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ABSTRACT 

The primary purpose of this study is to examine whether 

hope serves as a protective factor in resiliency. 

Questionnaires were administered to 112 college students to 

assess their life experiences, levels of self-esteem, self-

confidence, and hope. Self-report levels of self-esteem, 

self-confidence, and amount of stress were used to 

differentiate resilient from non-resilient students. 

Results indicated that the college student sample 

experienced stress with primary stressor being Relationship. 

No significant difference in stress was found between male 

and female students. Hispanic students reported 

significantly higher levels of stress on academics and work 

than other ethnic groups. Students with GPA's < 3.0 reported 

significantly higher levels of stress and more positive 

Relationship experiences than students with GPA's > 3.0. 

Finally, resilient students reported significantly greater 

degree of hope than non-resilient students. The sources of 

hope for resilient students seem to come from within, with a 

determination to achieve goals. 
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CHAPTER 1 

INTRODUCTION 

The transition from high school to college or 

university, as well as university life itself, may result in 

many changes in an individual's life: for example, change in 

residence, social relationships, intimate relationships, 

additional financial responsibility, career options, and so 

on. Excessive change makes adjustment difficult and 

consequently produces stress. Evans (1989) states that all 

change, either positive or negative, is stressful to college 

students. 

A significant percentage of college students perceive 

their lives to be stressful. In Campbell, Svenson, and 

Jarvis's study (1992), 71% of 457 undergraduate students 

reported that their lives were either very stressful (8%) or 

stressful (63.2%). In a study by Robbins and Tank (1992), 

only 3 of the 84 undergraduate students surveyed answered 

"no" to the question of whether life as college students is 

stressful; in contrast, 3 0 subjects indicated that their 

college lives were very stressful. Oswalt and Silberg (1995) 

found that 42% of 179 respondents (college students) 

reported experiencing traumatic events since they began 

college. It appears that stress is one feature of "the 

college experience" that deserves further study. 
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The Effects of Negative/Undesirable Life Events/ 

The General Population 

Previous studies have established that landesirable life 

events, in particular, have negative effects on individuals. 

Research by Vinokur and Selzer (1975) indicated that 

undesirable life events correlated with various stress-

related variables such as anxiety, tension, distress, 

depression, drinking, etc. Dekker and Webb (1974) stated 

that "self-reports of stressful life events were related to 

the obtaining of psychiatric care, . . (p. 128) and that 

"the experience of stressful life events is related to 

feelings of anxiety" (p. 129). 

Paykel, Myers, Dienelt, et al. (1969) found that 

depressed patients reported significantly more undesirable 

events than did the control group comprised of sxibjects 

drawn from the general population of a community. Williams, 

Ware, and Donald (1981) suggested that "people tend to have 

poorer mental health when (stressful) life-event levels are 

high" (p. 331). Myers, Lindenthal, Pepper, et al. (1972) 

proposed that the occurrence of undesirable life events has 

a negative relationship with symptoms of mental status. 

Therefore, undesirable life events seem to be associated 

with psychological functioning and mental health in general 

population. 
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The Effects of Undesirable Life Events: 

College Students 

Negative or undesirable life events, in particular, 

have been found to be related with psychological distress 

(Smith, Johnson, & Sarason, 1978) and psychological 

disorders such as anxiety or depression among college 

students (Cohen, McGowan, Fooskas, & Rose, 1984; Nelson, & 

Cohen, 1983; O'neil & Mingie, 1988). Garg (1992) also found 

a significant negative relationship between mental health 

and stress in a sample of 150 college students. Leong and 

Vaux (1991) suggested that college students who have 

experienced personal and inteirpersonal negative life events, 

in particular, are at mental health risk (e.g., anxiety and 

depression). 

Rawson, Bloomer, and Kendall (1994) found significant 

correlations between stress and illness in a sample of 

college students. Thomas and Williams (1991) demonstrated 

that perceived stress had a negative relationship with 

current health status in a sample of 720 college students (r 

= -.3 0 for men, r = -.3 6 for women, n < .0001), while 

Anderson and Cole (1988) indicated that disruptions in 

personal relationships, as well as parental pressure, 

corresponded with a high "burnout" rate among college 

students. 
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In addition, Bonner and Rich (1988) concluded that 

negative life stress correlates with suicide ideation 

(r = .33, E < .05). They also proposed that cumulative life 

stress is considered one of the risk factors (i. e., 

social/emotional alienation, deficient reasons for living, 

etc.) for the formation of suicidal thoughts. Sometimes, 

college students reportedly see suicide as the only escape 

from life's problems (Linblad, Kouiry, Trapani, & Lester, 

1994) . 

In Dixon, Heppner, and Anderson's (1991) study, college 

students with higher levels of stress reported significantly 

more hopelessness and suicide ideation than did students who 

had lower levels of stress. Moreover, Dixon et al. (1992) 

suggest that "stress appears to lead to suicidal thoughts 

mainly through its impact on hopelessness, ..." (p. 347). 

Range and Penton (1994) state that "As hope increased, 

hopelessness decreased. Relatively more suicidal students 

had scores showing less total hope (Agency and Pathways) and 

more hopelessness" (p. 456). Therefore, hope seems to be 

highly associated with college students' coping with 

stress. 

Gender differences occur in the reported effects of 

undesirable life events/stress on college students. Cahir 

and Morris (1991) found that female graduate students' 
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reports received significantly higher stress scores than did 

male graduate students' reports. Slack and Vaux (1988) found 

that female college students reported significantly more 

depression than did male students. However, depressed moods 

had a significant association with undesirable life events 

for female students only. 

In addition to the gender differences, racial 

differences occur in reported personal stressors. In Archer, 

Jr. and Lamnin's (1985) study, among white, black, Hispanic, 

Asian Pacific, and foreign students, white students reported 

financial stressors less frequently than did the other 

racial groups, whereas black students reported financial 

stressors more often than did any other racial group. 

Taken together, the aforementioned studies indicate 

that stress is an important element of college life and has 

potential negative effects on college students. Furthermore, 

some students seem to succeed in coping with high stress in 

college life whereas others find it very difficult to cope. 

In this study, college students who adapt well to stressful 

lives, functioning successfully in terms of societal 

expectations, are considered potentially resilient college 

students. Those who do not respond well to their stressful 

lives are considered potentially non-resilient college 

students. Knowing the factors that promote resiliency in 
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college students may enable young people to develop 

resiliency and adaptability to the adversities they 

encounter in their lives both in the present and future. 

The Present Study 

Purpose of the Present Study 

The purpose of the present study is to examine whether 

hope serves as a protective factor that differentiates 

resilient college students from non-resilient college 

students. 

Objectives of the Present Study 

The objectives of the present study are to examine (1) 

Is there stress? If so, what is the source and do some 

students experience it more than others?; (2) Can resiliency 

be defined as a function of stress and self-concept?; (3) 

What is the role of hope on resiliency?; and (4) What are 

the sources of hope for resilient college students? 

Specifically, the research questions to be addressed 

include: 

1. Is there stress among college students? If so, what are 

the sources of stressors for college students, in 

general? 

2. Are there individual differences in reported level of 

stress and stressors? 
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3. Can self-concept measures (i.e., self-esteem and self-

confidence) serve as criteria for resiliency? 

4. What is the relationship between hope and resiliency 

among college students experiencing a high level of 

stress? 

5. What are the sources of hope for resilient college 

students? 
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CHAPTER 2 

LITERATURE REVIEW 

Gorden, Ingersoll, and Orr (1995) define resilience as 

"an ability to succeed, mature, and gain competence in a 

context of adverse circumstances or obstacles" (p. 1). 

Warner and Smith (1982) define resilience as "the capacity 

to cope effectively with the internal stress of [their] 

(adolescents) vulnerabilities (such as labile patterns of 

autonomic reactivity, developmental imbalances, unusual 

sensitivities) and external stresses (such as illness, major 

losses, and dissolution of the family)" (cited in Dugan & 

Coles, 1989, p. 112). Resilient individuals cope. 

The literature on resiliency, mostly focused on 

adolescents, has recognized many protective factors that 

help resilient adolescents successfully cope with a 

stressful environment. These protective factors include (a) 

self-esteem (Daugan & Coles, 1989; Hutchinson, Tess, 

Gleckman, & Spence, 1992; Neighbor, Forehand, & McVicar, 

1993; Rutter, 1987; Tarwater, 1993; Werner, 1992; Werner & 

Smith, 1992; Zimrin, 1986), (b) self-confidence (Blechman & 

Culhane, 1993) ; Hutchinson, Tess, Gleckman, & Spence, 1992) , 

(c) self-understanding (Beardslee, 1989; Beardslee & 

Podorefsky, 1988), (d) a good and warm relationship with 

significant other(s) (Hutchinson, Tess, Gleckman, & Spence, 



17 

1992; Neighbor, Forehand, & McVicar, 1993; Tarwater, 1993; 

Werner, 1992; Werner &. Smith, 1992), (e) internal locus of 

control (Luthar, 1991; Werner & Smith, 1992), (f) 

intelligence (Dugan & Coles, 1989, Luthar, 1991) , and (g) 

ego control and ego resiliency (Block, 1993; Block, Block, & 

Keyes, 1988; Sroufe, 1991). The last, ego control and ego 

resiliency, are defined further. 

Block (1993) defines ego control as "the degree and 

kind of control individuals exert over their impulses" and 

ego-resiliency as "individuals' ability to modify their 

characteristic level of ego-control" (Abstract). Ego-control 

is thus the foundation of ego-resiliency. As an individual 

develops, he/she gradually learns to control his/her 

impulses from accumulated experiences (e.g., via parents' 

discipline, school education, maturation, informative 

events) in order to meet the social expectations of the 

surrounding environment. Thus, the environment facilitates 

the individual development of ego-control. 

Ego control originates in the interaction of the 

individual and the environment; it also enables the 

individual to modify the self in response to the 

environment. The capacity to modify the self is termed ego 

resiliency. Block (1993) further identifies adaptiveness and 

resourcefulness as characteristics of ego-resilient 
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individuals who confront new situations. Block describes 

non-ego-resilient individuals as those who are inflexible in 

new situations and slow to recover from stressful events. 

None of the aforementioned research formally recognizes 

"hope" as a protective factor with respect to resiliency. 

However, Werner (1992) proposed hope as the most precious 

lesson to learn from her study about resiliency and recovery 

in adolescence and adulthood among the children of Kauai. 

Moreover, hope has been recognized as an important factor in 

therapy and clinical cases (Aldridge, 1993; Beavers & 

Kaslow, 1981; Callan, 1989; Coffman & Roark, 1988; 

Goldsmith, 1990; Frank, 1968; Herth, 1989; Hutchinson, Tess, 

Gleckman, & Spence, 1992; Stotland, 1969; Zimrin, 1986). 

Since hope is an important factor that helps clinical 

patients recover, it is reasonable to hypothesize that hope 

may be a "hidden" factor among resilient college students 

that assists them to cope effectively with a stressful 

environment. 

Aldridge (1993) defines hope as "a multifaceted 

phenomenon that is a valuable human response even in the 

face of a severe reduction in life expectation" (p. 288). 

Herth (1990) defines hope as "an inner power directed toward 

enrichment of "being" ..." (p. 1257). Fromm (1968) 

proposes that hope is neither waiting passively nor does it 
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unrealistically force circumstances that cannot occur. 

According to Fromm, "To hope is a state of being" (p. 11) . 

It is an inner readiness for every moment or circumstance to 

occur. Moreover, Callan (1989) proposes that "True hope is 

always based in reality" (p. 38) in his guidelines for 

fostering hope in the counseling practices. Nowotny (1991) 

identified six components of hope. The six components are: 

Confidence in the outcome, Relationships with others, Belief 

in the possibility of a future. Spiritual beliefs. Active 

involvement, and Inner readiness. 

Snyder (1994) and his colleagues define hope as "'a 

cognitive set that is based on a reciprocally derived sense 

of successful (a) agency (goal-directed determination) and 

(b) pathways (planning of ways to meet goals)'" (p. 536). 

Both the senses of agency and pathways are the essence of 

hope: while agency is the individual's determination to 

achieve goals successfully, pathways provide the routes. 

Snyder (1994) also summed dispositional studies compared how 

high versus low hope people approach their life goals 

differently. 

High hope people, armed with their cognitive sense 

of sufficient agency and pathways for goals, 

appear to approach their particular goals with a 

(1) sense of challenge; (2) focus upon succeeding 
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rather than failing; (3) perception of a high 

probability of goal attainment; and (4) positive 

emotional state. Conversely, the low hope person's 

sense of insufficient agency and pathways is 

related to approaching particular goals with a (1) 

sense of ambivalence at best, and doubt at worse; 

(2) focus upon failing rather than succeeding; (3) 

perception of a low probability of goal 

attainment; and (4) negative emotional state 

(p. 538). 

Furthermore, Snyder (1989) demonstrates hoping and 

excuse-making as examples of reality negotiation processes. 

Snyder (1989) defines reality negotiation as "an overarching 

construct that potentially encompasses a multitude of 

potential psychological mechanisms by which people attempt 

to decrease their linkage to bad acts and increase their 

linkage to good acts" (p. 137). Particularly, excuse-making 

involves an individual's attempt to decrease the linkage to 

a bad action or outcome with which the individual is 

associated to maintain the individual's self-image of being 

"good and in control". 

On the other hand, hoping, proposed by Snyder, is a 

self-enhancing reality negotiation process that an 

individual attempts to increase the linkage to a positive 
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action or outcome. Again, the two components of hope 

proposed by Snyder, agency (goal-directed determinant) and 

pathways (routes to meet goals) together, can help the 

individual increase the linkage to a positive action or 

outcome. 

These characteristics of hope addressed will be 

included to study how college students face and cope with 

their stressful environment: Does hope matter; if so, in 

what ways? Finally, from a variety of motivational 

perspectives, hope can be seen as a hidden motivating/inner 

force that allows resilient individuals to cope with their 

stressful environment and strive for a bright future. In 

fact, hope has been discussed either explicitly or 

implicitly by many motivation theorists. 

The present study will discuss hope in Freud's 

psychoanalytic theory, Hull's drive theory, Lewin's field 

theory, Atkinson's achievement motivation theory, Bandura's 

social cognitive theory, and Covington's self-worth theory. 

Hope in Motivation Theories 

Psvchoanalvtic Theory 

Freud's psychoanalytic theory of motivation posits that 

fantasy activity can serve to satisfy individuals' 

unfulfilled needs (cited in Weiner, 1992). From Freud's 

point of view, hope can be perceived as a kind of fantasy 
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activity that temporarily satisfies individuals' unfulfilled 

needs. For example, sometimes, when resilient individuals 

feel disappointed or stressed out by their adverse 

environment, they might wish for a happy life with no worry 

or stress. Under this situation, fantasizing about or hoping 

to have a happy life in the future may serve to satisfy 

these resilient individuals' immediate needs of wishing for 

a happy life in the present. 

Komer's (1970) study also supports this notion that 

"The purpose of hope is to permit desired future 

gratification to serve as an immediate relief for current 

discomfort. It reduces the strain of ongoing frustration and 

its activity-reducing, potentially paralyzing effects." (p. 

136) . 

Moreover, as mentioned earlier, self-understanding and 

internal locus of control have been identified by research 

as two protective factors in resiliency (among resilient 

adolescents). One dimension of self-understanding, as 

Beardslee (1989) found in his study, is "a means of gauging 

their (the participants') capacity to respond to situations 

and to follow through as required" (p. 56). One 

characteristic of internal locus of control is the belief 

that individuals (resilient adolescents) are capable to 

control events and outcomes (Luthar, 1991). 
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Therefore, when resilient individuals have hope in 

mind, a kind of fantasy activity regarding a bright future 

to relieve their stresses and disappointments in the 

present, their own characteristics of self-understanding and 

internal locus of control can help them believe that they 

can respond to the situations as required and that their 

fantasies are achievable. Hence, hope can help resilient 

individuals temporarily forget about their present stresses 

and disappointments and lead them to look forward, and to 

keep going to achieve their fantasies. 

Lazarus and Folkman (1984, cited in Blechman & Culhane, 

1993) have distinguished coping strategies as problem-

focused coping and emotion-focused coping. Problem-focused 

coping works very well with controllable challenges (e.g., 

obtaining a scholarship next year) but not with 

uncontrollable ones (e.g., believing that a seriously or 

terminally-ill parent will soon recover). On the other hand, 

emotion-focused coping (e.g., an acceptance of being 

abandoned by one's parent) works very well with 

uncontrollable challenges. Lazarus and Folkman (1984) also 

explain that some of the emotion-focused coping strategies 

overlap with Freudian defense mechanisms such as repression 

or reaction formation. In this regard, hope can be perceived 

as emotion-focused coping or as a kind of fantasy activity 
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that helps resilient individuals cope with the 

uncontrollable stressful environment and that serves to 

temporarily satisfy their unfulfilled needs. 

Therefore, in Freud's framework, hope can be perceived 

as a desired future gratification that can temporarily 

satisfy an individual's immediate unfulfilled needs and then 

relieve some degree of ongoing stress of the individual. 

With reduced stress, the individual shall have more 

confidence to cope with the stress and look forward to the 

future. On the other hand, non-resilient individuals who 

have no hope to satisfy their immediate unfulfilled needs 

might develop behavioral, emotional, and psychological 

problems. 

Drive Theory 

Hull's drive theory regards drive as a motivational 

characteristic of need states. Motivation is determined by 

drive, habit, and the incentive value of the goal. Hull has 

classified drive into a primary drive, such as biological 

needs, and a secondary drive, which are learned emotional 

reactions (cited in Weiner, 1992). 

Research has found that healthy adolescents display an 

appropriate degree of optimism regarding the future (Irwin & 

Vaughn, 1988; Rutter, 1979, cited in Oz, Tari, & Fine, 

1992) . This positive expectation regarding the future can be 
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perceived as hope. It is reasonable to perceive resilient 

individuals as individuals with healthy attitudes toward 

life and future. In this regard, hope can be perceived as a 

secondary drive which is a learned emotional reaction that 

motivates resilient individuals to actively face the 

challenges from their environment and to strive for a 

promising future. 

According to Hull, the greater the deprivation, the 

greater the drive to satisfy the need (cited in Weiner, 

1992). Hence, the drive and the incentive value of having a 

promising future should be greater among individuals who 

live in an adverse environment than individuals who live in 

a normative environment. To have a promising future, 

individuals primarily have to cope with their immediate 

stressful environment. Therefore, the strong drive and great 

incentive value of hoping to have a promising future 

motivates individuals to actively cope with their immediate 

stressful environment. These are resilient individuals. On 

the other hand, among non-resilient individuals who might 

not have hope, or a positive expectation toward their 

future, the drive and the incentive value of coping with 

their immediate stressful environment would be weak. This 

explains part of the reasons why non-resilient individuals 

fail to, or do not want to, cope with their adverse 
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environment. 

In conclusion, according to the framework of Hull's 

drive theory, xinder a stressful environment, hope, a 

positive outlook towards the future, can generate a great 

need (drive) on resilient individuals. This need can 

motivate them to cope with their immediate stressful 

environment and to strive for a bright future. 

Field Theory 

Lewin's (1951) field theory states that the individual 

and his/her psychological environment both construct the 

life space, a psychological reality, or the environment 

perceived by the individual. The perceived environment is 

influenced by the individual's fears, needs, values, wishes, 

attitudes, motives, etc. The life space shall be viewed as 

one field. The psychological past, present, and future are 

parts of a psychological field at a given time of the 

individual. The field is varied for different ages and 

different people. 

Lewin (1951) suggests that a person's physical and 

social conditions can be perceived as boundary conditions of 

the psychological field because they limit the variety of 

life spaces. Therefore, an individual can be perceived as 

one psychological field with several regions separated by 

boundaries. For instance, regions can be based on social 
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surroundings that an individual would have regions for 

political, occupational, and so on. Lewin proposes that a 

newborn child's life space can be perceived as a field with 

relatively few regions. With the development of the child 

(i.e., development of language and knowledge, social 

interactions, emotions, etc.), the life space of the child 

increases in scope and number of regions. There are some 

structural properties in the regions such as the siobregions, 

boundaries, and adjacencies. Thus, in this regard, an 

individual can be perceived as a composite of regions 

consisting of sxibregions, boundaries, and adjacencies. 

When people live under a stressful environment, it is 

reasonable to assert that there is a need for them to escape 

the adverse environment. Here, hope plays an important role. 

Lewin (1951) refers to hope as "a relation between the 

structure of the reality level and of the wish level of the 

psychological future." (p. 40). It is logical to assume that 

individuals who have hope, would have some kind of goals in 

mind for the future. According to Lewin, when a need arises, 

a region is considered as a state of tension, and 

realization of a goal can reduce the level of tension within 

the region (cited in Weiner, 1992). Thus, in this regard, 

hope as a realization of a goal for the wishful future, can 

serve to reduce the tension among individuals who live in 
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the stressful environment in the reality now. Then, this 

would lead them to work toward their wishful future. 

Moreover, Lewin (1951) proposes that tension in a 

region can flow to another region, and vice versa, depending 

on the firmness of the boundaries. When there is a region 

where there is a need/tension of escaping the stressful 

environment and another region where there is hope/ 

realization of a goal for the future, the two regions can be 

perceived as adjacent and the boundaries in between 

permeable. Therefore, the tension and the need of leaving 

the stressful environment in region A can flow to and arise 

a similar need and tension in the next region, B. In 

response to the need/tension that originated from region A, 

hope or a realization of a goal for the future would arise 

in region B and would satisfy the need or reduce the tension 

in region B. This satisfaction from region B can flow back 

to region A to fulfill the original need and reduce the 

tension. This means that hope can indirectly reduce the 

level of the tension in the immediate stressful environment 

and lead the individuals toward their wishful future. 

Perhaps, this is what Lewin (1951) meant that hope can 

relate the structure of the reality level and of the wishful 

level of psychological future of an individual. This is 

because the regions of the present reality and wishful 
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future are adjacent, and the boundaries in between are 

permeable. 

Therefore, in Lewin's framework, hope exists among 

resilient individuals for the following reason: since hope 

can indirectly reduce the level of tension originating from 

the stressful environment and leading them toward a wishful 

future, the resilient individuals would have more 

opportunity to effectively cope with their stressful 

environment. On the other hand, non-resilient individuals 

might not have hope or a goal in mind that can help reduce 

the tension that originated from their stressful 

environment. Therefore, the tension might be so high that 

these non-resilient individuals fail to cope or else choose 

to give up. 

Achievement Motivation 

Atkinson's theory of achievement motivation proposes 

that achievement behavior is a result of an approach and 

avoidance conflict between "hope for success" and "fear of 

failure" (cited in Weiner, 1992) . When hope for success is 

greater than fear of failure, the individual is expected to 

approach the task and vice versa. 

According to Atkinson, there are three factors in hope 

for success: the need for achievement, the probability of 

success, and the incentive value of success (cited in 
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Weiner, 1992) . These three factors may be found within 

resilient individuals. First, the need for achievement and 

the incentive value of success among resilient individuals 

should be significant because they need high achievement to 

help them out of their adverse environment, to help them 

enhance themselves, and to have the lives they want. For 

example, individuals who live below poverty level would be 

expected to strive for high achievement, to have a better 

life, and to enhance their socio-economic status. 

Secondly, the perceived probability of success is also 

great among resilient individuals. As previously mentioned, 

the characteristics found in resilience include self-esteem, 

self-confidence, self-understanding, and internal locus of 

control. When resilient individuals have these 

characteristics, it is logical for them to perceive the 

probability of success for coping with their stressful 

environment as great (or at least greater than the 

probability of failure). Therefore, according to Atkinson's 

achievement motivation theory, hope is expected to be 

present among resilient individuals. In fact, resilient 

individuals should have great hope for success to motivate 

them to approach and cope with their stressful environment. 

On the other hand, for non-resilient individuals, hope 

might rarely exist among them, and fear of failure would be 
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expected to be much greater than hope for success. This may-

explain part of the reasons why non-resilient individuals 

give up or fail to cope with their adverse environment. 

Therefore, within Atkinson's framework, since resilient 

individuals tend to dare themselves to face challenges as 

well as effectively cope with their stressful environment, 

their hope for success should be greater than their fear of 

failure. In this regard, fear of failure among these 

resilient individuals should be relatively small so that the 

fear is not able to inhibit them to cope with an adverse 

environment. 

Social Cognitive Theory 

Bandura's (1977) social cognitive theoiry suggests that 

cognition can help people mediate environmental influences 

on their behavior. Bandura proposes that "The capacity to 

represent future consequences in thought provides one 

cognitively based source of motivation." and that "A second 

cognitively based source of motivation operates through the 

intervening influences of goal setting and self--regulated 

reinforcement." (p. 161). 

Bandura (1977) proposes that proximal goals produce the 

highest level of motivation and lead to the highest amount 

of self-efficacy. On the other hand, individuals who have 

only distal or unrealistic goals not only have greater 
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difficulty in attaining these goals, but also perform no 

better than others who have no specific goals. Proximal 

goals are described as achievable and short-term. Distal 

goals are described as long-term, unrealistic, and difficult 

to achieve. However, Bandura also believes that "Self-

motivation is best maintained by explicit proximate siibgoals 

that are instrumental in achieving larger future ones" 

(p. 162). 

The capacity to foresee future consequences in a 

positive light in thought may be comprehended as hope. 

Moreover, under some situations, hope may also be perceived 

as goals. Within a Bandura framework, hope may be considered 

as goals, both proximal and distal ones within an 

individual, if, these proximal goals would be instrumental 

for future distal goals. In this regard, when an individual 

has hope, cognitively, the individual would have positive 

expectations regarding the future as his/her distal goals; 

at the same time, the individual shall have realistic 

proximal goals in mind that focus on the here and now and 

perceive a sense of self-efficacy when he/she achieves the 

immediate proximal goals. 

Thus, according to Bandura, proximal goals motivate the 

individuals to keep going and make them perceive that they 

can obtain control over their environment and eventually 
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lead to achieve their distal goals in the future. 

Therefore, in this framework, hope may be present among 

resilient individuals who know how to set both proximal and 

distal goals that motivate them to persevere,- they may also 

have a sense of self-efficacy about their abilities that 

enable them to cope with the stressful environment--taken 

one step at a time. 

This can be supported by McCrae's study. Among the 
I 

coping mechanism items listed in McCare's (1984) study, 

taking one step at a time has the highest reported 

frequencies as the coping response for loss, threat, and 

challenge. 

On the other hand, non-resilient individuals who have 

been beaten down by their stressful environment might have 

lost hope in their lives, which consequently led them to 

give up trying. In other words, non-resilient individuals 

may not live in an environment that allows proximal goals to 

help them cope, or they may only have distal goals that they 

do not know how to achieve. Hence, they may fail to 

effectively cope with their stressful environment. 

Coyne and Lazarus (1980) and Miller and Norman (1979) 

describe learned helplessness as the "loss of hope" (cited 

in Covington, 1993) . Learned helplessness is the belief that 

one is unable to control events or the environment. No 
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matter how hard or how well the individual tries, failure is 

the only outcome. Therefore, the individual gives up trying 

even when there is a possibility to succeed. This explains 

why some individuals are not resilient. Therefore, hope 

could be perceived as one of the protective factors that 

correlate with whether individuals would be resilient or 

not. 

In conclusion, according to Bandura's social cognitive 

theory, hope can be perceived as both proximal and distal 

goals of an individual. Since proximal goals produce the 

highest level of motivation and self-efficacy, resilient 

individuals who may have hope in mind, shall have the 

highest level of self motivation and self-efficacy to 

motivate them to cope with their stressful environment step 

by step with their proximal goals that eventually construct 

towards their distal goals for the future. 

Self-Worth Theory 

Covington's (1993) self-worth theory suggests that 

human beings naturally endeavor to protect their sense of 

competency, or sense of self-worth. When an individual has 

"hope" in mind, unconsciously, he/she may perceive a sense 

of competency or a sense of self-worth about himself/herself 

that he/she is able to achieve success. In this case, hope 

can be linked with a sense of self-worth and competency that 
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can motivate the individual to actively take the challenge 

of a difficult task rather than avoid it. 

In this regard, it is very possible that hope is 

present among resilient individuals as they may perceive a 

sense of competency and self-worth that may motivate them to 

develop adaptive strategies and cope with the adverse 

environment. On the other hand, non-resilient individuals 

might not have hope in mind as they may lack a sense of 

competency and self-worth and may develop self-handicapping 

strategies instead. Self-handicapping strategies, as defined 

by Covington (1993), comprise "the creation of some 

impediment to one's performance--either imagined or real--so 

that the individual has a ready excuse for potential 

failure" (p. 85). 

Covington (1993) discusses self-handicapping strategies 

that occur mostly in classroom settings. However, self-

handicapping strategies can also be applied beyond the 

classroom. For example, among people whose fathers are 

alcohol addicts perceived irresponsible by their families, 

resilient individuals who have hope in mind, may still hold 

healthy and positive attitudes toward themselves and the 

future. As addressed above, hope can help resilient 

individuals perceive a sense of competency and self-worth 

that would motivate them to develop adaptive strategies to 
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face and solve the problem in their families in the present. 

Resilient individuals from alcoholic families may go to work 

to support their families and may attempt to help their 

fathers quit alcohol drinking. Overall, even facing family 

difficulties, resilient individuals still, in general, 

perform/function well in life because they have hope in 

mind; they hold healthy attitudes toward themselves and the 

future. 

However, non-resilient individuals, who may not have 

hope to promote a sense of competency and self-worth to 

motivate them to cope with family problems, may likely be 

negatively influenced by problems in their families. These 

non-resilient individuals may drop out of school or may not 

perform/function well in life overall and may blame their 

failure on the problems in their family. The problems in 

their family may become a scapegoat for their own failures. 

Without hope, these non-resilient individuals may develop a 

handicapping strategy that gives themselves a ready excuse. 

For example, these non-resilient individuals may expect to 

fail because their fathers failed them. This ready excuse 

may lead non-resilient individuals to dissipated lives. As a 

consequence, non-resilient individuals may allow themselves 

to be negatively affected by their environment and develop 

behavioral or emotional problems, rather than coping with 
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their stressful environment. 

This can be supported by Harter and Jackson's (1993) 

study, which found that young adolescents who had low self-

worth would feel more negative affects towards themselves. 

The negative affects found include more shame and anger 

toward themselves. These negative affects and the perceived 

inadequacies of the self would lead to depression among 

these young adolescents with low self-worth. Hence, non-

resilient individuals may further develop self-handicapping 

strategies to protect their self-image or sense of self-

worth as to have a ready excuse for their failure. This can 

be supported by research showing that some individuals may 

resort to substance abuse to protect their sense of self-

worth and to defend against the pain of failure (Berglas, & 

Jones, 1978; Tucker, Vuchinich, & Sobell, 1981, cited in 

Covington, 1993). 

Covington (1993) also distinguishes the effect of 

cooperation from that of competition. While cooperation can 

maximize each individual's achievement in the group, 

competition can deteriorate the individual's productivity 

and self-esteem. In this regard, resilient individuals may 

believe that others are "helping" (cooperating) them to 

cope. This notion can be supported by the protective factor 

of "having a good and warm relationship with significant 
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other(s)" as being identified by many research studies. On 

the other hand, non-resilient individuals may perceive their 

environment as competitive and as lacking in someone to help 

and support them. According to Covington, this will 

deteriorate non-resilient individuals' productivity and 

self-esteem. As a consequence, non-resilient individuals may 

fail to cope with the adverse environment. 

All in all, within the framework of Covington' self-

worth theory, hope can be perceived as a sense of self-worth 

or competency of an individual that he/she can achieve goals 

successfully. This would help resilient individuals have 

more confidence and would motivate them more in coping with 

their adverse environment. 

As addressed above, many motivation theorists either 

explicitly or implicitly discuss hope in their motivation 

theories. Therefore, it is logical to assume that hope can 

be a protective factor for resiliency in that it may 

motivate individuals to cope with their stressful 

environment. In this research, I explore the dynamics of 

this assumption. 
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CHAPTER 3 

METHOD 

Sample 

The sample consisted of 112 undergraduate upper 

division college students (27 men, 84 women, 1 unknown) 

enrolled in two undergraduate educational psychology classes 

(one for students preparing to become elementary teachers, 

one for those preparing to become secondary teachers) 

offered by the Department of Educational Psychology at the 

University of Arizona. Participants described their 

ethnicity, age, marital status, educational status, grade 

point average, loan status, and work. 

The ethnicity of the participants included 69 white 

(61.6%), 33 Hispanic (29.5%), 5 Asian (4.5%), 1 black (.9%), 

1 Pacific Islander (.9%), 1 unknown (.9%), and 2 "other" 

ethnicity (1.8%) . The average age of the participants was 

24.8 years. Fifty-seven percent of the participants' ages 

ranged from 18 years to 22 years; 26% ranged from 23 years 

to 30 years; and 15% ranged from 31 years to 50 years. 

Seventy-two percent of participants reported they were 

single; 21% were married; 6% were divorced; 1% of the 

participants' marital status was unknown (see Table 1). 

Participants also reported their educational status. 

Eighty-six percent reported they were undergraduate 
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Table 1 

Demographic Information of the College Student Sample 

(Gender. Ethnicity. Age. and Marital Status) 

Gender Value £. i 

Male 1 27 24.3 
Female 2 84 75.7 
Missing 9 l 

S = 112 

Ethnicity Value 1 

White 
Black 
Hispanic 
Pacific Islander 
Asian 
Others 
Missing 

1 

2 

3 
4 
5 
6 

9 

69 
1 

33 
1 

5 
2 

1 
S = 112 

61. S 
0.9 
29.5 
0.9 
4.5 
1.8 
0.9 

Age f 1 

18-22 (yrs) 64 57.2 
23-30 (yrs) 29 26 
31-50 (yrs) 17 15.3 
Missing 2 1.8 

Mean =24.8 Median = 22.0 H = 112 

Marital Status Value £. i 

Single 1 81 72.3 
Married 2 23 20.5 
Divorced and Widowed 3 7 6.3 
Missing 9 1 0.9 

H = 112 
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students; 11% were graduate students. Of the \indergraduates, 

94% were juniors or seniors; 6% were freshmen or sophomores. 

Forty-three percent of the participants had a grade point 

average in the range from 3.0 to 3.4; 3 8% had a grade point 

average higher than 3.5; 13% had a grade point average in 

the range from 2.5 to 2.9; the rest 6% had a grade point 

average lower than 2.5. 

Finally, students' reports of their financial status 

revealed that 51% of the participants did not have a student 

loan; 48% did have a student loan. In addition, 42% of the 

participants did not need to work to support themselves; 

however, 58% did report that they needed to work to support 

themselves (see Table 2). In sum, the subjects' self-report 

data allow us to consider that the potential stressors 

associated with this college student sample might be 

academics, work, interpersonal relationships, family, and 

personal events. 

Instruments 

The Life Experiences Survev. (LES) (Sarason, Johnson, & 

Siegel, 1978) is a 57-item self-report measure with two 

sections. Section 1 consists of 47 specific life events that 

are common to individuals in a wide variety of situations 

and three blank spaces that allow respondents to indicate 

other events that they might have experienced. Section 2 
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Table 2 

Demographic Information of the College Student Sample 

(Educational Status, GPA. Financial Status. and Work) 

Educational Status Value £ i 

Undergraduate 
Freshmcin 1 2 1.8 
Sophomore 
Junior 

2 
3 

4 
44 

3.6 
39.3 

Senior 4 46 41.1 
Graduate 5 12 10.7 
Missing 9 4 

= 112 
3.6 

GPA Value £ 1 

Less Them 2.0 1 2 1.8 
2.0-2.4 2 5 4.5 
2.5-2.9 3 14 12 .5 
3.0-3.4 4 48 42.9 
3.5+ 5 42 37.5 

Missing 9 1 
= 112 

0.9 

Financial Status Value £ 

Student Loan No 0 57 50.9 
Student Loan Yes 1 54 

00 

Missing 9 1 
= 112 

0.9 

Work Value £ 1 

No 0 47 42 .3 
Yes 1 64 57.1 
Missing 9 1 

= 112 
0.9 
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includes 10 events that are mainly designed for students. 

The LES allows respondents to indicate the number and the 

extent of positive and negative life events they have 

experienced during the past year. Ratings are on a 7-point 

scale: extremely negative (-3), moderately negative (-2), 

somewhat negative (-1), no impact (0) , slightly positive 

(+1), moderately positive (+2), and extremely positive (+3). 

For the present study, the LES was modified to include 

37 specific life events plus three blank spaces in which 

respondents could indicate other events that they may have 

experienced during the previous year and the current year as 

well as the extent to which these events have affected their 

lives. The modified version of the LES consists of common 

life events specific to college students. 

Summing the impact ratings of those events experienced 

by the participant as positive will provide a positive 

change score. The possible score for a positive change score 

ranged from +1 to +13 8. A negative change score can be 

obtained by summing the impact ratings of those events 

experienced by the participant as negative. The possible 

score for a negative change score ranged from -1 to -138. 

The summed positive and negative change scores (referred to 

as the total score in this study) indicates the extent of 

overall life experiences perceived by the participant as 
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positive or negative during the past year and the current 

year. 

In the present study, life events perceived as negative 

by the participants in the modified version of LES are 

defined as stressors. The stressors are categorized into 3 

domains: (1) Achievement/Performance Stressors (events 

classified as academics or work); (2) Relationship Stressors 

(events labelled as interpersonal relationships or family); 

and (3) Self Stressors (personal events). Therefore, the 

modified version of LES can not only assess the life events 

experienced by the participants last year and this year, but 

can also trace the source of stress. 

Test-retest correlations, obtained from undergraduate 

students in two studies (Sarason, Johnson, & Siegel, 1978), 

for the positive change score of the LES were .19 and .53 (g 

< .001) for a 5- to 6-week time interval. The test-retest 

reliability coefficients for the negative change score of 

the LES were .56 and .88 (£ < .001) with a 5- to 6-week time 

interval. In the present study, internal consistency 

reliability (Cronbach's alpha) of the modified version of 

LES was .75 for negative change score, .59 for positive 

change score, and .64 for the total score (see Table 3). 

Rosenberg- Self-Esteem Scale (Rosenberg, 1979) was used 

to assess the participants' level of self-esteem. Rosenberg 
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Table 3 

The Internal Consistency Reliabilities of all the Scales 

Scales gt 

The Modified Version of the Life Experience Survey 0.64 
Positive Change Score 0.59 
Negative Change Score 0.75 

The Rosenberg Self-Esteem Scale 0.88 

Self-Confidence During Potentially Stressful Situations 0.76 

The Hope Scale 0.71-
Agency 0.64 
Pathways 0.64 

The Modified Version of the Nowotny Hope Scale 0.89 
Confidence 0.84 
Relates to Others 0.82 
Future is Possible 0.85 
Spiritual Beliefs 0.82 
Active Involvement 0.74 
Comes from Within 0.73 
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Self-Esteem Scale has been reported as a imidimensional 

scale for global self-esteem (O'brien, 1985, & Wallace, 

1988). This scale contains 10 items and applies a four-point 

Likert Format of strongly agree (4) , agree (3), disagree 

(2), and strongly disagree (1). Since item numbers 2, 5, 6, 

8, 9 were negatively worded items, responses on these items 

were coded reversely to provide positive correlations with 

high scores indicating high self-esteem. Internal 

consistency reliability has been reported at .83 with 

college student sample (Reynolds, 1988). The internal 

consistency reliability for the present study was .88. 

Self-Confidence During Potentially Stressful Situations 

(SCDS) (Kass, Friedman, Leserman, Caudill, Zuttermeister, & 

Benson, 1991) is a 13-item subscale from an Inventory of 

Positive Psychological Attitudes. The scale asks respondents 

to circle the number that was "most true for you at this 

time", based upon a continuum of degree from 1 to 7 on each 

item, with extreme scores signifying opposite responses. 

However, in the present study, the participants were asked 

to make their responses based upon a continuum of degree 

from "I am never this way" (1) to "I am always this way" (7) 

on each item, language with which they were more familiar. 

Since item numbers 2, 5, 9, and 13 were negatively worded 

items, coding for these items was reverse of that for the 
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other items. High scores on the SCDS indicate high levels of 

self-confidence. 

Internal consistency reliabilities have been reported 

at .82 and .80 for undergraduate and graduate students 

respectively (Kass, Friedman, Leserman, Caudill, 

Zuttermeister, & Benson, 1991). The internal consistency 

reliability for the present study was .76. 

The Hope Scale (Snyder, Harris, Anderson, et al, 1991) 

consists of eight hope items plus 4 fillers. The eight hope 

items reflect two theoretical components of hope--agency and 

pathways. According to Snyder, et al. (1991), agency refers 

to a sense of determination to achieve goals successfully. 

Pathways refers to a sense of capability of creating 

effective plans to attain goals successfully. The Hope Scale 

applies a four-point scale: 1 = definitely false, 2 = mostly 

false, 3 = mostly tirue, 4 = definitely true. Filler items 

(item number 3, 5, 7, 11) were coded reversely to provide 

positive correlations as done by the original author. High 

scores indicate high levels of hope. 

Since the Hope Scale was constructed based on two 

theoretical components. Agency and Pathways, in addition to 

assess whether hope exists among the participants, this 

scale can also trace its source. Internal consistency 

reliability (Cror±)ach's alpha) ranged from .74 to .84 
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(Snyder, 1995) . The internal consistency reliability for the 

present study was .71. The Cronbach's alpha for the Agency 

and Pathways subscales were each .64. 

The Nowotnv Hope Scale (NHS) (Nowotny, 1989) consists 

of 29 items categorized into six subscales. The six 

subscales are: 1) Confidence, 2) Relates to Others, 3) 

Future is Possible, 4) Spiritual Beliefs, 5) Active 

Involvement, and 6) Comes from Within. The scale applies a 

four-point Likert Format of strongly agree (4) , agree (3), 

disagree (2), and strongly disagree (1) . In the present 

study, the NHS was modified to include 34 items to be more 

appropriate for the sample in the study in particular. Item 

numbers 11, 28, 30, 31 were negatively worded items; scores 

on these items were coded reversely. High scores indicate 

high levels of hope. 

Since the NHS was developed based on the six 

categories, this scale would not only assess whether hope 

exists among the participants, but also trace its source. 

Internal consistency reliability has been reported at .90 

(Nowotny, 1989). The internal consistency reliability for 

the present study was .89. The internal consistency 

reliabilities for "Confidence" subscale is .84; for "Relates 

to Others" subscale is .82; for "Future is Possible" 

subscale is .85; for "Spiritual Beliefs" subscale is .82; 
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for "Active Involvement" subscale is .74; and for "Comes 

from Within" subscale is .73. 

Procedures 

The potential participants were asked if they were 

interested in participating in the study described in the 

classroom settings offered by the Department of Educational 

Psychology at the University of Arizona. Then, packets with 

questionnaires and consent forms were distributed to the 

students who agreed to participate. The consent form 

consists of a brief explanation of the study and is for the 

participant to voluntarily read and sign. Signed consent 

forms were collected first and separately from the 

questionnaires to maintain participants' anonymity. However, 

a code number was assigned for each participant for data 

analysis. 

The participants needed to complete a total of five 

sets of questionnaires: a modified version of Life 

Experiences Survey, Rosenberg Self-Esteem Scale, Self-

Confidence During Potentially Stressful Situations Scale, 

the Hope Scale, and a modified version of Nowotny Hope 

Scale. Data collection was completed in about 3 0 minutes 

during one-hour class periods. 
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Data Analyses 

In order to examine the first research question, simple 

descriptive statistics were performed to examine whether 

college students experience stress based on participants' 

self-report scores on the modified version of the Life 

Experience Survey. Then, simple descriptive statistics were 

performed again to examine what was the main stressor (i.e., 

Academic/Performance, Relationship, and Self) reported by 

the participants. 

In order to examine the second research questions, 

participants' self-report demographic infoonnation such as 

gender, ethnicity, age, marital status, educational status, 

grade point average, and so on served as independent 

variables. The participants' self-report stress (summed 

negative change scores) on the modified version of the LES 

served as dependent variables. Simple descriptive statistics 

were used to assess the levels of stress by gender, age and 

ethnic groups, etc. Then, an ANOVA will be performed to 

examine what was the main stressor reported by participants 

based on their gender, ethnicity (i.e., white, Hispanics, 

and others), marital status (single, married, and divorced), 

and so on. 

Regarding the third research question, the literature 

has shown that self-concept such as self-esteem and self-
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confidence has been recognized as protective factors for 

resiliency. Hence, self-report levels of self-esteem and 

self-confidence of participants experiencing stress shall be 

able to classify them as potentially resilient or non-

resilient. A median-split method was applied on Rosenberg 

Self-Esteem Scale (RSE) and Self-Confidence During 

Potentially Stressful Situations Scale (SCDS) for this 

classification for resiliency. 

In order to examine the fourth research question, an 

ANOVA was performed to assess the degree of hope on 

resiliency (resilient and non-resilient) among participants 

whose lives were defined as stressful in the present study. 

First, the modified version of the Life Experiences Survey 

grouped the participants into three groups according to 

reported stress. Those whose negative change scores (the 

summed impact ratings of negative life events) are higher 

than that of their positive change scores (the summed impact 

ratings of positive life events) form Group 1 (N = 66) . The 

reverse pattern forms Group 2 (N = 35) . Equal pattern forms 

Group 3 (N = 4) . Therefore, Lives of participants from Group 

1 are defined as stressful, while those of Groups 2 and 3 

are not. Group 2 participants are those whose life 

experiences have an apparent positive impact on them. Group 

3 participants, on the other hand, are those whose life 
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experiences have no impact on them. 

Secondly, Rosenberg Self-Esteem Scale and Self-

Confidence During Potentially Stressful Situations Scale 

served as criteria to further classify stressed participants 

identified as Group 1 into potentially resilient or non-

resilient siibjects. A median-split method was applied for 

this classification for resiliency (see Table 4) . 

Group 1 (stressed) participants who scored higher than 

the median in both the Rosenberg Self-Esteem Scale (i.e., > 

33) and the Self-Confidence During Potentially Stressful 

Situations Scale (i.e., > 59) are considered as potentially 

resilient (N = 28) . Group 1 participants who scored lower 

than the median in both the Rosenberg Self-Esteem Scale 

(i.e., < 32) and the Self-Confidence During Potentially 

Stressful Situations Scale (i.e., < 58) are considered as 

potentially non-resilient (N = 21) . Group 1 participants who 

scored greater than the median in either the Rosenberg Self-

Esteem Scale or the Self-Confidence During Potentially 

Stressful Situations Scale and lower than the median on the 

other (i.e., either scored > 33 on the RSE and scored < 58 

on the SCDS or scored < 32 on the RSE and scored > 59 on the 

SCDS) were considered as a "mixed" group (N = 17) . Then, 

reported degree of hope on the Hope Scale and the modified 

version of Nowotny Hope Scale among resilient, non-
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resilient, and the "mixed" participants were compared to 

assess whether hope serves as a potential protective factor 

that differentiates resilient participants from non-

resilient participants. 

Group 2 (non-stressed) participants were classified 

into 3 subgroups according to reported scores on the 

Rosenberg Self-Esteem Scale (RSE) and the Self-Confidence 

During Potentially Stressful Situations (SCDS). Group 2 

participants who scored greater than 33 on the Rosenberg 

Self-Esteem Scale (RSE) and scored greater than 59 on the 

Self-Confidence During Potentially Stressful Situations 

(SCDS) were classified as Group A (N = 17) . Group 2 

participants who scored lower than 32 on the RSE and scored 

lower than 58 on the SCDS were classified as Group B (N = 

9) . Group 2 participants who scored greater than 33 on the 

RSE and scored lower than 58 on the SCDS or scored lower 

than 32 on the RSE and scored greater than 59 on the SCDS 

were classified as Group C (N = 9) . Then, reported degree of 

hope on the Hope Scale and the modified version of Nowotny 

Hope Scale among Group A, B, and C were compared. 

Since Group 3 (participants whose lives have neither 

negative or positive impact on them) had only 4 subjects, 

statistics on Group 3 were disregarded. 

In order to examine the fifth research question, simple 
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Table 4 

Means. Standard Deviations. and the Median of all the Scales 

for all Participants 

Scales 2Q Mediem 

The Modified Version of the Life Experience 
Survey 

The Change Score -3 .84 9. 05 -3.00 
Positive Change Score 6.22 5. 25 5.00 
Negative Change Score -10.06 8. 30 -8 .00 

The Rosenberg Self-Esteem Scale 32.84 4. 92 33.00 

Self-Confidence During Potentially Stressfiil 59.71 9. 57 59.00 
Situations 

The Hope Scale 36.64 4. 03 37.00 

The Modified Version of the Mowotny Hope Scale 113.05 10 .12 113.50 
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descriptive statistics were used to assess sources of hope 

in both the Hope Scale and the modified version of the 

Nowotny Hope Scale among resilient college students. Agency 

and Pathways were treated as the two sources of hope in the 

Hope Scale. The six sources of hope in the modified version 

of the Nowotny Hope Sale consists of: Confidence, Relates to 

Others, Future is Possible, Spiritual Beliefs, Active 

Involvement, and Comes from Within. 

Pearson correlations were employed to examine 

correlations between the Hope Scale and the modified version 

of the Nowotny Hope Scale. Correlations between other 

variables such as gender, educational status, self-esteem, 

self-confidence, etc, are also examined. A .05 alpha level 

will be employed in all analyses. 
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CHAPTER 4 

RESULTS 

On the question of whether stress is present among 

college students (research question 1), the study found that 

overall college students experience stress (M = -3.84 for 

the total scores in the LES). The main stressor reported by 

the college student sample is Relationship. 

Achievement/Performance stressor was reported as the second, 

followed by Self-stressor (see Table 5). 

Regarding the second research question. Table 6 shows 

that although female college students did report higher 

stress scores (negative change scores in the LES) than male 

students, the difference is not significant. On the other 

hand, male college students reported significantly more 

positive life experiences (positive change scores in the 

LES) than female students. 

There is no significant gender difference in the main 

stressor reported by the college student sample. Male and 

female college students experienced Achievement/Perfordnance 

stress about equally (M = -3.04 for male and M = -3.07 for 

female). Female students reported slightly more Relationship 

(M = -3.85 for male and M = -4.06 for female) and Self (M 

= -1.81 for male and M = -2.58 for female) stresses than 

male students, although the differences were not significant. 
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Table 5 

Means and Standard Deviations £or College Students' Life 

Experiences of Achievement/Performance, Relationship, and 

Self 

Life Experiences 

Achi e vement / Pe r f o rmanc e 
Perceived as Negative 
Perceived as Positive 

(Stressor) -3 .08 
0.90 

3 .64 
1.S4 

Relationship 
Perceived as Negative 
Perceived as Positive 

(Stressor) -4.02 
1.79 

3 .78 
2 .97 

Self (Personal) 
Perceived as Negative (Stressor) 
Perceived as Positive 

-2.42 
3 .02 

2.57 
2.42 
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Table 6 

Means and Standard Deviations for Male and Female Student 

Sample on Reported Negative Change Scores (Stress) and 

Positive Change Scores of the Modified Version of the Life 

Experience Survey (LES) 

The Modified Version of the LES n M SD P 

Negative Change Score on the LES 
Male 
Female 

26 -8.92 5.80 0.08 
83 -10.35 8.97 

Positive Change Score on the LES 
Male 
Female 

26 7.54 7.11 0.02* 
83 5.84 4.52 

*E_< .05. 
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But, among academics, work, interpersonal 

relationships, family, and personal substressors, female 

students specifically reported significantly more stress 

from family than male students. On the other hand, male 

students reported significantly more positive life 

experiences with family than female students. 

Overall, Hispanic students reported significantly 

higher stress scores than white and other ethnic students 

(i.e., black. Pacific Islander, Asian, and others), F(2, 

106) = 5.52, E < .01. Specifically, Hispanic college 

students reported significantly higher scores on the 

Achievement/Performance stressor than white and other ethnic 

students, F(2, 106) = 5.51, £ < .01. Hispanic college 

students reported significantly more academic stress than 

white and other ethnic students, F(2, 106) = 3.47, p < .05. 

The study found that although Hispanic college students' 

GPA's were lower than that of white and other ethnic 

students, the difference was not significant. Furthermore, 

Hispanic students also reported significantly more stress 

from work than white and other ethnic students, F(2, 106) = 

3.60, E < .05. 

Moreover, participants with GPA's lower than 3.0 

reported significantly higher stress scores than 

participants with GPA's 3.0 to 3.4 and 3.5 above, F(2, 106) 
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= 13.34, £ < .001. Participants with a GPA lower than 3.0 

reported significantly higher scores than participants with 

a GPA 3.0 to 3.4 and 3.5+ in the three main categories of 

stressors: Achievement/Performance, Relationship, and Self-

stressor; F(2, 106) = 12.66, e < -001 for 

Achievement/Performance stressor; F{2, 106) = 8.76, p < .001 

for Relationship stressor; and F{2, 106) = 5.01, p < .01 for 

Self-stressor. However, participants with a GPA lower than 

3.0 also reported significantly more positive Relationship 

experiences than participants with a GPA 3.0 to 3.4 and 

3.5+, F(2, 106) = 7.19, p < .001. 

Specifically, participants with a GPA below 3.0 

reported significantly greater academic stress than 

participants with a GPA in the range 3.0 to 3.4 and 3.5+, 

F{2, 106) = 15.75, p < .001. Participants with a GPA below 

3.0 also reported significantly greater interpersonal stress 

than participants with a GPA 3.0 to 3.4 and 3.5+ (F(2, 106) 

=6.58, E < .01. On the other hand, participants with a GPA 

below 3.0 also reported significantly more positive 

interpersonal experiences than participants with a GPA 3.0 

to 3.4 and 3.5+, F{2, 106) = 5.67, p < .01. 

Furthermore, participants with a GPA below 3.0 reported 

experiencing significantly more stress from family than 

participants with a GPA 3.0 to 3.4 and 3.5+, F{2, 106) = 
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4.68, E < .05. Participants with a GPA below 3.0 also 

reported significantly more positive family experiences than 

participants with a GPA 3.0 to 3.4 and 3.5+, F(2, 106) = 

3.88, E < .05. They also reported significantly greater 

personal stress than participants with a GPA 3.0 to 3.4 and 

3.5+, F(2, 106) = 5.01, £ < .01. 

Finally, graduate students reported significantly more 

positive Achievement/Performance experiences than Juniors 

and Seniors, F(2, 98) =3.25, e < .05. Graduate students 

reported significantly more positive work experiences than 

Juniors and Seniors, F(2, 98) =4.31, £ < .05. 

With regard to research question 3, self-concept 

measures of both the Rosenberg Self-Esteem Scale and Self-

Confidence During Potentially Stressful Situations do 

classify college students experiencing high stress as 

resilient and non-resilient. Hence, resiliency can be 

perceived as a function of stress and self-concept. 

Regarding the answer for the fourth research question, 

resilient college students did have significantly greater 

degree of reported hope than non-resilient, and the "mixed" 

college students, F(2, 63) = 14.54, £ < .0001 on the Hope 

Scale and F{2, 55) = 6.14, n < .01 on the modified version 

of the Nowotny Hope Scale. Among college students whose 

lives are defined as stressful (Group 1) in the present 
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study, resilient college students had the highest mean score 

on both the Hope Scale and the Nowotny Hope Scale while non-

resilient college students had tne lowest mean score. The 

"mixed" college students' mean scores were between these two 

groups. Specifically, Tukey posthoc analyses of the two hope 

scales located significant differences between resilient and 

non-resilient college students, thus supporting the 

hypothesized function of hope and resiliency. 

Among college students (Group 2) whose life experiences 

have greater positive impact rather than negative impact on 

them, those who scored greater than the median on the self-

concept measures of the Rosenberg Self-Esteem Scale (RSE) 

and the Self-Confidence During Potentially Stressful 

Situations (SCDS) (Group A participants) had significantly 

higher mean score on both the Hope Scale, F(2, 32) = 15.86, 

£ < .0001, and the modified version of the Nowotny Hope 

Scale, F(2, 28) =6.09, p < .01. Those who scored lower than 

the median on the RSE and the SCDS (Group B participants) 

had a lowest mean score on the two hope scales. Those who 

scored greater than the median in either the RSE or the SCDS 

(Group C participants) scored in between (see Table 7). 

Tukey posthoc analyses of the two hope scales revealed 

significant differences between Group A and Group B 

participants. 
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The fifth research question asks what is the main hope 

source of the resilient college students. Among the two 

theoretical components of hope, Agency and Pathways, on the 

Hope Scale, resilient, non-resilient, and the "mixed" 

college students, all reported higher scores on the Agency 

component rather than Pathways. For the six components of 

hope in the modified version of the Nowotny Hope Scale, 

"Comes from Within" had the highest mean score reported by 

resilient college students, followed by "Future is 

Possible", "Active Involvement", "Confidence", "Related to 

Others", and "Spiritual Beliefs" (see Table 8). 

Pearson coefficients show that more men than women had 

students loans (r = .25, p < .01) and also needed to work (r 

= .36, p < .001) to support themselves. However, men 

reported having slightly more self-confidence than women (r 

= .20, p < .05). 

There are slight negative relationships between degree 

of negative life experience, self-esteem, and self-

confidence reported by the participants. The more stress the 

participants experienced, the lower self-esteem (r = -.29, p 

< .01) and self-confidence (r = -.21, p < .05) they 

reported. 

The Rosenberg Self-Esteem Scale (RSE) highly correlated 

with the Self-Confidence During Potentially Stressful 
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Table 7 

Means and Standard Deviations for Groups 1 and 2 

Participants on the Hope Scale and the Modified Version of 

the Nowotnv Scale 

The Modified Version 

Group The Hope Scale of the Nowotny Hope 

Classification Scale 

M 2Q N M 

Group 1: 
Resilient 28 38 .57 2.87 25 116.20 8 .03 
Group 
Non-res ilient 21 33 .S7 3 .64 19 106.00 10.89 
Group 

The Mixed 17 3S.41 2.94 14 111.35 10.22 
Group 

Group 2: 
Group A. 17 40 .17 2.92 15 121.20 8 .33 
Group B 9 33 .11 4.76 8 108.88 7.08 

Group C 9 35.78 2.11 8 114.00 9.37 

Note. Sample sizes varied due to missing data . 
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Situations (SCDS) {r= .66, .001). The RSE had a strong 

correlation with the Hope Scale (r = .65, e < .001). The RSE 

also had a strong correlation with the modified version of 

the Nowotny Hope Scale (r = .61, £ < .001). The SCDS had a 

strong correlation with the Hope Scale (r = .68, e < .001) . 

But, SCDS had only a moderate correlation with the modified 

version of the Nowotny Hope Scale (r = .48, £ < .001) . The 

Hope Scale and the modified version of the Nowotny Hope 

Scale highly correlated (r = .66, e < .001) (see Table 9). 
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Table 8 

Means and Standard Deviations of Hope Sources for the Hope 

Scale and the Modified Version of the Nowotnv Hope Scale 

(NHS) Among Resilient, Non-resilient. and the Mixed Groups 

of College Students 

Resilient Non-Resilient 
Sources of Hope Students Students The Mixed Group 

a  M S C U U S D U  M S C  

The Hope Scale 
Agency 28 3.45 0.28 21 3.19 0.46 23 -3.25 0.45 
Pathways 28 3.31 0.42 21 3.12 0.47 23 3.21 0.29 

The Modified Version 
of the NHS 

Confidence 28 3.42 0.35 21 3.08 0.34 23 3.23 0.32 
Relates to 
Others 27 3.38 0.35 22 3.07 0.51 21 3.06 0.50 
Future is 
Possible 26 3.55 0.35 22 3.34 0.40 21 3.48 0.38 
Spiritual 
Beliefs 27 2.75 0.80 21 2.62 0.76 23 2.83 0.94 

Active 
Involvement 27 3.50 0.44 21 3.06 0.35 23 3.16 0.38 
Comes From 
Within 27 3.70 0.38 22 3.65 0.44 23 3.51 0.40 

Note• Sample sizes varied due to missing data. 
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Table 9 

Pearson Correlations between All the Scales 

Scales 2 3 4 5 S 

1. LES Positive Life Events -0.17 -0.09 0.05 0.06 0.13 

2. LES Negative Life Events 0.29** 0.21* 0.15 0.13 

3. The Rosenberg Self-Esteem Scale 0.66*** 0.65*** 0.61*** 

4. Self-Confidence During 0.68*** 0.48*** 
Potentially Stressful 
Situations Scale 

5. The Hope Scale 0.66*** 

6. The Modified Version of the 
Nowotny Hope Scale 

*p < .05. **p < .01. ***p < .001. 
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CHAPTER 5 

DISCUSSION 

The Function of Hope 

Since the modified version of Nowotny Hope Scale and 

the Hope Scale were highly correlated in the present study 

(r = .66), discussion about the function of hope will be 

based primarily on the modified version of Nowotny Hope 

Scale only. 

To recall, Group 1 participants are those whose lives 

were defined as stressful. Group 1 participants who scored 

higher than the median on the two self-concept measures, 

Rosenberg Self-Esteem Scale (RSE) and the Self-Confidence 

During Potentially Stressful Situations (SCDS) are 

classified as potentially resilient. Group 1 participants 

who scored lower than the median on the two self-concept 

measures, the RSE and the SCDS, are classified as 

potentially non-resilient. Group 1 participants who scored 

higher than the median on Rosenberg Self-Esteem Scale and 

lower than the median on the Self-Confidence During 

Potentially Stressful Situations or scored lower than the 

median on Rosenberg Self-Esteem Scale and higher than the 

median on the Self-Confidence During Potentially Stressful 

Situations are classified as a "mixed" group. 

Group 2 (non-stressed) participants are those who 
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perceive their lives experiences positively. Group 2 

participants who scored higher than the median on the two 

self-concept measures, Rosenberg Self-Esteem Scale and the 

Self-Confidence During Potentially Stressful Situations, are 

classified as Group A. Group 2 participants who scored lower 

than the median on the two self-concept measures, RSE and 

SCDS, are classified as Group B. Group 2 participants who 

scored higher than the median on Rosenberg Self-Esteem Scale 

and lower than the median on the Self-Confidence During 

Potentially Stressful Situations or scored lower than the 

median on Rosenberg Self-Esteem Scale and higher than the 

median on the Self-Confidence During Potentially Stressful 

Situations are classified as Group C. 

Group A students reported the highest degree of hope, 

followed by resilient students; non-resilient students 

reported the lowest degree of hope in the sample. It appears 

that individuals who report a more positive self-concept 

also report a greater degree of hope. However, these data 

could also be interpreted differently; namely, the other 

way: that individuals who have a greater degree of hope 

perceive themselves more positively. 

Analyses revealed that Group A (non-stressed) and 

resilient students did not differ significantly in their 

degree of hope; however, resilient college students did 
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report a significantly higher degree of hope than non-

resilient college students. In other words, hope does seem 

to serve as a protective factor in resiliency among college 

students. 

Sources of Hope 

The main source of hope of resilient college students, 

based on their responses to the Hope Scale, is Agency--the 

determination to achieve goals successfully. Data obtained 

with the modified version of the Nowotny Hope Scale, 

indicate that the main source of hope reported by resilient 

college students is "Comes from Within", followed by "Future 

is Possible" and "Active Involvement". 

These reports suggest that hope is not something that 

individuals attain from the external environment. Hope seems 

to be an inner agent of the self with an optimism toward a 

future that warrants such optimism. Also, hope is not 

passive: The individual needs to put forth effort and to be 

ready when an opportunity presents itself in order to 

fulfill their realistic dreams. 

Surprisingly, Spiritual Beliefs is the least reported 

source of hope among resilient college students. Hence, 

religion does not seem to play a major role in hope among 

resilient college students. Perhaps not many resilient 

college students have strong religious beliefs or at least 
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do not call upon them in the here-and-now. 

Sources of Stress 

The Relationship stressor (stress from interpersonal 

relationship and stress from family) was reported as the 

main stressor by the college student sample, in general. 

This finding is not surprising because college life is more 

involved with interpersonal relationships and family than 

high school life. For example, college students have to deal 

with friendship, social activities, leadership, dating, 

marriage, starting a new family, relationship with in-laws, 

etc. On one hand, the experiences regarding Relationship 

could be rewarding to college life; on the other hand, even 

if rewarding and especially if something goes wrong, 

relationships can be very stressful. 

Individual Differences 

The present study does not support the study by Cahir 

and Morris (1991) that found that female graduate students 

reported significantly higher stress scores than male 

graduate students. The present study found that although 

female students did report a higher degree of stress than 

male students, the difference was not significant. One 

reason could be due to the difference in sample sizes 

between males and females in the present study (24% of the 

sample were male and the rest 76% were female), and thus 
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differences in representation. In Cahir and Morris's (1991) 

study, sample sizes between male and female were 

approximately equal (46% for male and 54% for female). 

Male students reported significantly more positive life 

experiences, especially with their families, than did female 

students. Overall, female students reported more stress, 

especially significantly more stress from family sources, 

than did male students. This suggests that a possible 

differential expectation for academic achievement as a 

function of gender continues, even if less explicitly, in 

society. Alternatively, perhaps families welcome female 

achievement if it comes at no additional cost (to them). 

Finally, it is possible that, independent of other 

activities they may engage, females are simply expected to 

"be there" for their families more than they are able. All 

of these expectations could be veiry stressful for females 

especially if they work and study at the same time. 

Hispanic college students reported significantly 

greater stress than any other ethnic group of students. 

Specifically, Hispanic students reported experiencing 

significantly greater stress related to 

Achievement/Performance which included academic and work 

stressors. However, although Hispanic students' mean GPA 

score was lower than that of any other ethnic group, the 
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difference was not significant. Perhaps one reason Hispanic 

students reported significantly greater stress in the 

academic area is because linguistic barriers which require 

them to work harder compared to native English speakers in 

order to perform well. Another possibility is that Hispanic 

students may be discriminated against by other people in 

work and school. 

Participants with a GPA below 3.0, in particular, seem 

to be more involved in other aspects of life rather than 

studying, compared to participants with a GPA 3.0 and above. 

These students consistently reported significantly higher 

scores than participants with a GPA of 3.0 and above in each 

of the three main stressor sources: Achievement/Performance 

(i.e., academic stress). Relationship (stress from 

interpersonal relationships and family) and Self (stress 

involved personal events). Students whose GPA was below 3.0 

also reported significantly more positive life experiences 

and Relationship (interpersonal relationships and family) 

experiences however. It seems that although these 

individuals are stressed more by life, they also receive 

more rewards from it. In contrast, participants with a GPA 

greater than 3.0 seem to focus more on their studies perhaps 

narrowing the range of their experiences. Life does not seem 

to have as prominent an effect on them. 
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Conclusion 

The present study suggests that hope does serve as a 

protective factor in resiliency that differentiates 

resilient college students from non-resilient college 

students. The source of hope seems to come from within the 

individual as the individual has a determination to 

successfully achieve goals. The explicit outlook of hope can 

be perceived as realistic goals or a positive/healthy 

attitude with active involvement to work towards the future. 

Hence, hope appears to link an individual's stressful 

present with his/her wished for future in a way that leads 

him/her to cope with his/her adverse present environment--

to be resilient-- rather than being beaten down by the toxic 

environment. Thus, resiliency in the present enables 

realization of the wished for future; the wished for future 

enables resiliency in the here and now. 

The present study found that female college students 

reportedly experience slightly more stress than male 

students, but the difference is not significant. Also, there 

are no gender differences in main stressors reported among 

the college students. However, female students specifically 

reported significantly more stress from family sources than 

did male students. This could be due to the effect of a 

variety of cultural expectations of females that exceed 
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females' capabilities. All in all, male and female students 

experience approximate same levels of stress, but female 

students reported significantly more stress from family 

sources in particular. 

Hispanic students experienced significantly more stress 

than any other ethnic group of students, especially stress 

from academics and work. Perhaps, part of this is due to 

discrimination Hispanic students may experience in school 

and work. 

College students with a GPA lower than 3.0 seem to have 

a different perspective on life than those who have a GPA 

greater than 3.0. They are reportedly stressed by life more, 

but they also reportedly enjoy life more than their 

counterpartners who have a GPA greater than 3.0. 

Overall, college students in this study experience most 

stress from the Relationship aspect (i.e., stress from 

interpersonal relationships and family). Relationship is a 

central theme in college life. However, it is likely that, 

no matter if one is in college or not, the stage of late 

adolescence and early adulthood are filled with relationship 

tasks, challenges, and opportunities with substantial 

consequences. Therefore, from the perspective of human 

development, the most likely stressor source for late 

adolescence and adulthood would probably be relationship. 
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Limitations and Future Research 

Since the sample of the present study was not a random 

sample of college students, the results of the present study 

cannot be generalized to general college student population. 

However, since students in the sample were primarily 

undergraduates seeking teaching certification, the results 

of the present study can inform students majoring in 

Education. 

Moreover, in the present study, the percentage of 

female students is much greater (3 times greater) than that 

of males. Therefore, the results of the present study 

regarding gender differences, while quite representative of 

College of Education, might not well represent male and 

female college students in general. Also, the same holds for 

racial factors. Namely, the percentage of white students is 

two times greater than that of Hispanic students and six 

times greater than other ethnic groups of students. While 

majority : minority ratios may be typical of College of 

Education, the prevalence of Hispanic students in this 

sample may not be representative of other institutions. 

Thus, the results of the present study regarding racial 

differences need to be applied with caution. 

Future studies might specifically examine how college 

students with a GPA lower than 3.0 differ in their attitudes 



77 

towards life from students with a GPA greater than 3.0. 

Also, future study can conduct a qualitative study, for 

example, interviewing Hispanic students, to examine what are 

the specific causes of Hispanic students' stress from 

academics and work, in particular. The findings shall help 

school or related associations have more understandings 

about the causes of Hispanic students' stress. Perhaps, 

then, they can design an appropriate program to help these 

Hispanic students cope with their stress. 

In conclusion, most studies about resiliency are 

focused on adolescents. However, previous studies do not 

recognize hope as a protective factor among resilient 

adolescents. The present study recommends that future 

studies examine hope and resiliency among adolescents. 

Since in the present study hope is significantly present 

among resilient college students rather than non-resilient 

college students, hope might also be present among resilient 

adolescents. This would be an interesting area to explore 

for future study. Hence, future studies can examine whether 

hope serves as a protective factor that promotes resiliency 

among adolescents whose lives are stressful in the same 

manner it does among resilient college students. Knowing the 

factors that promote resiliency in adolescents may help us 

assist adolescents at risk to adapt to their adverse 
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environment. This will be very constructive to the society 

if there are more and more well-adjusted and resilient 

adolescents. 
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APPENDIX A 

PERMISSION LETTER 
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Dear Participant: 

I am a graduate student majoring in Educational Psychology at the 
University of Arizona. At present, I am working on my Master's thesis 
under the supervision of Dr. Mary McCaslin of the Department of 
Educational Psychology at the University of Arizona. My thesis aims to 
examine whether people's life experiences relate to their beliefs toward 
life. I am interested in college students like you in particular. 

As a participant of the study, you will need to complete five sets of 
questionnaires, comprised of questions about your life and your attitude 
toward life. You would need about 15 minutes to complete these 
questionnaires. Your identity will remain, at all times, anonymous. 
For control of our sample, however, a number will be assigned for each 
participant. Your information will be kept confidential. Information 
obtained from this study will be used solely for research purposes, and 
no information whatsoever would be divulged to any other person. 

You may choose to discontinue participation wazzu in this study at any 
time and for any reason. 

Please complete the bottom of the letter and return it to me. I will be 
grateful for your participation and assistance in completing this study. 
If you have any questions, please do not hesitate to contact me. My 
phone number is (520) 747-7858. My thesis advisor, Mary McCaslin, can 
also be reached at the Department of Educational Psychology, College of, 
the University of Arizona. Her phone number is (520) 621-1906. 

Thank you. 

C"i v 

Eong) 

Department of Educational Psychology 
The University of Arizona 

I have read and understood the description of the above study. 

Participant's Name ; 

I wish to participate in the study. 

I do not wish to participate in the study. 

Participant's Signature: Date: 



APPENDIX B 

PERSONAL DATA FORM 



Personal Data ID #: 

Gender: Male Female 

Ethnicity: White Black Hispanic 

Pacific Islander Asian Others 

Age: 

Marital status: Single Married Divorced 

Widowed 

Educational Status: 

Undergraduate 

Freshman Sophomore Junior Senior 

Graduate 

Post Bac MS Ph.D. 

Accumulated Grade Point Average (GPA): 

Less than 2.0 2.0-2.4 2.5-2.9 

3.0-3.4 3.5+ 

What grade do you expect to get in this class: 

A B C D E F_ 

Do you have a student loan? Yes No 

Do you need to work to support yourself? Yes No 



APPENDIX C 

QUESTIONNAIRES 
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The Life Experiences Survey (LES) 
(modified from Sarason, Johnson, & Siegel, 1978) 

ID 

Please check chose events which you have experienced in the recent 
past and indicate the time period during which you have experienced 
each event. 

Please indicate the extent to which you viewed the event as having 

either a positive or negative impact on your life at the time the event 

occurred. That is, indicate the type and extent of impact that the 
event had. 

<U (U 
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> a\ U rH 0) JJ 0 0) 
0) rH u <U U (Q m 1—1 JJ (U 
u 1 3 B m a m E 
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o\ a\ U 0) 0) •H (U u 
lU a\ (U o\ jj TJ £ •H u 
JZ H JZ H X 0 0 0 0 X 

— E- b3 s: cn z w s: u 

1. Academic probation/Change 
in scholarship or loan 
status -3 -2 - 1  +1 +3 

2. Death of close family 
member: 

a. father/mother 

b. brother/sister 

c. grandfather/grandmother 

d. other (specify) 

3. Major change in sleeping 
hcibits (much more or much 
less sleep) 

-3 -2 -1 0 +1 +2 +3 

-3 -2 -1 0 +1 +2 +3 

-3 -2 -1 0 +1 +2 +3 

-3 -2 -1 0 +1 +2 +3 

-3 -2 -1 0 +1 +2 +3 

4 . Minor law violations 
(traffic tickets, 
disturbing the peace, etc.) 

-3 -2 -1 0 +1 +2 +3 

5. Trouble with stepparent -3 -2 -1 0 +1 +2 +3 
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S. Major change in eating 
hcibits or one's self 
appearance 

0] V 0) > > 0) 
u > •H 0) 0) •H > 
<0 u XJ > > iJ •H 0) m iJ (0 •H •H •H 
> Q) (0 CD U 0) •H 

> cn 0) 03 •W 0 CO 
a 03 c W a a 0 
3 XJ C 0) 0 a 
0 KO C c a N 

a 
•H O 0) rH JJ rH 
> <J\ u rH 0) JJ u >t 0) 
0) iH u 0) XJ m (0 iJ a; 
u 1 3 £ (0 a (Q £ a o vo OJ u B JZ OJ 

0% o> 0} V •H 0) 
v c\ 0) cn iJ •B •H 'O XJ 
x: JZ iH X 0 0 0 rH 0 X EH '— •—• z: CO z CO z Cd 

-3 -2 - 1  +1 +2 

7. Illness, or serious injury, 
or death of a close friend -3 -2 -1 0 +1 +2 +3 

8. Outstanding personal 
achievement -3 -2 -1 0 +1 +2 +3 

S.Male: girlfriend's 
pregnancy 
Female: pregnancy -3 -2 -1 0 +1 +2 +3 

10. Changed work situation 
(different work 
responsibility, major 
change in working 
conditions, working hours, 
etc.) -3 -2 -1 0 +1 +2 +3 

11. Serious illness or injury 
of close family member: 

a. father/mother -3 -2 -1 0 +1 +2 +3 

b. sister/brother -3 -1 0 +1 +2 +3 

c. grandfather/grandmother 

d. other (specify) 

-2 -1 0 +1 +2 +3 

-3 -2 -1 0 +1 +2 +3 

12. Major change in living 
conditions of family 
(building new home, 
remodeling, deterioration 
of home, neighborhood, 
etc.) -3 -2 -1 0 +1 +2 +3 



13 . Unwanted sexual pressure 
from someone 

14. Trouble with employer (in 
danger of losing job, being 
suspended, demoted, etc.) 

15. Major change in family's 
financial status (a lot 
better off or a lot worse 
off) 

IS - Gaining a family member 
(through birth, adoption, 
family member moving in, 
parent remarrying, etc.) 

Change of residence 

^®-Male: girlfriend having 
abortion 
Female: having abortion 

19. Major personal illness or 
injury 

20. Major change in social 
activities, e.g., parties, 
movies, visiting (increased 
or decreased participation) 

21. Parents' separation/ 
Parents' divorce 

a> 0) 
0) > > (U 

u > •H t) .H > 
(0 u iJ > > JJ •H 
0) to JJ (0 •H .H 4J 
> V 10 01 XJ a -W >. cn OJ 18 •H 0 CQ 
Q) V c Ol O a. 0 
3 — JJ c 4) 0 a 
0 ̂  c >, C a >1 •w as 0) jj fH >1 
> as u rH (U JJ o >. 0) i-H 

u a JJ IB 10 iJ 0) 
U t 3 — E IQ .C a JJ (Q £ 
a tn o \o a Vl e JZ 0) 

o\ as u 0) u m 0) 
Q) a\ 0) OS JJ •a E .H •a 
£ H JZ H X o 0 0 iH 0 X 
E- H — tu s CO z M £ a 

— 
-3 -2 -1 0 + 1 +2 +3 

— 
-3 -2 -1 0 + I +2 +3 

— 
-3 -2 -1 0 + 1 +2 +3 

-3 -2 -1 0 + 1 +2 +3 

— 
-3 -2 -1 0 + 1 +2 +3 

— 
-3 -2 -1 0 + 1 +2 +3 

— 
-3 -2 -1 0 + 1 +2 +3 

_ -3 -2 -1 0 + 1 +2 +3 

-3 -2 -1 0 +1 +2 +3 



22. Quitting/loosing a jab 

23 . Breaking up with boyfriend 
or girlfriend/Change in 
marital status 

24. Getting back together with 
boyfriend/girlfriend 

25. Conflict with parents 

25. Failing grades 

27. Grades lower than parents' 
expectation 

28. Grades lower than what you 
expect for yourself 

29. Changing to a new school at 
the same academic level 

30. Failing an important exam 

31. Conflict with teacher(s) 

32. Conflict with other 
students 

33. Pressure to use drugs/ 
alcohol 

34. Change in popularity 

35. Major change in number of 
arguments with 
partner/spouse (a lot more 
or a lot less arguments) 

4) 0) 
0) > > 4) 

u > •M (U <0 .H > 
m u 1-1 JJ > > iJ 
9) 4J HI •H .H JJ 
>. 9) (0 m iJ XJ n 

> CP 0) (Q •rH 0 0) 
(Q (U c 01 CQ a 0 
3 — u c 0} 0 a 
0 VO c >. c a a 

•H 0\ rH u rH > o\ u 0) XJ u <u 
0) r-l u (U JJ (0 HI rH u 0) 
U 1 3 —. B 10 s: Q. u ID E 
a Ul O vo V M s B JZ 0) a\ o\ u m (U •H 01 1) W 
Oj o\ u "0 B T3 JJ 
X tH JZ fH X 0 0 0 0 X 
H — H — u S • CO z to s: 

— 
-3 -2 -1 0 +1 +2 +3 

— 
-3 -2 -1 0 +1 +2 +3 

-3 -2 -1 0 +1 +2 + 3 

— 
-3 -2 -1 0 +1 +2 + 3 

— — 
-3 -2 -1 0 +1 +2 4-3 

— — 
-3 -2 -X 0 +1 +2 •K3 

— — 
-3 -2 -1 0 +1 +2 +3 

_ -3 -2 -1 0 +1 •(•2 •t-3 

— — 
-3 -2 -1 0 +1 +2 -K3 

— — 
-3 -2 -1 0 +1 +2 +3 

— — 
-3 -2 -1 0 +1 +2 + 3 

___ -3 -2 -1 0 +1 +2 +3 

— 
-3 -2 -1 0 +1 +2 +3 

-3 -2 -1 0 +1 +2 + 3 
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I I (X995-1996) 
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I I (1996) 

^ Extremely negative 

^ ^ Moderately negative 

H H Somewhat negative 

0 o No Impact 

jL jL Slightly positive 

jt, Moderately positive 

1 i Extremely positive 
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Rosenberg Self-Esteem Scale (RSE) 
(Rosenberg, 1979) 

ID #: 

For each statement, please mark the response that applies to you the 
most. 

1. On the whole, I am satisfied with myself. 

Strongly agree 
Agree 
^Disagee 
Strongly disagree 

2. At times I think I am no good at all. 

Strongly agree 
Agree 
^Disagee 
Strongly disagree 

3. I feel that I have a number of good qualities. 

Strongly agree 
Agree 
^Disagee 
Strongly disagree 

4. I am able to do things as well as most other people. 

Strongly agree 
Agree 
^Disagee 
Strongly disagree 

5. I feel I do not have much to be proud of. 

Strongly agree 
Agree 
^Disagee 
Strongly disagree 
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6. I certainly feel useless at times. 

Strongly agree 
Agree 
^Disagee 
Strongly disagree 

7. I feel that I'm a person of worth, at least on an equal plane with 
others. 

Strongly agree 
Agree 
^Disagee 
Strongly disagree 

8. I wish I could have more respect for myself. 

Strongly agree 
Agree 
^Disagee 
Strongly disagree 

9. All in all, I am inclined to feel that I am a failure. 

Strongly agree 
Agree 
^Disagee 
Strongly disagree 

10. I take a positive attitude toward myself. 

Strongly agree 
Agree 
Disagee 
Strongly disagree 
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Self-Confidence During Potentially Stressful Situations 
(SCDS) (Kass, Friedman, Leserman, Caudill, et al, 1991) 

ID #: 

Please circle the number that was "most true for you at this time". 

1. Calm under pressure 

I am 
never 1 2 
this way 

I am 
always 
this way 

2. Always anxious 

I am 
never 1 
this way 

I am 
always 
this way 

3. Never fearful 

I am 
never 1 
this way 

I am 
always 
this way 

4. When I make mistakes I continue to like myself 

I am 
never 12 3 4 5 
this way 

I am 
7 always 

this wav 

5. Worry that something bad will happen 

I am 
never 12 3 4 
this way 

I am 
7 always 

this way 

6. Can concentrate during stress 

I am 
never 12 3 
this way 

I am 
7 always 

this way 
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7. Can stand up for myself 

I am 
never 1 
this way 

1 am 
always 
this way 

8. Feel adequate 

I am 
never 1 
this way 

I am 
always 
this way 

9. React to problems with frustration 

I am 
never 12 3 4 
this way 

I am 
always 
this way 

10. Respond positively under stress 

I am 
never 12 3 
this way 

I am 
always 
this way 

11. Peacefulness when I relax 

I am 
never 1 
this way 

I am 
always 
this way 

12. Calm in frightening situations 

I am 
never 12 3 
this way 

I am 
always 
this way 

13. Worry about the future 

I am 
never 1 2 
this way 

I am 
always 
this way 
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The Hope Scale 
(Snyder, Harris, Anderson, et al, 1991) 

ID #: 

Directions: Read each, item carefully. Using the scale shown below, 
please select the number that best describes YOtJ and put that number in 
the blank provided. 

1 = Definitely False 2 = Mostly False 3 = Mostly True 
4 = Definitely True 

1. I can think of many ways to get out of a jam. 

2 . I energetically pursue my goals. 

3. I feel tired most of the time. 

4. There are lots of ways arotmd any problem. 

5. I am easily downed in an argument. 

6. r can think of many ways to get the things in life that are 
most important to me. 

7. I worry about my health. 

8. Even when others get discouraged, I know I can find a way to 
solve the problem. 

9. My past experiences have prepared me well for my future. 

10. I've been pretty successful in life. 

11. I usually find myself worrying about something. 

12. I meet the goals that I set for myself. 
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The Nowotny Hope Scale (NHS) 
(modified from Nowotny, 1989) 

ID #: 

For each statement, please mark the response that best describes you. 

I can take whatever happens 
aind make the best of it. 

I have a positive outlook. 

I know I can make changes 
in my life. 

I think I can leam (or I 
have learned) to adapt to 
whatever limitations I have 
(or might have). 

I am ready to meet each new 
challenge. 

I feel the decisions I make 
get me what I expect. 

When faced with a 
challenge, I am ready to 
take action. 

I have confidence in my own 
ability. 

My family (or signifiCcUit 
other) is always available 
to help me when I need 
them. 

I feel confident for those 
who want to help me. 

I feel I am all alone. 

I share important decision 
making with my family (or 
significant other). 

I know I can go to my 
family for help. 

Strongly 
agree 

Strongly 
agree 

Strongly 
agree 

Strongly 
agree 

Strongly 
agree 

Strongly 
agree 

Strongly 
agree 

Strongly 
agree 

Strongly 
agree 

Strongly 
agree 

Strongly 
agree 

Strongly 
agree 

Strongly 
agree 

Agree 

Agree 

Agree 

Agree 

Agree 

Agree 

Agree 

Agree 

Agree 

Agree 

Agree 

Agree 

Agree 

Disagree 

Disagree 

Disagree 

Disagree 

Disagree 

Disagree 

Disagree 

Disagree 

Disagree 

Disagree 

Strongly 
disagree 

Strongly 
disagree 

Strongly 
disagree 

Strongly 
disagree 

Strongly 
disagree 

Strongly 
disagree 

Disagree Strongly 
disagree 

Strongly 
disagree 

Strongly 
disagree 

Strongly 
disagree 

Strongly 
disagree 

Disagree Strongly 
disagree 

Disagree Strongly 
disagree 



14 

15 

IS 

17 

18 

19 

2 0  

21 

22 

23 

24 

25 

26 

27 

28 

I know I can go to my 
friends for help. 

I know I Ccin go to adults 
at school for help. 

I receive help when I ask 
for it. 

In the future I plan to 
accomplish many things. 

I feel like I am being 
prepared for my future 
goals. 

I feel confident about the 
outcome of this 
event/situation. 

I have choices in my life. 

I see a light at the end of 

the tunnel. 

I know I can accomplish 
this task. 

I look forward to the 
future. 

My spiritual beliefs help 
me most when I feel 
discouraged. 

I use reflection or 
meditation to give me 
strength, 

I read spiritual literature 
to give me strength. 

I like to do things rather 
than sit and wait for 
things to happen. 

I lack confidence in my 
ability to reach my goal. 

Strongly 
agree 

Strongly 
agree 

Strongly 
agree 

Strongly 
agree 

Strongly 
agree 

Strongly 
agree 

Strongly 
agree 

Strongly 
agree 

Strongly 
agree 

Strongly 
agree 

Strongly 
agree 

Strongly 
agree 

Agree 

Agree 

Agree 

Agree 

Agree 

Agree 

Agree 

Agree 

Agree 

Agree 

Agree 

Agree 

Disagree 

Disagree 

Disagree 

Disagree 

Disagree 

Strongly Agree Disagree 
agree 

Disagree 

Disagree 

Disagree 

Disagree 

Disagree 

Strongly Agree Disagree 
agree 

Disagree 

Disagree 

Strongly Agree Disagree 
agree 
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29. I have important goals I Strongly Agree 
want to achieve within the agree 
next 10-15 years. 

30. I like to sit and wait for Strongly Agree 
things to happen. agree 

31. I have difficulty in Strongly Agree 
setting goals. agree 

32. I like to make my own Strongly Agree 
decisions. agree 

33. I want to maintain control Strongly Agree 
over ray life and my body. agree 

34. I expect to be successful Strongly Agree 
in those things that agree 
concern me most. 

Disagree Strongly 
disagree 

Disagree 

Disagree 

Disagree 

Disagree 

Disagree 

Strongly 
disagree 

Strongly 
disagree 

Strongly 
disagree 

Strongly 
disagree 

Strongly 
disagree 
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