percentage 
Agree 160 31.31 
Undecided 162 31.70 
Disagree 189 36.99 

Table 138. We often do fiin lessons with substitute in art (N=511). 

Category # of Responses Percentage 
Agree 106 20.78 
Undecided 192 37.65 
Disagree 212 41.57 
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Table 139.1 leam less in art class when there is a substitute (N=511). 

Category # of Responses Percentage 
Agree 180 35.23 
Undecided 172 33.66 
Disagree 159 31.12 

Table 140. Substitutes in art class are "babysitters" rather than art teachers (N=511). 

Category # of Responses Percentage 
Agree 247 48.34 
Undecided 141 27.59 
Disagree 123 24.07 

Table 141.1 like having a substitute in art because I can work on my project without the 
regular art teacher's guidance (N=511). 

Category # of Responses Percentage 
Agree 132 25.83 
Undecided 140 27.40 
Disagree 239 46.77 

Table 142. Substitutes have taught me new studio art techniques (N=511). 

Category # of Responses Percentage 
Agree 73 14.29 
Undecided 116 22.70 
Disagree 322 63.01 
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Table 143. There are student helpers who help the substitute in art class (N=511). 

Category # of Responses Percentage 
Agree 187 36.59 
Undecided 120 23.48 
Disagree 204 39.92 

Table 144. Students try to steal more art supplies when there is a substitute (N=511). 

Category # of Responses Percentage 
Agree 116 22.70 
Undecided 155 30.33 
Disagree 240 46.97 

Table 145. In most cases I prefer my regular art teacher over a substitute art teacher 
(N=511). 

Category # of Responses Percentage 
Agree 358 70.06 
Undecided 86 16.83 
Disagree 67 13.11 

Table 146. Work we do in art class with a substitute is just as important as work we do 
with our regular art teacher (N=511). 

Category # of Responses Percentage 
Agree 266 52.05 
Undecided 148 28.96 
Disagree 97 18.98 



Table 147. The art teacher leaves good lesson plans for substitutes (N=511). 

Category # of Responses Percentage 
Agree 223 43.64 
Undecided 206 40.31 
Disa^ee 82 16.05 

Table 148. We do boring lessons with substitutes in art (N=511). 

Category # of Responses Percentage 
Agree 128 25.05 
Undecided 175 34.25 
Disagree 208 40.70 

Table 149. We get graded on work we do in art class with substitutes (N=511). 

Category # of Responses Percentage 
Agree 222 43.44 
Undecided 187 36.59 
Disagree 102 19.96 

Table 150.1 value most substitutes' artistic opinions (N=511). 

Category # of Responses Percentage 
Agree 127 24.85 
Undecided 197 38.55 
Disagree 187 36.59 
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Table 151. The regular art teacher often asks and discusses, with students, how class went 
with the substitute (N=511). 

Category # of Responses Percentage 
Agree 295 57.73 
Undecided 116 22.70 
Disagree 100 19.57 

Table 152. Substitutes have been knowledgeable about art (N=511). 

Category # of Responses Percentage 
Agree 101 19.77 
Undecided 244 47.75 
Disagree 166 32.49 

Table 153.1 listen more careftilly to the art teacher than I do to the substitute teacher 
(N=511). 

Category # of Responses Percentage 
Agree 293 57.34 
Undecided 128 25.05 
Disagree 90 17.61 
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APPENDIX S 

DISTRICT FORM FOR TEACHER ASSESSMENT 
OF SUBSTITUTE'S PERFORMANCE 

Substitute Teacher: Dates: through 

School: Grade/Subject/T eacher:. 

When filling this form out, please keep all comments constructive. This assessment will be used by the 
substitute to help improve on their skills and performance. 

1. Was class continuity maintained during your absence? 
Explanation (if necessary): 

2. Was classroom control maintained? 
Explanation: 

3. Did the substitute take over your "extra duties" as required 
Explanation: 

4. Was there a good rapport with pupils, staff and parents? 
Explanation: 

5. Was all necessary paperwork completed? 
Explanation: 

6. Would you like to have this substitute in your classroom again? 
If NO, explain: 

7. Please rate this person's overall effectiveness as a substitute teacher in your class: 

Superior Above Average Average Weak 

8. Any brief, general comments you may have; 

When the absent teacher returns, this form should be completed, signed, and returned to the school ofTice. 
The copies should be distributed immediately. Substitute teachers will have the right and the opportunity to 
review this assessment with the Director of Human Resources. Requests to do so should be made through 
the Records Department. 

YES NO 

Teacher's Signature Date 
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APPENDIX T 

DISTRICT FORM FOR 
SUBSTITUTE FEEDBACK TO TEACHERS 

Substitute Teacher: Dates: through 

School: ^Grade/Subject/Teacher: 

1. Were all necessary materials readily available for your use? Yes No 
Comments; 

2. Substitute's departure from lesson plans: 

3. Student behavior; 

4. Work completed by the students may be found; 

5. The thing I liked best/least about this assignment was: 

6. My job would have been easier if; 

7. Would you like to substitute in this classroom again? Yes No 

8. Comments: 

Substitute's Signature Date 

This form is being completed by the substitute teacher on a voluntary basis. The substitute 
teacher is requested to return it to the school office 
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APPENDIX U 

DISTRICT FORM FOR PRINCIPAL OR DEPARTMENT CHAIR 
ASSESSMENT OF SUBSTITUTE TEACHER 

Substitute Teacher: ^Dates: through. 

School: ^Grade/Subject/Teacher: 

1. If the assignment was made in advance, was the substitute on time? 
Explanation (if necessary); 

2. Did the substitute follow the rules and regulations set by the district 
and the school? Explanation; 

3. If this was a long-term assignment, did the substitute prepare appropriate 
lesson plans? Explanation; 

4. Would you like to have this substitute in your department/school again? 
Explanation; 

5. If NO, what steps did you follow to notify the substitute of any problems 
that occurred that would cause you to not want the substitute to return? 

6. General comment you may have; 

YES NO 

Signature/Title Date. 

Substitute teachers will have the right and the opportunity to review this assessment with the 
Director of Human Resources. Requests to do so should be made through the Records 
Department. 
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