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ABSTRACT 

A significant concern currently facing counselor educators is 

that of selecting students for counselor training programs who have the 

potential to be effective counselors. Typically, selection criteria for 

counselor trainees varies little from that of other graduate students, 

e.g., grade point average and test scores, such as the Graduate Record 

Examination. 

Purpose 

The general purpose of the study was to investigate selected 

scores of self-acceptance and self-actualization as possible predictors 

of counselor effectiveness. 

The specific questions studied were: 

1. Does undergraduate grade point average (GPA) predict coun

selor effectiveness as measured by the Carkhuff scales? 

2. Does self-acceptance as measured by the Adjective Check List 

(ACL) predict counselor effectiveness as measured by the Carkhuff 

scales? 

3. Does self-actualization as measured by the Personal Orienta

tion Inventory (POl) predict counselor effectiveness as measured by the 

Carkhuff scales? 

Design 

To answer these questions, 3° subjects enrolled in graduate coun

seling programs at The University of Arizona or Kansas State Teachers 

vi 
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College at Emporia, were used in the study. All subjects were enrolled 

in a counseling practicum. course where they were required to furnish 

audio tapes of their sessions with actual clients. Randomly selected 

four minute segments of these tapes were presented to two judges. The 

tapes were analyzed using the Carkhuff scales of empathy, respect, and 

genuineness. 

Each subject was administered the ACL and the POI. The scores 

for each were then compared with the judges' ratings for that subject on 

the Carkhuff scales. In addition, the undergraduate grade point average 

for each subject was compared with his ratings on the Carkhuff scales. 

To determine the best predictor or predictors of counselor effec

tiveness from the POI, ACL, and GPA, the step-wise multiple regression 

technique was used. 

Results 

Comparisons of the various possible predictors and the level of 

counselor effectiveness, yielded no significant relationship at or 

beyond the .05 level. It was noted that the traditional selection meas

ure (GPA) was not included in the step-wise multiple regression analysis 

of the data, due to the extremely low level of correlation with coun

selor effectiveness. 

Conclusions 

The study does not support the ACL self-acceptance score or the 

POI scores as valid predictors of counselor effectiveness in a live 

counseling situation. The extremely low level of correlation between 
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GPA and counselor effectiveness, leads to considerable doubt as to the 

validity of this measure in selecting students for counselor training. 

Recommendat ions 

It was recommended that further research, be conducted to examine 

the trends suggested by the study. Because of the level of correlation 

between two POI scores ("nature of man" and "time competence") and coun

selor effectiveness, it was suggested that further studies be made of 

these sub-scales as possible predictors. 



CHAPTER I 

INTRODUCTION 

Introduction to the Problem 

As more and more colleges and universities offer programs for 

the preparation of counselors, the problem of how to most effectively 

choose the students for such training becomes more paramount for coun

selor educators. Typically, the selection criteria for counselor 

trainees does not vary much from that of many other fields, in that 

selection is based on such things as grade point average (GPA) and test 

results such as the Graduate Record Examination (GRE) and Miller Analo

gies Test (MAT). According to Carkhuff (1969) "these predictors have 

been related to five measures of graduate school success, some of which 

may be more irrelevant than relevant (p. 135)•" Aside from graduate 

GPA, the other measures of graduate school success were: marks on doc

toral preliminary examinations, rated research competency, rated clinical 

competency, and advanced degree attainment. He found that when evalu

ating the relationship between grade point average and counselor effec

tiveness "...strong indications that undergraduate GPA is related to 

graduate GPA and nothing else (p. 136)." 

In summing up his study of counselor selection procedures Cark

huff stated that: 

...none of the predictors or criteria give us adequate and reli
able measures of helping effectiveness...If we accept that our 
principal goal of training is helping, and if we accept that the 

1 
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best index of a future criteria is a previous index of that cri
teria, then our need for functional predictors and criteria by 
which to judge what we are attempting to accomplish, is...effec
tiveness in the helping role (p. 136). 

In an earlier study, Carkhuff (1967)J stated that "we busy our

selves with predicting success in graduate school (which means grades) 

which may or may not bear any relationship to the contribution a grad

uate may make in 'real' life (p. 209)." In another study, Bergin and 

Soloman (1963) found that those students who communicated the highest 

level of understanding of their clients received the lowest grades in 

their training programs. 

Patterson (1967) suggested that some counseling students do not 

possess characteristics usually considered desirable in counselors. Cark

huff (1969) commented that: 

Unless we make the assumption that all persons are capable of 
being trained and ultimately of functioning effectively in the 
helping role—and the increasing numbers who need help makes 
this assumption a difficult one--we must develop selection in
dexes that are relevant, meaningful, and valid for purposes of 
helping (p. 79). 

He also cited studies of selection which suggested that the counselor 

trainees' responses become more intensified over time and with training. 

That is to say, those trainees that initially made facilitative responses 

became more facilitative, while those with nonfacilitative responses 

became less facilitative. However, Roark (1967) stated that there is 

very little information on how potential counseling students perform in 

interviews prior to training which relates to their performance in the 

actual training situation. 

If counselor training programs are to select those students with 

the potential of becoming skillful counselors, it may be necessary to 



look at other factors "besides the traditional predictors of academic 

success. Campbell (1965), among others, has pointed to the need for 

identifying the relevant individual qualities of potential counselors. 

In a search for these individual qualities, Carl Rogers (1951) suggested 

that self-acceptance is an extremely important counselor variable. He 

stated that: 

Our experience in training counselors would indicate that the 
basic operational philosophy of the individual...determines to a 
considerable extent, the time it will take him to become a skill
ful counselor...such a philosophy is most likely held by the per
son who has a basic respect for the worth and significance of 
himself. One cannot in all likelihood accept others unless he 
has first accepted himself (p. 20). 

In testing Rogers' theory that self-acceptance is important, 

Suinn (1961) has demonstrated a relationship between self-acceptance and 

the acceptance of others and has further shown that a lack of self-

acceptance can have an adverse effect on ones relationships with others 

Using the ACL with 82 high school students, a Q-sort technique was 

developed. The initial sorting involved a subject's self-acceptance, 

while subsequent sortings involved the subject's perception of father 

and teacher. Subjects rating high in self-acceptance were shown to be 

more acceptant of both fathers and teachers while those judged low in 

self-acceptance tended to generalize their negative feelings. 

In a more recent study, Thomas (1968) found that changes in self 

acceptance are related to counselor effectiveness. In a one-year study 

of graduate students in a National Defense Education Act Counseling and 

Guidance Institute, a Q-sort method was used to measure the discrepency 

between ideal and real-self. Testing occurred at the fourth week and at 

the ninth month of the Institute. Using peer and staff ratings of 
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counselor effectiveness, changes in self-acceptance over the year were 

found to be significantly correlated with changes in performance as a 

counselor. In a comparable study, Lieb and Snyder (1967) found the self-

acceptance scale on the Personality Orientation Inventory (POl) related 

to successful counseling. 

Foulds (1969) discovered self-actualization, as measured by 

nearly one-half of the sub-scales on the POI, to be related significantly 

to counselor effectiveness. When comparing samples of taped counseling 

interviews and POI scores of 30 graduate counseling students, Foulds 

found that "...the ability to be authentically real in a genuine encoun

ter without defensive phoniness or without hiding behind the mask or 

facade of a professional role seems to be related to psychological well-

being or self-actualization (p. 135)-" 

Another variable that has been found to relate to counselor 

effectiveness is self-exploration. In looking at self-exploration, 

Carkhuff (1969) stated that: 

The best index of the helper-trainee's indication to explore 
himself in training involves an index of the prospective helper's 
present inclination to explore himself. One of the most critical 
aspects of any personal learning or relearning process involves 
the learner's exploration and experiencing of himself, in partic
ular in so far as it relates to the creative and productive 
employment of the learning experience. That is, effective learn
ing or relearning most often involves the development or reorgan
ization of personal constructs and cosmologies reflecting the 
individual's uniqueness in relation to his world. The individ
uals who are most disposed toward exploring themselves in this 
manner, that is--those persons who, while they live fully and 
with direction in the immediate moment, nevertheless view them
selves and the world as tentative hypotheses—are the best can
didates for training or, for that matter, treatment. Those who 
are not so inclined are poor candidates. In general, based upon 
evidence relating functioning in the helper and helpee role, 
this procedure has been employed formally in assesing the effects 
of lay mental health counselor training...The results suggest 
that (l)the higher-level functioning persons are also disposed to 
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exploring themselves at higher levels and (2) persons disposed 
toward exploring themselves most highly gain the most from a 
training experience (p. 89). 

Statement of the Problem 

The study was concerned with the lack of predictive validity 

between traditional selection methods for graduate students in counsel

ing and their subsequent effectiveness in live counseling situations. 

Traditional measures such as GPA have proven ineffective. Several vari

ables such as demographic data, personality characteristics, and peer 

ratings have been suggested as possible predictors of counselor effec

tiveness . Because of the vast number of variables that could prove to 

be predictors, it was necessary to limit those that would be examined in 

the study. The selection of those variables was a result of this writer's 

intuitive acceptance of Rogers' (l95l) suggestion that self-acceptance 

and self-actualization are extremely important variables of counselor 

performance. The study examined the relationship between the following 

variables: (l) a measure of self-acceptance, (2) a measure of self-

actualization, (3) undergraduate grade point average and (1+) a measure 

of counselor effectiveness. The level of counselor effectiveness for the 

study was determined by the average rating obtained by two judges on the 

Carkhuff scales of interpersonal processes. The Carkhuff scales used in 

the study were: (l) empathic understanding in interpersonal processes, 

(2) the communication of respect in interpersonal processes, (3) facili-

tative genuiness in interpersonal processes. The selection of these 

particular scales was based primarily on Carkhuff and Berenson's (1967) 

suggestion that an individuals' attitudes reflect his view of others: 
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...we might hypothesize that the levels at which an individual 
functions with others reflect the levels of his attitudes and 
comprehension of himself; that is, the individual is an empathic, 
respectful, and genuine concerning a wide range of experiences 
in others as he is concerning a wide range of feelings in him
self. The individual's understanding and attitudes toward him
self underscore the need for therapeutic process involvement of 
those not functioning at self-sustaining levels of minimally 
facilitative conditions. The individual's understanding and 
attitudes toward others underscore the need for training in the 
discrimination and communication of high levels of conditions, 
even for those individuals who have healthy attitudes and under
standing of themselves, and especially for those who wish to 
function in a helping role (p. 26).' 

Also, Truax (l966) and Truax, Wargo and Silber (l966) used these three 

scales in studies involving taped segments of therapy sessions. Copies 

of the three scales are included in Appendix A. 

The measure of self-acceptance is the Adjective Check List (ACL). 

The measure of self-actualization is the Personal Orientation Inventory 

(POl). These instruments were chosen for the study for the following 

reasons: 

1. Ease of administration. 

2. A relatively large number of studies had been accomplished using 

these instruments. 

3. Applicability to possible counseling student selection or screen

ing batteries. 

Questions 

Specific questions studied were: 

1. Does undergraduate GPA predict counselor effectiveness as meas
ured by the Carkhuff scales? 

2. Does self-acceptance as measured by the Adjective Check List 
predict counselor effectiveness as measured by the Carkhuff 
scales? 
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3- Does self-actualization as measured by the Personal Orientation 
Inventory predict counselor effectiveness as measured by the 
Carkhuff scales? 

Hypotheses 

To examine the above questions, several hypotheses were formed. 

Expressed in a positive form, these hypotheses are: 

1. Undergraduate grade point average provides a significant predic

tor of a counseling student's level of counselor effectiveness 

as measured by the Carkhuff scales. 

2. A self-acceptance score, obtained from the Adjective Check. List, 

will predict counselor effectiveness as measured by the Carkhuff 

scales. 

3. A measure of self-actualization, as obtained on one or more of 

the sub-scales on the Personal Orientation Inventory will predict 

counselor effectiveness as measured by the Carkhuff scales. 

Significance of the Study 

Carkhuff (1969), among others, has pointed to the critical need 

for research in counselor selection. He mentioned lack of research in 

the various helping professions concerning the selection of counselors. 

For example, he stated, "...beyond the exploration of a variety of intel

lective criteria, which has yielded disappointing results, the effort 

dedicated to the selection of both professional and non-professional 

helpers has been both sparse and limited, no doubt reflecting the general 

reluctance on the part of the helping professions to make enlightened 

and systematic inquiries into either their treatment or training pro

grams (p. 79)•" He goes on to point out the selection indexes are 



8 

necessary to "...discern the people who are most capable of (l) making 

maximum utilization of the training programs and, (2) offering maximum 

treatment benefits to the distressed persons seeking their help (p. 79)." 

The lack of valid selection procedures has been pointed out by 

many researchers: Bergin and Soloman (1963)3 Carkhuff and Berenson, 

(1967); Patterson, (1967); Mc Clain, (1968); and Carkhuff, (1969)- Cark

huff (1969), among others, also raises the issue of lack of valid pre

dictors of counselor effectiveness in training programs. Lacking such 

predictors, it is possible for a student to be well into a training pro

gram before learning that he is not suited for the field of counseling. 

In addition to the problems faced by the student, one might also specu

late as to the possible damage done to future clients, along with the 

resultant; effect on the entire profession. 

The importance of training those persons endowed with character

istics such as those found in the self-acceptant or self-actualized 

person was brought out by Carkhuff and Berenson (1967) when they stated 

"we can only train therapists who are committed to becoming whole them

selves (p. 205)." In a later study, Carkhuff (1969) stated that "what

ever the degree of investment, it is as important to exclude those who 

cannot utilize their resources from those who can. Those who can help, 

seek to populate the world with helpers, while those who cannot populate 

the world with helpees (p. 1^5)." 

From among the various selection procedures that would include 

the aforementioned characteristics, Carkhuff (1969) suggested that the 

ideal way of rating potential helpers would be to cast them in an actual 

counseling situation. However, the rating of live counseling sessions 
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by experienced raters would be very time-consuming and the lack of 

trained raters to assess these sessions would further compound the prob

lem. These facts, combined with the rapid expansion of the "helping 

professions" demand more efficient predictors of counselor effective

ness. The investigation was designed in an attempt to provide one or 

more selection criteria that will have a predictive significance to the 

performance of a counselor in a live counseling situation. 

Assumptions Underlying the Problem 

1. The categories of the five-point scale of interpersonal proc

esses (Carkhuff and Berenson, 1967) measure important variables 

of the counseling relationship. A large number of studies tend 

to support this (see chapter 2). 

2. The ratings by the judges of audio tapes of live sessions were 

accurately reported and valid evaluations were made. 

3. The audio tapes imparted sufficient information about the live 

sessions to allow for accurate ratings on the part of the judges. 

Limitations of the Study 

1. The population consisted of thirty graduate students from The 

University of Arizona and Kansas State Teachers College at Em

poria, Kansas. These students were enrolled in a graduate coun

seling practicum course. Therefore, generalizations to other 

student populations will be limited. 

2. The judgments of counselor effectiveness were subject to rating 

errors on the part of the judges. 



3. Non-verbal interaction was not included on the audio tapes. The 

interpretations of counselor effectiveness and the various per

sonality variables were limited as a function of the instruments 

used. 

Definition of Terms 

The following terms were defined for the purpose of the investi

gation: 

1. Self-acceptance. The score obtained on the Adjective Check List 

(ACL), a self-evaluative instrument, reflecting self-satisfac

tion and a positive self-image. 

2. Self-actuali zat ion. The score obtained on the Personal Orienta

tion Inventory (POl), an instrument which measures selected 

traits and values which approximate those criteria established 

by Maslow (1962) as characteristic of positive mental health. 

3. Empathy. An indication of the counselor's ability to communi

cate at high levels of understanding by allowing himself to 

experience or merge in the experience of the client, reflect upon 

this experience while suspending his judgments, tolerating his 

own anxiety, and communicating this understanding to the client 

(Carkhuff and Berenson, 1967). 

If. Respect. A measure of the counselor's positive regard for the 

client which is conveyed by two principle means, non-possessive 

human warmth and understanding of the client's feelings, experi

ences and potential (Carkhuff and Berenson, 1967). 
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5. Genuiness. Indicates the degree to which the counselor can be 

honest with himself and thus, with the client. The counselor's 

expressions are concurrent with his feelings in a non-exploitive 

relationship with his client (Carkhuff and Berenson, 1967). 

6. Counselor Effectiveness. Rating on the five-point scale of 

interpersonal processes that represents the counselor's response 

in terms of the above three conditions (Empathy, Respect, and 

Genuineness) as reported by trained judges. As indicated above, 

the three scales are included in Appendix A. 

Summary 

Generally, the problem is the lack of predictive validity between 

the traditional selection methods for graduate students in counseling 

and their subsequent effectiveness in live counseling situations. Selec

tion criteria have been primarily intellective in nature and several 

studies have shown that there is a growing concern with the efficacy of 

these criteria. To produce effective counselors it is necessary to (l) 

determine criteria for effective counseling and (2) select those people 

with the best chance of approaching these criteria. 

Although approaches to the problem differ, there seems to be 

some agreement on specific methods and techniques utilized in the selec

tion of counselors. For example, Carkhuff (1969) stated "that the best 

index of a future criteria is a previous index of that criteria...(p. 

136)." Due to the lack of trained raters and the difficulty of rating 

each candidate in a live counseling session, effective predictors of 

performance in these sessions are needed. 
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The investigation was designed to determine the best predictors 

of counselor effectiveness, in a live counseling interview, from among 

a measure of self-acceptance; (b) a measure 

undergraduate grade point average. 

the following criteria (a) 

of self-actualization; (c) 



CHAPTER II 

REVIEW OF THE LITERATURE 

Introduction 

This chapter contains a summary of the studies which relate to 

the present investigation. The review is divided into the following 

categories: (l) research on selection procedures; (2) research on the 

five-point scale of interpersonal processes (see Appendix A); (3) 

research on the Personal Orientation Inventory; (h) research on the Ad

jective Check List. The studies included are limited to those which 

relate closely to the present research. 

Research on Selection Procedures 

Carkhuff (l969) stated that the traditional predictors of coun

selor effectiveness have been (l) undergraduate grade point average; (2) 

the Miller Analogies Test; and (3) the Graduate Record Examination. 

However, he goes on to point out the predictability is quite variable 

and low. He raised the question of whether even the grade point average 

obtained in the actual training process is valid and whether it is 

related to anything else other than undergraduate grade point average. 

His study of selection procedures resulted in the conclusion that "... 

not only are the training programs unrelated to the goals (of counseling) 

none of these predictors or criteria give us adequate and reliable meas

ures of helping effectiveness...(p. 136)." 

13 
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This lack of predictive validity in counselor selection proce

dures has resulted in a search for non-intellective predictors. In a 

study designed to determine important counselor attributes, Rogers (1951) 

suggested that self-acceptance is an extremely important counselor vari

able. He stated "our experience in training counselors would indicate 

that the basic operational philosophy of the individual...determines, to 

a considerable extent, the time it will take him to become a skillful 

counselor (p. 20)...such a philosophy is most likely to be held by the 

person who has a basic respect for the worth and significance of himself. 

One cannot in all likelihood accept others unless he has first accepted 

himself (p. 22)." 

Suinn (1961) demonstrated a relationship between self-acceptance 

and the acceptance of others and has shown that a lack of self-acceptance 

can have an adverse effect on relationships with others. In a more 

recent study, Thomas (1968) found that changes in self-acceptance are 

related to counselor effectiveness. Carkhuff (1969) stated 

that "a critical aspect of any personal learning or relearning process 

involves the learners exploration and experiencing of himself." 

Lieb and Snyder (1967) found the self-acceptance scale on the 

Personal Orientation Inventory (POl) related to successful counseling. 

Foulds (1969) discovered self-actualization, as measured by nearly one-

half of the sub-scales on the POI, to be significantly related to coun

selor effectiveness. 

Among the group of researchers who have studied various person

ality factors and related verbal responses, Carkhuff (1967) noted that 

little had been done in the field of selecting "helping professionals" 



to prove that they are better than anyone else in the "helping" role. 

Some attempts have been made to rectify this; for example, Freedman, 

Antenen and Lister (1967) demonstrated a relationship between certain 

counselor verbal response patterns and selected personality characteris

tics. They encouraged further study in the area, particularly with 

regard to clusters of predictors and whether or not certain counselor 

personality types would result in certain counseling interactions. 

Greenberg (1968) found that both the written and verbal responses of the 

counselor-to-client verbalizations are valid assessments of counselor 

performance in the "helping" role. 

In a study of thirty counseling students, Thomas (l968) found 

that changes in self-concept during the HDEA Counseling and Guidance 

Institute were related to ratings of counselor effectiveness. In study

ing another group at a similar institute, Pellegrenq (1968), recommended 

the research of such instruments as the Personal Orientation Inventory 

to predict counselor effectiveness. Mendoya (1968) found that selected 

personality variables when combined with peer ratings, were capable of 

predicting counselor effectiveness in women but not in men. 

Research on the Five-Point Scale 
of Interpersonal Processes 

The three primary conditions (empathic understanding, respect, 

and genuineness) were first delineated by Rogers (1957) as being neces

sary for positive therapeutic change. A number of studies have indicated 

that a great deal of therapeutic effectiveness can be accounted for by 

performance on these scales as compared with a counselor's theoretical 

orientation and technique (Truax and Carkhuff, 1963, 1965 3 and 1967; 
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Truax, Carkhuff and Douds, 196^; Carkhuff, Kratochvil and Friel, 1968; 

Carkhuff and Berenson, 1967; Rogers, 1967). For example, Carkhuff 

(1967), in discussing the limitations of dealing with a counselor's 

effectiveness in terms of his orientation and technique, stated: 

All treatment and training "cults" or orientations and their 
techniques are the consequence of a particular interaction pat
tern of counselor, client and contextual variables. The very 
evolution of the variety of cults of counseling and psychotherapy 
is attributable for the most part to a more or less unique inter
action of variables. A particular group of therapists, who, 
having many interests and beliefs in common, converge and linger 
in a given setting with all its implications and interact with a 
client population which is screened by themselves, the thera
pists or the setting to have many characteristics in common. 
Certain methods of approach soon come to connote more effica
cious outcomes. A set of beliefs takes hold of the therapists 
and, shaped by what they believe to be effective practices, 
these therapists promulgate a theory of therapeutic practice. 
Unfortunately, it all-too-often ends there. The beliefs based 
upon generalizations from their own experience are passed on as 
doctorine and applied by their students in contexts involving a 
very different interaction of variables (p. 13)-" 

According to Carkhuff and Berenson (1967), many of the problems encoun

tered in the therapeutic relationship stem from an absence or lack of 

such qualities as understanding, respect, and genuineness on the part of 

"more knowing persons" in the process of childhood development. They 

further stated that a reversal of these difficulties may be realized 

when high levels of these conditions are put into effect. 

The first scale for measuring empathic understanding was devel

oped by Truax (1961). Later studies relating empathic understanding to 

a therapist's ability to produce a positive change in both in-patients 

and out-patients were conducted by such researchers as Barrett-Lennard 

(1962); Bergin and Soloman (1963); Fox and Goldin (196*0; Truax and 

Carkhuff (1966); and Bergin (1966). For example, Bergin (1966), in 
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comparing the techniques of the client-centered school with the psycho

analytic approach, found evidence, through a series of personality tests, 

that the communication of empathic understanding resulted in the great

est demonstrable change toward positive mental health. That is to say, 

the communication of empathic understanding accounted for a significantly 

greater change than did the therapist's orientation. In defining empa

thy, Carkhuff and Berenson (1967) suggested that the communication of 

empathic understanding involved "...movements to levels of feeling an 

experience deeper than those communicated by the client, yet within a 

range of expression which the client can constructively employ for his 

own purposes (p. 2 7 ) . "  

In studying the means by which respect is conveyed, Pierce 

(1966) suggested that the communication of warmth and understanding is 

the primary vehicle for communicating one's respect. The importance of 

respect in the therapeutic relationship has been demonstrated by such 

researchers as Rogers (1957); Truax (1962b); Truax and Carkhuff (l966); 

Carkhuff and Berenson (1967); and Carkhuff (1969). For example, Cark

huff, Kratochvil and Friel (1968) have shown that, not only does respect 

influence the outcome of interviews made by graduate clinical and non

clinical trainees; but, in the judgment of nine clinical professors, 

trainees tend to move in the direction of their professors, e.g., pro

fessors communicating a high level of respect would tend to pass on this 

quality to their students. Raush and Bordin (1957) suggested that there 

are three critical components involved in the communication of respect: 

(l) the therapist's commitment, (2) his effort to understand, and (3) 

the degree of spontaneity with which he responds. 
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Barrett-Lennard (1962), in pointing out the importance of 

genuineness in the therapeutic relationship, described genuineness as 

"...the degree to which one person is functionally integrated in the 

context of his relationship with another, such that there is an absence 

of conflict or inconsistency between his total experience, his awareness 

and his overt communication—is his congruence in the relationship (p. 

^3)." Truax and Carkhuff (1966) have described genuineness as the base 

for the entire therapeutic process. Carkhuff and Berenson (1967) cau

tioned against the destructive use of genuineness. It was their feeling 

that this dimension must be tempered by empathic understanding and 

respect as a protection for the client against destructive behavior on 

the part of the therapist. As with the previous scales, the genuineness 

scale was developed first by Truax (1962a) and later revised by Carkhuff 

and Berenson (1967). Copies of the latter may be found in Appendix A. 

The conditions of empathic understanding, respect, and genuine

ness have been shown to have close interdependence by such researchers 

as Truax (1962a, 1963s 1966); Truax, Wargo and Silber (1966); Carkhuff 

and Berenson (1967); Carkhuff, Kratochvil and Friel (1968); and Carkhuff 

(1969). For example, Truax (1966) found a high degree of interaction 

among empathy, respect, and genuineness when he compared different meas

ures of personality change in a group therapy situation. The means he 

used to measure this change were through peer perception and time sam

pling. The high degree of interaction held true in both measures. 

The evidence supporting the relationship of the core conditions 

with constructive change is extensive and the conditions themselves are 

integrated parts of the human personality according to Carkhuff and 
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Berenson (1967). They also stated that an individual's understanding 

and attitudes of himself are closely tied with his ability to understand 

and respect, in a genuine relationship with another, the feelings and 

attitudes of that other individual. 

Research on the Personal Orientation Inventory 

The POI consists of three hundred self-descriptive statements 

involving a forced choice paired-comparison format and is designed to 

elicit the subject's assessment of fourteen personal traits included 

within the concept of self-actualization, or positive mental health. 

Maslow (1962) described self-actualization as a realization of human 

potential in terms of behavorial functioning. 

In the POI manual, Shostrom (1966) reported test-retest relibil-

ity on the individual subtests averaged approximately .75* Klavetter 

and Mogar (1967) found scores on the POI to be "highly stable;" however, 

they suggested that the performance on the POI could be "more accurately 

and parsimoniously expressed in terms of fewer dimensions." More 

recently, Ilardi and May (1968) found reliability to average .58 in a 

one-year test-retest situation. 

In investigating the resistance of the POI to faking, Braun and 

LaFargo (1969)5 discovered that "...unless students have special informa

tion about the POI, the inventory shows an unexpected resistance to 

faking (p. 299)-" They found that faked administration scores were con

sistently less favorable than those obtained under standard instructions. 

In an earlier study reported in the manual (Shostrom, 1966), it was dem

onstrated that beginning psychology students instructed to "create a 

good impression" on the POI were consistently unable to achieve scores 
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in the desired direction. Foulds and Warehime (1971) also found that 

undergraduate college students were unable to "fake good" scores. 

In correlating the POI with other measures of mental health, 

Knapp (1965) found negative correlations between the POI and the neurot-

icism dimension of the ISysenck Personality Inventory (EPl). In correla

tion studies between the POI and Gordon Personal Inventory (GPl), signif

icant correlations were obtained between the GPI personal relations 

scale and the POI nature of man and self-actualizing values scales. 

Dandes (1966) demonstrated a relationship between POI scales and 

teaching effectiveness. He also determined that there was a negative 

correlation between POI scales and measures of authoritarianism and dog

matism. In a more recent study, Webster and Stewart (1969) reported, in 

a study measuring the level of self-actualization in clergymen, that 

ministers scoring low in dogmatism were significantly more self-actual

izing on all scales except self-regard. 

The POI has been used to measure attitude changes as a result of 

encounter group experiences by Culbert, Clark and Bobele (1968) where 

post-group profiles more closely approximated that of the self-actualized 

norm as reported by Shostrom (1966) in the manual. Guinan and Foulds 

(1970), found the scores of the marathon group changed in a positive 

direction as a result of the marathon experience. 

In studies comparing the POI with grade point average, the 

results have been positive for the most part, and of comparatively low-

magnitude correlations. Lieb and Snyder (1968) found no significant 

relationships in a study of 35^ students. However, they did find that 

self-actualization scores among middle ability students were negatively 
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correlated with the GPA. This finding was supported in a subsequent 

study by LaMay (1969) who suggested that the GPA was perhaps a better 

indicator of ability in bright and dull students than is the case with 

average ability students. 

Foulds (1969) found that the POI scores significantly differed 

between counselors rated high on the communication of facilitative genu

ineness and those rated low. As a result of the study he suggested that 

counselor education programs concentrate directly upon providing per

sonal growth experiences for counseling students. Foulds (1969) also 

found in a study comparing the communication of empathy, respect, and 

genuineness with the POI, that the POI could discriminate between those 

counselors judged high in empathy and genuineness and those judged low 

in these dimensions. However, the ability to communicate respect was 

not significantly related to the scores on the POI. He offered an inter

pretation that people who perceive themselves as "helping" persons and 

plan to enter a profession such as counseling, place a high value on 

human life and the dignity of the individual. Therefore, he concluded, 

a self-selection process is operating which tends to result in a rela

tively homogeneous group with respect to the attitude of respect or posi

tive regard. In a recent study using student counselors, McClain (1970) 

found a significant correlation between staff ratings of students and 

their POI scores. 

1 
Research on the Adjective Check List 

The ACL consists of a list of 300 adjectives, which according to 

the manual (Gough, 1965), encompasses a wide scope of human behavior and 

is "...emergent from the language itself, past study, e.g., Hartshorne 
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and May (l930)j Cattell (19^-33 19^-6); and Black (1956), intuitive and 

subjective appraisal, empirical testing, and a three-year overall evalu

ation." The use of a self-acceptance score was simply the total number 

of adjectives checked, divided by the number of favorable adjectives 

checked. 

The manual reports a mean reliability of .5U in a test-retest 

situation, with approximately six months between tests. Although this 

figure is not particularly high, there is reason to suspect that this is 

possibly "...a personological disposition, i.e., the reliability may be 

a function of the personality—with the more self-acceptant individual 

being the more reliable (p. 12-13)." 

Although much work remains to be done concerning the validity of 

the ACL as a measure of self-acceptance, Gough (1950) was able to predict 

success in graduate training through the self-acceptance scores of 80 

graduate students at the University of California. In a later study, 

Suinn (1961) showed that self-acceptance, as measured by the ACL, influ

enced the acceptance of others. 

Summary 

This chapter presented a summary of the related literature on 

(1) selection procedures for those individuals who plan to work in the 

so-called "helping professions;" (2) research on the Carkhuff five-point 

scale of interpersonal processes; (3) research on the Personal Orienta

tion Inventory; (U) research on the Adjective Check List. 

The lack of effective selection procedures was discussed and some 

of the research that has been done on non-intellective predictors of 



counselor effectiveness was presented. The rationale for investigating 

self-acceptance and self-actualization as possible predictors was dis

cussed. The reliability and validity of the instruments used was pre

sented as they related to the present investigation. 



CHAPTER III 

METHOD OF PROCEDURE 

Introduction 

This chapter presents the details of the methodology used in the 

investigation. A description of the subjects and the method of data 

collection are discussed first. The analysis of the data, the questions 

and hypotheses, and the statistical procedures used are also presented 

in this chapter. 

Subjects 

The purpose of the study was to find the best predictor or pre

dictors of counselor effectiveness in a live counseling situation. The 

subjects for the study were graduate students seeking a master's degree 

in Rehabilitation Counseling at The University of Arizona or the mas

ter's degree in Counseling from Kansas State Teachers College at Emporia. 

The study used those students that were enrolled in a practicum course 

during the Spring Semester of 19715 where they were required to partici

pate in actual live counseling sessions as a student counselor. Of the 

thirty subjects, eighteen were enrolled at Emporia, while the other 

twelve were at The University of Arizona. Twenty of the students were 

males and ten females; their ages ranged from early twenties to late 

forties. The clients that the student counselors worked with consisted 

of males and females ranging in age from early teens to mid-fifties. 

Referral sources included the Arizona and Kansas Division of Vocational 

2b 



25 

Rehabilitation, the Kansas Bureau of Social Work, high schools in both 

states, Southern Arizona Mental Health Clinic, Fort Grant Industrial 

School for Boys, Arizona Youth Center, and the University of Arizona 

Rehabilitation Center. 

Initially, there were twenty subjects from Emporia and sixteen 

from The University of Arizona. However, several of the students dropped 

out of the practicum class prior to the completion of the semester. 

Several more of the students completed the semester and participated in 

the study; however, because of such things as technical difficulty with 

equipment and scheduling problems, they were not able to furnish all of 

the required data and were therefore dropped from the study. 

Procedure 

As previously mentioned, all students were enrolled in a coun

seling practicum course where they saw actual clients in live counseling 

interviews. They were required to furnish audio tapes of their sessions 

with these clients. 

Each student was required to furnish two audio tapes, made at 

approximately the ninth and twelfth week of the semester. Approximately 

half-way through the semester each student was administered the POI and 

ACL in one sitting; one-half of each group completed the POI first and 

the other half the ACL first to compensate for possible effects of one 

test on the other. 

Each audio tape was divided into four minute segments. The total 

interview was then divided into thirds and one segment was selected from 

each third using a table of random numbers. All segments were then 



coded by assigning them a three digit random number. The 90 segments 

were then transfered to a master tape where their only identification 

was a three digit random number. Following the example of Johnson and 

Koch (1969) opening and closing statements were excluded from the seg

ments selected for the master tapes. 

Data Analysis 

The master tapes with the coded segments on them were submitted 

to judges. Both judges were doctoral level counseling psychologists who 

had considerable background in teaching and counseling and were familiar 

with the Carkhuff scales. 

The tape segments were rated independently by the judges and the 

mean of the two ratings was used on each of the three scales for each 

segment. The counselor effectiveness score for each segment was the sum 

of these three means. Reliability of the judges rating was established 

by using the Pearson Product-Moment Correlation for each scale. This 

procedure is consistent with that used by Carkhuff, Piaget and Pierce 

(1968), and Johnson and Koch (1969) in reporting inter-judge reliability 

for the Carkhuff scales. The reliability coefficients for each of the 

three scales are presented in Table 1. 

TABLE 1 

Interjudge Reliability of the three Carkhuff scales 

Scale I Scale II Scale III 

.875 .800 • 835 
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The Carkhuff scales utilized in this study are identical to the 

modification as adopted by Johnson and Koch (1969). Each segment is 

rated according to (l) empathic understanding, (2) the communication of 

respect, (3) facilitative genuineness. The 11-point scale runs from .5 

to 5.5, with the higher numbers indicating greater facilitativeness. As 

indicated previously, copies of the scale are included in Appendix A. 

After completing the analysis of the audio tape segments, POI 

sub-scale scores for each of the thirty subjects were plotted. Each sub

ject was rated on the 12 sub-scales of the POI, which are as follows: 

1. Time Competence (TC), a scale determining an individual's orien
tation in the present versus either the past or future. 

2. Support (i), a scale measuring an individual's degree of inner 
support versus that obtained from others. 

3. Self-Actualizing Values (SAV), a scale measuring the degree to 
which an individual subscribes to those values which contribute 
to self-actualization (see Maslow, 1962). 

Existentiality (EX), a scale measuring the individual's ability 
to react in a flexible, as opposed to a rigid manner. 

5. Feeling Reactivity (FR), a scale reflecting an individual's 
responsiveness to his own needs and feelings. 

6. Spontaneity (s), a scale measuring an individual's ability to 
react spontaneously. 

7- Self-Regard (SR), a scale measuring an individual's feeling of 
worth. 

8. Self-Acceptance (SA), a scale reflecting an individual's accept
ance of self in spite of weaknesses. 

9. Nature of Man (NC), a scale reflecting the views of an individ
ual about the nature of man, e.g., is man basically good or 
evil? 

10. Synergy (Sy), a scale reflecting the ability of the individual 
to transcend apparent dicotomies, e.g., good and evil. 

11. Acceptance of Aggression (A), a scale reflecting the ability of 
an individual to accept one's own natural aggressiveness. 
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12. Capacity for Intimate Contact (C), a scale reflecting the abil
ity of the individual to develop intimate relationships with 
others. 

All answer sheets were checked for omissions and those with ten 

or more were returned to the individual with instructions asking him to 

choose one alternative for those omitted items. Raw scores for each of 

the 12 sub-scales were then determined for each of the 30 subjects. 

ACL profiles were collected on each of the 30 subjects and sub

jected to the modification first suggested by Gough (1950), whereby 

self-acceptance could be measured by the ACL through use of the follow

ing formula: the total number of adjectives checked, divided by the 

total number of favorable adjectives checked. It should be noted that 

higher levels of self-acceptance result in lower numerical values. 

The undergraduate grade point averages for all subjects were 

determined by a review of their undergraduate transcripts. In the case 

of The University of Arizona students, all grades were converted to the 

standard ^-point scale, with A = U.0, B = 3.0, C = 2.0, etc. (The Uni

versity of Arizona uses a grading system where A=1.0, B = 2.0, C= 

3.0, etc.). 

Statistical Procedure 

To determine the best predictor or predictors from the P0I, ACL, 

and undergraduate G-.P.A., the step wise multiple regression technique 

was used. This technique computes a sequence of multiple linear equa

tions in a step wise manner. At each step one variable is added to the 

regression equation. The variable added is the one which makes the 

greatest reduction in the error sum of squares. The data were run on the 

IBM 360 at the Digital Computer Center at Wichita State University, Kansas. 
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Step wise multiple regression was considered to be an appropri

ate statistical procedure in view of the comprehensive rationale of this 

technique found in Efroymsen (i960) and Kelly, Beggs, and McNeil (1969). 

For example, in describing the advantages of the step wise procedure, 

Efroymsen (i960) stated that: 

In the step wise procedure..•intermediate results, which are not 
even recorded by the normal calculation methods, are used to 
give valuable statistical information at each step in the calcu
lations. These intermediate answers are also used to control 
the method of calculation. Essentially without adding greatly 
to the number of arithmetic steps, a number of intermediate re
gression equations are obtained, as well as the complete multi
ple regression equation... 

An important property of the step wise procedure is based on the 
fact that (a) a variable may be indicated to be significant in 
any earlier stage and thus enter the equation, and (b) after 
several other variables are added to the regression equation, 
the initial variable may be indicated to be insignificant. The 
insignificant variable will be removed from the regression equa
tion before adding an additional variable. Therefore, only sig
nificant variables are included in the final regression (pp. 191, 
192). 

Questions and Hypotheses 

As stated in Chapter 1, the purpose of the investigation was to 

determine the best predictor or predictors, among scores of self-actual

ization, self-acceptance and grade point average, of counselor effec

tiveness. The hypotheses formed from these questions, expressed in a 

null form, are: 

1. undergraduate grade point average is not significantly related 
to counseling students' level of counselor effectiveness as 
measured by the Carkhuff scales. 

2. a self-acceptance score, obtained from the Adjective Check List, 
is not significantly related to counselor effectiveness as meas
ured by the Carkhuff scales. 
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3. a measure of self-actualization, as obtained on one or more of 
the sub-scales on the Personal Orientation Inventory, is not 
significantly related to counselor effectiveness as measured by 
the Carkhuff scales. 

Summary 

This chapter outlined the method of procedure for the study. A 

description of the subjects was presented along with the method of data 

collection. This was followed by a discussion of the instruments used in 

the study and the judging of the subjects in terms of counselor effec

tiveness. 

The procedure for a detailed analysis of the data were presented, 

along with a restatement of the hypotheses in null form. The last part 

of the chapter dealt with the rationale for the statistical procedures 

used in the study. 



CHAPTER 17 

RESULTS OF THE STUDY 

Introduction 

The analysis of the results of the study are presented in this 

chapter. The chapter is divided into two sections, the first section 

consists of the presentation of the results as they relate to the indi

vidual hypotheses. The results of the study are then discussed as they 

relate to the specific questions raised in the Introductory chapter. 

Hypotheses 

Hypothesis 1 

Hypothesis 1 states that: Undergraduate grade point average is 

not significantly related to counseling students' level of counselor 

effectiveness as measured by the Carkhuff scales. 

Table 2 contains the correlation coefficients for the comparison 

of undergraduate grade point average and counselor effectiveness as meas

ured by the Carkhuff scales. These correlations were checked for signif

icance using Table D of Appendix B in Guilford (1956, pp. 538-539)- The 

.05 level of significance was used for the rejection of the hypotheses. 

As indicated in Table 2 the coefficients do not reach significance at or 

beyond the .05 level. Therefore, Hypothesis 1 could not be rejected. 

31 
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TABLE 2 

Correlations between undergraduate grade point average and counselor 
effectiveness as measured by the Carkhuff scales. 

1st Measure 2nd Measure Correlation Significance 

Empathy 

Respect 

Genuineness 

Counselor 
Effectiveness 

* Significant at the .05 level of confidence. 

GPA 

GPA 

GPA 

GPA 

.08 

.Oif 

.03 

.07 

N.S. 

N.S. 

N.S. 

N.S. 

Hypothesis 2 

Hypothesis 2 states that: A self-acceptance score obtained from 

the Adjective Check List is not significantly related to counselor effec

tiveness as measured by the Carkhuff scales. 

As indicated in Table 3, the correlations between ACL self-

acceptance scores and counselor effectiveness were not significant at or 

beyond the .05 level. Therefore, Hypothesis 2 could not be rejected. 
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TABLE 3 

Correlations between ACL self-acceptance scores and counselor effective
ness as measured by the Carkhuff scales. 

1st Measure 2nd Measure Correlation Significance 

Empathy ACL-SA .15 U.S. 

Respect ACL-SA • 13 U.S. 

Genuineness ACL-SA .19 N.S. 

Counselor 
Effectiveness 

ACL-SA .15 N.S. 

* Significant at the .05 level of confidence. 

Hypothesis 3  

Hypothesis 3  states that: A measure of self-actualization as 

obtained on one or more of the sub-scales of the Personal Orientation 

Inventory is not significantly related to counselor effectiveness as 

measured by the Carkhuff scales. 

In comparing the POI scores with the Carkhuff scales of empathy, 

respect, genuineness and the total counselor effectiveness scores, no 

significant coefficients of correlation were found. Again, because the 

correlations did not reach significance at or beyond the .05 level, 

Hypothesis 3j could not be rejected. 

Pearson Product-Moment Correlations of each of the 12 POI sub-

scales were compared with the various Carkhuff scales and presented in 

Tables 5 >  6, and 7 -



TABLE it-

Correlations between Carkhuff empathy scores and POI scores. 

1st Measure 2nd Measure Corre- Signif-
lation icance 

Empathy Time Competence .19 N.S. 

Empathy Support .07 U.S. 

Empathy Self-Actualizing Values .07 N.S. 

Empathy Existentiality .02 N.S. 

Empathy Feeling Reactivity .11 N.S. 

Empathy Spontaneity .17 N.S. 

Empathy Self-Regard • 17 N.S. 

Empathy Self-Acceptance .05 N.S. 

Empathy Nature of Man .25 N.S. 

Empathy Synergy .lh N.S. 

Empathy Acceptance of Aggression .19 N.S. 

Empathy Capacity for Intimate Contact .07 N.S. 

*Significant at the .05 level of confidence. 
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TABLE 5 

Correlations between Carkhuff respect scores and POI scores. 

1st Measure 2nd Measure Corre Signif 
lation icance 

Respect Time Competence .20 U.S. 

Respect Support .09 N.S. 

Respect Self-Actualizing Values .12 U.S. 

Respect Existentiality .01 N.S. 

Respect Feeling Reactivity .11 N.S. 

Respect Spontaneity .17 N.S. 

Respect Self-Regard .19 N.S. 

Respect Self-Ac c eptanc e -.02 N.S. 

Respect Nature of Man .29 N.S. 

Respect Synergy .20 N.S. 

Respect Acceptance of Aggression .20 N.S. 

Respect Capacity for Intimate Contact .08 N.S. 

* Significant at the .05 level of confidence. 



36 

TABLE 6 

Correlation between Carkhuff genuineness scores and POI scores. 

1st Measure 2nd Measure Corre Signif' 
lation icance 

Genuineness Time Competence .28 N.S. 

Genuineness Support .12 U.S. 

Genuineness Self-Actualizing Values .11 N.S. 

Genuineness Existentiality .03 N.S. 

Genuineness Feeling Reactivity .15 N.S. 

Genuineness Spontaneity -.10 N.S. 

Genuineness Self-Regard .23 N.S. 

Genuineness Self-Acceptance .0U N.S. 

Genuineness Nature of Man .27 N.S. 

Genuineness Synergy .13 N.S. 

Genuineness Acceptance of Aggression .21 N.S. 

Genuineness Capacity for Intimate Contact .02 N.S. 

* Significant at the .05 level of confidence. 
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TABLE 7 

Correlations between Carkhuff scores of counselor effectiveness and POI 
scores. 

1st Measure 2nd Measure Corre
lation 

Signify 
icance 

Counselor 
Effectiveness 

Time Competence 

CV
J 

N.S. 

Counselor 
Effectiveness 

Support .12 N.S. 

Counselor 
Effectiveness 

Self-Actualizing Values .12 N.S. 

Counselor 
Effectiveness 

Existentiality .001 N.S. 

Counselor 
Effectiveness 

Feeling Reactivity • 15 N.S. 

Counselor 
Effectiveness 

Spontaneity .11 N.S. 

Counselor 
Effectiveness 

Self-Regard .22 N.S. 

Counselor 
Effectiveness 

Self-Acceptance 

-=
t 
0
 

0
 • N.S. 

Counselor 
Effectiveness 

Nature of Man ro
 

0
0
 

N.S. 

Counselor 
Effectiveness 

Synergy .19 N.S. 

Counselor 
Effectiveness 

Acceptance of Aggression .22 N.S. 

Counselor 
Effectiveness 

Capacity for Intimate Contact .04 N.S. 

* Significant at the .05 level of confidence. 
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Discussion of Results 

The questions which led to the formulation of the three hypoth

eses, as discussed in Chapter 1, will be used in discussing the results 

of the study. 

Question 1 

Does undergraduate grade point average predict counselor effec

tiveness as measured by the Carkhuff scales? 

As indicated above none of the coefficients of correlation 

between undergraduate grade point average and counselor effectiveness 

were found to be significant at or beyond the .05 level. This would 

tend to substantiate the findings of such researchers as Bergin and 

Soloman (1963) and Carkhuff (1967) where they found little or no corre

lation between grades and the contribution a graduate may make in "real" 

life. Again, this points to the lack of predictability between such 

traditional selection methods for graduate students in counseling and 

their subsequent effectiveness in live counseling situations. 

Question 2 

Does self-acceptance as measured by the Adjective Check List 

predict counselor effectiveness as measured by the Carkhuff scales? 

Although the correlation between self-acceptance scores and 

counselor effectiveness are of a greater magnitude than those between 

undergraduate GPA and counselor effectiveness, the coefficients of cor

relation failed to reach significance at or beyond the .05 level. It 

would seem that although the correlations were not considered to be 

statistically significant, that their consistantly higher magnitude as 



compared with the correlation between GPA and counselor effectiveness 

would suggest that perhaps further study of this variable as a possible 

predictor of counselor effectiveness would be in order. 

Question 3 

Does self-actualization as measured by the Personal Orientation 

Inventory predict counselor effectiveness as measured by the Carkhuff 

scales? 

In comparing the various POI sub-scales with empathy the range 

of correlations was from .02 to .25. According to Table D in Guilford 

(1956), a correlation coefficient of .355? with 29 degrees of freedom, 

would be necessary to reach significance at the .05 level. Table 5 

showed correlations between respect and the POI sub-scales ranging from 

.01 to .29. Again, none of the correlations reached significance at or 

beyond the .05 level of confidence. In comparing the POI sub-scales 

with the Carkhuff scale of genuineness the range was from .02 to .28. 

And finally, when comparing the POI sub-scales with the total counselor 

effectiveness scores, the sum of empathy, respect and genuineness, the 

coefficients of correlation ranged between .001 for existentiality to 

.28 for the nature of man. Again, none of the correlations reached the 

.05 level of confidence. Therefore, none of the hypotheses could be 

rejected. However, in the step wise multiple regression analysis of the 

data, the traditional predictor (GPA) was not included due to the 

extremely low level of correlation with counselor effectiveness. 



IfO 

In the next chapter dealing with the discussion and recommenda

tions, it will be suggested that several of these areas may warrant fur

ther study as possible predictors of counselor effectiveness. 

Summary 

The results of this study were presented in this chapter. The 

specific hypotheses were presented first, including the correlation co

efficients obtained from the comparison of undergraduate grade point 

average, ACL self-acceptance scores and POI scores—with the Carkhuff 

scales of empathy, respect, genuineness, and counselor effectiveness as 

expressed by the sum of the above three scales. According to Table D of 

Appendix B in Guilford (1956, pp. 538-539)> none of the Pearson Product-

Moment Correlations between these variables were considered significant 

at or beyond the .05 level. Therefore, the null hypotheses as stated in 

Chapter 3 could not be rejected. 

Finally a brief general discussion of the results was presented 

as they related to the questions which led to the study. Although none 

of the coefficients of correlation between any of the variables proved 

to be statistically significant, the higher magnitude of the ACL self-

acceptance scores and several of the POI scores suggested further 

studies of these variables. 

More detailed recommendations for further research are given in 

Chapter 5> along with a summary of the study and its results and conclu

sions. 



CHAPTER V 

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 

The study was concerned with the prediction of counselor effec

tiveness. Specifically, the study was an exploratory look at two instru

ments which were designed to reflect an individual's level of self-

acceptance and self-actualization, and how these instruments relate to 

counselor effectiveness in a live counseling session, as measured by 

the Carkhuff scales. 

General Summary 

In determining the effectiveness of the predictors, as well as 

the traditional one of undergraduate GPA, the following questions were 

formed: 

1. Does undergraduate GPA predict counselor effectiveness as meas
ured by the Carkhuff scales? 

2. Does self-acceptance as measured by the Adjective Check List 
predict counselor effectiveness as measured by the Carkhuff 
scales? 

3. Does self-actualization as measured by the Personal Orientation 
Inventory predict counselor effectiveness as measured by the 
Carkhuff scales? 

Design 

To answer the above questions, 30 subjects who were seeking a 

master's degree in rehabilitation counseling at The University of Arizona 

or a master's degree in counseling from Kansas State Teachers College at 

Emporia, were used in the study. Of the 30 subjects, 18 were enrolled at 

1*1 



The University of Arizona. All students were enrolled in a counseling 

practicum course where they were required to furnish audio tapes of 

their sessions with actual clients. Each student was required to furn

ish two audio tapes, made at approximately the ninth and twelth week of 

the semester. Each student was also administered the POI and ACL. 

Randomly selected four minute segments of all taped interviews 

were presented to two judges. The tapes were then analyzed using the 

Carkhuff scales. A counseling effectiveness score was obtained by com

bining the judge's ratings of empathy, respect, and genuineness. 

Undergraduate grade point averages for all subjects were deter

mined by a review of their undergraduate transcripts. Following this, 

ACL profiles were collected on each of the subjects and raw scores for 

each of the 12 sub-scales were then determined for each of the 30 sub

jects. 

To determine the best predictor, or predictors from the POI, ACL 

and undergraduate GPA, the step wise multiple regression technique was 

used to test the following null hypotheses: 

1. Undergraduate grade point average is not significantly related 
to counseling students' level of counselor effectiveness as 
measured by the Carkhuff scales. 

2. A self-acceptance score obtained from the Adjective Check List ' 
is not significantly related to counselor effectiveness as 
related to the Carkhuff scales. 

3. A measure of self-actualization as obtained on one or more of 
the Personal Orientation Inventory, is not significantly related 
to counselor effectiveness as measured by the Carkhuff scales. 

Results 

Pearson Product-Moment Correlations between grade point average, 

POI scores, and ACL scores were compared with counselor effectiveness 
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scores as measured by the Carkhuff scales. These correlations were 

checked for significance using Table D of Appendix B in Guilford 

(1956, pp. 538-539)« The .05 level of significance was used for the 

rejection of the hypotheses as stated in Chapter *+, none of the correla

tion coefficients were significant at or beyond the .05 level. There

fore, the null hypotheses could not be rejected. 

Although the statistical findings were not significant, several 

things were noted when reviewing the data. For example, undergraduate 

GPA correlations with the level of counselor effectiveness were so low 

that they were not included in the step wise multiple regression analysis 

of the data. This would tend to support Bergin and Soloman's (1963) 

study, as well as that of Carkhuff (1967 and 1969), where they suggest 

that undergraduate GPA is not related to counselor effectiveness. 

Although the measures of self-acceptance and self-actualization 

did not reach statistical significance at or beyond the .05 level of con

fidence, the higher magnitude or the correlation coefficients raises the 

possibility of further studies of several of these scores as possible 

predictors of counselor effectiveness. 

Conclusions 

The study does not support the ACL self-acceptance score and the 

POI scores as valid predictors of counselor effectiveness in a live inter

view situation. However, it should be noted that the correlation 

between the traditional predictor (GPA) and counselor effectiveness was 

of such a low magnitude, that it was not included in the step wise mul

tiple regression analysis of the results. The results revealed that two 
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POI scores consistently correlated with the counselor effectiveness 

scores, with correlation coefficients ranging between .19 and .29. 

These scores were the "nature of man" and "time competence." 

Any conclusions of the study must necessarily be viewed in the 

light of the limitations of the research, which were: 

1. The subjects cannot be considered representative of all counse
lor trainees. 

2. The judgments of counselor effectiveness were subjects to rating 
errors on the part of the judges and cannot be considered repre
sentative of counselor responses per se. 

3. The measurement of counselor effectiveness, self-actualization 
and self-acceptance were limited as a function of the instru
ments used. 

Recommendations for Further Research 

1. In future studies of this type, a larger sample should be used 

to give the variables a better opportunity to attain statistical signif

icance . 

2. It is doubtful that two audio recordings reflect an accurate 

picture of the performance of a counselor in the live interview situa

tion. It is therefore recommended that future studies of this type 

include samples from many more interviews, ideally, samples of all of 

the interviews during the period that the individual is acting as a 

research subject. 

3. In view of the above recommendations, a follow-up study should 

be considered to determine if the level of counselor effectiveness 

increases over time. 



^5 

Future studies might also take into account other traditional 

measures used to screen counselor trainee applications, such as GRE 

scores, or scores on the Miller Analogies Test. 

5. Additional study of the "exceptional" counseling student should 

be made. In the present study two of the 30 subjects were judged to be 

several standard deviations above the mean in terms of counselor effec

tiveness. It is recommended that further studies, with particular 

attention to demographic data, be made of these "exceptional" counselors. 

6. The present study utilized audio recordings to rate counselors 

in terms of counselor effectiveness. Future research should investigate 

the difference between ratings of this type and those made by actual 

observation of live counseling situations. As video tape equipment 

becomes more accessible to the various training programs, this should be 

considered as a more comprehensive substitute for audio recordings. 



APPENDIX A 

CARKHUFF SCALES 

U6 
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Scale 1 

Empathic Understanding in Interpersonal Processes. II 

A Scale for Measurement"'" 

Robert R. Carkhuff 

State University of New York at Buffalo 

Level 1 

The verbal and behavioral expressions of the first person either do not 
attend to or detract significantly from the verbal and behavioral expres-
sions of the second person (s) in that they communicate significantly 
less of the second person's feelings than the second person has communi
cated himself. 
Examples: The first person communicates no awareness of even the most 

obvious, expressed surface feelings of the second person. 
The first person may be bored or disinterested or simply 
operating from a preconceived frame of reference which totally 
excludes that of the other person (s). 

In summary, the first person does everything but express that he is lis
tening, understanding or being sensitive to even the feelings of the 
other person in such a way as to detract significantly from.the communi
cations of the second person. . 

1. The present scale "Empathic understanding in inpersonal proc-
cess" has been derived in part from "A scale for the measurement of 
accurate empathy" by C. B. Truax which has been validated in extensive 
processes and outcome research on counseling and psychotherapy (summa
rized in Truax and Carkhuff, 1967) and in part from an earlier version 
which has been validated in extensive process and outcome research on 
counseling and psychotherapy (summarized in Carkhuff and Berenson; 1967). 
In addition, similar measures of similar constructs have received exten
sive support in the literature of counseling and therapy and education. 
The present scale was written to apply to all interpersonal processes 
and represent a systematic attempt to reduce the ambiguity and increase 
the reliability of the scale. In the process many important delineations 
and additions have been made, including in particular the change to a 
systematic focus upon the additive, subtractive or interchangable aspects 
of the levels of communication of understanding. For comparative pur
poses, Level 1 of the present scale is approximately equal to Stage 1 of 
the Truax scale. The remaining levels are approximately correspondent: 
Level 2 and Stages 2 and 3 of the earlier version; Level 3 and Stages 4 
and 5; Level 1+ and Stages 6 and 7; Level 5 and Stages 8 and 9- The 
levels of the present scale are approximately equal to the levels of the 
earlier version of this scale. 
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Level 2 
While the first person responds to the expressed feelings of the second 
person (s), he does so in such a way that he subtracts noticable affect 
from the communications of the second person. 
Examples: The first person may communicate some awareness of obvious 

surface feelings of the second person but his communications 
drain off a level of the affect and distort the level of mean
ing. The first person may communicate his own ideas of what 
may be going on but these are not congruent with the expres
sions of the second person. 

In summary, the first person tends to respond to other than what the 
second person is expressing or indicating. 

Level 3 
The expressions of the first person in response to the expressed feelings 
of the second person (s) are essentially interchangeable with those of 
the second person in that they express essentially the same affect and 
meaning. 
Example: The first person responds with accurate understanding of the 

surface feelings of the second person but may not respond to 
or may misinterpret the deeper feelings. 

In summary, the first person is responding so as to neither subtract 
from nor add to the expressions of the second person; but he does' not 
respond accurately to how that person really feels beneath the surface 
feelings. Level 3 constitutes the minimal level of facilitative inter
personal functioning. 

Level U 
The responses of the first person add noticeably to the expressions of 
the second person (s) in such a way as to express feelings a level 
deeper than the second person was able to express himself. 
Example: The facilitator communicates his understanding of the expres

sions of the second person at a level deeper than they were 
expressed, and thus enables the second person to experience 
and/or express feelings which he was unable to express previ
ously. 

In summary, the facilitator's responses add deeper feeling and meaning 
to the expressions of the second person. 

Level 3 
The first person's responses add significantly to the feeling arid meaning 
of the expressions of the second person (s) in such a way as to (l) 
accurately express feelings levels below what the person himself was 
able to express or (2) in the event of ongoing deep self-exploration on 
the second person's part to be fully with him in his deepest moments. 
Examples: The facilitator responds with accuracy to all of the person's 

deeper as well as surface feelings. He is "together" with 
the second person or "tuned in" on his wavelength. The 
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facilitator and the other person might proceed together to 
explore previously unexplored areas of human existence. 

In summary, the facilitator is responding with a full awareness of who 
the other person is and a comprehensive and accurate empathic under
standing of his most deep feelings. 

\ 
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Scale 2 

The Communication of Respect in Interpersonal Processes. II 

p 
A Scale for Measurement 

Robert R. Carkhuff 

State University of New York at Buffalo 

Level 1 
The verbal and behavioral expressions of the first person communicate a 
clear lack of respect (or negative regard) for the second person (s). 
Example: The first person communicates to the second that the second 

person's feelings and experiences are not worthy of consid
eration or that the second person is not capable of acting 
constructively. The first person may become the sole focus 
of evaluation. 

In summary, in many ways the first person communicates a total lack of 
respect for the feelings, experiences and potentials of the second person. 

Level g 
The first person responds to the second person in such a way as to com
municate little respect for the feelings and experiences and potentials 
of the second person. 
Example: The first person may respond mechanically or passively or 

ignore many of the feelings of the second person. 

2. The present scale, "Respect or Positive Regard in Interper
sonal Processed," has been derived in part from "A tentative scale for 
the measurement of unconditional positive regard" by C. B. Truax which 
has been validated in extensive process and outcome research on counsel
ing and psychotherapy (summarized in Truax and Carkhuff, 1967) and in 
part from an earlier version which has been validated in extensive proc
ess and outcome research on counseling and psychotherapy (summarized in 
Carkhuff and Berenson, 1967). In addition, similar measures of similar 
constructs have received extensive support in the literature of counsel
ing and therapy and education. The present scale was written to apply 
to all interpersonal processes and represents a systematic attempt to 
reduce the ambiguity and increase the reliability of the scale. In the 
process many important delineations and additions have been made. For 
comparative purposes, the levels of the present scale are approximately 
equal to the stages of both the earlier scales, although the systematic 
emphasis upon the positive regard rather than upon unconditionality 
represents a pronounced divergence of emphasis and the systematic de-em-
phasis of concern for advice-giving and directionality, both of which 
may or may not communicate high levels as well as low levels of respect. 
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In summary, in many ways the first person displays a lack of respect or 
concern for the second person's feelings, experiences and potentials. 

Level 3 
The first person communicates a positive respect and concern for the 
second person's feelings, experiences and potentials. 
Example: The first person communicates respect and concern for the 

second person's ability to express himself and to deal con
structively with his life situation. 

In summary, in many ways the first person communicates that who the 
second person is and what he does matters to the first person. Level 3 
constitutes the minimal level of facilitative interpersonal functioning. 

Level ̂  
The facilitator clearly communicates a very deep respect and concern for 
the second person. 
Example: The facilitator's responses enables the second person to feel 

free to be himself and to experience being valued as an indi
vidual. 

In summary, the facilitator communicates a very deep caring for the feel
ings, experiences and potentials of the second person. 

Level 5 
The facilitator communicates the very deepest respect for the second 
person's worth as a person and his potentials as a free individual. 
Example: The facilitator cares very deeply for the human potentials of 

the second person. 
In summary, the facilitator is committed to the value of the other person 
as a human being. 
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Scale 3 

Facilitative Genuineness in Interpersonal Processes 

A Scale for Measurement^ 

Robert R. Carkhuff 

Level 1 
The first person's verbalizations are clearly unrelated to what he is 
feeling at the moment, or his only genuine responses are negative in 
regard to the second person (s) and appear to have a totally destructive 
effect upon the second person. 
Example: The first person may be defensive in his interaction with the 

second person (s) and this defensiveness may be demonstrated 
in the content of his words or his voice quality and where he 
is defensive he does not employ his reaction as a basis for 
potentially valuable inquiry into the relationship. 

In summary, there is evidence of a considerable discrepancy between the 
first person's inner experiencing and his current verbalizations or 
where there is no discrepancy, the first person's reactions are employed 
solely in a destructive fashion. 

Level 2 
The first person's verbalizations are slightly unrelated to what he is 
feeling at the moment or when his responses are genuine they are nega
tive in regard to the second person and the first person does not appear 
to know how to employ his negative reactions constructively as a basis 
for inquiry into the relationship. 

3. The present scale, "Facilitative genuineness in interpersonal 
processes" has been derived in part from "A tentative scale for the 
measurement of therapist genuineness or self-congruence" by C. B. Truax 
which has been validated in extensive process and outcome research on 
counseling and psychotherapy (summarized in Truax and Carkhuff, 1967) 
and in part from an earlier version which has been similarly validated 
(summarized in Carkhuff and Berenson, 1967). In addition, similar meas
ures of similar constructs have received support in the literature of 
counseling and therapy and education. The present scale was written to 
apply to all interpersonal processes and represents a systematic attempt 
to reduce the ambiguity and increase the reliability of the scale. In 
the process, many important delineations and additions have been made. 
For comparative purposes, the levels of the present scale are approxi
mately equal to the stages of the earlier scale, although the systematic 
emphasis upon the constructive employment of negative reactions repre
sents a pronounced divergence of emphasis. 
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Example: The first person may respond to the second person (s) in a 
"professional" mariner that has a rehearsed quality or a qual
ity concerning the way a helper "should" respond in that 
situation. 

In summary, the first person is usually responding according to his pre
scribed "role" rather than to express what he personally feels or means 
and when he is genuine his responses are negative and he is unable to 
employ them as a basis for further inquiry. 

Level 3 
The first person provides no "negative" cues between what he says and 
what he feels, but he provides no positive cues to indicate a really 
genuine response to the second person (s). 
Example: The first person may listen and follow the second person (s) 

but commits nothing more of himself. 
In summary, the first person appears to make appropriate responses which 
do not seem insincere but which do not reflect any real involvement 
either. Level 3 constitutes the minimal level of facilitative interper
sonal functioning. 

Level k 
The facilitator presents some positive cues indicating a genuine response 
(whether positive or negative) in a nondestructive manner to the second 
person (s). 
Example: The facilitator's expressions are congruent with his feelings 

although he may be somewhat hesitant about expressing them 
fully. 

In summary, the facilitator responds with many of his own feelings and 
there is no doubt as to whether he really means what he says and he is 
able to employ his responses whatever the emotional content, as a basis 
for further inquiry into the relationship. 

Level 5 
The facilitator is freely and deeply himself in a nonexploitative rela
tionship with the second person (s). 
Example: The facilitator is completely spontaneous in his interaction 

and open to experiences of all types, both pleasant and hurt
ful; and in the event of hurtful responses the facilitator's 
comments are employed constructively to open a further area 
of inquiry for both the facilitator and the second person. 

In summary, the facilitator is clearly being himself and yet employing 
his own genuine responses constructively. 
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