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This thesis examined the problem of identification and organization 

of content in discipline-based art education (DBAE) for the 

middle/junior high level. The literature in the field identified the 

content of DBAE, models to organize content, and information on 

planning programs appropriate for early adolescence. This research 

guided the development of two frameworks that represent the outcome 

of this study. One framework presents an overview of DBAE content 

from the disciplines of aesthetics, art criticism, art history, and art 

production. The other framework provides a format for selecting art 

content suited to the developmental level of students in a specific 

middle/junior high school art program. The frameworks were developed 

to assist art educators in planning the content of DBAE programs 

designed to lead students to an increased sophistication, understanding, 

and appreciation of visual art. 
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CHAPTER 1 

INTRODUCTION 

This study examined the problem of identification and organization 

of the content in discipline-based art education (DBAE) at the middle/ 

junior high level. A review of pertinent literature in the field provided 

(a) the content areas of DBAE, (b) examples of content organization, 

and (c) information on planning curricula appropriate to the 

developmental level of early adolescents. The results of this study, two 

frameworks, were developed to assist art educators plan DBAE programs 

at the middle/junior high level. 

Background of Study 

The theory of DBAE has evolved out of the theoretical tenets 

which have circulated in the field of art education since the early 

1960s. Greer (1984) provided an identifying label for the theory: 

discipline-based art education. Greer summarized the new paradigm as 

follows: 

The focus of discipline-based art instruction is on 
art within general education and within the 
context of aesthetic education. Four parent 
disciplines—aesthetics, studio art, art history anil 
art criticism—are taught by means of a formal, 
continuous, sequential, written curriculum across 
grade levels in the same way as other academic 
subjects. Activities and skills presented in 
sequence produce an evolution from a naive 
(untutored) to a sophisticated (knowledgeable) 
understanding of art, taking into account children's 
level of maturation and tasks ordered from simple 
to complex, (p. 212) 
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Scholars and art educators have designed models to guide the 

identification and organization of concepts and content in DBAE pro

grams. Erickson and Katter (1988) examined ways to chart the content 

of DBAE to achieve an integrated curriculum. Greer (1987) presented a 

diagram that labeled content and inquiry concepts in the four dis

ciplines. The BASIC Curriculum for Art (Erickson, Katter, & Stewart, 

1988) integrated content from the four disciplines for the first through 

eighth grades. 

Instructional materials for discipline-based art education have also 

offered insight into content and its organization. Ragans (1988a) 

published a discipline-based art textbook, ArtTalk. designed for the 

middle/junior high level. Clark and Zimmerman provided a structure 

for designing art education programs in the Teacher's Manual (1978b) 

for their student textbook, ART/design: Communicating Visually (1978a). 

Their structure organized art content in developmental stages from 

naive to sophisticated in four components modeled on professional roles 

in the art disciplines. In Art in Focus Teacher's Resource Book. 

Mittler (1989b) used a scope and sequence chart to illustrate content 

organization for the high school level companion textbook, Art in Focus 

(1989a). Mittler also devised a diagram to organize specific content for 

discipline-based art lessons described in the textbook. 

The report Turning Points: Preparing American Youth for the 21st 

Century, published by the Carnegie Council on Adolescent Development 

(1989), set forth the characteristics of young adolescents and compre

hensive recommendations for the educational experiences of middle level 
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students. The report describes America's youth at a significant turning 

point: a crossroad to either a successful or diminished future. The 

discipline-based approach to art education intersects with several of the 

recommendations in the report. 

Feldman (1987) and Clark and Zimmerman (1986, 1988) have 

presented models that consider levels of development. These models 

can be used to assist in the organization and selection of art content 

appropriate to middle/junior high students' level of development. 

The literature in the field identified the content of DBAE, models 

to organize content, and information on selecting content appropriate 

to the middle/junior high level. This information formed the foundation 

that guided the selection and organization of content within the 

context of DBAE. Two frameworks have been presented as the outcome 

of this study. The frameworks provide a way to select and organize 

the content of DBAE for middle/junior high programs. 

Definition of Terms 

Aesthetics: The "branch of philosophical activities which involves 

the critical reflection of our experience and evaluation of art" 

(Crawford, 1987, p. 229). 

Art criticism: "Seeks to inform and educate people (including 

artists) about art by providing insights into its meaning so as to 

increase the understanding and appreciation of art and to illuminate the 

cultural and societal values reflected in it" (Risatti, 1987, p. 219). 
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Art history: "The branch of knowledge or learning that involves 

the investigation and interpretation of works of art" (Kleinbauer, 1987, 

p. 208). 

Art production: "The direct experience of creating art [which] 

uniquely leads to certain insights into the many aspects of meaning 

conveyed in works of art" (Spratt, 1987, p. 198). 

Curriculum: A written plan for instruction including these 

components: (a) statement of philosophy of art education, (b) goals of 

instruction, (c) conceptual structure, (d) program content by grade 

level, and (e) methods to evaluate learning. 

Discipline-based art education: An approach to teaching art that 

focuses on art as a field of study or body of knowledge. Content is 

drawn from disciplines in art: aesthetics, art criticism, art history, and 

art production. 

Middle/junior high: Schools that educate young adolescents 10 to 

15 years old. These schools are placed in an intermediate position 

between elementary and high schools, often vary in educational philo

sophy, and house two to three grade levels between the fifth and ninth 

grade (National Art Education Association [NAEA], 1980). 

Middle level school: A general term that refers to middle, 

intermediate, and junior high schools. 
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Assumptions 

Assumptions in this study included the following: 

1. Art is a subject with content that can be taught and learned 

in ways that resemble how other subjects are taught in schools. 

2. Art is learned through the acquisition of knowledge, skills, and 

attitudes. Individuals acquire art learning through education; not simply 

as a result of growing older. 

3. Art educators play a key role in the development, revision, 

and implementation of substantive art programs. 

Limitations 

The scope of this study was limited in several ways. 

1. Visual art education was the focus rather than the broader 

area of the fine arts which includes music, drama, and dance. 

2. The middle/junior high was the level selected within education. 

3. Art education was examined within the context of the theory 

of DBAE. 

4. Examples of art content have been limited to general content 

categories due to the wide range of specific content possible for 

middle/junior high students. The selection of specific DBAE content 

depends on students' level of art development and the goals and re

sources of each district. 
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Purpose and Rationale of Study 

This study examined the theory of DBAE and the content within 

the disciplines of aesthetics, art criticism, art history, and art pro

duction. Two frameworks provide a resource for the organization and 

selection of DBAE content for middle/junior high art programs. 

The study is intended to provide answers to the following ques

tions to assist educators in the process of planning discipline-based art 

programs. What are the major content areas in the theory of DBAE 

that lead to an educated understanding and appreciation of art? How 

could discipline-based art content be structured into a framework to 

guide the planning of discipline-based art curricula? Which discipline-

based art content areas are best suited for the developmental level of 

middle/junior high students? 
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This chapter presents a review of discipline-based art education 

(DBAE) and its content from the disciplines of aesthetics, art criticism, 

art history, and art production. Examples of discipline-based art 

content organization were examined in the literature and instructional 

materials of the field. Information on program planning, appropriate 

for early adolescence, was studied to place DBAE in the context of 

middle/junior high education. 

Discipline-Based Art Education 

The name, discipline-based art education, was coined by Greer 

(1984) to describe an approach to art education that had evolved out of 

the field over a number of years. Smith (1987) described the shift 

toward the theory of DBAE: 

It was the late fifties and early sixties when "the 
field of art education began to think of itself as a 
discipline that the paradigm (or model or image) of 
art education began to change from one that em
phasized almost solely child art to one that, while 
not necessarily ruling out creative activities, 
supplemented them in important ways with the 
development of perceptual skills, historical 
understanding, and aesthetic judgment, (p. 105) 

The goals of art education have changed with the shift in para

digm. The aims of the traditional approach stressed the development of 

creativity, self-expression, and personality integration through a focus 

on the child's art-making activities. In contrast, the goals of DBAE 
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have targeted the development of an educated adult understanding and 

appreciation of art through a focus on art as a subject for study 

(Clark, Day, & Greer, 1987). 

Characteristics of a DBAE Program 

A special issue of The Journal of Aesthetic Education (Smith, 

1987, Summer) presented a series of ten papers commissioned by The 

Getty Center for Education in the Arts. The purpose of this publi

cation was to contribute to the ongoing evolution of DBAE through an 

exploration of its antecedents, rationale, disciplines, and relationship to 

learning. In the journal, Clark, Day, & Greer (1987) set forth ideas 

that describe and define DBAE. The authors condensed the character

istics of DBAE into a diagram: "Defining Characteristics of A DBAE 

Program" (see Figure 1). This diagram summarized the main features of 

the rationale, content, curricula, and context of a DBAE program. 

Advocacy for DBAE 

In recent years national arts and education organizations have 

endorsed more comprehensive approaches to teaching art which include 

study beyond the traditional art making activities. Education in Art: 

Future Building (Getty Center for Education in the Arts, 1989) listed 27 

cooperating organizations that have provided their ideas and support in 

the evolution of DBAE. In addition, many state departments of educa

tion have adopted multi-faceted approaches to art education as indica

ted in their state frameworks or curriculum guidelines for visual art. 
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Figure 1: DEFINING CHARACTERISTICS OF DBAE PROGRAM 

A. Rationale 

1. The goal of discipline-based art education is to develop students' abilities to 
understand and appreciate art. This involves a knowledge of the theories and 
contexts of art and abilities to respond to as well as to create art. 

2. Art is taught as an essential component of general education and as a foun
dation for specialized art study. 

B. Content 

3. Content for instruction is derived primarily from the disciplines of aesthetics, 
art criticism, art history, and art production. These disciplines deal with: (1) 
conceptions of the nature of art, (2) bases for valuing and judging art, (3) 
contexts in which art has been created, and (4) processes and techniques for 
creating art. 

4. Content for study is derived from a broad range of the visual arts, including 
folk, applied, and fine arts from Western and non-Western cultures and from 
ancient to contemporary times. 

C. Curricula 

5. Curricula are written with sequentially organized and articulated content at all 
grade levels. 

6. Works of art are central to the organization of curricula and to integration of 
content from the disciplines. 

7. Curricula are structured to reflect comparable concern and respect for each of 
the four art disciplines. 

8. Curricula are organized to increase student learning and understanding. This 
involves a recognition of appropriate developmental levels. 

D. Context 

9 .  Pull implementation is marked by systematic, regular art instruction on a 
district-wide basis, art education expertise, administrative support, and ade
quate resources. 

10. Student achievement and program effectiveness are confirmed by appropriate 
evaluation criteria and procedures. 

From "Discipline-based Art Education: Becoming 
Students of Art" by G. A. Clark, M. D. Day, and 
W. D. Greer, 1987, Journal of Aesthetic Education, 
21(2), p. 135. Copyright 1987 by the J. Paul Getty 
Trust. Reprinted by permission. 
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The National Art Education Association published a position 

statement titled Quality Art Education (NAEA, 1987). This position 

statement set forth a discipline-based approach to art education, and 

referred to the disciplines as the components of a quality art education. 

The first goal in the position statement reflected NAEA's advocacy: "All 

elementary and secondary schools shall require students to complete a 

sequential program of art instruction that integrates the study of art 

production, aesthetics, art criticism, and art history" (p. 2). 

Increased support for the content of a discipline-based approach 

was also evident in the resolution recently passed by The National 

School Boards Association. This resolution, reported in NAEA News 

(NAEA, 1990, June), urges school boards to establish and maintain 

multi-faceted arts education programs to provide students with training 

and experience in aesthetic qualities, expression through art, and 

appreciation for the arts as an expressive record of humankind. 

The Getty Center for Education in the Arts, a program entity of 

the J. Paul Getty Trust, has been dedicated to improving the quality 

and status of visual art education in schools. The Getty Center 

espouses DBAE and has supported programs in advocacy, professional 

development, theory development, curriculum development, and demon

stration projects (Getty Center for Education in the Arts, 1988). 

Content in DBAE 

DBAE emphasizes visual art as an essential subject for study in 

general education. Broudy (1979) reasoned that the study of art leads 
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to obtaining a store of images. This imagic store is important in 

language development, critical thinking, communication of feelings, and 

cultural literacy. The study of art through the disciplines provides a 

set of lenses or structures that guide thought processes. The study of 

art includes talking, writing, and thinking about art as well as using 

art media. 

Eisner (1987, January) presented the gist of content in DBAE: 

There are four major things that people do with 
art. They make it. They look at it. They 
understand its place in culture over time. They 
make judgments about its quality. In discipline-
based art education these four operations con
stitute art production, art criticism, art history, 
and aesthetics, (p. 13) 

The content of DBAE has been drawn from four fields of art: 

aesthetics, art criticism, art history, and art production. These fields 

of art, or disciplines, contribute unique and essential concepts for art 

education. Each field of art derives its content and conceptual 

structures from features of the disciplines. The features of the 

disciplines include: (a) recognized communities of scholars or prac

titioners, (b) established conceptual structures, and (c) accepted 

methods of inquiry. 

Clark and Zimmerman (1978b, 1988) suggested that the roles and 

activities of the recognized communities of scholars or practitioners 

serve as models for structuring the content of visual art programs. In 

the discipline-based approach, the contributions of professional 

aestheticians, art critics, art historians, and artists are considered 
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valuable sources for content and design of education activities for art 

education. 

Greer (1987) investigated the established conceptual structures and 

accepted methods of inquiry in the four art disciplines. His study 

resulted in a structure that organized the content and inquiry features 

of each discipline from established sources in each field. The 

diagrammatic representation provides a framework to guide the selection 

of content in DBAE curriculum organization (see Figure 2). 

Figure 2: DISCIPLINE CONCEPTS FOR DBAE. 

CONTENT CONCEPTS 

AESTHETICS 

Experience 
Work of Art 
Intent 
Value 

CRITICISM 

Subject Matter 
Content 
Meaning 
Justification 

HISTORY 

Attribution 
Iconography 
Provenance 
Function 

PRODUCTION 

Originality 
Technique 
Craftsmanship 
Process 

INQUIRY CONCEPTS 

AESTHETICS 

Description 
of qualities 

Analysis of 
responses 

Elaboration 

Appreciation 

CRITICISM 

Description 
of content 

Analysis of 
form 

Interpretation 

Evaluation 

HISTORY 

Restoration 
of objects 

Analysis of 
style 

Attribution 

Authentication 

PRODUCTION 

Inspiration 
(invention) 

Analysis of 
problem/sketch 

Creation of 
work 

Exhibition 

From "A Structure of Discipline Concepts for 
DBAE" by W. D. Greer, 1987, Studies in Art 
Education. 28(4), p. 228. Copyright 1987 by the 
National Art~Education Association. Reprinted by 
permission. 
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Aesthetics 

Aesthetics in DBAE is the philosophical study of conceptions about 

the nature and value of art. In art program planning, the content and 

inquiry concepts of aesthetics can be integrated as students consider 

the questions and theories that aestheticians use to explain how we 

experience and understand art. 

Broudy (1981) developed an introductory approach to viewing a 

work of art called Aesthetic Scanning (see Appendix A). Teachers can 

use scanning to introduce students to the guided viewing of the 

sensory, formal, technical, and expressive qualities in works of art. 

Scanning prepares students to move on to the study of aesthetic 

questions and theories. 

Erickson (1986) refers to the use of the word, aesthetics, in two 

ways. The noun, aesthetics, referring to the branch of philosophy; the 

adjective, aesthetic, as the study of psychological response to an 

artwork. In DBAE students study both types of aesthetics in activities 

suited to their level of development. 

A way to study the philosophy of art is through the study of 

aesthetic stances or theories of art. Students learn theories to assist 

them in analyzing works of art through the lens of the aesthetician. 

Mittler (1989a) and Ragans (1988a) have presented three aesthetic 

theories in their student texts. These included (a) imitationalism: art 

as that which imitates nature, (b) expressionism: art as the expression 

of emotions, and (c) formalism: art as formal order. Erickson, Katter, 

and Stewart (1988) include the same three theories in their seventh 
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grade curriculum and add functionalism: art as what it does. Other 

theories to consider include hedonism: art as the pleasure of response 

to visual surfaces, and neo-rationalism: art as symbols of values 

perceived through the lenses of the other philosophical stances. 

Psychological aesthetics can be explored through questions as to 

why we respond to art in certain ways. In DBAE, students explore and 

extend their response to art by exploring questions about the nature 

and significance of art. 

Art Criticism 

Feldman (1988) described art criticism as informed and organized 

talk about art. In DBAE, students learn the process used by art critics 

to derive meaning and make educated judgments about works of art. 

In student art textbooks, Mittler (1989a) and Ragans (1988a), have 

presented the inquiry process used by art critics. This process 

integrates the content and inquiry concepts of art criticism. In the 

classroom, the steps of the inquiry process (description, analysis, 

interpretation, and evaluation) will encourage students to make and 

defend informed judgments about art. Mittler suggested that students 

use the lens of the art critic to explore art works of the past and 

present as well as their own art projects. 

Broudy and Silverman (1985) developed the Aesthetic Scanning 

Chart (see Appendix A). After completing activities for aesthetic per

ception, three criteria for responding to art critically are explained. 

These include: (a) historical - determining the nature and expressive 
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intent of works of art within their historical context; school, period, 

style, and culture, (b) recreative - to imaginatively grasp an under

standing of what the artist has expressed in a specific work of art, and 

(c) judicial - estimating the value of a work of art in relation to other 

works using three criteria: degree of formal excellence, truth of the 

medium/media and materials, and significance. 

Art History 

Art history focuses on the cultural and historical context of art. 

The study of art history integrates content with the inquiry process 

that art historians use to investigate the origins, contextual meanings, 

and functions of works of art. 

Art images and timelines can be used to build a framework for art 

history. Erickson, Katter, and Stewart (1988) recommended that 

students be introduced to art from a variety of cultures, historical 

periods, and styles through the discipline of art history. Clark and 

Zimmerman (1978b) stressed the importance of selecting art images by 

female artists and minority cultures to "help dispel the stereotyped 

image of the artist as a white male from Europe or the United States" 

(p. 4). Clark, Day, and Greer (1987) proposed that students study art 

from Western and non-Western cultures including fine art, folk art, 

applied art, and functional art. 
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Art Production 

Art production centers on the processes and techniques used by 

artists to express feelings, thoughts, and ideas through visual media. 

The content concepts of originality, technique, craftsmanship, and 

process are learned during the stages of inquiry. Students study art 

production by generating and refining ideas to express through art 

media, and by exhibition of their work for others' response. 

Spratt (1987) discussed the importance of students exploring 

different paths of expression through art production. Part of an 

integrated art program would present methods of representational and 

nonrepresentational modes of expression. 

The media options for DBAE programs are extensive. For example, 

in Art/design: Communicating Visually, a text designed for the ninth 

grade, Clark and Zimmerman (1978a) present units on the following 

media: drawing, graphic design, printmaking, painting, sculpture, product 

design, and environmental design. Ragans (1988b) listed the following 

media, to use with ArtTalk. for the middle level students: ceramics, 

collage, design, sculpture, computer graphics, fiber arts, photography, 

painting, printmaking, and drawing. 

DBAE for Middle/Junior High 

Information has been examined on the characteristics of adoles

cents, goals for middle level education, and the implications of 

developmental stages. This information provided insight into appro

priate content for DBAE programs at the middle/junior high level. 
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Characteristics of Middle/Junior High Students 

Santrock (1987) divided human development into levels of child

hood, adolescence, and adulthood. The definition provided in his text, 

Adolescence: An Introduction follows: "Adolescence is a transition from 

childhood to adulthood, involving changes in physical, cognitive, and 

social development (p. 37)". Adolescence may also be divided into 

periods of early adolescence, ages 10 to 15, and late adolescence, ages 

16-18 or 22. "Early adolescence encompasses the greatest pubertal 

change and the middle school or junior high school years" (p. 33). 

Chapman (1978) included a chapter in Approaches to Art Education 

that presented the characteristics of early adolescents and suitable 

content for art education. Adolescence, in our culture was described as 

a time of self-doubt and inconsistent behavior. Chapman stated: "In 

the adolescent, emotional intensity, physical energy, and social 

awareness are delicately balanced against apathy, fatigue, and personal 

loneliness" (p. 203). Teachers can encourage students to build a more 

sophisticated understanding of art through art programs that help 

students clarify and express their own feelings, thoughts, and percep

tions. Chapman suggested that students participate in opportunities to 

create art, to increase their perceptual awareness, and to develop an 

awareness of the artistic heritage and art in society. 

Goals for Middle/Junior High Education 

The Task Force on Education of Young Adolescents prepared the 

report: Turning Points: Preparing Youth for the 21st Century (Carnegie 
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Council on Adolescent Development, 1989). The report describes 

America's youth at a significant turning point: a crossroad that will 

lead to either a successful or diminished future. Wide sweeping 

recommendations and goals set forth a course for reform in the edu

cation of early adolescents. 

The report described "a volatile mismatch [that] exists between 

the organization and curriculum of middle grade schools and the 

intellectual and emotional needs of young adolescents" (p. 8). The 

challenge presented in the report places schools as a key component in 

providing the building blocks of adolescent development and preparation 

for adult life. The report encouraged an alliance of educators, parents, 

community and government leaders working together to transform 

middle level schools. 

The discipline-based approach to art education intersected with 

the task force's vision or outcome of a student who has been well 

served in the middle years of schooling. The task force portrayed the 

ideal outcome of a student from a school that focused on transmitting a 

common core of knowledge to all students. This intellectually reflec

tive fifteen year old was described as follows: 

The young adolescent is... able to analyze problems 
and issues, examine the component parts, and 
reintegrate them into either a solution or into a 
new way of stating the problem or issue. In 
developing thinking skills, the youth will master 
self-expression ana be able to 'hear' [educated 
aesthetic response] others' expressions through 
diverse media. These skills of self-expression and 
hearing include persuasive and coherent writing, 
articulate verbal expression, and familiarity with 
symbols and basic vocabularies of the arts, mathe
matics, and the sciences. Moreover, the student 
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will be able to appreciate and absorb the perspec
tives of cultures (and languages) different from his 
or her own. (p. 15) 

A discipline-based art program can make substantive contributions 

to the development of this ideal outcome. First, the discipline-based 

approach to art education stresses art as a body of knowledge. This 

contributes to the core of knowledge addressed in the report. Second, 

the study of art advocated by DBAE involves talking, writing, and 

thinking about art through the lenses of the disciplines. Through the 

study of aesthetics, art criticism, art history, and art production 

students develop their critical thinking skills, learn how to interpret 

visual images, and to express ideas visually and verbally. Third, the 

study of art history makes a unique contribution to the understanding 

of other cultures which is needed in the global community today. 

Developmental Models 

One tenet in DBAE curricula planning involves the consideration 

of students' developmental level. Feldman (1987) conveyed a new view 

of development as levels of knowledge in the Universal-to-Unique Con

tinuum. Clark and Zimmerman (1978b, 1986, 1988) presented the 

conception of the Naive to Sophisticated Model as a developmental 

framework for organizing and selecting art program content. 

Universal-to-Unique Continuum 

Feldman (1987) reviewed the evolution in the field of develop

mental psychology and its impact on art education. He suggested that 
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educators differentiate between universal and nonuniversal development 

in structuring curricula. 

Universal development refers to aspects of human growth that 

occur in all children, regardless of background and experience. In 

contrast, nonuniversal development requires the systematic application 

of cultural resources and effort to facilitate developmental change. 

Feldman reasoned that nonuniversal development contributes more to 

reform in art education because nonuniversal domains include fields of 

study like art and require education for growth. 

Feldman suggested the use of the Universal-to-Unique Continuum 

(see Figure 3) as a developmental context for structuring curricula and 

instruction. The assessment of developmental growth across these 

stages is measured within the body of knowledge, not as an inevitable 

process of maturation. 

Figure 3: UNTVERSAL-TO-UNIQUE CONTINUUM OF CHILDREN'S 
COGNITIVE DEVELOPMENT 

Universal Cultural Discipline- Idiosyncratic Unique 
based 

From "Developmental Psychology and Art Edu
cation: Two Fields at the Crossroads" by D. H. 
Feldman, 1987, Journal of Aesthetic Education. 
21(2), p. 250. Copyright 1987 by the J. Paul Getty 
Trust. Reprinted by permission. 
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Naive to Sophisticated Model 

Clark and Zimmerman (1978b, 1988) represented the concept of 

individuals entering learning at a naive level and progressing toward a 

sophisticated level of learning. Figure 4 illustrates stages of learning 

(naive to sophisticated) combined with the four professional roles: 

artist, art critic, art historian, and aesthetician (see Figure 4). 

Figure 4: NAIVE TO SOPHISTICATED MODEL: A STRUCTURE FOR 
EDUCATIONAL PROGRAMS ABOUT THE VISUAL ARTS 

Hypothetical 
Beginning Stale Teacher Interventions and Educational Encounters Ideal End State 

UanWr 
Readiness 
Experiences 

Learner Tasks 
Learner 
Achievements 

N 

Entering Behaviors 
N...Ns 
Introductory 

Ns 
Rudimentary 

Sn 
Advanced 

Sn...S 
Mastery 

S 
Professional 
Roles 

Unskilled maker 
of art Artist 

Producer of purely 
subjective reports and 
uniformed judgements 
about a work of art 

Art Critic 

Producer ot purely 
subjective reports and 
uniformed preference 
statements about 
works of art 

Aesthetician 

Producer of reports that 
demonstrate lack of 
awareness of works of 
art in a historical context 

Art Historian 

From: "Professional Roles and Activities as Models 
for Art Education" by G. A. Clark and E. 
Zimmerman, 1988, Research Readings for Dis
cipline-Based Art Education p. 83. Copyright 1988 
By tKe National Art Education Association. 
Reprinted by permission. 
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Clark and Zimmerman suggest that "the professional practices of 

experts in these four roles are the most appropriate sources for the 

content and design of educational activities unique to the arts" (1978b, 

p. 4). Each level of learning in the model requires appropriate learning 

activities to move students from the naive (N) developmental level 

toward a more sophisticated (S) level of learning. 

In their article, Clark and Zimmerman (1988) speculate that the 

naive learner can be any individual, child or adult, entering a program 

of art education. Clark and Zimmerman envision the model applied to 

school programs from kindergarten through college. Ideally, in schools, 

the Naive (N) level would apply to preschool, the Introductory (N...Ns) 

level to primary grades, the Rudimentary (Ns) level to intermediate 

grades, and the Advanced (Sn) level to secondary programs. The 

Mastery (Sn...S) level represents achievements accomplished only by the 

most sophisticated students, as adults or near adulthood. This model 

was used to develop the student textbook, ART/design: Communicating 

Visually (Clark & Zimmerman, 1978a). 

Clark and Zimmerman (1986) also combined Feldman's Universal-

to-Unique Continuum with their Naive to Sophisticated Model. They 

stated that "integration [of the models]... has the power to provide a 

framework for the art education of all students at all levels of 

achievement" (p. 119). Feldman's model represents the considerations of 

cognitive development, student development, and the role of teaching 

and environments on learning. Clark and Zimmerman's model prescribes 

content and organization to be developed for art education. 
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Framework Design 

The method used to identify and organize DBAE content into 

frameworks for middle/junior high educators progressed through the 

following steps. First, art content was identified through an 

investigation of DBAE literature and instructional materials. Second, 

scholarly writing, curricula, and instructional materials that organized 

the content of DBAE, were reviewed to glean ideas for framework 

design. Third, the developmental level of middle/junior high students 

was considered in selecting content. 

Two frameworks were organized for middle/junior high level DBAE. 

The framework illustrated in Table 1 presents an overview of DBAE 

content for the middle/junior high level. Another framework, presented 

in Table 2, provides a chart for selecting the specific art content 

geared to the developmental levels of students in a school district's art 

program. 

DBAE Content Framework 

Table 1, A Framework of DBAE Content for Middle/Junior High, 

presents a way to identify and organize the content for discipline-

based art programs at the middle/junior high level. Table 1 includes 

four main content areas, goals for student learning, and examples of 

specific content in DBAE (see Table 1). 
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Table I: A FRAMEWORK OF DBAE CONTENT FOR 
MIDDLE/JUNIOR HIGH 

AESTHETICS 
- I -

Aesthetic Qualities: 

Students study ways to 
describe and respond to the 
qualities in works of art. 

• I -

- Sensory Qualities 
- Formal Qualities 
- Technical Qualities 
- Expressive Qualities 

Theories of Art: 

Students examine theories to 
gain a variety of perspectives 
to understand ana appreciate 
art. 

Hedonism 
Imitationalism 
Formalism 
Expressionism 
Functionalism 
Neo-Rationalism 

Aesthetic Questions: 

Students explore answers to 
complicated questions con
sidered by aestheticians. 

What is art? 
What is aesthetic experience? 
What is the role of the artist's 

intent? 
Is art about larger ideas? 
Which works of art are judged 

better than others? 

ART CRITICISM" 

Process of Criticism: 

Students learn to describe, 
analyze, and interpret works 
of art. 

• I -

Subject Matter 
Sensory Properties 
Formal Properties 
Expressive Properties 

Evaluation: 

Students distinguish between 
preference and judgment, and 
learn to evaluate art using 
objective criteria. 

Historical (context) 
Recreative (expression) 
Judicial (formal excellence, 
truth of media and 

significance) 
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ART HISTORY 

Cultures: 

Students study art from the 
world's cultures. 

African 
Asian 
European 
North American 
South American 

Historical Periods: 

Students study art from 
periods of history. 

- I -

Ancient 
Medieval 
Renaissance 
Modern 

Style: 

Students place art in general 
style categories. 

Students learn to place art in 
more detailed style cate
gories. 

Representational 
Imaginative 
Decorative/Functional 
Non-representational 

Impressionism 
Post Impressionism 
Expressionism 
Cubism 
Surrealism 
Abstract Expressionism 
Op Art 

Work of Art: 

Students study specific works 
of visual art from a variety 
of cultures and historical 
periods. 

Fine Art 
Folk Art 
Applied Art 
Functional Art 

Artists: 

Students study the work of 
artists. 

Male and Female 
Varied ethnic background 
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ART PRODUCTION 
1 

Students express ideas, 
building skills with media, - Drawing 
using representational and - Painting 
nonrepresentational methods. - Printmaking 

- Sculpture 
- Ceramics 
- Design 
- Crafts 

Subject Matter: 

Students use a variety of - Landscape 
subject matter in their work. - Still Life 

- People 
- Fantasy/Imagination 

Critique/Display: 

Students learn to critique - Evaluation (critique) 
and display their art work. . - Preparation 

- Installation 

The design and selection of content for Table 1 focused on the 

presentation of a clear overview of DBAE content. Due to the 

variation of students' art knowledge and experiences in different 

middle/junior high programs, the selection of specific content has been 

left to the discretion of art educators at the district level. Detailed 

information on DBAE and examples of specific content are available in 

the art education literature and DBAE instructional materials. 

Table 1 has been organized to illustrate the four disciplines, key 

content and goals within each discipline, and examples of general 

content categories for instruction. DBAE content was divided into four 

main sections: aesthetics, art criticism, art history, and art production. 
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Key content areas, within each discipline, were listed on the right side 

of the framework with a goal for student learning. Examples of 

general content categories, geared to the middle level, were listed on 

the left side of the framework. 

Developmental Framework 

Table 2, A Developmental Framework for Planning DBAE Content, 

has been designed to assist in planning levels of specific content. The 

format of the Table 2 was adapted from a chart in Mittler's Art in 

Focus Teacher's Resource Book (1989b). The sequence and content 

have been altered from Mittler's, which was used for structuring 

content for production units. Table 2 provides a chart for educators to 

use as they select and organize art content for the developmental level 

of students in a specific middle/junior high school (see Table 2). 

Several factors need to be considered in the selection of art 

content for a specific group of students in a middle/junior high 

program. Previous art knowledge and skills need to be assessed in 

order to design a challenging, but not overwhelming, art program. 

Some groups of students enter the middle/junior high program with a 

fragmented art background due to a variety of factors in their 

elementary art experiences. Other groups of ^students bring a well 

defined art background, usually due to the implementation and 

articulation in the district art curriculum. These factors influence the 

selection of art content geared to students' level of art knowledge. 
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Table 2: A DEVELOPMENTAL FRAMEWORK FOR PLANNING 
DBAE CONTENT 

DBAE LEVEL 1 LEVEL 2 LEVEL 3 
CONTENT 

Works of art: 

Artists: 

Cultures: 

Historical 
periods and 

dates: 

Styles: 

Theories of Art 

Sensory 
Properties: 

Formal 
Properties: 

Expressive 
Properties: 

Media: 
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The developmental models designed by Feldman (1987) and Clark 

and Zimmerman (1978a, 1986, 1988) provide a resource for assessment of 

students' level of development in art. Feldman's Universal-to-Unique 

Continuum places development within the body of knowledge. Using 

Feldman's model to determine students' level of art knowledge (univer

sal, cultural, or discipline-based) will provide the art teacher with a 

place to begin. Clark and Zimmerman's model can then be used to 

determine students' level of knowledge (naive to sophisticated) in each 

of the art disciplines. For example, students may have more knowledge 

in the discipline of art production than they have in aesthetics. 

Different levels of art content would be selected according to the 

art programs in the school. The curriculum planner or teacher would 

determine content appropriate to the development of his or her stu

dents. Content would be integrated from all four disciplines and 

arranged from simple to complex (naive to sophisticated). Level 1 

would be used for the content of the beginning course in the school, 

Level 2 for the intermediate course, and Level 3 for additional courses. 

As the content is laid out, a scope and sequence begins to emerge. 

Selection and organization of specific art content in the Table 2 

provides a picture of the integration of specific content from the art 

disciplines. 

One of the benefits of a completely implemented discipline-based 

art program is that educators know the specific art content that 

students have studied in previous grades. Since the content has been 
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identified and sequenced, program planners may focus on refining and 

adjusting the program. 

However, in some school districts, content has not been identified 

and sequenced or the adopted program has not been fully implemented. 

Until an articulated and sequenced DBAE program is firmly in place, 

middle level teachers will need to assess students' art knowledge, select 

and organize content and instructional materials, monitor students' 

progress, and adjust the level of content to students' level of art 

development. 
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Advocacy for discipline-based art education (DBAE) is growing at 

the national, state, and local levels. As school districts implement 

programs, educators will need information on DBAE. The literature in 

the field of art education has presented the theory of DBAE, its 

content, and alternative models for content organization. Additional 

materials for instruction of DBAE continue to be developed and pub

lished. As art program planners design DBAE curricula, the content for 

their DBAE programs will need to be selected and organized. 

Future Use 

Table 1, A Framework of DBAE Content for Middle/Junior High, 

has been structured to provide program planners with an overview of 

the four disciplines, key content and goals, and examples of specific 

content for the middle level. This framework is intended for use by 

educators interested in developing a DBAE program. 

In the planning process, Table 1 could be used in several ways: (a) 

as an overview of DBAE content and goals, (b) as an example or 

method of structuring DBAE content, and (c) as a guide to reviewing 

DBAE instructional materials to check for content from all of the 

disciplines. Table 1 could also provide a resource for writing the 

district art curriculum. However, the framework is not intended to be 

a complete curriculum. 
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Groups of students, from different school districts, enter middle/ 

junior high art programs at different levels of art development. 

Specific content for a DBAE program would need to be chosen by each 

district. Table 2, A Developmental Framework for Planning DBAE 

Content, provides a format for program planners to identify and 

structure the content of DBAE appropriate to students' level of art 

knowledge. Program planners and teachers could develop a method to 

assess students' art knowledge in order to select the level of content 

appropriate for students' development. 

Future Development 

The frameworks of Tables 1 and 2 could be altered or adapted in 

order to add additional information or to provide a structure that meets 

the needs of a particular district or school. As DBAE programs are 

taught at the elementary level, students entering middle/junior high 

school will require more advanced content. The level of content for 

each grade could be periodically assessed and updated as part of art 

curriculum revision at the district level. 

Research in the assessment of students' developmental levels in art 

would be a great benefit to educators. Perhaps an assessment 

instrument could be developed, like in other content areas, so that 

teachers could attain a reliable measurement of students' level of art 

knowledge. With this information, content for discipline-based art 

programs could be more accurately organized to students' level of art 

development. 
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Conclusion 

As DBAE moves from theory toward practice at the middle/junior 

high level, we can expect an increase in the quality of art education. 

The frameworks presented in Tables 1 and 2 provide a resource for 

educators to select and organize the content of DBAE programs for 

middle/junior high students. Students, in the transition from childhood 

to adulthood, will begin to gain an understanding and appreciation of 

art necessary in a quality general education. 
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APPENDIX A 

AESTHETIC SCANNING CHART 
The aesthetic scanning approach it a way to bC|io a study of works of art-painting, sculpture, 
lithographs, ceramics, architecture and all other forms called art The purpose of scanning it to 
provide a "common tense* approach to the study of a work of art. The approach is designed to 
involve the learner in actually seeing what's ia a work of art by analyzing and talking about the 
sensory, formal, technical and expressive properties. 

A brief description suggest! the general content of each of the four properties A few sample 
Questions are also provided to illustrate the general focus of each of the properties. 

SENSORY PROPERTIES: Viewing works of art and Identifying specific characteristics In llat, 
shape, color, texture, dark and light (art aleaieati). 

"Can you point out and describe tome of the lines in this painting?* "Where are the cool colors 
and the bright colors?" "Look at the largest shapes in the painting, are the circular shapes the 
tame tize at the rectangular onet?" 

FORMAL PROPERTIES: Aaalytlag the work to determine how the artists orgaalset and unifies the 
work so that all parts of the composition work together to express an Idea and/or feeling. 

Unity - each part of the work is necessary. Nothing can be left out without changing the work. 
Theme and Variation - tome feature that it repeated to give the work its character. 
Repetition • an art clement(t) tuch at color, line, tbape it/are repeated in a variety of ways. 
Contrast • use of oppositet in close proximity e.g. light and dark colors, large and small shapes. > 
Balaace - an equilibrium of similar elements (symmetry) or a balance achieved through the use 

of unequal parts or elements (asymmetry). H 
Dominance - a feature given more importance than any other aspect of the work. Sj 
Rhythm - the regular repetition of particular forms or accents; the suggestion of motion by Hj 

patterns of recurrent forms or accents. ^ 

"Where did the nrtist place the important idea in this painting?* "Are there colors or 
shapes that are repeated? Where do you see the repetition ie the painting?* "Find the areas in 
the painting where the artists uses contrast to help us see the important shapes.' 'Look at the 
painting in terms of balance. What kind of balance did the artist use, symmetries) or asymmetrical? 

TECHNICAL PROPERTIES: Knowing or speculating on what medium the artist used (oil paint, 
watercolor, colored pastels, charcoal, paper), his tools and equipment (brushes, drawing pencils, 
pens, printing press) and ways of working to produce the work (sketching, carving, painting, 
printing.) 

"How did the sculptor use the carving of a rough texture in the marble to create the 
appearance of a bushy bead of hair?* - "How do sculptors use the grain or markings in the wood 
to emphasise the character of the work?" 

EXPRESSIVE PROPERTIES: Respondlag to the expressive character of the work, that Is, the 
Import of feeling of the work. 

Mood Langunge - forms that express feeling tuch at sad or cheerful, bold or timid, trtnquil or 
agitated. 

Dynamic or Energy Language - forms that express a sense of tension, conflict or relaxation. 
Idea and Ideal Language • racial eventt, ptychological or political views tuch as nobility, 

courage, hope, compassion. 

"How do the combinations of colors and shapes and the way they are organised contribute 
to the overall a\ood of the painting?" "What does the painting tell us about a big idea such as 
courage, freedom, war?" 

Responding erltioiiv to works of art requires considerable background and knowledge. Responses 
•re made to woirks of art in three areas: 

Historical - determining the nature and expressive intent of works of ori within their histories! 
context; school, period, ttyle, and culture. 

Recrentlve - to imaginatively gratp an undemanding of what the artist has expressed in a 
specific work of art. 
Judicial • animating the value of n work of nrt in relation to other works using three criteria: 

degree of formal excellence, truth of the medium/media and materials, and significance. 

AESTHETIC CRITICISM 

Aesthetic Scanning Chart by H. S. Broudy and R. Silverman. 1985. Uettv 
Institute for Educators on the Visual Arts, Los Angeles, CA. Un
published manuscript. Reprinted by permission. 
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