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ABSTRACT 

The economically disadvantaged student has been of interest to 

educators and the federal government alike. 

The literature reveals a relationship between parental attitudes 

and academic success of minority college students. However, most of 

these studies were conducted without regard to the economic level of 

Black, Mexican-American and Anglo students. This study examines the 

relationship between perceived parental attitudes toward higher educa

tion and academic success of economically disadvantaged Black, Mexican-

American and Anglo college students. 

Three groups of 30 economically disadvantaged Black, 

Mexican-American and Anglo college students were randomly selected from 

a population of 400 economically disadvantaged students. The three 

groups were administered the Leman Attitude Scale Toward Higher Education 

(LASTHE), an adaptation of an earlier scale, to determine perceived 

parental attitudes toward higher education. The test-retest reliability 

for the LASTHE was .974. 

In order to test the hypothesis of this study, partial correla

tion coefficients were computed. The partial correlation coefficient 

for each ethnic group required the computation of Pearson Product Moment 

correlation coefficients between perceived parental attitudes and grade 

point average, perceived parental attitudes and ACT score and grade 

vii 



viii 

point average and ACT score. This represented the correlation of per

ceived parental attitudes and grade point averages with the influence of 

ACT scores eliminated. 

The hypothesis that there is no significant difference in the 

relationship between perceived parental attitudes toward higher education 

and academic success among Mexican-American, Black and Anglo economically 

disadvantaged college students was rejected. A significant ( > .05) re

lationship between perceived parental attitudes and grade point average 

for Mexican-American students was found. There were no significant 

differences for either the Anglo or Black group, although a positive 

trend existed. 



CHAPTER 1 

INTRODUCTION 

The Problem and Hypothesis 

The economically disadvantaged student is of great concern to 

higher education, society and the Federal Government. This fact is evi

denced by the growing number of special programs designed specifically 

to enhance the probability of the economically disadvantaged student 

attaining a college education. The Federal Government has set aside 

millions of dollars yearly in an effort to afford each able student the 

opportunity for a higher education. There still exists a large differ

ence in the percentage of economically disadvantaged represented in the 

population, and the percentage enrolled in higher education. In 1970, 

the population of the State of Arizona comprised 18.82 percent Mexican-

American and 2.98 percent Black while the universities within the state 

showed an enrollment of 5.7 percent and 1.6 percent, respectively. New 

avenues of research are needed to meet the challenge of increasing the 

equal opportunity for all citizens within the state. 

The assumption has been made that Mexican-Americans and Blacks 

should be studied without regard to their economic level. The prolifera

tion of studies without regard to economic level along with the scarcity 

\ of studies including economically disadvantaged Anglo youth confirm this 

assumption. Furthermore, the significant research indicating the 

I 



relationship between parental influence and vocational choice, aspira

tion, and success has failed to generate new college level programs 

designed to introduce parents of economically disadvantaged youth to the 

available opportunities within higher education. 

Although some research has been conducted to investigate the 

various factors that influence vocational choice, aspiration and the 

success of minority students, very little research has focused on the 

specific problem of determining the effect of perceived parental atti

tudes toward higher education and its relationship to the academic 

success of economically disadvantaged students. The importance of 

perception was demonstrated in several studies in the field of social 

psychology. 

According to Combs and Snygg (1959), behavior is a product of 

the individual's perception of the perceptual field at any given moment. 

Kelley (1947) revealed the selective nature of perception, and Maslow 

(1954) pointed out that perception is fostered by one's psychological 

health. The classic studies by Asch (1946, 1952) demonstrated that an 

individual's perception of reality was directly influenced by the 

opinion of others. According to the individual psychology of Alfred 

Adler (in Dreikurs 1953), what is perceived is what is important. There

fore, an attempt was made to ascertain the perceived parental attitudes 

of economically disadvantaged students,and to determine the relationship 

between perceived parental attitudes and academic success in college. 
i 

It is expected that the data from this research project will be 

found to be useful to counselors, teachers, administrators, and student 



personnel workers actively working with programs designed to assist 

economically disadvantaged young people. 

Statement of the Problem 

It was the purpose of this study to seek answers to the following 
question: is there a relationship between perceived parental attitudes 

toward higher education and academic success among Mexican-American, 

Black and Anglo economically disadvantaged college students at The 

University of Arizona? 

Hypothesis to be Tested 

The following hypothesis was tested: there is no significant 

difference in the relationship between perceived parental attitudes 

toward higher education and academic success among Mexican-American, 

Black and Anglo economically disadvantaged college students in the New 

Start Program at The University of Arizona. 

Assumptions 

1, The Leman Attitude Scale Toward Higher Education measures per

ceived attitudes toward higher education. 

2. The three ethnic groups of the sample are comparable. 

Limitations of the Study 

1. The sample includes southern Arizona residents only. 

2. The sample does not include students other than economically 

disadvantaged college students at The University of Arizona. 

3. No distinction was made between male and female respondents. 



Definition of Terms 

Academic Success—the completion of coursework with the minimal 

scholarship grade point average for the corresponding units completed 

according to University of Arizona academic standards. 

Economically Disadvantaged—those students meeting the'Federal 

Government guidelines for receipt of educational opportunity grants, 

National Defense Educational Act loans, and work-study financial aid. 

New Start--a program designed to enhance the probability of 

economically disadvantaged students enrolling in, and graduating from, 

The University of Arizona through counseling, tutoring and financial aid. 

Parental Attitudes—attitudes toward higher education of parents 

of economically disadvantaged college students as perceived by college 

students, as measured on the Leman Attitude Scale Toward Higher Education. 

Summary 

The economically disadvantaged college student is of great con

cern to the Federal Government, society, and higher education. This 

concern is evidenced by the new programs found on almost every major 

college campus designed to enhance the probability of the economically 

disadvantaged student's attainment of an education. Despite the huge 

amounts of economic and human resources being directed toward these pro

grams, they are experiencing only limited success. Since the appropria

tion of money has not been successful in dealing adequately with the 

problem, other avenues of research are needed to explore alternatives 

for dealing with the problem. Research in the general area of Mexican-

American, Black and Anglo college students is quite adequate. However, 
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there is a paucity of related research in particular regard to the 

economically disadvantaged college student, perceived parental attitudes, 

and its relationship to academic success. In view of this, this study 

focused on perceived parental attitudes toward higher education and 

academic success among economically disadvantaged Mexican-American, Black 

and Anglo college students. 



CHAPTER 2 

SURVEY OF THE RELATED LITERATURE 

Introduction 

The literature relating to Black, Mexican-American and Anglo 

students in general is plentiful. However, there is a paucity of 

literature relating to economically disadvantaged Black, Mexican-American 

and Anglo. In fact, the literature concerning the economically dis

advantaged Anglo college students is practically non-existent. Realizing 

this limitation, a thorough review of the related literature has been 

made and material in this chapter provides the reader with an understand

ing of the available literature concerning the economically disadvantaged 

student. 

Role of the Federal Government 

The problem of providing equality of education has been histori

cally viewed as economic. The Federal Government has provided large 

sums of money to deal with the complex problem of attaining equal educa

tional opportunity for all. Since the appropriation of money alone has 

not been successful in dealing adequately with the problem, there is a 

definite need to explore other alternatives to provide solutions. The 

role of the Federal Government in higher education has been growing 

steadily since the earliest involvement in the late 1800's and early 

1900's. It was not until the National Youth Administration Act of 1935 



granted money to needy students to attend college that the legis- • • 

lative branch of the government took an active role in regard to needy • 

youth attaining a higher education. The G. I. Bill of 1947 provided 

funds for counseling, testing and the education of veterans. The 

National Defense Education Act Bills of 1958, 1961, 1963 and 1964 pro

vided funds for loans and graduate fellowships. It was in this period, 

the 1960's, that the Federal Government began taking a very active role 

in higher education for economically disadvantaged students. The 

Vocational Education Act of 1963 and the Higher Education Facilities Act 

of. 1963 preceded the landmark Civil Rights Act of 1964 (Knezevich 1969, 

pp. 173-197). The Higher Education Act of 1965 provided community service 

programs as well as funds for the strengthening and developing 

of institutions. This Act was amended and extended again in 1966. 

The Judicial Branch of the Federal Government was also involved 

in recent years with the development of the higher educational 

system in our country. It has decided several issues, including the 

constitutionality of the federal aid to church-related schools, discrimi

nation based upon sex, student conduct, due process, freedom of speech, 

legal residency, requirements for campus living, and faculty tenure. 

The Executive Branch has similarly been involved with proposing 

legislation to the Congress, and administering programs through the 

Executive Departments. The Executive Branch is also involved with the 

enforcement of legislation and has, on many occasions, entered suits 

to achieve this purpose. Many of these suits involved sex 

and racial discrimination. Hundreds of educational institutions 
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throughout the country avail themselves yearly of federal construction 

grants, providing that the contractor provides minimum wage and working 

conditions and equality for all races. 

The Supreme Court has involved itself with higher education 

throughout the past 20 years. In a landmark decision (Brown vs. The 

Board of Education 1954), the doctrine of separate but equal vas 

Q-
z abolished. The Court directed that its decision be implemented with due 

speed. This decision literally opened the doors of higher education to 

Blacks, Mexican-Americans, Puerto Ricans, and economically disadvantaged 

students. This decision also raised many questions about admission 

standards at many universities and colleges throughout the country. It 

increased an awareness of the need to recruit minority faculty members. 

This case has probably had more impact on our society than any other 

legislation. The Court felt that the separate schools for the different 

races were inherently unequal. Since this decision was reached, the 

schools have felt increasing pressure from the Department of Health, 

Education and Welfare no'c only to recruit minority students, but also 

minority faculty. The Department of Health, Education and Welfare has 

threatened to withdraw financial support from institutions that do not 

comply with federal guidelines. This decision has had far-reaching 

effects upon special programs for minority youth, including the Black, 

Mexican-American, Puerto Rican and American Indian as well as for all 

people who are economically or culturally disadvantaged. 

Another decision that has had far-reaching effects upon higher 

education is the decision in Baker vs. Carr (1962). In this case, the 
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Court decided that both houses of State Legislatures must be appor

tioned on the basis of population. The decision was based upon the 

guarantee of a representative form of government. This meant that state 

legislatures would not be controlled by rural interests. Essentially 

an urban-suburban legislature would be more representative of the people 

(minority, blue-collar people in particular) and more sympathetic to the 

needs of higher education. 

There are many administrative problems related to achieving 

equality of education for all. The Coleman report (1968) cited three 

factors affecting achievement. It was found that the educational back

ground of fellow students was the most important variable affecting 

achievement, followed by teacher quality and thirdly by buildings and 

curriculum within the schools. 

There are many barriers to solutions for achieving equality of 

education for all. In the South, there are more students in segregated 

schools now than there were in 1954. Some of the northern urban areas 

with close to 50 percent black populations, for example, are really 

cities divided in two, a black sector and a white sector. Through the 

years, there has been a lack of urban and suburban cooperation on almost 

any issue that has come to the surface. Most compensatory programs 

throughout the United States to this point have shown little success in 

retaining the economically disadvantaged student in a college program. 

The lack of minority teachers, counselors and administrators has certain

ly contributed to the difficulty of overcoming these obstacles. Moreover, 

we see in the literature, the citing of the imposition of white, middle-

class values upon the non-white population. 



10 

Like everything else, finances play a role in the solution of 

almost every educational problem that faces us. 

The Carnegie Commission on Higher Education (1970) recommended 

that in order to increase the probability of equal education for all, 

the present Educational Opportunity Grant Program be strengthened and 

expanded, and that the Work-Study Program be continued and expanded, with 

more aid given to part-time students. It also recommended the establish

ment of a National Student Loan Bank which would guarantee students loans 

up to $2,500 per year, with a maximum of $6,000 for their undergraduate 

years and repayment at three-fourths of one percent per year per $1,000. 

It also recommended that more aid be given to high school counselors to 

help students seek vocations immediately after high school as well as 

helping college-bound students to decide on vocations in particular areas 

of interest. The Carnegie report also recommended the establishment of 

a national foundation for the development of higher education, its goals 

to encourage, advise, review and provide financial support for institu

tional programs designed to give new direction in curricula and to 

strengthen programs. The report criticized the present use of educa

tional facilities throughout our country. It cited specifically the 

needs of young adults lacking high school diplomas, young marrieds desir

ous of furthering their education, and dropouts. The report implied 

that the community school concept could be enlarged upon and perhaps 

tied in with other federally funded programs such as Model Cities to 

provide more efficient use of the facilities that we now have. 
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Much of the blame has been directed toward the elementary and 

secondary schools and the inadequate preparation of the economically 

disadvantaged student. The report cited the inferior teachers, curricula 

and facilities in many urban areas. It cited the specific fact that 

many minority students complain that they are channeled into vocations 

rather than encouraged to pursue college preparatory coursework. It also 

cited the problems with urban schools and local taxes and the support 

therein. 

Many suggestions have been made for the alleviation of the 

inequality of education. These include, of course, the obvious, 

large sums of money for various kinds of programs to deal specifically 

with the problems; the redistribution of political power; the redistric-. 

ting of school districts within urban areas. 

Beginning in 1968, the Federal Government began to allot millions 

of dollars to colleges and universities to develop programs designed to 

specifically enhance the probability of an economically disadvantaged 

student getting a higher education. Such programs include Upward Bound, 

College Bound, and Educational Opportunity programs such as New Start. 

It is safe to predict that the minority enrollment, especially 

that of Blacks and Mexican-Americans, will continue to increase during 

the next several years. However, the enrollment, although it is 

expected to increase, will not grow rapidly enough to satisfy many of 

the more vocal minority persons. The public will probably become more 

aware of the fact that minorities have been excluded from higher educa

tion in the past. 
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Public attention, concern, and awareness are likely to shift 

from the racial minorities to the economically disadvantaged. It is 

interesting to conjecture at this point just what strides the poor 

whites will make during the next few years if competition between pcor 

whites and members of the racial minorities increases for employment 

and educational opportunity. The fact is that low-income whites sub

stantially outnumber Black Americans, Mexican-Americans, Puerto Ricans, 

and American Indians (Crossland 1971). It is probably safe to assume 

that the Federal Government will continue to make large sums of money 

available to economically disadvantaged students to attain a higher 

education. However, it is doubtful at Chis point whether only minority 

students will be able to be afforded the opportunity of government 

assistance in pursuit of their education. If the economic situation in 

our country worsens, it is predictable that close scrutiny will have to 

be given to high risk programs designed to attract high risk students to 

higher education. In view of this circumstance, it would seem likely 

that the Federal Government would concentrate its resources on the 

economically disadvantaged college bound as opposed to high risk students. 

There are marked disparities in the outcomes of education for 

Black and Mexican-American and Anglos. Black and Mexican-American 

students typically do not achieve as well in school as white students. 

The longer they are in school, the further they fall behind. They are 

enrolled less often in college than whites and are much more likely to 

attend high schools which send a relatively small proportion of their 

graduates to college. Black and Mexican-Americans with college 



educations are less likely than similarly educated whites to be employed 

in white collar trades. Blacks and Mexican-Americans with college educa

tions earn less, on the average, than high school-educated whites 

(Coleman 1968). These disparities result, in part, from factors that 

influence the achievement, aspirations, and attitudes of children. 

There is a strong relationship between the achievement and atti

tudes of a school child and the economic circumstances and educational 

background of his family (Little 1965, Linton 1970). Relevant factors 

that contribute to this relationship include the material deprivation 

and inadequate health care that the children from backgrounds of poverty 

often experience, the fact that disadvantaged children frequently have 

less facility in verbal and written communication, the chief vehicle by 

which the schools measure student achievement, and the inability of 

parents in poor neighborhoods to become involved in school affairs and 

affect school policy as much as more affluent parents (Stehbens 1968). 

The fact is that on virtually all scales designed to assess mental 

ability and proficiency, Black and Mexican-American students fail to 

measure up to the standards of performance of Anglo students. 

There have been many studies (Teahan 1963, Froiland 1968, 

Koutrelakos 1971) demonstrating the influence of parental attitudes on 

the academic achievement of students. There have been numerous studies 

concerning child-rearing practices, student attitudes, level of aspira

tion, and socio-economic level and its relationship to academic success. 

The availability of studies concerning the Black, Mexican-American and 

Anglo youth is more than adequate. However, studies regarding perceived 
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parental attitudes of economically disadvantaged students are scarce. 

Therefore, the following studies are included to provide the reader with 

a thorough understanding of the available relevant literature. 

Parental Attitudes and Achievement 

In a study of parental attitudes, Froiland (1968) demonstrated 

that parents of the achieving male student completed more years of formal 

education and placed more significant value on traditional education than 

did parents of under-achieving males, Froiland1s study suggests that 

parental attitudes do have a direct relationship to the student's aca

demic achievement, and this information should be disseminated to 

parents. 

Buck (1969) showed that parents of adequate achievers would tend 

to be significantly more reactive to their children's achievement be

havior in intellectual situations than would parents of under-achievers. 

Parents of adequate achievers would rate their children significantly 

higher in competence and would indicate that they were significantly 

more satisfied with their children's performance. 

In a study of perceived parental attitudes and maladjustment, 

Koutrelakos (1971) found evidence to support the idea that parental 

attitudes, as perceived by college students, were significantly better 

predictors of maladjustment than demographic variables such as sex, age, 

and family income. 

Weston (1968) demonstrated that parental attitudes show a less 

significant correlation with achievement at grade four than at grade six. 
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With older children, possessive attitudes in the home appear to have a 

highly significant relationship with achievement. 

Johnson (1968), with the variables of academic ability, socio

economic status, race, and grade point average partialed out, found that 

the non-promoted male, when compared with his matched counterpart, is 

characterized by (1) a significantly lower self-concept of academic 

ability; (2) a definite, but not significant trend toward perceived 

parental evaluation of his academic ability; (3) not being significantly 

different on the ratings on perceived teachers' and friends' evaluations 

of academic ability from his matched counterpart; and (4) a grade point 

average not significantly different from his matched counterpart. 

Teahan (1963) found parental attitudes which did not encourage 

self-sufficiency and independence in the student were related to low 

achievement. He suggests it is the attitudes of the same sex parent 

which are most significant in a student's achievement. 

Stehbens (1968) studied academic achievement in 9th grade stu

dents and found parental involvement, particularly maternal involvement, 

was related positively to achievement. 

In a comparative study of the parents of low and high achieving 

students, Mukherjee (1971) discovered that parents of high achievers are 

significantly more oriented to theoretical, economic and political values, 

whereas the parents of low achievers favor esthetic, social and religious 

values. The results strongly confirm the hypothesis that parents of 

high achievers are significantly more dominant, tolerant, responsible 

and intellectually efficient and have high self-acceptance, capacity for 
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status, self-control and they emphasize achievement by way of conformance 

and independence. The study showed that parents of high achiev

ers are significantly more involved in social and community issues, 

whereas the parents of low achievers are uninvolved and wanted others to 

take action to solve the social and community issues,. The results seem 

to support the theory that the low achievers are more passive and 

dependent. 

Minsel and Fittkau (1971), in a study of parental attitudes as 

perceived by their sons and daughters, showed that (a) the more apprecia

tion parents showed, the more they are accepted as a model; (b) the less 

appreciation the parents show, the more their children dislike school; 

and (c) the more control from parents, the more children show 

anxiety. 

Burruel (1970), in a study of Mexican-American students, parental 

attitudes and socio-economic level, demonstrated that parents of 10th 

grade Mexican-American students who remain in school during the 10th 

grade have a more positive attitude toward the elementary school than 

the parents of 10th grade Mexican-American students who drop out of 

school during the 10th grade providing these parents are in the lower 

socio-economic level. Within the upper socio-economic level, parents of 

Mexican-American students who remained in school had more positive atti

tudes toward giving home work than parents of students who dropped out 

of school during the 10th grade, while the converse is true for parents 

of Mexican-American students in the lower and middle socio-economic 

levels. 
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Parents in the upper socio-economic level who have children who 

remain in school during the 10th grade have a more positive attitude 

toward P.T.A. meetings than the parents of Mexican-American students who 

drop out of school during the 10th grade. In general, parents of 10th 

grade Mexican-American students perceive and expect their children's 

behavior to be more domineering than passive and more affectionate than 

hostile. 

Disregarding the effect of socio-economic level and parentage 

and considering all variables, the pattern of attitudes which best dis

tinguishes between the 10th grade Mexican-American student who remains 

in school rather than dropping out during the 10th grade is that in 

which the attitudes toward the high school and college as institutions 

are more positive. Attitudes toward high school teachers as a defined 

group were more positive and attitudes toward P.T.A. meetings were more 

positive. Attitudes toward standardized testing are less positive and 

perceptions of behavior are more domineering than passive. 

Student Attitude and Achievement 

In an interesting study by Evans (1970) on the academic achieve

ment and educational attitudes of students, an attitude scale toward edu

cation was given to-the students to not only respond to their attitudes 

toward education but also their pa-ants'. The Likert-type attitude survey 

was administered with the following results: High performing students 

expressed more positive attitudes toward education than did low performing 

students; secondly, the study showed that the student expressed attitudes 

toward education and his perception of his parents' attitude toward 



education was, indeed, congruous. Thirdly, the study suggested that the 

educational attitudes expressed by the students, if the students' per

ception of parents' attitudes toward education are accurate, most likely 

originated in, or at least were promoted by, the students' families. 

The achievement syndrome is highest among Jews, Greeks, WASPS; 

lower among Italians and French-Canadians and the lowest among Blacks, 

according to Rosen (1959). However, Black values and educational aspira

tions were found to be comparable to Jews, Greeks and WASPS. 

In a study of attitudes of Mexican-American and Anglo-American 

groups toward education, Demos (1962) found that there were significant 

differences in attitude toward certain issues related to education 

among Mexican-American and Anglo groups. Of the 29 issues studied, six 

of them showed significant difference between the two groups. Interest

ingly enough, only one of six issues favored the Mexican-American. The 

issue involved was the value of a college education. Sixteen significant 

differences on 11 of the 29 issues were found to exist at either the five 

percent or one percent levels of competence. However, when matched for 

socio-economic level intelligence, age, grade and sex, the significant 

differences were reduced from ten issues to six issues. Therefore, it 

may be said, with some degree of certainty, that the six differences 

that remained are the result of Mexican-American ethnic group membership. 

Lopez and Enos (1972) demonstrated that 42.8 percent of Mexican-

American high school graduates indicated that parents were the most 

influential factor in their choice to go to college. Chicanos felt that 

the high school counselors had a primary responsibility of informing 



19 

parents of opportunities of higher education for their children. Many 

Chicano parents preferred that their sons and daughters stay at home. 

Among the reasons cited for such feelings included magazine, newspaper 

and television accounts of coed dorms, drugs, demonstrations and violence 

on college campuses. The rising unemployment rate among college gradu

ates added to the doubt of parents. 

Labelle (1969) found that Anglo and Mexican-American 5th grade 

students perceived school-related concepts more similarly than differ

ently, and that females view school-related concepts more positively 

than do males but that males tend to view concepts related to self-

identity more potently and actively. 

Simmons (1969) showed that rural students had as good, if not 

better, attitudes toward education and had better self-concepts than did 

urban students. 

Badwal (1969), in a study of the relationship between attitude 

toward school and achievement, found that low achievers obtained a sig

nificantly higher attitude score than did high achievers. He also found 

the total female population to have a significantly higher attitude score 

than the male population. 

Level of Aspiration 

Students who are socio-economically disadvantaged tend to aspire 

to, but rarely enter, high prestigious occupations (Mech 1972). 

Rhodes (1968) found that mothers' expectations for their children 

differed among Anglo and Black youth. It was found that 62 percent Anglo 

and 54 percent Black mothers expected their children to go to college. 
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Students' and mothers' aspirations are the best predictor of college 

curriculum in the case of Anglos but mothers' educational level was the 

best predictor of curriculum in the case of Blacks. The results of this 

study suggest that any attempt to reduce the amount of talent wastage in 

the process of recruiting the most able youth for college should be 

directed toward the parents of the child as well as the child himself. 

Renfrow (1968) in a study of high school dropouts demonstrated 

(a) dropout prone are significantly more negative in attitudes and values 

and are rated by teachers as less well adjusted than non-dropout prone, 

and (b) negro and white dropout prone are strikingly and significantly 

different from each other. Negro dropout prone are more positive than 

white dropout prone in self-reported attitudes and values. Poor in 

intelligence and achievement, they are regarded by their teachers as 

somewhat less well adjusted than the white dropout prone. 

The negro dropout prone studied appeared reasonably well disposed 

toward school, themselves, white people, and society's traditional values, 

although their abilities and achievements were limited. In contrast, 

white dropout prone were average in intelligence, better in their 

studies, and better in teacher ratings of adjustment. Nevertheless, 

they appeared to be the most dissatisfied with school, the least tra

ditional in values, the least adequate in self-image, and the most 

racially prejudiced of all. 

Although positive in outlook, negroes are over-represented among 

the dropout prone population. The studied negro dropout prone were more 

positive in attitude and values than white dropout prone, yet represented 
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53 percent of the dropout prone while only 34 percent of the class were 

negro and lastly, although negro dropout prone appear more positive in 

outlook, they can be expected to be rated by their teachers as less well 

adjusted than the more negative, more intelligent and better achieving 

white dropout prone, at least until their academic ability and achieve

ment match those of the latter. 

Sirams (1964) showed that (1) Significant differences exist in the 

attitudes of students who became behavioral problems or dropouts compared 

to those who did not; (2) attitudinal patterns of self-concepts differ

entiated significantly between dropouts, problem students and the total 

student sample; (3) males differed significantly from the females in 

their perception of nearly every concept; (4) males who dropped out 

tended to follow one or two attitudinal response patterns, indicating 

either an inability to adjust to life away from home or an overt aggres

sive approach to the transition from adolescence to adulthood. 

Child Rearing 

Mulliken (1966) investigated the relationship between the aca

demic achievement of students and the attitudes parents expressed about 

certain child-rearing practices. The results of the study revealed the 

following: (a) parents are among the significant factors in the college 

student's life; (b) mothers of achievers were more authoritarian and 

less democratic in their responses than mothers of under- and over-

achievers; (c) under-achievers maintain a dependent relationship with 

their parents. 



22 

Smart (1969) showed that students whose parents have similar 

educational values for girls may exhibit greater mental fluency and 

flexibility and may use conceptual strategy suggestive of divergent 

thinking. 

Becker (1970) demonstrated that certain child-rearing attitudes 

are associated with achievement in children. 

Haider (1970), in a study of parental attitudes in child-rearing 

practices, as related to academic achievement, found that in comparing 

parent-child relationships, mothers of achieving boys are found to prac

tice relatively higher maternal control than mothers of under-achieving 

boys. 

Gill and Spelka (1962) demonstrated that achieving students would 

come from homes where mothers tend to be domineering, possessive and 

attentive; while Fazel (1968) demonstrated that there was a positive 

parental acceptance. 

McCarthy (1968) demonstrated that parental involvement is sig

nificantly related to the achievement of elementary school children. 

Rosen and D'Andrade (1959) found that parents of boys with high 

need for achievement are more competitive, show more involvement, and 

more interest in son's performance, have higher aspirations for their 

sons, have higher regard for son's ability to solve complex problems. 

These parents set up standards of excellence in all tasks and react with 
< 

warmth and approval if son achieves. 
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Socio-Economic Level 

Linton's (1970) research indicated that Mexican-American students 

had a more dependent relationship with relatives than did Anglo students. 

Additional findings were that high socio-economic level students when 

compared to low socio-economic level students had (1) higher self-concept 

and (2) activistic future time orientation and (3) a more independent re

lationship with relatives. In addition to this, Linton showed that high 

socio-economic level students when compared to low socio-economic level 

students considered their school experiences worthwhile, did not consider 

impersonal forces important factors in their school achievement, and had 

low total alienation scores. The best predictor for Mexican-American 

students was the student's socio-economic level. For Anglo students, 

the most consistent predictor was the student's socio-economic level. 

Conclusions derived from the results of this study include: (1) ethnicity 

accounts for less of the variation in socio-cultural characteristics 

than does socio-economic level; (2) low socio-economic level Anglos and 

Mexican-Americans appear to be part of a larger culture of poverty. 

In a study of value orientations of parents of academically 

successful and unsuccessful children, Currie (1966) found that the lower 

class Black and lower class Anglo from four southern California communi

ties showed a great similarity among value orientation. 

In a followup study of a sample of 3,000 high school male gradu

ates by Little (1965), it was found that (a) college-bound students were 
j 

predominately high ability students coming from a high socio-economic 

background whose parents were well educated and (b) non-college-bound 
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students represented a cross section of the population in terms of their 

ability and socio-economic status. It was concluded that differences 

between college and non-college-bound students were accounted for by 

(a) rural versus urban backgrounds, (b) socio-economic status and educa

tion of parents and (c) the availability of post-high school educational 

opportunities. 

It has been shown by Henderson (1966) that students from high 

socio-economic backgrounds have less discrepancy between idealistic and 

realistic occupational choices than students from low socio-economic 

environments. Students who are socio-economically disadvantaged tend to 

aspire to, but rarely enter, higher prestigious occupations. 

Halsted (1966) found that paternal occupational level, the amount 

of time the father was working, family income, and socio-economic status, 

did not differentiate under- and over-achieving students. 

Baldwin (1970) found that minority college graduates had the 

same perceptions and attitudes toward their college experience as non-

minority graduates. 

Yoshino (1969) demonstrated that parental attitudes toward higher 

education for Mexican-American males and females differed greatly. 

Where parents expected 94 percent of males to attain a college education, 

T only 56 perpent expressed the same wish for females. Yoshino also found 
n. 

that students whose fathers had ten or more years of school tended to do 

better academically than did those with fewer than ten years of school

ing. Only four percent of the parents of the participants had occupa

tions categorized as professional or business, while 54 percent were 
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classified as unskilled or semi-skilled, 24 percent skilled and 14 per

cent were on welfare. Only eight percent of the families had incomes 

over $8,000 annually. 

Since the relationship between socio-economic level and achieve

ment has been demonstrated, it is interesting to point out that accord

ing to the Rivlin Report (1969), although the income of non-whites has 

risen over the years, the situation relative to Anglos has worsened. In 

the 15-year period between 1949 and 1964, the median annual income for 

non-white families increased from $1,650 to $3,800. Median.annual income 

for Anglos rose during the same period from $3,200 to more than $6,800. 

According to the U. S. Bureau of Census (1970) over 45 percent 

non-whites earned less than $5,000 per year while only 20 percent whites 

earned the same. Also, while 16 percent whites earned over $15,000 

yearly, only 5 percent non-whites earned as much. 

Other Related Literature 

M. E. Smith (1970) demonstrated that family atmosphere is re

lated to vocational preference when compared by sex, ethnicity, SES, 

geographic location and educational level. In a study of attitudes of 

black students toward school, significant relationships were found by 

Westbrook (1970) among attitudes toward school and teachers, curriculum, 

the home, the home environment and peers and schoolmates. 

Romero (1966), in a study of Anglo and Mexican-American culture 

value concepts, revealed the following incompatibility of the Mexican-

American and Anglo cultures: Shorter time spans of delayed gratification; 

attitudes toward health, sanitation and medical care; fatalistic views 
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about life and the ability of an individual to control his destiny; 

central importance of the family group; the value of an education; 

attitude toward the profit motive; attitude toward economic efficiency; 

interpretation of justice; success orientation; and emphasis on competi

tion as a value. 

Summary 

The literature has suggested that academic success is very close

ly associated with parental attitudes, child-rearing practices, parental 

values, socio-economic level and student attitudes toward education. 

Since some research indicated that economically disadvantaged Anglos and 

Mexican-Americans may be part of a larger culture of poverty, this study 

was designed to investigate the relationship between perceived parental 

attitudes and academic success among economically disadvantaged Black, 

Mexican-American and Anglo students. 



CHAPTER 3 

THE SELECTION AND DESCRIPTION OF THE SAMPLE, 
RESEARCH TECHNIQUES, THE INSTRUMENT 

AND SCORING 

Introduction 

The method used in the collection of the data for this research 

project, the sample and the instrument, is discussed in this chapter,-

Information concerning the expected educational level, sex, major, 

family constellation, and other relevant demographic material concerning 

the sample is presented in this chapter. 

The Setting 

Since the late 1940's, The University of Arizona and the communi

ty in which it is located, Tucson, Arizona, has undergone an overwhelming 

increase in population. The population of Tucson in 1950 was approxi

mately 60,000 people; 24 years later, its population was 375,000, The 

University of Arizona had 6,227 students in 1950 as compared to 27,500 

in 1974, The State of Arizona is comprised of 18,8 percent Mexican-

American and 2,98 percent Black, while the state universities show an 

enrollment of 5.7 percent and 1,6 percent, respectively. The present 

enrollment figures at The University of Arizona are 4 percent 

Mexican-American and 1.5 percent Black. 

27 
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Selection and Description of the Sample 

With the assistance of the New Start Program at The University 

of Arizona, a sample of 30 subjects for each ethnic group was selected 

from a population of 400 economically disadvantaged New Start college 

students. The New Start Program students were divided into three ethnic 

groupings, i.e., Black, Mexican-American and Anglo. The students in 

each group were enumerated and a sample of 30 subjects from each of the 

three groups was obtained using a table of random numbers. The 90 sub

jects selected by this procedure were mailed the questionnaire utilized 

in the study (see Appendix B). The initial letter was sent with the . 

instrument, instructions and return envelope along with an explanation 

of the purpose of the study (see Appendix A). The letter was signed by 

the researcher. A second letter was sent seven days after the initial 

mailing to those subjects who had not yet responded. Fourteen days later, 

a personal inquiry was made of each subject who had not yet responded. 

A request for assistance was made. 

The sample consisted of three groups of 30 economically disad

vantaged Black, Mexican-American, and Anglo college students. The popula

tion consisted of 38 males and 52 females. More than 60 percent of all 

participants were the first in their immediate family to attend college. 

Almost half of the population was involved in a student club or organiza

tion. An overwhelming percentage (54) were the oldest children in their 

respective families. Twenty-one out of 30 Blacks were the oldest in 

their family. According to the responses, the student's mother and 

father were the most influential persons concerning their choice to 
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attend college. For complete demographic data on the sample, see 

Table 1. 

Research Techniques 

Design of the Study 

This study is an attempt to measure the relationship between 

perceived parental attitudes toward higher education and academic suc

cess among economically disadvantaged Black, Anglo, and Mexican-American 

college students in the New Start Program at The University of Arizona. 

In order to accomplish this, samples of 30 from each ethnic 

group were selected randomly via a random numbers table from a popula

tion of 400 economically disadvantaged New Start college students. A 

copy of the Leman Attitude Scale Toward Higher Education, instruction^ 

return address envelope and a cover letter explaining the purpose of the 

study were sent to each subject (see Appendices A and B). 

After the data had been collected, it was statistically analyzed 

in order to meet the conditions of -he hypothesis that is restated 

below: there is no significant difference in the relationship between 

perceived parental attitudes toward higher education and academic 

success among Mexican-American, Black and Anglo economically disadvantaged 

college students in the New Start Program at The University of Arizona. 

Analysis of covariance and tests of no significant difference 

between partial correlation coefficients using Fisher's Z transformation 

were used in the statistical analysis. The .05 level of significance 

was adopted. 



Table 1. The Sample Demographic Data. 

30 

Expected Ed. Level: 
Bachelor's Degree 
Master's Degree 
Doctorate Degree 

Sox: 
Hale 
Fenale 

Major: 
Liberal Arts 
Education 
BPA 
Engr. 
Nursing 
Agr. 
Pharm. 
Arch. 

First to Attend College in 
Immediate Family: 

Hctnber of Student Club or 
Organization 

ANGLO 

N=30 

13 
11 
6 

11 
19 

B 
12 
3 
2 
2 
2 
0 
1 

11 

11 

Frequency of Responses 

MEXICAN-AMERICAN 

N=30 

14 
10 
6 

12 
18 

19 

13 

13 
14 
3 

IS 
15 

8 
12 
7 
0 
2 
1 
0 
0 

17 

16 

family constellation: 
Oldest IS 13 21 
Middle 11 13 S 
Youngett 4 4 4 

Influential Persons in Student's 
Attending College: 

Mother 10 8 18 
Father 9 10 7 
Brother/Sister 4 6 1 
Relatives 0 1 0 
Teacher 2 3 2 
Counselor 11 1 
Friends 2 4 1 
Dnlversity Personnel 0 1 1 

Educational Level of Hother: 
9th Grade or Less 2 17 11 

10th Grade 3 2, 0 
11th Grade 2 0' 0 

High School Graduate 13 8 8 
Attended College 10 9 .11 

Educational Level of Father: 
9th Grade or Less S 17 10 

10th Grade 0 1 8 
11th Grade 2 2 1 

High School Graduate 13 8 S 
Attended College 10 2 10 
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Statistical Methodology 

The preliminary analysis of the data included an analysis of 

covariance. Ethnic group status was the independent variable, perceived 

parental attitudes the dependent variable, and American College Testing 

(ACT) composite score was the covariate. This analysis of covariance 

would detect ethnic group differences in perceived parental attitudes 

with the influence of ACT scores statistically controlled. 

After this preliminary analysis, in order to test the hypothesis 

of this study, partial correlation coefficients were computed. The 

partial correlation coefficient for each ethnic group required the 

computation of Pearson Product Moment correlation coefficients between 

perceived parental attitudes and grade point average, perceived parental 

attitudes and ACT score and grade point average and ACT score. This 

represented the correlation of perceived parental attitudes and grade 

point averages with the influence of ACT scores eliminated. Once the 

partial correlation coefficients were computed for each of these groups, 

tests of no significant difference between all possible pairs of partial 

correlation coefficients were performed. To accomplish this analysis, 

the t-test for independent samples was utilized. The hypothesis of no 

significant difference between the partial correlation coefficients of 

Anglos and Blacks, Anglos and Mexican-Americans, and Mexican-Americans 

and Blacks was tested. This process required the use of Fisher's Z1 

Transformation. The .05 level of significance was used in all tests of 

I 
significance in this study. 
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Instrument for Collection of Data 

A search through the available literature for an instrument 

that would meet the researcher's purpose was partially successful. A 

scale for measuring parents' attitudes toward education (Medinnus 1971) 

was found and adapted for the purpose of this study. The Mediiinus scale 

was originally used in a bilingual education project. The adapted scale 

was named the Leman Attitude Scale Toward Higher Education (LASTHE). 

Comments and suggested revisions of scale items were elicited from New 

Start staff and students, and revisions made accordingly. The instrument 

was a Likert-type scale containing 30 items. Questions 1-14 were used 

for demographic information concerning the sample. They were not scored. 

Questions 15-44 dealt with perceived parental attitudes and therefore, 

the individual scale results were summed and averaged for each ethnic 

group. 

Reliability Testing 

In order to assess the reliability of the LASTHE, a test-retest 

reliability coefficient was computed based on the "score" of 30 economi

cally disadvantaged non-New Start students certified eligible for 

financial aid according to the H.E.W. guidelines provided to The 

University of Arizona. The students were enumerated, and a sample of 

30 were selected with the use of a table of random nurtibers. The sub

jects received a questionnaire with appropriate cover letter. After a 

lapse of four weeks, another copy of the questionnaire and an explanatory 

letter were mailed to each subject. The test-retest reliability co

efficient for the LASTHE for 30 randomly selected j>s with a four-week 
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interval was .974. The standard deviation of the first testing was 

11.16 while the standard deviation of the second testing was 11.87. 

Scoring 

Questions 15 through 44 were included in the scoring. The most 

favorable response received four points while the least favorable score 

received one point, hence the highest possible score was 120, while the 

lowest was 30. Questions 1 through 14 of the LASTHE were not included 

in the scoring but were used for the collection of demographic data 

concerning the population, (see Appendix C). 

Summary 

This study was designed to investigate the relationship between 

perceived parental attitudes toward higher education and academic success 

among economically disadvantaged Black, Mexican-American and Anglo 

college students. 

In order to accomplish this, the three groups of 30 economically 

disadvantaged students were administered an attitude scale (LASTHE) to 

determine their perceived parental attitudes toward higher education. 

Pearson Product Moment correlation coefficients were computed 

for each ethnic group between perceived parental attitudes and grade 

point average, perceived parental attitudes and ACT scores. A partial 

correlation coefficient, from this information, was computed for each 

group. Tests of no significant difference between all possible pairs 

of partial correlation coefficients were performed through the use of a 



t-test for independent samples. Fisher's Z Transformation was utilized 

to test the hypothesis for the three partial correlation coefficients. 



CHAPTER 4 

ANALYSIS OF DATA AND RESEARCH FINDINGS 

Introduction 

The data collected by the measurement instrument (LASTHE) from 

the samples of three groups of economically disadvantaged Black, Mexican-

American and Anglo college students was analyzed statistically and then 

subjected to interpretive analysis. For a summary of results, see 

Table 2, and Appendices D, E, and F. 

Table 2. Sample Means and Standard Deviations for Grade Point Average, 
ACT Score, and Perceived Parental Attitudes (LASTHE) Among 
Anglo, Black, and Mexican-American Groups. 

Mean SD Mean SD Mean SD 
GPA GPA ACT ACT LASTHE LASTHE 

Anglo 2.6141 .708 21.2 4.012 92.933 8.465 

Black 2.2419 .669 16.3 5.572 100.200 8.780 

Mexican-American 2.5110 .516 16.9 4.437 94.766 10.000 

Summary of Results 

The test for constant regression coefficient in the three groups, 

which is an assumption for the analysis of covariance, was not met for an 

analysis with ethnicity as uhe independent variable, LASTHE scores as the 

35 



36 

dependent variable, and ACT scores as the covariate. In view of this, 

an analysis of variance was performed with ethnicity as the independent 

variable, and LASTHE scores as the dependent variable. The one-way 

analysis of variance yielded no significant difference in the group 

LASTHE mean scores. 

A second analysis of covariance was performed with ethnicity as 

the independent variable, grade point average as the dependent variable, 

and ACT score as the covariate. The assumptions of the analysis of co-

variance were tenable in this case, i.e., the relationship between grade 

point average and ACT scores was similar among the three ethnic groups. 

The analysis of covariance yielded significant results indicating a sig

nificant difference among one or more of all the possible pairs of 

groups, i.e., Anglo-Black, Anglo-Mexican-American, and Mexican-American-

Black. The Newman-Keuls test was used as a post-hoc analysis of these 

group differences on grade point averages. The Anglo grade point aver

age was significantly greater than the Black grade point average. There 

were no significant differences between Anglo-Mexican-American or Black-

Mexican-American grade point averages. The results are presented in 

Table 3. For additional information concerning grade point averages, 

see Appendix G. 

The correlation between perceived parental attitudes (LASTHE) 

and GPA was significant at the .05 level for Mexican-Americans (Table 4). 

No significant difference was found between perceived parental attitudes 

and GPA for the Black and Anglo groups. 



Table 3. Result s of Newrnan-Keuls Test Post Hoc Analysis of Mean Gr a de 
Point Averages. 

Newrnan- Keuls Test Values 

Anglo-Black 3.7072 .05 

Anglo-Mexican-American 1.8925 N: S. 

Mexican-American-Black 1.8109 N. S. 
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Table 4. Pearson Product Moment Correlation Coefficients of the Sample. 

Anglo Black Mexican-American 

(LASTHE) (GPA) .22 N. S. .28 N. S. .46 .05 

(LASTHE) (ACT) -.11 N. S. .28 N. S. • 18 N. S • 

(GPA) (ACT) .52 .01 . 48 .01 .63 .01 

The partial correlation coefficients of LASTHE and grade point 

average with the effect of ACT score eliminated were : .33 for Anglos, 

.17 for Blacks and .46 for Mexican-Americans (see Table 5). The correla-

tions for Anglos and Blacks were not significant. The correlation for 

Mexican-Americans was significant at the .05 level. This means, of 

course, that the Mexican-American group is significantly different from 

the Anglo and Black groups. 
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Table 5. Partial Correlation Coefficient of LASTHE and Grade Point 
Average with the Effect of ACT Eliminated for the Anglo, 
Black, and Mexican-American Groups. 

Partial Correlation Coefficient 

Anglo .33 N.S. 

Black .17 N.S. 

Mexican-American .46 .05 

Summary 

The data collected by the instrument from the sample of three 

groups of economically disadvantaged Mexican-American, Black, and Anglo 

college students was analyzed statistically. 

An analysis of variance was performed with ethnicity as the inde

pendent variable, and LASTHE scores as the dependent variable. The one

way analysis of variance yielded no significant difference in group mean 

LASTHE scores of 93, 94, and 100. 

An analysis of covariance yielded results indicating a significant 

difference among one or more of all possible pairs of groups. The 

Newman-Keuls test was used as a post-hoc analysis and it was found that 

the Anglo grade point average was significantly greater than the Black 

grade point average. No significant differences were found between Anglo-

Mexican- American or Black-Mexican-American grade point averages. 

The partial correlation coefficient of LASTHE and grade point 

average with the effect of ACT score eliminated, yielded significant 



39 

difference ( > .05) for the Mexican-American group. The correlations 

for the Black and Anglo group were not significant. 



CHAPTER 5 

SUMMARY, CONCLUSIONS, IMPLICATIONS AND RECOMMENDATIONS 

Summary 

The major question of this study was to determine the relation

ship between perceived parental attitudes toward higher education and 

academic success among Black, Mexican-American, and Anglo economically 

disadvantaged students at The University of Arizona. 

Three groups of 30 each were randomly selected from a population 

of 400 economically disadvantaged students in the New Start Program at 

The University of Arizona and comprised the sample of the study. 

The Leman Attitude Scale Toward Higher Education (LASTHE) was 

utilized as the instrument to collect the data. The scale was an adapta

tion of an earlier instrument (Medinnus 1971). 

The test-retest reliability coefficient for the LASTHE was .974 

which was calculated after a four-week interval. Hie partial correlation 

coefficients showing the relation of perceived parental attitudes and 

grade point average were .33 for Anglos, .17 for Blacks and .46 for 

Mexican-Amer icans. 

The hypothesis that there is no significant difference in the 

relationship between perceived parental attitudes toward higher education 

and academic success among Mexican-American, Black and Anglo economically 

disadvantaged college students in the New Start Program at The University 

40 
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of Arizona was rejected. The relationship of perceived parental atti

tudes and grade point average for Mexican-Americans was significantly 

different from the similar relationship for Anglo and Black groups. 

There were no other significant differences. The .05 level of signifi

cance was used throughout the study. 

An analysis of variance on the perceived parental attitude 

scores for the three groups yielded no significant difference in mean 

perceived parental attitudes for the three groups. An analysis of co-

variance was performed with grade point average as the dependent variable, 

ACT score as the covariate, and ethnic group as the independent variable. 

A significant difference was found between the grade point averages for 

the Anglo group and the Black group, using the Newman-Kuels Test; however, 

no other significant differences resulted. 

Conclusions 

The results of the study lead to the following conclusions: there 

is a relationship between perceived parental attitudes toward higher edu

cation and academic success for economically disadvantaged Mexican-

Americans at The University of Arizona. It appears that Mexican-American 

students who perceive a high degree of parental support, encouragement, 

and value toward a higher education tend to have higher grades. A 

positive but not significant relationship existed for both the Black and 

Anglo groups. Interestingly enough, this study lends support to the idea 

that Mexican-Americans tend to value a college education more than Anglos 

(Demos 1962). It can also be concluded that since the appropriation of 

money alone has not been successful in dealing adequately with the 



42 

problem, there is need to explore other alternatives to provide solu

tions. It would seem that results of this study suggest that one such 

area that deserves special attention is perceived parental attitudes. 

Implications 

It must be noted that the population represented in this study 

presented a very restricted range in terms of scholastic ability and 

achievement orientation. In view of this, it is almost surprising that 

such positive results occurred. If the population in this study, for 

example, included an additional 400 non-college-bound high school 

seniors, it is safe to predict that the results would have been sig

nificantly different. 

There may be implications for university programs, also. The 

university as an institution encourages and, in fact, recruits the same 

population of this study, economically disadvantaged Mexican-American, 

Blacks, and Anglo youth to attend college. The university might do well 

to look at their own programs and determine if student needs are really 

being met through the current recruitment and visitation program. For 

instance, there may be need for new programs to be designed to reach the 

parents of economically disadvantaged students in elementary and junior 

high school. Parents could be made aware of the opportunities for 

higher education early in their child's educational training. These 

programs might be coordinated with the assistance of various area 

councils, churches, social service agencies, and Model Cities. 
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Recommendations 

A replication of the present study with a large enough sample 

to study the effect of the variable of sex would be in order. It is 

suggested that the population include non-college-bound high school 

seniors with the expectation that this would lead to a much greater 

diversity of responses on the LASTHE, and therefore more information 

could be realized concerning the relationship of perceived parental 

attitudes and academic success. 

Since the validity of the LASTHE has not been established, 

caution should be exercised in its use. 



APPENDIX A 

LETTER OF SOLICITATION 

Dear 

I would very much appreciate your assistance in a study of 
Parental Attitudes Toward Higher Education. 

Realizing that your time is valuable, I would ask you to take 
just a few minutes to respond to the enclosed questionnaire. 

Your name has been selected randomly, and you may rest assured 
that your responses will be held in the strictest confidence. The 
questionnaire is numbered to assist in data collection only. 

Your assistance in obtaining a high percentage of returns will 
insure successful completion of this study. A stamped self-addressed 
envelope has been included for your use. If you are living on campus 
you may mail your responses at the Student Union Post Office. 

Many thanks for your valuable assistance. 

Sincerely, 

Kevin A. Leman 
Assistant Dean of Students 

44 



APPENDIX B 

THE LEMAN ATTITUDE ' SCALE TOWARD HIGHER EDUCATION 
QUESTIONNAIRE 

Please answer the following questions, indicating the appropriate answer 

1. I am (a) Mexican-American (b) Black (c) Anglo (d) Other 
(specify) 

2. I eventually expect to complete (a) bachelor's degree (b) master's 
degree (c) doctorate degree. 

3. I am (a) male (b) female. 

4. I attended college during the fall semester 1972 (a) yes (b) no. 

5. I attended college during the spring semester 1972-73 (a) yes 
(b) no. 

6. I attended college during the fall semester 1973 (a) yes (b) no, 

7. My major is Expected occupation 

8. Are you the first in your immediate family to attend college? 
(a) yes (b) no. 

9. I received financial aid (include loans, grants, work-study) during 
my freshman year in the amount of: (a) $l-$500 (b) $501-$1000 
(c) $1001-$1500 (d) $1501-$2000 (e) over $2000. 

10. I am a member of a student club or organization of the University 
(a) yes (b) no. 

11. Indicate the sex and age of your brothers and sisters. Start with 
the eldest. Use B. for Boy, G. for Girl. Circle your place in the 
family. For example; Boy, 27 years old would read B-27. Your 
family listing might read B27, G24, B18, B16. 

12. Who is the one person that has had more influence on your attending 
the University? (a) mother (b) father (c) brother/sister (d) other 
relatives (e) teacher (f) counselor (g) friends (h) University 
personnel. 
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13. Educational level of your mother: (a) 8th grade or less (b) 9th 
grade (c) 10th grade (d) 11th grade (e) high school graduate 
(f) attended college. 

14. Educational level of your father: (a) 9th grade or less (b) 10th 
grade (c) 11th grade (d) high school graduate (e) attended college. 

DIRECTIONS: Please answer the following as you feel your parents would 
respond, by placing a check mark (v*) on the appropriate line, 

15. To get ahead in this world, one needs a college education. 

strongly agree mildly agree mildly disagree strongly disagree 

16. It is more important for a male to attain an education than a female. 

strongly agree mildly agree mildly disagree strongly disagree 

17. It seems that the public money which is put into higher education 
today is well worth it. 

strongly agree mildly agree mildly disagree strongly disagree 

18. Higher education is available to everyone who has the desire to 
attend college. 

strongly agree mildly agree mildly disagree strongly disagree 

19. Get a college education at any expense. 

strongly agree mildly agree mildly disagree strongly disagree 

20. Most people will learn more by working four years than by going to 
school four years. 

strongly agree mildly agree mildly disagree strongly disagree 

REMEMBER, YOU ARE TO ANSWER AS YOU FEEL YOUR PARENTS WOULD RESPOND. 

21. Most students would be better off if they left school after the 8th 
grade and went to work. 

strongly agree mildly agree mildly disagree strongly disagree 
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22. Schools are the strength of American democracy. 

strongly agree mildly agree mildly disagree strongly disagree 

23. The main reason for attending school is that the state law requires 
children to attend. 

strongly agree mildly agree mildly disagree strongly disagree 

24. The better the education the better the job. 

strongly agree mildly agree mildly disagree strongly disagree 

25. What happens to people just happens, so it doesn't matter how much 
education we have, 

strongly agree mildly agree mildly disagree strongly disagree 

26. Universities are genuinely interested in recruiting economically 
disadvantaged students. 

strongly agree mildly agree mildly disagree strongly disagree 

27. Hard earned family money is well spent on a son's college education. 

strongly agree mildly agree mildly disagree strongly disagree 

28. Hard earned family money is well spent on a daughter's college 
education. 

strongly agree mildly agree mildly disagree strongly disagree 

PLEASE. ANSWER AS YOU FEEL YOUR PARENTS WOULD RESPOND. 

29. Children should begin to work full time after high school to 
alleviate family financial problems. 

strongly agree mildly agree mildly disagree strongly disagree 
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30. Parents should encourage their college student to continue his/her 
education even if it is difficult. 

strongly agree mildly agree mildly disagree strongly disagree 

31. Parents should make financial sacrifices for the opportunity of 
aiding an able child to get a college education. 

strongly agree mildly agree mildly disagree strongly disagree 

32. The purpose of a college degree is to get a better paying job. 

strongly agree mildly agree mildly disagree strongly disagree 

33. Having a student enrolled in the University is a social asset to 
the family. 

strongly agree mildly agree mildly disagree strongly disagree 

34. Although sometimes parents seem unconcerned, they are very proud of 
the fact their child is a college student. 

strongly agree mildly agree mildly disagree strongly disagree 

ANSWER AS YOU FEEL YOUR PARENTS WOULD RESPOND. 

35. Parents would ILke more contact with the school, teachers, and 
counselors. 

strongly agree mildly agree mildly disagree strongly disagree 

36. A female's college education is a necessity these days. 

strongly agree mildly agree mildly disagree strongly disagree 

37. Parents want their children to have a better life than they had. 

strongly agree mildly agree mildly disagree strongly disagree 
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38. Financial help is available for any student desiring a college 
education. 

strongly agree mildly agree mildly disagree strongly disagree 

39. Counselors should encourage all able students to seek some type of 
post-secondary education. 

strongly agree mildly agree mildly disagree strongly disagree 

40. If sufficient financial aid is not available to a student, he 
should not even attempt college. 

strongly agree mildly agree mildly disagree strongly disagree 

41. If a child wants a higher education, it's up to him to finance it 
entirely. 

9 

strongly agree mildly agree mildly disagree strongly disagree 

42. If a student attains a college degree,he will probably have a better 
life. 

strongly agree mildly agree mildly disagree strongly disagree 

43. The provision of information about higher education to parents of 
economically disadvantaged students would be useful. 

strongly agree mildly agree mildly disagree strongly disagree 

44. Fathers are really more influential than mothers when it comes to 
encouraging a child to pursue a college education. 

strongly agree mildly agree mildly disagree strongly disagree 



APPENDIX C 

LEMAN ATTITUDE SCALE TOWARD HIGHER EDUCATION 
SCORING KEY 

Below are the scores tallied for the respective answer, reading 

left to right: "Strongly Agree" through "Strongly Disagree." 

Question 15. 4,3,2,1 25. 1,2,3,4 35. 4,3,2,1 

16. 4,3,2,1 26. 4,3,2,1 36. 4,3,2,1 

17. 4,3,2,1 27. 4,3,2,1 37. 4,3,2,1 

18. 4,3,2,1 28. 4,3,2,1 38. 4,3,2,1 

19. 4,3,2,1 29. 1,2,3,4 39. 4,3,2,1 

20. 1,2,3,4 30. 4,3,2,1 40. 1,2,3,4 

21. 1,2,3,4 31. 4,3,2,1 41. 1,2,3,4 

22. 4,3,2,1 32. 4,3,2,1 42. 4,3,2,1 

23. 1,2,3,4 33. 4,3,2,1 43. 4,3,2,1 

24. 4,3,2,1 34. 4,3,2,1 44. 4,3,2,1 
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APPENDIX D 

DATA MEXICAN-AMERICAN 

Ss GPA ACT SEX LASTHE Ss GPA ACT SEX LASTHE 

1. 2.2000 09 M 98 16. 2.9405 19 F 93 

2. 2.0960 18 F 102 17. 2.4173 23 M 78 

3. 1.9091 10 F 97 18. 3.5508 23 F 104 

4. 1.4444 15 M 91 19. 2.6667 21 M 105 

5. 2.9796 14 F 113 20. 2.5000 16 M 97 

6. 1.8313 11 F 91 21. 2.8846 16 F 101 

7. 2.7045 19 F 106 22. 2.3478 15 F 92 

8. 2.8000 23 M 92 23. 2.0238 16 F 89 

9. 2.7952 18 M 92 24. 2.1667 18 F 86 

10. 3.0000 20 F 103 25. 2.2128 16 F 80 

11. 3.2080 21 F 102 26. 1.5714 11 F 92 

12. 2.8472 21 M 94 27. 2.6667 19 F 102 

13. 3.3585 28 M 94 28. 3.0227 14 M 98 

14. 2.1143 13 F 96 29. 2.7333 16 M 100 

15. 1.7917 14 F 63 30. 2.5429 10 M 92 

k 
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APPENDIX E 

DATA BLACK 

Ss GPA ACT SEX LASTHE Ss GPA ACT SEX LASTHE 

I. 1.9091 16 F 98 16. 2.7500 26 M 104 

2. 1.2576 14 F 87 17. 3.4419 22 M 90 

3. 2.8158 11 M 102 18. 2.0506 14 F 120 

4. 2.0492 13 F 83 19. 2.8412 19 M 109 

5. 3.7500 24 F 103 20. 2.8485 21 F 112 

6. 1.4412 10 F 102 21. 2.1016 20 M 105 

7. 2.5476 30 F 105 22. 2.1746 08 M 91 

8. 2.2500 21 F 91 23. 1.2308 13 M 98 

9. 3.1668 21 F 111 24. 3.0211 23 M 109 

10. 1.7273 10 F 94 25. 2.0233 17 M 99 

U. 2.0472 16 M 86 26. 2.3571 18 M 101 

12. 0.8400 08 F 89 27. 2.0943 22 F 103 

13. 1.6893 12 M 109 28. 3.1364 23 F 97 

14. 1.7000 11 F 102 29. 1.9733 14 M 113 

15. 2.2131 13 M 93 30. 1.8095 13 M 100 
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APPENDIX F 

DATA ANGLO 

Ss GPA ACT SEX LASTHE Ss Gj/A ACT SEX LASTHE 

1. 3.1842 22 F 112 16. 1.8182 15 F 103 

2. 1.5333 21 F 71 17. 2.1633 21 M 91 

3. 2.3820 19 F 83 18. 2.5508 28 M 84 

4. 2.3835 18 M 94 19. 2.3125 29 M 96 

5. 3.7976 29 M 85 20. 3.3553 21 F 97 

6. 2.8511 20 F 95 21. 3.2544 21 M 88 

7. 3.2963 17 F 99 22. 2.9474 22 F 99 

8. 2.5750 17 F 92 23. 3.0448 21 F 102 

9. 2.7414 18 F 83 24. 3.1429 21 F 96 

10. 3.0440 26 M 105 25. 3.4688 24 F 99 

11. 2.3717 23 M 85 26. 0.8182 13 F 98 

12. 1.2857 19 M 91 27. 
/* 

3.6275 26 F 98 

13. 1.1452 16 M 95 •
 

00 CM 

2.4085 21 F 94 

14. 2.8750 18 F 100 29. 2.8182 28 F 90 

15. 2.7647 21 F 84 30. 2.4615 21 M 79 
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APPENDIX G 

SAMPLE MEANS FOR GRADE POINT AVERAGES FOR 
MALE AND FEMALE, MEXICAN-AMERICAN, 

BLACK AND ANGLO GROUPS 

N GPA N GPA 

M-A Male 12 2.6107 

Black Male 15 2.3003 

Anglo Male 11 2.4337 

TOTAL 38 2.4365 

M-A Female 

Black Female 

Anglo Female 

18 

15 

19 

2.4444 

2.1845 

2.7186 

52 2.4696 

TOTAL 

2.5110 

2.2419 

2.6141 

2.4556 
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