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ABSTRACT 

This descriptive study examined the following problem: 

What has been done by teachers and librarians in the junior and 

senior high schools of Tucson District No. 1 in the past to stim

ulate and encourage faculty to use the school library, what is 

being done now, and what steps need to be taken in the future to 

further stimulate and encourage teacher use of the library? 

The objectives of this study were to: (1) identify li

brarian attitudes toward teachers in relation to their use of 

libraries; (2) identify teacher attitudes toward the library and 

its services; (3) indicate policies and practices that are work

ing well and should be continued; and (4) provide direction for 

changes to be made for improvement in teacher utilization of 

school libraries. 

A questionnaire was administered to a random sample of 

200 junior and senior high school teachers, and the head librari

ans of nine senior high schools and 16 junior high schools were 

interviewed. The teachers who responded to the questionnaire 

numbered 155 (77.5%). 

Results of the interviews and the questionnaires were 

tabulated according to the number of responses for each item, an 

individual table was compiled for each category included in the 
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interview and the questionnaire, and the data were converted to 

percentages, where appropriate. 

A summary of the most significant findings and conclu

sions follows: 

1. The primary reason why teachers did not use the library 

was that they saw no particular need for it, as 44% of 

the teachers thought their classes could be adequately 

taught without the library. 

2. All of the librarians thought the teachers had a positive 

attitude toward the library. Of the teachers surveyed, 

58.1% of them would welcome assistance from the librarian 

in planning their classes, and 58.1% considered the li

brarian helpful to them in their teaching. 

3. Policies and practices that had the greatest influence in 

teacher use of the library were informal conversation 

with the librarian, which 83.9% of the teachers cited, 

preparation of bibliographies by the library staff, cited 

by 32.9%, and involvement in selection of library materi

als, cited by 45.2% of the teachers. 

4. The policies and practices used by most of the librarians 

to encourage teacher use of the library were the involve

ment of teachers in selection and provision for classroom 

collections of library materials, both employed by 96% of 

the librarians, preparation of bibliographies for teach

ers, done by 76% of them, and provision for entire 



classes to come to the library, allowed by 100% of the 

librarians. 

Librarian membership on faculty committees was not a sig

nificant factor in teacher use of the library. Only 20% 

of the librarians felt such membership had any bearing on 

teacher use. 

Librarians were not significantly involved in class plan

ning, although 32% of them compiled materials. 

Forty-eight percent of the librarians suggested that 

teacher use of the school libraries in the secondary 

schools of Tucson District No. 1 could most likely be 

increased by the librarians contacting the teachers 

individually. 

The library service most favored by teachers was the dis

tribution of lists of new library materials, advocated by 

59.4% of the teachers; 43.9% of them advocated the ser

vice of routing materials selection aids to teachers. 

Librarians working with teachers in developing curriculum 

units was a service favored by 39.4%, compiling bibliog

raphies for individual teachers was endorsed by 34.2%, 

presenting exhibits by 31%, delivering library materials 

to the classroom by 30.3%, delivering equipment to the 

classroom and presenting book talks by 29.7%, and holding 

library in-service programs by 15.5%. 



CHAPTER 1 

THE PROBLEM 

Introduction 

Motivation of teachers to use the library is important in 

motivating students to use the library. This point was brought 

out emphatically in a review of the literature (Cyphert 1962, 

p. 149; Mann 1958, p. 124; Buell 1962, p. 365). The statement is 

often made in the literature that teachers must be encouraged to 

use the materials, services, equipment, and facilities of the 

school library, whether they use those things for themselves or 

direct their students to use them either for study or for plea

sure . Authors sometimes neglect to say how this should be done. 

Many suggestions have been made; however, in only a few instances 

were there reports of definite success. 

In today's curricula, the focus is on the library, the 

instructional materials center, the media center, the educational 

materials center, the learning center, or the learning resource 

center. Center is the word that receives the emphasis. The 

library is very much involved in the curriculum, and the impor

tance of teacher utilization of it would seem to be without 

question. 

1 
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Few studies have been done in the area of teacher use of 

school libraries, yet many generalizations have been made as to 

what should be done to stimulate utilization. The generaliza

tions are usually made by librarians. This study provided op

portunity for teacher input regarding their viewpoints or 

attitudes in relation to the instructional materials center and 

provides some direction toward improvement of library service to 

the secondary school teachers of Tucson District No. 1. 

Statement of the Problem 

What has been done by teachers and librarians in the past 

to stimulate and encourage faculty to use the instructional ma

terials center, or school library, what is being done now, and 

what steps need to be taken in the future? 

Significance of the Problem 

There is a definite need for teachers and librarians to 

work together in order that students might have a greater benefit 

from their education. "Only when teachers and librarians coop

eratively plan a systematic program of learning will students 

begin to feel success in library-related activities and ulti

mately approach the library with confidence (Ferguson and Harris 

1973, p. 84). 

This study provided data that could be useful in bringing 

teachers and librarians toward closer cooperation, as it was de

signed to give some insight into the views of both teachers and 
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librarians about practices directed toward encouraging teacher 

use of libraries. Original research in this area has been lack

ing. "It is surprising to note that many of the use studies 

reported in Library Literature were merely generalizations of 

the findings of previous research rather than original contribu

tions (Tobin 1974, p. 108)." School libraries have contributed 

the least toward library use studies (Tobin 1974, p. 103). 

Junior high school and senior high school library per

sonnel of Tucson District No. 1 have expressed interest and con

cern regarding teacher use of libraries and feel that this study 

has significance for them in that it can make them aware of 

views which have not previously been made known to them. 

Objectives of the Study 

The following objectives provided order and direction for 

this study . The study does: 

1. Identify librarian attitudes toward teachers in relation 

to their use of libraries. 

2. Identify teacher attitudes toward the library and its 

services. 

3. Indicate policies and practices that are working well and 

should be continued. 

4. Provide direction for changes to be made for improvement 

in teacher utilization of school libraries . 



Assumptions Underlying the Problem 

From a review of the literature related to the study, the 

following were assumed: 

1. That teacher utilization of the library is an important 

part of instruction in the secondary schools . 

2. That teachers and librarians are interested in furthering 

use of the library in the secondary schools . 

3. That a mutual understanding of attitudes of teachers and 

librarians toward the school library is important to the 

continuation and expansion of teacher use of materials, 

services, equipment, and facilities. 

Limitations of the Study 

1. This study was limited to the secondary schools of Tucson 

District No. 1, and results may not necessarily apply to 

schools outside that district. 

2 . Interviews were limited to persons who were head librar

ians in each of the secondary schools of Tucson District 

No. 1. Other library staff personnel were not considered, 

3. The study included the materials, equipment, facilities, 

and services used by teachers in the materials centers of 

the individual schools, but it does not include what is 

used from the District No. 1 Educational Materials 

Center. 
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Definitions of Terms Used 

Teacher: A person employed in an official capacity for 

the purpose of guiding and directing the learning experiences of 

pupils or students in an educational institution, whether public 

or private (Good 1973, p. 586). 

School librarian: A materials specialist or in instruc

tional resources consultant who administers the school library. 

Library: The location of most instructional materials 

and equipment available in each school. The terms library and 

instructional materials center are considered interchangeable in 

this study. 

Secondary schools; The junior high schools (grades 7 and 

8) and the senior high schools (grades 9, 10, 11, and 12). 

Teacher utilization: The use teachers make of the ma

terials, services, equipment, and facilities of the school li

brary, whether they use those things themselves or direct their 

students to use them either for study or for pleasure . Utiliza

tion is based on statements made by teachers and librarians, as 

brought out by the interviews and the questionnaires, asserting 

their actual use. 

Organization of Remaining Chapters 

Chapter 2 presents a review of the literature related to 

teacher utilization of the school library, and it includes liter

ature describing the importance of teacher use, the problem of 

non-use of school libraries by teachers, roles of teachers and 



librarians in relation to the school library, and methods of 

teacher involvement in school libraries. 

The research procedures for this study are discussed in 

Chapter 3. Also presented is a brief description of the junior 

and senior high schools of Tucson District No. 1 as they relate 

to this study. Included is a discussion of the procedures for 

the pilot study, procedures for the interview of librarians, pro

cedures used in administering the questionnaire to teachers, the 

instrumentation, and procedures used for analysis of the data. 

The data are presented in Chapter 4 and analyzed through 

tables and in written form. The responses from the interview 

and the questionnaire were tabulated and appear as percentages 

in the text, where appropriate. 

Chapter 5 presents a summary, conclusions, and recommen

dations based on the findings of the study. The chapter con

cludes with recommendations for future research. 



CHAPTER 2 

REVIEW OF RELATED LITERATURE 

In this chapter, literature related to teacher use of 

school libraries is reviewed in four areas; the importance of 

teacher use of the library, the problem of non-use of school li

braries, the roles of teachers and librarians, and methods of 

teacher involvement in the library. 

The Importance of Teacher 
Use of the Library 

A review of the literature shows that teacher use of the 

library is a very important factor in the education of students. 

According to Ahlers (1961, p. 224), the most important single 

factor determining the success of the library program is the ex

tent to which teachers motivate their students to use the library. 

There is a direct correlation between the extent a teacher uses 

the library's facilities and the frequency with which pupils use 

the student collection (Cyphert 1962, p. 149). One out of every 

five students who visit the library to complete assignments is 

directed to specific readings by his teacher. Mann (1958, p. 124) 

said that in motivating teachers to use the library, the librari

an is also getting teachers to motivate their students to use the 

library. Reading interests, abilities, and habits of students are 



learned through teachers, therefore, the teacher and the librari

an should plan units together. 

The literature leaves little question of the importance 

of involving the teacher in the library. Buell (1962, p. 365) 

stated that a pupil's interest in the library is usually devel

oped by a teacher, for the teacher has better opportunity to 

know pupils' interests than does the librarian. One very impor

tant function of every junior high school teacher is to help 

pupils explore. Pupils must be introduced to various aspects of 

all subjects in ways that will encourage them to want to learn 

more. 

The importance of teacher use of the instructional ma

terials center is upheld in the study by El-Hagrasy (1961) in 

which he stated the hypothesis that there should be a measurable 

relationship between teachers' reading habits and library back

grounds and pupils' reading and library skills. He found the 

hypothesis acceptable. When the teachers' skills are high, the 

pupils' reading and library skills are high. The opposite is 

also true. 

The Problem of Non-Use of 
School Libraries 

Concern is expressed in the literature for the failure of 

teachers to make full use of the school library, either for them

selves or for their students . The lack of library education for 

teachers and the feeling that teachers of some subjects have 



about the library's unimportance are presented in the following 

paragraphs. 

Lack of library training of teachers during their college 

years is cited as a problem. Garber (1954, pp. 318-319) charged 

that teachers send students to the library to find information 

they could not or would not check themselves. Teachers need 

library course work either separately or as part of other courses 

in college. They should be encouraged to visit libraries them

selves before making an assignment. 

Students and teachers are bewildered about books, fre

quently not knowing of the existence of short cuts to informa

tion. It is amazing how little teachers, many of whom have spent 

years in the classroom, know about libraries, even those who 

think they know enough about them to be librarians. Teachers do 

not know how to use the library, and they need help (Eisenberg 

and Saddler 1973, pp. 55-56). 

Shortly after the turn of the century, educational 

leaders recognized that teachers trained in use of the library 

were essential. This was evidenced by the large number of jour

nal articles urging inclusion of library science courses in 

teacher preparation programs. At that time, 11 normal schools 

made library courses compulsory. As normal schools became teach

ers* colleges, and curricula were expanded, library courses were 

pushed aside (Landman 1965, p. 179). 
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Some authors brought in a positive view of a teacher 

preparation program as it relates to libraries. McKim (1962, 

p. 553) stated "... most schools today require their graduating 

teachers to have had some training in library work." Going into 

teaching, the student teacher brings with him a knowledge of the 

importance of the library in learning (Lane and Sherman 1968, 

p. 114). In contrast, James (1966, p. 549) contended that in-

service training indicates a neglect of library instruction in 

teacher education. 

The idea of extensive use of media during which learning 

activities will be turned over to media is a threatening idea to 

many teachers. Reeducation and retraining become necessary. 

Most teacher education programs make little, if any, provision 

for helping teachers understand the use of media or production. 

Teachers will not produce media unless they have had actual 

practice in doing so; therefore, they must not be allowed to 

sidestep instruction through media. Much attention is paid to 

the concepts of individualized instruction, inquiry teaching, 

inductive reasoning, and other new approaches to learning, but 

if these are to work, media must be used extensively (Meierhenry 

1970, pp. 728-729). 

Teachers and librarians can plan together for maximum use 

of the library (James 1966, p. 546). Media specialists shoulder 

most of the responsibility for developing media skills, under

standing, and attitudes in teachers . Consequently, education 
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will not get very far in the direction of media until the total 

staff responsible for teacher education recognizes the importance 

of media. Our teacher education programs must be revised to in

clude media wherever possible (Meierhenry 1970, p. 730). 

Some teachers consider the resources of the library non

essential to their teaching; however, if the teacher's attitude 

toward the library is not what it should be, it is the librari

an's fault (Garber 1954, p. 319). Since some teachers do not 

like to admit they do not know about the library or about the 

principles of materials selection, the librarian should seek 

their help and emphasize the value of teachers as subject experts 

(McKim 1962, pp. 553-554). 

Fast (1966, pp. 74-75) affirmed the need for cooperation 

between teachers and librarians, but she pointed out that time 

for cooperative planning remains a problem, and more clerical 

help is needed to free the librarian to work more closely with 

the faculty. 

It has been long known that teachers in some subject 

areas use the instructional materials center more than others. 

A study conducted by the National Education Association in 1958 

(Ferring 1958, pp. 15-16) specified English, social studies, and 

science teachers as the heaviest users . Minor users of the li

brary are business education, industrial arts, and mathematics 

teachers. Although almost all teachers surveyed for this study 

felt library instruction should be a part of everyone's 
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education, the minor users did not consider library materials to 

be important for their areas . Business education teachers stated 

that the librarian lacks information about materials in their 

area, but bibliographies and standard selection aids available in 

school libraries tend to refute this contention (Noonan 1960, 

p. 38). In contrast to business education teachers, science 

teachers emphasize the importance of the library to their stu

dents by telling them that professional scientists turn to the 

library first to exhaust the literature before they go ahead with 

an experiment (Hardy and others 1960, p. 325). 

Johnson and Johnson (1969, pp. 13-14) asserted that good 

English teachers use the library more than do the poor ones. In 

a study they found that teachers rated best by principals, de

partment heads, librarians, and students read more and used the 

library more than those who were rated low. 

The Roles of Teachers and Librarians 

The literature focuses on responsibilities of teachers and 

of librarians in relation to use of the instructional materials 

center, and cooperation is almost continually emphasized. 

Cyphert (1962, p. 150) thought that librarians and teachers need 

to work together, but librarians should concentrate on teaching 

classification, the card catalog, and general reference, and 

teachers should sharpen students' critical thinking skills. 

A negative view is taken by Harris (1947, pp. 57-58) when 

he said that teachers simply will not admit they do not know how 



to use the library, and they have a limited knowledge of what a 

librarian can do for them. Librarians often assume it is the 

teacher's responsibility to teach the use of the library; fur

thermore, that one period of instruction in September is 

adequate. 

The teacher and the librarian must both assume responsi

bility for teaching library skills, and library activities may 

very well take place elsewhere besides the library, especially 

in the classroom (Swanker 1965, p. 27). Veatch (1961, pp. 2996-

2998) contended that "the less a librarian is an instructor the 

better"; they are to assist teachers rather than be teachers, 

but they could use an advisory committee of teachers and stu

dents, and job responsibilities of teachers and librarians could 

be clarified to bring about the best use of everyone's talents. 

It is the teacher's responsibility to meet with the librarian at 

regular intervals, develop bibliographies for every feasible unit 

of work, consult with the librarian routinely in preparation of 

course units, take an active role in buying materials, see that 

library skills are taught through English and social studies 

classes, and give adequate advance notice of library assignments 

(Ahlers 1961, pp. 226-228). Mann (1958, p. 124) also stated that 

teachers should be included in materials selection, as special

ists in their fields. Teachers should compile bibliographies and 

give them to the librarians; then they should come to the library 

and help students select books to read. Improved communication 
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is needed between teachers and librarians about what each is 

doing (Buell 1962, pp. 366-367). The teacher makes the library 

meaningful and useful to students through his knowledge of it, 

and he motivates students to use the library for purposes not 

connected with assignments. He serves on a faculty library com

mittee, helps the library to reach standards of excellence, 

brings classes to the library, keeps the librarian informed of 

curriculum changes, gives advance warning on assignments where 

library materials will be used, and becomes familiar with other 

libraries in the community. In turn, the librarian provides 

teachers with whatever services will aid in their teaching 

(Stauffer 1970, pp. 285-287). 

Dane (1964, pp. 233-236) set forth a list of paired 

duties or responsibilities of teachers and librarians . As the 

teacher must visit the school library and see what's available, 

so must the librarian visit the classroom and see what is hap

pening there. The teacher should see that he gives the librarian 

a reading list before starting a new unit, and the librarian in 

turn prepares lists for teachers to use with their units . The 

librarian plans ahead, getting materials before there is a defi

nite need for them, yet expecting the teacher to give advance 

notice of a mass assignment. Teachers show consideration for 

the librarian by making broad and flexible assignments so that 

library resources can handle them, and the librarian is wise to 

report to the teacher when resources have been exhausted before 



all students could be helped. The librarian then suggests alter

native materials. Since damage to materials is often a problem 

during mass assignments, the librarian collects duplicate copies 

of various materials for clipping, while teachers encourage stu

dents to use art work or "word pictures" of their own on term 

papers. The librarian makes the teacher's assistance in mate

rials selection easier by routing booklists and book reviews 

whenever they become available. 

The teacher and the librarian have an educational respon

sibility to develop goals cooperatively (Laughlin 1974, p. 70). 

Librarians should cooperate with teachers in creating ways to 

make the library and its materials valuable to the instructional 

program (Ferguson and Harris 1973, p. 82). Teachers must work 

closely with each other and with the materials specialist to op

timize the use of media. The teacher and the media specialist 

form a team to teach the use of materials and the skills perti

nent to the completion of learning tasks. This is effective 

teaching which enables the students to see the media center in 

relation to their needs. The media specialist may spend as much 

time outside the library as he does within it. Media specialists 

need to know what is happening in classrooms (Pillon 1973, 

p. 60). Davies (1974) stressed cooperation between teachers and 

librarians in evaluating, testing, selecting, and using library 

media. If libraries are ever to be used, librarians are going 



16 

to have to abandon the library long enough to get into the class

room (Eisenberg and Saddler 1973, p. 55). 

Only when teachers and librarians cooperatively plan a 

systematic program of learning will students begin to feel suc

cess in library-related activities and ultimately approach the 

library with confidence (Ferguson and Harris 1973, p. 84). 

Methods of Teacher Involvement 
in the Library 

Methods of involving teachers in the library are many and 

varied, as indicated in the literature reviewed in this section 

of the chapter. 

McCallister (1966, pp. 408-409) claimed that educators do 

not read and that this spells disaster for the teaching profes

sion. If faculty members are reading, so are their students. It 

is the librarian's responsibility to get teachers to read. A 

professional collection should be built, even when there seem to 

be no funds. James (1966, p. 547) also made a case for the pro

fessional library and added the suggestion of a professional li

brary in the faculty lounge. The professional collection should 

include professional books, journals, work units, courses of 

study, audiovisual materials, and bibliographies by subject and 

grade level (Landman 1965, p. 181). 

The involvement of the teacher in selection and evalua

tion was perhaps emphasized more in the literature than was any 

other single point. Mount (1965, p. 71) felt that the teacher 
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must take the initiative in requesting materials; it is the re

sponsibility of the librarian to locate and obtain them. One of 

the best ways for the librarian to gain cooperation from teachers 

is to involve them in selection of materials for the library 

(Boling 1949, p. 59). A teacher should be concerned with selec

tion and evaluation of materials in his field (Stauffer 1970, 

p. 286). 

Boling (1949, p. 59) indicated that, besides through in

volvement in selection, the librarian could encourage the teacher 

to use the library by notifying him of the arrival of new materi

als, by inviting teachers to choose materials for classroom dis

plays, by allowing materials to be used as classroom collections, 

by allowing entire classes to come to the library, by preparing 

bibliographies for teachers, and by consulting with teachers about 

displays to correlate with classwork. 

Teachers need to be involved in the library, and librari

ans need to clarify their services to the faculty. In a study, 

Gaver and Jones (1966, p. 202) found that among the services 

rated useful and important by experts in the library and educa

tion, were consultation with faculty on library collections in 

special subject areas, consultation with faculty on library re

sources for instruction units, orientation of new faculty to 

library services, orientation of all faculty to new services, and 

interlibrary loan for teachers. 
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The bulk of literature is the teacher's complaint as he 

argues against spending his time reading through trash to get at 

that which is worthwhile. The librarian can help him select, and 

if the teacher does not request, the librarian goes to him. The 

librarian provides periodicals, review literature, bibliogra

phies, and selection aids. He sends a note to the teacher when 

a book is received and ready. The professional collection is 

shelved separately. The librarian generates publicity through 

bulletin board notices, faculty bulletin announcements, and 

articles in the school paper (McCallister 1966, pp. 410-411). 

Teachers and librarians are urged to plan together in the 

instructional materials center. The teacher schedules a confer

ence prior to beginning a unit, orienting the librarian to the 

overall unit plan and alerting him to individual pupil needs and 

interests. The librarian suggests additional topics and activi

ties and acquaints the teacher with new materials related to the 

unit. The contention is also made that faculty meetings are where 

teachers and librarians can really come together to show what the 

instructional materials center can do for instruction (Fenwick 

1963, pp. 158-159). 

Principals should plan with teachers and librarians an 

integrated program of library instruction. The librarian should 

be included on curriculum committees and on administrative and 

advisory committees (Ahlers 1961, p. 224). The librarian attends 

department meetings and works with committees revising old 
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courses or developing new units. He works with teachers in 

classes as well as through library services (Ahlers 1961, 

pp. 225-226). 

Library instruction is taught as it is needed, that is, 

in relation to the assignments the teacher has made, and not as 

ends in themselves. Teachers bring entire classes to the li

brary for investigative or research purposes, and not just for 

pleasure reading (Cyphert 1962, pp. 148-149). 

Mann (1958, p. 12 5) encouraged the librarian to prepare 

bibliographies for teachers, to publicize the library and its 

activities, cooperate with all departments in carrying out ob

jectives of the school, be involved in curriculum planning, and 

serve as a research consultant. The librarian needs to spend much 

time with new teachers and help them to become familiar with 

services and materials. He keeps the faculty in touch with new 

ideas in the professional literature and circulates lists and 

descriptions of new materials (Ahlers 1961, p. 226). 

Classwork should be coordinated with use of common refer

ence materials. Teachers and librarians should realize that the 

library staff exists to render service, and the service can be 

better if the teachers will let the staff know what is needed 

(Garber 1954, p. 319). The superior teacher uses the library, 

and each teacher has a responsibility to meet the school librar

ian as soon as possible and to appraise the library on such 

things as whether it is out-dated or poorly arranged 
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(Lane and Sherman 1968, p. 115). By helping the librarian in 

selection, as well as other matters, the teacher can work toward 

bringing the library up to his expectations (Garber 1954, p. 320). 

One way to plan for improvement in librarian-teacher re

lations is to organize a joint committee of teachers, board mem

bers , administrators, and parents. Study the existing library 

program, and recommend plans for improvement (Mount 1965, p. 71). 

Fenwick (1963, pp. 154-155) presented summaries of projects de

signed by school librarians to aid teachers in their use of the 

library. Among the suggestions is getting the teacher involved 

in the library by beginning with assignments of a popular rather 

than an academic nature. The popular approach leads into the 

development of units designed around the library, until eventual

ly the teacher becomes comfortable about using the materials with 

his classes. The librarian knows what segments of a topic will 

appeal to a variety of students in a given class. She knows the 

library resources on a selected topic and can relate content to 

assignment. Besides knowing the bibliographical organization of 

a discipline, she has an understanding of teaching method and 

learning theory. 

Sanders (1958, p. 2460) claimed success in getting teach

ers to make use of the library. The best way to get teachers to 

use the library is through workshops, employing library work

sheets on a subject of common interest, such as conservation. 

Only 55% of the teachers in one junior-senior high school used 
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the library before the workshop. After the workshop, 95% of the 

teachers became library users , circulation of books increased 

15%, and attendance in the library increased 20%. 

Summary 

Success of the library program depends on teacher and 

student use. The librarian and the teacher need to work together 

as a team to promote maximum use. The librarian has the respon

sibility of making services available and known to the teacher, 

and the teacher has the responsibility of getting to know the 

library and working toward its improvement. Much responsibility 

for teacher use lies with the librarian, because, as was indi

cated by James (1966) and Garber (1954), teacher education pro

grams have pushed library instruction aside. Communication is 

of the utmost importance . It is necessary for the librarian to 

know what is going on in the classroom, and it is necessary for 

the teacher to know what is going on in the library. 

Studies indicated there is a relationship between teacher 

use of the library and student reading habits, bearing up the im

portance of getting the teacher to use the library as much as 

possible. 



CHAPTER 3 

RESEARCH PROCEDURES 

Information regarding procedures employed in this study 

is given under the following headings: (1) the junior and senior 

high schools of Tucson District No. 1; (2) the sample; (3) proce

dures for the pilot study; (4) procedures for the interview of 

librarians; (5) procedures used in administering the question

naire to teachers; (6) instrumentation; and (7) procedures used 

for analysis of the data. 

The study, descriptive in nature, involves the use of an 

interview (Appendix H) of all the head librarians in the secondary 

schools of Tucson District No. 1 and a questionnaire (Appendix E) 

administered to a sample of teachers in the district secondary 

schools . Before the instruments were employed in Tucson District 

No. 1, a pilot study (Appendix A) was conducted in schools out

side the district to determine what changes in the interview and 

the questionnaire were necessary in order to obtain the desired 

data. 

Before surveys were conducted in the individual schools, 

librarians and principals were contacted through the research 

department and the supervisor of library services in the Tucson 

Public Schools (Appendix B). 

22 
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To determine the librarian viewpoint of what has been 

done in the past to stimulate and encourage faculty to use the 

school library, what is being done now, and what steps need to 

be taken in the future, the head librarian in each of the secon

dary schools of Tucson District No. 1 was interviewed. 

A questionnaire was administered to a random sample of 

teachers in the district to determine their viewpoints in the 

above-mentioned categories. 

Both the interview and the questionnaire requested in

formation about materials, equipment, facilities, and services 

offered by library personnel, but no individual persons or 

schools are identified in relation to the data. The study was 

conducted in cooperation with the district research department, 

the supervisor of library services, and the principals of the 

secondary schools concerned. 

The Junior and Senior High Schools 
of Tucson District No. 1 

This study took place in the largest school district in 

the state of Arizona, Tucson District No. 1. The district pres

ently is operating a total of 99 schools, including 17 junior 

high schools (grades 7-8) and nine senior high schools 

(grades 9-12). 

A balanced educational program is maintained in all 
grades. Academic subjects are emphasized, and good pro
grams in music, art, health and physical education also 
are offered. In the junior high schools, industrial edu
cation, home economics, more formalized physical educa
tion, some drama, and public speaking are added. 
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The high schools are comprehensive, offering courses 
designed to fit individual needs of each student. These 
courses range from specially designed for the slow 
learner to courses on a college level for the gifted and 
talented students (Welcome to Tucson Public Schools 
1974, n.p.). 

Each of the junior and senior high schools in the dis

trict has its own library, with the exception of one school plant 

that serves both a junior high school and a senior high school 

with one library. The junior high school libraries are staffed 

by one librarian and one part-time clerk. The senior high school 

libraries have full-time staff in addition to the head librarian. 

If district personnel need materials, equipment, and services 

beyond what is available to them in the individual school li

braries, they may obtain them through the district educational 

materials center. A wide variety of materials, equipment, and 

services is offered through this center, and deliveries are made 

to each of the schools . 

The Sample 

The sample on which this study was based was drawn ran

domly from a list of 1,274 classroom teachers in the 17 junior 

high schools and nine senior high schools of Tucson District 

No. 1. Every one of these schools is represented in the sample, 

even though all 1,274 teachers were included in one list. 

Each teacher on the list was assigned a number, from one 

to 1,274, and through the use of a random numbers table (Glass 

and Stanley 1970, pp. 510-512), 200 teachers were selected to 
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receive the questionnaire on teacher utilization of school 

libraries . 

No attempt was made to control the number of teachers 

selected from each school nor was any attempt made to control 

what subject areas were represented in the sample. The sample 

proved sufficiently large to include some teachers from every 

subject area taught in the district secondary schools. Since 

this study was directed toward the secondary schools of the dis

trict as a whole rather than toward the individual schools, it 

was desirable to eliminate controls regarding school or subject. 

Procedures for the Pilot Study 

After approval of the research proposal was obtained from 

the Department of Secondary Education of The University of Ari

zona, the research director and the principals of the junior and 

senior high schools in the Amphitheater School District were con

tacted, and approval was obtained for conducting a pilot study to 

refine the interview and the questionnaire. 

As each principal was contacted, permission was obtained 

to interview the head librarian about teacher utilization of the 

school library. Interview questions were submitted to the li

brarian, and an appointment for conducting the interview was 

made. 

The questionnaire was distributed to all teachers in the 

four participating schools (two junior high schools and two 
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senior high schools), and it was requested that the completed 

instruments be returned to the office of the principal within 

four days . Before the questionnaires were due, follow-up notices 

were placed in the teachers' mailboxes and announcements were 

made over the intercom to remind them to turn in the instruments. 

The questionnaire was distributed to 210 teachers in the pilot 

study. Seventy-six (36.1%) questionnaires were returned. It was 

sent to all of the secondary school teachers, because the total 

number approximates the number that was drawn as a sample from 

Tucson District No. 1. 

Each of the four head librarians in the Amphitheater 

secondary schools was interviewed, and the interview proved to 

be adequate for acquiring the information needed for this study. 

Once the results of the pilot study were compiled, it was 

determined that changes in the interview were unnecessary, but 

several changes in the questionnaire were necessary in order to 

obtain the data desired. The changes that were made are ex

plained later in this chapter. 

| Procedures for the Interview 
I of Librarians 
I 
! 

Once the approved research proposal was on file with the 

Office of Graduate Studies in Education at The University of 

Arizona, permission was granted by the director of research and 

the supervisor of library services in Tucson District No. 1 to 

conduct research within the district. The director of research 
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contacted the junior and senior high school principals by letter 

(Appendix B), informing them of the research department approval 

and the nature of the research, and inviting questions or con

cerns the principals might have about the proposed research. 

Enclosed were the cover letter (Appendix D) for the teacher 

questionnaire and an abstract of the dissertation proposal 

(Appendix C). 

Before interviews were conducted, the researcher con

tacted the head librarian in each school by letter (Appendix G). 

The librarians were advised about the research department approv

al, and they were made aware that appointments would be made for 

the interviews. Enclosed with the letter were an abstract of the 

dissertation proposal, a list of interview questions, and a self-

addressed, stamped appointment card. The appointment card in

cluded the name of the librarian, the name of the school, and a 

suggested date and time for the interview. If the librarian found 

the date and time satisfactory, he checked the date and time as 

confirmed. If he was not available for an interview at the speci

fied time, he checked a statement on the card requesting that the 

researcher phone for an interview appointment. Most of the li

brarians were able to confirm the suggested date and time. 

Junior high school librarians were also contacted at 

their monthly meeting and were informally given the opportunity 

to ask questions and make comments about the study. 

Prior to conducting each interview, the researcher 

checked in at the principal's office. The librarian had the 
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list of questions in hand while being interviewed and was en

couraged to expand on each question as was felt necessary to 

clarify each school library's policies and practices regarding 

teacher use of the library. Each interview lasted approximately 

one-half hour. 

Procedures Used in Administering the 
Questionnaire to Teachers 

Questionnaires (Appendix E) on teacher utilization of 

school libraries were distributed to the sample of 200 teachers 

through the district research department. Attached to each ques

tionnaire was a cover letter signed by the director of research 

and the supervisor of library services (Appendix D) stating that 

the research department had carefully reviewed and approved the 

request to conduct a study designed to improve library service in 

the schools . The letter also indicated that the teachers had been 

randomly selected to participate, and cooperation in responding to 

the questionnaire was encouraged. Enclosed with the questionnaire 

was an abstract of the dissertation proposal (Appendix C). 

Teachers were asked to return the questionnaire by a spe

cific date one week from the time they were distributed. Each in

strument was coded with the number assigned to an individual on 

the list of teachers so it could be determined which teachers re

sponded to the questionnaire and which ones would require a 

follow-up letter (Appendix F). Completed questionnaires were re

turned to the research department. 
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The code numbers on the returned questionnaires were 

checked against the numbers on the list of teachers, and once it 

had been ascertained who had not responded, arrangements were 

made with the research department to send out a follow-up letter. 

Approximately two weeks after the initial distribution, a 

duplicate questionnaire and the follow-up letter were mailed to 

the teachers who had not yet returned a completed instrument. 

The letter reminded the teachers of the original mailing and re

quested return of the follow-up questionnaire to the research 

department within four days . Included in the letter was a state

ment telling the teacher that his contribution to the study was 

essential to the reliability of the study. 

Instrumentation 

The instruments employed in this study were designed to 

elicit information that would provide direction for changes to 

be made for improvement in teacher utilization of school li

braries, indicate policies and practices that are working well 

and should be continued, identify teacher attitudes toward the 

library and its services, and identify librarian attitudes toward 

teachers in relation to their use of libraries. Dr. Waldo K. 

Anderson, Professor of Educational Administration at The Univer

sity of Arizona and Dr. Darrell L. Sabers, Associate Professor 

of Educational Psychology at The University of Arizona were con

sulted about formulating and administering the instruments. Both 

of these professors teach courses in research in education. 
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The Interview 

The interview was designed to allow the librarian freedom 

with his answers within a specific sphere, as shown in succeeding 

paragraphs, where each question is considered. In keeping with 

policy for conducting research in Tucson District No. 1, the 

participant in the interview was informed of his right to refuse 

to answer any question. 

In this subsection, each question from the interview ap

pears at the beginning of a paragraph, and the questions are 

presented in the same order in which they were asked. 

1. Are the teachers involved in selection of materials? 

After the initial yes or no response to this item, par

ticipants were encouraged to indicate specifically how 

teachers are involved in materials selection. The in

volvement of teachers in selection is considered to be 

one of the most important factors in teacher utilization 

of the library (Mount 1965, p. 71; Boling 1949, p. 59; 

Stauffer 1970, p. 286). 

2. Are library materials allowed to be used for classroom 

collections? Participants had the opportunity to state 

any qualifications they might have on a yes or no answer. 

Classroom collections could be considered as materials 

that were assigned to the classroom on indefinite loan, 

or they could be considered as materials loaned to the 

teacher for use in the classroom for the duration of a 

study unit. 



Does the library staff prepare bibliographies for teach

ers? This question encompasses bibliographies of any 

nature, such as those of materials in specific subject 

areas, lists of materials newly acquired by the library, 

or bibliographies of a general nature, etc. 

Are entire classes allowed to come to the library? Be

sides stating yes or no to this question, participants 

were encouraged to state any qualifications they might 

have for allowing entire classes into the library.. 

What other specific practices have been employed in this 

library to stimulate and encourage teacher use of the 

facility and its services? The questions that preceded 

this one were designed to illustrate the type of prac

tices pertinent to this study. This question is of a 

much broader nature so that the participant is able to 

consider, without being led by the interviewer, addition

al practices that have been used to advantage in the in

dividual school. There was also a chance afforded for 

exposition of practices that had been tried but may have 

failed to stimulate and encourage teacher utilization of 

the library. 

Which services do you feel have had greater success than 

others? How do you measure their success? This is an 

extension of the preceding question, and it provides a 

means of drawing the most desirable practices from the 



total. Rather than relying solely on the participant's 

opinion, the question calls for some kind of criteria 

used to determine why some practices are better than 

others . 

7. Do you find that teachers in certain areas use the li

brary more than those in other areas? Which ones? Can 

you identify reasons for the difference in use? Atten

tion is drawn to teachers in subject areas that need 

particular help to show them how the materials center 

might be useful to them. Figueroa (1960, p. 99) found 

that mathematics teachers were consistently the most in

frequent users of the school library, and industrial 

arts, driver education, and physical education teachers 

were also infrequent users . Once reasons for lack of use 

have been identified, perhaps adjustments can be made in 

the library program to persuade non-users to become users 

of the library. 

8. Why do some teachers in the school not use the library? 

Rather than referring to subject areas, the question 
I 

draws attention to individual teachers . The librarian 

may infer why a certain teacher does not use the library, 

or he may have been given specific reasons by the 

teacher. 

9. Why do you think should be done to reach those teachers 

who are not using the library presently? Have you had 
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indication of the possible success of the proposed prac

tices? The question includes both present policies that 

might be expanded upon as well as original ideas the 

participants have for promoting the library. Viewpoints 

could prove especially valuable in those instances where 

some indicator, such as feedback from teachers, is 

present. 

10. What might be done to increase library use by the teach

ers who are already using the library to some extent? 

This question focuses on the depth of use teachers might 

make of the library and is supplementary to the preceding 

question. 

11. On what committees that involve faculty do you serve? In 

what way does your committee work encourage teacher use 

of the library? Ahlers (1961, p. 224) emphasized a need 

for the librarian to be included on curriculum committees 

and on administrative and advisory committees. The 

American Association of School Librarians and the Asso

ciation for Educational Communications and Technology 

(1975, p. 31) regard participation in the school's gov

erning committee or council for curriculum and instruc

tional planning as a responsibility of the head of the 

school media program. This question measures not only 

the extent to which librarians are included in commit

tees , but it also indicates how much bearing inclusion 
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in the committees has on promoting teacher use of school 

libraries in Tucson District No. 1. 

12. Are teachers aware of the services available to them 

through the library? Are they aware of the materials 

and equipment available to them through the library? 

The intent behind this question is for librarians to be 

cognizant of the fact that some teachers may not use the 

library to the fullest because they do not realize what 

services, equipment, and materials are available. Prac

tices to ensure teacher awareness may be in order. 

13. Does the faculty seem to have a positive attitude toward 

the library and its staff? What indicators are there to 

support your answer? Since most librarians might be in

clined to see a positive attitude, the indicators called 

for are of particular importance. The pilot study de

termined that not all librarians feel that the faculty 

has a positive attitude toward the library and its staff. 

14. In what ways are you involved by teachers in planning for 

their classes? How are you kept abreast of what the 

teachers are doing in their classes? Planning is a co

operative process involving media program administrators, 

media staffs, school administrators, teachers, students, 

and community members, as appropriate (American Associa

tion of School Librarians and Association for Educational 

Communications and Technology 1975, p. 37). The 



librarian works with teachers in classes as well as 

through library services (Ahlers 1961, p. 226). Teacher 

and librarian cooperation is a significant aspect of this 

study, and this question is of particular importance. 

15. In what ways do the teachers and the library staff work 

together in library instruction? According to Swanker 

(1965, p. 27), the teacher and the librarian must both 

assume responsibility for teaching library skills. In

volved here are both formal instruction and informal 

instruction in library skills. The formal instruction 

may take place in the library or in a classroom, and the 

informal instruction takes place in the library, where 

librarians, students, and teachers have an opportunity 

to put library skills in practice . 

16. What other information can you present that you feel 

would be pertinent to this study? This item was included 

in an attempt to fill any gaps that may have been present 

in the rest of the interview. Participants attested to 

the thoroughness of the interview and had little to add 

under this final query. 

The Questionnaire 

The pilot study in which the questionnaire was tested in

dicated a need for several changes in the instrument in order to 

obtain the desired data. 
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A sufficient number (23 of 76) of incomplete question

naires were returned to show that the original length of four 

pages had to be cut. Through the rearrangement of some items and 

the exclusion of some items that proved confusing to the respon

dent or nonessential to the study, the length of the question

naire was pared to three pages. Incomplete questionnaires did 

not prove to be a problem in the final study. 

The questionnaire originally proposed for the study con

tained categories in the section on available materials and 

equipment that were particularly confusing. Alongside the list 

of materials and equipment were three checking columns with head

ings of offered, helpful, and available. The headings were to 

show what items were offered to teachers by the library staff, 

what items the teacher found helpful in his teaching, and what 

items the teacher knew to be available in the library. To avoid 

confusion the questionnaire was changed so there was only one 

checklist, and the teacher was asked to check materials and equip

ment he found available in the school library and to star items 

that are or would be helpful to him in his teaching, whether or 

not they were presently available to him in the school library. 

What subjects do you teach? How long have you been 

teaching? These two questions were eliminated from the proposed 

questionnaire to cut the length, as they were not critically es

sential to the study. 

The question, "What services are offered to teachers by 

the library staff?" was changed to a more significant concern in 
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the study: Check services that should be offered to teachers by 

the library staff. The teacher was asked to star items that are 

presently offered. 

The final form of the questionnaire included some infor

mation on team teaching, flexible scheduling, and directed study, 

as these items could account for some presence or absence of 

teacher use of libraries, since all three are closely related to 

a multi-media concept. 

The second section of the questionnaire, which centers on 

the teacher's education in media, has bearing on the study in 

that it could indicate a need for training to be offered through 

the district and individual school library programs. James 

(1966, p. 549) maintained that there has been a neglect of li

brary instruction in teacher education. The questionnaire seeks 

to establish whether this is true for the sample of teachers from 

Tucson District No. 1. 

The questionnaire was designed to test teacher awareness 

of what services, materials, and equipment the library offers, 

and it provides opportunity for teachers to indicate what ser

vices, materials, equipment, policies, and practices had been 

especially helpful to them in their teaching. 

Attitudes were assessed from responses regarding helpful

ness and awareness, and several questions help determine teacher 

attitude toward the librarian. These included: (1) Is the 

librarian helpful to you in your teaching? (2) Do you work 
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closely with the librarian in the classroom? (3) What percentage 

of the time your classes are in the library do you work with the 

librarian? (4) Would you welcome assistance from the librarian 

in planning for your classes? 

Four of the questions requested a response in the form 

of percentage quotations. The choices of 100%, 75%, 50%, 25%, 

and none were determine through discussion with Dr. Darrell L. 

Sabers, Associate Professor of Educational Psychology at The 

University of Arizona, who has had considerable experience in 

working with scales and questionnaires. He provided much assis

tance in the formulation of items throughout the questionnaire. 

A final item on the questionnaire requested that the 

teacher indicate what changes in the library program are neces

sary to further encourage his use of the library, and what 

changes are needed to encourage the use made by other teachers 

in the future . 

It was explained on the questionnaire that the partici

pant had the right to refuse to answer any question and that no 

persons or schools would be identified in the compilation of 

data. This is in accordance with the rules for conducting re

search in Tucson District No. 1. 

Procedures Used for Analysis of the Data 

1. Results of the interviews and the questionnaires were 

tabulated according to the number of responses for each 

item. 
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2 . An individual table was compiled for each category in

cluded in the interview and the questionnaire. 

3. The data were converted to percentages, where appropriate, 

to: (a) provide direction for changes to be made for im

provement in teacher utilization of school libraries, 

(b) to indicate policies and practices that are working 

well and should be continued, (c) to identify teacher 

attitudes toward the library and its services, and (d) to 

identify librarian attitudes toward teachers in relation 

to their use of libraries. 

Summary 

In this chapter the junior and senior high schools of 

Tucson District No. 1 were described, and description and expla

nation of the sample, procedures for the pilot study, procedures 

for the interview of librarians, procedures used in administering 

the questionnaire to teachers, and the instrumentation were pre

sented. Procedures used for analysis of the data were outlined. 

A sample of 200 teachers was randomly selected from a 

list of teachers in the junior and senior high schools of Tucson 

District No. 1. A pilot study was conducted in the Amphitheater 

Public Schools to refine the interview and the questionnaire be

fore they were employed in the final study. No changes were 

necessary in the interview, but there were several changes 

needed in the questionnaire to obtain the desired data. 



In Chapter 4 the analysis of the data will be presented 

in relation to the objectives of the study. 



CHAPTER 4 

PRESENTATION AND ANALYSIS OF THE DATA 

The purpose of this study was indicated in the objectives 

stated in Chapter 1 of this paper. The objectives were to: 

(1) identify librarian attitudes toward teachers in relation to 

their use of libraries; (2) identify teacher attitudes toward the 

library and its services; (3) indicate policies and practices 

that are working well and should be continued; and (4) provide 

direction for changes to be made for improvement in teacher 

utilization of school libraries. 

The data related to the objectives were gathered through 

an interview of 2 5 junior and senior high school librarians and 

through a questionnaire distributed to a random sample of 200 

junior and senior high school teachers in Tucson District No. 1. 

Every one of the junior high schools and senior high schools in 

the district was represented among the 25 librarians interviewed, 

and each of the secondary schools was represented among the 

teachers in the sample who returned the questionnaire. Of the 

200 questionnaires distributed to the sample of teachers, 155 

(77.5%) were returned. 

In the analysis of the data, results of the interviews 

and the questionnaires were tabulated according to the number of 

41 



responses for each item, an individual table was compiled for 

each category included in the interview and the questionnaire, 

and the data were converted to percentages, where appropriate. 

All percentage figures related to the data in this study are 

based on a total number of 2 5 librarians or a total number of 

155 teachers. This chapter was organized, in accordance with the 

objectives of the study, under the following headings; (1) li

brarian attitudes toward teachers in relation to teacher use of 

the library; (2) teacher attitudes toward the library and its 

services; (3) present policies and practices related to teacher 

use of the library; and (4) changes to be made for improvement 

in teacher use of school libraries. 

Since team teaching, flexible scheduling, and directed 

study could have significant bearing on how much teachers used 

the library for their classes, teachers were asked in the ques

tionnaire to respond in regard to their involvement in those 

three practices (see Table 1). Team teaching involves two or 

more teachers working together in the instruction of a group of 

students, flexible scheduling is defined as any scheduling that 

departs from periods of class time of uniform length, and di

rected study is any study activity carried out during the school 

day under the direction of a teacher, whether the study takes 

place in the classroom, the library, or any other part of the 

school. Of the 155 teachers who responded to the questionnaire, 

only 35 (22.6%) indicated they were involved in team teaching, 
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Table 1. Teacher Involvement in Team Teaching, Flexible 
Scheduling, and Directed Study 

Practice 
No . of Teachers 

Involved 
No. of Teachers 
Not Involved 

Team teaching 35 120 

Flexible scheduling 55 97 

Directed Study 83 70 

and 55 (35.5%) were involved in flexible s cheduling. Eighty-

three teachers (53.5%) provided directed study for their stu

dents. One hundred-twenty teachers (77.4%) were not involved in 

team teaching, and 97 (62.6%) had no flexibility in scheduling, 

but only 70 teachers (45.2%) did not utilize time for directed 

study. 

McKim (1962, p. 553) stated, "... most schools today 

require their graduating teachers to have had some training in 

library work," yet among the 155 teachers surveyed, no more than 

21 (13.6%) were found to have any courses in library science 

(see Table 2). Of those 21 teachers, 15 had three semester hours 

of credit in library science, two had six semester hours, two had 

one semester hour, one had two semester hours, and one had 30 

semester hours. 

As shown in Table 2, there was no evidence of any sig

nificant education in the use of media except for courses in 

audiovisual education, where 93 teachers (60%) reported training. 
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Table 2 . Teacher Education in Media 

No. of Teachers With 
Type of Education Media Training 

Library science 21 

Audiovisual education 93 

Other college courses 45 

Fifty of the respondents had three semester hours of credit, 15 

had six semester hours, eight had two semester hours, four had 

four semester hours, two had 30 semester hours, one had 12 semes

ter hours, one had 10 semester hours, one had nine semester 

hours, one had eight semester hours, and one had one semester 

hour. 

There was little evidence to show that teachers received 

adequate library training in other college courses. Only 45 

(29%) had any library training included as part of their profes

sional preparation, apart from courses in library science or 

audiovisual education. Courses which included some library 

training were educational research, thesis, teaching methods, 

English, science, history, radio and television, and adolescent 

literature. 

In spite of the low percentage of teachers educated in 

library science, 123 (79.4%) felt that they had adequate knowl

edge of how to use the services and materials available in their 
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school libraries. A few of the respondents explained how they 

had acquired adequate knowledge of library use. Fifteen were 

self-taught through their professional duties, and 11 were taught 

by librarians and media directors in their schools . Among 32 

teachers (20.6%) who stated they did not have adequate knowledge 

of how to use the library, six admitted they had not bothered to 

learn about the library, and two said they had little use for a 

library. 

Librarian Attitudes Toward Teachers in Relation 
to Teacher Use of the Library 

It has been long known that teachers in some subject 

areas use the instructional materials center more than others. 

A study conducted by the National Education Association in 1958 

specified English, social studies, and science teachers as the 

heaviest users . Minor users of the library are business educa

tion, industrial arts, and mathematics teachers (Ferring 1958, 

pp. 15-16). The findings of the NEA study in 1958 correspond 

with the appraisal librarians made of teacher use of the library 

by subject in the secondary schools of Tucson District No. 1 

(see Table 3). 

Among 25 librarians interviewed, 22 (88%) reported con

siderable use of the library by language arts and social studies 

teachers. Twelve librarians (48%) saw science teachers as sig

nificant library users, and the health teachers, who were in the 

physical education departments, were described as frequent users 
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Table 3. Librarian Appraisal of Teacher Use of the Library 
by Subject 

Subject 

No. of Librarians 
Reporting Considerable 

Teacher Use 

No. of Librarians 
Reporting Little 
Teacher Use 

Language Arts 22 1 

Social Studies 22 1 

Science 12 3 

Physical Education 
(Health) 9 5 

Art 4 0 

Home Economics 4 4 

Music 3 1 

Industrial Arts 2 10 

Mathematics 2 16 

Foreign Language 1 2 

Business Education 0 1 



47 

by nine (36%) of the librarians. Four (16%) of the librarians 

reported considerable library use by art and home economics 

teachers, three (12%) reported considerable use by music teach

ers, two (8%) said industrial arts and mathematics teachers made 

significant use of the library, and one (4%) highly regarded the 

library use of foreign language teachers. 

Mathematics teachers were considered the most infrequent 

library users by 16 librarians (64%). Ten librarians (40%) 

placed industrial arts teachers among the infrequent users, and 

physical education teachers were considered as infrequent users 

by five librarians (20%). As many librarians (16%) reported 

little use of the library by home economics teachers as had re

ported them as using the library considerably. Teachers of 

science use the library very little, according to three (12%) of 

the librarians. Two (8%) of the librarians saw little use by the 

foreign language teachers, and one (4%) asserted there was little 

use by language arts, social studies, music, and business 

education. 

As the librarians were interviewed they explained why 

some teachers do not make use of the library. The librarian ap

praisal of reasons for lack of teacher use of the library is 

presented in Table 4. 

The reason most often cited by librarians for the lack of 

teacher use was that teachers see no need to use the library. 

Eleven (44%) of the librarians said that teachers who did not use 
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Table 4. Librarian Appraisal of Reasons for Lack of Teacher 
Use of the Library 

No. of Librarians 
Reason Specifying the Reason 

Teachers see no need to use the library 11 

Teachers rely on classroom collections 
independent of the library 7 

Teachers say there is no time to send 
students to the library 4 

Teachers lack background in library use 4 

Teachers are textbook oriented 3 

Teachers dislike the librarian or his 
policies 2 

Some subjects are not suited to library 
use 4 

School program does not emphasize library 
use 2 

Library has inadequate materials for some 
subjects 3 

Library is too crowded 2 

Library is too noisy 1 

Library is too distant from some 
classrooms 1 
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the library felt their classes could be adequately taught without 

the services, materials, equipment, and facilities offered by the 

library. Although an instructional materials center may be de

sirable, it is not essential, and some teachers will not use a 

resource until they see it as something necessary. 

Teachers often rely on classroom collections that are in

dependent of the library, according to seven librarians (28%). 

The classroom collections are sometimes composed of teachers' 

private materials, and they are sometimes provided through de

partment funds. 

Four librarians (16%) said that teachers say there is no 

time to send students to the library, some teachers do not come 

to the library because they lack background in library use, and 

some teachers feel their subjects are not suited to library use. 

The view of three librarians (12%) is that too many teachers are 

textbook oriented and that teachers of some subjects think li

brary materials are inadequate for their particular disciplines. 

Teachers sometimes dislike the librarian or his policies, 

as two librarians (8%) indicated. Another 8% of the secondary 

school librarians charged that the total school program did not 

emphasize library use. Eight percent of the librarians stated 

that teachers object to the library being too crowded for them 

to use it, and 4% of them specified a noisy library and a library 

too distant from some classrooms as reasons why teachers did not 

make frequent use of the library. 
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Lack of teacher awareness of services, materials, and 

equipment in the school library is cited as a problem by Eisen-

berg and Saddler (1973, pp. 55-56). An appraisal of teacher 

awareness of libraries in Tucson District No. 1 is given in 

Table 5. As shown by Table 5, most (76%) of the librarians were 

quite sure that the teachers in their schools were aware of what 

was offered through the libraries. Ways by which teachers were 

informed of services, materials, and equipment are considered 

later in this chapter under the heading: Present Policies and 

Practices Related to Teacher Use of the Library. 

Teacher Attitudes Toward the 
Library and Its Services 

One hundred percent of the junior and senior high school 

librarians in Tucson District No. 1 asserted that the teachers 

have a positive attitude toward the library. The most signifi

cant indicator of a positive attitude for 10 (40%) of the li

brarians was the flow of favorable comments that teachers 

expressed about the library. Seven (28%) observed considerable 

teacher use of the library, both for themselves and their stu

dents, and three (12%) documented teacher use of their libraries 

through circulation records and sign up sheets that are used by 

teachers to schedule their classes in the library. Four librar

ians (16%) reported that teachers consult them about appropriate 

materials for their lessons or about formulating units of study 

for use in their classes . Since she had received no complaints 



Table 5. Librarian Appraisal of Teacher Awareness of Services, 
Materials, and Equipment Available in the Library 

No. of Librarians No. of Librarians 
Area of Reporting Unsure of 

Teacher Awareness Teacher Awareness Teacher Awareness 

Services 19 6 

Materials 19 6 

Equipment 19 6 

from teachers, one librarian concluded that the teachers must 

have a positive attitude toward the library. Indicators of posi

tive teacher attitudes toward the library are listed in Table 6. 

The response of teachers to several questions in the 

questionnaire suggested a positive attitude toward the school 

librarians for a majority of teachers. Ninety teachers (58.1%) 

considered the librarian frequently helpful to them in their 

teaching, 55 (35.5%) considered the librarian helpful occasional

ly, but only nine teachers (5.8%) indicated that the librarian is 

never helpful to them in their teaching. When asked if they 

welcome assistance from the librarian in planning for their 

classes, 90 teachers (58.1%) said yes, opposed to 60 (38.7%) who 

responded negatively. In response to the question asking if the 

teacher worked closely with the librarian in the classroom, five 

teachers (3.2%) indicated they did so frequently, 51 (32.9%) did 

so occasionally, and 96 (61.9%) never did. 



Table 6. Indicators of Positive Teacher Attitudes Toward 
the Library 

Indicator 
No. of Librarians 
Reporting Indicator 

Comments from teachers 10 

Teacher use observed 7 

Teacher consultation with the librarian 4 

Teacher use documented 3 

No complaints from teachers 1 

Even though 79.4% of the teachers expressed that they had 

adequate knowledge of how to use the services and materials 

available in their school libraries, only 31 (20%) used the li

brary 100% of the time for any activity (see Table 7), and 69 

teachers (44.5%) indicated that they never meet with their 

classes in the library. 

As shown in Table 7, 47 teachers (30.3%) did not use the 

library for personal reading, 53 (34.2%) did not rely on the li

brary for any of their professional reading, 64 (41.3%) did no 

work in the library with their students, and 28 (18.1%) never 

worked with their classes in cooperation with the librarian. 

For the teachers who did utilize the library for the 

activities listed in Table 7, the time allotted most often was 

25% of the total time devoted to a particular activity. Eighty-

three teachers (53.5%) utilized the library for 25% of their 



Table 7. Number of Teachers Utilizing the Library for Reading 
and Working With Students 

Percentage of Activity Time 
Utilizing the Library 

Activity 100% 75% 50% 2 5% 0% 

Personal reading 3 22 83 47 

Professional reading 1 8 23 69 53 

Working with students who 
are in the library 27 16 8 34 64 

Working with classes in 
cooperation with the 
librarian 3 3 12 33 28 

personal reading, 69 (44.5%) utilized the library for 2 5% of 

their professional reading, 34 (21.9%) worked with their students 

25% of the time the students were in the library, and 33 (21.3%) 

used the library 2 5% of the time they spent working with their 

classes in cooperation with the librarian. 

All of the librarians in the junior and senior high 

schools of the district stated that teachers were allowed to 

bring entire classes to the library, but this study produced no 

evidence to show that teachers used this policy frequently. 

Table 8 shows that teachers who scheduled their classes in the 

library less than one-half hour per week numbered 55 (35.5%), 

and 69 (44.5%) indicated that their classes are never scheduled 

in the library. Seven teachers (4.5%) scheduled their classes 

in the library one-half hour per week, eight (5.2%) used the 
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Table 8. Hours Per Week the Teacher Schedules Classes in 
the Library 

Hours Per Week No. of Teachers 

3 or more 5 

2 4 

1 8 

1/2 7 

Less than 1/2 55 

None 69 

library in this way one hour per week, four (2.6%) scheduled 

classes in the library two hours per week, and only five teachers 

(3.2%) made considerable use of the library by scheduling their 

classes in there three or more hours per week. 

Some policies and practices cited in the literature as 

having influence on teacher use of the library were listed on the 

questionnaire, and the response of 155 teachers in the junior and 

senior high schools of Tucson District No. 1 indicates that the 

most significant influencing policies and practices were informal 

conversation with the librarian, preparation of bibliographies by 

the library staff, and involvement in selection of materials. 

As shown in Table 9, not only did 130 teachers (83.9%) 

regard informal conversation with the librarian as having some 

influence in their use of the library, but 35 (22.6%) of the 
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Table 9. Practices and Policies Teachers Regard as Having 
Influence in Their Use of the School Library 

Practices and Policies 

No. of Teachers 
Indicating 

Some Influence 

No. of Teachers 
Indicating 

Greatest Influence 

Involvement in selection 
of materials 70 13 

Librarian's work on faculty 
committees 

Library exhibits 

Visits to the classroom by 
the librarian 

35 

40 

18 

9 

4 

Bibliographies prepared by 
library staff 

Library handbooks 

Informal conversation with 
the librarian 

Professional library 

General helpfulness of the 
librarian 

51 

15 

130 

26 

12 

18 

2 

35 

6 

0 

Librarian working toward 
multi-media concept 

School program designed for 
library use 

Provision for careers section 
in the library 

1 

1 
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155 teachers contributing to the study showed that the informal 

contact was the greatest influencing factor associated with their 

library use. Involvement in selection of materials was the prac

tice ranking second in importance as an influence, with 70 teach

ers (45.2%) indicating some influence and 13 (8.4%) asserting 

that involvement in selection of materials had the greatest in

fluence toward getting them to use the library. While 51 teach

ers (32.9%) chose bibliographies prepared by the library staff as 

having some influence toward making them users of the library, 

18 (11.6%) of them regarded the bibliographies as the greatest 

influence. Library exhibits had an influence with 40 teachers 

(25.8%), but only four (2.6%) designated exhibits as having the 

greatest influence. 

Librarians in the district reported little involvement in 

faculty committees (see Table 11); however, Table 9 shows that 

35 teachers (22.6%) felt the librarians' work on faculty commit

tees had some influence on their use of the library, and nine 

(5.8%) rated it as the greatest influence. 

The professional library was a facility of the senior 

high school libraries in Tucson District No. 1, and although some 

of the junior high school libraries included professional mate

rials, there were no distinct professional libraries. Only 26 

teachers (16.8%) indicated the professional library as a factor 

in their use of the library, and six (3.9%) regarded it as the 

greatest factor. 



Eisenberg and Saddler (1973, p. 55) stressed the impor

tance of librarians visiting classes and becoming involved with 

them. Eighteen teachers (11.6%) also placed importance on visits 

to the classroom by the librarian, and seven (4.5%) thought of 

the visits as a practice of greatest importance. 

Also shown in Table 9 is that library handbooks influ

enced 15 teachers (9.7%) to use the library; two (1.3%) were 

greatly influenced by the handbooks. 

Some influence on teacher use of the library was attrib

uted to the general helpfulness of the librarian by 12 (7.7%) of 

the teachers surveyed. Other influencing practices included the 

work of the librarian toward a multi-media concept of the in

structional materials center, a school program designed for li

brary use, and provision for a careers section in the library. 

Present Policies and Practices Related 
to Teacher Use of the Library 

The list of practices and policies employed to encourage 

teacher use of the library, as given in Table 10, represents 

methods presently exercised; however, the librarians interviewed 

also explained that the practices have been used in the past as 

well. As can be seen by an examination of Table 10, 25 methods 

have been used to encourage teacher use of the library, yet only 

four of the methods were used by a majority of the 2 5 librarians 

involved in this study. The four most widespread practices and 

policies were the involvement of teachers in selection of library 
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Table 10. Past and Present Practices and Policies Employed to 
Encourage Teacher Use of the Library 

No. of Librarians 
Reporting Greatest 

No. of Librarians Success of a 
Practices and Policies Reporting Practice Specific Practice 

Involvement in selection 
of materials 

Classroom collections of 
library materials 

Bibliographies prepared 
by the library staff 

Allow entire classes in 
the library 

Orientation for students 
and faculty 

Audiovisual in-service 
sessions for teachers 

Sending new materials to 
teachers 

Announcement of new 
materials 

Visits to the classroom 
by the librarian 

Informal conversation with 
teachers 

Librarian involvement in 
faculty meetings 

Production of audiovisual 
materials for teachers 

Promotion of a professional 
library 

Delivery of audiovisual 
materials to the classroom 

24 0 

24 0 

19 0 

25 3 

5 0 

2 0 

5 1 

9 4 

3 2 

10 7 

2 0 

2 1 

3 1 

2 2 
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Table 10, Continued 

No. of Librarians 
Reporting Greatest 

No. of Librarians Success of a 
Practices and Policies Reporting Practice Specific Practice 

Announcement of services 
available to students 
and teachers 2 1 

Presentation of book 
talks 4 2 

Presentation of library 
programs with outside 
speakers 2 0 

Filling special requests 
promptly 2 0 

Providing bulletin boards 
and exhibits 6 1 

Obtaining materials for 
teachers from other 
libraries 4 1 

Working with teachers in 
developing curriculum 
units 2 0 

Promoting a friendly atmo
sphere in the library 6 1 

Holding faculty meetings 
in the library 1 0 

Flexibility in the class 
schedule 1 0 

Promotion of special 
contests 1 l 
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materials and the provision for classroom collections of library 

materials, both reported by 24 (96%) of the librarians, the prep

aration of bibliographies for teachers, reported by 19 librarians 

(76%), and the policy of allowing entire classes to come to the 

library, reported by 100% of the librarians . Allowing entire 

classes to come to the library was regarded as having greater 

success than other practices and policies by three (12%) of the 

librarians. 

Ninety-six percent of the librarians reported provisions 

for classroom collections of library materials, yet only 17 

teachers (11%) among the 155 surveyed used classroom collections 

frequently in their teaching, 93 (60%) used classroom collections 

occasionally, and 43 (27.7%) never used classroom collections. 

Table 10 shows 10 (40%) of the secondary school librari

ans reporting informal conversation with teachers as a practice 

that encourages teacher use of the library, and seven librarians 

(28%) reported that their informal contact with teachers had the 

greatest success of any specific practice aimed toward encourage

ment of library use by teachers. 

The announcement to teachers of new materials available 

to them in the school library, through prepared lists, public 

address announcements, or notices placed in the mailboxes of in

dividual teachers, was reported by nine librarians (36%), with 

four (16%) placing it as the practice with the greatest success. 
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Practices and policies used by six (24%) of the librari

ans were promotion of a friendly atmosphere in the library and 

provision for bulletin boards and exhibits in the library. Five 

librarians (20%) employed orientation for students and faculty 

and the practice of sending new materials to interested teachers 

as means of encouraging teacher use of the library. Presentation 

of book talks and obtaining materials for teachers from other 

libraries were advocated by four librarians (16%). Other li

braries from which materials were obtained included public 

libraries as well as other school libraries. 

Table 10 shows that only a small number of librarians 

used the practices and policies not already mentioned. Three 

librarians (12%) made a policy of visiting classrooms, and an 

equal number actively promoted the professional library. Two 

(8%) of the librarians surveyed provided in-service sessions to 

teach faculty the use of audiovisual equipment, 8% reported li

brarian involvement in faculty meetings as a policy encouraging 

teacher use of the library, 8% of the 25 librarians produced 

audiovisual materials for teachers, 8% delivered audiovisual 

materials to the classroom, 8% made regular announcements of 

services available to students and to teachers, 8% presented 

library programs featuring speakers from outside the school, 8% 

made it a point to fill special requests for materials, services, 

or equipment promptly, and 8% of the librarians worked with 

teachers in developing curriculum units. One librarian (4%) 
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reported the practice of holding faculty meetings in the library, 

one librarian reported flexibility in the class schedule as en

couraging teacher use of the library, and one reported his great

est success as the promotion of special contests in the library. 

The special contests involved guessing the person of the week 

(through use of baby pictures of students and faculty), student 

and faculty poetry, etc. 

Junior high school and senior high school librarians have 

had little chance to promote their libraries through membership 

in faculty committees, as shown in Table 11. Only five (20%) of 

the 2 5 librarians stated their membership on faculty committees 

had any bearing on teacher use of the library. The percentage of 

librarians represented in faculty committees in the junior and 

senior high schools of Tucson District No. 1 is reported as fol

lows: social committee, 12%; faculty council, 12%; in-service 

committee, 8%; courtesy committee, 8%; evaluation committee, 8%; 

library committee, 4%; curriculum committee, 4%; future planning 

committee, 4%; independent study committee, 4%; scholarship com

mittee, 4%; and reading committee, 4%. 

Fenwick (1963, p. 158) encouraged teachers and librarians 

to plan together. Table 12 shows that, except for obtaining ad

vance notice of class assignments, either on the teacherTs ini

tiative or the librarian's initiative, there is a lack of 

involvement of district librarians in class planning. Twenty-two 

(88%) of the librarians obtained advance notice of class 



Table 11. Faculty Committee Membership of Librarians 
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Committee No. of Librarians 

Social committee 3 

Faculty council 3 

In-service committee 2 

Courtesy committee 2 

Evaluation committee 2 

Curriculum committee 1 

Library committee 1 

Future planning committee 1 

Independent study committee 1 

Scholarship committee 1 

Reading committee 1 
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Table 12. Methods of Librarian Involvement in Class Planning 

Method No. of Librarians 

Obtain advance notice of class 
assignments 22 

Compile unit materials 8 

File units in the library 4 

Help teachers develop units 2 

Help teach units 2 

Help teachers develop worksheets 1 

assignments, but only eight (32%) compiled unit materials, only 

four (16%) kept a file of study units in the library, only two 

(8%) helped teachers develop units, only two (8%) helped teach 

the study units, and only one (4%) helped teachers to develop 

worksheets for the units. 

Even though librarians were not significantly involved 

in class planning beyond obtaining advance notice of class as

signments, there was good cooperation between teachers and li

brarians for student instruction in library skills, as shown in 

Table 13. 

Fifteen (60%) of the librarians reported cooperation be

tween teachers and librarians in planning and presenting orien

tation sessions in the fall, designed to teach students about 

the library and its use, with two librarians (8%) continuing 
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Table 13. Cooperation Between Teachers and Librarians for 
Student Instruction in Library Skills 

Type of Instruction 
No. of Librarians Reporting ' 

Teacher-Librarian Cooperation 

Fall orientation 15 

Continuing orientation 2 

Library skills exercises 11 

Class assignments involving skills 10 

Informal instruction as needed 13 

orientation sessions throughout the year. Eleven librarians 

(44%) cooperated with teachers in developing library skills exer

cises, ten (40%) worked with teachers on class assignments in

volving skills, and 13 (52%) helped students in cooperation with 

the teachers through informal instruction in the use of the li

brary as it was needed, either for assignments or for personal 

investigations. 

Seventy-six of the librarians involved in this study re

ported that teachers were aware of services, materials, and 

equipment available to them in the school library (see Table 5). 

Teachers were made aware of library offerings through special 

sections in faculty handbooks, distributed lists of recent ac

quisitions, new book displays, daily announcements, in-service 

sessions, notes in faculty mailboxes, department meetings, and 

personal contact between teachers and librarians . Table 14 



shows the library services teachers recognized as presently of

fered them by the library staff. Thirty-eight teachers (24.5%) 

recognized that the library staff would compile bibliographies 

for them on an individual basis. The practice of delivering li

brary materials to the classroom was recognized by 42 teachers 

(27.1%), delivery of equipment to the classroom was seen by 31 

(20%), presentation of book talks was a service known by 20 

teachers (12.9%), presentation of exhibits was known by 37 

(23.9%), distributing lists of new materials to teachers was a 

service recognized by 58 teachers (37.4%), librarians working 

with teachers in developing curriculum units was seen by 37 

(23.9%) of the teachers responding to the survey, and 35 (22.6%) 

knew of the service of routing materials selection aids to teach

ers . The least recognized service offered by the library staff 

was that of holding library in-service programs, a service ac

knowledged by only 15 teachers (9.7%). 

Table 15 and Table 16 serve as indicators of teacher 

awareness of what materials and equipment the school library of

fered and what materials and equipment the teachers found helpful 

in their teaching. Because of the large number of items involved 

in Table 15 and Table 16, the percentage figures were included in 

the tables to avoid confusion in the text. As with the percent

ages shown throughout the text, the percentages shown in Table 15 

and Table 16 were based on a total number of 155 teachers . 



Table 14. Library Services Teachers Recognized as Presently 
Offered by the Library Staff 

Service 
No. of Teachers 

Recognizing the Service 

Compile bibliographies for individual 
teachers 38 

Deliver library materials to the 
classroom 42 

Deliver equipment to the classroom 31 

Present book talks 20 

Present exhibits 37 

Distribute lists of new materials 58 

Work with teachers in developing 
curriculum units 37 

Route materials selection aids to 
teachers 35 

Hold library in-service programs 15 
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Materials teachers most readily found available in the 

junior high school and senior high school libraries of Tucson 

District No. 1 were books, magazines, and filmstrips (see Table 

15). Those materials were found available in the school library 

by 81.3% of the teachers; 73.5% of them found newspapers avail

able. Except for filmstrips, teachers found nonprint materials 

less available in their school libraries than print materials. 

Table 15 shows that the only nonprint materials besides film-

strips that were found in the library by more than 50% of the 

teachers were slides (56.8%) and audio tape recordings (50.3%). 

Table 15 shows a smaller number of teachers finding li

brary materials helpful in their teaching. Magazines were found 

helpful by 29.7% of the teachers, and 28.4% of them considered 

library books helpful to them. Filmstrips were helpful teaching 

materials to 24.5%. The materials found least available or help

ful were the dioramas, with only six teachers (3.9%) finding them 

available and only five teachers (3.2%) finding them helpful in 

teaching. Clippings were available to 38.7% of the teachers, yet 

only 9% found the clippings helpful, motion picture loops were 

found available by 36.8% of the teachers, and 16,1% found them 

helpful, and maps were found available by 49.7% of the teachers, 

but 11.6% found them helpful. Other figures in Table 15 also 

indicate a sharp drop between availability and helpfulness of 

materials . 

The contrast between availability and helpfulness carries 

over into equipment in the school library (see Table 16). 
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Table 15. Materials in the School Library 

No. of Teachers 
No. of Teachers Finding Items 
Finding Items Helpful in 

Materials Available (0/o) Teaching (%) 

Books 126 (81 .3) 44 (28 .4) 

Magazines 126 (81 .3) 46 (29 • 7) 

Newspapers 114 (73 .5) 30 (19 .4) 

Pamphlets 90 (58 •1) 22 (14 •2) 

Clippings 60 (38 .7) 14 ( 9 • 0) 

Slides 88 (56 .8) 29 (18 .7) 

Filmstrips 12 6 (81 .3) 38 (24 • 5) 

Motion picture loops 57 (36 .8) 25 (16 .1) 

8mm films 27 (17 .4) 21 (13 .5) 

16mm films 23 (14 .8) 26 (16 • 8) 

Audio tape recordings 78 (50 .3) 30 (19 .4) 

Video tape recordings 55 (35 .5) 28 (18 .1) 

Disc recordings 68 (43 .9 ) 17 (11 .0) 

Flash cards 21 (13 .5) 10 ( 6 .5 ) 

Study prints 34 (21 .9) 8 ( 5 •2) 

Art prints 61 (39 .4) 13 ( 8 .4) 

Posters 52 (33 .5) 20 (12 .9) 

Photographs 39 (25 .2) 23 (14 .8) 

Charts 51 (32 .9) 15 ( 9 .7) 

Maps 77 (49 • V) 18 (11 .6) 

Globes 56 (36 .1) 11 ( 7 .1) 
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Table 15, Continued 

No. of Teachers 

Materials 

No. of Teachers 
Finding Items 
Available (%) 

Finding Items 
Helpful in 
Teaching (%) 

Models 23 (14. .8) 13 ( 8 .4) 

Games 29 (18, .7) 26 (16 .8) 

Kits 28 (18, .1) 16 (10 .3) 

Dioramas 6 ( 3, .9) 5 ( 3 .2) 

Transparencies 55 (35, .5) 34 (21 • 9) 

Microfilms 38 (24, .5) 13 ( 8 .4) 



Table 16. Equipment in the School Library 

No. of Teachers 
No. of Teachers Finding Items 

Equipment 
Finding Items 
Available (%) 

Helpful in 
Teaching (% 

Slide projector 82 (52.9) 30 (19.4 

Filmstrip projector 84 (54.2) 32 (20.6 

8mm projector 50 (32.3) 22 (14.2 

16mm projector 69 (44.5) 29 (18.7 

Overhead projector 81 (52 .3) 30 (19.4 

Opaque projector 68 (43.9) 23 (14.8 

Record player 94 (60.6) 27 (17.4 

Audio tape recorder 80 (51.6) 26 (16.8 

Video tape recorder 50 (32.3) 28 (18.1 

Projection cart 58 (37.4) 15 ( 9.7 

Television 61 (39.4) 19 (12.3 

Radio receiver 20 (12.9) 10 ( 6.5 

Copying machine 67 (43.2) 30 (19.4 

Duplicating machine 51 (32.9) 20 (12.9 

Microform reader 25 (16.1) 17 (11.0 



72 

Only 17.4% of the teachers regarded a record player as 

helpful in their teaching, but 60.6% found record players avail

able in the school library. The figures presented in Table 16 

show that for every piece of equipment there is a great differ

ence between the number of teachers finding the equipment avail

able in the school library and the number who found the equipment 

helpful in their teaching. 

The record player was the equipment item most often found 

available by the teachers (60.6%), and the microform reader, 

found available by 16.1% of the teachers, was the item least 

available. The filmstrip projector was the piece of equipment 

most often regarded as helpful by the teachers (20.6%), but only 

9.7% rated the projection cart as a helpful equipment item. 

Changes to Be Made for Improvement in 
Teacher Use of School Libraries 

Included in this section on changes are practices pro

posed by the 25 secondary school librarians in Tucson District 

No. 1 to increase teacher use of the library, library services 

teachers felt should be offered by the library staff, and changes 

the teachers thought were necessary to further encourage their 

use of the library in the future. 

As shown in Table 17, 12 librarians (48%) saw a need to 

establish or increase contact with teachers on an informal, in

dividual basis. Making teachers aware of available services, 

materials, and equipment, making more materials available, and 



Table 17. Practices Proposed by Librarians to Increase Teacher 
Use of the Library 

Practice 
No. of Librarians 

Advocating the Practice 

Contact teachers individually 12 

Make teachers aware of available 
services, materials, and equipment 5 

Make more materials available 5 

Announce arrival of new materials 5 

Route new materials to teachers 4 

Establish good personal relationship 
with teachers 4 

Visit the classrooms 4 

Improve audiovisual services 4 

Suggest possible teacher use of 
materials 3 

Present book talks 3 

Present audiovisual workshops or 
in-service 2 

Establish a professional library 2 
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announcing arrival of new materials were practices advocated by 

five (20%) of the librarians. The methods recommended by the 

librarians for making teachers more aware of what is offered 

through the library were presented earlier in this chapter, in 

the section covering present policies and practices related to 

teacher use of the library. 

Table 17 shows that four librarians (16%) favored routing 

new materials to teachers, establishing good personal relation

ships with teachers, visiting the classrooms, and improving audio

visual services as methods of increasing teacher use of the 

library. Three (12%) of the librarians advocated making sugges

tions to teachers about ways they might use the library materi

als, equipment, facilities, and services available to them, and 

an equal number (12%) suggested that librarians present book 

talks to stimulate teacher interest in the library. Presenting 

audiovisual workshops or in-service sessions, geared toward show

ing teachers how to use audiovisual equipment and materials, and 

establishing a professional library were practices recommended by 

two librarians (8%). 

The library services teachers recognized as presently 

offered by the library staff were presented in Table 14. Shown 

in Table 18 are the library services that teachers felt should 

be offered by the library staff. 

Fifty-three (34.2%) of the teachers were in favor of the 

library staff compiling bibliographies for them on an individual 



Table 18. Library Services Teachers Felt Should Be Offered 
by the Library Staff 

Service 
No. of Teachers 

Favoring the Service 

Compile bibliographies for individual 
teachers 53 

Deliver library materials to the 
classroom 47 

Deliver equipment, to the classroom 46 

Present book talks 46 

Present exhibits 48 

Distribute lists of new materials 92 

Work with teachers in developing 
curriculum units 61 

Route materials selection aids to 
teachers 68 

Hold library in-service programs 24 

Produce audiovisual materials for 
teachers 1 

Demonstrate how to use audiovisual 
materials and equipment 1 



basis. The practice of delivering library materials to the 

classroom was advocated by 47 teachers (30.3%), delivering equip

ment to the classroom was favored by 46 (29.7%), presentation of 

book talks was a service favored by 46 teachers (29.7%), presen

tation of library exhibits was favored by 48 (31%), distributing 

lists of new materials to teachers was a service recommended by 

92 teachers (59.4%), librarians working with teachers in develop

ing curriculum units was a service favored by 61 teachers 

(39.4%), and 68 (43.9%) advocated the service of routing materi

als selection aids to teachers. Twenty-four teachers (15.5%) 

were in favor of the library staff holding library in-service 

programs, one teacher (.6%) regarded production of audiovisual 

materials for teachers as a desirable service, and one teacher 

felt librarians should demonstrate to teachers how to use audio

visual materials and equipment. 

What changes do you think are necessary to further en

courage your use of the library or the use made by other teach

ers in the future? This question was the last item on the 

questionnaire distributed to the junior and senior high school 

teachers of Tucson District No. 1. Fourteen (9%) of the teachers 

responding to the survey stated that they would make no changes 

related to the library, as they were quite satisfied with the 

library as it was. Changes that were thought by teachers to be 

necessary for improvement are presented in the list that follows . 

Figures in parentheses indicate the number of teachers suggesting 
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the item. If no figure appears after the item, only one teacher 

made the suggestion. 

1. Offer more audiovisual materials and equipment in the 

individual school libraries. (7) 

2. Provide an in-depth briefing in library use for all 

teachers. (3) 

3. Stop allowing students who are not interested in using 

it into the library. (10) 

4. Keep magazines more up to date. (2) 

5. Offer more assistance to students sent to the library 

by teachers. (2) 

6. Inform teachers about what services are available. 

7. Keep audiovisual equipment in working order, and check 

it before delivery to teachers. (2) 

8 . Obtain more nonfiction materials. 

9. Establish decentralized learning labs. (2) 

10. Establish the library as a quiet area. (3) 

11. Require library training of all college students. 

12. Expand the physical facilities of the library. (6) 

13. Provide more clerical help for the librarians. (6) 

14. Provide more reference materials for specific subject 

areas. (2) 

15. Prepare bibliographies in specific subject areas. 

16. Make students and teachers feel welcome in the 

library. (2) 
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17. Take the librarian out of the role of disciplinarian. 

18. Establish closer informal communication between librari

ans and teachers. 

19. Provide audiovisual production services for teachers. 

20. Provide as much attention to the needs of other depart

ments as is given to the needs of English and social 

studies. 

21. Let teachers know that the library staff is eager to 

help them. 

22. Establish personal contact between the library staff and 

new teachers in the fall. (2) 

23. Provide in-service training for teachers to learn how to 

use audiovisual materials and equipment. 

24. Involve teachers more in the selection of library 

materials. (6) 

25. Conduct training sessions to show teachers what the li

brary has available for specific subjects and how the 

available items might be used. 

26. Present more book talks to classes. 

27. Provide the opportunity for teachers and librarians to 

work together in the classroom. 

28. Establish a professional library. (3) 

29. Facilitate teacher and librarian cooperative development 

of course guides . 

30. Keep the library open longer hours. 

31. Provide a larger selection of books. (4) 
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Some of the above suggestions would be the responsibility 

of the librarians, some would be the responsibility of school ad

ministrators, and some would involve joint responsibility; how

ever, the librarians should be concerned with every one of them. 

Summary 

The findings in this study were presented in four sec

tions that were established in accordance with the objectives of 

the study. The first section included librarian attitudes toward 

teachers in relation to teacher use of the library, the second 

section presented teacher attitudes toward the library and its 

services, the third section included present policies and prac

tices related to teacher use of the library, and the fourth sec

tion outlined changes to be made for improvement in teacher use 

of school libraries. 

Of 200 questionnaires distributed to teachers in the 

junior and senior high schools of Tucson District No. 1, 155 

(77.5%) were completed and returned. Data were also gathered 

through interviews with 2 5 junior and senior high school librar-

i ians in the district (100%). 
i 
[ 
I In this chapter the results of the interviews and the 

questionnaires were tabulated according to the number of re

sponses for each item, an individual table was compiled for each 

category included in the interview and the questionnaire, and the 

data were converted to percentages, where appropriate. 



80 

In Chapter 5 conclusions and recommendations will be 

presented in relation to the findings of the study. 



CHAPTER 5 

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 

Summary 

There has been little research conducted on teacher uti

lization of the library or instructional materials center on the 

secondary level, and what has been done is not recent research. 

Research in this area is needed because of a lack of teacher use 

of the library and because there is some indication that teacher 

use of the library and student use are related (El-Hagrasy 1961). 

This descriptive study examined the following problems: 

(1) What has been done by teachers and librarians in the junior 

and senior high schools of Tucson District No. 1 in the past to 

stimulate and encourage faculty to use the instructional materi

als center, or school library; (2) what is being done now; and 

(3) what steps need to be taken in the future to further stimu

late and encourage teacher use of the library. 

The objectives of this study were to: (1) identify li

brarian attitudes toward teachers in relation to their use of 

libraries; (2) identify teacher attitudes toward the library and 

its services; (3) indicate policies and practices that are work

ing well and should be continued; and (4) provide direction for 

81 
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changes to be made for improvement in teacher utilization of 

school libraries. 

Methodology 

For the purpose of this study a questionnaire (Appendix 

E) was designed to be administered to a sample of teachers in the 

secondary schools of Tucson District No. 1, and an interview 

(Appendix H) was formulated for the head librarians in each of 

the junior and senior high schools. Before the instruments were 

employed in Tucson District No. 1, a pilot study was conducted in 

schools outside the district to determine what changes in the in

terview and the questionnaire were necessary in order to obtain 

the desired data. The questionnaire was validated in the pilot 

study. 

All of the 2 5 junior and senior high school head librari

ans were interviewed for this study. The sample of 2 00 teachers 

was drawn randomly from a list of 1,274 classroom teachers in the 

17 junior high schools and nine senior high schools of Tucson 

District No. 1. Represented in the sample of teachers were all 

the junior and senior high schools of Tucson District No. 1 and 

all of the subject areas taught in the district secondary 

schools; however, the study was directed toward the secondary 

schools of the district as a whole rather than toward the indi

vidual schools. 

The researcher interviewed the head librarians personal

ly, and the research department of the district distributed and 



collected the teacher questionnaires. Once the data had been 

gathered, the results of the interviews and the questionnaires 

were tabulated according to the number of responses for each 

item, an individual table was compiled for each category included 

in the interview and the questionnaire, and the data were con

verted to percentages, where appropriate. 

Findings 

Twenty-five librarians were interviewed for this study, 

and of the 2 00 questionnaires distributed to the sample of teach

ers, 155 (77.5%) were returned. All percentage figures related 

to the data in this study are based on a total number of 25 li

brarians or a total number of 155 teachers. 

Organization of this section on findings is patterned 

after the organization in Chapter 4. Findings are given under 

the following abbreviated headings, which are related to the ob

jectives of the study: (1) librarian attitudes toward teachers; 

(2) teacher attitudes toward the library; (3) present policies 

and practices; and (4) changes to be made for improvement. 

The numbers assigned to each of the findings correspond 

to the numbers assigned to the conclusions in the next section. 

Each number 1-18 also matches the corresponding numbers of the 

tables in Chapter 4. 

1. The practices of team teaching and flexible scheduling 

apparently had little bearing on how much teachers used 

the library for their classes, when the total number of 
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secondary schools in Tucson District No. 1 is considered 

rather than the individual schools, for only 22.6% of the 

teachers indicated they were involved in team teaching, 

and 35.5% were involved in flexible scheduling. Over one-

half or 53.5% of the teachers provided directed study for 

their students, so the library could become a significant 

part of the instruction from a majority of the teachers 

in the district. 

2. This study determined that very few teachers (13.6%) had 

any training in library science, 60% had courses in audio

visual education, and 29% had library training included 

as part of their professional preparation, apart from 

courses in library science or audiovisual education. In 

spite of the low percentage of teachers educated in li

brary science, 79.4% felt that they had adequate knowl

edge of how to use the services and materials available 

in their school libraries, as they had learned through 

other means besides formal education. 

Librarian attitudes toward teachers. 

3. Considerable use of the library by language arts and 

social studies teachers was reported by 88% of the li

brarians, and 48% viewed science teachers as significant 

library users. Sixty-four percent of the librarians be

lieved mathematics teachers to be the most infrequent 

library users, and 40% regarded industrial arts teachers 
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as infrequent users of the library. Teachers in other 

subject areas were ranked between these extremes. 

Among the secondary school librarians, 44% stated that 

teachers who did not use the library felt their classes 

could be adequately taught without the services, materi

als, equipment, and facilities offered by the library. 

The librarians presented a number of reasons why teachers 

did not use the library. They said that teachers see no 

need to use the library, they rely on classroom collec

tions independent of the library, they say there is no 

time to send students to the library, they lack back

ground in library use, they are textbook oriented, they 

dislike the librarian or his policies, they feel that 

some subjects are not suited to library use, the school 

program does not emphasize library use, the library has 

inadequate materials for some subjects, and the library 

is too crowded, too noisy, or it is too distant from some 

classrooms. 

Although 76% of the librarians thought the teachers were 

aware of services, materials, and equipment available to 

them through the library, 24% were not sure. 

Teacher attitudes toward the library. 

One hundred percent of the junior and senior high school 

librarians in Tucson District No. 1 asserted that the 

teachers have a positive attitude toward the library. 
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Forty percent of them said that teachers show a positive 

attitude through favorable comments, and 28% observed 

considerable teacher use of the library. Other indica

tors of positive attitude cited were that teachers often 

consult with the librarian, teacher use had been docu

mented, and there were no complaints from teachers about 

the library. Over one-half or 58.1% of the teachers con

sidered the librarian frequently helpful to them in their 

teaching, while only 5.8% thought the librarian was never 

helpful to them in their professional work; 58.1% of the 

teachers also indicated they would welcome assistance 

from the librarian in planning for their classes. Only 

3.2% worked closely with the librarian in the classroom, 

however. 

Only 2 0% of the teachers used the library 100% of the 

time they devoted to personal reading, professional read

ing, working with students who are in the library, or 

working with classes in cooperation with the librarian. 

By contrast, 30.3% never used the library for personal 

reading, 34.2% never relied on the library for any of 

their professional reading, 41.3% never worked with their 

students in the library, and 18.1% never worked with 

their classes in cooperation with the librarian. For the 

teachers who did utilize the library for the above-named 

activities, the time allotted most often was 2 5% of the 

total time devoted to a particular activity. 
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8. Although all of the librarians allowed teachers to bring 

entire classes to the library, 44.5% of the teachers 

never scheduled their classes in the library, and 35.5% 

scheduled their classes in the library less than one-half 

hour per week. Only 3.2% made considerable use of the 

library by scheduling their classes in there three or 

more hours per week. 

9. The policies and practices that most teachers regarded as 

having influence in their use of the school library were 

informal conversation"with the librarian, preparation of 

bibliographies by the library staff, and involvement in 

selection of materials. Of the total number of teachers, 

83.9% regarded informal conversation with the librarian 

as having some influence in their use of the library, and 

22.6% said that the informal contact was the greatest in

fluence. Involvement in selection of materials had an 

influence on 45.2% of the teachers, while 8.4% rated that 

policy as the greatest influence; 32.9% saw bibliogra

phies prepared by the library staff as having some influ

ence, and 11.6% regarded the bibliographies as the 

greatest influence. 

Among other practices and policies having influence 

in teacher utilization of the school library were the 

librarian's work on faculty committees, library exhibits, 

visits to the classroom by the librarian, library hand

books, the provision for a professional library, the 
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general helpfulness of the librarian, the librarian's 

work toward a multi-media concept, a school program de

signed for library use, and provision for a careers sec

tion in the library. 

Present policies and practices. 

10. Twenty-five methods were used by the librarians in the 

junior and senior high schools of Tucson District No. 1 

to encourage teacher use of the library, but only four of 

the methods were used by a majority of the librarians. 

The most widespread practices and policies included the 

involvement of teachers in selection of library materials 

and the provision for classroom collections of library 

materials, both reported by 96% of the librarians. 

Seventy-six percent of them prepared bibliographies for 

teachers. Allowing entire classes to come to the library 

was a policy of 100% of the librarians. 

Other practices and policies that were employed by 

the librarians of the district to encourage teacher use 

of the library included orientation for students and 

faculty, audiovisual in-service sessions for teachers, 

sending new materials to teachers, announcing the arrival 

of new library materials, visits to the classroom by the 

librarian, informal conversation with teachers, involve

ment in faculty meetings, producing audiovisual materials 

for teachers, promoting a professional library, delivering 
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audiovisual materials to the classroom, announcing li

brary services that are available to students and teach

ers, presenting book talks, presenting library programs 

with outside speakers, filling special requests promptly, 

providing bulletin boards and exhibits, obtaining materi

als for teachers from other libraries, working with 

teachers in developing curriculum units, promoting a 

friendly atmosphere in the library, holding faculty meet

ings in the library, flexibility in the class schedule, 

and promoting special contests in the library to draw 

attention from the faculty. 

11. Only 2 0% of the librarians stated their membership on 

faculty committees had any bearing on teacher use of the 

library. No more than 12% were members of any one type 

of committee. Committee memberships on faculty commit

tees included the social committee, faculty council, in-

service committee, courtesy committee, evaluation 

committee, curriculum committee, library committee, fu

ture planning committee, independent study committee, 

scholarship committee, and reading committee. 

12. Advance notice of class assignments was given by teachers 

to 88% of the librarians, 32% compiled unit materials, 

16% filed units in the library, 8% helped teachers devel

op units, 8% helped teach the units, and 4% helped teach

ers develop worksheets. 
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13. Cooperation between teachers and librarians for student 

instruction in library skills was highest for fall orien

tation, with 60% of the librarians reporting cooperation 

in that area. Fifty-two percent cooperated with teachers 

in providing informal instruction in library skills as 

needed, 44% worked together with teachers to plan library 

skills exercises, and 40% worked with teachers on class 

assignments involving library skills. Only 8% of the 

librarians had orientation sessions continuing throughout 

the year. 

14. While 37.4% of the teachers recognized that the library 

staff provided the service of distributing lists of new 

materials to them, lesser percentages of teachers recog

nized compiling bibliographies for individual teachers, 

delivering library materials to the classroom, delivering 

equipment to the classroom, presenting book talks, pre

senting exhibits, working with teachers in developing 

curriculum units, routing materials selection aids to 

teachers, and holding library in-service programs as 

being offered to them as services of the library. 

15. Books, magazines, and filmstrips were found available in 

the school library by 81.3% of the teachers, and 73.5% 

found newspapers available. Magazines were found helpful 

by 29.7%, books by 28.4%, filmstrips by 24.5%, and news

papers by 19.4% of the teachers. Among other materials 

found available and helpful were pamphlets, clippings, 
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slides, motion picture loops, 8mm films, 16mm films, 

audio tape recordings, video tape recordings, disc re

cordings, flash cards, study prints, art prints, posters, 

photographs, charts, maps, globes, models, games, kits, 

dioramas, transparencies, and microforms. 

16. The record player was an audiovisual equipment item found 

available by 60.6% of the teachers, and the microform 

reader was found available by 16.1%. The filmstrip pro

jector was found helpful by 20.6%, but only 9.7% regarded 

a projection cart as helpful. Also indicated as avail

able and helpful were the slide projector, 8mm projector, 

16mm projector, overhead projector, opaque projector, 

audio tape recorder, video tape recorder, television, 

radio receiver, copying machine, and duplicating machine. 

Changes to be made for improvement. 

17. Forty-eight percent of the librarians advocated individ

ual contact with teachers as the practice that would be 

most likely to increase teacher use of the library. Also 

suggested as methods of increasing teacher utilization 

were: making teachers aware of available services, ma

terials, and equipment, making more materials available, 

announcing the arrival of new materials, routing new 

materials to teachers, establishing good personal rela

tionships with teachers, visiting the classrooms, improv

ing audiovisual services, suggesting ways for teachers to 
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use materials, presenting book talks, presenting audio

visual workshops or in-service, and establishing a pro

fessional library. 

Distributing lists of new materials to teachers was a 

service of the library staff that was favored by 59.4% of 

the teachers, and 43.9% of them advocated the service of 

routing materials selection aids to teachers. Librarians 

working with teachers in developing curriculum units was 

a service favored by 39.4%, compiling bibliographies for 

individual teachers was endorsed by 34.2%, presenting ex

hibits by 31%, delivering library materials to the class

room by 30.3%, delivering equipment to the classroom and 

presenting book talks by 29.7%, and holding library in-

service programs by 15.5%. Producing audiovisual materi

als for teachers and demonstrating how to use audiovisual 

materials and equipment were additional services that 

teachers thought should be offered them by the library 

staff. 

Thirty-one changes in the library and in the school 

were suggested by teachers to further encourage their use 

of the library or the use made by other teachers in the 

future. The change most frequently suggested for im

provement was to stop allowing students who are not in

terested in using it into the library. 
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Conclusions 

The conclusions of the study are assigned numbers which 

pond to the findings previously enumerated. 

Team teaching and flexible scheduling were not signifi

cant factors in use of the library by the teachers in the 

secondary schools of Tucson District No. 1 as a whole. 

The teachers of Tucson District No. 1 lacked adequate 

professional training in media, but the majority of them 

knew how to use the library. 

The most frequent users of the library were the language 

arts, social studies, and science teachers. The teachers 

who used the library the least were in mathematics. 

In the opinion of the librarians, the primary reason why 

teachers did not use the library was that they saw no 

particular need for it. 

The majority of librarians believed that teachers were 

aware of the services, materials, and equipment the li

brary offered. 

All junior and senior high school librarians in the dis

trict thought the teachers had a positive attitude toward 

the library. The majority of teachers would welcome as

sistance from the librarian in planning for their classes . 

The figure that represents the use made of the library by 

most teachers out of the total time devoted to an activi

ty that might be done in the library is 2 5%. 
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8. Few teachers used the privilege of scheduling entire 

classes in the library. 

9. The policies and practices that had the greatest influ

ence in teacher use of the library were informal conver

sation with the librarian, preparation of bibliographies 

by the library staff, and involvement in selection of 

materials. 

10. The policies and practices used by most of the librarians 

to encourage teacher use of the school library were the 

involvement of teachers in selection of library materi

als, provision for classroom collections of library ma

terials, preparation of bibliographies for teachers, and 

provision for entire classes to come to the library. 

11. Librarian membership on faculty committees was not a 

significant factor in teacher use of the library. 

12. Librarians were not significantly involved in class 

planning. 

13. There was significant cooperation between teachers and 

librarians for instruction of students in library skills. 

14. Distribution of lists of new materials was the library 

service most often recognized as an offered service by 

the teachers in the junior and senior high schools of 

Tucson District No. 1. 

15. Except for filmstrips, teachers found nonprint materials 

less available in their school libraries than print 
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materials. Magazines, books, and filmstrips were found 

by teachers to be most helpful in their teaching. 

16. The record player was the audiovisual equipment item most 

often found in the school library by teachers, but the 

filmstrip projector was the most helpful to them in their 

teaching. 

17. Teacher use of the school libraries in the secondary 

schools of Tucson District No. 1 can most likely be in

creased by the librarians contacting the teachers 

individually. 

18. Distributing lists of new library materials to teachers 

was the library service most favored by the teachers. 

Any significance given to the findings and the conclu

sions of this study should be considered in relation to the limi

tations of the study. The study was limited to the secondary 

schools of Tucson District No. 1; consequently, findings may not 

necessarily apply to schools outside that district, and any con

clusions drawn from the findings were established only in rela

tion to Tucson District No. 1. Conclusions were stated with the 

total number of junior high schools and senior high schools in 

the district in mind and not on the basis of what materials, 

equipment, facilities, and services were available in any indi

vidual school libraries. The study was concerned with the sec

ondary schools as a whole, and the materials, equipment, 



facilities, and services available from the district educational 

materials center were not considered. 

Recommendations • • 

Recommendations 
to the District 

1. In-service training in use of media should be offered to 

teachers on a continuing schedule throughout the school 

year, since the secondary teachers in the district lacked 

professional training, and many of them did not know how 

to use the library. The American Association of School 

Librarians and the Association for Educational Communica

tions and Technology (1975, p. 14) include conducting 

orientation and in-service education in media for the 

school media staff and teachers as one of the responsi

bilities of the school media program. 

2. Since, in the opinion of the librarians, many of the 

junior and senior high school teachers saw no particular 

need to use the library, the librarians should approach 

the teachers individually and make them aware of ways 

that the library can be helpful in particular subject 

areas. 

3. Considering the fact that teachers indicated they would 

welcome assistance from the librarians in planning for 

their classes, the librarians should offer planning 
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assistance and visit the classrooms to work directly with 

teachers and students. 

Full time clerical help should be provided for all junior 

high school librarians as is done for the senior high 

school librarians. Services cannot be extended beyond 

the library or even offered to any great extent within 

the library until some provision is made to allow librar

ians the time they need to contact individual teachers 

and visit the classroom. 

Librarians should be allowed to purchase materials re

quested by teachers, whether or not the materials have 

been reviewed. Stauffer (1970, p. 286) stated that a 

teacher should be involved in selection and evaluation of 

materials in his field, and as few restrictions as pos

sible should be placed on that involvement. 

Besides the involvement of teachers in the selection of 

library materials, the policies of the librarians con

tacting the teachers individually and preparation of 

bibliographies for teachers by the library staff should 

be continued in the schools where they are presently em

ployed, and they should be initiated in the other schools, 

since to date these policies and practices have had the 

greatest influence in encouraging teachers to use the 

library. 

Librarians should offer services to teachers rather than 

waiting for the teachers to come to the library. This 
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recommendation includes all teachers and not just those 

who are already library users. The study shows that many 

teachers did not recognize services as offered by the 

library, thereby indicating that the services were not 

offered, or they had no knowledge of them. 

8. More nonprint materials and audiovisual equipment should 

be made available in the individual school libraries, 

where they would be more accessible for use. Items that 

teachers rate as the most helpful in their teaching, such 

as filmstrips and filmstrip projectors, should certainly 

be readily available in sufficient quantity. 

9. As distribution of lists of new library materials to 

teachers was the library service most favored by the 

secondary school teachers, the practice should be main

tained by the librarians already using it, and it should 

be begun by other librarians. 

10. Librarians should give special consideration to the 

changes that teachers thought were necessary for improve

ment in teacher utilization of the library, as they were 

presented in Chapter 4. 

Recommendations for 
Future Research 

1. Replication of the study within Tucson District No. 1 

might concentrate on several schools in depth, using a 

total population of teachers in the investigation rather 

than a random sample. The present study had represented 



in it all secondary school subjects, but not in propor

tion to the number of teachers in a given subject. 

Since the Educational Materials Center was excluded from 

this study, another investigation concentrating on teach

er utilization of the EMC would provide supplementary 

data for the district. 

This study is limited in its scope, and the researcher 

suggests that future studies of teacher utilization be 

designed to include selected schools from a number of 

districts. Perhaps a greater variety of methods and 

determination of successful practices could be obtained. 

Studies on the effects of communication between teachers 

and librarians are suggested to help determine if more 

communication leads to more frequent use of the library. 
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December 10, 1974 

Dr. Bill Cihon 
Director of Research and Planning 
Amphitheater School District 
32 5 East Prince Road 
Tucson, Arizona 85704 

Dear Dr. Cihon; 

My proposed dissertation for the Ed. D. degree at The University 
of Arizona is a descriptive study entitled, "Teacher Utilization 
of Libraries in the Secondary Schools of Tucson District No. 1." 
I request permission to conduct a pilot study in Amphitheater 
High School, Amphitheater Junior High School, Canyon del Oro High 
School, and Cross Junior High School in order to refine the ques
tionnaire and the interview to be used in gathering data for the 
dissertation. 

An interview of head librarians and the administration of a ques
tionnaire to a selected sample of teachers will be used to deter
mine the librarian viewpoint and the teacher viewpoint of what 
has been done in the past to stimulate faculty to use the school 
library, what is being done now, and what steps need to be taken 
in the future. 

Both the interview and the questionnaire will request information 
about materials, equipment, facilities, and services offered by 
library personnel, but no individual persons or schools will be 
identified. 

Objectives of the study are to provide direction for changes to 
be made for improvement in teacher utilization of school li
braries , to indicate policies and practices that are working well 
and should be continued, to identify teacher attitudes toward the 
library and its services, and to identify librarian attitudes 
toward teachers in relation to their use of libraries . 

The pilot study would require no more than one-half hour of time 
for each librarian and teacher contacted. 

Harlan R Johnson 
3401 N. Columbus, Apt. 11-1 
Tucson, Arizona 85712 
Home phone: 326-5844 
UA phone: 884-2491 
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Tucson Public Schools 
Research Department 

February 14, 1975 

Memo to: Junior and Senior High School Principals 

From: Barbara Prentice, Director of Research 

Harlan Johnson, University of Arizona Doctoral Student, 
has received approval from both me and Murvise Odom to 
conduct his research in our schools. Please read the 
attached abstract for an overview of his library 
related research. 

He will contact your librarians and make his own appoint
ments for interviews. The Research Department has 
assisted in his sample selection of teachers to receive 
his questionnaire about library services. Also attached 
is a copy of our approval which goes to each teacher in 
the sample along with his questionnaire. 

If you have any questions or concerns please phone 
Research at 6138. 

Thank you. 

BP :ra 

Enclosures 



APPENDIX C 

ABSTRACT OF THE DISSERTATION PROPOSAL 

Teacher Utilization of Libraries in the Secondary 
Schools of Tucson District No. 1 

This descriptive study involves an interview of all head 

librarians in the junior and senior high schools of the district 

and the administration of a questionnaire to a random sample of 

teachers in the junior and senior high schools. These procedures 

will be employed to determine the librarian viewpoint and the 

teacher viewpoint of what has been done in the past to stimulate 

faculty to use the school library, what is being done now, and 

what steps need to be taken in the future . 

Both the interview and the questionnaire will request in

formation about materials, equipment, facilities, and services 

offered by library personnel, but no individual persons or 

schools will be identified. 

Objectives of the study are to provide direction for 

changes to be made for improvement in teacher utilization of 

school libraries, to indicate policies and practices that are 

working well and should be continued, to identify teacher atti

tudes toward the library and its services, and to identify li

brarian attitudes toward teachers in relation to their use of 

libraries. 
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The study will be conducted in close cooperation with the 

research department of Tucson District No. 1, the library ser

vices department, and the principals of the secondary schools 

concerned. 
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TUCSON PUBLIC SCHOOLS 
R O B E R T  D .  M O R R O W  E D U C A T I O N  C E N T E R  

P . O .  B O X  4 0 - 4 0  

1 0 1 0  E A S T  T E N T H  S T R E E T  

T U C S O N ,  A R I Z D N A  3 5 7 1 7  

February, 1975 

Dear Teachers 

The Research Department has carefully reviewed and approved the request of 
Mr. Harlan R. Johnson to conduct a study designed to improve library service 
in our schools. You have been randomly selected to participate. 

We encourage your cooperation in responding to the attached questionnaire. 

Sincerely, 

Barbara S. Prentice, Director of Research 

Murvise H. Odom, Supervisor of Library Services 



APPENDIX E 

THE QUESTIONNAIRE 

Teacher Utilization of School Libraries 

The participant has the right to refuse to answer any question; 
however, all answers will be kept confidential, as no persons 
or schools will be identified in the compilation of data. 
Please return the completed questionnaire to the research de
partment by March 6. Thank you. 

Does your teaching involve 
Team teaching? Yes No 
Flexible scheduling? Yes No 
Directed study? Yes No 

Education in media 
No. of semester hour in library science 
No. of semester hours in audiovisual education 
Was library training part of college courses other than 
those designated library science? Yes No 
Explain 

Do you feel that you have an adequate knowledge of how to use the 
services and materials available in your school library? 

Yes No 
Reasons or comments 

Is the librarian helpful to you in your teaching? 
Frequently Occasionally Never 

Check services that should be offered to teachers by the library 
staff. (Star items that are presently offered.) 

Compile bibliographies for individual teachers 
Deliver library materials to the classroom 
Deliver equipment to the classroom 
Present book talks 
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Present exhibits 
Distribute lists of new materials 
Work with teachers in developing curriculum units 
Route materials selection aids to teachers 
Hold library in-service programs 

Other 

Are you involved in selection of materials for your library? 
Frequently Occasionally Never 

Do you utilize the school library for personal reading? 
100% of your personal reading materials 
75% of your personal reading materials 
50% of your personal reading materials 
2 5% of your personal reading materials 
None of your personal reading materials 

Do you utilize the school library for your professional reading? 
100% of your professional reading materials 
75% of your professional reading materials 
50% of your professional reading materials 
2 5% of your professional reading materials 
None of your professional reading materials 

Do you work with your students in the library? 
100% of the time they are in there 
75% of the time they are in there 
50% of the time they are in there 
2 5% of the time they are in there 
None of the time they are in there 

How many hours per week do your classes have scheduled use of the 
library? 

3 or more hours 1/2 hour 
2 hours less than 1/2 hour 
1 hour 

Do you work closely with the librarian in the classroom? 
Frequently Occasionally Never 

What percentage of the time your classes are in the library do 
you work with the librarian? 

100% 
75% 
50% 
25% 
None of the time 
My classes never meet in the library 
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Would you welcome assistance from the librarian in planning for 
your classes? 

Yes No 

Do you use classroom collections of library materials in your 
teaching? 

Frequently Occasionally Never 

Check materials and equipment you find available in your school 
library. (Star items that are or would be helpful to you in 
your teaching, whether or not they are presently available in 
your school library.) 

games 
kits 
dioramas 
transparencies 
microforms (microfilm, 
microfiche, etc.) 
slide projector 
filmstrip projector 
8mm projector 
16mm projector 
overhead projector 
opaque projector 
record player 
audio tape recorder 
video tape recorder 
projection card 
television 
radio receiver 
copying machine 
duplicating machine 
microform reader 

Other 

What practices and policies of the school library do you feel 
have had an influence in encouraging your use of materials, 
equipment, facilities, and services? (Check appropriate items 
and star those items that have had the greatest influence.) 

Involvement in selection of materials 
Librarian's work on faculty committees 
Library exhibits 
Visits to classroom by the librarian 
Bibliographies prepared by the library staff 

books 
magazines 
news papers 
pamphlets 
clippings 
slides 
filmstrips 
motion picture loops 
(single concept) 
8mm films 
16mm films 
audio tape recordings 
video tape recordings 
disc recordings 
flash cards 
study prints 
art prints 
posters 
photographs 
charts 
maps 
globes 
models 



Library handbooks 
Informal conversation with the librarian 

~~~ Professional library 

List other influencing practices and comment: 

What changes do you think are necessary to further encourage 
your use of the library or the use made by other teachers in 
the future? 



APPENDIX F 

FOLLOW-UP LETTER TO TEACHERS 

March 14, 1975 

Dear Teacher: 

On February 26 you were sent a questionnaire requesting informa
tion about teacher utilization of school libraries. Since your 
contribution to this study is essential to the reliability of 
the results, please complete the questionnaire and return it to 
the Research Department of Tucson District No. 1 by March 18. 
Your help in this study is very much appreciated. Thank you. 

Harlan R. Johnson 
3401 N. Columbus, Apt. 11-1 
Tucson, Arizona 85712 
Phone: 326-5844 
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APPENDIX G 

LETTER TO LIBRARIANS 

March 1975 

Dear Librarian: 

I am an instructor in library science at Northern Arizona Univer
sity, presently on leave to complete my doctoral dissertation at 
The University of Arizona. 

The Research Department of Tucson District No. 1 has carefully 
reviewed and approved my request to conduct a study designed to 
improve library service in the junior and senior high schools. 
Enclosed is a copy of the abstract of my dissertation proposal 
and a list of the questions I would like to ask you as part of 
my study. The interview will take approximately one half hour. 

I will contact you in the near future to make an appointment for 
the interview. Thank you. 

Harlan R. Johnson 
3401 N. Columbus, Apt. 11-1 
Tucson, Arizona 85712 
Home phone: 326-5844 
UA phone: 884-2491 

ends . 
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APPENDIX H 

THE INTERVIEW 

The participant has the right to refuse to answer any question. 

1. Are the teachers involved in selection of materials? 

2. Are library materials allowed to be used for classroom 
collections ? 

3. Does the library staff prepare bibliographies for teachers? 

4. Are entire classes allowed to come to the library? 

5. What other specific practices have been employed in this 
library to stimulate and encourage teacher use of the facil
ity and its services? 

6. Which services do you feel have had greater success than 
others? How do you measure their success? 

7. Do you find that teachers in certain areas use the library 
more than those in other areas? Which ones? Can you iden
tify reasons for the difference in use? 

8. Why do some teachers in this school not use the library? 

9. What do you think should be done to reach those teachers who 
are not using the library presently? Have you had an indi
cation of the possible success of the proposed practices? 

10. What might be done to increase library use by the teachers 
who are already using the library to some extent? 

11. On what committees that involve faculty do you serve? In 
what ways does your committee work encourage teacher use of 
the library? 

12 . Are teachers aware of the services available to them through 
the library? Are they aware of the materials and equipment 
available to them through the library? 
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13. Does the faculty seem to have a positive attitude toward the 
library and its staff? What indicators are there to support 
your answer? 

14. In what ways are you involved by teachers in planning for 
their classes? How are you kept abreast of what the teach
ers are doing in their classes? 

15 . In what ways do the teachers and the library staff work to
gether in library instruc ion? 

16. What other information can you present that you feel would 
be pertinent to this study? 



APPENDIX I 

REFLECTIONS ON THE STUDY 

For decades the library or media center has been declared 

the "center of the school," and well it should be, but very sel

dom does one find this to be really true. School districts will 

often provide funds for a "basic collection" and a minimal li

brary staff, but where is the variety of media that the name 

MEDIA CENTER implies, and where is the clerical help that is so 

desperately needed to free professional librarians to do profes

sional work? 

In conducting this study, I was impressed by the eager

ness of the librarians in Tucson District No. 1 to be of service 

to teachers and to work toward making more teachers users of 

media. While most of them had the desire to work with teachers, 

too many of them (the junior high school librarians, in particu

lar) had little opportunity to do so, because they did not have 

clerical help that was sufficient to allow them time to visit the 

classrooms, to contact all teachers individually, or to reach 

teachers in the variety of ways suggested by the study. 

As I read the questionnaires, and as I conducted the in

terviews, I noted so many positive responses of teachers toward 
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the librarians and librarians toward the teacher, indicating that 

they would really welcome assistance from each other, if only 

they could have greater time to work together. Many teachers 

offered the comment that the librarians were too overworked al

ready for anyone to expect them to do more, and some librarians 

stated that they would not want to increase teacher use of the 

library, because they would not be able to handle the extra work 

that would be involved. An increase in clerical help was pre

sented by the librarians as one of their foremost needs. 

The individual contact between teachers and librarians 

was emphasized by both teachers and librarians as having signifi

cance for promoting teacher use of the school library, and this 

suggests to me that the teachers and the librarians have a desire 

to know each other and to know what the other is doing. It is my 

feeling that much too often a librarian will not visit a class

room because he assumes the teacher will consider him an intruder, 

and, conversely, a teacher will not request aid from a librarian 

because he assumes the librarian will regard his request as just 

another burden. 

In reaching both students and teachers, the librarian 

often plays the role of the villain no matter what he does, and 

this is something to be considered when one examines or evaluates 

suggestions for improvement in the school library program. One 

teacher suggested that the library is too quiet for him or his 

students to work in it effectively. Another teacher complained 

that the library is too noisy for him to consider bringing his 
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classes there. One teacher said the library should prepare bib

liographies, while another complained about the materials the 

librarian puts in his mailbox. A teacher thought the library 

should be decentralized; however, another praised a centralized 

collection. The conflicts that can arise regarding policies and 

practices of the library staff are many, and I believe the reso-

luation of these conflicts hinges on contact between the indi

vidual librarian and the faculty in his particular school. 

This study has been of particular value to me as a unique 

learning experience as well as an exercise in the discipline of 

research. I also gained the chance of meeting and talking with 

all of the junior and senior high school head librarians in 

Tucson District No. 1, and I had the opportunity to see the li

brary facilities in each of the schools. Another value of the 

study is that it has added research to an area in which very 

little research has been done. The study has served to bring 

attitudes of teachers and librarians out in the open, where they 

can be examined collectively, and even though many of the find

ings are similar to what is found in the professional literature, 

they apply to one school district in particular, and a district 

has a distinct advantage in knowing the views of its own person

nel rather than having to rely on views that are applied to 

education in general. 
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