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ABSTRACT 

The purpose of this study was to determine the 

relevance of the graduate study program to international 

students who studied agriculture at the University of 

Arizona. The study was a descriptive survey of the 185 

international students enrolled during the Spring semester 

of the 1987-88 academic year. 

The results from the 106 respondents (57.3 percent) 

representing 51 countries indicated the following: they had 

a concern for careers not being met in their home countries; 

they had a high opinion of the University of Arizona 

academic community; they were satisfied with their graduate 

study programs; and they thought course work could be used 

to solve practical problems. However, they wanted academic 

advisors to encourage graduate research related to the needs 

of their-home countries and they wanted more off-campus 

educational activities. 

It was recommended that the academic advisors 

thoroughly assess the home country needs of international 

students when selecting a research topic and that the 

College of Agriculture develop a better program of off-

campus educational activities in order to give international 

students a broader perspective of American agriculture. 
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CHAPTER I 

INTRODUCTION 

A substantial number of international students are 

studying in the United States. Information reported by 

Solomon and Young (1987) indicate that of 5084 masters and 

doctoral degrees awarded in agriculture during 1982, 1053, 

or 20.7 percent, were awarded to international students. In 

1976, 823, or 19.2 percent of the 4279 masters and doctoral 

degrees in agriculture, were awarded to international 

students. 

According to information from the International Student 

Office published in the University of Arizona Daily Wildcat 

(February 26, 1988) international students made up 7.8 

percent (2,599) of the total enrollment at the University of 

Arizona during the 1987-88 academic year. During this same 

time, enrollment in the College of Agriculture at both 

undergraduate and graduate levels was 2130 students, 

including an estimated 150 international students studying 

at the graduate level. This group represented 7 percent of 

the total graduate agricultural enrollment. Those students 

represented many countries from around the world. The 

University of Arizona is recognized as an important arid 

lands study center for agriculture. Because of this 
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reputation, many international students attend the 

University of Arizona. 

The process of educating international students has 

long range implications for the University. History shows 

that many international students return to governmental 

leadership roles in their home country which may affect the 

countries' long term relations with the United States. 

Exposure to the land grant university concept of teaching, 

research and extension is an important part of the academic 

development of international students. The students' 

perceptions regarding the adequacy of their education will 

be important when these international students return to 

jobs in their home countries. 

In addition to the academic preparation acquired by the 

international students, is the social aspect of their life 

while studying in the United States. During the course of 

their studies, international students may take several years 

to complete their programs and are exposed to American 

culture and lifestyles which will create lasting impressions 

of the United States. International students may adopt or 

reject American values and life goals. At the same time 

their home countries' political and economic environments 

may change along with their occupational situation, job 

expectations, and job requirements. 
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Need for Study 

International students have been the subject of many 

studies in recent years. Jenkins (1983) reported the 

contemporary international student population may be 

distinguished from that of earlier years by several 

important features: "it is relatively immense, it is 

intercultural, it is more universal in its representation, 

and it is Western oriented in its study programs" (pg. 9). 

The increase in enrollment in agricultural programs by 

international students from developing countries has been 

significant. According to Steele (1986) there is a well 

recognized awareness among some agricultural educators of 

the need to monitor the quality of educational experiences 

in agriculture which international graduate students receive 

during the period of their study in the United States. 

Mackson (1976) reported that agricultural engineering alumni 

from 27 agricultural engineering departments in American 

universities indicated that overall they were satisfied with 

their educational experiences. They reported they were 

adequately trained theoretically but in general would have 

liked more applied courses. 

Fienup and Riley (1980) conducted a study for the 

International Committee of the American Agricultural 

Economics Association (AAEA). The study focused on less 

developed country agricultural economists who were educated 

in United States universities during the 15 years prior to 
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the study. The respondents especially recommended courses 

in comparative economic systems, public administration, and 

management as approximately 30 percent of the less developed 

country graduates were in administrative and decision making 

positions. 

Steele (1986) conducted a study designed as a response 

to the need identified by international students for more 

experiential learning opportunities. 

The study reported here concentrated on international 

graduate students who were enrolled in the College of 

Agriculture at the University of Arizona during the 1987-88 

academic year. It attempted to determine why they were 

studying in the United States, why they were studying at the 

University of Arizona, and how the content of the graduate 

study program within their field of specialization fulfilled 

their educational needs and their perception of future 

developmental needs of their home country. In addition, 

this study analyzed the factors associated with university 

life and the community of Tucson which affected them during 

their time in the United States. 

Statement of the Problem 

The purpose of this study was to determine the 

relevance of the graduate study program and social aspects 

of the Tucson area to international students who studied 

agriculture at the master or doctoral degree levels. The 
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study was concerned with determining how their own 

motivation, the graduate study program they pursued, and 

influence of the Tucson area contributed to their 

satisfaction or dissatisfaction and expectations for career 

development when they return to their home countries. 

Research Questions 

The following questions were addressed in the course of 

this study: 

1. What motivated international students to pursue 

graduate studies at a land grant university in the 

United States? 

2. Why did international students attend the 

University of Arizona to complete their graduate 

academic work? 

3. Did the graduate study program in their field of 

specialization in the College of Agriculture meet 

the expectations of international students for 

career development needs in their home country? 

4. What aspects of campus activities and events were 

perceived to be most satisfying to the educational 

development of international students? 

5. What aspects of the Tucson community were 

perceived to be most satisfying to the educational 

development of international students? 
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Assumptions 

In conducting this study the following assumptions were 

postulated to be true and were not tested. It was assumed: 

1. That all participants had been in the United 

States long enough to understand English. 

2. That all participants were able to read and 

respond to the questions on the instrument. 

3. That as graduate students they were able to 

determine their graduate study program needs. 

Limitations/Delimitations 

Limitations and delimitations are those factors which 

affect the internal and external validity of a particular 

study. They affect how the study is interpreted and the 

degree to which the results can be generalized. 

Limitations include threats to the internal validity of 

a study. Since this was a descriptive survey, limitations 

were not a particular concern. 

Delimitations were a greater concern in conducting this 

study and should be considered by the reader when 

generalizing the findings to other than the survey 

population. The entire population of the estimated 150 

international graduate students enrolled during the Spring 

semester of the 1987-88 academic year at the University of 

Arizona were included in this study. The delimitations were 

as follows: 
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1. The study may be subject to a framing error or 

exclusion of international students who should be 

included in the study, even though an accurate and 

up to date list of all the international students 

in the College of Agriculture was obtained from 

the International Agriculture Office prior to 

mailing the instrument. 

2. The findings may be subject to non-response error, 

even though attempts were made to follow-up and 

remind those who did not respond after a two week 

period of time. 

3. The findings may be subject to a measurement error 

because the questions on the instrument may not 

have been clearly understood by all respondents. 

Definitions 

To add to the understanding of the research problem, it 

was necessary to define selected terms. The following 

definitions were selected: 

1. International graduate student - A non-immigrant 

masters or doctoral degree candidate in the United States. 

2. Graduate study program - The field of 

specialization which was pursued by international graduate 

students in the College of Agriculture at the University of 

Arizona. 
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3. College of Agriculture - The college at the 

University of Arizona responsible for administration and 

coordination of programs for the School of Renewable Natural 

Resources, School of Family and Consumer Resources, and the 

following departments: Agricultural Economics; Agricultural 

Education; Agricultural Engineering; Animal Sciences; 

Entomology; Nutrition and Food Sciences; Plant Pathology; 

Plant Sciences; Soil and Water Science; and Veterinary 

Sciences. 

4. Community - Includes the environment of the 

University of Arizona campus and the Tucson area which 

influenced international graduate students during their time 

in the United States. 

5. Home country - The nation in which the 

international student was a resident before leaving to 

undertake studies in the United States and to which the 

international student will return upon completion of their 

graduate program. 

6. Advisor - The faculty member responsible for 

providing academic guidance and supervision to the 

international student during the graduate study program. 

7. Land grant university - The educational system 

established by: the Morrill Act of 1862; the Hatch Act of 

1887; the Smith-Lever Act of 1914; and which embraces the 

principles of agricultural research, teaching, and extension 

within each state through an academic institution such as 
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the University of Arizona. 

Procedures 

The statement of the problem and specific objectives 

have direct influence on the methods of investigation. The 

procedures followed in meeting the objectives of this study 

are described in the following sections: (1) Population, 

(2) Design, (3) Procedures for collection of data, and (4) 

Methods of analyzing the data. 

Population 

The target population of this study was all the 

international graduate students studying in colleges of 

agriculture at land grant universities in the United States 

during the 1987-88 academic year. The accessible population 

was those international graduate students studying in the 

College of Agriculture at the University of Arizona during 

the Spring semester of the 1987-88 academic year. 

Design 

This study was a descriptive survey. The survey was 

conducted through a questionnaire distributed to the entire 

accessible population. The characteristics investigated 

included: the personal motivation of international graduate 

students; the assessment of their graduate study program; 

the influence the University of Arizona and the Tucson 

community contributed to their career development goals. 
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Data Collection and Instrumentation 

This was a descriptive survey of international 

graduate students who were assumed to be able to read 

English, but whose proficiency was not tested. Therefore, 

the instrument was designed to ask direct questions specific 

to the objectives being measured. The responses were 

requested in scaled form using a Likert type scale. 

The initial mailing of the instrument was response 

coded and accompanied by a cover letter which explained the 

purpose of the study and assured anonymity to the 

respondents. A postage paid return envelope accompanied the 

instrument. Allowing a response period of two weeks, the 

non-respondents, as determined from the response code, were 

contacted with a reminder flyer to solicit their 

participation. A second reminder flyer was subsequently 

sent. 

Data Analysis 

The data collected with the instrument designed for 

this study were analyzed with statistical methods which 

included frequency distributions and measures of central 

tendency. 
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CHAPTER 2 

REVIEW OF LITERATURE 

This study involved the relevance of graduate study-

programs to international students in the College of 

Agriculture at the University of Arizona during the academic 

year 1987-88. In order to understand the issue of relevance 

in international education the review of literature focused 

on three levels: (1) the concept of relevance, (2) 

relevance in agricultural studies, (3) needs and 

characteristics of international students. 

The Concept of Relevance 

Relevance in education at all levels has been cause for 

increasing debate in recent years. At an international 

level it is a very complex subject. Courses of study which 

were developed to meet the needs of society in the United 

States are being questioned in their relevance to the needs 

of other countries. 

According to Altbach et. al. (1985) the few studies 

which examined the issue of relevance in academic programs 

indicate, in general, United States curricula are not 

particularly suited to the needs of international students 

who come from Third World countries. This is especially 
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true with respect to technical disciplines such as 

engineering and agriculture at the advanced levels. 

International students returning home find technical 

knowledge from practical training experience more useful 

than the theoretical knowledge obtained from their training. 

Generally, in the area of curricular relevance, research is 

still in its infancy, and therefore, much still needs to be 

done. 

Cooper (1983) asserted education is a process of change 

and relevance is of necessity a changing condition which 

perhaps, because of the very nature of education, can never 

be brought to closure. He stated that educators should look 

to the future and be prescriptive rather than descriptive. 

He asked: "Might relevance be defined, in part, as an 

openness to and acceptance of complexity, uncertainty, 

interdependency, limits, and contradictions?" (p. 280). 

Cooper's basic contention is educators need to ask whether 

United States higher education is relevant to ongoing and 

anticipated changes in patterns of national and global 

development. 

Kaplan (1983) stated that since the end of World War 

II, students from the less developed or developing nations 

have become the largest group in the increasing flow of 

foreign students to the United States. He further indicates 

the way in which colleges and universities respond to the 

needs of these students may well determine the role the 
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United States will play in international educational 

interchange, especially as it relates to the process of 

development in the students' home countries. Kaplan argues 

the United States is in a position to become the education 

broker to the world. He identified five factors which 

provide for this opportunity: (1) the information monopoly 

of the English language, (2) a very sophisticated, highly 

developed technology, (3) political realities, (4) autonomy 

of academic institutions, and (5) the fact that service is 

the most viable product that the United States has to offer. 

Kaplan stated the drawback to this proposal is the question 

of whether a highly sophisticated education is appropriate 

to newly emerging, less developed nations. Meanwhile, the 

United States academic community continues to resist the 

relaxation of curricular design for international students 

out of a legitimate concern for educational standards. 

Woods (1986) said some educators feel excellence from 

the university's perspective and relevance from the 

international student's viewpoint are not compatible. 

However, he argues the two viewpoints are, in fact, 

compatible because agriculture is a global enterprise. 

Therefore, American universities must broaden their horizons 

beyond the campuses, states, and even the United States. He 

advocates the position that International programs in 

agriculture must be an integral element of the overall 

mission of American universities. 
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Lee (1981) found students studying agriculture placed a 

higher importance on needs for relevancy of education and 

for training to apply knowledge than did students in several 

of the other academic areas. According to Swanson (1986), 

without question, United States universities have made a 

major contribution to strengthening scientific capacity in 

developing countries by training substantial numbers of 

agricultural scientists at the masters and doctoral degree 

levels. Swanson (1986) further asserted there is a general 

consensus the majority of international agricultural 

students come from urban rather than rural backgrounds which 

leads them to having a lack of understanding about 

agriculture of their own country and/or about production 

agriculture in particular. Many students prefer theoretical 

rather than applied research. However, a serious 

institutional constraint is the continuing movement toward 

increasing specialization within disciplines. Advanced 

degree programs require original research studies as part of 

the degree requirement. This results in many United States-

trained international students focusing on increasingly 

specialized research problems. However, when these students 

return home, they find themselves in positions where they 

are expected to know a great deal more than what they 

studied. According to Swanson a further aspect of the 

specialization problem is the appropriateness of research 

problems studied by international students while in the 
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United States. The most obvious problem is the difference 

between doing research in temperate versus tropical climatic 

environments. 

Nobel Peace Prize winner Norman E. Borlaug (1965) 

stated that when land grant universities signed contracts 

with the Agency for International Development (AID) to 

assist in the development of agricultural education, 

research, and extension personnel, these universities 

assumed an additional moral obligation to train foreign 

students in such a way that they will be of greater service 

to their own country when they return home. However, 

because of their highly theoretical training many scientists 

become frustrated. They isolate themselves from reality and 

spend the rest of their lives on a continuation of a highly 

specific research problem started during their doctoral 

studies. 

Relevance In Agricultural Studies 

The study by Fienup and Riley (1980), conducted for the 

International Committee of the American Agricultural 

Economics Association (AAEA), found 80 percent of the less 

developed country (LDC) alumni of United States graduate 

schools still living and working in their countries of 

origin. The "basic courses" commonly accepted as needed for 

educating an agricultural economist were considered most 

useful by less developed country professionals. At the same 
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time there was concern about the lack of faculty perception 

and focus on application to less developed country problems. 

In addition there was concern about those studying in the 

United States becoming disoriented to their local situations 

when they were away more than two years. 

A study by Cashman and Plihal (1987) involved open-

ended interviews with 28 students from less industrialized 

countries (LICs) in the world studying at the University of 

Minnesota. According to the students interviewed, the 

primary goal of agricultural development in their countries 

was self-sufficiency in producing essential food and fiber 

commodities. Almost 30 percent said learning how to conduct 

research was the most valuable component of their education; 

21 percent thought the knowledge they gained about 

fundamental concepts and principles was very useful; and 18 

percent felt they had been exposed to effective teaching 

methods they could use. Fourteen percent of the students 

predicted their United States education was going to be of 

"not much" value or use. One theme emerging from the study 

was international students felt they should learn how to 

analyze existing environmental and sociocultural data to 

guide them in agricultural development efforts. Another 

emerging major theme was the importance of understanding the 

interactions between crops and animals and their potential 

for increasing small farm productivity. The most frequent 

suggestion international students gave for bridging the gap 
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between the education they received and the situations 

existing in their home countries was to include a field 

experience in their programs so they could gain some 

practical experience to enable them to make appropriate 

agricultural applications in their countries. A second 

suggestion for making United States education more relevant 

was a student's country context be taken into account when 

an advisor is chosen or assigned and when courses are 

selected. 

According to Steele (1986) only a few research studies 

have been conducted to investigate the relevancy of 

agricultural programs for international students in the 

United States. His study at Michigan State University 

included five groups from within a strategically selected 

survey population and focused on practical or experiential 

training. The five groups included: (1) graduate students 

from developing counties enrolled in agriculture programs, 

(2) faculty advisors, (3) Cooperative Extension Service 

field agents, (4) County Extension Directors, and (5) 

Vocational Agriculture instructors. Practical agricultural 

training experiences were defined as the training a student 

receives through a jointly designed, monitored, and 

evaluated program in conjunction with the academic advisor 

and members of an agricultural community in the United 

States. Analysis of the data showed each respondent group 

demonstrated a positive attitude toward practical training 
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experience. The faculty respondents demonstrated the least 

positive attitude, and the student respondents the most 

positive attitude, toward practical experiences. Faculty 

were not optimistic that involvement by an international 

student in a practical experience could do much to increase 

international trade opportunities for host communities. The 

Agricultural Economics Department faculty were the least 

positive of all departmental groups about the potential for 

increased trade opportunities, according to Steele. 

One implication which emerged from the Michigan study 

was the land grant university concept, as currently 

understood and practiced by faculty respondents, did not 

necessarily embrace the principles of experiential 

education. Another implication from this study was the fact 

the trainer or employer who could host the international 

student during the experience must be convinced of some 

worthwhile benefits to be obtained from the experience. 

Furthermore the international student faculty advisor must 

be convinced the experience is necessary and can be 

integrated into the curriculum with appropriate academic 

and/or financial reimbursement for the student. A final 

implication was that Cooperative Extension Service field 

agents, county Extension Directors, and Vocational 

Agriculture instructors, especially those who have indicated 

a moderate or high interest in international agriculture, 

are in a position to provide linkages between the university 
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academic community and the local agricultural community in 

the United States for facilitating the placement and 

supervision of an international student in a practical 

training experience. 

A study by Dreisbach (1986) was conducted to identify 

and compare anticipated life satisfaction and readjustment 

as perceived by bachelor and graduate degree level 

international students returning to developing countries 

after studying agriculture in the United States with actual 

life satisfaction and readjustment as perceived by students 

with similar backgrounds who had already returned home to a 

developing country. His study of 1,049 international 

agricultural students from 41 land grant universities 

resulted in 21 conclusions relating to life satisfaction, 

social and cultural readjustment, professional and 

educational readjustment, national and political 

readjustment and cumulative readjustment. One of the 

recommendations for action arising from the study was 

returning international students in agriculture who 

anticipate difficulty in areas of readjustment and life 

satisfaction addressed by the study, should be given area 

specific assistance to minimize readjustments and enhance 

life satisfaction. 
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Needs and Characteristics of International Students 

The question of "needs" of international students at 

United States colleges and universities has been the subject 

of many studies. The study by Lee (1981) was done under the 

auspices of the National Association for Foreign Student 

Affairs (NAFSA). The study was thorough and extensive. 

Needs of respondents ranking at the top of the list were 

first, adequate finance; second, acquisition of credentials; 

third, acquisition of relevant specialized skills and 

knowledge; fourth, obtaining a job at home commensurate with 

one's training; fifth, obtaining relevant practical training 

experience in the United States before returning home. 

Ranking low on the list of needs were first, need for 

information on obtaining one's customary food and food 

ingredients; second, need for information on English courses 

for international students; third, need for sharing housing 

with United States nationals; fourth, need for observing 

religious practices. Other needs that ranked even lower 

were those such as getting used to food in the United 

States, or the need for information on dating customs. 

Woods (1986) listed, in general terms, some 

characteristics of international students that tend to be 

different than those of their American counterparts. In 

age, international students tend to be older and have had 

previous professional work experience in agriculture, while 

a significant portion of them are from urban areas and have 



not had exposure to farming during their youth. Most 

international students received bachelors degrees from 

universities in their home countries. Many of these 

universities follow the education system from Europe which, 

at the undergraduate level, does not include the "hands on" 

practical application which is included in programs at some 

American universities. In addition, many of the 

international students are sponsored by donor projects, 

international bank loans or their governments. Such 

organizations have specified what the participant is 

expected to gain during the academic experience in the 

United States. However, often times international students 

fail to inform their advisors about the requirements of 

their sponsors or home governments. Unlike their American 

counterparts, many international students know what jobs 

they will have upon completing their degree. Most of the 

international students return to government agricultural 

development programs or universities which are different 

than what exists in the United States. Since many of the 

international students have been involved in donor projects 

and administrative positions, their perspective of 

agriculture development tends to be much broader than their 

American student counterparts. Lastly, too often 

international students end up on a large American university 

campus spending much of their time associating with fellow 

students from their own country and almost never spend time 
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on farms or in agri-businesses. Upon returning home, their 

colleagues are most interested in learning more about 

American agriculture and not so much about what they did in 

the classroom. 

Summary 

Relevance in international education is a complex 

subject. Programs in the United States are often more 

academic than practical in meeting the needs of 

international students from Third World countries. 

Education is a process of change and relevance is a changing 

condition. Moreover, academic excellence of an educational 

program and relevance to international student needs are 

compatible because agriculture is a global enterprise. 

Therefore, international programs in agriculture must be an 

integral element in the overall mission of American 

universities. 

The majority of international agricultural students 

come from urban rather than rural backgrounds which leads 

them to prefer theoretical rather than applied research. 

Therefore, they adapt to the continuing movement towards 

more specialization within disciplines necessitated by 

original research studies required as part of graduate 

degree programs. 

Studies of relevance in agriculture have found a lack 

of faculty perception and focus on application to less 
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developed country problems. A frequent suggestion from 

international students was to include a field experience in 

their programs so they could gain some practical 

application. However, the employer or host during the 

practical experience must be convinced of some worthwhile 

benefits, and the advisor must be convinced the experience 

can be integrated into the curriculum. 

Needs of international students have been the focus of 

many studies, the most important of which concern 

characteristics different from those of their American 

counterparts. In general, international students are older, 

are not from rural backgrounds, and have not had hands on 

practical training which is provided in some American 

universities. However, international students will return 

to specific jobs, and because they have prior experience 

their perspective of agriculture development is broader. 

Unfortunately, because of the structure of their graduate 

study programs, international students often end up spending 

much of their time with students from their own country and 

do not acquire the practical insights and knowledge into 

American agriculture in which their colleagues at home are 

interested. 
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CHAPTER 3 

PROCEDURES 

This study, focusing on the relevance of graduate study 

programs to international students, was classified as a 

descriptive survey. This chapter describes the procedures 

which were utilized to obtain the information needed to 

answer the research questions proposed with the study. The 

chapter is organized into four main sections: (1) 

Population, (2) Design, (3) Data collection and 

instrumentation, and (4) Data analysis. 

Population 

The target population was all the international 

graduate students studying in colleges of agriculture at 

land grant universities in the United States during the 

1987-88 academic year. The accessible population was the 

entire group of international students studying in the 

College of Agriculture at the University of Arizona during 

the Spring semester of the 1987-88 academic year. 

Ten departments within the College of Agriculture were 

selected for inclusion in the survey. They were: 

Agricultural Economics; Soil and Water Science; Nutrition 

and Food Science; Animal Sciences; Agricultural Engineering; 
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Plant Pathology; the School of Renewable Natural Resources; 

Plant Sciences; Entomology; and Agricultural Education. 

Initially, an estimated 150 international students were 

identified within the ten departments from the Graduate 

College Enrollment Summary for Fall Semester 1987. 

Design 

The International Student Office was asked for a 

mailing list to use in sending out the instrument. 

Departmental policy stated that the names could not be 

released, however they consented to mailing the instrument 

for the researcher. It was soon discovered the mailing list 

did not include the same number of students who had been 

identified from the Graduate College Enrollment Summary. 

The International Agriculture Office in the College of 

Agriculture was then contacted to obtain a more complete 

list. Each department within the College of Agriculture was 

asked to submit a list of international students. The 

personalized letter sent to each international student on 

April 18, 1988 asking their cooperation is shown in Appendix 

A. Included with each letter was a self-addressed, postage-

paid envelope. Two hundred and one surveys were sent to the 

international students in the ten departments in the College 

of Agriculture. The surveys were hand-delivered to eight 

departments for distribution by departmental secretaries via 

the individual student mail boxes. However, the researcher 
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was told that the students in the departments of Soil and 

Water Science, and Nutrition and Food Science did not have 

individual mailboxes, therefore, the surveys to them were 

mailed using addresses on the departmental mailing lists. 

The reminder flyer sent to non-respondents following a 

period of two weeks is shown in Appendix B. After a further 

response period of one week, a second reminder flyer was 

sent to those individuals who still had not responded. 

Data Collection and Instrumentation 

The survey instrument (Appendix C) was developed using 

instruments from other studies involving international 

students as guidelines. Part I of the instrument related to 

research questions one and two concerning the reasons why 

international students were studying in the United States 

and at the University of Arizona. The evaluation of their 

graduate study program in Part II of the instrument was 

adapted from Le Blanco (1986) and his study of Nigerian 

students in Canada. It also included questions based upon 

Alawaiye and Westbrook (1982), a New Mexico State University 

study and derived from Ford (1986), relating to perceptions 

of advisors. On the advice of a statistician at the Center 

for Computing and Information Technology (CCIT), an 

importance scale ranging from 1 = low to 5 = high was used 

on Parts I and II. 
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Part III, relating to Campus Activities and Events, was 

partially developed using nine items listed in the "Handbook 

for International Students and Scholars" published and 

distributed by the International Student Office each 

academic year. Five items relating to offices or 

organizations in the College of Agriculture were also 

included. The remaining seven items related to campus 

facilities or services potentially utilized by international 

students. Part IV was designed to measure the respondents 

satisfaction with various services and items relating to the 

Tucson community. The responses to both Parts III and IV 

were measured using a satisfaction scale ranging from 1 = 

very dissatisfied to 4 = very satisfied. A category N = not 

applicable was also included for those respondents who did 

not utilize the particular service or facility. Part V, of 

the instrument, gathered background information including 

country of citizenship, location of the college or 

university where their undergraduate degree was completed, 

graduate degree being pursued, and the number of semesters 

they had been involved in their program. Item seven (7), in 

Part V, was left for additional open-ended comments. 

The instrument was tested for content and face validity 

by a panel of experts consisting of graduate students and 

various departmental faculty members. Based on their 

recommendations the instrument was revised. Construct 

validity of the revised instrument was measured by field 
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testing it with undergraduate international students in the 

College of Agriculture. 

The initial list of potential international graduate 

students in the College of Agriculture identified from the 

Graduate College Enrollment Summary was an estimated 150. 

However, from the lists submitted by the various departments 

to the International Agriculture Office, 201 names were used 

for distribution of the survey. Part of the discrepency was 

resolved when some surveys were returned, marked 

"undeliverable." Attempts were then made to contact these 

students through the departments and it was discovered some 

of these students were either no longer affiliated with the 

departments or had completed their programs and returned to 

their home countries. Another problem was some names which 

appeared on the Nutrition and Food Science Department list 

were also included on the Animal Sciences Department list. 

The departmental lists were then purged of the duplicates 

and departed students for a revised total of 185 potential 

respondents. The initial distribution and two follow-up 

reminders yielded a return total of 106 surveys by May 31 

representing a 57.3 percent response rate. At the end of 

May, 5 of the 79 non-respondents were personally contacted 

and asked to complete the survey for comparison purposes. 
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Data Analysis 

The data from the 106 respondents were manually 

rostered and then entered into a Zenith Z-148 personal 

computer using the Word Perfect Version 5.0 program. The 

Text In/Text Out option of the program was utilized with the 

data being saved as an ASCII text file. The data were 

subsequently shipped to the mainframe computer at the Center 

for Computing and Information Technology (CCIT). Using the 

SPSSx 3.0 (Statistical Package for Social Sciences, 1987) 

program, the data were analyzed. The "frequency" and 

"statistics" commands were used and produced a printout with 

frequencies, percentages, range, mean, and standard 

deviation for each of the 67 variables included on the 

survey instrument. The NA = not applicable response level 

in Parts III and IV was treated as a missing value so it was 

not calculated in the mean score. 
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CHAPTER 4 

PRESENTATION AND INTERPRETATION OF DATA 

This chapter presents the results of the descriptive 

survey of international students in the College of 

Agriculture at the University of Arizona. The findings are 

based on the 106 international students who responded to the 

survey from the accessible population of 185, or an overall 

response rate of 57.3 percent. Results from the 5 non-

respondents indicated that there were no differences in 

responses from those of the respondents. In Parts I through 

IV of the survey the "mean" was the statistic used as the 

measure of importance or satisfaction by which the various 

items were rated in each section. The mean and the response 

percentages in either the importance or satisfaction levels 

are shown on each table. The findings are presented under 

the following sections: (1) background information; (2) 

reasons for studying in the United States and the University 

of Arizona; (3) assessment of graduate study program; (4) 

campus activities and events; (5) Tucson community. 

Background Information 

International graduate students accounted for 7 percent 

of the enrollment in the College of Agriculture during the 
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academic year of 1987-88. The total number of international 

students representing each academic department in the 

College of Agriculture, the number who responded to the 

survey and the response rate percentage are presented in 

Table 1. 

TABLE 1. Number of international students by departments 
and responses. 

Department 
Number of 
Students 

Number of 
Responses 

Percentage of 
Responses 

Plant Sciences 39 24 61.5 

Renewable Natural 
Resources 37 24 64.9 

Soil & Water Science 33 16 48.4 

Nutrition & Food 
Science 25 10 40.0 

Ag Economics 16 10 62.5 

Ag Engineering 14 9 64.3 

Animal Sciences 13 9 69.2 

Plant Pathology 4 2 50.0 

Entomology 2 1 50.0 

Ag Education 2 1 50.0 

TOTAL 185 106 57.3 

The overall response rate to the study was 57.3 

percent. The Department of Plant Sciences had the largest 

number of international students followed by the School of 
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Renewable Natural Resources. However, the Department of 

Animal Sciences, with only 13 students, had the highest 

response rate at 69.2 percent. The lowest response rate, 40 

percent, was from the Department of Nutrition and Food 

Science. 

The geographic distribution of international students 

was determined by asking the respondents to list their 

country of citizenship. The 51 home countries, by regions 

of the world, of those responding to the survey is shown in 

Table 2. 

TABLE 2. Number of responses by regions of the world. 

Reaions of the World 
Number of 
Responses 

Percentage 
of Responses 

Asia 35 33.0 

African Continent 26 24.5 

Latin America 20 19.0 

Middle East 17 

o
 • 

vo 

Europe 7 6.6 

Canada 1 .9 

TOTAL 106 100.0 

The countries of citizenship by regions of the world 

are shown in Appendix D. Thirty-three percent of the 

international students were from Asian countries. The next 

largest group was from the African continent. No 



43 

distinction was made between the various regions of Africa. 

Egypt, often considered as part of the Middle East, was 

included with Africa for the purposes of this study. In the 

same manner, the one respondent from Haiti, a Caribbean 

country, was grouped with the respondents from Latin 

America. 

Since this study investigated the relevance of the 

graduate study programs of international students at the 

University of Arizona, the location of the institution in 

which they completed their undergraduate studies was 

considered to be important. The location of the college or 

university in which the respondents completed their 

undergraduate studies is listed in Table 3. 

TABLE 3. Country in which international graduate students 
completed their undergraduate studies. 

Location 
Number of 
Responses 

Percentage 
of Responses 

Home country 83 78.3 

United States 11 10.4 

Another country 11 10.4 

No response 1 .9 

TOTAL 106 100.0 

Eighty-three of the international students, or 78.3 

percent, completed their undergraduate studies in their home 

countries. Of the 11 respondents who were educated in the 
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United States, 5 reported their alma mater as the University 

of Arizona. 

International graduate students in the College of 

Agriculture were pursuing either a masters or doctorate 

degree in one of the ten departments included in this study. 

The graduate degree objective of the respondents is shown in 

Table 4. 

TABLE 4. Graduate degree objective reported by respondents. 

Number of Percentage 
Degree Responses of Responses 

Masters 57 53.8 

Doctorate 49 46.2 

TOTAL 106 100.0 

The respondents were almost evenly divided between 

those who were pursuing a masters degree and those pursuing 

a doctorate. No attempt was made to determine if the 

students pursuing doctorates had completed masters programs 

at the University of Arizona. 

The amount of time spent to date in completing their 

degree varied considerably. The number of semesters 

completed towards the degrees is presented in Table 5. 
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TABLE 5. Number of semesters completed in graduate program. 

Semesters 
Number of 
Responses 

Percentage 
of Responses 

1 - 2  34 32.1 

3 - 4  35 33.0 

5 - 6  16 15.1 

7 - 8  16 15.1 

> 8 5 4.7 

TOTAL 106 100.0 

A combined total of 65.1 percent of the respondents had 

completed from one to four semesters, or one to two years 

while pursuing their degrees. It is interesting to note 

that 5 people, 4.7 percent of the students, had been working 

more than eight semesters or more than four years. No 

attempt was made to determine whether those students had 

completed a masters degree and had gone on to pursue a 

doctorate. 

Question 7 on Part V of the instrument was left open-

ended for additional comments from the respondents. Thirty 

(30) international students, or 28.3 percent, included 

comments with their returned surveys. In order to preserve 

their anonymity and eliminate similar comments, the author 

has edited and paraphrased 18 selected comments by the 

respondents which are shown in Appendix E. 
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Reasons for Studying in the United States 
and at the University of Arizona 

Part I of the instrument was designed to determine the 

main reasons why international students studied in the 

United States and at the University of Arizona. The 

respondents were asked to indicate the importance of each 

reason using five levels; 1 = low importance to 5 = high 

importance. The mean, calculated from the responses, 

indicates the rate of importance of each reason. The 

percentage in each level indicate the respondents who 

reported that level of importance. 

International students had to be highly motivated to 

come to the United States for several years to pursue their 

graduate degrees. In order to determine the main reasons 

why they studied in the United States they were asked to 

indicate the importance of five items in their decision 

making process. The ratings of importance of those five 

items in their decision making process are listed on Table 

6 .  
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TABLE 6. Percentage and mean ratings of reasons why 
international students studied in the United 
States. 

% bv Levels of Importance 
Reason Mean 1 2 3 4 5 

Necessity 
to career 4.190 4.8 4.8 9.5 28.6 52.4 

Special
ization 3.590 13.3 7.6 21.0 22.9 35.2 

Lack of 
Program 3.243 21.4 11.7 21.4 12.6 33.0 

Assignment 
by Government 2.886 34.3 4.8 20.0 20.0 21.0 

Former 
Students 2.048 50.5 18.1 13.3 12.4 5.7 

Necessity to career, with a mean of 4.19 on the scale 

of 1 to 5, was the most important reason why 52.4 percent of 

the international students studied in the United States. 

The degree of specialization in their program was also an 

important reason as evidenced by 35.2 percent of the 

respondents. It is interesting to note that while 39.1 

percent of the respondents in importance levels 1 and 2 

rated "assignment to program by home country government," as 

a low importance, 41 percent in levels 4 and 5 gave it a 

high importance. It is evident, recommendation by former 

students was not an important reason why international 

students came to the United States to study. Slightly over 
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50 percent rated the item of low importance with a mean of 

2.048. 

Once an international student made the decision to 

study in the United States he or she chose the college or 

university in which they would study. In order to determine 

the main reasons why international students studied at the 

University of Arizona they were asked to indicate the 

importance of six items in their decision making process. 

The ratings of importance of those six items are listed on 

Table 7. 

TABLE 7. Percentage and mean ratings of reasons why 
international students studied at the University 
of Arizona. 

% bv Level of Importance 
Reason Mean 12 3 4 5 

Reputation 
of Program 3.365 10.6 9.6 26.0 40.4 13.5 

Environment 3.133 27.6 7.6 21.0 11.4 32.4 

Interest 
of UA 2.817 29.8 10.6 23.1 21.2 15.4 

Advice 
of Others 2.375 39.4 16.3 21.2 13.5 9.6 

Decisions 
Of Others 2.000 55.8 14.4 12.5 8.7 8.7 

No Other 
Choice 1.857 62.9 15.2 5.7 5.7 10.5 



The academic reputation of their program, with a mean 

of 3.365, was the main reason why international students 

came to the University of Arizona. It was followed closely 

by the similarity of the Arizona environment to their home 

country with a mean of 3.133. The interest of the 

University of Arizona in international students as 

individuals was of low importance to 29.8 percent of the 

respondents. However, it rated ahead of "advice of other 

individuals" as 39.4 percent reported that item of low 

importance with a mean of 2.375. Similarly, "decisions of 

other individuals" was of low importance to 55.8 percent of 

the respondents. When asked if they had no choice other 

than the University of Arizona, 62.9 percent reported that 

item of low importance with a mean of 1.857. 

Assessment of Graduate Study Program 

Part II of the instrument gathered data which was the 

central focus of this study. In order to more thoroughly 

analyze the 22 characteristics studied they were divided 

into five categories; (1) faculty and staff, (2) advisors, 

(3) home country needs, (4) course work, and (5) overall 

perceptions of the graduate study program. Respondents were 

asked to indicate the degree of importance of each 

characteristic using five levels; 1 = low importance to 5 = 

high importance. The mean, calculated from the responses, 

indicates the rate of importance of the characteristics in 
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each category. The percentage in each level indicate the 

respondents who reported that level of importance. 

The faculty and staff are the most essential component 

of any university. What the student body thinks of the 

faculty and staff projects the academic image of the 

university. The three items displayed in Table 8 show the 

ratings of perceptions to the faculty and staff by 

international students at the University of Arizona. 

TABLE 8. Percentage and mean ratings of the faculty and 
staff by international students. 

% bv Levels of Importance 
Characteristic Mean 1 2 3 4 5 

Helpfulness 4.038 

Instructors Help 
and Availability 3.792 

Respect & Interest 3.566 

0.9 2.8 23.6 36.8 35.8 

3.8 5.7 19.8 49.1 21.7 

7.5 9.4 23.6 37.7 21.7 

The helpfulness of the faculty and staff, with a mean 

of 4.038, was rated very high by 72.6 percent of the 

respondents in importance levels 4 and 5. Help and 

availability of the instructors and respect and interest of 

the staff towards them as international students was also 

rated very high by 70.8 percent and 59.4 percent of the 

respondents respectively in importance levels 4 and 5. 

Advisors are the academic mentors for their graduate 

students. What a graduate student thinks of his or her 



advisor will often determine the success of their graduate 

study program. Table 9 illustrates the responses to the 

role of academic advisors to international students. 

TABLE 9. Percentage and mean ratings of academic 
advisors by international students. 

% bv Levels of Importance 
Characteristic Mean 1 2 3 4 5 

Availability 
For Consultation 4 .276 2.9 1.0 10. 5 37. 1 48. 6 

Supervision 4 .038 4.7 5.7 15. 1 30. 2 44. 3 

Help & Concern 3 .802 5.7 9.4 19. 8 29. 2 35. 8 

Encouraged Research 
Related to Home Needs 3 .413 16.3 8.7 22. 1 23. 1 29. 8 

Rating highest, with a mean of 4.276, was the 

availability of advisors for consultation as reported by 

48.6 percent of the respondents in importance level 5. The 

highest percentage of responses to all the questions in this 

category was in importance level "5," indicating a high 

degree of satisfaction with their advisors. However, the 

lowest mean in the group, 3.413, was for whether or not the 

advisor encouraged research work related to the needs of the 

international students home countries. 

The appropriateness of the technical content in an 

education in the United States to the needs of Third World 

countries has been questioned. Three items shown on Table 



10 were used to examine the contribution of the graduate 

study programs at the University of Arizona to the needs of 

the home countries of international students. 

TABLE 10. Percentage and mean ratings of graduate study 
programs to home country needs of international 
students. 

% bv Levels of Importance 
Characteristic Mean 1 2 3 4 5 

Relevant to 
Developmental Needs 3.849 5.7 4.7 20.8 36.8 32.1 

Solve 
Practical Problems 3.670 6.6 7.5 23.6 36.8 25.5 

Inappropriateness 
of Position 2.377 39.6 19.8 16.0 12.3 12.3 

The relevance of their graduate study program to the 

developmental needs of their home country was rated as high 

by 68.9 percent of the respondents in importance levels 4 

and 5 and received a mean of 3.849. Sixty-two percent of 

the respondents in importance levels 4 and 5 reported that 

technical course work could be used to solve practical 

problems in their home countries. Nearly 40 percent of the 

respondents were unconcerned that they would be placed in a 

position inappropriate to their education when they returned 

to their home countries. 

Academic courses appropriate to individual needs form 

the core of graduate study programs. An overall assessment 
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of the course work in the international students graduate 

study programs is presented in Table 11. 

TABLE 11. Percentage and mean ratings of course work 
in graduate study programs by international 
students. 

% bv Levels of Importance 
Characteristic Mean 1 2 3 4 5 

Required 
Courses 3.745 2.8 7.5 24.5 42.5 22.6 

Elective 
Courses 3.738 6.8 3.9 21.4 44.7 23.3 

Flexibility-
Technical 
Electives 3.410 10.5 13.3 28.6 20.0 27.6 

Flexibility-
General 
Electives 3.255 8.5 15.1 36.8 21.7 17.9 

Too Theoretical 2.733 16.2 26.7 31.4 19.0 6.7 

Too Practical 2.500 15.1 34.9 36.8 11.3 1.9 

The contribution of required technical courses received 

the highest importance rating with a mean of 3.745, followed 

closely by the contribution of elective technical courses 

with a mean of 3.738. Required technical courses are those 

courses considered essential to all the graduate study 

programs within the departments. Elective technical courses 

are those courses of individual interest which are not 

considered an essential part of graduate study programs 

within the departments. The flexibility to take technical 



54 

elective courses received a higher mean, 3.410, than the 

flexibility to take general electives at 3.255. The 

question of their graduate study program being too 

theoretical had a mean of 2.733 and was rated low by 42.9 

percent of the respondents in importance levels 1 and 2. 

The question of their graduate study program being too 

practical, had a mean of 2.500 and was of low importance to 

50 percent of the respondents in importance levels 1 and 2. 

The results of the two questions are inconclusive since 31.4 

percent and 36.8 percent of the respondents respectively, 

reported in importance level 3. 

The total experience in the graduate study program 

creates a composite image for all graduate students. The 

overall perceptions of their graduate study program by 

international students is shown in Table 12. 
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TABLE 12. Percentage and mean ratings of graduate 
study programs by international students. 

% by Levels of Importance 
Characteristic Mean 1 2 3 4 5 

Positive 
Professional 
Image 4.019 1.9 4.8 19.0 38.1 36.2 

In-Depth 
Knowledge 3.755 3.8 4.7 28.3 38.7 24.5 

Adequate 
Application 3.505 1.9 7.6 39.0 41.0 10.5 

Exposure 
to Computer 3.419 8.6 15.2 23.8 30.5 21.9 

Interaction 
With Peers 3.373 4.9 12.7 35.3 34.3 12.7 

Off-Campus 
Activities 2.683 24.0 23.1 25.0 16.3 11.5 

Rating highest in importance was providing a positive 

professional image with a mean of 4.019. In-depth knowledge 

in their area of expertise, adequate application of course 

content, exposure to computer technology and interactions 

with peers in class, respectively, were all rated of high 

importance by 50 percent of the respondents in importance 

levels 4 and 5. The lowest rated item was whether or not 

off-campus educational activities such as field trips, 

internships, etc. were adequate. This item was rated low by 

47.1 percent of the respondents in importance levels 1 and 2 

with a mean of 2.683. 
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Campus Activities and Events 

Part III of the instrument asked international students 

to rate their satisfaction or dissatisfaction with various 

support services, offices and facilities at the University 

of Arizona. The respondents were asked to indicate their 

level of satisfaction by responding in one of five 

categories: 4 = very satisfied (VS); 3 = satisfied (S); 2 = 

dissatisfied (D); 1 = very dissatisfied (VD); and N = not 

applicable (NA). The means were calculated from a four 

point scale rather than from a five point scale as in Parts 

I and II. The not applicable responses were treated as 

missing values so they were not calculated in the mean. The 

mean indicates the satisfaction level with the service, 

office or facility. The percentage in each satisfaction 

level indicate the respondents who reported that level. 

Missing responses from those individuals who did not answer 

in any of the five response levels ranged from .9 to 6.6 

percent. 

The University of Arizona has certain support services 

which were established to serve the needs of all students. 

In addition, it has certain services which specifically 

serve the needs of international students. The degree of 

satisfaction of international students with the various 

support services is shown in Table 13. 
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TABLE 13. Percentage and mean ratings of satisfaction with 
support services by international students. 

% bv Levels of Satisfaction 
Service Mean 12 3 4 N 

VD D S VS NA 

International 
Student Office 2.960 8.5 10.4 50.9 23.6 5.7 

student Health 2.957 3.8 12.3 54.7 16.0 12.3 

Center for English 
as a Second Language 2.813 6.6 4.7 24.5 9.4 50.9 

Foreign 
student Admissions 2.707 9.4 16.0 51.9 9.4 11.3 

Nationality Clubs 2.512 5.7 10.4 22.6 1.9 52.8 

Student 
Resource Center 2.406 6.6 5.7 17.0 0.9 64.2 

Foreign 
Wives Program 2.378 5.7 13.2 13.2 2.8 62.3 

International 
Friends Program 2.278 9.4 19.8 19.8 1.9 47.2 

International 
House 2.268 8.5 13.2 15.1 1.9 54.7 

An interesting observation in Part III was the high 

percentage of respondents who answered in the "not 

applicable" level. The highest rated service, with a mean 

of 2.960, was the International Student Office. This mean 

would indicate that the respondents were "satisfied" to 

nearly "very satisfied" with its performance. An almost 

identical mean, 2.957, was reported for Student Health 
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Services. The not applicable responses ranged from a low of 

47.2 percent for the International Friends Program to a high 

of 64.2 percent for the Student Resource Center. However, 

since the not applicable responses were not figured in the 

means the data would still suggest a high degree of 

dissatisfaction with several of the programs. The Foreign 

Wives Program, the International Friends Program, and the 

International House, would fall into the area of 

dissatisfaction since 18.9 percent, 29.2 percent, and 21.7 

percent of the respondents respectively were dissatisfied to 

very dissatisfied with the programs. By contrast 16 

percent, 21.7 percent, and 17 percent respectively, were 

satisfied to very satisfied with the programs. 

The colleges within the Univerisity of Arizona have 

various offices and departments which serve the needs of the 

students. Reaction by the office to requests of the 

students show their attention to the teaching and research 

needs of the students. Satisfaction response ratings to 

those offices serving the international students within the 

College of Agriculture are shown in Table 14. 
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TABLE 14. Percentage and mean ratings of satisfaction with 
offices in the College of Agriculture by 
international students. 

% bv Levels of Satisfaction 
Office Mean 1 2 3 4 N 

VD D S VS NA 

International 
Agriculture 3.106 2.8 2.8 25. 5 13.2 52.8 

Major Department 3.049 4.7 4.7 50. 0 17.9 19.8 

The Dean 2.902 2.8 6.6 31. 1 7.5 48.1 

Resident Instruction 2.732 6.6 3.8 21. 7 6.6 58.5 

Clubs or Organizations 2.714 5.7 •
 

o
 

H
 30. 2 6.6 42.5 

The most important finding in this area was that 50 

percent of the respondents were satisfied with the office of 

their major department while 17.9 percent were very 

satisfied. However, the office of International Agriculture 

received the highest mean, 3.106, because 52.8 percent of 

the responses in the not applicable level were not 

calculated in the mean. The offices of the Dean and of 

Resident Instruction were listed as "not applicable" by 48.1 

percent and 58.5 percent of the respondents respectively. 

Clubs or organizations within the College of Agriculture 

received a mean of 2.714 and were "not applicable" to 42.5 

percent of the respondents. 

Every major university has various facilities which are 

utilized by the students on the campus. Acceptable 
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interaction with the facility creates a lasting impression 

with the individual student. The satisfaction response 

rates to university facilities by international students are 

presented in Table 15. 

TABLE 15. Percentage and mean ratings of satisfaction with 
university facilities utilized by international 
students. 

% by Levels of Satisfaction 
Facility Mean 1 

VD 
2 
D 

3 
S 

4 
VS 

N 
NA 

Library 3.651 - 0.9 33.0 66.0 -

Bookstore 2.931 7.5 11.3 57.5 19.8 2.8 

Student Union 2.880 6.6 13.2 50.9 16.0 11.3 

Degree Check 2.846 4.7 7.5 41.5 7.5 34.9 

Athletic and 
Recreational 2.708 6.6 15.1 37.7 8.5 30.2 

Financial Aid 2.426 9.4 10.4 20.8 3.8 51.9 

University 
Housing 2.351 11.3 17.0 20.8 4.7 43.4 

Sixty-six percent of the respondents were "very 

satisfied" with the library facilities at the university. 

However, 99 percent were satisfied or very satisfied and no 

respondents said the library was not applicable to them. In 

contrast 57.5 percent were merely "satisfied" with the 

bookstore. Financial aid and university housing were "not 

applicable" to 51.9 percent and 43.4 percent respectively. 
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Tucson Community 

Characteristics of the community of Tucson were studied 

in Part IV of the instrument. The responses of the 

international students are illustrated in Table 16. Missing 

responses from the participants ranged from .9 to 1.9 

percent for the 13 items. 

TABLE 16. Percentage and mean ratings of satisfaction with 
characteristics of the Tucson community by 
international students. 

% by Levels of Satisfaction 
Characteristic Mean 1 2 3 4 N 

VD D S VS NA 

Availability of 
Goods & Services 3 .223 0. 9 6 .6 59. 4 30. 2 1. 9 

Banking Services 3 .217 2. 8 10 .4 49. 1 37. 7 -

Religious Needs 3 .160 5. 7 4 .7 33. 0 27. 4 28. 3 

Helpful and 
Friendly Citizens 3 .108 0. 9 12 .3 58. 5 24. 5 2. 8 

Living Conditions 3 .104 2. 8 7 .5 66. 0 23. 6 -

Arizona Climate 3 .087 2. 8 13 .2 53. 8 27. 4 1. 9 

Medical Facilities 3 .020 6. 6 10 .4 50. 0 25. 5 6. 6 

Public Transportation 2 .979 10. 4 9 .4 43. 4 28. 3 6. 6 

Ethnic Food 2 .969 3. 8 12 .3 59. 4 17. 0 5. 7 

Security Conditions 2 .904 6. 6 12 .3 63. 2 16. 0 0. 9 

Ease of 
Making Friends 2 .750 8. 5 23 .6 50. 0 16. 0 1. 9 

Off-Campus Housing 2 .671 7. 5 17 .9 33. 0 10. 4 29. 2 

Social Activities 2 .632 8. 5 23 .6 50. 0 7. 5 9. 4 
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No observable differences are evident in the responses. 

The respondents were satisfied with most of the elements of 

the community included in this study. The means ranged from 

a low of 2.632 to a high of 3.223 on the scale of 1 = very 

dissatisifed to 4 = very satisfied. Twenty-eight percent of 

the respondents listed religious needs as "not applicable" 

while 60.4 percent were either "satisfied" or "very 

satisfied." Off-campus housing was "not applicable" to 29.2 

percent of the respondents. Although a combined total of 

71.7 percent of the respondents were either satisfied or 

very satisfied with public transportation, the item showed 

the highest level of very dissatisfied responses, or 10.4 

percent. Ease of making friends and participation in social 

activities were found to be dissatisfying or very 

dissatisfying to the same number, 32.1 percent, of the 

respondents. 
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CHAPTER 5 

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 

The purpose of this chapter is to summarize the 

research findings with respect to the problem statement and 

the research questions, to draw conclusions from the 

findings presented in Chapter 4, and to make recommendations 

based upon those findings and conclusions. 

Statement of the Problem 

The purpose of this study was to determine the 

relevance of the graduate study program and social aspects 

of the Tucson area to international students who studied 

agriculture at the master or doctoral degree levels. The 

study was concerned with determining how their own 

motivation, the graduate study program they pursued, and 

influence of the Tucson area contributed to their 

satisfaction or dissatisfaction and expectations for career 

development when they return to their home countries. 

Research Questions 

To accomplish the stated problem, the following 

research questions were addressed: 

1. What motivated international students to pursue 

graduate studies at a land grant university in the 



64 

United States? 

2. Why did international students attend the 

University of Arizona to complete their graduate 

academic work? 

3. Did the graduate study program in their field of 

specialization in the College of Agriculture meet 

the expectations of international students for 

career development needs in their home country? 

4. What aspects of campus activities and events were 

perceived to be most satisfying to the educational 

development of international students? 

5. What aspects of the Tucson community were 

perceived to be most satisfying to the educational 

development of international students? 

Summary of Findings 

The summary of the findings from this study are 

presented under the same headings as in Chapter 4: (1) 

background information; (2) reasons for studying in the 

United States and the University of Arizona; (3) assessment 

of graduate study program; (4) campus activities and events; 

(5) Tucson community. 

Background Information 

1. The accessible population in the ten departments 

within the College of Agriculture at the time of the study 

was 185 international students. 
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2. One hundred-six (106) international students, from 

the accessible population of 185, or 57.3 percent, 

representing 51 countries, responded to the study. 

3. Eighty-three (83), or 78.3 percent of the 

international students had completed their undergraduate 

studies in their home countries. 

4. Fifty-seven (57) international students were 

pursuing masters degrees and 49 were pursuing doctorates at 

the time of the study. 

5. Sixty-nine (69) international students, or 65.1 

percent had completed from one to four semesters in their 

graduate program. 

Reasons for Studying in the United States and at the 
University of Arizona 

1. The necessity of graduate study programs for career 

goals was the most important reason why international 

students came to the United States to study. 

2. The degree of specialization and the lack of 

graduate study programs in their home countries were 

important reasons why international students were studying 

in the United States. 

3. Assignment to graduate study programs by home 

country governments and recommendations by former students 

rated as the least important reasons why international 

students studied in the United States. 

4. The academic reputation of graduate study programs 
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and the similarity of the Arizona environment to the 

environment of home countries were the most important 

reasons why international students were studying at the 

University of Arizona. 

5. The interest of the University in them as 

individuals rather than the advice of colleagues, friends, 

and decisions of others, were important reasons why 

international students studied at the University of Arizona. 

6. No choice other than the University of Arizona was 

the least important reason why international students were 

studying at the University of Arizona. 

Assessment of Graduate Study Program 

1. International students perceptions of faculty and 

staff at the University of Arizona were very high. 

2. International students perceptions of academic 

advisors at the University of Arizona were very high. 

3. International students perceptions of whether 

academic advisors encouraged research related to the needs 

of their home countries were of concern. 

4. International students graduate study programs 

were perceived as relevant to the developmental needs of 

home countries and technical course work could be used to 

solve practical problems. 

5. International students were unconcerned that they 

would be placed in a position inappropriate to their 
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education when they returned to their home countries. 

6. Required and elective technical courses were 

perceived to make an important contribution to the education 

of international students. 

7. International students perceived there was enough 

flexibility to take technical and general electives in 

graduate study programs. 

8. Course work, in graduate study programs, was 

neither too theoretical nor too practical as perceived by 

international students. 

9. International students perceptions of graduate 

study programs at the University of Arizona were very 

favorable. 

10. Perceptions of graduate study programs providing 

adequate off-campus educational activities, such as field 

trips and internships, were rated low by 47.1 percent of the 

international students. 

Campus Activities and Events 

1. A large percentage of international students rated 

various services, offices and facilities as being not 

applicable to them. 

2. The International Student Office, Student Health 

Services, and Foreign Student Admissions were satisfactory 

to over 50 percent of the international students. 
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3. A larger percentage of international students were 

dissatisfied than were satisfied with the Foreign Wives 

Program, the International Friends Program and the 

International House. 

4. Slightly over 67 percent of the international 

students were satisfied or very satisfied with the office of 

their major department. 

5. Ninety-nine percent of international students were 

satisfied or very satisfied with the library facilities at 

the University of Arizona. 

Tucson Community 

1. International students were generally satisfied 

with the various characteristics and services available in 

the community of Tucson. 

2. Availability of goods and services, and banking 

services were satisfactory or very satisfactory to high 

percentages of international students. 

3. Ease of making friends and social activities in 

which to participate were the least satisfactory items to 

international students. 
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Conclusions 

Based upon the findings as presented and interpreted in 

this chapter, the following conclusions were drawn: 

1. International students studied in the United 

States because of a concern for careers, and the 

need for specialization not provided in their home 

countries. 

2. International students studied at the University 

of Arizona because of its reputation and the 

similarity of Arizona's environment to their home 

countries. 

3. International students had a high opinion of the 

faculty, staff, and advisors at the University of 

Arizona. 

4. International students wanted academic advisors to 

encourage work on a research problem related to 

the needs of their home countries. 

5. International students thought course work in 

graduate study programs was relevant to the 

developmental needs of home countries. 

6. International students were pleased with their 

graduate study programs, but wanted more off-

campus educational activities such as field trips, 

internships, etc. 

7. International students were more satisfied than 

dissatisfied with various services, offices, and 
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facilities at the University of Arizona. 

8. A high percentage of international students were 

either unaware of or did not utilize various 

services, offices or facilities located on the 

campus at the University of Arizona. 

9. The Tucson community was satisfying the needs of 

international students. 

Recommendations 

Based upon the findings and conclusions of this study, 

it is recommended that: 

1. Advisors thoroughly assess the home country needs 

of international students when helping them select 

a research topic. 

2. Academic departments in the College of Agriculture 

develop a better program of off-campus educational 

activities such as field trips, internships, etc. 

in order to give international students a broader 

perspective of American agriculture. 

3. The International Student Office inform incoming 

international students of the specific functions 

of various services, offices, and facilities at 

the University of Arizona. 

4. The University of Arizona work closely with 

organizations in Tucson to assure the assimilation 

of international students into the cultural and 
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social activities within the community. 

5. A future research study be conducted to evaluate 

the long term relevance of graduate study programs 

for international students in the College of 

Agriculture who have returned to their home 

countries. 



APPENDIX A 

PERSONALIZED LETTER SENT TO EACH 
INTERNATIONAL STUDENT 

The University of Arizona 

College of Agriculture 

Dcoanment ot Aancutturat Education 

Tucson. Arizona 85721 

April 25, 19B0 

~F2~ 
~F3?~ 
~F4?~ 

Dear ~F1~: 

Your cooperation in completing the enclosed survey is 
reauested. The purpose of this survey is to determine 
the relevance of your graduate study program in the 
College of Agnculture, life at the University of 
Arizona* and in the Tucson community. 

The results of this survey will assist the administra
tion and faculty of the College of Agriculture improve 
the curriculum and program for future international 
students wno attend tne University of Arizona. 

You may be assured of complete confidentiality. The 
questionnaire nas an identification number for statis
tical purposes only. Your name will never be placed on 
the survey. Completion of the survey is voluntary with 
no penalty for non participation. 

This is a Masters Degree research project. You can 
receive a summary of results by writing your name and 
address on the back of the return envelope. Please do 
not put this information on the questionnaire itself. 

Since the end of the Spring semester is quickly ap
proaching, we ask that you complete the questionnaire 
as soon as possible. Please place the completed ques
tionnaire in the enclosed self-addressed* stamped 
envelope and return it by April 27, 1980. Feel free to 
phone either of us at 621-1523 if you have any ques
tions. Thank you for the contribution of your very 
important opinions. 

Sincerely, 

Timothy L. Johnson David E. Cox 
Graduate Student Assistant Professor 
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APPENDIX B 

REMINDER FLYER SENT TO NON-RESPONDENTS 

Did you forget something? 

Do you remember receiving a survey during the last two 
weeks? It Has entitled "Relevance of Graduate Study 
Programs to International Students." This is my Masters 
Degree research project in the Department of 
Agricultural Education. I want your opinions to be 
included in this study. Vou can be assured of complete 
confidentiality. The results of this study will assist 
the administration and faculty of the College of 
Agriculture improve the program for future international 
students who attend the University of Arizona. 

Hake the effort to be included! Complete the survey and 
return it in the stamped enveloped that was included 
with it. If, for some reason you misplaced the survey, 
call me at 881—0852 and 1 will send you another survey 
form. 

Remember, YOUR OPINION DOES COUNT! Make the effort to 
see that it does! 

Sincerely, 

Timothy L. Johnson 
Graduate Student 
1341 H East Ft. Lowell Rd. 
Tucson, AZ 89719 

A 

R E M I N D E R  

N O T E  

May 2, 1988 

mf 

LOOKING 
AHEADTO 

YOUR 
OPINION 
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APPENDIX C 

SURVEY INSTRUMENT 

REIIVANCE OF GRADUATE STUDY 
PROGRAMS TO INTERNATIONAL STUDENTS 

A SURVEY OF 

INTERNATIONAL GRADUATE STUDENTS 
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APPENDIX C (Continued) 

RELEVANCE OF GRADUATE STUDY PROGRAMS 

TO INTERNATIONAL STUDENTS 

PART I. STUDY IN THE UNITED STATES AND AT THE UNIVERSITY OF 
ARIZONA. 

INSTRUCTIONS: Please read each of the statements below. 
Indicate t*hp importance of that item in your decision to study in 
the United States and at the University of Arizona, by circling 
the respective number on a scale from 1 to 5, with 1 - LOW and 
5 = HIGH. 

LOW HIGH 

1. The lack of my graduate study program in 
my home country. 1 2 3 4 5 

2. The degree of specialization in my graduate 
program. 1 2 3 4 5 

3. Recommendations by former students of my 
graduate study program. 1 2 3 4 5 

4 . The necessity of my graduate study program 
to my career goals. 1 2 3 4 5 

5. The assignment to my graduate study program 
by my home country government. 1 2 3 4 5 

6. The academic reputation of my graduate study 
program at the University of Arizona. 1 2 3 4 5 

7. The similarity of the environment of Arizona 
to that of my home country. 1 2 3 4 5 

8. I had no choice other than the University 
of Arizona. 1 2 3 4 5 

9. The decisions of other individuals that X 
should attend the University of Arizona. 1 2 3 4 5 

10. Advice of colleagues and friends to attend 
the University of Arizona. 1 2 3 4 5 

11. The interest shown by the University of 
Arizona in me as an individual. 1 2 3 4 5 
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PART II: ASSESSMENT OF GRADUATE STUDY PROGRAM 

INSTRUCTIONS: Please read each of the statements below. 
Indicate the degree of importance, which you rate each statement 
regarding your graduate study program, by circling the respective 
number on a scale from 1 to 5, with 1 = LOW and 5 = HIGH. 

LOW HIGH 

l. I feel that the faculty and staff at tij^ 
University of Arizona are very helpful. 1 2 3 4 5 

2. My graduate study program provides adequate 
courses for in depth knowledge in my area 
of expertise. 1 2 3 4 5 

3 . In general, REQUIRED technical courses, 
in my graduate study program, make an 
important contribution to my education. 1 2 3 4 5 

4. In general, the supervision I receive from 
my advisor is satisfactory. 1 2 3 4 5 

5. Technical course work in my graduate study 
program can be used to solve practical 
problems in my home country. 1 2 3 4 5 

6. My graduate study program helps me develop 
a strong positive professional image. 1 2 3 4 5 

7. My advisor encouraged me to work 
on a research problem related to the needs 
of my home country situation. 1 2 3 4 5 

8. In general, ELECTIVE technical courses, 
in my graduate study program, make an 
important contribution to my education. 1 2 3 4 5 

9. In general, my advisor is actively helpful 
and concerned about my welfare. 1 2 3 4 5 

10. 1 feel that the faculty and staff have 
high respect and interest towards me as an 
international student. 1 2 3 4 5 

11. There is enough flexibility in my graduate 
study program to take TECHNICAL elective 
courses. 1 2 3 4 5 

12. In general, my advisor is readily available 
for consultation. 1 2 3 4 5 

13. Course work in my graduate study program is 
too theoretical. 1 2 3 4 5 
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LOW HIGH 

14. There is enough flexibility in my graduate 
study program to take GENERAL elective 
courses. 1 2 3 4 5 

15. I feel that instructors help me with my 
projects and are available when I need help. 1 2 3 4 5 

16. Course work in r.y graduate study program is 
too practical. 1 2 3 4 5 

17. My graduate study program provides adequate 
exposure to computer technology. 1 2 3 4 5 

18. I feel that my interactions with peers in 
class are challenging. 1 2 3 4 5 ' 

19. My graduate study program allows for 
adequate application of course content. 1 2 3 4 5 

20. I am concerned I will be placed in a 
position inappropriate to my education 
when I return to my home country. 1 2 3 4 5 

21. My graduate study program includes adequate, 
off-campus educational activities such 
as field trips, internships, etc. 1 2 3 4 5 

22. My graduate study program is relevant to the 
development needs of my home country. 1 2 3 4 5 

PARS Ill: CAMPUS ACTIVITIES AND EVENTS 

INSTRUCTIONS: Please indicate vour level of satisfaction with 
the following campus services, departments, or programs by 
circling the number which best describes your feelings. The 
levels of satisfaction are: 4 « Very Satisfied? 3 = Satisfied? 
2 = Dissatisfied? 1 = Very Dissatisfied? and N = Not Applicable. 

vs S D VD NA 

1. International Student Office. 4 3 2 1 N 

2. Foreign Student Admissions Office. 4 3 2 1 N 

3 . The International House. 4 3 2 1 N 

4 . Center for English as a Second Language. 4 3 2 1 N 

5. Student Resource Center. 4 3 2 1 N 

6.  Nationality Clubs, (country or region) 4 3 2 1 N 
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VS S D VD NA 

7.  Student Union facilities and activities. 4 3 2 1  N 

8.  Library facilities. 4 3 2 1  N 

9.  Student health services. 4 3 2 1  N 

10.  University housing. 4 3 2 1  N 

11.  Athletic and recreational facilities. 4 3 2 1  N 

12.  University bookstore. 4 3 2 1  N 

13.  International Friends Program. 4 3 2 1  N 

14.  Foreign Wives program. 4 3 2 1  N 

15.  Office of Resident Instruction; College of 
Agriculture. 4 3 2 1  N 

16.  Office of the Dean; College of Agriculture. 4 3 2 1  N 

17.  Office of International Agriculture; College 
of Agriculture. 4 3 2 1  N 

18.  Clubs or organizations; College of 
Agriculture. 4 3 2 1  N 

19.  Degree Check of Theses and Dissertation; 
Graduate College. 4 3 2 1  N 

20.  Financial Aid Office. 4 3 2 1  N 

21.  Office of Major Department; College of 
Agriculture 4 3 2 a N 

PART XV: TUCSON COMMUNITY 

INSTRUCTIONS: Please inri irraf . ia ynnr IwpI  nf  vi th 
the following items by circling the number which describes your 
feelings. The levels of satisfaction are: 4 = Very Satisfied; 
3 = Satisfied; 2 = Dissatisfied; 1 = Very Dissatisfied; and 
N *= Not Applicable. 

VS S D VD NA 

1.  I am happy with living conditions 
in Tucson. 

4 3 2 i  N 

2.  I find security conditions in Tucson 
adequate. 

4 3 2 l  N 
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vs S D VD NA 

3. I am pleased with off-campus family 
housing facilities. 4 3 2 1 N 

4. Tucson citizens are helpful and friendly 
to me. 4 3 2 1 N 

5. I am pleased with the Arizona climate. 4 3 2 1 N 

6. I am pleased with the availability of 
goods and services. 4 3 2 1 N 

7 . I am pleased that the chance to make 
friends is easy. 4 3 2 1 N 

8 . I am pleased with the availability of 
ethnic food items. 4 3 2 1 N 

9. I am pleased there is a wide variety of 
social activities in which to participate 4 3 2 1 N 

10. Public transportation (buses, taxis, 
airlines) is adequate for my purposes. 4 3 2 1 N 

11. I am pleased with the available banking 
services. 4 3 2 1 N 

12. I am pleased with the available medical 
facilities. 4 3 2 1 N 

13. I am pleased with the fulfillment of my 
religious needs. 4 3 2 1 N 

PART V. BACKGROUND INFORMATION 

1. You are a citizen of which country? 

2. Where did you complete your undergraduate 
Name of college or university? 

education •p 

Location of that college or university, 
response.) 

(Please check one 

Home country 
United states 
Another country 
If so, in what country was it completed? 

3. What is your graduate study program (major) at the 
University of Arizona? 
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4. What degree are you presently pursuing? (Please check one 
response.) 

Masters 
Doctorate 

5. Expected date of receiving the degree: Month Year 

6. Until now, how many semesters have you been working on your 
graduate study program? (semesters). 

7. perhaps you have additional comments not covered by this 
survey. Please add them here. 

THANK YOU FOR PARTICIPATING IN THIS SURVEY. 

Please place in the self addressed, stamped envelope and return 
it by April 27, 1988 to: 

Timothy L. Johnson 
1341-H East Ft. Lowell Rd. 
Tucson, AZ 85719 
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APPENDIX D 

COUNTRIES OF CITIZENSHIP BY REGIONS OF THE WORLD 

REGIONS OF THE WORLD 

NUMBER OF 
ASIA RESPONSES 

Peoples Republic of China 12 
Republic of China - Taiwan 7 
Bangladesh 3 
Japan 3 
Sri Lanka 2 
Philippines 2 
Indonesia 2 
Nepal 1 
Pakistan 1 
Korea 1 
Thailand 1 

Subtotals Countries 11 35 

AFRICAN CONTINENT 

Cape Verde Islands 4 
Libya 2 
Egypt 2 
Ethiopia 2 
Morocco 2 
Nigeria 2 
Niger 2 
Algeria 
Mauritania 
Somalia 
Cameroon 
Zambia 
Lesotho 
Guinea-Bissau 
Botswana 
Central African Republic 
Cote d'lvoire 

Subtotals Countries 17 26 
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NUMBER OF 
LATIN AMERICA ; RESPONSES 

Brazil 8 
Mexico 5 
Honduras 2 
Nicaragua 1 
Venezuela 1 
Panama 1 
El Salvador 1 
Haiti 1 

Subtotals Countries 8 20 

MIDDLE EAST 

Iran 3 
Turkey 2 
Iraq 2 
Yemen 2 
United Arab Emirantes 2 
Syria 1 
Jordan 1 
Kuwait 1 
Israel 1 
Saudi Arabia 1 
Lebanon 1 

Subtotals Countries 11 17 

EUROPE 

Portugal 4 
West Germany 2 
Great Britain 1 

Subtotals Countries 3 7 

NORTH AMERICA 

Canada 1 

Subtotal Country 1 1 

GRAND TOTALS Countries 51 106 
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SELECTED COMMENTS BY THE RESPONDENTS 

1. There is a lack of available courses of my interest in 
development Economics. I do not see any necessity of 
required or semi-required courses. All graduate students 
come here to study their own academic interest. 
Diversifying course work would not bring in-depth knowledge 
in the field of specialization. 

2. I don't think the new sponsors policy that doesn't allow 
international graduate students to work is good. First, a 
lot are married and only have one source of income. 
Secondly, it was a good way to learn. I think grad students 
should have the opportunity to work in fields related to 
their research topics. 

3. The help from everybody here is not "active." They 
won't tell you something before you ask them. If the 
administration really cares about international students 
maybe they should more actively help and inform us rather 
than publishing the information in some booklet or guide 
where we can't find it when we do need help. 

4. Most of this information does not apply to me because I 
am a U.S. resident (legal alien) and I do not intend to 
return to my country in the near future. The Department of 
Food Science has been very helpful and courteous to me and I 
appreciate that. 

5. Computer technology should be assigned as part of a 
graduate study program. It is very important today, 
especiallly for agriculture related major students. 

As an international student I know there is a Dean, but I 
have "never" seen him. I have been here for three and a 
half years. I think he should find a time to meet students 
in the agriculture college at least once a year and to know 
what things they are concerned about. 

6. I am not very pleased with the University as a whole. 
It seems they just want your money. We pay for transcripts 
and for this and that. It seems to be more of a business 
than an educational institution. I am just waiting for the 
next tuition increase which may be coming when they build 
the new physical education center. We don't see an increase 
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in standards for our money, 
quality, and more classes, 
are withdrawn, etc. 

e.g. undergraduate teaching 
Instead teaching assistantships 

7. The International students office cares less about 
getting International students to settle in school. 
Neither do they seem to take any initiative in helping 
the incoming students concerning cultural, social or other 
activities of the North American society. 

8. This helped me recognize that I do not know about extra-
academic activities at the U of A, particularly those 
offered by the College of Agriculture. I think that it 
would be a good idea to organize a talk at the beginning of 
each semester in each department to help international 
students become involved in what is going on. At the 
beginning international students concentrate their efforts 
in understanding the academic system and generally they stay 
separate from the life of the university or department. Our 
first goal is to achieve our academic program, however, from 
the point of view of our exchange it is not good to go back 
home ignoring what is going on. 

9. In general the university administration is very bad 
compared to other American universities. The bureaucracy in 
this administration is comparable to that in Third World 
countries. They treat the students as if they are their 
employees. I think the university administration is here to 
serve the students interest, at least that's the way it 
should be. 

10. It might be better if we had a chance to talk with 
professors when we arrived at this university so that we 
could get to know them better and then decide on our choice 
of advisors before choosing a thesis topic. Many people 
know the climate of Arizona and also some aspects on which 
the U of A concentrates, but don't know them in detail. 
It's very important to know what research interests the 
professors are pursuing. 

11. Technical content in watershed management could still 
be strengthened and fortified especially with new courses 
related to more humid ecosystems. 
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12. Postal services in the university are far from 
satisfactory. As a foreign student I need to mail lots of 
parcels, but there are no facilities to make it possible 
here. 

Statistical, computer and remote sensing techniques are 
almost non-existent in the School of Renewable Natural 
Resources and that is not desirable especially for 
quantitative students. 

The fact that Soil and Water Science is separated from other 
land resource departments makes life difficult for those 
interested in multi-resouce management as a major. 

13. I think the rent is very expensive for housing in 
comparison to the comfort offered. I live in Christopher 
City because it is a safe place for my kids and only for 
that reason. In general, students don't have money, so I 
don't understand the high cost of rent when the comfort 
offered is not the best. 

14. Unfortunately, the College of Agriculture does not 
support its schools at an adequate rate, such as financial 
support, sufficient number of faculty, and general 
information. As a student of the School of RNR I feel the 
need to organize many events on our own, because there seems 
to be a communication gap with the College. This applies 
particularly to international studentsI In addition, most 
graduate students in LAR feel very disappointed about the 
plan to eliminate Landscape Architecture from SRNR. 

15. I would like to have more practical or field trip 
experiences for Masters programs. 

16. If the university wants international students to be 
more effective on their jobs back home, then a set of 
courses can be designed for studying the local conditions 
and problems of the Third World. Most of the people who 
returned home after a Ph.D. from the USA could not 
contribute much because of the highly theoretical knowledge 
they had gained. When they could not find computers and 
other sophisticated instruments they could not conduct their 
studies. The international students and their advisor 
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should be encouraged to work and visit the home country of 
the students data collection and understanding of the 
conditions where the student will work after completion of 
his studies. 

17. Although the University of Arizona was the first one to 
admit me, I had a positive idea about it as many people I 
know graduated from here. I am satisfied with it. 

18. There are a lot of things an international student needs 
to know before he starts his program. I would appreciate 
seeing one of the College of Agriculture offices take the 
responsibility for publishing an annual paper just for the 
new graduate student telling them about the facilities they 
can ask for. 
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