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ABSTRACT 

The purpose of this study was to determine the self 

percieved levels of Spanish proficiencies of the 1990 and 

1991 Guadalajara students at the beginning of their 

respective summer SSL programs and at the end of the pro

gram. the circumstances under which the student uses their 

Spanish skills, the frequency of usage of these Spanish 

skills and the satisfaction that the 1990 and 1991 

Guadalajara summer SSL program students derived from their 

participation in their respective SSL summer classes. 

Four hundred and fifty nine students from the 1990 

and 1991 classes were surveyed to supply the information 

used in this research document. 
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CHAPTER 1 

INTRODUCTION 

Within the United States the English language is 

often taught as a second language program. English as a 

Second Language (ESL) programs are offered to large popula

tions of non-English speaking immigrants and foreign 

students in our country who, in adapting to their new coun

try or schools, make an effort to learn the English language 

(Hull, 1981). These programs date back to the late nine

teenth century when they dealt primarily with the German 

immigrant communities. Even though there were concentra

tions of one ethnic group, the programs dealt with the 

teaching of the English language and did not teach the 

native language of the ethnic group (Wilson, 1985). 

During the 1960's, pressure from the Hispanic popu

lation for better bilingual education programs brought 

attention to the need for remediating the effects of cultur

al differences and educational inegualities (Wilson, 1985). 

Hispanics comprise 22% of the United States population and 

are one of the largest ethnic groups in the United States. 

Knowledge of Spanish as a Second Language (SSL) is 

particularly useful in areas of the United States that have 

large concentrations of Hispanic Americans. Spanish is one 

of the four languages that are used in worldwide communica



tions today (Personal communication - U.N. Center, Tucson, 

March 1991). This knowledge of Spanish enables the non 

Hispanic to better communicate with their Hispanic counter

parts and helps both Hispanics and non Hispanics to better 

understand the culture of the Hispanic. 

Providing quality SSL programs to both Hispanics and 

non-Hispanics, professionals and non-professionals, empowers 

the participants to become more aware of traditional and 

cultural backgrounds. This, in turn, facilitates the learn

ing of a second language. A survey of institutions that 

offer these programs could develop an understanding of the 

characteristics of the programs they offer. 

Periodic reviews of language teaching programs help 

to develop an understanding of the curriculum and methods of 

these institutions. These evaluations highlight areas that 

are strong and give a program credence and thus become more 

attractive to prospective students by confirming their value 

to the graduates of these programs. 

The Council on International Education Exchange 

(CIEE) stated in its Occasional Papers Series #24 (1987), 

"As study abroad programs become an established fixture in 

American higher education, there is a clear need for greater 

effort to gather, assess and publish information about study 

abroad programs." 
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Potential students in SSL have the opportunity to 

study in Mexico during these programs and are given the 

chance to learn the language while participating in the 

culture of the country. Students, active in non-classroom 

activities such as excursions and field trips, frequently 

attend the rich local cultural events. Programs in Mexico 

are offered during the conventional school year as well as 

during the summer months. 

These programs cover a variety of subjects. Exam

ples of topics include business, education, legal studies, 

the history and culture of Mexico, medicine and art. These 

subjects are taught in both Spanish and English. The length 

of the summer programs vary from as little as one week to a 

maximum of eight weeks. Housing may be in a campus facili

ty, with a host family or the individual may rent their own 

facilities off campus. 

Classes are taught in a manner designed to afford 

the student the opportunity to practice what is learned on a 

daily basis, both in the classroom and in the local environ

ment. Students eligible for participation range from the 

undergraduate, graduate, and postdoctoral to the casual 

adult learner or professional. 

Higher educational institutions in the United States 

that provide these programs require periodic evaluations 

from students. These evaluations allow the institutions to 



verify the quality of their respective programs. These 

evaluations should be concerned with the satisfaction and 

usefulness to the student and include cultural as well as 

the linguistic experiences. 

Need for the Study 

At least 38 United States colleges and universities 

offer summer SSL programs in Mexico annually. Despite the 

number of programs, only a few surveys have been done. 

Literature dating back to the 1970's was examined to docu

ment any research involving the SSL programs. Computer 

assisted search facilities were utilized: ERIC on the Silver 

Platter network, Psychological Abstracts and the Sociologi

cal Abstracts. A search of related studies in languages, 

education and literature in Dissertations Abstracts Interna

tional was conducted. 

These searches revealed only three studies. Tolson 

(1988) reviewed the SSL programs conducted in the state of 

Guanajuato, Mexico. Parr (1988) identified second language 

acquisition and study abroad and concentrated on four 

programs conducted in Spain. Gibbons (1976) stated that 

only studies of a global nature have been attempted. 

On the other hand, there were a number of papers 

that were concerned with the need for acquiring second 

languages and study abroad. Thompson (1988) talked about 



the increased public use of Spanish and the dramatic change 

in Spanish usage by government agencies. Rosenbusch (1986) 

stated that overall goals in their school and intercity 

programs were to ensure a positive response in foreign 

language learning experiences for students and teachers, as 

well as to establish communication between curriculum and 

non-curriculum foreign language programs within a community. 

Trayer (1986) stressed a program designed to focus 

on Hispanic cultural context. These life cycle themes help 

students to clarify their own values and to understand the 

values of another culture. Hull (1979) reported that study 

abroad programs made a major contribution to the liberal and 

general education, both cognitively and affectively, of 

almost all undergraduates who participate in them. This 

impact surfaces and becomes more evident in them. 

Standeven (1982) stated that exchange students felt 

that their study abroad enabled them to develop their criti

cal capacities, increased their capacity to monitor their 

mental capacities, and assisted the students in the develop

ment of their evaluative skills. Nisbet and Shucksmith 

(1984) found that students who studied abroad perceived a 

number of benefits. These benefits included increased 

confidence in themselves as individuals, a less ethnocentric 

outlook and consciousness of learning as an object of 

reflection rather than as something taken for granted. 
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Hull (1981) contended that formal cross-cultural 

experiential learning programs for Americans and non 

Americans are appropriate throughout the world, including 

the learners' own country. They are valuable at all levels 

of education...These ends also complement and strengthen the 

traditional goals of liberal arts education. It is evident 

that there was an active interest in the areas of second 

language acquisition, although there has been little 

research specific to SSL programs. 

The University of Arizona has conducted an SSL 

program in Guadalajara since 1952 and is one of the oldest 

and most prestigious programs in the country. The program 

offers up to eight credit hours over a six-week period with 

optional three-week sessions for intensive first and second 

year Spanish. The language instruction stresses proficiency 

and communication and utilizes the immersion technique of 

teaching the language. The program offers all levels of 

Spanish from beginning to advanced, bilingual education 

methodologies, political science instruction in Mexican and 

interAmerican politics and course work in anthropology. 

Dr. Macario Saldate, Director of the University of 

Arizona's Mexican American Studies and Research Center 

(MASRC) and of its summer SSL program in Guadalajara, 

Mexico, identified a need for a study tha evaluated the 

Guadalajara program. 
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The development of an instrument to be given to the 

1990 and 1991 Guadalajara students to ascertain their 

perceptions of their respective Guadalajara summer SSL 

program was viewed as a desirable goal. This will benefit 

the MASRC and their summer SSL program by identifying those 

aspects of the Guadalajara summer SSL program that students 

feel gave them the most satisfaction. 

It was stated in the CIEE Occasional Papers 

Series #24 (1987) that "The earliest concerns for evaluation 

or accreditation arose because directors and administrators 

perceived a need for some outside agency to certify that 

their programs were solving their problems in an educational 

satisfactory way." 

Statement of the Problem 

The purpose of this study was to evaluate and assess 

the study program and the activities and events of the 

University of Arizona Guadalajara summer SSL program as it 

relates to the satisfaction the students who were 

enrolled in the 1990 and 1991 summer SSL programs. The 

accessible population for this study consisted of students 

of the 1990 and 1991 Guadalajara summer SSL programs. 
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Research Questions 

To evaluate the satisfaction to students in the 

summer SSL program, the following questions were developed: 

1. What was the self perceived level of Spanish 

proficiency of the Guadalajara summer SSL program 

students at the beginning of the program and at the 

end of the program? 

2. Under what circumstances were the Spanish language 

skills acquired by the student applied? 

3. How frequently did the student use the Spanish 

language skills that were learned in the summer SSL 

program? 

4. Did the graduates perceive the summer SSL program 

they attended to be satisfactory? 

Assumptions 

In order to conduct a survey of this scope, the 

researcher needed to assume that certain factors relative to 

the study are true. These assumptions were not tested by 

the researcher. In this study, the following assumptions 

have been made: 

1. The Guadalajara summer SSL students identified and 

participating in the study were familiar with the 

terminology used in the questionnaire and were able 

to respond accurately. 



2. The Guadalajara summer SSL students researched were 

able to discern whether or not the SSL program had 

an effect on their pre and post graduate 

effectiveness. 

3. The Guadalajara summer SSL students researched were 

able to correlate the value of the Spanish language 

skills that they acquired to the Guadalajara summer 

program they attended. 

Limitations 

The following limitations inherent in this study 

represent potential threats to the validity and therefore to 

the generalization of the findings of the study: 

1. Perceptions of the students with regard to satisfac

tion may be limited to the students of the 1990 

Guadalajara summer SSL program. The students of the 

1991 summer SSL program may or may not be able to 

accurately reflect what advantages the program has 

given them based on the time frame to practice or 

utilize what was learned during the 1991 summer SSL 

program. 

2. The study may not reflect accurately the perceptions 

of graduates of SSL summer programs outside of 

Mexico or of programs offered by other United States 

colleges and universities at other times and places. 



3. Non-response (1990 program graduates) was minimized 

by contacting randomly selected students with the 

instrument up to three times over three four-week 

periods. Respondents were categorized as early 

versus late per their individual replies. 

4. Non-response (1991 program students) was minimized 

by the instrument being administered during the 1991 

summer session in Guadalajara. 

5. Framing errors were minimized by (1) the MASRC 

providing current contact information about the 1990 

program graduates and (2) access to students during 

the 1991 summer session. 

6. Measurement errors will be minimized by the instru

ment used being verified by a panel of experts: Dr. 

Lawrence Aleamoni, University of Arizona Educational 

Psychology Department; Dr. Macario Saldate of the 

MASRC; and Dr. Robert Ariew, University of Arizona 

Languages Department. 
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Methodology 

The methodology section is organized into four areas: 

(1) Population and Sampling Procedures, (2) Design and 

Instrumentation, (3) Data Collection and (4) Analysis of 

Data. 

Population and Sampling Procedures: 

The target population includes all students of the 

summer SSL programs offered in Mexico by the Guadalajara 

program. The accessible population includes those students 

who participated in the 1990 summer SSL program and those 

who did participate in the 1991 summer SSL program offered 

by the MASRC in Guadalajara. They were the sampling unit. 

Design: 

The study was conducted as a descriptive survey. 

The steps were as follows: 

1. Develop instrument to administer to students of the 

1990 and 1991 Guadalajara summer SSL program. 

2. Test content and face validity of instrument with a 

panel of experts. 

3. Refine instrument. 

4. Identify students from the 1990 Guadalajara summer 

SSL program and select by stratification those to be 

contacted. 
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5. Administer instrument during the summer and fall of 

1991 to the 1990 Guadalajara summer SSL students. 

6. Follow up to non-respondents. 

7. Survey students of 1991 Guadalajara summer SSL 

program. 

8. Determine non-response rate. 

Data Collection and Instrumentation: 

Instrumentation used was a questionnaire, developed 

by this researcher in cooperation with MASRC on the Univer

sity of Arizona campus and a panel of experts comprised of 

the following University of Arizona staff: Dr. Lawrence 

Aleamoni of the Educational Psychology Department, Dr. 

Macario Saldate of the MASRC and Dr. Robert Ariew of the 

Languages Department. 

Students selected were asked to rate their proficie

ncies, methods of use of their Spanish skills, frequency of 

use of their Spanish skills and their overall satisfaction 

of the summer SSL program that they were involved with as 

they perceived it. Prior to the actual administration of 

the instrument, it was reviewed by a panel of experts to 

check content and face validity. The MASRC assisted in the 

execution of the instrument and in tallying of the results. 
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Analysis of Data: 

To evaluate the satisfaction of the Guadalajara 

summer SSL program, the researcher developed a research 

package with the assistance of Dr. Lawrence Aleamoni of the 

University of Arizonas Department of Educational Psychology. 

Definitions 

The following definitions are given to clarify 

abbreviations, acronyms and terminology used in the text: 

Characteristic: A distinguishing trait, quality or 

property. 

CUE: Council on International Educational Exchange. 

HE: Institution of International Education. 

ISEP: International Student Exchange Program. 

MASRC: Mexican American Studies and Research Center. 

MLAA: Modern Language Association of America. 

NAFSA: National Association of Foreign Student Advisors. 

Proficiency: Performing in a given skill or branch of 

learning with correctness and facility. 

Satisfaction: The capability or potential for generating 

a feeling of accomplishment. 

SSL: Spanish as a Second Language. 

USISA: United States International Students Association. 
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REVIEW OF LITERATURE 

History of Study Abroad Programs 

In the following history of the origin of study 

abroad, Jack Egle, President-Executive Director of the 

Council on International Educational Exchange stated: 

"The brief history of study abroad gives the 
bare bones of what may prove to be a period of 
great impact on American education and, conse 
quently, on American life. It is the story of 
the democratization of access to foreign 
experience for American students and, moreover, 
the story of a renaissance that opened the 
undergraduate mind to a wider world. Indeed, 
education in America may ultimately achieve 
that universality after which it has striven, 
in part because of the pressure created by 
study abroad."(CIEE, Occasional Papers Series 
#24 1987). 

Language as defined by one dictionary is the manner 

or means of communication between living creatures (American 

Heritage Dictionary, 1980). As our world expands, the 

ability to communicate with persons outside our native 

tongue becomes more important. World travel patterns, 

business, and the emigration of ethnic groups precipitates 

this need for communication amongst these diverse groups. 

As world economic patterns shift, the need to 

communicate becomes more evident. The ability to travel to 

the country of origin to study a second language would be of 

substantial help, not only in the actual learning process 
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but in the cultural influences that the community has to 

offer (Garraty, J.A. and Adams, W., 1959). 

The roots of the study abroad program in America 

were established in the mid-1600's with the education of 

American clergy in England. This trend was followed in the 

latter centuries with the education of other professional 

groups (doctors, post-graduate studies, military, etc.) as 

well as the education of the children of the more affluent 

American families (Abrams,I., 1968). 

An interesting note was the exclusion of women from 

these early programs. This was not changed until the late 

19th century. At this point it had become fashionable to 

send young ladies, accompanied by their families or profes

sors from their respective schools, for tours of Europe. 

In the early 20th century the Junior year programs 

abroad were started. It was regarded as a transformation 

from the European tour into an academic experience and 

allowed the participation of both women and men. This 

program grew rapidly beginning with 45 students in 1926-

1927 and increasing to 95 students from 35 institutions in 

1931 - 1932 (Clayton, J., 1970). 

Programs abroad were suspended with the onset of 

World War II and were not restarted until 1945. The first 

of the post war programs were graduate level language 

studies established by Middlebury College in Paris in 1949 



and in Madrid in 1951. At a later date the programs were 

reopened to the undergraduate student and enjoyed rapid 

growth and received more recognition (Freeman, S. 1975). 

An interesting note was that approximately half of the post 

war students were former military personnel, whose interest 

in foreign languages and culture were sparked by the -..our of 

duty overseas (Fraser, S., 1965). 

Operating under the auspices of the Institution of 

International Education (HE), the Council on the Junior 

Year Abroad met annually to review the programs and estab

lish policies on recognition, criteria, and academic stan

dards (non-obligatory) (IIE, 1961). In the late 1950's the 

first of two new programs were started, changing the nature 

of the study abroad procedures. 

The Antioch program was the first to blend the 

academic component and work experience in the educational 

process. This provided the student the additional experi

ence of living and working in a foreign culture. Stanford 

College's approach was to transfer its own academic opera

tion overseas, which included providing their own American 

instructors to their students. This approach, however, was 

not entirely successful and the program was restructured 

after 13 years of operation, leaving only the centers in 

Florence and Tours open. 
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In this same time frame, the United States State 

Department gave an important endorsement to the concept of 

study abroad programs through its Bureau of Educational and 

Cultural Affairs. The main thrust of its endorsement lay in 

the improvement of contacts with Latin American countries 

and the offering of financial assistance to several colleges 

and universities. The Bureau has continued to support a 

variety of study abroad programs, primarily in the area of 

language training, and has been helpful in the expansion of 

college and university programs (Fraser, S., 1965). 

In October of 1960 the first National Conference on 

Study Abroad Programs was held. Attended by over 500 presi

dents, deans, language professors and study abroad adminis

trators, the program was sponsored by the four leading 

agencies of the time: The Association of American Colleges, 

the Council on Student Travel (now known as the Council on 

International Educational Exchange or CIEE), the Experiment 

in International Living and the Institute of International 

Education (HE). 

The major topic of discussion was the excitement 

that these new programs brought to the campuses of the 

participating colleges and universities and to the ecstatic 

responses of most of the students who had participated 

(IIE, 1961). Throughout the 1960's several more conferences 

and workshops were held nationwide. These conferences were 
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sponsored by the Council on International Educational 

Exchange and the National Association of Foreign Student 

Advisors and built upon the 12 findings of the National 

Conference. Table 1 introduces these findings. 

Table 1. 

Findings of the First National Conference on Study 

Abroad Programs - October 1960 

1. There must be a clear statement of academic 
objectives relevant to the objectives of the home 
institution. 

2. There must be a careful preparation of a curriculum 
designed to achieve these objectives. 

3. There should be cooperation among American colleges 
to avoid duplication of programs. 

4. There should be a clearinghouse of information about 
programs abroad. 

5. There must be careful selection and preparation of 
students. 

6. Part of the preparation must be the acquisition of an 
adequate knowledge of the language. 

7. Immersion in the culture of the host country to the 
extent possible is an essential part of the program. 

8. While underclassmen may benefit from study abroad, 
arrangements are difficult, and the experience is 
more valuable if postponed until the junior year or 
as a part of graduate study. 

9. Achievement of substantial credit toward the B.A. 
degree is essential. 

10. The careful selection of a director is of major 
importance. 

11. Costs must be low and scholarships available to 
avoid limiting the programs to those with greater 
financial means. 

12. There must be a evaluation of the results for the 
student, the institution and for the nation. 

Source: HE, 1961. 
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This period in time coincided with the explosive 

growth in America's student population. Universities were 

expanding rapidly along with the expansion of overseas 

branches. However, problems also arose which compromised 

the success of these new programs. Paramount was the 

problem of cultural immersion. Teaching methods varied from 

country to country and were not similar to the American 

approach. Academic time frames were different and did not 

follow the conventional fall-spring semester of the American 

colleges and universities. 

Foreign teachers often held other positions that 

conflicted with their teaching schedules and classes were 

frequently taught on an irregular basis. In addition, the 

grading system used by non-American institutions did not 

easily translate to an American standard and thus it was 

difficult to assign comparable American credits. 

(Freeman, S., 1975). 

The period of 1962 to 1975 saw the most rapid 

increase in the number of study abroad programs. These 

increases were centered around the creation of overseas 

centers which operated as sub systems of their American 

college or university. 

Approximately 165 new overseas centers were opened 

in the 1960's and 145 in the 1970's (CIEE,1987). The 1980's 

saw a reduction of the opening of new overseas centers with 



27 

48 new centers. However this should not be construed as a 

drop off in interest of these programs as enrollment figures 

continued to the current estimated population of 50,000 

students enrolled. Table 2 introduces the dates of the 

Study Abroad Programs sponsored by the United States 

colleges and universities. 

Table 2. 

Dates of Study Abroad Programs Sponsored bv 82 United States 

Colleges and Universities 

Total programs Western Europe Africa/Asia 

Opened Closed Opened Closed Open Closed 

Pre WW II 7 1 7 1 0 0 

1946 - 50 3 0 3 0 0 0 

1951 ~ 55 6 0 6 0 0 0 

1956 - 60 21 3 18 0 3 0 

1961 - 65 76 0 62 0 14 0 

1966 - 70 89 5 55 1 32 4 

1971 - 75 83 15 56 6 21 8 

1976 - 80 62 15 43 6 14 8 

1981 - 84 48 8 29 2 18 5 

395 ~47 279 16 102 25 

Source: CIEE Occasional Papers on International Educational 
Exchange #24, November 1987. 
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Currently study abroad programs fall into the 

following four patterns: 

1) Cooperative and consortia programs formed by 

various institutions to facil.tate the academic, operational 

and financial responsibilities of their programs. 

2) Independent foreign and proprietary programs 

which operate independently of academic institutions. These 

programs emphasize small enrollment, and stress language, 

independent research and learning through living with local 

families. 

3) One-to-one reciprocal programs. This type of 

program actually pre-dates the study abroad program. They 

are arranged through the language departments of colleges 

and universities on an informal basis and place students in 

foreign institutions on an independent basis. This type of 

program is spearheaded by the International Student Exchange 

Program (ISEP) and receives its' support from the United 

States International Students Association (USISA). 

4) The fastest growing sector of United States 

higher education, the community college system, has become 

involved in the study abroad program. These programs 

provide their students with short-term overseas experiences 

and appeal to students who do not have the economic profile 

of the formal college and university student. 

(Hess, G. 1982). 
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CIEE Profile of the Typical Student 

A student profile compiled in November of 1987 by 

the CIEE shows that the average student comes from an upper 

level income group, 50% had traveled abroad prior to study 

abroad, 30% had parents who had traveled or worked overseas 

for at least one year, and 33% spoke a second language at 

home. These same survey also shows that 33% of the student 

population were male and 67% were female. 

Twenty-two per cent of the total student population 

were language majors with 26% in liberal arts, 14% in social 

studies, 10% in business, 9% in pre-professional or profes

sional and the remaining 5% in engineering or physical 

sciences. Fourteen per cent of the identified group were 

labeled as non-degree or casual learners. 

Participation in the study abroad program was felt 

to increase the chances of employment (44%) and almost all 

students (99%) were highly satisfied with their participa

tion overseas. Sixty-five per cent of the population group 

stated that "this was the best part" of their undergraduate 

education. Participants in study abroad programs reportedly 

return to the United States more critical of American for

eign policy but react more favorably to their own American 

culture (Pace, 1959? Hull, 1978; Purkaple, 1979). 

The evolvement of the summer program often preceded 

the implementation of more lengthy programs by the various 
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institutions. These summer programs provide an opportunity 

for non-academic as well as academic educational programs 

and provides overseas opportunities for students whose 

individual programs do not permit the extended absence of a 

full semester or more from the home campus. It gives the 

participating student the insight of non-formal education 

while taking part in a cultural immersion experience. Some 

institutions are incorporating these types of programs into 

their respective study abroad agendas and are developing 

methods of assessing these performances to grant academic 

credits (CIEE, 1987). 

Background of the Guadalajara Summer Program 

The Mexican American Studies and Research Center 

(MASRC) at the University of Ari2ona offers one of these 

programs in the city of Guadalajara, Jalisco, Mexico, during 

the months of July and August. It provides students with 

courses in beginning, intermediate and advanced Spanish, 

literature, political science as well as classes in anthro

pology. For teachers of bilingual education, the following 

classes are offered: Spanish for the Bilingual Classroom 

Teacher, Methods and Materials in Bilingual Education, 

Foundations of Bilingual Education, Educating the Bilingual 

Learner and Bilingual Reading and Writing. 



The courses are offered over a six-week period with 

the option of three-weeks of intensive classes for the first 

and second year Spanish student. These three-week classes 

can be combined to give the student the benefit of the full 

six-week session. 

The Guadalajara program offers students the follow

ing options. The students have choices available to them 

based on their individual needs and abilities within the 

discipline of the school. At the same time, the experience 

of the culture surrounds them in the non-school environment. 

The program uses instructors who are from the local 

populace. This provides students with teachers who are 

culture rich and the chance to learn in surroundings that 

reflect the individual backgrounds of their respective 

teachers. This enhances the immersion of the student into 

the overall process of acguiring a new language in the 

country of origin (Dr.Gary Johnson, December 7, 1991). 

Living intra-culture is another option that gives 

the student a variety of choices. Arrangements can be made 

to live with a host family in Guadalajara. The student 

gains valuable insights into the culture and the chance to 

practice what is learned outside the classroom. 

This is a popular choice with the students. Eighty 

four per cent of the 1990 student group and 82% of the 1991 

student group selected a host family to live with during 
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their stay in Guadalajara. Others may choose to live in one 

of the apartment complexes that are available to the student 

population. This gives the .ndividual the chance to set up 

housekeeping within a foreign culture, which is a valuable 

learning experience. 

In addition to the actualities of the school 

environment, there are numerous opportunities to travel 

outside the city of Guadalajara on weekend excursions. This 

broadens one's perspectives of the community by showing the 

supporting infrastructure that surrounds the city and demon

strates the different types of industries and agricultural 

enterprises that comprise the local economy. 

Adding to the intra-country travel, there is the 

experience of traveling from the United States into the 

country of Mexico. This in itself can be a very rewarding 

experience as the student starts on their summer journey 

into a new and different culture. 

Currently the Guadalajara summer program is entering 

its 40th year as one of the oldest and most prestigious 

university programs in Mexico. As an example of its growth, 

within the two-year time frame of this study the attendance 

increased from a student population of 263 students in the 

1990 summer program to 383 students in the 1991 summer 

program. 
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According to Dr. Gary Johnson, Associate Director of 

the University of Arizona's International Programs and Study 

Abroad office, study abroad programs enhances improvement in 

three areas: 

1) In the domain of academia, study abroad provides 

an unique experience and offers different perspectives. It 

provides students with the chance to learn under the 

tutelage of culture rich local instructors and gives the 

opportunity to learn in areas of the world where the actual 

experience took place. 

2) In regards to the cultural approach, immersion in 

the local culture provides a view of the world through the 

eyes of the local populace. This cross cultural experience 

exposes the student to the lifestyle of a different culture 

and deepens the students perspective of the world. 

3) With the enrollment of large numbers of students 

who are still in undergraduate school, these types of 

programs aid in the personal development and growth of the 

student. It helps the student to mature and round off as an 

adult, becoming more productive to themselves and the 

communities in which they live and work. 

With the large concentrations of Hispanics through

out the United States, the ability to communicate from the 

cultural standpoint becomes more important to those individ

uals who are working or living with their Hispanic counter
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parts. Basic language skills are essential, but the ability 

to understand from the cultural approach adds another dimen

sion to persons who work, play, and co-exist with another 

ethnic group (Standeven, J., 1982). By stressing the need 

for understanding these diversities that we face as human 

beings, communication obstacles can be overcome and stabili

ty introduced in these individual groups (Brown, A., 1983). 

The benefits of a study abroad program are many. 

They make major contributions to the liberal and general 

education of the students involved. It increases interna-^ 

tional understanding by enabling the student to enter into 

the life, thought, and literature of people who speak 

another language (Purkaple, R., 1979). The Modern Language 

Association of America (MLAA) stated that foreign language 

learning abroad contributes to the achievement of interna

tional understanding and cooperation through direct interna

tional communication and the experience of living within a 

foreign culture (CIEE, 1987). 

The experience of learning another language within 

the country of it's source should help the student to 

develop tolerances of other viewpoints and other forms of 

behavior. By studying within the country of the language 

being learned, the student becomes conscious of the correct 

levels of discourse and behavior, formulas of politeness and 

their relation to the temperament and social attitudes of 
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the people and the appropriateness of response in specific 

situations (Cleveland, H. and Adams, J.C., 1960). 
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CHAPTER 3 

PROCEDURES 

The procedures used in this study were designed 

to collect information required to answer the following 

research questions: 

1. What was the self perceived level of Spanish 

proficiency of the Guadalajara summer SSL program 

students at the beginning of the program and at 

the end of the program? 

2. Under what circumstances were the Spanish language 

skills acquired by the student applied? 

3. How frequently did the student use the Spanish 

language skills that were learned in the summer 

SSL program? 

4. Did the graduates perceive the summer SSL program 

they attended to be satisfactory? 

The procedures used in this study are discussed in 

this chapter. The procedures are in the following order: 

1) Population and Sample; 2) Design; 3) Data Collection and 

Instrumentation; and 4) Analysis of Data. 
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Population and Sample 

The target population includes all students of the 

summer SSL programs offered in Mexico by the Guadalajara 

program. The accessible population consisted of the 263 

students enrolled in the Guadalajara summer SSL program of 

1990 and the 383 students enrolled in the 1991 Guadalajara 

summer SSL program. 

The 1990 students were identified by their initial 

application forms that they filled out registering for the 

1990 program and were contacted by mail in 1991. The 1991 

students were given the questionnaire during the 1991 

Guadalajara summer SSL program. 

Design 

The research was conducted as a descriptive survey. 

The instrument used was developed with the assistance of Dr. 

Lawrence Aleamoni of the Educational Psychology Department 

of the University of Arizona and the other members of the 

committee that initially validated the survey document. 

The survey was a three part questionnaire. Part I 

sought answers to the study aspects of the summer SSL pro

gram, Part II dealt with the assessment of activities and 

events in the summer SSL program and within the Guadalajara 

area and Part III was a demographic evaluation. 
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Data Collection and Instrumentation 

The content and face validity of the survey 

document was examined by a panel of experts consisting of 

Dr. Lawrence Aleamoni of the Educational Psychology 

Department of the University of Arizona; Dr. Macario 

Saldate, Director of the Mexican American Studies and 

Research Center and the Guadalajara summer SSL program; and 

Dr. Robert Ariew of the Languages Department of the 

University of Arizona. 

The first step in collecting data was to develop a 

primary mailing list in order to contact the 1990 student. 

This list was compiled from the original application forms 

that prospective students of the 1990 program submitted to 

the Guadalajara summer staff. Based on this information, 

67% of the identified participants were initially contacted, 

leaving a reserve of 33%. 

This reserve of 33% was contacted after a secondary 

mailing to the initial group failed to reach the desired 

return rate of 60%. The response rate of the second contact 

group was enough to surpass the initial goal of 60%. The 

overall response rate of the 1990 accessible population was 

70% based on 176 returns of the mail survey. Total student 

enrollment of the 1990 program was 263 students with 13 

students not being able to be contacted, leaving 250 viable 

mail contacts. 
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The second contact group consisted of the students 

of the 1991 summer SSL program. This population numbered 

383 and the survey was administered during the 1991 summer 

SSL program by the staff of the Guadalajara summer SSL 

program. A return rate of 74% was determined based on 283 

returns. 

Analysis pf Data 

The 1990 and 1991 results were recorded separately 

using an ascending scale of 1-2-3-4-5. Values from 1.00 to 

1.50 are equal to Definitely Not Satisfactory (DNS), 1.51 to 

2.50 are equal to Not Very Satisfactory (NVS), 2.51 to 3.50 

are equal to Neither Satisfactory or Dissatisfactory (N), 

3.51 to 4.50 are equal to Very Satisfactory (VS) and 4.51 to 

5.00 are equal to Definitely Very Satisfactory (DVS). 

In the actual tabulation of the data for Parts I and 

II values were determined by totaling the scores of each 

question. These scores were then divided by the number of 

students participating to arrive at mean score for each 

individual question. 

Part III of the questionnaire was demographic in 

nature and used in answering research questions l, 2 and 3. 

The initial self perceived levels of Spanish 

proficiency were derived from the application forms that 

the prospective student filled out for their respective 
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summer session. The levels of proficiency after the summer 

SSL session were determined from the actual survey document. 

The 1990 student group had one year's time from the comple

tion of their respective program to evaluate their profi

ciency levels and the 1991 student group appraised their 

levels of proficiency after their 1991 SSL summer session. 
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CHAPTER 4 

PRESENTATION AND INTERPRETATION OF DATA 

The information in this chapter represents the 

results of the questionnaires that were given to the 1990 

and 1991 Guadalajara summer SSL students. The chapter is 

divided into sections that relate to the research questions 

i.e., levels of proficiency, methods of use of the Spanish 

skills, frequency of use, and the overall satisfaction to 

the student. 

Research Questions 

The following questions were developed to evaluate 

the satisfaction of the Guadalajara summer SSL program to 

the students participating in the 1990 and 1991 sessions. 

1. What was the self perceived level of Spanish 

proficiency of the Guadalajara summer SSL program 

students at the beginning of the program and at 

the end of the program? 

2. Under what circumstances were the Spanish language 

skills acquired by the student applied? 

3. How frequently did the student use the Spanish 

language skills that were learned in the summer SSL 

program? 

4. Did the graduates perceive the summer SSL program 

they attended to be satisfactory? 
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Selection of 1990 and 1991 Participants 

There were two groups selected for this survey. The 

1990 group was composed of 263 students identified from the 

1990 enrollment forms tabulated by the Guadalajara staff as 

participants. 

The student enrollment list that was compiled was 

done in alphabetical order and each student was assigned a 

number. After the initial contacts were made, a list of 

viable contacts was compiled (250) and 67% of the 1990 

students were selected and sent the survey packet. 

The initial contact group numbers were prefixed with 

numbers from 1 to 168. The reserve contact group numbers 

were prefixed with numbers from 200 to 283. The reserve 

group was numbered in this manner (beginning with a 200 

number prefix) to assist the researcher in differentiating 

between the initial contact group and the reserve group. 

The numbering of each student enabled the researcher 

to determine which student had returned the survey packet 

and which had not. This assisted in the follow up to those 

students labeled as non-respondents and to whom the reminder 

notices were sent. 

The second group was comprised of the students 

enrolled in the 1991 Guadalajara summer SSL program with a 

student population of 383 students. Numbering of the 1991 

students survey packet was not done. It would have required 
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the staff of the summer program to contact each individual 

student with an encoded survey packet designated for that 

student. Only in this manner would it have been possible to 

keep track of respondents and non-respondents. 

This would have also made it the responsibility of 

the summer staff to provide the follow up to non-

respondents. The researcher felt confident that due to the 

fact that the survey was given out during the actual time of 

the 1991 summer session, an acceptable rate of returns would 

be attained. 

Methods of Contacts and Results - 1990 Students 

The 1990 group was contacted by a mailed survey that 

was initially sent in May of 1991. Participants were 

selected through a systematic sampling technique where every 

third student was selected into the sample. An initial 

sample consisting of 67% of the accessible population was 

contacted (168 students). A reserve sample of 33% of the 

accessible population was to be utilized for further contact 

if returns were too low from the initial contact group. 

Initial contact cards were mailed to the 1990 sample 

in May of 1991. Approximately three-weeks later, the 1990 

sample was mailed the survey packet. This packet included a 

cover letter explaining the nature of the study and the 

importance of the students participation. A six-page 
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questionnaire completed the survey packet, with a stamped, 

self addressed envelope for return of the document to the 

researcher at the Mexican American Studies and Research 

Center on the University of Arizona campus. Following a 

period of approximately four-weeks, a reminder card was sent 

to the non-respondents. Four-weeks later a second reminder 

was sent. At this time, the rate of returns was judged low 

(less than 60%) and the backup sample was notified. 

The same methods of contact were utilized with the 

backup sample. The backup sample was initially notified in 

August of 1991 of their selection. These notifications were 

followed by the survey packet and subsequent reminders. By 

November of 1991, a total of 176 returns were tabulated out 

of a possible contact group of 250 students, a return rate 

of 70%. 

Methods of Contacts and Results - 1991 Students 

The survey packet was administered to the entire 

1991 accessible population during the 1991 summer session 

and consisted of all students enrolled in the program. It 

was handed out to students at the end of the first three-

week session (the 1991 session had two three-week sessions 

and one six-week session). In this manner, students who had 

completed the initial three-week session had the opportunity 

to complete the survey packet. It also provided the 
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students who were enrolled in the second three-week session 

and those students who were initially enrolled in the 

six-week program the same chance to complete the survey 

packet. 

All students who participated in the 1991 summer 

sessions should have had an equal opportunity to complete 

the survey packet. At the end of the 1991 Guadalajara 

summer session, forms were collected and returned to the 

researcher for tabulation. From a population of 383 

students, 283 students returned the document for a return 

rate of 74%. 

Self Perceived Levels of Spanish Proficiency 

1990 and 1991 Summer Student 

The levels of proficiency were identified in two 

manners i.e., by the individual students perceptions prior 

to the summer SSL program utilizing the Guadalajara 

enrollment documents and by the response of the students to 

the survey document. Table 3 shows the levels for both the 

1990 and 1991 students. 
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Table 3. 

Percentage of Students Reporting Self Perceived Levels of 

Spanish Proficiency for the 1990 and 1991 Samples Prior to 

and Upon Completion of the Guadalajara Summer SSI Program 

Levels 
Spanish Proficiency NH NP P VP 

1990 Sample Prior to the 
Summer SSL Program (n = 263) 22 42 30 6 

1990 Sample After the 
Summer SSL Program (n = 176) 15 35 40 10 

1991 Sample Prior to the 
the Summer SSL Program (n = 383) 31 49 19 1 

1991 Sample After the 
Summer SSL Program (n = 283) 10 39 44 7 

Note: NH = Need Help, NP = Not Proficient, P = Proficient 
and VP = Very Proficient 

The 1990 sample demonstrated a 10% increase in the 

number of students who perceived their proficiency as 

"Proficient" and a 4% increase in those who perceived their 

level of proficiency as "Very Proficient". The 1991 sample 

indicated a 25% and a 5% increase in the same categories. 

This difference may be a result of the one year difference 

in time out of the program. 
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Applications of Spanish Language Skills 

1990 and 1991 Summer Student 

Through information derived from Part III of the 

survey document, Table 4 was developed showing the circum

stances under which the Spanish language skills were used 

by the student. Skill application was defined according to 

enrollment in languages or education, number of college 

units and usage among family and peer group and the 

environment in which the language was learned. 

Table 4 

Percentage and Number of College Units of Spanish and 

Spanish Applications Reported bv Students in the 1990 and 

1991 Samples 

sample 
1990 1991 

Applications n = 176 n = 283 

Enrolled in education 
or language 58.0 38.0 

Professional educators 15.0 6.0 

Casual learners 10.0 18.0 

Only Spanish speaking 
member of family 65.0 48.0 

Only member of peer group 
that speaks Spanish 75.0 84.0 

Spanish learned in college 93.0 88.0 

Average number of 
college units of Spanish 12 11 
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The 1990 samples were enrolled in education or 

languages, were professional educators, were the only 

Spanish speaking member of their family and learned Spanish 

in college at a higher rate than the 1991 students. The 

1991 samples were the only member of their peer group that 

spoke Spanish and were casual learners at a higher rate than 

the 1990 sample. The 1990 sample had one more unit of 

college Spanish than the 1991 sample. 

Frequency of Use of Spanish Skills 

1990 and 1991 Summer Students 

Information used in Table 5 was derived from Part 

III of the survey document. The categories of usage are 

daily, weekly, monthly or seldom used. 

Table 5. 

Percentage of Students in the 199Q and 1991 Samples 

Reporting Frequency of i^se <?f Spanish skills 

Frequency 

Sample Daily Weekly Monthly Seldom 

1990 Sample 31.0 30.0 20.0 19.0 
n = 176 

1991 sample 36.0 26.0 11.0 27.0 
n = 283 
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The 1990 sample reported a greater frequency of 

Spanish language usage on a weekly and monthly basis. The 

1991 sample indicated a greater frequency of use on a daily 

basis and in the seldom used category, used their Spanish 

language skills less than the 1990 group. 

Satisfaction of the 1990 Summer SSL Sample - Part I 

Overall Mean Scores for the 1990 Summer SSL Program 

Table 6 presents the overall question scores that 

the 1990 students provided when answering the survey 

document on a per question basis. The grand mean total at 

the end of Table 6 shows the level of satisfaction that the 

1990 student assigned to Part I of the survey document. 

Scores are arranged by ascending mean value order. 

Seventy percent of the students responded to the 

document. Based on the five point scale, the 1990 students 

rated Part I, satisfaction, at 3.94 or a value of 

"very satisfactory." 
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Table 6. 

Mean Scores for Part I of the 1990 Guadalajara Summer SSL 

Program - Satisfaction Ratings 

Satisfaction Ratings Mean Score 
n = 176 

18. The development of a more positive 
professional image...... 3.46 

20. The overall experience of the "immersion" 
teaching method 3.57 

19. The access to summer staff for 
assistance with personal concerns 3.58 

16. The information provided prior to the summer 
session by the Guadalajara staff 3.60 

17. The development of skills used in my 
business or profession 3.65 

9. The assistance given to me by my host family 3.67 

11. The design of'the course work 3.70 

5. Advice from other staff members 3.81 

8. The experience of living with a host family 3.82 

14. The provision of off campus educational activities 
such as field trips and cultural events 3.87 

12. Teaching methods used during the summer session.... 3.87 

l. The degree of specialization of the summer program. 3.98 

4. Advice from my primary instructors. 3.99 

21. My ability to deal with everyday situations 
in Guadalajara using my Spanish skills 4.09 

6. The improvement of my language skills 4.15 

7. The improvement of my overall communication skills 4.15 
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Table 6 Part I continued: 

13. Interactions with my fellow students 4.17 

3. The study of a different culture in 
the native country 4.18 

23. Feeling comfortable from a personal 
viewpoint with another culture 4.18 

22. The increase in my Spanish proficiency 4.22 

15. The opportunity to travel within another country 
while fulfilling educational requirements 4.23 

10. The development of new perspectives 
about a new cultural environment 4.25 

2. The study of Spanish in another country 4.46 

Grand Mean = 3.94 

No weakness were evident in this section. The 

intent of the program i.e., to study in another country, is 

clearly achieved in the minds of the sample group which gave 

a rating of 3.94 or "very satisfactory." 

Satisfaction of the 1990 Summer SSL Sample - Part II 

Overall Mean Scores for the 1990 Summer SSL Program 

Table 7 presents the overall question scores that 

the 1990 students provided when answering the survey 

document on a per question basis. The grand mean total at 

the end of Table 7 shows the level of satisfaction that the 

1990 student assigned to Part II of the survey document. 

Scores are arranged by ascending mean value order. 
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Seventy percent of the students responded to the 

document. Based on the five point scale, the 1990 students 

rated Part II at 3.45 or a value of "neither satisfactory or 

dissatisfactory." 

Table 7. 

Mean Scores for Part II of the 1990 Guadalajara Summer SSL 

Program - Satisfaction Ratings 

Satisfaction Ratings Mean Score 
n = 176 

13. Church related activities 3.01 

14. Intra program social activities 3.03 

10. Phone service - international 3.05 

8. Mail services 3.10 

12. Counseling services 3.16 

9. Phone services - intra country 3.40 

6. Textbooks 3.60 

11. Recreation 3.61 

3. Transportation around Guadalajara 3.66 

5. Meals 3.69 

2. Transportation to Guadalajara 3.71 

1. Off campus housing. 3.74 

4. Transportation outside of Guadalajara 3.74 

7. Medical services 3.90 

Grand Mean = 3.45 
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In relation to the scores for Part I of the 1990 

survey, the scores for Part II were lower. However there 

were many facets of this portion of the survey document that 

the Guadalajara summer SSL staff did not have any influence 

over as they did in Part I. This may very well account for 

the lower rating of 3.45 or "neither satisfactory or 

dissatisfactory." 

The combined average rating for Parts I and II equal 

3.69. This is equivalent to a rating of "very satisfactory" 

for the 1990 sample group in their evaluation of the summer 

SSL program. 

Satisfaction of the 1991 Summer SSL Sample - Part I 

Overall Mean Scores for the 1991 Summer SSL Program 

Table 8 presents the overall question scores that 

the 1991 students provided when answering the survey 

document on a per question basis. The grand mean total at 

the end of Table 8 shows the level of satisfaction that the 

1991 student assigned to Part I of the survey document. 

Scores are arranged by ascending mean value order. 

Seventy four percent of the students responded to 

the document. Based on the five point scale, the 1991 

students rated Part I at 3.95 or a value of "very 

satisfactory." 



Table 8. 

Mean Scores for Part I of the 1991 Guadalajara Summer SSL 

Program - Satisfaction Ratings 

Satisfaction Ratings Mean Score 
n = 283 

16. The information provided prior to the summer 
session by the Guadalajara staff 3.26 

14. The provision of off campus educational activities 
such as field trips and cultural events 3.59 

18. The development of a more positive 
professional image 3.61 

19. The access to summer staff for 
assistance with personal concerns 3.66 

17. The development of skills used in my 
business or profession 3.67 

5. Advice from other staff members 3.74 

20. The overall experience of the "immersion" 
teaching method 3.86 

22. The increase in my Spanish proficiency 3.88 

1. The degree of specialization of the summer program. 3.89 

7. The improvement of my overall communication skills. 3.90 

11. The design of the course work 3.92 

6. The improvement of my language skills 4.08 

12. Teaching methods used during the summer session.... 4.08 

13. Interactions with my fellow students 4.08 

4. Advice from my primary instructors 4.11 

21. My ability to deal with everyday situations 
in Guadalajara using my Spanish skills 4.11 
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Table 8 Part I continued; 

15. The opportunity to travel within another country 
while fulfilling educational requirements 4.12 

10. The development of new perspectives 
about a new cultural environment 4.14 

9. The assistance given to me by my host family 4.16 

23. Feeling comfortable from a personal 
viewpoint with another culture 4.17 

8. The experience of living with a host family 4.26 

3. The study of a different culture 
in the native country 4.29 

2. The study of Spanish in another country 4.36 

Grand Mean = 3.95 

No weakness were evident in this section. The 

intent of the program, i.e. to study in another country, is 

clearly achieved in the minds of the sample group which gave 

a rating of 3.95 or "very satisfactory." 

Satisfaction of the 1991 Summer SSL Sample - Part II 

Overall Mean Scores for the 1991 Summer SSL Program 

Table 9 presents the overall question scores that 

the 1991 students provided when answering the survey 

document on a per question basis. The grand mean total at 

the end of Table 9 shows the level of satisfaction that the 

1991 student assigned to Part II of the survey document. 
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Scores are arranged by ascending mean value order. Seventy 

four percent of the students responded to the document. 

Based on the five point scale, the 1991 students rated Part 

II at 3.33 or a value of "neither satisfactory or 

dissatisfactory." 

Table 9. 

Mean Scores for Part II of the Guadalajara Summer SSL 

Program - 1991 Individual Question Totals 

Satisfaction Ratings Mean Score 
n = 283 

10. Phone service - international 2.62 

13. Church related activities 2.86 

14. Intra program social activities 
(clubs, study groups, etc.) 2.87 

9. Phone services - intra country 2.95 

6. Textbooks 2.97 

12. Counseling services 3.16 

7. Medical services 3.19 

8. Mail services 3.39 

4. Transportation outside of Guadalajara 3.44 

3. Transportation around Guadalajara 3.54 

11. Recreation 3.71 

2. Transportation to Guadalajara 3.89 

1. Off campus housing 3.96 
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Table 9 Part II continued: 

5. Meals 4.00 

Grand Mean = 3.33 

In relation to the scores for Part I of the 1991 

survey, the scores for Part II were lower. However there 

were many facets of this portion of the survey document that 

the Guadalajara summer SSL staff did not have any influence 

over as they did in Part I. This may very well account for 

the lower rating of 3.33 or "neither satisfactory or 

dissatisfactory." 

The combined average rating for Parts I and II equal 

3.64. This is equivalent to a rating of "very satisfactory" 

for the 1991 sample group in their evaluation of the summer 

SSL program. 
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CHAPTER 5 

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

The purpose of this chapter is to summarize the 

findings as stated in Chapter 4, use the summary information 

to answer the research questions, explain the conclusions 

from the summary and present the recommendations as based on 

the findings and conclusions. 

Statement of the Problem 

The purpose of this study was to evaluate and assess 

the study program and the activities and events of the 

University of Arizona Guadalajara summer SSL program as it 

relates to the satisfaction of the students who were 

enrolled in the 1990 and 1991 summer SSL programs. The 

accessible population for this study consisted of students 

of the 1990 and 1991 Guadalajara summer SSL programs. 

Research Questions 

To evaluate the satisfaction to students in the 

summer SSL program, the following questions were developed: 

1. What was the self perceived level of Spanish 

proficiency of the Guadalajara summer SSL program 

students at the beginning and at the end of the 

program? 

2. Under what circumstances were the Spanish language 

skills acquired by the student applied? 
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3. How frequently did the student use the Spanish 

language skills that were learned in the summer 

SSL program? 

4. Did the graduates perceive the summer SSL program 

that they attended to be satisfactory? 

Summary 

The following is a summary of the findings of this 

study: 

1. Overall both summer SSL student groups showed 

improvement in their self perceived Spanish skills. The 

1990 student group assessed themselves at the beginning of 

the 1990 summer SSL program as 22% 9 needing help (NH), 42% 

as not proficient (NP), 30% as proficient (P) and 6% as very 

proficient (VP). At the end of the study this same group 

assessed themselves as 15% needing help (NH), 35% as not 

proficient (NP), 40% as proficient (P) and 10% as very 

proficient (VP). 

The 1990 sample showed increases in their own 

perceptions of their Spanish skills in all categories. They 

went from 22% NH to 15% NH, 42% NP to 30% NP, 30% P to 40% P 

and 6% VP to 10% VP. 

The 1991 group assessed themselves at the start of 

the 1991 SSL summer session as 31% needing help (NH), 49% as 

not proficient (NP), 19% as proficient (P) and 1% as very 
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Proficient (VP). At the end of the 1991 summer SSL session, 

this same group rated themselves as 10% needing help (NH), 

39% as not proficient (NP), 44% as proficient (P) and 7% as 

very proficient (VP). 

The 1991 sample showed increases in their own 

perceptions of their Spanish skills in all categories. They 

went from 31% NH to 10% NH, 49% NP to 39% NP, 19% P to 44% P 

and 1% VP to 7% VP. 

2. The 1990 student group had 58% of the group 

enrolled in education or language oriented courses with 15% 

of the group as professional educators. Ten per cent of the 

group were identified as casual learners. This same group 

averaged 12 units of college level Spanish, 65% were the 

only family member to speak Spanish and 75% were the only 

member of their peer group who spoke Spanish. There was a 

negligible percentage of educators who identified themselves 

as bilingual educators and 93% of the overall population 

learned their Spanish in the college environment. 

Outside of the actual summer SSL session, (71% of 

the students said that this program was the only study 

abroad program that they had attended), the primary use of 

their Spanish skills was school oriented. 

The data profile with the 1991 student group shows 

that, 38% of the group was enrolled in education or language 

oriented courses with 6% of the group as professional educa
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tors. Eighteen percent of the group were identified as 

casual learners. This same group averaged 11 units of 

college level Spanish, 48% were the only family member to 

speak Spanish and 84% were the only member of their peer 

group who spoke Spanish. There was a negligible percentage 

of educators who identified themselves as bilingual 

educators and 88% of the overall population learned their 

Spanish in the college environment. 

Eighty nine% of the students said that this program 

was the only study abroad program that they had attended 

The primary use of their Spanish skills was school oriented. 

3. Data show that with the 1990 group 31% of the group 

used their Spanish skills on a daily basis, 30% used these 

skills on a weekly basis, 20% used these skills on a monthly 

basis and 19% seldom used their Spanish skills. 

With the 1991 student group, 36% of the group used 

their Spanish skills on a daily basis, 26% used these skills 

on a weekly basis, 11% used these skills on a monthly basis 

and 27% seldom used their Spanish skills. 

4. Data show that the 1990 student group rated the 

summer SSL session as follows. The total assessment based 

on the mean scores of the two individual question scores 

equals 3.69. This corresponds to a "very satisfactory" 

rating. 
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Data show that the 1991 student group rated the 

summer SSL session as follows. The total assessment based on 

the mean scores of the two individual question scores equals 

3.64. This corresponds to a "very satisfactory" rating. 

The scores of the two summer SSL sessions are prac

tically identical. The 1990 group mean score was 3.69 and 

for the 1991 group the mean score was 3.64. Both mean 

scores fit into the "very satisfactory" rating. 

Conclusions 

Based on the self determined levels of proficiencies 

by the Guadalajara summer SSL students the overall 

proficiencies of both groups showed a marked increase in 

their own perceptions of their Spanish skills. 

Based on the circumstances under which both the 1990 

and 1991 students learned and utilized their Spanish skills, 

their Spanish skills were used primarily in the college 

classroom. 

The two groups reported that when their respective 

Spanish skills were used, it was on a daily basis 33.5% of 

the time, weekly 28% of the time, monthly 15.5% of the time 

and on a seldom used basis, 23% of the time. 

Based on the averages determined from the combined 

ratings of each of the 1990 and 1991 samples, the graduates 

of the 1990 summer SSL program rated the program 3.69 and 
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the 1991 group rated the program 3.64. Both scores are 

equivalent to "very satisfactory" rating. 

Recommendations 

Based on the findings and conclusions, the following 

recommendations are made: 

1. By providing the summer SSL students with cultural 

placement tests in addition to the Spanish language 

skills exams, the overall profile of the students 

abilities to cope with a new learning environment 

could be identified. This would assist in the 

assimilation of the new language at the source by 

determining an adaptability level of the 

prospective student. 

2. The students selected for the 1990 and 1991 surveys 

should be re-contacted to check and see if there are 

any major pre-post test discrepancies that would 

serve to prove or disprove the findings of the 

survey. This could be accomplished by a mailing 

survey similar to the one conducted for the 1990 

student group. 

3. The Guadalajara program could encourage the usage of 

Spanish outside the classroom by giving credits 

based on extricular classroom activities. This 

would encourage the non-native speaker to become 
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more acclimated to the culture surrounding them 

during their summer in Mexico. This could be 

accomplished by providing a longer time frame 

(currently the program runs for 3 weeks or 6 weeks) 

with chaperons to accompany students to selected 

sites around the Guadalajara area. In these situa

tions, the student could be given the chance to have 

a "hands on" experience, adding to the overall 

immersion experience. 

4. Based on the additional comments section on Part X 

of the survey document, many of the students were 

concerned with the frequent usage of English during 

class time. Classes should have rigid standards 

that reduce or eliminate this problem and provide 

tutorial help to those students that have difficulty 

in understanding Spanish. If the problem continues 

to surface, different linguistic skill level tests 

prior to the summer SSL session should be 

considered. 
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APPENDIX A: 

INITIAL CONTACT CARD TO 1990 GUADALAJARA SUMMER SSL STUDENT 
AND REMINDER CARD TO NON-RESPONDENT STUDENTS. 

Tucson, Arizona 
April 29, 1991 

Dear Student, 
As a student of the 1990 Guadalajara summer school, you 

have been selected to participate in a graduate study of the 
program. This study is designed to measure your perceptions 
of the program and your cooperation is strictly voluntary. 
The information that you will return is confidential and in 
no way will it affect your academic standings. You will be 
contacted within two weeks of this mailing. 

Thank you 

Steven Gillespie 
M.A.S.R.C 

Tucson, Arizona 
June 8, 1991 

Dear Student, 
During the month of April, 1991 you were contacted with 

a card similar to this one informing you of your selection 
as a participant in a graduate study. This was based on your 
studies in the Guadalajara summer school program of 1990 in 
Guadalajara, Mexico. As of this date I have not heard from 
you. 

Your response is critical to the validity of the study. 
Please take the time to fill out the questionnaire and 
return it as soon as possible. 

Thank you 

Steven Gillespie 
M.A.S.R.C 
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APPENDIX B: 
SURVEY PACKET ADMINISTERED TO THE 1990 AND 1991 
GUADALAJARA SUMMER SSL STUDENT 

May 15, 1991 

Dear former Guadalajara summer student, 

My name is Steven Gillespie and I am a graduate student 
at the University of Arizona in Tucson, Arizona. As part of 
the requirements for my Masters program in Agricultural 
Education, I am conducting a survey of former students who 
attended the 1990 Guadalajara summer school in Guadalajara, 
Mexico. Your cooperation is strictly voluntary, all results 
are confidential and any assistance would be greatly appre
ciated. 

In addition to yourself, students from this current 
summer program will also be given a similar questionnaire. 
However your information is especially important as you have 
had a years time to reflect on the program. This information 
that I am requesting from you will assist the Guadalajara 
summer programs of the future in providing students the best 
possible environment in which to study in and to learn a new 
language. 

My request is a simple one. Enclosed is a 6 page ques
tionnaire with a stamped, return envelope that I would like 
you to fill out and return by July 1, 1991. This question
naire deals with your perceptions of the Guadalajara program 
that you attended in 1990. 

These "perceptions" are concerned with your level of 
satisfaction that you received as a result of your studies 
in Mexico. There are three sections, each interested in a 
different facet of the program, with space open for addi
tional comments. 

If there are areas of the questionnaire that you do not 
understand or feel uncomfortable with, please comment. If 
you have an interest in the outcome of the study, please 
make a note of this when you return the questionnaire and I 
will provide you with a copy of the results. 

Again thanks for any effort on your part and I wish you 
the best in your own individual pursuits. 

Steven Gillespie 
M.A.S.R.C. 
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PERCEPTIONS OF SUMMER SSL PROGRAMS 
TO THE GUADALAJARA STUDENTS 

part I:STUDY IN THE GUADALAJARA SUMMER SCHOOL:1991 STUDENTS 

INSTRUCTIONS: Please read each of the statements below. 
Indicate the degree of satisfaction by circling your choice on 
the following scale: 

DVS = DEFINITELY VERY SATISFACTORY 

VS = VERY SATISFACTORY 

N = NEITHER SATISFACTORY OR DISSATISFACTORY 

MVS = NOT VERY SATISFACTORY 

DNS = DEFINITELY NOT SATISFACTORY 

How satisfied were you with the 
following situations in Guadalajara? 

l.The degree of specialization of the 
summer program. DVS VS N NVS DNS 

2.The study of Spanish in another 
country. DVS VS N NVS DNS 

3.The study of a different culture 
in the native country. DVS VS N NVS DNS 

4.Advise from ay primary instructors. DVS VS N NVS DNS 

5.Advise from other staff members. DVS VS N NVS DNS 

6.The improvement of my language 
skills. DVS VS N NVS DNS 

7.The improvement of my overall 
communication skills. DVS VS N NVS DNS 

8.The experience of living with a 
host family during the summer. DVS VS N NVS DNS 

9.The assistance given to me by my 
host family. DVS VS N NVS DNS 

10.The development of new perspectives 
about a new cultural environment. DVS VS N NVS DNS 
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11.The design of the course work. DVS VS N HVS DNS 

12.Teaching methods used during the 
summer session. DVS VS N MVS DNS 

13.Interactions with my fellow 
students. DVS VS N HVS DNS 

14.The provision of off campus 
educational activities such as 
field trips and cultural events. DVS VS N NVS DNS 

15.The opportunity to travel within 
another country while fulfilling 
educational requirements. DVS VS N NVS DNS 

16.The information provided prior to 
the summer session by the 
Guadalajara staff. DVS VS N NVS DNS 

17.The development of skills used in 
my business or profession. DVS VS N NVS DNS 

18.The development of a more positive 
professional image. DVS VS N NVS DNS 

19.The access to summer staff for 
assistance with personal concerns. DVS VS N NVS DNS 

20.The overall experience of the 
"immersion" teaching method. DVS VS N NVS DNS 

21.My ability to deal with everyday DVS VS N NVS DNS 
situations in Guadalajara using 
my Spanish skills. 

22.The increase in my Spanish DVS VS N NVS DNS 
proficiency. 

23.Feeling comfortable from a DVS VS N NVS DNS 
personal viewpoint with another 
culture. 

24.Any additional comments that you might wish to add would be 
greatly appreciated. 
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Part II:ASSESSMENT OF ACTIVITIES AND EVENTS IN GUADALAJARA:1991 
STUDENTS 

INSTRUCTIONS: please read each of the statements below. 
Indicate the degree of satisfaction by circling your choice on 
the following scale: 

DVS = DEFINITELY VERY SATISFACTORY 

VS = VERY SATISFACTORY 

M = NEITHER SATISFACTORY OR DISSATISFACTORY 

MVS = NOT VERY SATISFACTORY 

DNS = DEFINITELY NOT SATISFACTORY 

How satisfied were you with the 
following situations in Guadalajara? 

1.Off campus housing. DVS VS N NVS DNS 

2.Transportation to Guadalajara. DVS VS N NVS DNS 

3.Transportation around Guadalajara. DVS VS N MVS DNS 

4.Transportation outside of 
Guadalajara. DVS VS N NVS DNS 

5.Heals. DVS VS N MVS DNS 

6.Textbooks. % DVS VS N NVS DNS 

7.Medical services. DVS VS N NVS DNS 

8.Mail services. DVS VS N NVS DNS 

9.Phone services - intra country. DVS VS N MVS DNS 

10.Phone service - international. DVS VS N NVS DNS 

11.Recreation. DVS VS N NVS DNS 

12.Counseling services. DVS VS N MVS DNS 

13.Church related activities. DVS VS N NVS DNS 

14.Intra program social activities 
(clubs, study groups, etc.) DVS VS N NVS DNS 
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Part III:BACKGROUND INFORMATION:1991 STUDENTS 

1.You are a student of which country? 

2.What is your ethnic background? 

3.What age category do you fit into? 18 to 22 _ 
23 to 27 _ 
28 to 32 _ 
33 to 37 _ 
38 to 42 _ 
43 + _ 

4.What college or university are you currently 
enrolled in (not including this summer session)? 

5.What level of studies are you at? 
Undergraduate 
Graduate (M.S. or M.Ed. 
Graduate (Ph.D.) 
Post Doctoral 

6.What is the area of your studies?. 

7.If you are not currently enrolled in school, what is your 
profession? 

8.Are you a Spanish speaking person by? (l)Heritage 
(2)Vocation 
(3)Instruction 

9.Are you the only Spanish speaking person in your family? 

Yes No 

10.Are you the only Spanish speaking person in your peer group? 

Yes No 

11.How much Spanish have you studied prior to this 1990 Guadalajara 
summer program? 

Number of units 
Number of years 
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12.1s this Guadalajara summer program the only program of this type 
that you have attended? 

Yes Ho 

13.If the answer was no, please indicate what other summer 
school SSL program you have attended. 

14.Have you studied any other languages on a formal basis? 

Yes No 

15.If the answer was yes, please indicate: 

(1)What other languages 
(2)Length of studies 

16.In previous studies of Spanish did you attend? 

(l)College 

(2)University_ 

(3)Seminar s 

(4)Night school 

(5 Correspondence school 

(6)Work related courses _ 

(7)Othe r 

17.Have you traveled to other countries to study another language? 

Yes No 

18.If the answer was yes, please tell what countries: 

19.Do you plan to travel outside of the United States after: 

Graduation from this summer session. Yes No 

Graduation from college. Yes No 

In a work related situation. Yes No 
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20.Would the travel be for: 

Pleasure. Yes No 

Employment. Yes No 

Return to native country Yes No 

21.How frequently do you use your Spanish skills? 

Daily 

Weekly 

Monthly 

Seldom 

22.How frequently do you use other languages 

(other than your native language)? Daily 

Weekly, 

Monthly 

Seldom _ 

23.How proficient do you feel that you 
are with Spanish? Very proficient 

Proficient 

Not proficient 

Need help 

THANK YOU VERY MUCH FOR YOUR TIME AND EFFORT TO COMPLETE THIS 
QUESTIONNAIRE. THE INFORMATION THAT YOU HAVE PROVIDED WILL BE USED 
TO ENHANCE THE QUALITY OF FUTURE GUADALAJARA SSL SUMMER PROGRAMS 
FOR STUDENTS SUCH AS YOURSELF. 

STEVEN GILLESPIE 

UNIVERSITY OF ARIZONA 
DEPARTMENT OF AGRICULTURAL EDUCATION 
TUCSON, ARIZONA U.S.A. 
AUGUST, 1991 
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APPENDIX C 

ENROLLMENT DEMOGRAPHICS FROM 1991 GUADALAJARA SUMMER PROGRAM 

DATA FROM 1991 MAIL SURVEY CONDUCTED IN SUMMER/FALL 1991 

n = 176 
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APPENDIX C: ENROLLMENT DEMOGRAPHICS FROM 1990 GUADALAJARA 
SUMMER PROGRAM - DATA FROM 1991 MAIL SURVEY 
CONDUCTED IN SUMMER AND FALL OF 1991 
n = 176 

AMERICAN 100% 

HISPANIC 19% 

AVERAGE AGE 43% 18, 25% 23, 8.5% 28, 5% 33, 6% 38, 12.5% 43 

CURRENTLY ENROLLED IN HIGH SCHOOL 2% 

CURRENTLY ENROLLED IN COLLEGE OR UNIVERSITY 73% 

STATUS AS STUDENT 65% UNDERGRADUATE,35% GRADUATE 

ENROLLED IN EDUCATION OR LANGUAGE 58% 

PROFESSIONAL EDUCATOR (TEACHERS,ADMINISTRATORS,ETC.) 15% 

CASUAL LEARNER ...10% 

ONLY ONE IN FAMILY THAT SPEAKS SPANISH 65% 

ONLY ONE IN PEER GROUP THAT SPEAKS SPANISH 75% 

EDUCATIONAL BACKGROUND - AVG NUMBER OF COLLEGE UNITS.... 12 

GUADALAJARA PROGRAM AS ONLY "STUDY ABROAD" PROGRAM 71% 

LEVEL AT WHICH LANGUAGE WAS TAUGHT (UNIVERSITY/COLLEGE) 93% 

TRAVEL TO OTHER COUNTRIES TO STUDY A "FOREIGN" LANGUAGE 12% 

FREQUENCY OF USE OF SPANISH SKILLS DAILY 31% 
WEEKLY 30% 
MONTHLY 20% 
SELDOM 19% 

FREQUENCY OF USE OF OTHER LANGUAGES DAILY 14% 
(EXCLUDES ENGLISH) WEEKLY 

MONTHLY 
SELDOM 71% 

SELF DETERMINED PROFICIENCY NEED HELP .15% 
NOT PROFICIENT. .35% 
PROFICIENT .40% 
VERY PROFICIENT 10% 
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INFORMATION FROM MAIL SURVEY OF 1990 GUADALAJARA STUDENTS 
SURVEY CONDUCTED FROM MAY 1991 TO JANUARY 1992 

n = 176 

AGE GEN STA ETH PRO BCK 

43% 18 2% HS 81% NH 15% NH 2% HS 3 Y 
25% 23 47% U 19% H 35% NP 10% 
8% 28 26% GS 40% P 71% 12 UNIT 
5% 33 15% T 10% VP 17% - NONE 
6% 38 10% OTHER 
13% 43 

100% 0% 100% 100% 100% 100% 

Note: GEN = gender of student, STA = status of student at 
time of enrollment, ETH = ethnic background as Non-Hispanic 
or Hispanic, PRO = proficiency of student, BCK = background 
of Spanish instruction in terms of years in high school or 
semesters of college. 

Under STA: HS = High School, U = Undergraduate, 
GS = Graduate Student, T = Teacher 

PRO: NH = Need Help, NP = Not Proficient 
P = Proficient, VP = Very Proficient 

BCK: HS 3Y = 3 years of high school Spanish 
= Unspecified years of high school Spanish 
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APPENDIX D 

ENROLLMENT DEMOGRAPHICS FROM 1991 GUADALAJARA SUMMER PROGRAM 

DATA FROM 1991 SURVEY CONDUCTED IN GUADALAJARA - SUMMER 1991 

n = 283 
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APPENDIX D: ENROLLMENT DEMOGRAPHICS FROM 1991 GUADALAJARA 
SUMMER PROGRAM DATA FROM 1991 SURVEY CONDUCTED 
IN GUADALAJARA - SUMMER 1991 
n =283 

AMERICAN 100% 

HISPANIC 15% 

AVERAGE AGE 47% 18, 20% 23, 10% 28, 4% 33, 2% 38, 17% 43 

CURRENTLY ENROLLED IN HIGH SCHOOL 0% 

CURRENTLY ENROLLED IN COLLEGE OR UNIVERSITY 76% 

STATUS AS STUDENT 66% UNDERGRADUATE, 34% GRADUATE 

ENROLLED IN EDUCATION OR LANGUAGE 38% 

PROFESSIONAL EDUCATOR (TEACHERS,ADMINISTRATORS,ETC.) 6% 

CASUAL LEARNER 18% 

ONLY ONE IN FAMILY THAT SPEAKS SPANISH 48% 

ONLY ONE IN PEER GROUP THAT SPEAKS SPANISH 84% 

EDUCATIONAL BACKGROUND - AVG NUMBER OF COLLEGE UNITS 11 

GUADALAJARA PROGRAM AS ONLY "STUDY ABROAD" PROGRAM 89% 

LEVEL AT WHICH LANGUAGE WAS TAUGHT (UNIVERSITY/COLLEGE) 88% 

TRAVEL TO OTHER COUNTRIES TO STUDY A "FOREIGN" LANGUAGE 16% 

FREQUENCY OF USE OF SPANISH SKILLS DAILY 36% 
WEEKLY 26% 
MONTHLY 11% 
SELDOM 27% 

FREQUENCY OF USE OF OTHER LANGUAGES DAILY 16% 
EXCLUDES ENGLISH) WEEKLY 10% 

MONTHLY 4% 
SELDOM 70% 

SELF DETERMINED PROFICIENCY NEED HELP 10% 
NOT PROFICIENT..39% 
PROFICIENT 44% 
VERY PROFICIENT 7% 
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INFORMATION FROM THE 1991 GUADALAJARA STUDENTS SURVEY 
CONDUCTED DURING THE 1991 GUADALAJARA SUMMER PROGRAM 

n = 283 

AGE GEN STA ETH PRO BCK 

47% 18 0% HS 85% NH 10% NH 0% HS 
20% 23 51% U 15% H 39% NP 8% 
10% 28 25% GS 44% P 78% - 11 UNIT 
4% 33 6% T 7% VP 14% - NONE 
2% 38 18% OTHER 

17% 43 

100% 0% 100% 100% 100% 100% 

Note: GEN = gender of student, STA = status of student at 
time of enrollment, ETH = ethnic background as Non-Hispanic 
or Hispanic, PRO = proficiency of student, BCK = background 
of Spanish instruction in terras of years in high school or 
semesters of college. 

Under STA: HS = High School, U = Undergraduate, 
GS = Graduate Student, T = Teacher 

PRO: NH = Need Help, NP = Not Proficient 
P = Proficient, VP = Very Proficient 

BCK: HS 3Y = 3 years of high school Spanish 
= Unspecified years of high school Spanish 
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