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ABSTRACT 

The purpose of this study was to determine the attitudes held by higher education 

art educators pertaining to art education for older adults and to investigate how art 

education curricula in colleges and universities are preparing students to teach art to older 

adults. A 21 -item survey was distributed to 889 art education faculty members 

containing 13 Likert-type items relating to attitudes towards art education and older 

adults. An eight-item follow up survey containing open-ended questions was submitted 

to 51 art educators who indicated that they address this area within their coursework. The 

results show that the majority of art educators are not addressing this topic, although they 

feel it is important to do so. The majority of those who are including this area are doing 

so by providing their students with fieldwork and volunteer experiences teaching art to 

older adults. 
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CHAPTER I - INTRODUCTION 

Introduction 

My interests in art education and older adults began as an attraction to an area that 

I had not previously explored and was eager to see what this segment of art education had 

to offer. I began my inquiry into areas of lifelong learning and art education through 

searches and explorations in the library. As with many institutions, the university I am 

attending focuses primarily on school age populations and has no specific coursework 

pertaining to lifelong learning, so 1 pursued my studies on an independent level. This 

study began as a literature review and I gathered as much information as possible 

including books, articles, manuals, dissertations, and theses. I started to branch off into 

other related areas such as art therapy, adult education, and educational gerontology. 

Through this endeavor, I found that since the late 1970s, the majority of lifelong 

learning literature called for qualified teachers and higher education courses to prepare 

these future educators. Although this was a common theme in the art education literature 

that spanned decades, there was no research that examined exactly how higher education 

was responding to these calls. My main research question emerged from this inquiry and 

I sought to discover what the field of art education is currently doing to prepare teachers 

to work with older populations. In the coming years, there will be an sudden increase in 

the amount of individuals who will be entering into retirement and the older population 

will be the largest it has been throughout history. This is an exciting time and art 

education has a wealth of opportunities and experiences to offer to this group. 
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The Older Population 

The United States, along with many other developed countries, is beginning to 

experience population aging. Presently, adults over 65 years of age comprise 12.4 

percent of the entire American population and by the year 2030, older adults are 

projected to be 20 percent of the total population. This drastic demographic shift is due 

to the baby boom of the 1950s and 1960s causing the number of those over 65 to double 

in the coming years (U.S. Administration on Aging, 2003b). 

As the size and proportion of this group is increasing, the educational level of 

older persons is also projected to increase. Currently, the educational level of older 

persons is the highest it has ever been in American history. In 1970, only 28 percent of 

older persons had attained a high school diploma. This has risen to 70 percent in 2002, 

and is expected to continue increasing (U.S. Administration on Aging. 2003a). The 

number of those who have college education is also increasing dramatically. 

The lifespan of older adults is increasing which means that older individuals are 

spending a longer time in retirement than those retirees from previous generations. After 

reaching the retirement age of 65 years, on average, men live an additional 16 years and 

women live an average of 19 years (U.S. Administration on Aging, 2003c). This longer 

time in retirement leads to individuals having more time to pursue educational, 

recreational, and leisure activities, such as the study of art, that was not available during 

their years devoted to the workforce. 

The majority of older adults are in good health and are physically and mentally 

able to participate in virtually all aspects of art activities and programs given the 
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opportunity. Eighty percent of the elderly are well and are fully able to function normally 

in society, while only five percent are institutionalized and 15 percent have some 

limitations (Maddox, 2001). In addition to this, older people are actively involved in 

society or are looking for involvement. Seventy-five percent of older adults are 

participating or wish to participate in volunteer work, employment, or other societal 

activities (Harris, 1981; Palmore, 1998). Being a member of an art class or program 

could help older adults meet these societal needs. 

The Role of Art Education 

As the older population evolves, becoming a larger population with higher levels 

of education and an increased amount of leisure time, art education should make it a 

priority to offer quality art programs to those who are willing and eager to learn. The 

study of art can open up new doors to this group, as well as promote visual 

understanding, communication, self-exploration, self-expression, and personal growth. A 

quality art program could offer older individuals endless educational opportunities, a 

meaningful way to utilize leisure time, and the opportunity to meet others with similar 

interests (Clements, 1998; Jefferson, 1987; Jennings, 1980). The field of art education 

has the chance to expand its boundaries by reaching out to this population and by 

delivering quality art instruction to a wider range of ages. 
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Steps Taken by Art Educators 

In the 1980s, the Lifelong Learning Special Interest Group, an afliliate of the 

National Art Education Association, was established in order to include all ages into art 

education practices. The formation of this committee marked the formal acceptance of 

addressing populations beyond traditional school age students. Regarding lifelong 

learning, Sue Anne Lafferty-Holzworth, the current president of the committee states, 

"Our group defines this from the 'womb to the tomb' - including opportunities, informal 

and formal, that happen beyond K-12 education" (Lalferty-Holzworth, 2003, p. 18). The 

Lifelong Learning Special Interest Group embraces older adults as an important group to 

address within art education. Members of this committee have conducted research, 

taught courses, and created programs that address the needs and issues surrounding art, 

art education, and older adults (see for example. Barret, 1993, 1998; Fitzner, 1980; 

Greenberg, 1980; Jones, 1980a, 1980b, 1993, 1998; LaPorte, 2000). Since its inception, 

the committee's members have maintained that art courses and programs for all ages, 

including older adults, should be taught by qualified art educators. Those wishing to 

teach older adults should have a sufficient background in the areas of art and education, 

just as a public school art teacher should, and should also be knowledgeable of the needs 

and issues that arise with older art students, including physical, emotional, psychological, 

and social issues and changes that occur with aging. 

Some art educators (Greenberg, 1985b, 1987a) have also advocated for the 

certification of those who will be teaching art to the elderly, in order to ensure that 

classes are taught by qualified individuals. When classes are taught by trained educators 
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who are aware of and prepared for the needs and challenges of older adults, older art 

students will be given more opportunities to experience positive encounters with art. 

Although the Lifelong Learning Special Interest Group has called for qualified art 

teachers for over two decades, little is known about what the field of art education has 

done to prepare and train future teachers of older adults. 

Purpose of the Study 

The purpose of this study was to determine the attitudes held by higher education 

art educators pertaining to art education for older adults and to investigate how art 

education curricula in colleges and universities are preparing students to teach art to older 

adults. 

The results of this study will reveal art educators' attitudes toward this area and 

will also provide some insight into how older adult topics are being introduced into 

higher education coursework. 

This study aims to answer the broad question of what the field of art education is 

doing to prepare teachers to work with older populations. This far reaching question has 

been divided into two main areas of inquiry for the purposes of this study: faculty's 

attitudes and curricular content. The research questions that were investigated 

concerning faculty's attitudes are: 

• Do art educators feel that art education for older adults is a topic worthy of 

teaching? 

• What are art educators' attitudes toward this area? 
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• Are attitudes concerning this topic affected by the level of education attained by 

faculty or by characteristics of the art education program or institution in which 

they teach? 

• Do art education faculty feel that they are qualified to teach older adults? 

The research questions regarding curricular content are: 

• How many art education courses exist that prepare students to teach okier adults? 

• Are art educators including this area within their curriculum? 

• How is this topic being addressed? 

As 1 began searching to answer the main question of how the field is preparing students 

to teach older adults, these subquestions began to emerge which guided and shaped the 

study. 

Methodology 

Quantitative methods were the primary methods used in this study, although 

qualitative methods were used as well. Data gathering began in Spring 2003 by 

searching the Internet for courses that prepare future teachers to teach art to older adults. 

In November of2003,1 began collecting data from the initial survey and continued 

accepting responses for three months, until February 1, 2004. In February, the follow up 

open-ended survey was distributed and data was gathered for three weeks. Data was 

analyzed using quantitative statistical tests and by using qualitative methods such as 

identifying themes and commonalities between open-ended descriptive responses. 



16 

Definitions 

Colleges and universities that offer art education degree programs were identified 

through systematic searches on the Internet. An art education program was deimed as a 

program that leads to an art education degree that offers two or more art education 

courses. No distinction was made between undergraduate and graduate degree programs 

or courses, as both were investigated equally. 

In gerontological research and literature, older adults are typically defined as 

those who are 65 years of age or older (Chen, 1994). In addition to this, the U.S. Bureau 

of the Census and the U.S. Administration on Aging both use the age of 65 as a marker 

into older adulthood. In some studies, a distinction is made between the young-old, the 

old-old, and sometimes, the oldest-old. In the field of art education, the Lifelong 

Learning Special Interest Group of the National Art Education Association states that one 

of their purposes is "to widen the practice of art education to include development of 

quality visual arts programs for adults of all ages, but with the mature population over 50 

years in age of priority concern" (1999). This age range of 50 years and over is broader 

and more inclusive than the range of 65 years and over that are provided by United States 

governmental agencies which allows for a larger population to be reached, including 

those individuals who are preparing to enter into retirement, those who have entered into 

early retirement, and those who are already retired (Greenberg, 1987b). As this looser 

definition is used in art education, it was also adopted for the purposes of this study, 

particularly in the review of literature. 
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Organization of the Chapters 

Chapter I wiM introduce the study, the research problem, the purpose of the study, 

and wil provide the research questions that guide the study. Chapter II is a review of 

literature pertaining to art education, older adults, and lifelong learning. This chapter 

discusses the main areas of research, the major publications, and the advocacy 

movements. The place of lifelong learning within the field of art education is also 

discussed to provide a larger context and framework for the study. Chapter III outlines 

the methods employed in this study. A description is provided of the research questions, 

the participants, the design of the study, data analysis, and the strengths and limitations. 

Chapter IV will provide the findings of the study and Chapter V discusses these findings 

and provides implications for future research. 
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CHAPTER I! - REVIEW OF LITERATURE 

Introduction 

This chapter will present the art education literature that pertains to lifelong 

learning and older adults. The main areas of research will be discussed as well as the 

major publications, advocacy movements, and efforts focused on teacher training. 

Literature concerning older adults will also be placed in the larger context of the field of 

art education, including its status in the National Art Education Association. The 

changes in issues and themes will be described from the emergence of lifelong learning 

issues in the field to the present. 

The lifelong learning literature in art education has been integral to this study as 

this inquiry began as a literature review. As I began reading, I noticed that there was one 

commonalit}^ that ran throughout every publication. Each writing asserted that art 

courses for the elderly should be taught by qualified art educators and some advocated 

that colleges and universities should prepare students to teach older populations. After 

reading this repeatedly, I began to look for research that specifically related to this tj^e of 

teacher training, but was unable to locate any studies. It was this discovery that prompted 

me to begin this inquiry by searching for what is currently transpiring in higher education 

that prepares students to teach art to older adults. 

Art education for older adults is a relatively new field as its publications did not 

begin to surface until the late 1970s and although it is a growing field, there are no 

previous studies that evaluate how the field of art education is preparing future educators 
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to teach art to older adults. Siniilarly, there has been no research pertaining to the 

attitudes of faculty towards adding this tjpe of material into their coursework. 

Literature concerning older adults has followed many differing paths, from 

ethnographic studies of intergenerational art programs (LaPorte, 1998, 2000) to 

guidelines for teaching children about aging (Kauppinen, 1987), although the majority of 

studies have predominately concentrated on aspects of program development and 

teaching (Greenberg, 1987b; Hoffman, 1978, 1992; Jefferson, 1987). These aspects 

include the attitudes and characteristics of older art students, theoretical writings, 

methods for teaching older populations, and the illumination of exemplary programs. 

Attitudes and Characteristics 

Earlier research studies have explored older adults' attitudes toward the arts and 

the characteristics of older art students. These studies tended to be in the form of 

surveys, questionnaires, and attitude assessments. These inquiries have assessed the 

artistic interests of older adults, their reasons for attending art classes, their perceived 

benefits of the arts, their previous experiences and encounters with art, and their artistic 

preferences (Bloom, 1982; Davisson, Rush, & Fitzner, 1982; Hoffman, 1978). These 

studies have also looked at practical considerations for creating an art program such as 

the preferred time of day, transportation issues, and financial situations. It is essential to 

know the interests, backgrounds, and preferences of older adults in order to effectively 

create suitable programs that meet their needs. Similarly, research in this area has also 

examined the attitudes of art instmctors who teach classes for the elderly (Davisson. 
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1980; Miller, 1982). It is central to identify instructors' reasons for teaching older 

populations and to know their teaching goals. It is also highly useful to know these 

educators' misconceptions and biases that could hinder art learning. Knowledge of these 

attitudes, both of teachers and students, can aid not only in the practical matters of 

developing a program, but also in creating a curriculum. Greenberg (1985a) states, "We 

are working with a diverse population which cannot be served by one simple curriculum. 

Rather, we have to study people's needs and build a curriculum based upon them" 

(p.222). This would allow for the curriculiim and program to be personalized and 

suitable for each population, to ensure that their educational needs and wishes are met. 

The results of these studies, if current, could also be useful in developing training 

programs for future teachers. 

Although these inquiries have aided in developing community programs, this area 

of research has not been revisited recently. The older population of the late 1970s and 

the early 1980s, when this research was conducted, is vastly different than the older 

population of today in terms of size, education, resources, and experiences, so many of 

the identified attitudes, preferences, and interests may no longer be applicable or relevant. 

The next major theme in the literature explores various theories in lifelong learning that 

have provided frameworks for research and teaching. 

Theories of Lifelong Learning 

This area of lifelong learning and art education has borrowed theories from the 

field of psychological gerontology and modified them to address the arts. Gerontological 
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research has identified two main psychological changes and benefits that occur naturally 

with normal aging: life review and integrative understanding. Life review is "a naturally 

and universally experienced stage of personality development in which older adults 

reflect upon and reexamine their lives, evaluate past experiences and unresolved 

conflicts, and redefine priorities" (Kauppinen, 1990, p. 100). Art educators have posited 

that art making and the study of art can aid in this stage by promoting reflection, self-

exploration. and self-expression. Integrative understating is defined as "the ability to 

understand and reconcile tensions between opposite values. It is the ability to recognize 

and accept the contribution of polar opposites to an interesting and fiilfilled life" 

(Kauppinen, 1990, p. 100). Integrative understanding can allow older adults to better 

interpret works of art, to critique artworks, and to assess their own artistic creations. 

These two benefits of aging can also inspire interesting subject matter for art making 

based on the student's own life experiences and values. 

Art education has also looked to educational gerontology to better understand the 

educational needs of older adults. These needs are coping needs, contributory needs, 

influence needs, expressive needs, and transcendence needs. Kauppinen (1990) explains 

how quality art programs can meet all of the educational needs of older adults. 

In short, the field of art education for older adults has appropriated theories and 

findings from various facets of gerontology and has adapted them to meet the needs of 

the study and teaching of art. By combining these two fields, lifelong learning is 

acknowledging the many areas that intersect with art education and older adults. These 
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theories have helped to shape writings pertaining to methodologies for teaching older 

populations. 

Methods for Teaching Older Adults 

Literature concerning lifelong learning has discussed pedagogical methods and 

implications that are appropriate for teaching art to older adults. These readings tend to 

suggest effective teaching strategies and methods as well as outline differences between 

methods for teaching children as opposed to older adults. These differences can allow 

those with public school teaching experience to know what to take into consideration 

when beginning to work with older populations. Hoffinan (1988) suggests taking an 

experimental approach, focusing on small artistic experiments and challenges rather than 

placing all of the emphasis on the final art product. This approach will allow students to 

expand their artistic boundaries, to grow artistically, and to learn to take risks in art 

making without dwelling on the end result. He states, "Adults prefer self-directed 

learning activities with some additional professional guidance, not the more traditional 

teacher-centered approaches conmon in the school" (Hoffinan, 1988, p.54). 

Jones (1980b) listed a number a considerations for teaching art to the elderly that 

are grounded in educational gerontology research and theory. She states that older adult 

students should be given the opportunity to work at their own pace and that they should 

be provided with activities and projects that are personally meaningful and relevant. 

"The central need for meaningfubess in elderly learning activity requires the teacher to 

tap the personal interests and goals of the elderly for curriculum even as he or she 
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introduces new material" (Jones, 1980b, p.23). Teachers have to be aware of the interests 

of their students and also of their students' needs. Building on this, Greenberg (1987b) 

believes that educators should not only be able to construct activities around the interests 

of older students, but should also consult them in matters concemirtg the program itself. 

She states, "The older adult must be an active participant in the area of program planning 

and development" (p.92). This will inevitably give students the power to personalize the 

program and the curriculum even further and allow them to become more satisfied and 

engaged with their artistic pursuits. 

Since the majority of older adults have been away from formal education for 

many years, they may be apprehensive and reluctant to participate in activities. 

Instructors need to create a supportive and encouraging learning environment and 

develop strategies to help older art students overcome their anxieties so they can reach 

their full potential. 

Methods for teaching older adults have been formed from a well-balanced 

combination of both art education methodologies and educational gerontology 

methodologies. These readings can provide a strong foundation for educators who are 

beginning to work with older populations as these works address the educational needs, 

strengths, and limitations of older students. 

Exemplary Programs 

The last major area of research pertaining to art education and older adults is 

comprised of surveys, descriptions, and case studies revolving around existing art 
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programs (Deimey, 1987; Durr, Fortin, & Leptak, 1992; Barret, 1993). These studies aim 

to show what exists in terms of programming and they serve to illuminate exemplary 

programs. Characteristics of the students, the teacher, the activities, and the environmeiit 

are described in detail and the learning and growth that results is highlighted. In 1993, 

Diane Barret published an article documenting the breadth of programming available to 

older adults covering national state, and local programs. These range from Elderhostel 

and government sponsored programs to a mural project in a nursing home. This writing 

could aid educators in seeking out opportunities to work with the elderly and also to see 

what is currently being carried out in the field. Research highlighting exemplary 

programs is essential to the field as it provides examples that can be used as a foundation 

for creating new courses and programs. 

Major Publications 

Since 1976, when the United States passed the Lifelong Learning Act, there has 

been a significant increase in the amount of literature concerning art education and older 

adults. In April of 1977. Art Education published the first journal issue devoted entirely 

to topics pertaining to lifelong learning, marking its acceptance within the field. Since 

then, Educational Gerontology (1982), Art Education (1987), and Studies in Art 

Education (1993), have followed with similar issues. The topics and themes of articles 

have changes slightly over time; however, the issues of advocacy have remained 

constant. 
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From 1980 to 1998, four major books dealing solely with art education and 

iifeloHg learning have been pubMshed. Two books. The Visual Arts and Older People: 

Developing Quality Programs by Pearl Greenberg (1987) and Arts for Older Adults: An 

Enhancement of Life by Donald Hoffrnan (1992), focus on various facets of program 

development. They discuss attributes and characteristics of older adults, the venues in 

which programs take place, effective teaching methods, and how to create new programs. 

The Hoflman book introduces a total arts approach in which areas of music, dance, 

theater, and creative writing are combined with visual arts education. The book by 

Greenberg outlines various visual arts media and explains how each one could 

successfully be presented to older art students. These two books provide an excellent 

resource for art educators who are in the process of planning an art program for older 

adults. 

The National Art Education Association has published two books concerning 

lifelong learning. Both are edited books which include a wide range of topics. The first 

book. Lifelong Learning and the Visual Arts: A Book of Readings, entered the literature in 

1980 and is divided into three main sections: foundations, current practices;, and research. 

The first section lays the theoretical and philosophical framework while the second 

section discusses methods for teacMng older adults and higlilights quality art programs. 

Issues such as museum education, teacher training, confined older adults, and those living 

in rural areas are addressed. The last section discusses areas of research. Seven studies 

are described, which demonstrates that as early as 1980, art educators were conducting 
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research in lifeiong learning. Ail of these writings focus on older adults and they lay the 

foimdation for iiture research in this area. 

In 1998, the second lifelong learning book, Crossroads: The Challenge of 

Lifelong Learnings was published by the National Art Education Association showing 

that there is stffl interest and activity in tMs area. The contributions to this colection of 

articles can be divided into four categories; theory and pMlosophy, program development 

and research, exemplary programs, and policies and trends. Although the themes are 

essentiaMy identical to those presented 18 years earlier, this newer publication addresses 

new areas and encompasses more topics. Older adults are still the primarj' group of 

interest, but other populations are addressed as well, including adults with disabilities and 

participants of intergenerational programs. There has been very little change in the 

content of the lifelong learning literature over time and advocacy is still a prevailing 

theme in the literature. The most important change in the literature is that it now 

embraces more populations and areas outside of the public school system rather than 

solely focusing on older adults. 

New Directions 

In recent publications, there has been an increase of writings pertaining to 

community settings and intergenerational programs. Since, "the bulk of arts 

programming for older adults takes place in community centers, local nursing homes, 

residences for the elderly, and day care centers," it is important for those working in areas 

of lifelong learning to address the intersections with community-based art education 
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(Barret, 1993, p. 137). Institutions such as museums and cultural centers have been 

examined in these studies, looking at both the implications for the wefl elderly and those 

with disabilities (Barret, 1993; Blandy, 1993; Soren, 1993). 

Although the study of the roles of community in art offerings for older adults has 

been a fairly recent trend, intergenerational issues are currently receiving more attention 

in the lifelong learning literature. The majority of writings on this topic have illuminated 

projects and programs that bring older adults and school age students together through 

the arts (Davis & Ferdman, 1993; Gambone, 1999; Hausman, 1998; Kepley, 2000; Lee, 

1997; Mann, 2000). These programs tend to focus on meeting the promoting growth and 

meeting the needs of all of the age groups involved. The goals of one program were: 

(1) to promote communication between generations and establish mutual respect 
and rapport; (2) to make adolescent students aware of the heritage of their own 
neighborhood and heighten their respect for individual differences (culture, 
customs, age); and (3) to provide senior citizens with an opportunity to establish 
relationships with young people (Lee, 1997, p. 38). 

These goals attend to the benefits that those involved should receive and they focus 

equally on the older adults and the younger students. 

These have been several writings which illustrate individual programs and 

highlight the goals and benefits of intergenerational programs, but the major contributor 

to this area is Angela La Porte. She conducted an ethnographic study investigating an art 

program in Harlem, New York City, where she conducted participant observations for a 

period of seven months (La Porte, 1998, 2000). In this study, she explored the benefits of 

intergenerational dialogue through creating and discussing the visual arts. She states, "As 

art educators come to better understand the interactions between the young and old in an 
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art learning eiiYironmeiit, this knowledge can contribute to expanding art education 

ciuTicuium development by having some idea how to plaH interactive activities involving 

both the young and old" (1998, p. 11). By incorporating intergenerational activities into 

K-12 art curriculum, lifelong learning has the opportunity to gain acceptance in the field 

of art education. As a result, this may be a promising new direction for lifelong learning 

which will aid in establishing and legitimizing its place in the field. 

Advocacy Movements 

Although lifelong learning has been present in the field of art education for over 

25 years, it still retains a marginalized status due to the fact that art education has 

traditionally focused on school age populations. In response to this, there has been an 

ongoing advocacy movement to gain this area of study the recognition it deserves. The 

main goal of this movement is to integrate all ages into art education practices. 

Greenberg (1985b) states, "First, we must start to take a cradle-to-coffin approach to the 

content of art methodology courses. To continue with a K-12 orientation is outmoded; 

art teachers must be prepared to work with people of all ages'" (p.38). Since art is a 

universal field that has no age boundaries, all ages should be addressed within art 

education. Advocates stress that art education should not been seen as a privilege 

reserved only for public school students. All people, regardless of age, should be 

afforded equal opportunities for qu^dity art instruction and meaningful art experiences. 

"It is especially important that older adults have the same opportunities as younger 

people to become involved in the best arts programs, given their available leisure time" 
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(Terry, 1985, p. vii). For a program to become one of the 'best art programs,' it must 

have a qualified instmctor. Lifelong learning advocates have stressed repeatedly that art 

programs for all ages should be taught by quaffied art educators aed that all ages should 

Ik addressed in teacher training courses. Hofiman (1992) agrees, stating, "Preparation 

for art teachers is often limited to teaching in the public school, a narrow view which 

ignores their role within the community" (p. 172). Art teacher education has historically 

focused on public schools, but since there is a growing older population, there is a new 

and urgent need for preparing art education students for teaching older adults. 

Marion Jefferson (1987) provided a list of qualifications that instructors should be 

required to meet in order to teach art to older adults: 

1) The adult educator should possess a thorough knowledge of art and art 
history. Adults need the opportunity to look at works of art of quality, the 
chance to talk about such works, and the opportunity to create works of their 
own. 

2) The adult educator should possess the skills necessary to develop and 
implement a curriculum for the visual arts with suitable instructional strategies 
and a meaningful program for aduit learners. 

3) The adult educator should possess experience and/or have completed 
coursework in general psychology, as well as educational psychology and 
gerontology. The instructor needs an understanding of the mture of older 
learners, their capabilties and tlieir limitations; and be able to plan a program 
that will meet their individual psychological and social needs. 

4) The adult educator should possess a working knowledge of the nature of 
varied instructional sites. Adult education programs are olfered in a multitude 
of settings from fiilly equipped art studio spaces to multipurpose actiwty 
rooms; and through a wide range of educational and community scholarship 
(p.34). 

By creating this list of attributes, Jefferson h^ provided a definition for what advocates 

have referred to as a qualified instructor of older adults. Although these guidelines 

describe what knowledge and skills educators should possess, it is unknown if and how 
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art teacher preparation is addressing and incorporating topics that focus on art education 

for older adults. 

Those working in areas of lifelong learning have also pushed for the inclusion of 

issues pertaining to older adults into methods courses and teacher education programs. 

Training instructors in a college or university setting, possibly leading to certification, 

would ensure that teachers of older adults are properly trained. Greenberg (1985a) 

stresses, "With the growth of special programs for older adults, it is imperative that 

colleges and universities incorporate material on the arts and the elderly in methodology 

courses which future art teachers take. New courses in the visual arts are needed, geared 

to those who are teaching or will teach the arts to older adults" (p.214-215). Hoffman 

(1980) stated that this topic should be included in all undergraduate art education degree 

programs. Besides inclusion in methods courses, Greenberg (1987b) has also discussed 

the possibility for future teachers to devote some of their fieldwork to working with older 

adults. Gaining experience teaching this population is essential for ensuring that teachers 

are properly trained and qualified. Such fieldwork will also allow students to see the art 

opportunities that are offered in the community beyond the realm of the public school 

system. 

From the first article appearing in the literature pertaining to older adults to 

current writings, the content of the advocacy movement has remained static and it is 

likely that it will continue until qualified art educators are teaching art classes for all ages. 
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Training Teachers 

It has been stated repeatedly that art edttcation needs to include older adults, that 

classes should be taught by qualffied art instructors, and that higher education needs to 

address these issues within their curricula; however, the majority of higher education 

faculty' members do not have expertise in this area. To facilitate teaching and learning in 

this area, Hoffinan (1980), wrote an article titled. Training personnel for work with the 

elderly. In this article, an outline is presented that covers main areas to be discussed in 

teacher training. The outline is divided into four main sections. The first section deals 

with physical, psychological, and intellectual aspects of aging. It also includes topics of 

demographics and definitions of aging and the elderly. The second section explores 

relationships between older adults and the arts, both past and present. Locations where 

art programs for the elderly occur are outlined in depth. The third section summarizes 

how to assess the needs of older adult art students in order to be able to create suitable 

programs that meet their needs. The last section deals with the logistics of creating art 

programs for older adults. This sample curriculum is adaptable and can be expanded into 

an entire semester or collapsed into smaller units depending on the time and resources 

available. Although there has been an ongoing call for teacher preparation, this is the 

only occurrence in art education literature where guidelines are given for appropriate 

material to be covered. 

There is a lack of resources available that aid faculty in including areas of lifelong 

learning and this corresponds to what is currently taking place in art education 

coursework in higher education, as there are no courses that exist in this area. Previously, 
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there were four courses that focused solely on older adults: Art, Artists, Aging, and 

Enjojineiit; Art Education for Older Adults; Art Media in Gerontology; and The Elderly 

and the Arts. Each of these courses focused on methods for teaching older adults, 

program development, and appropriate media. Beyond these basics, the course Art, 

Artists, Aging, and Enjoyment also examined the role of the elderly in the arts, including 

how older adults are portrayed in art images and the careers of artists later in life. The 

course Art Education for Older Adults explored physical and psychological changes with 

age and how these factors affect creativity and involvement with the arts. Art Media in 

Gerontology looked at programs and methods for community dwelling older adults as 

well as those who are institutionalized, and the course The Elderly and the Arts explored 

the various settings in which arts programming take place. Although these courses 

covered a wide range of topics, they have been discontinued. The instructors who taught 

them entered into retirement and no replacements were found to teach them. Instead, the 

courses were cancelled. Presently, all teacher preparation relating to older adults is 

delivered through small units of larger courses. 

Advocates feel that it is an injustice to include this area as an informal aside. 

Referring to students preparing to teach art to older populations, Greenberg (1985a) 

states: 

They need background information in sociological, biological, and psychological 
aspects of aging. To assume that this material can be included in an art course is 
to give it much less importance than it deserves; to assume there is time in an art 
methodology course to do this and include adequate art experiences and 
background as well, would be absurd (p.217). 
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New art education courses need to be created that address issues relating to older adults; 

however, if art education faculty are expected to include these areas into their 

coursework, more resources need to be made available that aid faculty in making this 

transition. 

The Lifelong Learning Special Interest Group 

In 1989, the Lifelong Learning Special Interest Group submitted its mission 

statement to the National Art Education Association. This year marks the formal 

acceptance of this committee into the national organization, although the original 

members had been meeting for ten years prior to becoming an official affiliate. This 

group serves to address art education issues for ail ages, particularly those before and 

beyond public school art programs. 

This committee's constitution outlines its purposes and roles and its 

responsibilities to the field of art education. The purposes of this group are; 

1. To promote the study, research, and teaching of concepts and issues pertinent to 
the development of litelong learning in the visual arts. 

2. To widen the practice of art education to include development of quality visual art 
programs for adults of all ages, but with the mature population over 50 years in 
age of priority concern. 

3. To examine cultural policy and services as they are presently provided by 
government and the public sector. 

4. To offer resources, guidance, and alternatives to those wishing assistance in 
developing or expanding adult art education. 

5. To develop alternate emplojonent opportunities for art educators wishing to 
become involved within the community as teachers and administrators of adult 
visual arts programs. 

6. To seek certification or licensing of visual arts instructors working with mature 
students based on the highest standards of the field. 
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7. To act as a liaison among locai, state, and natiomi arts agencies, assuring that 
related artistic disciplines will be coordimted in their involvement with the adult 
population. 

8. To develop a core of retired and semi-retired individuals who wil lobby for the 
development of well supported school arts and for community lisual arts 
programs. 

Beyond these aims, the statement of purpose afBrms that the group wil work to 

transfer their research and theories into higher education curriculum in order to educate 

instructors and students about the opportunities that are available to teach outside of the 

traditional school system and the appropriate methods for teaching art to these 

populations. 

The members of the committee are responsible for the majority of research and 

literature pertaining to older adults. Pearl Greenberg, Donald floffinan, and Dale Fitzner 

have committed themselves to working in areas of lifelong learning in art education. 

They have been the leading voices in this field and have contributed greatly to the field. 

Even though the Lifelong Learning Special Interest Group is a recognized affiliate of the 

National Art Education Association and has dedicated members, it still retains a 

marginalized status in the field. 

Acceptance in Art Education 

Despite lifelong learning advocates" calls for the inclusion of older adults into art 

education practices, the field as a whole has been slow to respond. The special interest 

group has a limited number of presenters at the national convention and the numbers of 

its members have been declining. One of this committee's missions is to infuse all ages 
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into art education methodology courses, but teacher education has not responded. 

Teacher education stil focuses almost solely on K-12 public school teaching and there is 

no evidence in the literature of including the study of older populations into teacher 

preparation. Similarly, research pertaining to older adults in art education journals 

occupies a meager percentage. In the National Art Education Association's research 

agenda, adopted in 1994, there is no specific call for research that pertains to aging or the 

older population. Out of 50 items listed as suggestions for art education research, there 

are only three that loosely reference or can be generalized to older individuals. These 

items are: 1) Who teaches art in non-school settings; how are these teachers prepared 

and/or certified; 2) What strategies are most effective for teaching preschool to lifelong 

learners from different social, cultural, and ethnic backgrounds; and 3 ) How are art 

teachers prepared to teach students from diverse populations. Even though the Lifelong 

Learning Special Interest Group of the national organization has been in existence since 

1989, 15 years later, there is little evidence that the issues it promotes have been accepted 

into general art education research. 

Context for the Study 

Literature supporting art education for older adults has advocated for an 

established place within art education practices and research, quaified instructors, and 

higher education art methodology courses that prepare students to teach older adults. In 

1980, Hoffinan stated, "It seems almost certain that in the very near future, most college 

and university campuses will find it necessary to confront the needs of the elder citizen 
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within their arts curricuiuin" (p.56). More than 20 years later, it is still unknown how the 

field of art education is addressing this area. Presently, there are no previous studies in 

the art education literature that determine and assess how the field is preparing future 

educators to teach art to older adults. This information is essentia! as it can assist those 

working in lifelong learning to assess how far they have come and future actions to take 

towards reaching their goals. There is also no prior research that examines faculty's 

attitudes toward art education for older populations. This is also valuable information as 

it is important to know how faculty in higher education feel about this area if they are 

expected to make changes and additions to their curriculum. It is also crucial to know 

their experiences and to ask their input, rather than simply telling them what they need to 

do. Lifelong learning advocates and those working in higher education need to work 

together before changes can begin to take place. This study aims to fill these gaps in the 

lifelong learning literature and to provide an assessment of what is actually taking place 

in higher education pertaining to older populations. As the National Art Education 

Association and art teacher preparation have not begun to include these topics, it is 

essential to keep advocating and promoting the acceptance of lifelong learning and those 

working in related areas need to take steps to involve other sectors of the field, 

particularly higher education faculty. 

Summaiy 

In summary, lifelong learning research in art education has mostly focused on 

program development and the literature has been dominated by advocacy writings. 
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Although there has been a sense of immediacy regarding qualified teachers and the 

trainiHg of teachers, no research has i3een conducted to assess what higher education is 

addressing regarding these areas. Again, no research has been done concerning faculty's 

attitudes toward this area. It is highly valuable to know art educators' attitudes toward art 

education for older adults if they are expected to include this area into their study and 

teaching. 
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CHAPTER 111 - METHODOLOGY 

Introduction 

This chapter will describe the research methods employed in this study including 

the guiding research questions, the participants, the design of the study, data analysis, and 

a discussion of the strengths and limitations. 

Guiding Questions 

The purpose of this study was to determine the attitudes held by higher education 

art educators pertaining to art education for older adults and to investigate how art 

education curricula in colleges and universities are preparing students to teach art to older 

adults. 

My main overarching research question inquires as to how higher education is 

addressing areas pertaining to older adults. As this is a broad question, the study focuses 

on multiple aspects of art education and older adults and as a result, two sets of research 

questions have been developed that guided this study. The first set of questions looks at 

the attitudes of higher education art education faculty. These questions are: 

• Do art educators feel that art education for older adults is a topic worthy of 

teaching? 

• What are their attitudes toward this area? 

• Are attitudes affected by the level of education attained by faculty or by 

characteristics of the art education program or institution in which they teach? 
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^ Do art educators feel that they are qualified to teach older adults? 

These questions were generated in order to assist in drawing parallels between how 

faculty feel about this area aad what is actually being done in art education curricula. 

The second set of questions looks at how topics of older adults are currently being 

infijsed into art education curricula in higher education. The questions that guided this 

area of inquiry are: 

• How many art education courses exist that prepare students to teach older adults? 

• Are art educators including this area within their curriculum? 

• How is this topic being addressed? 

These questions were created to assess what is presently occurring and to gather more 

detailed data pertaining to the nature and content of how this area is being delivered in art 

education courses. 

Beginning Inquiries 

This study began as a broad based survey to locate art education courses that 

focus on preparing students to teach art to older adults. The Internet was the main tool 

used to gather this information, as the majority of higher education institutions have a 

wealth of information stored within their websites. 1 began by obtaining a list of every 

college and university within the United States and organized them by state. 1 visited 

each institution's website in order to identify four-year colleges and universities as only 

four year degree-granting institutions were examined in this study. I then had to 

determine whether each institution had an art education program. If an art education 
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degree-granting program was presently offered, course listings were examined in order to 

locate coiirses that directly related to training fiiture educators to teacli art to older adults. 

Program descriptions, overviews, and inission statements were also reviewed to see 

whether this was an area that the program addresses and feels is important. 

From this inquiry, four courses were identified that prepare future teachers of 

older adults and four were found that address this area within their program description. 

The department chairpersons of these eight programs were contacted. Those that 

mentioned art education and older adults in their program descriptions had no coursework 

that pertained to this area; however, they responded in saying that they feel that it is an 

important area of study and students have the option of pursuing individual studies in this 

area. All four courses that prepare students to teach older adults have been discontinued 

due to the retirement of the professors who previously taught them. 

With the knowledge that there are art educators who are currently working in the 

area of lifelong learning, I felt that this survey was not substantial enough to conclude 

that nothing is happening in this area. Then I began to delve deeper to try to find 

evidence that disproves the fact that this important area of study is not being addressed in 

higher education coursework. 1 turned back to the list of institutions that offer art 

education degree programs and again visited their websites, this time, locating the email 

addresses of art education faculty. This list of art educators became the research sample 

for the second phase of inquiry. 
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The Research Sample 

Email addresses were obtained for the faculty responsible for teaching art 

education course work for all of the institutions that offer art education programs. If no 

information was available, the email address was obtained for the chairperson of the 

department in which art education is located. A total of 544 higher education institutions 

offering art education degree programs were identified throughout 49 states. Of these 

institutions, 520 (95.59%) had current, usable information. 24 colleges and universities 

were omitted because email addresses on the Internet were either unavailable, incorrect, 

or outdated. 889 faculty email addresses were located (see Appendix E). Of these. 760 

were addresses for art educators and 128 were addresses for department chairpersons. 

Emails were sent to this sample requesting their participation in the study. This sample 

was chosen to allow for the largest possible number of art education feculty in higher 

education. 

Fifty-one of the respondents were then contacted to participate in a follow up. 

Faculty were selected for the follow up if they indicated that art education for older adults 

is addressed in the coursework where they teach and also if they provided an email 

address demonstrating that they were willing to be contacted again regarding the study. 

This sample was selected in order to obtain more detailed information pertaining to art 

education coursework that addresses issues of older adults. 



42 

The Respondents 

Of the §89 art educators that were contacted, 277 responded to the initial survey. 

21 survey forms were incomplete, leaving 256 forms for analysis. Data were collected 

from these respondents pertaining to their education level and the institutions and 

programs in which they teach. For the highest educational degree obtained, over half of 

the participants have a doctoral degree at 63.28%, while 36.33% have a master's degree. 

Only one respondent indicated that a bachelor's degree was his/her highest educational 

level. The next two characteristics describe the art education program. The highest art 

education degree oliered by the program is fairly balanced, with 23.83% at the doctoral 

level, 35.94% at the master's level, and 39.45% at the bachelor's level. The number of 

undergraduate students in the program is weighted, with the most respondents being from 

smaller programs. As the amount of students increases, the number of respondents 

decrease. 

The last characteristic describes the type of institution that participants 

teach at, according to the Carnegie Foundation Classification System (Carnegie 

Foundation for the Advancement of Teaching, 2000). Those who teach at doctorate-

granting institutions (33.59%), master's colleges or universities (32.42%), and 

baccalaureate colleges (29.69%) are represented in fairly equal numbers; however, those 

teaching at schools of art occupy a much smaller percentage of the sample at 4.30% (see 

Appendix H for definitions of each tjpe of institution). 



Table 1. Characteristics of the Respondents. 

Highest Degree Obtained ___ __ _ Jto. of^^spondcuto _ Percentages 
Doctoral 162 63.28 
Master's 93 36.33 
Bachelor's I 0.39 
Highest Art Education Degree Offered by the Program 
Doctoral 61 23.83 
Master's 92 35.94 
Bachelor's 101 39.45 
Number of Undergraduates in the Program 
1 -25  89 34.77 
26 - 50 63 24.61 
51-75  37 14.45 
76 - 100 33 12.89 
101 or more 29 11.33 
Type of Institution 
Doctorate-granting institution 86 33.59 
Master's college or university 83 32.42 
Baccalaureate college 76 29.69 
School of art 11 4.30 

Design of the Study 

Two surveys were distributed. The lirst was sent to a large sample in order to 

answer the research questions pertaining to faculty's attitudes toward art education and 

older adults. A second survey was sent to a much smaller sample of those who do 

address issues pertaining to older adults in order to answer the research questions 

pertaining to ciirricular content and how this area is being handled in higher education. 

Quantitative as well as qualitative methods were used for data collection and data 

analysis. 
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The iirst survey was distributed to a total sample of 889 art education faculty and 

department chairpersons. Cover letters were sent to the sample population via email (see 

Appendix A and Appendix B). The survey was posted online and the cover letters 

contained a link that directed participants to the survey website. 

The survey consisted of 21 items (see Appendix C). The first four items gathered 

demographic information regarding the educational level of the respondent (Item 1), the 

highest degree offered by the art education program (Item 2), the type of institution 

according to the Carnegie Foundation Classification (Item 3), and the number of students 

in the art education program (Item 4a and Item 4b). A link was provided for the Carnegie 

Foundation website in order to aid participants in determining what type of institution 

they teach at. The classification system was collapsed into four categories for the 

purpose of this study; doctorate-granting institution, master's college or university, 

baccalaureate college, and school of art. The next 13 questions (Items 5 through 17) 

were Likert-type items concerning attitudes toward older adults and art, art education, 

and coursework. Attitude statements were provided and respondents were to answer 

whether they strongly agreed, agreed, were not sure, disagreed, or strongly disagreed. 

The following two items (Items 18 and 19) requested information regarding whether 

older adults and/or alternative populations were addressed within the art education 

coursework where the respondents teach. Text boxes were included to give participants 

the opportunity to explain and discuss how these areas are addressed. One question 

asked how qualified faculty feel they are to teach older adults (Item 20). A final text box 

was included for participants to enter their email address if they were available and 
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willing to participate in a follow up survey (Item 21). The survey was distributed and 

was resent twice. 277 surveys were returned, yielding a return rate of 31.16%. 

The second survey was sent via email to 51 art educators who do address issues of 

older adults in their coursework (see Appendix D). An email was sent to this sample 

requesting their participation in the follow up study. The email contained eight 

questions. To participate, the faculty either replied to the email or cut and pasted the 

questions into a new message including their replies to the questions. These questions 

were designed to obtain more detailed information regarding how art education for older 

adults is being addressed within higher education coursework. These eight questions 

were open-ended and the email format allowed the participants to write their responses in 

their own words. The first question asks what types of courses include topics pertaining 

to older adults. The second question asks if faculty have previous training or experience 

with older adults. The following four questions request specific information regarding 

the content of the coursework including how much time is spent on the topic, what issues 

and topics are covered, what resources are utilized, and whether students have the 

opportunity to engage with older adults through fieldwork experiences. The last two 

questions ask the respondents to discuss why they feel addressing these topics is 

important and what they feel is the most important concept for students to team about art 

education and older adults. The survey was distributed and was resent once. 26 surveys 

were returned, yielding a return rate of 50.98%. 
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Data Analysis 

Responses to the initial sui*vey were analyzed primarily through quantitative 

methods. The responses to the Likert-type items were coded from one to five, with one 

translating to strongly disagreeing and 5 translating to strongly agreeing. These items 

were then analysed through the use of frequency tables to establish the percentages of 

each type of answer. The results of this analysis show how the majority of art educators 

responded and illuminate agreeing or differing opinions. 

The responses to the demographic items were coded next. The first three 

questions regarding the educational level of faculty, the type of institution in which they 

teach, and the highest degree offered by the program were coded from one to three, with 

one being a bachelors, two being a masters, and three being a doctorate. The item 

concerning the number of students in the program was coded from one to five. These 

responses were collapsed into categories with increments of 25 students, with one 

equaling one to 25 students, two equaling 26 to 50 students, three equaling 51 to 75 

students, four equaling 76 to 100 students, and five equaling 100 or more students. 

Using Statistica, a computer program designed to compute statistics, these values 

were entered into a spreadsheet. The Kruskal-Wallis ANOVA by Ranks Test was used to 

locate possible interactions between the responses to the attitude statements and the type 

of institution, the educational level of the participants, the highest art education degree 

offered by the program, and the number of undergraduate art education students in the 

department. The Kruskal-Wallis ANOVA by Ranks is a nonparametric alternative to the 

ANOVA and is employed because a random sample was not used. This test is 
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appropriate because ordinal data were used that are ranked from lowest to highest. The 

demographic variables were the independent variables and the responses to the Likert-

type items were the dependent variables. When interactions were located, post hoc 

analyses were coHducted. The Maim-Whitney U Test was used to determine the nature 

of these relationships. Results of this test will show if there are characteristics of the 

faculty or the program that condition attitudes toward art education for older adults. 

The yes/no question was coded, with one equaling no and two equaling yes. This 

question asked whether issues pertaining to older adults are addressed within their art 

education curriculum. Frequency tables were used to ascertain the percentages for each 

answer. For this question, respondents also had the opportunity to describe how these 

areas are addressed. Analysis of these responses consisted of locating recurring themes 

and counting the occurrences of each type of answer. 

The question asking whether faculty feel that they are qualified to teach older 

adults elicited an open-ended response. These responses were recorded, recurring themes 

were identified, and categories were generated. The number of occurrences in each 

category was tabulated and percentages were calculated. 

Due to its open-ended nature, the follow up survey was analyzed using qualitative 

methods. The responses for all eight questions were recorded separately and analyzed for 

recurring ideas, themes, and commonalities. Data were analyzed through looking at each 

question separately and also through examining each response in its entirety. This 

analysis allowed for a more in depth understanding of how content regarding art 

education for older adults is being addressed and delivered. 
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Strengths and Limitations 

The nature of this study warrants a discussion of the strengths and limitations of 

the design as it is comprised of a mixture of quantitative and qualitative methods. The 

initial survey allowed for a large amount of participants and the website format allowed 

for art educators for all over the country to be contacted. With a large number of 

responses, data were analyzed using statistical procedures. Although these procedures 

enabled the deciphering of large amounts of data, the format did not allow for detailed, 

descriptive answers. Participants were able to indicate their attitudes, but were not 

provided the opportunity to explain their choices. This is a limitation as art educators 

may have differing reasons for responding certain ways. 

The follow up survey was more qualitative in nature and allowed for more rich, 

descriptive data. Although a smaller sample was used, participants were able to provide 

their responses in their own words. This is a major strength of the study as respondents 

were able to express themselves and provide explanations for their answers. The same 

questions were asked of all participants which facilitated making comparisons and 

locating commonalities among the responses. 

Both the initial survey and the follow up survey requested faculty members to 

voice their attitudes and descriptions although they use different formats. The survey 

formats called for the respondents to provide a self-report to answer the questions and to 

respond to the attitude statements. This could be a limitation as the act of self-report 

could possibly be affected or influenced by outside factors that cannot be accounted for. 
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The use of technology is another main strength of this study. Internet search 

engines provided access to a large amount of universities and to a vast quantity of 

information nationwide in a relatively small amount of time and it also facilitated in 

gathering email addresses for the surveys. The use of a web-based format for the initial 

survey allowed for a large amount of participants at virtually no cost. The email format 

for the follow up survey allowed participants to answer open-ended questions. 

Although the use of technology assisted in the gathering of the background 

information for this study, it also created some limitations. No information was available 

for a small percentage of institutions via the Internet and some of the information 

obtained was outdated and/or incorrect. Also, as distance from the initial gathering of 

addresses increased, the amount of incorrect email addresses increased, due to faculty 

retiring, changing institutions, or obtaining new email addresses. 

Summary 

In summary, three main research phases have been utilized in this study. The first 

was an Internet-based search for art education courses that prepare students to teach art to 

older adults. The second was a 21-item survey distributed to a large sample of 889 

higher education art educators in order to determine their attitudes toward art education 

and older adults and to see how many faculty address such topics within their curricula. 

A final follow up survey containing eight open-ended items was distributed to a smaller 

sample of 51 art educators who indicated that they currentfy address issues pertaining to 

older adults. The study evolved from a large overall inquiry to quantitative^ gathering 
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broad based data from a large sample to qualitatively gathering large amounts of detailed, 

descriptive data from a smaM sample. This design alowed for both an overall survey of 

the attitudes of art education faculty as well as the insights from those faculty who are 

already addressing methods for teaching older adults with their students. 
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CHAPTER IV - RESULTS 

Introduction 

This ciiapter will present the results from the web based searches, the initial 

survey, and the follow up survey. The purpose of this study was to determine the 

attitudes held by higher education art educators pertaining to art education for older 

adults and to investigate how art education curricula in colleges and universities are 

preparing students to teach art to older adults. There were two sets of research questions: 

one pertaining to faculty's attitudes and the other regarding curricular content. This 

chapter is divided into the same sections. The research questions will be restated, 

followed by the data and the results that correspond to each question. In Chapter V, these 

results will be discussed. 

Section One - Faculty's Attitudes Toward Art Education and Older Adults 

There were four research questions that were posed pertaining to faculty's 

attitudes. These questions explore attitudes toward art and older adults, inclusion of older 

adults into art education curriculum, reasons for excluding this topic, students' interests, 

and their perceived qualifications to teach older adults. The data that correspond to these 

questions were obtained through the initial survey (see Appendix C). 277 surveys were 

returned and 21 were excluded due to incomplete forms, leaving 256 surveys left for 

analysis. Quantitative methods were used for the bulk of data collection and data 
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analysis. All of the sm-'ey items, with the exception of one, had standardized responses. 

Qualitative analysis was used for OHe item which called for an open-ended response. 

A Topic Worthy of Teaching 

The first research question about faculty's attitudes asks whether art educators 

feel that art education for older adults is a topic worthy of teacliing. Two items on the 

initial survey directly addressed this question. Both survey items were Likert-type items 

in which respondents were to indicate whether they strongly agreed, agreed, were not 

sure, disagreed, or strongly disagreed to attitude statements. These items were analyzed 

through the use of frequency counts. Data are presented within bar graphs in order to 

clearly illustrate the distribution of responses. Frequency tables containing the 

corresponding data are located in Appendix E. 

The first attitude statement was: art education coursework should address teaching 

older adults. The majority of faculty agreed with this statement, with 50.78% agreeing 

and 21.09% strongly agreeing. This leads to a total of 71.87% of respondents who 

believe that art education should address the older population. There were only 8.98% of 

respondents who disagreed, while 19.14% were unsure. 

The second attitude statement was: art education should prepare students to teach 

older adults. As this statement is similar to the first statement, the responses are 

strikingly similar as well. Again, there were very few participants who disagreed with 

this statement, with no respondents strongly disagreeing and 9.37% disagreeing. In 

addition, there were 19.14% who were not sure. Similarly, the majority believed that 
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students should be prepared to teach older adults, with 59.37% agreeing and 12.11% 

strongly agreeing, leading to a total of 71.48%. 

Figure 1. Art education coursework should address teaching older adults (N = 256). 
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Figure 2. Art education should prepare students to teach older adults (N = 256). 
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This shows that art education faculty believe that art education for older adults should be 

addressed in coursework and that students should be prepared to teach this population, 

although it is important to note that there were some faculty who both disagreed with the 
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statements or were not sure. In short, the majority of art education faculty shared the 

attitude that these are indeed topics worthy of teaching. 

Attitudes Toward Older Adults and Art 

The second research question explores other attitudes toward art education and 

older adults that could influence its inclusion into coursework. These attitudes can be 

broken down into three main categories: older adults and art, students' interests, and 

possible reasons for exclusion. The results for these three areas were obtained from the 

Likert-type items from the initial survey and were analyzed using frequency tables. The 

results for these items are presented in bar graphs and the corresponding frequency tables 

can be found in Appendix E. 

There were five survey items that related to older adults and the visual arts. It is 

important to know these attitudes, as they may affect if and how art education for older 

adults is addressed within higher education coursework. The first of these is the 

overarching statement: art is for eveiyone. An overwhelming majority of 95.71% of 

respondents agreed with this statement, with 78.91% strongly agreeing and 16.80% 

agreeing, while only five participants disagreed. 

The next attitude statement was: older adults are interested in the arts. Again, a 

strong majority of respondents believed this statement, with 55.86% strongly agreeing 

and 40.23% agreeing, leading to a total of 96.09%. There were only seven respondents 

who were not sure, two who disagreed, and one who strongly disagreed. Since a large 

majority of art education faculty believe that art is for everyone and that older adults are 
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interested in the arts, it seems that art education coursework should be addressing and 

including this area. 

Figure 3. Art is for everyone (N = 256). 
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Figure 4. Older adults are interested in the arts (N = 256). 
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Although over 95% of the art educators surveyed felt that art is for everyone and 

that older adults are interested in the arts, a smaller percentage agreed with the statement: 

art education should address all ages. A total of 83.99% agreed, with 48.83% strongly 
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agreeing and 35.16% agreeing. No respondents strongly disagreed, 4.69% disagreed, and 

11.33% were unsure. This decrease in agreement is interesting because over ten percent 

of the sample agreed that art is for everyone but did not agree that the field should 

address all ages. If art is for everyone, then it should be made avaiiable to everyone by 

preparing art education students to teach a wide range of ages. 

Figure 5. Art education should address all ages (N = 256). 
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The statement: students should be prepared to enter a variety of teaching 

situations, was again answered similarly by participants, with almost the entire sample 

agreeing, totaling 98.05%. 55.17% strongly agreed, 42.58% agreed, and only one 

respondent disagreed with this statement. 

Similarly, in response to the statement: all art classes should be taught by 

qualified art educators, the majority of participants agreed at 81.64%, with 56.25% 

strongly agreeing and 25.39% agreeing. 7.03% were unsure, 9.77% disagreed, and 

1.56% strongly disagreed. It is interesting to note that such a large majority agreed that 

students should be prepared to teach in various situations, while less responded that 
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classes should be taught by qualified art educators. Despite this deciine, the results seem 

to be in harmony with the lifelong learning advocacy literature, which for decades had 

called for qualified instructors of all art classes. The faculty surveyed seem to share this 

feeling with the area of lifeiong learning. 

Figure 6. Students should be prepared to enter a variety of teaching situations (N = 256). 
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Figure 7. All art classes should be taught by qualified art educators (N = 256). 
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From these results, it can be seen that the majority of art education faculty 

responded similarly to each question. On a whole, a large number of faculty indicated 



58 

that they feel that art is for everyone, that older adults are interested in the arts, that art 

education should address all ages, that students should be prepared to enter a variety of 

teaching situations, and that all art classes should be taught by qualified art educators. 

There was very little deviation from the prevailing attitudes, showing that faculty as a 

whole feel that these areas are important. 

Perceptions of Students' Interests 

Three questions were related to faculty's attitudes toward their students. It is 

important to know how faculty feel about their students' interests because this inevitably 

influences the content of coursework. 

The majority of participants (81.64%) agreed with the statement: most students 

want to teach K-12, with 32.42% strongly agreeing and 49.22% agreeing. 12.11% were 

not sure, 5.86% disagreed, and only 0.39% strongly disagreed. Since faculty believe that 

most students want to teach K-12, this could be a reason why issues relating to older 

populations are not incorporated into the curriculum. Data was not collected which 

addresses whether faculty discuss this with their students, so it is unknown whether most 

students really do want to teach K-12 or if this is an assumption made by feculty. 

Although art educators have indicated that they feel their students want to teach 

K-12, responses to the remaining two items do not have a dominating majority. In 

response to the statement: students are not interested in teaching older adults, a large 

percentage indicated that they were not sure, at 46.48%. This finding shows that close to 

one half of the respondents seem unaware of their students' interests and attitudes toward 
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older adults. It is interesting that while the majority of responses were strikingly in favor 

of the same attitude, so many were not sure in response to this statement. It is possible 

that this could be due to not discussing this option with students. Aside from this, more 

participants disagreed with the statement {39.49% total) than those who agreed (14.06% 

total). 

Figure 8. Most students want to teach K-12 (N = 256). 
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Figure 9. Students are not interested in teaching older adults (N = 256) 
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The last item pertaining to art education students is: undergraduates are aware of 

teaching opportunities beyond K-12. The distribution of tMs item is almost exactly equal 

with 35,55% both agreeing and disagreeing, while 21.87% were not sure. It is interesting 

that the majority (98%) felt that students should be prepared to enter a variety of teaching 

situations, while responses were divided when asked whether students were aware of 

these teaciung situations. If students should be prepared for teaching in various venues, 

curricular content should correspond to this by introducing students to a wide range of 

settings where art programming and activities take place. 

Figure 10. Undergraduates are aware of teaching opportunities beyond K-12 (N = 256). 
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In suinimr}^, although attitudes concerning older adults and art were strikingly 

similar among participants in the study, those attitudes related to students' interests were 

much more varied, with large percentages of respondents who were unsure. This could 

be an indication that even though art educators are in strong agreement that art is 

important for all ages, they are not discussing all ages with their students or introducing 

them to settings beyond the public school systems. 
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Reasons for Exclusion 

The final three Likert4ype items refer to possible reasons why art education 

faculty may not include issues pertaining to older adults. The possible reasons that were 

examined were the beliefs that there are no differences between teaching older adults and 

children, that there is no room in the curriculum, and that art education should focus on 

children. It is important to know if there are any major reasons for excluding older 

populations from art education curriculum. 

The first item contained the statement: teaching older adults is the same as 

teaching children. If faculty believe that teaching older adults is no different than 

teaching children, then there would be no perceived need to include older adults into the 

curriculum. Fortunately, this is not the prevailing belief, as a large percentage of 

respondents disagreed with this statement. 88.67% of respondents disagreed, with 

60.55% disagreeing and 28.12% strongly disagreeing. Only 5.47% agreed that teaching 

both populations would be the same. Since the majority of faculty acknowledge that 

there are differences, it can be concluded that this is not a major reason for exclusion; 

however, it is important to note that a small number of art educators do believe that there 

are no differences. 

The second statement: there is no room in the curriculum to include art education 

for older adults, poses another reason why this area may not be included in teacher 

preparation. Again, faculty disagreed with this statement, with 45.31% disagreeing and 

7.81% strongly disagreeing, leading to a total of 53.12%. While the majority disagreed, 

nearly a quarter of the sample (24.61 %) agreed. Additionally, 22.27% indicated that they 
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were unsure, so this may be a possible reason that some faculty are not including this area 

within their coursework. ^Tiile over haif disagreed with this statement, there were a 

substantial amount of art educators (46.88%) who were not in disagreement, either by 

agreeing or by being unsure. 

Figure 11. Teaching older adults is the same as teaching children (N = 256). 
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Figure 12. There is no room in the curriculum to include art education for older adults 

(N = 256). 
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The last possible reason that was investigated is the statement: art education 

coursework should focus on children. Since art education has traditionally focused on 

school age populations, this may be a reason why art education faculty are not including 

older adult issues in their curriculum. While 33.98% disagreed with this statement, over 

half of the respondents agreed at 53.52%, with 40.63% agreeing and 12.89% strongly 

agreeing. This reason for exclusion received the largest amount of acceptance from the 

faculty surveyed. Although these may be possible explanations for older adult issues 

being absent from higher education curriculum, these are the only three reasons that were 

explored and there may be many others. Other possible reasons for exclusion that were 

not addressed in this inquiry could be the nature of requirements for public school 

teaching certification that do not allow for a focus on outside issues, a limited amount of 

faculty members, a limited amount of art education courses that are taught in the 

program, and a lack of personal interest in this area. 

Figure 13. Art education coursework should focus on children (N = 256). 
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In summary, out of the three reasons that were presented, two may help to expiain 

why older adults are not addressed in coursework. Close to a quarter of respondents feel 

that there is not enough room in the curriculum and over half of those surveyed feel that 

art education coursework should focus on children. 

Interaction Effects 

The third research question dealing with faculty's attitudes investigates whether 

attitudes concerning art education and older adults are affected by the level of education 

attained by faculty or by the characteristics of the art education program or institution in 

which they teach. In simpler terms, this question asks whether specific backgrounds 

make respondents more likely to agree or disagree with the attitude statements. For this 

analysis, the Kruskal-Wallis ANOVA by Ranks is used. This is a statistical procedure 

that is used for nonrandom samples and is a nonparametric alternative to the ANOVA. 

This procedure, which locates significant differences between groups, was conducted 

four separate times, using different independent variables for each analysis. The four 

independent variables are; the highest level of education attained by faculty, the type of 

institution in which they teach, the highest degree offered by the art education program, 

and the size of the program in terms of the number of undergraduate students. There 

were 13 dependent variables that were tested. These 13 variables corresponds to the 

Likert-type items from the initial survey. It is useful to know if faculty from different 

backgrounds are more predisposed to having certain attitudes, as these attitudes may 

affect the content of coursework. 
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A total of nine significant differences were located at the p < .05 level. Results of 

the Kruskal-Wallis ANOVA by Ranks indicated a significant diiference (p = .0306) 

among the highest education degree obtained by respondents and the statement: al art 

classes should be taught by qualified art educators. A further, post-hoc analysis using the 

Mann-Whitney U Test revealed that the significant difference occurred between those 

with master's degrees and those with doctoral degrees. Respondents with doctoral 

degrees were more likely to agree with this statement than those with master's degrees. 

Two significant differences were located in relation to the types of institutions in 

which the respondents teach. The first significant difference (p = .0363) occurred among 

the type of institution and the folowing statement: art education coursework should focus 

on children. The post-hoc analysis showed that this difference occurred between 

baccalaureate colleges and doctorate-granting institutions and also between master's 

colleges and universities and doctorate-granting institutions. Respondents who teach art 

both baccalaureate colleges and master's colleges and universities were more likely to 

agree that coursework should focus on children than those from doctorate-granting 

institutions. This statement was investigated as a possible reason why art educators 

would exclude topics pertaining to older adults from their coursework and over half 

(53.52%) of the respondents agreed. Although the majority agreed, this analysis shows 

that those that teach at doctorate-granting institutions were more likely to disagree with 

this reason. The .second significant difference (p = .0113) was located among the type of 

institution and the response to the statement: art education should address teaching older 

adults. The post-hoc analysis showed that respondents who teach at doctorate-granting 
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institutions were more likely to agree than those from both baccalaureate colleges and 

master's coMeges and universities. 

Using the highest art education degree offered by the program in which 

respondents teach as the independent variable, five significant differences emerged. The 

first of these significant differences (p = .0145) was located in relation to the statement: 

art education should prepare students to teach older adults. The post-hoc analysis 

indicated that the difference occurred between bachelor's programs and master's 

programs and also between bachelor's and doctoral programs. Those teaching in 

master's programs were more likely to agree with this statement than those in bachelor's 

programs; however, those teaching at bachelor's programs were more likely to agree than 

those at doctoral programs. The second significant difference (p = .0359) was located in 

relation to the statement: teaching older adults is the same as teachmg children. Results 

form the post-hoc analysis, showed that this difference occurred between respondents 

trom master's and doctoral programs. Respondents who teach in programs where a 

master's degree is the highest art education degree offered were more likely to agree with 

this statement than those from doctoral programs. The third significant difference (p = 

.0432) was located among the highest degree program and the statement: undergraduates 

are aware of teaching opportunities beyond K-12. The post-hoc analysis revealed that the 

significant difference occurred between bachelor's and doctoral programs and also 

between master's and doctoral programs. Respondents teaching in bachelor's and 

master's programs were both more likely to agree with this statement than those teaching 

in doctoral programs. The fourth significant difference (p = .0362) was located in 
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relation to the statement: art education should address teaching older adults. The post-

hoc analysis showed that this difference occurred between bachelor's and doctoral 

programs as well as between master's and doctoral programs. Participants who teach in 

bachelor's programs and master's programs were both more likely to agree with this 

statement than those who teach in doctoral programs. The fifth and final significant 

difference (p = .0028) with the type of art education program as the independent variable 

was located in relation to the statement; there is no room in the curriculum to include art 

education for older adults. The results of the post-hoc analysis showed that this 

difference occurred between bachelor's and doctoral programs, revealing that those 

faculty teaching in bachelor's programs were more likely to agree that there is no room in 

the curriculum than those teaching in doctoral programs. 

The last significant difference was identified using the number of undergraduate 

students in the art education program where the respondents teach as the independent 

variable. The results from the Kruskal-Walls ANOVA by Ranks revealed a significant 

difference (p = .0136) between the number of students and the statement: art education 

course work should focus on children. The results from a post-hoc analysis, using the 

Mann-Whitney U Test revealed that this difference occurred between group one (1 to 25 

students) and group three (51 to 75 students), group three and group five (101+ students), 

and group four (76 to 100 students) and group five. Within each of these differences, the 

group with the smaller amount of students was more likely to agree with the statement 

than the larger amount. This shows that the larger the art education program is, in terms 
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of the amount of undergraduate students, the more likely respondents teaching in these 

programs are to disagree that coursework should focus on cMldren. 

Qualified Teachers 

The last research question pertaining to faculty's attitudes asks if art education 

faculty feel that they are qualified to teach older adults. This is important to know, 

because if they do not feel qualified to teach older adults, then it is likely that they would 

not feel qualified to prepare fiiture teachers in this area. This research question was 

addressed in the initial survey with one item which elicited an open-ended response. This 

question asked art educators; How qualified do you feel you are to teach older adults? 

Why? A text box was included which allowed participants to provide their answers in 

their own words. The responses were recorded and common themes were identified. 

From the 277 surveys that were received, there was a total of 257 responses to this 

question. 44 of these were omitted because they lacked enough description to be 

categorized, leaving 213 responses for analysis. 

Three overarching themes were located within the responses and nine smaller 

categories were identified within these themes. Each response was categorized and 

percentages were tabulated for each category and theme based on the total number of 

responses analyzed. As some of the responses fit into multiple categories, the sum of the 

percentages does not equal 100 percent. 

The most common theme identified was the listing of experiences, encounters, or 

attributes that do not directly relate to fommlly teaching older adults. This theme 

received 148 responses (69.48%) and has been broken down into four categories that 
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represent the main ideas contained within these responses. The irst of these categories is 

those who indicated that they feel qualified to teach older adults because of their 

academic training, artistic background, and/or teaching experience. 89 respondents 

(41.78% ) cited these experiences as grounds for qualification. An exemplar of this 

category is the response, "Highly qualified. I have an undergrad degree in art education 

and a MFA in painting, 26 years of experience in the classroom" (Response #113). 

Although these respondents have not indicated training or experience with older adults, 

they feel that they are qualified due to other unrelated experiences. The second reason 

grouped in this category is that faculty have occasional^ had older adult students attend 

their college or university level courses. Due to positive experiences with these students, 

respondents feel that they are qualified to teach older adults. 26 responses (12.21%) fit 

into this category. An example of a response from this category is, "I have taught in 

colleges for 20 years that had older adults as students" (Response #17). The third 

category is comprised of those respondents who indicated that because they themselves 

are older adults, they are qualified to teach older populations. 17 participants responded 

this way. comprising 7.98% of the total number of responses. A typical response in this 

category is, "I feel qualified because I am an older adult and I believe I can relate to 

them" (Response #184). These respondents explained that because they are members of 

the older population, they understand and can identify their interests and needs. The last 

categor)' relating to this theme is those art educators who feel qualified because they have 

taught adult education courses. 16 respondents (7.51%) indicated that they have had 

experiences with adult learners. An exemplar of this category is, "Very qualified. I have 
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experience in contiraiing (adult) education programs as well as K-12 and university 

teaching" (Response #22). These faculty have not dealt with elderly populations but have 

worked with adults in various settings, including adult and continuing education 

programs, community programs, and workshops. Faculty who provided responses that 

fall into any of the four categories within this theme all feel that they are qualified to 

teach older populations, even though they did not indicate that they have had experiences 

with them. 

The second theme relates to practical and academic experiences corresponding 

directly to older adults. 106 responses are related to this theme, comprising nearly half of 

the responses (49.77%). Four categories were generated dealing with this theme. The 

first category is those who have had experiences with teaching older adult students. 

These experiences are very diverse, ranging from those who have volunteered several 

times at a nursing home to those who have developed and implemented programs 

designed specifically for the elderly. A sample statement from this topic is, "In my 

undergraduate program we were required to teach for a time in a nursing home. I also 

volunteered to teach art during the summer to elderly patients in a hospital" (Response 

#1). 66 respondents (30.99%) indicated that they have had these types of experiences 

teaching older adults, thus making them qualified. From these results, it is evident that 

some art education faculty have had rich experiences and encounters working with older 

adults. These faculty have diverse backgrounds in this area and their enthusiasm and 

experiences could be shared with students. The second category relates to academic 

learning. These responses indicate that faculty have engaged in higher education 
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coursework, conducting research, or reading literature pertaining to older adults. 21 

participants cited this type of learning as a reason they feel qualified to teach older adults, 

comprising 9.86% of the responses. A typical statement from this category is, "I have 

formally studied the philosophies and theories behind teaching older people" (Response 

#50). It is interesting to note that so many faculty fee! that they axe qualified to teach 

older adults when less than ten percent have indicated that they have studied this area. 

This lack of formal study could also provide a reason for why so few art educators are 

including the study of older adults into their coursework. The following two categories 

relate to those who have not had such training or experience and therefore do not feel 

qualified. A statement from this category is, "I am not specifically trained or qualified. I 

would need to do some additional reading and talk to people with expertise on older 

audiences and their needs" (Response #233). 14 respondents (6.57%) indicated that they 

do not have training or experience in this area, and recognize this as a reason for not 

being qualified to teach older adults. The last category is similar, but these respondents 

have indicated that they would like to have additional instruction or experiences in this 

area. Only five respondents (2.35%) expressed this desire to know more. A sample 

statement is as follows, "Somewhat, I would like to know more, or have my students 

spend some time in a setting with the elderly to watch them be engaged in art production 

or appreciation" (Response #219). These last two categories in this theme, containing 

only 19 responses (8.92%), are the only occurrences of faculty who felt that they were 

not qualified in this area. 
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The last theme that was identified deals with those that feel that they are qualified 

because there are no special qualifications required to teach older adults. These 

responses include the ideas that age is not an issue, that good teachers can teach al! ages, 

and that there are no differences between teaching older adults and other populations. An 

example of this category is the statement, "Techniques for older adults are essentially the 

same as teaching secondary students" (Response #153). There were 11 responses in this 

category (5.16%). 

In summary, there were three main themes that emerged from the analysis of the 

question regarding art educators' perceived qualifications to teach older adults. These 

themes are: 1) qualified due to experiences not related to older adults; 2) qualified (or not 

qualified) due to practical and/or academic endeavors directly relating to older adults; and 

3) qualified because teaching older adults is no different from teaching other ages. A 

strong majority (91.08%) of art education faculty believe that they are qualified for 

various reasons; however, only 30.99% indicated experience teaching this population and 

only 9.86% indicated academic study in this area. The lack of experience and expertise 

may be a major contributing factor for the dearth of higher education coursework dealing 

with older adults. 

Section Two - Cunicular Content: Are Older Adutt Issues Being Included? 

There were three research questions that were posed pertaining to curricular 

content. These questions investigate higher education courses that prepare art education 

students to teach older adults, the inclusion of this area into art education curriculum, and 
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how this topic is currently being addressed. The data that correspond to these questions 

were obtained through systematic Internet searches, the initial survey, and the foilow up 

survey. A mixture of qualitative and quantitative methods was used for both data 

collection and data analysis. Since lifelong learning advocates have been calling for 

higher education coursework to prepare students to teach art to older adults, it is vital to 

know how the field has responded and what is currently taking place. 

Specific Courses 

The first research question regarding curricular content asks how many art 

education courses exist that prepare students to teach older adults. Data pertaining to this 

question were collected through extensive searches of college and university websites. 

544 four-year higher education institutions were located that offer art education degree 

programs. The program descriptions and course listings for each institution were 

examined, looking for content pertaining to older adults. Five institutions were located 

that addressed issues relating to older populations within their program overview. In 

these overviews, it is mentioned that students have the opportunity to gain field 

experience in settings with older populations. An example of this is found in the mission 

statement of the art education program at the University of Florida: "There has been a 

significant increase in non-school art programs in recent years. As a result, we now assist 

art education students in exploring alternative roles for art educators in various 

instructional and community settings (including hospitals, arts centers, museums, nursing 

homes, community art programs, and so on. )" In each of the program descriptions, the 
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possibilty of working with older adults is listed with other comimmity art venues that 

students may work with. Out of 544 programs explored, only five (0.92%) make mention 

of this type of opportunity. 

Although less than one percent of programs are addressing the possibility of 

teaching older adults in their overviews, this is the most frequent citing of older adult 

populations in art education materials available on the Internet. 

When course listings and descriptions were investigated, only one course at one 

institution made mention of older adults (0.18%). This course is not entirely focused on 

preparing students for teaching this population, but rather, it addresses it within a unit. 

Four institutions (0.73%) offered courses in the past that were entirely devoted to issues 

and methods for teaching older adults, but unfortunately have been discontinued due to 

the retirement of the faculty who were responsible for teaching them. 

Table 2. Frequency of older adult issues in art education degree program websites (N = 

544), 

No. of Institutions Percentages (%) 

Program Descriptions 5 0.92 

Course Descriptions 1 0.18 

Cancelled Courses 4 0.73 

In summary, through information available on the Internet regarding art education 

degree programs, there is little evidence that higher education is addressing older adults 
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within coursework. Only five mstitutions mention this topic in their program description, 

only one mentions it in course listings, and the four courses that prepai-ed students to 

tcach older adults have been cancelled. Although coursework is not listed on college and 

university websites, art educators may be addressing older adult issues as smaller units 

within larger courses. 

Inclusion into Curriculum 

The second question relating to coursework asks if art educators are including this 

area within their curriculum. One item on the initial survey directly addressed this 

question. This question reads: Is art education for older adults addressed in the 

coursework where you teach? If yes, how? Respondents were to answer yes or no to the 

first part of the question and if they answered yes, a text box was provided which allowed 

them to describe how this area is included within coursework. These data were analyzed 

in two ways. First, frequency counts were used in order to determine the amount and 

percentage of those who are including this type of material. Second, the responses which 

describe how this area is addressed were analyzed for common themes. 

Although the previous Internet-based course search found that very little is being 

done to address issues pertaining to older adults, faculty may be including this area 

within smaller units or projects within a larger course. This analysis allows for a broader 

overview of if and how faculty are including this area into their curriculum and allows 

them to briefly discuss the nature of its content. 
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Of the 256 survey forms that were usable Irom the initia! survey, there were five 

that were omitted because an answer to this question was absent, thus leaving 251 

surveys for analysis. From this sample, 73 respondents (29.08%) indicated that art 

education for older adults is addressed in the coursework where they teach, while 178 

respondents (70.92%) indicated that it is not. Since the percentage of those who are 

addressing this area within their coursework has risen dramatically from the findings 

from the Internet-based searches, it can be concluded that although there are not entire 

courses devoted to this subject, some art educators are including this material into their 

coursework within smaller units. Although close to 30 percent are addressing this area, 

the majority is not. It must also be noted that multiple faculty members were contacted 

for some institutions, so the exact percentage of institutions that include this area in their 

coursework cannot be determined from these data. Going back to the results from the 

attitudes of faculty, it is interesting that the majority felt that this is an important area of 

study, yet they are not including it into their curriculum. 

Figure 14. Is art education for older adults addressed in the institution where you teach? 
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The final phase of analysis for this question involved examining the written 

answers, which briefly described how art education for older adults is being addressed. 

These results provide an overview of what art educators are doing in this area. The 

written responses were recorded separately and common themes and categories were 

located. The number of responses that feM into each category were counted and 

percentages were tabulated. 

From 251 responses to this question, 73 responded that they do address art 

education and older adults. Of these 73 responses, 19 were omitted because they failed to 

provide an answer in the text box, and six were omitted due to non-descriptive answers, 

leaving 48 responses for analysis. From the content of these responses, five main themes 

were located, and for several of these themes, main categories were generated. 

The most common theme identified was the listing of activities that are used to 

address teaching art to older adults within course work. This category received 29 

responses (60.42%). The types of activities range from supplemental reading materials to 

having guest speakers. Within this theme, there were two main types of activities that 

emerged. 17 respondents (35.42%) indicated that field experiences in various settings 

with the elderly are available to students. An example of these experiences can be found 

in the following statement, "My preservice art education students teach art in nursing 

homes, respite care centers, etc. as part of their early field experiences" (#48). Although 

the majority of respondents did not indicate that these experiences are available, this is 

the most cited type of activity and it shows that select art education students are engaging 

in settings with older adults and are provided the opportunity to do so. The second main 
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type of activity that eraerged is discussion. Eight respondents (16.67%) indicated that 

they discuss this area with their studcHts. These art educators are discussing teaching 

opportunities, teaching strategies, and sharing experiences that they have had teaching art 

to older populations. 

The next three themes had an equal number of respondents. First, ten art 

educators (20.83%) discussed the type of content that is included in their coursework 

pertaining to older adults. These educators are introducing material to their students 

relating to methods, theories, intergenerational issues, and the educational needs of older 

learners. This information provides a foundation for students to begin working with older 

adults. 

Second, art educators are introducing their students to locations where art 

programming for older adults takes place. Ten respondents (20.83%) indicated that this 

area is presented. Locations for the visual arts for the well elderly, such as retirement 

communities, senior citizens' centers, and community centers and discussed, as well as 

those locations for the impaired or ill elderly, including nursing homes, assisted living 

centers, and day care feciMties. Knowing where these programs occur is important for 

students to learn, as they can seek out opportunities to work with older adults. It also 

allows them to explore the variety of locations where this type of programming takes 

place. 

The last theme with an equal number of respondents includes those who are 

addressing issues of older adults within areas that intersect art education. Ten 

participants (20.83%) indicated that older adults are addressed in the contexts of museum 
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education and/or art therapy. Museum education is the area that is most prevalent, with 

seven art educators (14.58%) introducing material within this field. Although it is 

important to address older adults in the areas that overlap art education, it is also 

important to include them within art education coursework. 

The last theme that was identified includes material that discusses physical 

concerns related to aging. Five respondents (10.42%) indicated that these topics are 

presented. This content ranges from universal aging concerns such as physical abilities, 

hazards, and safety, to serious physical concerns, including physical injuries and mental 

impairments. Specific populations, including Alzheimer's disease patients and cancer 

patients, are also introduced to students. Discussion of these concerns is important 

because it introduces students to the variety of physical and mental changes that occur or 

can occur with aging, making them better prepared to enter a classroom of older adults 

with diverse needs. 

In summary, the inclusion of older adults into higher education curriculum was 

analyzed through two methods. First, frequency counts were used which showed that the 

majority of art educators surveyed are not including this type of material, although 

29.08% are. Second, the short descriptions of how material is being addressed in 

coursework were analyzed through the identification of common themes. The most 

common theme was the discussion of what activities are used and 35.42% indicated that 

students are provided the opportunity to engage in fieldwork experiences in settings with 

older adults. 
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Context and Content of Inclusion 

The last research question pertaming to curricular content ^ks how art education 

for older adults is being addressed within coursework. Data pertaining to this question 

were gathered through the follow up survey. This survey was sent to participants from 

the initial survey who indicated that they address art education for older adults and who 

were available to be contacted for a follow up. The eight survey items were designed in 

order to gain a more in depth look at how art educators are including this area. All eight 

items were open-ended questions that asked about the context and content of how these 

faculty members are addressing this topic. The survey was distributed in an email format 

and participants were able to provide their answers in their own words. Data were 

analyzed through the identification of themes and categories among the responses, and 

where appropriate, items were categorized and counted and percentages were tabulated. 

This analysis provides a more thorough description of how art education for older adults 

is being included in higher education coursework and it can serve as a foundation for art 

educators who are wishing to include this area in their curricula. The results from the 

survey questions will be presented separately. Following this, select survey forms will be 

discussed in their entirety to illuminate exemplary coursework. Of 51 surveys 

distributed, 26 were returned. Of these, five were omitted because they were incomplete, 

leaving 21 forms for analysis. 

The first question asked: In what type of art education course do you address 

issues of older adults? (Methods, philosophy, community-based, etc. ) Of 21 responses, 

one was removed from analysis because the answer was not descriptive, leaving 20 
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responses. Resporees were categorized and counted, and percentages were tabulated. 

The sum of the percentages does not total 100, as some respondents address older adult 

issues in more that one class. Ten types of courses were identified. The most common 

type of course in wMch older adults are addressed k in methods courses. 12 respondents 

(60%) are including this materia! into the methods courses they teach. The second most 

common type of course is community-based art education classes, in which four 

respondents (20%) are including older adult issues. Museum education and art education 

philosophy classes are including this topic, with three art educators teaching each (15%). 

Other courses were cited by only one or two respondents. These include research classes 

(10%), practicum courses (10%), courses dealing with special populations (10%), a 

media literacy course (5%), an introductory art education course (5%), and an art careers 

course (5%). These findings show that although a wide variety of courses are addressing 

issues pertaining to older adults, the majority of respondents are introducing this material 

within methods courses. 

Figure 15. Types of Courses 

Methods Community-based 

Type of Courses 
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The second survey item asked: Do you have previous academic training or 

experience relating to older adults? Please explain. The results from this question wil 

show whether faculty have expertise in this area and will illustrate the types of 

experiences these art educators have. All respondents answered this question, so a total 

of 21 responses are included in this analysis. Again, due to the nature of the responses, 

the sum of the percentages does not equal 100. The amount of those art educators who 

have had academic training or experiences and those who have not is almost equal, with 

11 respondents (52.38%) who have and 10 respondents (47.62%) who have not. 

Figure 16. Do faculty have academic training and/or experience with older adults? 
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Two main types of experience or training were cited within the responses. Ten art 

educators (47.62%) indicated that they have had experiences teaching art to older adults, 

from volunteering at a senior citizen center to teaching college credit courses to the 

elderly at an assisted living community. The types of activities described, show that 

these art educators have diverse backgrounds and experiences that they can share with 
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their students and that they can use as a foundation for teaching about this area. The next 

type of experience is those who have had academic training relative to older adults. Four 

art educators (19.05%) indicated this type of background. These experiences include 

graduate level coursework, research, art therapy training, and a certificate in gerontology. 

From the 21 art educators who responded to this survey, it is interesting to note that they 

all teach material relating to older adults, when only four have had academic training in 

this area. This lack of training may be due to the lack of coursework in this area, 

especially in the arts. Also, while all respondents address teaching older adults in their 

coursework, almost half (47.62%) have no training, experience, or academic background. 

Figure 17. Types of training and experience. 

The third survey item asked: How much class time is devoted to content 

pertaining to older adults and art education? One participant did not respond to this 

question, leaving 20 responses for analysis. As the nature of this question is open-ended, 

responses were not gathered in numerical terms, making comparison and analysis 

difficult. Five respondents (25%) indicated that only one class period per course is 
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devoted to older adult issues, wMle four (20%) indicated that these issues are infused into 

discussions and projects throughout the semester. Three art educators (15%) responded 

that a large portion, at least half of the course, is devoted to older adult topics. In one 

course, issues are continually presented throughout the entire semester. In this course, 

issues are only discussed for one or two classes, but then students work in groups and 

create lesson plans which they later teach to older adults. While several of these art 

educators are spending a significant amount of time on these issues, the majority are not. 

This shows that the small percentage of art educators who are addressing this topic are 

not fully exploring it or spending enough time with it. 

The fourth question on the survey asked: What topics are covered? Three 

participants did not include a response to this item, leaving 18 responses for analysis. 

Five main topics emerged from the responses. First, the most common topic cited was 

the characteristics of older adult learners, including the limitations, strengths, and needs 

of these students. Ten respondents (55.56%) indicated this topic is one that is covered 

within their coursework. This is an important area of study as it allows students to 

identify the differences between teaching older adults and teaching children. Knowledge 

of these characteristics can also aid students as they enter a classroom of older adult 

students. Second, five respondents (27.78%) are discussing career and volunteer options 

that are available concerning art and older adults. These types of discussions make 

st udents aware of teaching opportunities in the community beyond the public schools. 

Third, four respondents (22.22%) are introducing students to methods for teaching older 

adults. This is valuable information for students as it prepares them for teaching older 
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populations if they choose to do so. Two art educators (11.11%) are discussing myths of 

aging witli students in an attempt to dispel them. If students are aware of the facts 

surrounding aging, they may be more likely to seek out opportunities to teach older 

populations. Intergenerational art activities, art therapy, museum education, and ideal 

artist role models for older art students are topics that are each covered individually by 

one art educator (5.56%). The most common topic covered is characteristics of older 

learners, followed by career and volunteer options and methods for teaching. 

The fifth survey item asked: Are resources such as books or articles utilized? If 

yes, which ones? All participants responded to this question, leading to 21 responses for 

analysis. The majority of respondents indicated that they do not use such resources. 

While 13 art educators (61.90%) are not using supplementary- materials, only eight 

(38.10%) are. 

Figure 18. Are resources such as books or articles utilized? 
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A number of participants included specific resources that are used. Most of these 

writings deal specifically with art education and older adults. These resources are: Arts 
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for Older Adults: An Enhancement of Life (Hoffinan, 1992), Crossroads: The Challenge 

of Lifelong Learning (Fitzner & Rugh, 1998), Visual Arts and Older People: Developing 

Quality Programs (Greenberg, 1987), Developing Arts and Humanities Programming 

with the Elderly (Manheimer, 1984), and Oral History as Inter generational Dialogue (La 

Porte, 2000). Other books are used that deal with the spectrum of the arts, not 

specifically the visual arts. These include: The Life story Re-play Circle: A Manual of 

Activities and Techniques (Wilder & Grunberg, 1997), Beyond Baskets and Beads: A 

Manual of Activities for Older Adults with Fiinctioruil Impairments (Hart, 1996), and 

Gro wing with Care: Using Greenery, Gardens, and Nature with Aging and Special 

Populations (Kreidler. 2002). These books address the arts and other related activities 

within a recreational therapy framework. The art educators surveyed also use museum 

education writings and community-based writings and apply them to discussions of older 

adults. Three of the respondents (14.29%) indicated that they were not aware of any 

resources that address art education and older adults. This may be a contributing reason 

for why the majority of respondents are not using these resources. 

The sixth question posed in the survey asked: Do students have the opportunity to 

participate in practicum settings with older adults? Please explain. All participants 

answered this question and all 21 responses were used for analysis. An overwhelming 

majority answered that students are provided with this important opportunity. 18 

respondents (85.71%) indicated that these experiences are available, white three 

(14.29%) stated that they are not. 
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Figure 19. Do students have the opportunity to participate in practicum settings with 

oider adults? 
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Eight art educators (38.09%) stated that these opportunities are available to those 

students who are interested, but students are not required to participate. Five art 

educators (23.81%) indicated that it is a mandatory activity in which the entire class 

participates and two (9.52%) stated that select students participate. In these situations, 

students are selected to engage with populations outside of the school system in various 

settings and several are assigned to older adult populations. They then share their 

experiences with the rest of the class and a wide variety of populations and situations are 

discussed. Of the 18 respondents who indicated that fieldwork experiences are available, 

several described the circumstances regarding these placements. Students are placed in a 

wide range of settings, including community art centers, assisted living complexes, and 

senior centers and students are exposed to older adults with a wide range of abilities from 

commimity-dweUing older adults to those suffering from Alzheimer's disease and cancer. 

It is important that students are exposed to various settings in which art is taught as it 
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makes them aware of the many places where art leaming occurs beyond the public school 

system. 

The seventh question asked of the participants is: Why do you feel that it is 

important to address topics pertaining to older adults within art education coursework? 

Two participants did not respond to this question, leaving 19 responses for analysis. 

There were five main themes that emerged from this analysis. The first is the growing 

size of the older population. Seven respondents (36.84%) cited this reason for addressing 

topics pertaining to older adults. As the United States experiences population aging and 

as the baby boomer cohort reaches retirement age, there will be an unprecedented number 

of older adults and the field of art education can offer quality programs if students are 

prepared to enter these teaching situations. The second main theme is the growing 

number of opportunities to teach older adults. As there will be more older adults, there 

will be more programs and art offerings available leading to job openings which can be 

filled by art educators. Six respondents (31.58%) are including older adult issues into 

their coursework for this reason. Five art educators (26.32%) are including this area 

because they believe in the tenets of lifelong learning and believe that art experiences 

should be available to all populations regardless of age. Two art educators (10.53%) feel 

that it is important to make students aware of their role in the community and to introduce 

them to settings where they can make art available to many populations outside of the 

public school system. Finally, two respondents (10.53%) stated that the older population 

has often been neglected in terms of art education and they want to offer them quality art 

experiences. Art educators who are including topics pertaining to older adults are playing 
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an important part in preparing students to enter a variety of teaching situations and are 

making them aware of the roles they can assume in the community as an art educator. 

These educators acknowledge that the older population is growing and that there will be a 

wealth of teaching opportunities for art educators in the near future. 

The eighth and final survey item asks; What do you feel is the most important 

concept for your students to leam regarding art education and older adults? All 21 

participants provided a response to this question and all of the responses were used for 

analysis. Four main themes emerged from the responses. The most prevalent theme that 

emerged revolves around lifelong learning concerns. Twelve respondents (57.14%) 

indicated that they want their students to realize that learning occurs at all ages and that 

education is an ongoing process that does not stop with the end of formal schooling. 

These art educators also feel that all art students should be taught, regardless of age or 

demographics. A response that illustrates this theme is, "That learning and experience 

are a part of a continuum of life and that one does not stop learning simply because 

officially schooling has been completed. Learning takes place outside institutional 

schooling and can be part of continual growth of all humans" (Response #10). Over one 

half of the participants believe that this is the most important concept for their students to 

leam. The second most common theme is similar and includes those who want their 

students to know that older adults are interested in the arts and that creativity is present at 

all ages. Six participants (28.57%) cited this concept as they want their students to 

realize that this is a population that is capable of engaging in art learning. Two 

participants (9.52%) feel that it is important for their students to be aware and 
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knowledgeable of the physical abilities of older adults and to be able to accommodate 

these types of considerations in the classroom, and two participants (9.52%) want their 

students to realize that older persons have a rich variety of life experiences. These art 

educators also want their students to know how to connect art learning and art making 

activities to these experiences, personalizing the curriculum to make it meaningful to 

older learners. Other concepts that these art educators feel are Important include respect 

for older populations, an understanding of the myths and facts of aging, methods for 

building self-concept through art, and how older populations can be a valuable resource 

for intergenerational art programs. Although all of these concepts are valuable, the 

majority of respondents fee! that issues revolving around lifelong learning are the most 

important concepts for their students to learn regarding art education and older adults. 

An Exemplary Program 

Of the 21 follow up surveys that were usable, the majority show that only small 

amounts of time are being devoted to older adult issues. One art educator provided 

responses that indicate that a significant amount of time is spent on this topic. Following 

the research tradition of lifelong learning research in art education, this course warrants a 

deeper discussion and will be presented as an "exemplary program." This analysis looks 

at the survey form holistically to present an overview of this material in its entirety and it 

serves to illuminate what this art educator is doing to incorporate older adult topics into 

coursework. 
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Older adult issues are incorporated into an art education methods course called 

Art Education: Age Thirteen tiirough Adulthood. When the instructor began teaching 

this course, it had previously been a secondary methods course and the content of the 

course covered from ages thirteen to nineteen. She modified it to be more inclusive, 

stating, "I expanded the content to include seniors, because I believe that art education 

occurs at all ages - birth to death." In this course, teaching methods are discussed as well 

as the physical, emotional, and social needs and concerns of older adults in order to make 

students aware of the issues that may arise when working with this population. Several 

books are used to supplement discussions. Two of these books deal specifically with art 

education and older adults and the other two focus on recreational therapy activities with 

older populations. Although only several classes are devoted to the discussion of older 

adult concerns and issues, students spend a significant amount of time on a related 

project. In this project, students work in pairs for several weeks, designing lesson plans 

that are appropriate for older adults. Throughout the length of the course, these groups 

teach older adults using the lesson plans that they have developed. Each group teaches 

two classes and each class is two hours long. The art classes that the students teach are 

offered by the university's new center for the visual arts in conjunction with the county's 

Project on Aging. The Project on Aging provides transportation, which brings the older 

students from the local senior citizen's center to the art center. The instructor of this 

course has been implementing this project within her classes for thirteen years. The arts 

center is new, so before it was created, students would teach the classes at the senior 
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citizen's center. These classes axe offered to the participants at no cost and the program 

is supported by a regional grant. 

This program is exemplary, first, because it makes art instruction available to 

older adults. Accessibility issues are accounted for as there is no cost for the program 

and transportation is provided which brings participants to the new visual art center. 

Before the creation of this new facility, the students went to the senior citizen's center, 

bringing the program to them. 

Second, there are many levels of collaboration that make this program exemplary. 

Students work with each other to create the lesson plans, and the instructor of the course, 

the county's Project on Aging, the university's visual arts center, and a regional grant all 

work in union to make this program available. 

Finally, this is an exemplary program because of the experience that students gain 

as they collaborate with each other. They learn how to create lesson plans appropriate for 

older adults and they gain experience teaching this population. They also engage in 

discussions about the needs and concerns regarding teaching older adults and they 

become aware of the literature in the field of art education and recreational therapy. 

Students also see firsthand the workings of an effective program and they are exposed to 

art instruction outside of the public school system. This program is an excellent example 

of how older adults can be infused into art education curriculum in higher education. 
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SuBumary 

In summary, seven research questions were addressed regarding two areas 

pertaining to art education and older adults. First, in relation to faculty attitudes, the 

majority of faculty members feel that older adults are an important population to include 

in art education coursework; however, less than 30 percent are actually including them. 

Similarly, while an overwhelming majority (91.08%) feel that they are qualified to teach 

older adults, only 30.99% have experience teaching this population and only 9.86% have 

had academic training in this area. Second, those who are including this area were 

contacted in order to obtain more information regarding how they are addressing this 

area. The majority of respondents are including this topic within art education methods 

courses, although they are only devoting small amounts of time to it. Eleven respondents 

have had some sort of experience or background in this area, while twelve have not, and 

only four have had academic training. Similarly, over half (61.90%) are not using 

supplementary resources such as books or articles. 85.71% offer their students the 

opportunity to engage in settings with older adults and the most cited reasons for 

including this area of study are the growing size of the older population and the amount 

ofjob and volunteer opportunities that will soon be available to work with older adults. 
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CHAPTER V - DISCUSSION 

Introduction 

This chapter will discuss the results of the study and will provide impHcations for 

future research. The purpose of this study was to determine the attitudes held by higher 

education art educators pertaining to art education for older adults and to investigate how 

art education curricula in colleges and universities are preparing students to teach art to 

older adults. For decades, art educators working in the area of lifelong learning have 

stressed the importance of providing qualified educators to teach art to older adults and 

they have called upon higher education to assume the responsibility of these teachers. 

This study provides an overview of what is currently taking place in this area and 

examines the nature of the content of coursework that includes older adults issues. 

Similarly, the attitudes of art educators working in higher education are investigated to 

see if they feel that this is an area worthy of teaching. This study has been divided into 

two main areas of inquiry, one pertaining to the attitudes of faculty and the other 

pertaining to the content of coursework. 

Reviewing the Attitudes of Faculty 

Four research questions were posed investigating the nature of art educators' 

attitudes toward art education and older adults. The first question asked if faculty 

members feel that art education for older adults is a topic worthy of teaching. The 

majority of art educators agreed or strongly agreed that art education coursework should 
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address teaching older adults (71.87%) and that art education should prepare students to 

teach older adults (71.48%). This shows that although there was a smaM amount of 

respondents that were not in agreement, the majority of art educators that were surveyed 

feel that this is a topic worthy of study. 

The second research question concerned art educators' attitudes toward art 

education and older adults and this question was divided into three main areas: art and 

older adults, student interests, and possible reasons for excluding this area of study. 

Relating to art and older adults, the majority of respondents agreed or strongly agreed 

that art is for everyone (95.71%), that older adults are interested in the arts (96.09%), that 

art education should address all ages (83.99%), that students should be prepared to enter a 

variety of teaching situations (98.05%), and that art classes should be taught by qualified 

art educators (81.64%). All attitudes in this area had the majority in agreement, 

indicating that attitudes toward art and older adults are generally positive. Regarding art 

educators' perceptions of student' interests, the majority agreed that students want to 

teach K-12 (81.64%). The next two results did not have a prevailing majority. A 

significant amount of participants (46.48%) indicated that they were not sure if students 

are interested in teaching older adults and an equal amount of respondents (35.55%) both 

disagreed and agreed undergraduate students are aware of teaching opportunities beyond 

K-12. These results could be an indication that art educators are not discussing these 

opportunities with their students. Three possible reasons for not including older 

populations into coursework were investigated. First. 88.67% of respondents disagreed 

or strongly disagreed that teaching older adults is the same as teaching children, so the 
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perception that there are no differences is not a likely reason for exclusion. Second, 

while the majority (53.12%) disagreed that there is not enongh room in the curriculum for 

inclusion, this may be a possible reason why some are not including this area, as 24.61% 

agreed. Finally, when presented with the statement, art education coursework should 

focus on cMldren, over half of the participants (53.52%) agreed, indicating another 

possible reason for excluding topics pertaining to older adults from art education 

curriculum. 

The third research question asked if attitudes concerning art education and older 

adults are affected by the level of education attained by faculty or by characteristics of 

the art education program or institution in which they teach. Those respondents who 

teach at doctorate-granting institutions were more likely to agree that art education should 

address teaching older adults than those at baccalaureate colleges or master's colleges 

and universities. Despite this finding, given the same statement, respondents who teach 

in programs where the highest art education degree is either a bachelor's or a master's 

degree were more likely to agree than those at doctoral programs. It is interesting to note 

that faculty who are teaching art education in doctoral programs do not feel that this area 

is as important as those who are teaching in lower level degree programs. 

The fourth and final research question pertaining to attitudes asked if art 

education faculty feel that they are qualified to teach older adults. The results show that a 

large majority of participants (91.08%) feel that they are qualified to teach this 

population. While so many feel qualified, only 30.99% indicated that they have 
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experience teaching older adults and less than ten percent indicated that they have 

academic training in this area. 

Reviewing Curricular Content 

Three research questions were asked regarding if and how issues pertaining to 

older adults are being included in art education curricula. The first question asked how 

many art education courses exist that prepare students to teach art to older adults. Only 

five institutions of higher education in the country stated in their art education program 

overviews that students have the opportunity to study this area. Also, in the past, four 

courses were offered from four separate institutions that were exclusively devoted to 

preparing students to teach older populations. Presently all four courses have been 

cancelled because the instructors retired. This shows that there is very little course work 

devoted to older adult issues and, if it is present, it is addressed in smaller units within 

lai'ger courses. 

The second research question asked if art educators are including this area within 

their curriculum. From the art educators who participated in the initial survey, the 

majority (70.92%) are not addressing older adults. 29.08% indicated that they are 

addressing this population. From this sample, 35.42% of those who are including this 

topic are offering their students the opportunity to engage in fieldwork experiences with 

older populations. 

The third and final research question asked how this topic is being addressed 

within coursework. A follow up survey was sent to those who are including older adult 
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issues within their curricula. Results showed that the majority of respondents are only 

spending small amounts of time on these topics. Nearly one half of these educators 

(47.62%) have no experience or academic background pertaining to older adults, only 

19.05% indicated academic training, and over sixty percent do not utilize the relevant 

literature. The majority (85.71%) ofier students the opportunity to gain field experience 

in settings with older adults and the most cited reason for addressing this area within art 

education coursework is the growing size of the older population. 

A Dearth of Coursework 

One of the most important findings in this study is the overall lack of older adult 

issues that are present in art education higher education coursework. From the initial 

survey, over 70 percent of art educators are not including these topics and from the 

folow up survey, the majority of those that are including this area are devoting very little 

time to it. From the Internet-based searches of art education programs, it was found that 

virtually nothing exists in this area. Additionally, the four art education courses that were 

devoted entirely to preparing students to teach older adults. Art, Artists, Aging, and 

Enjo3TOent; Art Education for Older Adults; Art Media in Gerontology; and The Elderly 

and the Arts, have all been discontinued as of the writing of this study. After contacting 

these programs, it was found that as the instructors of these courses retired, no 

replacements were found to teach them, and as a result, they were cancelled. As the older 

population continues to grow in size, more classes such as these need to be created, not 

eliminated. It is also important to note that on the initial survey, the majority of art 
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educators agreed that art education should address older adults and that students should 

be prepared to teach this population; however, the majority are not including this area 

within their curriculum. 

A Lack of Experience and Training 

Another main finding of this study is art educators' lack of teaching experience 

and academic training concerning older populations. From the initial survey, only 

30.99% of respondents indicated that they have experience teaching art to older adults 

and a significantly smaler amomt (9.86%) have had academic training in this area. 

Similarly, in the follow up survey of those who address older adult issues in their 

coursework, 47.62% of participants have not had any form of experience or training 

relative to older adults, and of these art educators, only 19.05% have an academic 

background. This overall lack of expertise in this area could pose another potential 

explanation for why so few art educators are including this material in their coursework 

and also for why the four courses preparing students to work with older populations were 

discontinued. In addition to this, from those that are including this area of study, 61.90% 

are not utilizing the available literature relating to lifelong teaming- older adults, and art 

education, and 14.29% indicated that they were unaware of these resources. As the 

majority of art educators do not have training or experience in this area, materials that 

could aid them in including older adult topics into their curricula need to be made 

available and accessible. 
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Reasons for Inclusion and Exclusion 

WMle the majority of art educators are not addressing this topic, possible reasons 

for excluding this area were examined through the initial survey and the follow up survey 

investigated reasons why art educators are including this type of material. Close to 25 

percent of respondents from the initial survey agreed that there is no room in the 

curriculum to include older adult issues, so this may be a reason why these respondents 

are excluding this area of study. Additionally, over half of the participants agreed that art 

education coursework, should focus on children. Since art education has traditionally 

focused on school age populations, this is a viable reason why many art educators are 

excluding older adult issues, and until the field of art education begins to take a "womb to 

tomb" approach to coursework. it is likely that older populations will remain at a 

marginalized status. 

In the follow up survey, which was distributed to art educators who address older 

adults, respondents stated reasons why they are including this area. The two most 

commonly cited reasons were the growing size of the older populations and the 

opportunities that will be available to teach this population. As the older population 

grows in size, there will be a greater demand for arts programs and as the amount of 

programming increases, the need for teachers will increase. This means that there will be 

many more career and volunteer opportunities open to art educators beyond the realm of 

the public school system. One respondent stated, "This group has been overlooked for 

too long. We will soon have the largest, most educated older population in U.S. history, 

and we need to begin thinking about how art educators can be more inclusive of this age 
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group" (Response #3). One small step that art educators can take to be more inclusive of 

this group is to discuss this option with their students and to make them aware of the 

opportunities that are available to teach art to older populations. In response to the 

increasing amount of coinmimity programs available, one participant provided the reason, 

"Our university students need to know that art instructional opportunities are broad in 

scope, no longer limited to public or parocliial K-12 classroom settings. Thus, 

opportunities in the arena of art instruction have expanded to many more age ranges: 

nursing homes, correctional institutions, community senior centers, half-way houses for 

addictions, crime, adult day and night classes, art museums and art centers, Elderhostel 

programs, adult camp sessions, among many other opportunities" (Response #8). The 

grounds for inclusion that have been presented, the growing older population and the 

increasing opportunities, are justifiable reasons for preparing students to teach older 

adults that should be embraced by art teacher preparation and by the field of art education 

as a whole. 

Inclinations Toward Certain Attitudes 

Nine significant differences (p < .05) were located which demonstrated art 

educators' tendencies to lean towards certain attitudes concerning older adults due to 

their education level or attributes of the environment in which they teach. While there 

were nine differences that were statistical^ significant, there were several that have 

direct implications to the status of art education coursework. First, when looking at 

reasons for excluding older adult topics, respondents who teach in art education bachelor 
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degree programs were more likely than those who teach in doctorate-degree programs to 

agree that there is not enough room in the curriculum to include art education for older 

adults. From the overall sample, close to a quarter of the participants agreed as well. If 

faculty teaching in these programs feel that there is not enough time to address these 

topics, it is likely that they will not be including them. This finding strengthens this 

reason as an explanation for the lack of coursework devoted to older populations. 

Second, respondents who teach at doctorate-granting institutions were more likely 

than those who teach at either baccalaureate colleges or master's colleges and universities 

to disagree that art education coursework should focus on children, and similarly, those 

who teach in programs with larger amounts of undergraduate students were more likely 

to disagree than those teaching in smaller programs. Overall, over half of the art 

educators surveyed agreed that coursework should focus on children. As this seems to be 

a major reason why older adult topics would not be included, it is interesting that 

teaching in a certain type of program would affect this attitude. This finding has serious 

implications to lifelong learning advocates as they seek to implement a "womb to tomb" 

approach to art education. Advocates need to include and embrace faculty members from 

these environments and to make materials available to them that demonstrate the need for 

lifelong learning in art education and which offer suggestions on how to begin including 

this type of material into their co ursework. 

Finally, art educators who teach at doctorate-granting institutions were more 

likely to agree than any other type of institution that art education coursework should 

address teaching older adults; however, those who teach in art education bachelor's and 



103 

master's programs were more likely to agree with this same attitude than those teaching 

in doctoral programs. The fact that art educators who are teaching in doctoral programs 

are the least Hcely to agree is troubling, as these are the programs that prepare and train 

foture art education faculty. Also, the inclination of this population to disagree that 

coursework should address teaching older adults has implications for lifelong learning 

and provides an explanation for the lack of coursework and expertise in this area. If these 

programs do not feel that this is an important area of study, then they wiU not be inclined 

to include it into coursework. Similarly, if it is not included into coursework, then future 

art education instructors in higher education have not acquired an academic background 

in this area and eventually will be excluding these issues from their coursework. It is 

increasingly important that programs that offer doctoral degrees in art education begin 

including older adult issues into their coursework, so that future art educators can 

introduce this material to their students. 

The Implications for Advocacy 

Art educators active in areas of lifelong learning have contributed to an ongoing 

advocacy movement since the late 1970s. This movement has called for qualified 

teachers to teach all art classes specifically focusing on programs that occur in the 

community beyond the public school system. From the results of this study, art education 

faculty share this view, with 81.64% of those surveyed either agreeing or strongly 

agreeing that all art classes should be taught by qualified art educators. Simiarly, the 

majority of respondents also agreed that art education should address teaching older 
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adults and should prepare students to do so. The advocacy movement has also caEed for 

higher education to asstane the responsibility of training students in this area. While 

overall attitudes are in agreement with advocacy writings, the majority of faculty are not 

incorporating these topics into their coursework. Since faculty believe that these areas 

are important, those working in the area of lifelong learning need to find ways to work 

with these art educators to aid them in including older adult issues into their curricula. 

A Climate for Change 

While little is actually taking place in higher education coursework, results from 

this study show that the attitudes of art educators concerning older adults and art 

education are very positive. It is clear that the climate among faculty members is highly 

conducive to changes being made by including topics pertaining to older adults into art 

education coursework in higher education. As many art educators do not have teaching 

experience or an academic background in this area, resources need to be made available 

that enable and aid instructors in adding this to their curriculum. Lifelong learning 

advocates need to begin to work with art education faculty members by acting as 

consultants to those who wish to begin including this area and by making resources 

available for this transition. 

Implications for Future Research 

While the positive attitudes of art educators indicate a climate for change, 

participants seemed to be unaware of their students' interests. When asked if students 
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were interested in teacMtig older adults, nearly half of the respondents (46.48%) indicated 

that they were unsure. A feasible explanation for this finding is that many art educators 

are not discussing this option with their students. In addition to this, there were some art 

educators (14.06%) who indicated that they believe that students are not interested in 

teaching this population, and 39.49% who believe that they are interested. These results 

only look at art educators' attitudes, and it remains unknown whether students truly are 

interested in this area or if their answers are simply assumptions. While faculty believe 

that students should be prepared to teach older adults and advocates have been calling for 

this type of art teacher preparation, it is unknown whether students would be interested in 

teaching this population. It would be highly beneficial to know students' interests and 

attitudes toward this area and to locate characteristics that make students more likely to 

be interested in teaching older adults. This type of research would inevitably facilitate 

designing and implementing teacher preparation programs in this area, tailored to 

students' needs and interests. 

Another area that warrants further exploration is t he availability of volunteer and 

career options working with older adults. In the follow up survey, some art educators 

(31.58%) who are including older adult topics into their coursework indicated that the 

growing number of opportunities to teach older adults is a reason why they feel it is 

important to introduce this type of material to their students. Research showing the 

increase in options in this area and the wide range of opportunities can be beneficial. As 

art educators see the growing need for art teachers in this area, the field of art education 
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may embrace this population and begin addressing this in teacher preparation 

coursework. 

Another main area that needs to be explored is the resources that are available. 

The majority of art education faculty do not have expertise dealing with older adults. 

From the initial survey, only 30.99% of respondents indicated experience teaching older 

adults and only 9.86% indicated academic training in this area. In the follow up survey, 

nearly half (47.62%) of those who are including information about older populations into 

their coursework have no experience in this area. Additionally, 47.62% indicated 

teaching experience with older populations, and only 19.05% indicated any academic 

training. While the majority of art education faculty do not have a background in this 

area, they are still being expected to prepare students. Resources and guides need to be 

made available that outline what material needs to be addressed and that provides laculty 

members with an overview of this area. They should not be expected to include these 

topics and prepare students to teach older adults without assistance. Such materials 

would also ensure that this area is covered adequately and that instructors are provided 

with the background they need to begin introducing older adult issues into their 

coursework. 

Additionally, the results from the follow up survey show that the majority of 

respondents are not using the available resources, such as books and articles. 61.90% are 

introducing topics pertaining to older adults, yet are not utilizing these important sources 

of information. Also, 14.29% stated that they were unaware of any literature in this area. 

Four books devoted entirely to art education and lifelong learning have been published 



107 

(Fitzner & Rugh, 1998; Greeiii3erg, 1987b; Hoflinan, 1992; Hoffinan, Greenberg, & 

Fitzner, 1980) that cover a wide range of topics from program development to working 

with rural elderly to the locations where programs occur. Furthermore, four special 

journal issues have been published in Art Education (1977, 1987), Studies in Art 

Education (1993). and Educational Gerontology (1982), which are comprised solely of 

lifelong learning issues. Although there are many resources available, there are art 

educators who are teaching about older adults that are unaware of these publications. It 

would be advantageous to highlight the resources that are available in order to make 

instructors aware of them. 

Finally, as the lifelong learning literature contains descriptions and case studies of 

exceptional art programs offered to older adults, the field should begin writing about 

exceptional higher education art education programs that are preparing students to teach 

older populations. These programs can serve as a foundation and can provide motivation 

to art educators who are considering implementing this type of material and it can offer 

effective ideas and approaches to those who are already addressing this area. 

As population aging continues, it will become increasingly important for art 

educators to ensure that quality art programs are being offered to older adults. Recent and 

updated studies need to be conducted and resources need to be created that address the 

current status of the field of art education and older adults. Determining what is currently 

taking place in the field, creating resources to aid faculty with this material, and 

illuminating outstanding programs in addition to assessing students' interests will 
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inevitably ease the transition to an approach to art education that prepares teachers to 

work with older adults, alio wing a new and growing population to be reached. 
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APPENDIX A - COVER LETTER SENT TO THE SAMPLE POPULATION FOR 
THE INITIAL SURVEY 

Dear Art Educator, 

The purpose of this survey is to measure college and university level art educators' 
interests in and attitudes toward art education for older adults. This survey is a project 
for a research class with music educator Dr. Brian Ebie and is a portion of a Masters 
Thesis in art education at the University of Arizona. 

To participate in the survey, please type the following link into your web browser: 

http://siirvey.thediicpoiid.coin/ 

This link will redirect you to a web page containing the survey. The survey should take 
approximately 5 to 10 minutes to complete. By using an online format, all data will be 
anonymous and confidential. If you have any questions regarding the survey, please 
contact me via email at kathys@email.arizona.edu. 

Thank you for your participation, 

Kathy Lynn Scott 
Graduate Student 
University of Arizona 
Department of Art Education 

mailto:kathys@email.arizona.edu
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APPENDIX B - COVER LETTER SENT TO DEPARTMENT CHAIRPERSONS 
FOR THE INITIAL SURVEY 

Dear Art Faculty, 

Please forward this message to the persoa or persons within the faculty who is 
responsible for art education coursework and instruction. 

Thank you, 
Kathy Lynn Scott 
Graduate Student 
University of Arizona 
Department of Art Education 

Dear Art Educator, 

The purpose of this survey is to measure college and university level art educators' 
interests in and attitudes toward art education for older adults. This survey is a project 
for a research class with music educator Dr. Brian Ebie and is a portion of a Masters 
Thesis in art education at the University of Arizona. 

To participate in the survey, please type the following link into your web browser: 

http;// survey.theducpond.com/ 

This link will redirect you to a web page containing the survey. The survey should take 
approximately 5 to 10 minutes to complete. By using an online format, all data will be 
anonymous and confidential. If you have any questions regarding the survey, please 
contact me via email at kathys@email.arizona.edu. 

Thank you for your participation, 

Kathy Lynn Scott 
Graduate Student 
University of Arizona 
Department of Art Education 

mailto:kathys@email.arizona.edu
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APPENDIX C - INITIAL SURVEY QUESTIONS AND FORMAT 

Art Education Survey 

1. What is the highest degree that you have obtained? 

O Bachelors O Masters O Doctoral 

2. What is the highest art education degree offered in the institution where you 

teach? 

O Bachelors O Masters O Doctoral 

3. Which best describes the type of college or university where you teach? 

(According to the 2000 Carnegie Foundation Classifications.) 

O Doctorate-granting Institution 

O Master's College or University 

O Baccalaureate College 

O School of Art 

4. Approximately how many undergraduate art education students are enrolled in the 

program? (text box) 

Graduate art education students? (text box) 

5. Art is for everyone. 

O Strongly agree O Agree O Not sure O Disagree O Strongly disagree 

6. Art education course work should focus on children. 

O Strongly agree O Agree O Not sure O Disagree O Strongly disagree 

7. Older adults are interested in the arts. 

O Strongly agree O Agree O Not sure O Disagree O Strongly disagree 

§. Art education should prepare students to teach older adults. 

O Strongly agree O Agree O Not sure O Disagree O Strongly disagree 

9. Teaching older adults is the same as teaching children. 

O Strongly agree O Agree O Not sure O Disagree O Strongly disagree 
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10. UHdergraduates are aware of teactiing opportunities beyond K-12. 

O Strongly agree O Agree O Not sure O Disagree O Strongly disagree 

11. Students are not interested in teaching older adults. 

O Strongly agree O Agree O Not sure O Disagree O Strongly disagree 

12. Art education should address all ages. 

O Strongly agree O Agree O Not sure O Disagree O Strongly disagree 

13. Art education course work should address teaching older adults. 

O Strongly agree O Agree O Not sure O Disagree O Strongly disagree 

14. Students should be prepared to enter a variety of teaching situations. 

O Strongly agree O Agree O Not sure O Disagree O Strongly disagree 

15. Most students want to teach K-12. 

O Strongly agree O Agree O Not sure O Disagree O Strongly disagree 

16. There is no room in the curriculum to include art education for older adults. 

O Strongly agree O Agree O Not sure O Disagree O Strongly disagree 

17. All art classes should be taught by qualified art educators. 

O Strongly agree O Agree O Not sure O Disagree O Strongly disagree 

18. Is art education for older adults addressed in the coursework where you teach? 

O Yes O No 

If yes, how? (text box) 

19. Are other alternative populations addressed? 

O Yes O No 

If yes, which ones? (text box) 

20. How qualified do you feel you are to teach older adults? Why? (text box) 

21. Please include your email address if you would be willing to be contacted for a 

follow-up. (text box) 
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APPENDIX 1) - FOLLOW UP LETTER AND SURVEY QUESTIONS 

Dear Art Educator, 

Thank you for your interest and participation in the art education survey regarding older 
adults. You have been selected to participate in a follow up because you indicated that 
issues pertaining to older adults are addressed in the coursework where you teach. 

The purpose of this survey is to gain an in depth understanding of how art education 
coursework is preparing students to teach older adults. This survey is a portion of a 
Master's Thesis in art education at the University of Arizona. 

To participate in the survey, please reply to this message and include your answers to the 
following questions or copy and paste the questions into a new message. All data will 
remain anonymous and confidential. If you have any questions regarding this study, 
please contact me via email at kathvs@,email.arizona.edu. 

Thank you for your continued participation, 

Kathy Lyim Scott 
Graduate Student 
University of Arizona 
Department of Art Education 

1. In what type of art education course do you address issues of older adults? 
(methods, philosophy, community-based, etc.) 

2. Do you have previous academic training or experience relating to older adults? 
Please explain. 

3. How much class time is devoted to content pertaining to older adults and art 
education? 

4. What topics are covered? 
5. Are resources such as books or articles utilized? If yes, which ones? 
6. Do students have the opportunity to participate in practicum settings with older 

adults? Please explain. 
7. Why do you feel that it is important to address topics pertaining to older adults 

within art education coursework? 
8. What do you feel is the most important concept for your students to learn 

regarding art education and older adults? 
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APPENDIX E - THE RESEARCH SAMPLE FOR THE INITIAL SURVEY 

Table 3. Overview of the research sample by state. 

State No. of institutions with art No. of art educators 
_ _educatioB programs surveyed 

Alabama 8 12 
Alaska 0 0 
Arizona 3 7 
Arkansas 11 14 
California 20 41 
Colorado 7 8 
Connecticut 2 2 
Delaware 1 3 
Florida 8 19 
Georgia 15 33 
Hawaii 1 1 
Idaho 4 7 
Illinois 28 61 
Indiana 23 31 
Iowa 14 23 
Kansas 12 16 
Kentucky 17 21 
Louisiana 8 12 
Maine 3 3 
Maryland 9 21 
Massachusetts 14 35 
Michigan 15 34 
Minnesota 15 20 
Mississippi 7 7 
Missouri 16 21 
Montana 6 6 
Nebraska 10 11 
Nevada 1 1 
New Hampshire 3 3 
New Jersey 11 12 
New Mexico 3 8 
New York 22 72 
North Carolina 16 23 
North Dakota 3 3 
Ohio 28 64 
Oklahoma 13 14 



Oregon 4 4 
Pennsylvania 21 56 
Rhode Island 2 'f J 
South Carolina 15 20 
South Dakota 8 8 
Tennessee 15 18 
Texas 22 36 
Utah 6 9 
Vermont J 5 
Virginia 12 19 
WashingtOH 6 7 
West Virginia 5 6 
Wisconsin 22 27 
Wyoming 1 1 
Washington, D C 1 1 
Total 520 889 
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APPENDIX F - FREQUENCY TABLES FOR LIKERT-TYPE ITEMS FROM 
THE INITIAL SURVEY 

Table 4. Art education coursework should address teaching older adults (N = 256). 

Response # of Responses Percentages 
Strongly Agree 54 21.09 
Agree 130 50.78 
Not Sure 49 19.14 
Disagree 23 8.98 
Strongly Disagree 0 0.00 
Total _ 256 99.99 
* Not equal to 100% due to rounding. 

Table 5. Art education should prepare students to teach older adults (N = 256). 

Response ^ # of Responses Percentages 
Stron^y Agree 31 12.11 
Agree 152 59.37 
Not Sure 49 19.14 
Disagree 24 9.37 
Strongly Disagree 0 0.00 
Total 256^ 
* Not equal to 100% due to rounding. 

Table 6. Art is for everyone (N = 256). 

Response # of Responses Percentages 
Strongly Agree 202 78.91 
Agree 43 16.80 
Not Sure 6 2.34 
Disagree 5 1.95 
Strongly Disagree 0 0.00 
Total 256 100.00 
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Table 7. Older adults are interested in the arts (N = 256). 

Response # of Responses Percentage 
"strongly Agi^e 143 -j-jg---
Agree 103 40.23 
Not Sure 7 2.73 
Disagree 2 0.78 
Strongly Disagree 1 0.39 
Total ^ 256 99.99 
* Not equal to 100% due to rounding. 

Table 8. Art education should address alt ages (N = 256). 

Response # of Responses Percentages 
Strongly Agree 125 48.83 
Agree 90 35.16 
Not Sure 29 11.33 
Disagree 12 4.69 
Strongly Disagree 0 0.00 
Total 256 100.01 
* Not equal to 100% due to rounding. 

Table 9. Students should be prepared to enter a variety of teaching situations (N = 256). 

Response # of Responses _ Percentages 
Strongly Agree 142 55.47 
Agree 109 42.58 
Not Sure 4 1.56 
Disagree 1 0.39 
Strongly Disagree 0 0.00 
ToM ^ 



Table 10. M art classes should be taught by qualified art educators (N = 256). 

Response _ #ofR£spons^ Percentages 
Strongly Agrfe 144 56.25 
Agree 65 25.39 
Not Sure 18 7.03 
Disagree 25 9.77 
Strongly Disagree 4 1.56 
Total 256 100.00 

Table 11. Most students want to teach K-12 (N = 256). 

Response__ _ # of Responses ^Percentages 
Strongly Agree 83 32.42 
Agree 126 49.22 
Not Sure 31 12.11 
Disagree 15 5.86 
Strongly Disagree 1 0.39 
Total 256 100.00 

Table 12. Students are not interested in teaching older adults (N = 256). 

Response # of Responses I^centages 
Stron^y Agree 2 0.78 
Agree 34 13.28 
Not Sure 119 46.48 
Disagree 94 36.72 
Strongly Disagree 7 2.73 

* Not equal to 100% due to rounding. 

Table 13. Undergraduates are aware of teaching opportunities beyond K-12 (N 

Response # of Responses Percentages 
Strongly Agree 12 4.69 
Agree 91 35.55 
Not Sure 56 21.87 
Disagree 91 35.55 
Strongly Disagree 6 2.34 
Total 256 100.00 
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Table 14. Teaching older adults is the same as teaching children (N = 256). 

Resgon^ ^#j3fResponses^ ^Percentages 
Strongly Agree 2 0.78 
Agree 12 4.69 
Not Sure 15 5.86 
Disagree 155 60.55 
Strongly Disagree 72 28.12 
Total 256 100.00 

Table 15. There is no room in the curriculum to include art education for older adults (N 
= 256). 

Response # of Responses Percentages 
Stron^y Agree 18 7.03 
Agree 45 17.58 
Not Sure 57 22.27 
Disagree 116 45.31 
Strongly Disagree 20 7.81 
Total_ 256 100.00 

Table 16. Art education coursework should focus on children (N = 256). 

Response # of Responses 
Strongly Agree 33 12.89 
Agree 104 40.63 
Not Sure 32 12.50 
Disagree 69 26.95 
Strongly Disagree 18 7.03 
Total • 256 100.00 
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APPENDIX G - SAMPLE QUALITATIVE DATA FROM THE FOLLOW UP 
SURVEY 

Oiiestion #6 
Do students have to opportunity to participate in practicum settings with older adults? 
Please explain. 

1. Absolutely! Dr. L. has the art education students working with older adults in 
class and busses in K-12 students to work alongside the seniors and art education 
students in class. 

2. We do not offer practicum placement with older adults. Our students are 
generally seeking K-12 certification, so the practicum for that is mandated by the 
state. 1 arrange practica for individual students who are interested in working 
with older adults, or who want to become art therapists in other settings. We have 
an excellent art group as part of our local Cancer Treatment Center, and many 
high quality assisted living facilities that welcome us. Also, the Shepard Center is 
a place where we could teach art to healthy older citizens who are interested in 
learning many things. I have had students who have taught painting and drawing 
at an Episcopalian retirement center.. .and the Presbyterian Home.. .and worked 
with Alzheimer's patients from a Lutheran facility. 

3. At the present time. no. I am thinking about having students do that in the future. 
They cannot practice teach in a setting in order to obtain K-12 licensure, but 
outside of student teaching, it would be an excellent opportunity for students to 
work in alternative settings. 

4. Yes, my university runs a weekly art course for adults with disabilities about 25% 
are seniors. 

5. See above (field placements for teaching mentally impaired adults) 
6. Yes, see above, (field placements for teaching mentally impaired adults) 
7. They get involved more deeply if it applied to their specific thesis work, if they 

target adult audiences or their case study includes adults, we will cover specific 
material. We also cover building interfaces for learning situations as it pertains to 
the needs of different age groups. 

8. EDCI 315 - Teaching Art to K-12: Yes, usually one student out of 14-18 is 
assigned at Growth Through Art, a community art program for adults who happen 
to have disabilities. Assignments are built around the practicum, and these 
assignments are discussed in class. Frequently, a student with a Special 
Education and Art double major will be enroled: then we discuss the topic more. 

9. Yes, but these are usually adults who participate in day programs due to their 
disabilities. Also we do art therapy in the prison system. 

10. We are regularly invited to work with the retirement homes. 
11. Yes, providing gallery tours for college students, and in a 15 credit internship in a 

museum where they may also work with adults. 
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12. Yes, as described abo-\'e [Each student decides on a 90 hour intemsMp at a site 
outside of the public schools. Usually there are several internships that deal with 
older adults. Information about intemships is shared and thus the entire class is 
informed about older adult issues.] 

13. No, but I've often thought about having them go to a nursing home or retirement 
community to practice teach a lesson. 

14. Yes, I provide ongoing programming for seniors by art education imjors through 
a community organization caled the Watauga Project on Aging and our 
university's new visual arts center (The TurcMn Center for the Visual Arts). At 
least once a month we offer a visual arts workshop, which meets on a Monday 
and foflowing Wednesday from 10 AM to Noon. The Project on Aging brings the 
seniors to the Turchin Center for the classes. (Prior to the Turchin Center, art ed 
majors would go to the senior's center to teach the classes.) The classes are free 
and supported by a regional grant. 

15. Only through their work in museum settings, if they choose that, or for their own 
thesis project. 

16. The "service learning" is a practicum experience in addition to their practicum in 
the public schools. 

17. Students have the opportunity to volunteer to assist in arts instruction provided in 
assisted living settings in conjunction with museum experiences. 

18. Yes. Last semester a graduate student helped to coordinate these workshops. In 
the past I have had undergraduates accompany me to teach. 

19. There have been community-based placements which allow students to work with 
every age. Unfortunately, as the University field requirement is heaviest in the 
public school system, students have not worked with alternative groups as much 
as I would like them to. 

20. Yes, as explained above [community internship projects: oral 
history/intergenerationaJ/assisted living communities...]. 

21. See above. [In the second methods the students teach high school students, 
college students, and senior citizens.] 



APPENDIX H - DEFINITIONS OF TYPES OF INSTITUTIONS FROM THE 2000 
C ARNEGIE CLASSIFICATION 

Doctorate-granting Institutions 

Doctoral/Research Universities -- Extensive: These institutions typically offer a wide 

range of baccaJaureale programs, and they are committed to graduate education through 

the doctorate. During the period studied, they awarded 50 or more doctoral degrees per 

year across at least 15 disciplines. 

Doctoral/Research Universities - Intensive: These institutions typically offer a wide 

range of baccalaureate programs, and they are committed to graduate education through 

the doctorate. During the period studied, they awarded at least ten doctoral degree per 

year across three or more disciplines, or at least 20 doctoral degrees per year overall. 

Master's Colleges and Universities 

Master's Colleges and Universities I: These institutions typically offer a wide range of 

baccalaureate programs, and they are committed to graduate education through the 

master's degree. During the period studied, they awarded 40 or more master's degree per 

year across three or more disciplines. 

Master's Colleges and Universities II: These institutions typically offer a wide range of 

baccalaureate programs, and they are committed to graduate education through the 

master's degree. During the period studied, they awarded 20 or more master's degrees 

per year. 
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Baccalaureate Colleges 

Baccalaureate Colleges - Liberal Arts: These institutions are primarily undergradiiate 

colleges with major emphasis on baccalaureate programs. During the period studied, 

they awarded at least half of their baccalaureate degrees in liberal arts fields. 

Baccalaureate Colleges - General: These institutions are primarily undergraduate 

colleges with major emphasis on baccalaureate programs. During the period studied, 

they awarded less than half of their baccalaureate degrees in liberal arts fields. 

Baccalaureate/Associate's Colleges: These institutions are undergraduate colleges where 

the majority of conferrals are below the baccalaureate level (associate's degrees and 

certificates). During the period studied, bachelor's degrees accounted for at least ten 

percent of undergraduate awards. 

Specialized Institutions 

These institutions offer degrees ranging from the bachelor's to the doctorate, and 

typically award a majority of degrees in a single field. The list includes only institutions 

that are listed as separate campuses in the 2000 Higher Education Directory. 

Schools of art, music, and design: These institutions award most of their bachelor's or 

graduate degrees in art, music, design, architecture, or some combination of such fields. 

All material in this appendix is a direct quotation from the Carnegie Foundation for the 

Advancement of Teaching (2000). 
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