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ABSTRACT 

The purpose of this study was to ascertain whether 

there were significant differences in practices and educa

tional preparation among secondary school counselors. Five 

research questions and 130 hypotheses were formulated on the 

theory that counselor practices and educational background 

differ when counselors are categorized by various school 

environments. 

Data for the study were supplied by the National 

Longitudinal Study of the High School Class of 1972, specif

ically, the School File Documentation which includes coun

selor questionnaires from 1,057 secondary schools. One 

counselor questionnaire was selected from each of the 

schools to be included in the st~dy. A chi square test was 

administered to find out if discrepancies among categorical 

groups were significant. 

The study found that major differences existed among 

groups classified under national geographical region, public 

and private control, and school location. Few differences 

were found among groups classified under the percentage of 

minority students in the school and the percentage of teach

ers with advanced degrees in the school. Results indicate 

that counselor practices and educational preparation are 
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strongly influenced by geographical region, type of adminis

trative control, and school location. While the study did 

not focus on the amount of training experienced by counsel

ors, indication are that a sizable proportion of secondary 

school counselors had not taken any courses in educational, 

personal/family, or vocational counseling. Few in the sam

ple had taken courses in minority group counseling. By the 

same token, a lack of practicum hours in these areas was 

also shown. 



CHAPTER 1 

INTRODUCTION 

Guidance services were first introduced to the 

American school system as a viable program in the late 

1890's (Odell, 1971). ~..jhile historicallY the focus was on 

educational problems and preparation for vocational careers, 

the present role of school counselors, though ill-defined, 

encompasses functions as wide ranging as individual and 

group counseling and public relations. Louise M. Odell 

(1971) in her historical review of the American School 

Counselors Association depicted the development of guidance 

services in American schools as a movement centered on 

strong proponents like Frank Parsons of Boston and Jesse 

Davis of Grand Rapids, Michigan. Parsons opened the Voca

tion Bureau of Boston in 1908 while "in 1912, Grand Rapids, 

Michigan was the first to establish a city-wide department 

for vocational guidance within its school system" (Odell, 

1971, p. 14). By 1915 similar departments had been created 

in Boston, Cincinnati, Minneapolis, Oakland, Philadelphia, 

and Lincoln, Nebraska. Practically no school today is 

without a counselor. 

Between 1913 when the National Vocational Guidance 

Association (NVGA) was formed and 1958, the guidance movement 
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exerted a strong influence on the American school system. 

In 1939 there were 2,286 counselors identified ser·vin,?" 

1,297 public schools in 46 states on at least a part-time 

basis (Odell, 1971). In 1952 NVGA joined the American 

College Personnel Association (ACPA), the Association for 

Counselor Education and Supervision (ACES) and the Student 

Personnel Association for Teacher Education (SPATE) in a 

merger with the American Personnel and Guidance Association 

(APGA). To isolate the particular needs and concerns of 

elementary and secondary school counselors 'and concentrate 

on standards for selection, preparation, and certification, 

the American School Counselors Association (ASCA) was formed 

in 1953 apart from NVGA. Odell wrote "within a period of 

17 years (1953 to 1970) ASCA grew from a membership of 327 

dedicated people with a desire for greater professional 

identity within the school setting into a membership organ

ization of 14,164 by September 1, 1970" (1971, pp. 187-188). 

Under the umbrella of APGA, ASCA is presently the organiza

tion most dedicated to establishing guidelines and role 

definition for school counselors. 

While entrenchment in the American school system and 

emergence of a professional organization appreciably raised 

the status of school counselors, perhaps the greatest 

impetus to the proliferation of guidance programs was the 

financial support provided through the National Defense 
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Education Act (NDEA) of 1958. During this post-Sputnik era 

counselors were expected to play a major role in the 

nation's accelerated plan to engender scholars for a space

age society. Some 14,000 secondary school counselors were 

trained between 1959 and 1963 at NDEA institutes. In fact, 

while there were only 12,000 school counselors in 1959, by 

1970-71 the number had swelled to 54,000 full-time counsel

ors of which 44,000 were in secondary schools (Odell, 1973). 

The literature is abundant in commentary extolling 

the benefits of the counseling dimension, yet many studies 

indicate that there are widespread perceptions among prin

cipals, teachers, students, and, even counselors regarding 

the role guidance is playing and should be playing in pre

sent day education (Trotzer & Kassera, 1971; Pershing & 

Demetropoulis, 1981) . Although the "Statement of Policy for 

Secondary School Counselors" (Loughary, Stripling & 

Fitzgerald, 1965) is generally accepted as a guideline for 

roles and standards, evidence indicates that counselors do 

not adhere closely to its recommendations (Buckner, 1975). 

As' a result, establishment of a professional role and 

identity has been and continues to be a problem (Bradley, 

1978; Pine, 1975a; Shertzer & Stone, 1981). As early as 

1959 one writer in explaining why counselors needed a 

"Bill of Rights: stated that counselors "frequently serve 

as clerks, disciplinarians, or attendance accountants. 



4 

Because of this misrepresentation, many counselors are 

discouraged and ashamed of their services" (Stewart, 1959, 

p. 500). He argued that counselors wanted to do the jobs 

they were trained to do. A national survey of vocational 

guidance in secondary schools conducted in 1966 concluded 

that "the services and functions expected from the program 

characteristically were far more than the guidance staff 

could be expected to provide with available resources and 

methods" (Campbell, 1968, p. 2). While many scholars blame 

counselors for subservience and neglect of training on duty, 

others acknowledge the pressures placed on counselors to 

engage in menial tasks by principals. The jack-of-all

trades image has prevailed in many school settings to the 

detriment of the counseling profession. The "frill" label 

in dire economic times translates to excess baggage which 

is easily disposed (Bradley, 1978; Erpenbach, 1973; Gallup, 

1971) . 

In addition to the problem associated with estab

lishing a professional identity with commensurate roles, 

secondary school counselors for the past decade have re

ceived a barrage of criticism on services they purport to 

offer (Pine, 1975a, 1975b). The more prevalent of these 

criticisms contend that counselors (1) isolate themselves 

from other school personnel, (2) lack adequate training, 

(3) overemphasize programs for college-bound students, (4) 

spend too much time in clerical and administrative tasks 
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and too little time counseling, (5) confine themselves to 

the office rather than reaching out to students, (6) offer 

poor services to minority students, (7) have stereotypes of 

women, and (8) overemphasize therapy and neglect career 

education. Most of these criticisms have surfaced from 

studies done at the school, district, and state levels and 

are applied loosely to secondary school counseling in gen

eral. An appeal is evident in the literature (Wells & 

Ritter, 1979) which calls for counselors to take charge of 

their own fate by establishing mechanisms for accountability, 

fashioning new roles to meet ever changing demands, and 

fostering a higher visibility on campuses (Buckner, 1975; 

Walz & Benjamin, 1978). 

This study addressed many of the criticisms at

tributed to secondary school counselors. More importantly, 

it was the first study to utilize cross-sectional data from 

such a large sample of counselors. These findings may con

solidate the views regarding functions performed by coun

selors and differentiate their functions by school 

environments. At any rate, the results serve as a benchmark 

for future studies done at the local and state levels. 

Statement of the Purpose 

The purpose of this study was to investigate 

selected data contained in the School File Documentation of 

the National Longitudinal Study of the High School Class of 
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1972 to determine if significant differences in practices 

and educational preparation exist among secondary school 

counselors in various school settings. 

Background of the Study 

Past studies indicate that self-examination in plain 

view is a healthy characteristic of the counseling profes-

sion whose services depend on satisfaction of the public. 

After all, the recipients of these services, i.e., students, 

principals, teachers, parents, know whether their concerns 

are being addressed. With the exception of one study done 

in 1966 (Campbell, 1968), a search of the literature re-

vealed that studies regarding opinions, attitudes, and 

perceptions of secondary school counselors have been con-

fined to local or state areas. Campbell conducted a 

national survey of vocational guidance in secondary educa-

tion. He surveyed students, teachers, principals, and 

counselors, however, only 308 of the latter were respon-

dents. Through categorizing respondents by six types of 

public secondary schools (urban comprehensive, rural 

comprehensive, urban general academic, rural general 

academic, urban vocational, and area vocational-technical), 

it was found that: 

For most guidance services, each category of re
spondent was internally consistent across types 
of schools in the 6egree to which they endorsed 
the various services. When differences did occur, 



it typically occurred for the cluster of services 
pertaining to "outside the school" activities 

. (p. 2). 

Campbell's findings indicate that secondary school 

counselors do not stand in isolation from the total school 

environment. They are molded by the size and location of 

the schools, as well as by the communities, local education 

boards, state policy and, even the schools' national geo-

graphical regions. L. H. Stewart (1961) realizing that the 

guidance programs are shaped by the setting wrote: 

It would seem that functions and roles can be 
dealt with only in terms of the unique purposes 
and organizational patterns of the guidance 
programs within particular schools and in terms 
of the way each school defines the job of its 
counselors (p. 133). 

Thomas (1973) commenting on the inconsistency of secondary 

school counselor roles stated "some reasons for variability 
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in counselor roles are different needs of the students, dif-

ferent school and environmental settings and different ex-

pectations of others" (p. 7). Each environment and its 

constituents have the ability to apply political, economic, 

and social pressures to the process of education. Each 

setting exudes a unique complexion of concerns. Gunnings 

(1977) in speaking of the influence of environment on inner 

city youth wrote: 

the environment is the key factor in shaping man's 
attitudes, values, and beliefs. Individuals in 
urban areas usually lack any real source of power, 
i.e., their lives are controlled by the environ
ment in which they live. This often leads to 
feelings of hopelessness and helplessness on the 
part of these individuals (p. 149). 
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The duties of secondary school counselors depend very much 

upon the expressed needs and concerns of their constituents. 

American communities whether witnessing economic well-being 

or depressing social problems will produce, in all likeli-

hood, distinct school environments which have some similar-

ity in demands. These demands affect the roles played by 

counselors and their response patterns. 

When education is considered in a social context, it 

is generally recognized that students attending the plush 

preparatory schools and public schools in the affluent sub-

urbs receive a more marketable education than students at-

tending schools in the inner city. Gunnings (1977) 

reflected his concern when he wrote: 

Urban schools receive inadequate financial support 
from local, state, and federal sources. They re
ceive less expenditures per pupil than their 
suburban counterparts. According to the Coleman 
Report (1966), students in these schools have 
less access to physics, chemistry and language 
laboratories, there are fewer books per pupil in 
their libraries, and their textbooks are less 
often in sufficient supply. This alone is not 
the problem, but when you consider that most 
special settings offer very little in counseling, 
what difference does it make if school systems 
provide excellent materials, schools, and other 
resources if the urban child is not mentally 
ready to take advantage of the opportunities 
(p. 150). 

This problem is compounded by the lack of concerned and 

qualified personnel in such settings. Lipset (1970) con-

cluded that "good teachers gravitate to the districts that 

pay more, that have students who are motivated to learn, 



an,d where they do not have to act as policemen" (p. 36). 

This view is accented by Gunnings (1977) who gave the fol

lowing assessment of the personnel drafted to work in the 

in.ner city environment: 

It should be pointed out that quite often 
teachers and other school personnel do not want 
to wor'k in the urban schools. Due to circum
stances beyond their control, they are forced 
to work there. Thus, the students are con
fronted with individuals who are not mentally 
prepared to meet their needs and who are afraid 
of being in that particular environment (p. 151)~ 

T~achers and counselors are not alone in their apprehension 

tq environments which have proved to be educationally less 

fq.cilitative. Wegner (1978) pointed out that: 

Paren-ts, moreover, often give careful consid
eration to available schools in selecting the 
community and neighborhood in which to live. 
And average test scores, rates of college at
tendance, incidence of disruptive behavior, 
and other indicators vary markedly from 
school to school (p. 36). 
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The impact of the school's surroundings cannot be minimized. 

D~le (1972) in his book Building a Learning Environment, 

cqntended: that "the social context in ~.Jhich an indiviudal 

i~ living, is critically important. ." (p. 17). Counselors 

mt.lst respond to the clientele by offering services to 

s~tisfy tbe most pressing concerns. In this instance, con-

c~rns precipitated by homogeneous environmental conditions 

should pr~duce similar services. 



The many variables operating on the local level 

serve to mold guidance programs into mechanisms answerable 

to the indigenous population. This study assembled secon

dary school counselors into groups based on the following 
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criteria: (1) geographical region; (2) location of school; 

(3) school's percentage of minority students; (4) school's 

percentage of teachers with master's and doctoral degrees; 

and, (5) public or private affiliation. The intent of the 

study was to isolate significant differences among secondary 

school counselors based on these criteria. 

Significance of the Study 

Findings of this study indicate whether significant 

differences exist in practices .and educational preparation 

among secondary school counselors at diverse school loca

tions with varying population makeups. While basic similar

ities in training, orientation, and credentialing are 

acknowledged through consistency in counselor education 

programs, state certification, and qualifications for 

membership in professional organizations, secondary school 

counselor functions are inconsistent nationwide and educa

tional preparation is often tailored to fit individual job 

plans. In its 1963 guidelines statement for secondary 

school counselors, the American School Counselor Association 

described factors that emphasized counselor functions: 



Among these factors are the personal charac
ter'istics and developmental level of the pupils 
in his school and to whom he is assigned, the 
nature and values of the community, the scope 
of the school curriculum, extent of active par
ticipation in guidance services by teachers, 
and school and community resources. o.rganiza
tion and administration of the individual 
school, the professional environment, and as
signment of responsibilities among school 
counselors within a school also contribute to 
varying emphasis of functions by counselors 
( AS CA, p. 19 8 ) . 

Since all schools are susceptible to forces indigenous to 

their surroundings, schools with favorable conditions are 

more amenable to a full expression of counselor functions 

as recommended by professional literature while schools in 

other settings may actually negate development of certain 

11 

practices, or at least upstage their priority. The American 

School Counselor Association identifi~d the following func-

tions as appropriate for secondary school counselors: (1) 

individual and group counseling; (2) staff consultation; 

(3) parental assistance; (4) student self appraisal; (5) 

information and planning; (6) referral; and, (7) public 

relations (ASCA, 1977). 

The importance of this study was that it detected 

significant differences in practices and educational pre-

paration in various school environments. This information 

can be used by scholars, critics, and professional organiza-

tions to focus on the suitability of specific school en-

vironments for the implementation of professional 
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recommendations. Consequently, consideration to environ

mental differences can be given in counselor training. t10re 

emphasis can be placed on development of skills which would 

ensure easier adaptability to the part icular settings. 

Additionally, energies can be channeled into the structure 

of the environments in an effort to make them more amenable 

to guidance goals. 

Concurrently, this study determined uniformity or 

lack of it among programs and practices. Guidance programs 

are shaped as much by the nature of their environments as 

by the skills of the personnel. A more objective picture 

of the counseling situation is painted by this study which 

gives consideration to the wide range of variables inter

playing on counselor functions. 

Research Questions 

The five research questions were as follows: 

1. Do practices and educational preparation of 

secondary school counselors differ significantly 

when counselors are categorized by national 

geographical regions? 

2. Do practices and educational preparation of 

secondary school counselors differ signifi

cantly when categorized by public and private 

schools? 



3. Do practices and educational preparation of secon

dary school counselors differ significantly when 

counselors are categorized by location of the 

school? 

4. Do practices and educational preparation of 

secondary school counselors differ significantly 

when counselors are categorized by the percentage 

of minority students in the school? 

5. Do practices and educational preparation of 

secondary school counselors differ significantly 

when counselors are categorized by the percentage 

of full-time teachers with master's and doctoral 

degrees in the school? 
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A list of the 26 hypotheses tested for each of the research 

questions can be found in Appendix A. 

Scope 

This study included a sample of all counselors who 

were employed in public, private, and church affiliated 

schools in the 50 states and the District of Columbia which 

were listed with the Office of Education (Department of 

Education) and the National Catholic Education Association 

during the 1971-72 school year. 



Limitations 

1. This study was limited to the variables chosen by 

the NLS and indicated on the Counselor Question

naire. 

2. This study involved only a sample of counselors 

who served in secondary school guidance programs 

during the 1971-72 school year. Results cannot 

be assumed to cover any other years. 

3. This study was limited to those counselors who 

spent a portion of their professional time in 

the service of high school seniors during the 

1971-72 school year. 

4. This study excluded those counselors who worked 

in schools for the physically or mentally handi

capped, schools for legally confined students, 

and special school situations such as area 

vocational schools. 

Assumptions 

The researcher made the following assumptions: 

1. That the sample counselors were representative of 

the national population of counselors employed in 

secondary schools during the school year 1971-72. 

2. That the subjects responded honestly to the ques

tions on the Counselor Questionnaire of the NLS. 

14 



3. That the responses of subjects gave an accurate 

picture of the guidance programs at their 

schools. 

4. That respondents were generalist in the area of 

counseling and not specialists in a particular 

sphere, i.e., career, postsecondary educational, 

group, etc. 

Definition of Terms 

Counselor Educational Preparation--Those.courses or 

supervised practicums in educationa1 2 minority group, per

sonal, or vocational counseling which enhance ones ability 

to fulfill his/her professional duties and distinguishes 

him/her from a layperson. 
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Counselor Practices--Those activities, patterns, cus

toms, or methods employed by a counselor on a routine basis 

in connection with professional role. 

Secondary School Counselor--A person who is certified 

by a state agency to work in a secondary school setting as 

a counselor and accepts responsiblity for assisting all 

pupils but has as a major concern the developmental needs 

and problems of youth. 

Location of School--The NLS defined school location by 

the following population criteria: 

a. Rural--Sparsely populated with people. 
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b. Small City or Town--Fewer than 50,000 people but 

not a suburb of a larger place. 

c. Medium Size City--50,000 to 100,000 people. 

d. Large City--100,000 to 500,000 people. 

e. Very Large City--Over 500,000 people. 

Summary 

This chapter has outlined the importance and signi

ficance of the present study. While literature in the field 

has thoroughly analyzed secondary school. counseling in many 

respects, a void has been noticed in regard to the impact 

of the larger environment which counselors must react to and 

work within daily. This study should provide base data for 

a more microscopic look into this area. 

The following four chapters will provide (1) a 

review of the literature; (2) research procedures employed; 

(3) presentation of the results; and (4) discussion and 

recommendations. 



CHAPTER 2 

REVIEW OF LITERATURE 

Introduction 

Research and commentary on secondary school counsel

ing is abundant and easily accessible. ASCA has published 

and revised guidelines stating the nature and scope of the 

profession and its goals. In the following review a trend 

will be followed beginning with policy statements or organi

zations which encompass the theory base for secondary 

school counselors, as well as the practices recommended to 

accomplish the designed goals of the profession. Most 

studies of the past 20 years have used professional guide

lines as a springboard into research on the actual and ideal 

roles and role perceptions of secondary school counselors. 

As will be indicated, research in this area has been slow to 

assess the nature of the environment and its probable impact 

on the role of counselors and the perceptions of the con

stituent populations. Thus, the following studies are but 

direction signs which point to a need for the present study. 

Policy Statements 

The theory and rationale behind secondary school 

counseling has been well stated in numerous textbooks and 

17 
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periodicals. The bulk of this philosophy transpired from a 

five year study begun in 1959 which represented the contri

butions and thinking of over 1,000 professionals in the 

field. This source has produced guidelines and professional 

goals for secondary school counselors. APGA, the umbrella 

organization, through various interlaced committees, as well 

as ASCA, the categorical body, has outlined quite clearly 

the basis for professonal rationale, preparation, relation

ships to constituents, desired environment, counselor work

load, etc., (ASCA, 1963, 1974, 1977, 1981; Loughary et al., 

1965; Wrenn, 1962). 

Summarily, the theory behind secondary school coun

seling is built on the belief that (1) instructional type 

experiences are not in themselves sufficient for achieving 

the educational and personal development necessary to func

tion in a democratic society; (2) each child possesses 

intrinsic worth and has a right to be accepted as a human 

being; (3) counseling functions as a continuous process to 

assist students in identifying and meeting their needs in 

educational, vocational, and personal-social areas; (4) 

schools are concerned about the development of the individ

ual student and counseling services facilitate a personal

ized school experience; and, (5) counseling is an integral 

part of the school which provides consultation and in

service programs to the staff regarding developmental 

psychology. 



School counselors are expected to be well-grounded 

in the behavioral sciences and have clinical skills adapt

able to the school setting (ASCA, 1981). 
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The professional environment of the school counselor 

is expected to be facilitative to the counseling process. 

ASCA recommends that counselors practice confidentiality in 

communications and have freedom from teaching, administra

tive, and clerical assignment, budgets for research and in

service training, and a pupil load of approximately 250 

students per counselor. Wrenn (1962) of the APGA's Commis

sion on Guidance in American Schools recommended that two

thirds to three-fourths of counselors' time be spent 

counseling students and consulting with teachers, 

administrators, and parents. The remainder of the time, he 

suggested, should be spent researching the student popula

tion and interpreting the findings to the school staff and 

coordinating resources in the school and between the school 

and community. Regarding the appropriate counselor to 

student ratio, Wrenn (1962) wrote "the ratio of counselors 

to students (counseling load) is determined by the educa

tional and developmental needs of the total school program 

to meet these needs" (p. 137). He further stated that one 

counselor to each 300 high school students is a reasonable 

expectation if counselors are to perform the recommended 

duties. 
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The various policy statements and guidelines are 

saturated with the ethical and professional responsibilities 

assumed by school counselors. This material is too exhaus

tive to be repeated in the present study .. At any rate, 

APGA, as well as ASCA, considers counselors to be an inte

gral part of the educational team. In this capacity, a 

professional commitment to the students, parents, teachers, 

and administration is expected. 

Professional Preparation 

Whether one should be allowed to practice as a pro

fessional counselor in a primary or secondary school is a 

decision reserved for departments of education in the re

spective states. Standards for state certification are up

held through the application process. These state 

requirements reflect condensations of the guidelines issued 

by APGA, ACES, and ASCA for counselor preparation (Loughary 

et al., 1965; ASCA, 1963). In light of the professional 

competencies expected in counseling, testing, consultation, 

community relations, research, and administration, a 

master's degree in counseling from an accredited institution 

is recommended by ASCA. ACES stresses a two year program. 

In the guidelines adopted in 1964 by ASCA, it further rec

ommended that states endorse the counselor education program 

from which their counselors obtained training since certifi

cation represents legal professional status (Lougharyet al., 
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1965). Prescribed course areas include (1) developmental 

and educational psychology, (2) counseling theory, (3) 

educational and psychological appraisal, (4) group theory, 

(5) vocational development, (6) research, and (7) legal and 

professional ethics. A supervised laboratory, practicum, 

and internship work is deemed crucial to the insight and 

development of the school counselor. Finally, ASCA cau

tioned school counselors to continue the educative process 

even after formal training is completed by participating in 

in-service and other post-certification programs designed 

to maintain and promote competence (ASCA, 1963). 

While state departments of education and national 

and regional associations have adopted many of the guide

lines purported by ASCA, states offer a greater degree of 

flexibility in their credit hour requirements while placing 

much more emphasis on teaching experience (Woellner, 1981). 

For some states it is not necessary to have a master's 

degree to obtain provisional status or endorsement as a 

counselor, however, most stress from two to three years 

teaching experience. States generally require between 18 

and 45 semester hours in an approved counselor education 

program before a professional certificate is granted. Most 

require 30 semester hours and/or a master's degree. Many 

states, Arkansas, Maryland, and Indiana are examples, out

line the required courses and competencies needed. Of these 
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states, few specify multicultural awareness or courses per-

taining to minority/women's issues as a requirement. In 

light of the variability in programs (Hollis & Wantz, 1980) 

and state requirements, Shertzer and Stone (1981) offered a 

sobering assessment of the problem of preparation. 

It is estimated that there are 475 colleges and 
universities offering counselor preparation pro
grams and the number is increasing. Considerable 
variability in quality and quantity of prepara
tion exists across institutions. The large num
ber of institutions has led to increasing concerns 
over the quality of preparation programs (Shertzer 
& Stone, 1981, p. 139). 

Studies 

Over the past 20 years great emphasis has been 

placed in the literature on the role of secondary school 

counselors and the perceptions and expectations of selected 

publics, generally, students, teachers, principals, and 

administrators. According to Trotzer and Kassera (1971) the 

typical counselor role study is conducted in one or two 

ways: 

The first way is to compare the role perception of 
the counselor and his publics in an effort to ob
tain consensus or discrepancy in respect to coun
selor role (Shertzer & Stone, 1963). The second 
method is to determine what the actual activities 
of the counselor are as a jumping off point for 
comparison with the ideal conception of what he 
should be doing (p. 335). 

To the present writer's knowledge, there have been no stud-

ies which specifically attempted to denote the differences 

in practices and educational preparation based on 
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environmental factors in the schools or districts. Nonethe

less, the many studies regarding the role of counselors and 

the reaction of constituents in the school environment to 

guidance services is pertinent to the present study. Such 

studies have magnified the paradox inherit in applying ideal 

standards to a position whose existence is molded by public 

expediency. 

Activity Log Studies 

In the early 1960's when counselors began to multi

ply in great numbers due to the National Defense Education 

Act, a number of studies were precipitated by researchers 

to find out what roles counselors actually played in secon

dary schools. One of the first studies of this type was 

conducted by Fitzgerald (1962) in Pinellas County, Florida. 

He had junior and senior high school counselors keep an 

activity log for ten days over a randomly selected two month 

period. He found that senior high school counselors spent 

an average of 17% of their time counseling, 20% in confer

ences, 9% testing, 3% in group guidance, 17% in clerical, 

3% in correspondence and 26% in miscellaneous duties 

(registration, schedule changes, educational meetings, 

etc.). The researcher also found that "there exists a wide 

variation in the duties, responsibilities, and tasks of 

those known as counselors because each school is organized 



differently as a result of its own particular characteris

tics and problems (p. 218). 

Daldrup (1967) followed up a similar statewide 
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study done in 1956 in Missouri and found that there had been 

little change from 1956 to 1962 in time spent by counselors 

on the various guidance services. He found significant 

differences at the 0.1 level between the time counselors 

spent in assistance to students, teachers, administration, 

and research and the time they felt these services deserved. 

Daldrup concluded "when studies are conducted on the school 

counselor, it is found that the respondents feel an obliga

tion to perform a wider range of duties than they have time 

a va i 1 ab 1 e for" ( p . 18 3) . 

Ashcraft (1966) conducted a five state survey of 

counselor duties, responsibilities and working conditions to 

determine if there was agreement with the ASCA Statement of 

Policy. He surveyed 20 secondary school counselors in each 

of the states of New Mexico, Texas, Oklahoma, Kansas, and 

Arkansas. Among his findings were the fOllowing: (1) 

counselors spent an average of six hours per day in counsel

ing and ~uidance duties; (2) 36% of the schools had a writ

ten policy on the specific duties of the counselor; (3) the 

average student-counselor ratio was 604 to 1; and, (4) 20% 

of respondents viewed the position as a stepping stone to 

an administrative level. 
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A study by Pruett and Brown (1966) surveyed a 

sample drawn from the publication Who's Who in Guidance in 

Indiana to determine the extent of compliance with the 

recommendations issued by APGA's Commission on Guidance in 

American Schools among Indiana's guidance workers. Subjects 

were asked to keep a log of their daily activity over a 

specified three week period. Twenty-four deans, 56 direc

tors of guidance, and 85 counselors participated in the 

study. Findings indicated that (1) two-thirds to three

fourths of workers time was not spent with students, teach

ers, administrators, and parents (52% of assigned guidance 

time was spent in these areas), (2) about one-quarter of 

assigned guidance time was spent in non-guidance activity 

(clerical work, scheduling, administrative chores, and 

substitute teaching), (3) some guidance directors and coun

selors were engaged in attendance-taking, pass-~riting, and 

disciplining which should be left to deans or assistant 

principals, and (4) the function of studying and interpret

ing student data was largely neglected. This study also 

indicated that guidance workers in schools ranging in size 

from 500 to 1,000 students spent considerably less time 

counseling (31.3%) than schools with less that 500 (38.2%) 

and more than 1,000 (37.1%) students. 

Another study conducted by Trotzer and Kassera 

(1971) surveyed 25 counselors in 17 schools in and around 
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River Falls, Wisconsin. A daily log was kept by partici-

pants for a two-week period. Results showed that on an 

average counselors spent 44.3% of their time working dir

ectly with students, 23.2% of their time with people other 

than students, and 26.7% of their time doing paperwork and 

other non-person or non-guidance related activities. Actual 

student counseling accounted for only 33% of total time. 

In conclusion the authors wrote "this information suggests 

that the counselor is spending the major portion of his time 

in activities which are not directly stressed either in the 

overall counselor training programs or specifically in the 

practicum experience" (p. 340). They suggested that coun

selors prod school systems to commit salaries for secretar

ies and paraprofessionals to handle the paperwork and other 

non-counselor tasks. 

A more recent study was done by Rivera-Negron (1979) 

in Puerto Rico. He administered the Minnesota Satisfaction 

Questionnaire (MSQ) and the Counselor Attitudes Inventory 

(CAl) to 108 subjects randomly chosen from six different 

school regions to ascertain the difference between the 

counselors' actual and ideal role perception and job satis

faction. He found that counselors differed significantly in 

their actual and ideal perception of roles involving (1) 

consultive contact; (2) service on the curriculum committee; 

(3) vocational problems; (4) follow-up studies~ (5) faculty 
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studies; (6) using research; (7) social-psychological prob

lems of students; (8) scoring group intelligence tests; 

(9) disciplining students; and, (10) arranging for ill stu

dents to go home. Except for the roles involving social

psychological problems of students, counselors felt that 

they should perform each of these roles more frequently than 

was customary. Roles numbered 8, 9, and 10 are not recom

mended by ASCA. 

Finally, a 1981 study by Grandinetti sought to de

termine if major functional statements (ASCA) were 

descriptive of counselor role. Three hundred and thirty

one secondary school counselors were surveyed of which 290 

(79%) responded. He hypothesized that there would be no 

significant differences between the ASCA functional state

ment and the views of practicing secondary school counsel

ors. It was found that all functional statement comparisons 

were not considered equal at the .05 level of significance. 

The above studies are typical of research conducted 

in the field regarding the actual role of counselors as 

compared to the ideal role established by authorities. 

Typical, too, are the findings which indicate a lack of 

consistency between training and duties. While functional 

statements by ASCA are not binding, but merely guidelines 

and goals to work towards, it is important that counselors 
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attempt to adhere as closely as possible to these edicts if 

a concrete professional identity is to be achieved. 

Secondary School Counselors as Viewed 
by Selected Publics 

The second type of study mentioned by Trotzer and 

Kassera (1971) involved assessing the role perceptions of 

counselors and their publics. One of many such studies done 

in the 1960's was by Sweeney (1966) who sought to determine 

the differences in perceptions of counselors and principals 

regarding the secondary school counselor's role. He sent 

questionnaires to a sample of 220 counselors and their 

principals in the state of Ohio. Respondents were asked to 

rank order six sub-areas of counselor activites. These 

areas were (1) providing service to individual students, 

(2) providing service to groups of students, (3) establish-

ing and maintaining staff relationship, (4) promoting the 

general school program, (5) establishing and maintaining 

community relationships, and (6) accepting professional 

responsibilities. Respondents were also asked to respond 

to a personality measuring instrument; the Interpersonal 

Check List (ICL), to find out if counselors and administra-

tors identified similar types of attributes for counselors 

to be effective in their role. It was found that both 

groups, in general, ranked the sub-areas similarly though 

there were differences in the degree to which the areas were 
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important for counselors to perform. While principals and 

counselors ranked attributes for counselors similarly, ad-

ministrators emphasized leadership qualities more strongly. 

Sweeney concluded: 

If administrators interpret the counselor's role 
from their perceptual frame of references as a 
quasi-administrator of guidance services, it is 
understandable that they also would tend to see 
him in terms of attributes that they consider 
necessary for an administrator (p. 848). 

Dietz (1972) surveyed the attitudes held by 272 

principals in Tennessee toward counselor role and function 

activities as recommended by ASCA. Seventy-two percent were 

respondents. The following rank order in degree of positive 

attitude toward the 10 ASCA recommendatons results: (1) 

placement; (2) public relations; (3) staff consulting; (4) 

program development; (5) educational and vocational plan-

ning; (6) counseling; (7) pupil appraisal; (8) parent help; 

(9) referral; and, (10) research. While the respondents 

viewed all of the ASCA recommendations positively, they 

viewed most positively "those activities which enhance the 

smooth operati0n of the school program and present the 

school in a favorable light" (Dietz, 1972, p. 74). Place

ment and public relations which ranked 1 and 2 is a example 

of such activities while counseling which is foremost in the 

ASCA guidelines is ranked sixth. 

A 1976 study by Hassard surveyed 96 counselors and 

67 principals and vice-principals in southwestern Ontario 
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high schools. Data were gathered by questionnaire and two 

follow-up interviews. The researcher found that positions 

reflected the differing perspectives of counselors and 

principals for individual and institutional needs. He con

cluded "the principal's primary concern is for the welfare 

of the institution and his or her secondary concern is for 

the individual. With counsellors, [sic] the opposite is 

true" (p. 7544A). 

Oshiro (1981) administered the Counselor Role 

Questionnaire to 50 administrators and 252 secondary school 

counselors in a large Southern California school district 

and received an 80% and 50% return rate, respectively. 

Findings indicated that (1) more counselors were dissatis

fied rather than satisfied with their present roles; (2) 

counselors stressed the need for more time to work with 

students and reduction in clerical responsibilities; and 

(3) statistically significant differences existed between 

counselors and administrators for approximately one-third 

of questionnaire items. Both groups tended to view the 

counselor as a generalist rather than a specialist within 

narrowly defined areas of responsibilities. 

Administrators, as apparent in the preceding stud

ies, continue to view counselors as a jack-of-all-trades 

and expect counselors to be active in roles that will ensure 

The smooth operation of the school. Shertzer and Stene 

C.98U remarked "such assignments imposed by school 
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administrators, sometimes out of ignorance of what counsel

ors can do, are all too frequently limply followed by 

counselors" (p. 150). An inherent conflict is evident since 

princi.pals see counselors as quasi-administrators who should 

be concerned with authority, academic and job advisement, 

and persuading students to adjust to school realities. 

Counselors, on the other hand, are taught to aid students 

in self-discovery and that responsibility to self outweighs 

adjustment to the system. The disturbing factor according 

to Shertzer and Stone (1981) is that "perhaps in a subtle 

and shrewd way counselors avoid facing the issue of a real 

test of their skills and services by tacit acceptance of 

inappropriate assignments" (p. 151). 

While administrators' view of counselors is para

mount to establishing a stable identity for personnel work

ers in secondary schools, counselors are also in need of the 

support of teachers. Few studies have been conducted in 

recent years on the teachers' view of counselors. One study 

by Pershing and Demetropoulis (1981) surveyed a random 

sample (248) of vocational teachers in Indiana regarding 

their attitudes toward guidance services. A 75% response 

was realized. They found that (1) there was a positive 

attitude towards the importance of career guidance; (2) 

there was a negative attitude towards the adequacy of school 

guidance; (3) older and more experienced teachers viewed the 
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importance of guidance with a more positive attitude; and, 

(4) teachers serving in schools which employed counselors 

had a more positive attitude toward the adequacy of guidance 

systems than did teachers serving in schools without coun-

selors. The researchers stated: 

From these data, one can conclude that while 
Indiana's secondary vocational teachers strongly 
believe career guidance is an important func
tion, they have an unfavorable disposition to
ward the adequacy with which secondary school 
guidance systems deliver career guidance (p. 457). 

Regarding the generally negative teacher attitude towards 

counselors as indicated by many studies, Shertzer and Stone 

(1981) concluded that counselors are seen as administrators 

performing an ancillary function only to the extent that 

they allow themselves to perform such a role. It is the 

counselors' responsibility to correct existing misconcep-

tions. 

Until quite recently studies had not isolated the 

perceptions of students regarding guidance services. Past 

studies sought to compare the perceptions of students to 

those of counselors, teachers, and administrators. 

Leviton (1977) constructed a Guidance Self-Evaluation Survey 

and administered it to selected homerooms in the Edina 

Public School system in Minnesota. Five hundred and fifty 

students responded. He found that counselors were perceived 

as being most effective in the area of academic counseling 

involving grades closely followed by registration ctnd 
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scheduling. Counselors were perceived as least effective in 

helping with family concerns and in discipline. Leviton 

(1977) concluded "those activities having to do with high 

school program planning, academic problems, and planning for 

career and education after high school appeared to receive 

the highest rankings of importance" (p. 244) among the stu

dents. He hypothesized that students saw counselors as 

quasi-administrators because this was the image counselors 

portrayed. 

A more recent study was conducted by Wells and 

Ritter (1979) who surveyed students at a large high school 

in California. A total of 550 students responded to a 

questionnaire designed to ascertain where students would go 

for help with particular problems. They found that 80% of 

the sample would go to a counselor if they wanted to change 

a class or check on graduation requirements while 51% and 

40%, respectively, would see a counselor for planning their 

school program and regarding a conflict with a teacher. 

Twenty percent would consult a counselor on decisions re

lated to choosing a college, applying for financial aid or 

making a career decision. Only 4% would consult a counselor 

regarding a personal problem. Wells and Ritter concluded 

"counselors perform for the most part clerical/record

keeping functions, for example, changing classes and check

ing progress toward graduation: Student perceptions of 
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counselor duties are highly related to this reality" 

(p. 171). They further suggested "if counselors want stu

dents to perceive them in a certain way (depending on their 

philosophy of counseling and their goals and objectives), 

that role must be established through a planned and organ

ized effort" (p. 173). 

An appreciable number of studies have been done 

which compared the perceptions of students to the percep

tions of counselors regarding counselor role. In one such 

study conducted by Bigelow and Humphreys (1967), results 

indicated that there were major discrepancies in the per

ceptions of the two groups, particularly, in regard to 

personal problems. The authors concluded "counselors felt 

responsible for personal problems while their students con

sulted with them primarily on vocational and school-related 

problems" (p. 159-160). These findings were confirmed in a 

number of other studies one of which was conducted by Muro 

and Revello (1970) who wrote "the image of the counselor, 

at least in the minds of the students in this investigation, 

is one of a helper who provides certain specialized infor

mation and assists in college placement" (p. 198). 

A study conducted by Logan (1975) which compared 

the responses to a questionnaire of 975 students and 18 

secondary school counselors in Memphis, Tennessee found 

that, in general, students' perceptions were similar to the 



perceptions counselors had of themselves. 
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Significant gaps 

occurred in responses to questions related to personal 

counseling and counselors' involvement in discipline and in 

the assessment of potential employers to identify requisite 

skills needed by students. The researcher concluded that 

awareness among students regarding the counselors' functions 

was below the level needed for full utility of the services. 

As apparent from the above studies, students view 

counselors as resourceful in the record-keeping and 

educational-vocational decision-making areas but are reluc

tant to use services for personal problems. It is unclear 

whether this is due to a lack of communication on the part 

of counselors regarding their purpose or a general distrust 

among students. 

The literature is deplete of any recent studies on 

the parents' perception of counselors. One early study 

(Bergstein G Grant, 1961) indicated that parents have an 

overall positive perception of counselors. Parents in this 

study perceived counselors to be more helpful than best 

friends or school principals. They were also perceived as 

being more helpful in the educational-vocational domain than 

with personal-emotional-social problems. 

Numerous studies have been conducted which compare 

the perceived role of secondary school counselors as held 

by counselors and their various publics. Kriedberg (1972) 
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surveyed administrators, counselors, teachers and students 

regarding the perceived role of high school counselors. All 

groups, with the exception of the student group, viewed 

helping with psychological problems as an essential coun

selor role. While neither of the groups saw counselors as 

being effective in this area, students perceived counselors 

as being ineffective and not well-trained to handle this 

role. All four groups viewed counselors as effective in 

helping students with choosing a college but ineffective, 

inactive, and not well-trained in helping non-college bound 

students. Another 1972 study by Wills who surveyed counsel

ors, principals, administrators, and counselor educators 

indicated that counselors were not supported in their per

sonal counseling efforts by administrators at the level of 

the other groups. All groups reacted negatively to 

counselors performing teacher-related roles or 

administrative-clerical responsibilities. 

In 1976 Flores surveyed a sample of students, 

teachers and administrators regarding their perceptions of 

secondary school counselors. He found that counselors who 

had supervised group training were perceived as being 

significantly more helpful than those without such training. 

Further, the data showed that students consulted counselors 

regarding problems they perceived counselors to be most 

helpful with. In this instance, counselors were perceived 
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to be most helpful with planning class programs and changing 

schedules. 

Freiwald (1977) found in her survey that there were 

wide discrepancies between the counselor's actual and ideal 

role as perceived by students and counselors. Students 

indicated an unfamiliarity with what counselors were or were 

not doing. Teachers' perceptions in this study aligned 

closely with the perceptions of students. Administrators, 

on the other hand, perceived much consistency between ideal 

and actual roles. Counselors indicated satisfaction with 

their role except in the performance of vocational counsel

ing, professional behavior, and administrative/clerical 

tasks. 

Finally, a study by Lewis (1978) pointed out major 

discrepancies between the perceptions of students and teach

ers and those of counselors regarding role. Results indi

cated that counselors perceived their role and performance 

more favorably than did the other two groups. Administra

tors' responses did not differ significantly from the 

responses of counselors except regarding the adequacy of 

services to non-college bound students. Counselors viewed 

their performance in this respect much more' positively than 

did administrators. 

It can be concluded from the above studies that a 

spectrum of perceptions exist among the various publics 
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regarding the role and performance of secondary school 

counselors. Obviously, these diverse images have contri

buted to the lack of a strong identity for the profession. 

Principals and other administrators such as deans and dir

ectors of counseling appear to be more in line with the 

perceptions held by counselors of themselves. This is not 

surprising since they, as a group, have the most input into 

the hiring of personnel and specifying of duties which 

shape the quality and extent of guidance services. Teachers 

and students who traditionally have less input display a 

more varied perception of secondary school counselors and 

the services they offer. The involvement and extent of 

these services have not been communicated well to teachers 

and students who are expected to realize the most benefit. 

Selected Results From a National Survey 

The national survey by Campbell (1968) has been the 

most comprehensive study undertaken in recent time on 

secondary school counseling in the United States. One of 

his primary purposes for conducting the study was to compare 

the responses of principals, counselors, teachers, students, 

and parents by types of schools. There were six categories 

of schools which included urban comprehensive, rural com

prehensive, urban general academic, ~ural general academic, 

urban vocational, and area vocational. Seven hundred and 

thirty-eight schools were contacted and received 
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questionnaires and a return rate of 48% (353) was realized 

with the following distributions by respondents: 308 coun

selors, 324 principals, 1405 teachers, 3034 students, and 

1409 parents. Each group was sent a specific questionnaire 

based on their relationship to guidance services. 

Results indicated the 73% of the counselor respon

dents worked full-time in guidance and 29% had other duties 

such as teaching, coaching, admissions, etc. Eighty-four 

percent were certified by the state in which they worked. 

Overall, counselors agreed that educational guidance 

was the service most frequently sought by students. Voca

tional counseling and personal counseling, respecti~ely, 

were sought to a lesser degree. However, 30% of the 

counselors at urban vocational schools and 24% of those at 

area vocational schools ranked personal adjustment counsel

ing as the most used service. 

Both students and parents reported that counselors 

were easily accessible. Thirty-six percent of parents 

reported having private conferences with a school counselor. 

On the other hand, half of the counselors reported that a 

median of 31% of the students had two 15 minute conferences 

with a counselor in the past year. Fifteen percent reported 

that no students at their schools had such conferences. 

Seventy-two percent of the counselors reported that 

they did not have teaching duties. Nonetheless, 39% of the 



counselors at rural comprehensive and 60% at rural general 

academic schools reported teaching responsibilities. 
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The largest block of time among all counselors was 

spent in individual counseling. While the median allotted 

time spent by all counselors in this function was 40%, urban 

comprehensive and urban general academic school counselors 

reported that 24 and 26% of their groups, respectively, 

spent 60% or more time in this area. The remainder of the 

counselors' time was spent among the realm of functions with 

no one function consuming more than 20%. 

Post-high school job placement consumed a median of 

5% of the counselors time. Urban vocational, rural general 

academic, rural comprehensive, and area vocational school 

counselors devoted much more time to this function (median 

10%). 

Counselors, overall, spent a median of 10% of their 

time counseling low achievers and 5% counseling potential 

dropouts. Urban and area vocational school counselors had 

a higher median for counseling low achievers (15%) and 

potential dropouts (10%). 

Emotional-personal counseling reportedly took a 

median of 10% of counselors time. Counselors employed in 

the urban comprehensive, area vocational, and urban voca

tional schools were well above this median. 
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By far, counselors spent most of their time counsel

ing students regarding college and post-high school educa

tion. While the median in percentage of time for all 

counselors was 20, academic school counselors spent much 

more time in this function than did those at the comprehen

sive and vocational schools. 

The above results are indicative of the role vari

ance among secondary school counselors based on different 

school environments. The urban and rural atmospheres impact 

on guidance services as much as the general mission of the 

school and type of student. The present study extends the 

environment beyond mere urban/rural categories to ascertain 

if differences persist at other levels of distinction com

mon to the school environment. 

Summary 

As the above review points out, secondary school 

counseling is an area which has received much attention in 

the literature. The guidelines issued by ASCA, ACES, and 

APGA is an attempt to undergird the profession with goals 

so that a focus and role identity can be developed. A pre

ponderance of studies from all parts of the country show 

that the ideal role of secondary school counselors has not 

moved much beyond the theoretical stage. Hence, critics 

can justifiably accuse authorities in the field of creating 

a Trojan horse which has yet to rally the support of 
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principals, teachers, students, and parents to its function. 

The inconsistency among counselors continues to resolve 

around theoretical guidelines which focus on the responsi

bility of counselors while all but ignoring the environment 

which must be receptive to their function and supportive to 

their role. In essence, these studies show that the role 

of secondary school counselors is not defined so much by 

authorities or organizational guidelines, but by the needs 

and desires of the principals, teachers, students, and par

ents in the various local communities. This has created the 

jack-of-all-trades image which has proved to be detrimental 

to professional identity and an insult to the years of pre

paration and training necessary for one to become a secon

dary school counselor. 

The two types of studies done on counselors as 

defined by Trotzer and Kassera (1971) i.e., activity log 

studies and comparative studies on perceptions of counselor 

role, have shown how diverse and inconsistent counselor 

functions are and how tainted the image of the counselor is. 

Only the study by Campbell (1968) deviated from the norm to 

show some consistency among activities based on the urban 

and rural settings and type of school (vocational, compre

hensive, and academic). This direction propelled the pre-

s ent study. 
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Counselors like students are products of their 

environments. Studies which compare the role of counselors 

to arbitrary ideals which have little basis in present day 

reality erode the last bit of fiber holding the profession 

together. This method is akin to beating a dead horse. The 

question is no longer how much do counselors differ or how 

varied are the perceptions of the counselors' publics but 

rather, what factors cause counselors to differ and to what 

degree do these factors bear responsibility for the variance 

in counselor images. The present study of secondary school 

counselors is a step in this direction. 



CHAPTER 3 

RESEARCH PROCEDURE 

This study was designed to ascertain whether differ-

ences in practices and educational preparation existed 

among a national sample of secondary school counselors based 

on characteristics in the school setting. The methods and 

procedures employed to accomplish the results of this study 

are reported below. 

Source of Data 

The primary source of data for this study was the 

National Longitudinal Study of the High School Class of 

1972 (NLS), specifically, the School File Documentation. 

The NLS was a project conducted by the National Center for 

Educational Statistics (NCES) between 1972 and 1979 which 

undertook to track the educational and educationally rele-

vant progress of a large (over 23,000) national probability 

sample of young people (Davis & Levinsohn, 1979). The 

sample consisted of high school seniors first surveyed in 

1972 with subsequent follow-up in the fall of 1973, 1974, 

1976 and 1979. Regarding the purpose of the NLS, Davis and 

Levinsohn offered this remark: 

The basic purpose of the NLS is the better under
standing and documentation, by sequential observa
tion, of a current generation of young people, of 
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the forces and experiences that affect their 
development and adult attainment, with the 
hope of improving (through refined educational 
policy, programs, and practices) the probabil
ity that they may assume a productive, satis
fying, and wholesome role in the American 
society (p. 71). 

45 

The project was initiated following a survey in 1968 

by NCES which identified data needs of researchers and ed-

ucational practitioners, research experts, and representa-

tives from state agencies, educational organizations, and 

the Office of Education (Department of Education). A 

meeting in April 1970 culminated in Research Triangle 

Institute (RTI) being contracted to do the basic survey 

planning and Westat, Inc. to do the sample planning and de-

sign. In 1972 the Educational Testing Service (ETS) initi-

ated the base year study. RTI was later contracted to do 

the four follow-up studies. 

The sample design is described by Davis and 

Levinsohn (1979) as a deeply stratified, two stage probabil-

ity sample with schools used as the first stage sampling 

units and students as second stage units. "The population 

consisted of all eligible l?th graders enrolled in all 

public, private, and church-affiliated high schools in the 

50 states and the District of Columbia in the spring of 

1972" (p. 72). Likewise, the present sample of counselors 

who had the responsibility of providing guidance services 

for these students yielded from the same units. 
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The computerized school files maintained by NCES and 

the National Catholic Education Association were used to 

construct the school sampling frame which was divided into 

600 strata selected from a cross classification of the fol-

lowing variables: 

1. School income measures (under $5,000; Over $5,000) 

2. Type of control (public or non-public) 

3. Geographical region (Northeast, North Central, 

South, and West) 

4. Grade 12 enrollment (under 300; 300-599; over 600) 

5. Proximity to institutions of higher education 

(three levels) 

6. Percentage minority group enrollment (eight levels) 

7. Income level of the community (two levels) 

8. Degree of urbanization (ten levels) 

These stratification variables were prioritized "using this 

priority structure to collapse the total universe of sam

pling strata into the final 600 strata" (Davis & Levinsohn, 

1979, p. 73). The assignment of probabilities to schools 

was as follows: 

Schools in low-income communities and schools 
with high proportions of minority group enrol
lments were assigned probabilities twice as 
large as those used for the other schools to 
increase the number of disadvantaged students 
in the sample. Schools in the smallest grade 
12 enrollment stratum (300 seniors) were se
lected with probabilities proportional to their 
estimated number of seniors; schools in the re
maining grade 12 enrollment strata were selected 



with equal probabilities. Within each of the 
600 strata, four schools were selected; then 
two of the four were designated as the primary 
selections (2 x 600 = 1.200) and the other two 
were retained as backups to be used in the 
sample if one or both of the primary schools 
refused to participate or were ineligible for 
some reason. From each school, up to 18 stu
dents and five alternate students were sampled 
with equal probabilities (p. 13). 
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The primary sample consisted of 1,200 schools which 

would have provided a sample of 18 students per school. 

Because some schools had no seniors and others refused to 

participate or could not participate due to the lateness of 

the request, there were only 948 participant schools in the 

base-year survey. Subsequent resurveying, follow-ups, and 

use of backup schools netted a master sample of 1,318 

schools and 23,451 students (Davis & Levinsohn, 1979). 

Since "Counselor Questionnaires were not collected from re-

survey schools that were contacted during first follow-up 

operations" (Henderson & Levinsohn, 1981, p. 4), instead of 

the expected 1,318 responses from school counselors repre-

senting participant schools, there are 1,057 usable school 

files with Counselor Questionnaires. Since 776 of these 

files contained responses from two counselors and 281 con-

tained responses from one counselor, it was necessary to 

randomly select by computer one counselor from the 776 files 

containing two questionnaires to maintain representativeness 

in the sample. The final sample used in the present study 

contained 1,057 schools each represented by one counselor. 
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The Counselor Questionnaire and the School Question-

naire make up the'NLS school file which is a companion file 

to the NLS student base data file. Essentially, these in-

struments yielded a total of 504 variables (Henderson & 

Levinsohn, 1981). The Counselor Questionnaire which is 

germane to this study was amply described by Davis and 

Levinsohn: 

The Counselor Questionnaire was concerned prin
cipally with the guidance and counseling prac
tices the school counselor respondent employed, 
and some vital statistics on the counselor. In 
the former category, information collected had 
to do with such matters as proportion of time 
devoted to various activities (such as student 
conferences, parent conferences, record keeping, 
etc.), or devoted in student counseling to vari
ous kinds of problems (such as college entrance, 
career or vocational guidance, personal and fam
ily problems, for instance). Counselor charac
teristics solicited include such matters as 
length of tenure at school, years of counseling 
experience, extent and kind of college courses 
or supervised practice in counseling, age, ethnic 
group, and so forth (p. 77). 

Design 

In this study six major research questions were 

addressed regarding the practices ~ld educational prepara

tion of secondary school counselors. These questions are 

abstractions of five independent variables which were be-

lieved to have an impact on the practices and preparation of 

counselors. These variables and their categories were as 

follows: 



1. Geographical region (~ortheast, North Central, 

South, and West) 

2. School affiliation (Public and Private) 

3. Percentage of minority group enrollment (less than 

10%, 10-39%, 40-79%, and 80% and over) 

4. Location of school (Rural/Small City, Medium Size 

City, Suburb, and Large City) 

5. Percentage of teachers with master's and doctoral 

degrees in the school (less than 10%, 10-29%, 

30-49%, 50-69%, and 70% or more) 

49 

Counselors were selected into one of the distinct 

categories under each of the independent variables according 

to the characteristics and environmental setting of their 

respective schools. The following five research questions 

were addressed: 

1. Do practices and educational preparation of 

secondary school counselors differ significantly 

when counselors are categorized by geographical 

regions? 

2. Do practices and educational preparation of 

secondary school counselors differ significantly 

when categorized by public and private school 

affiliation? 

3. Do practices and educational preparation of 

secondary school counselors differ significantly 



when counselors are categorized by the location 

of the school? 

4. Do practices and educational preparation of 

secondary school counselors differ significantly 

when counselors are categorized by the percentage 

of minority students in the school. 

5. Do practices and educational preparation of 

secondary school counselors differ significantly 

when counselors are categorized by the percentage 

of full-time teachers with master's and doctoral 

degrees in the school? 

The dependent variables were chosen from the Coun

selor Questionnaire of the NLS which initially contained 
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15 questions. Five of these questions related to counselor 

practices and two related to counselor preparation. The 

combined seven questions yielded a total of 26 variables. 

These questions were as follows: 

1. About what percentage of your working time (to 

nearest 5%) is spent in each of the following 

activities? 

a. Conferences with individual students 

b. Group counseling sessions with students 

c. Conferences with parents 

d. Conferences with teachers and other school 

personnel 



e. Record keeping and clerical work 

f. Community and/or agency contacts 

g. Professional meetings 

h. Other (specify) 

2. About what percentage of your time with students 

(to nearest 5%) is spent dealing with each of the 

following? 

a. Career or vocational guidance (not college

oriented), job placement, or job referral 

b. College entrance 

c. Postsecondary education other than four-year 

college 

d. Attendance and discipline 

e. Personal and family problems 

f. High school academic choices 

g. High school academic problems 

h. Other (specify) 

3. Currently, how many hours a week do you devote to 

counseling students? 

a. None 

b. Less than 6 hours a week 

c. 6-10 hours a week 

d. 11-15 hours a week 

e. 16-20 hours a week 

f. 21-25 hours a week 

g. More than 25 hours a week 
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4. How many students are assigned to you for coun

seling? 

a. Under 50 

b. 50-99 

c. 100-199 

d. 200-299 

e. 300-399 

f. 400-499 

g. 500-599 

h. 600-699 

i. 700 or more 
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5. How many different students, on the average, do you 

counsel in a week individually or in groups? 

a. None 

b. Some but fewer than 10 

c. 10-19 

d. 20-29 

e. 30-39 

f. 40-49 

g. 50-59 

h. 60-69 

i. 70 or more 

6. How many college courses (semester equivalent) 

specifically related to each of the following kinds 

of counseling have you had? 
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a. Educational 

b. Minority 

c. Personal 

d. Vocational 

e. Other ( specify) 

7. In college or elsewhere (such as inservice train

ing), how many hours of supervised practice in each 

of the following kinds of counseling have you had? 

a. Educational 

b. Minority 

c. Personal 

d. Vocational 

e. Other (specify) 

Responses to the seven questions (26 dependent vari

ables) by categorical groups under the six independent var

iables were analyzed to find out if there were significant 

differences in practices and preparation among counselors. 

All responses were converted to nominal data. It was ex-

pected that responses to the seven questions would be sta

tistically equal across groups if all counselors egressed 

from the same population. 

Authorities recommend non-parametric statistical 

procedures to measure nominal or classificatory scale data. 

Chi square is a non-parametric test which measures the 

magnitude of discrepancies between sets of observed and 



theoretical frequencies. According to Huck, Cormier, and 

B 0 un d s (19 7 4) : 

The test is used when a researcher is interested 
in the number of responses, objects, or people 
that fall in two or more categories. This pro
cedure is sometimes called a goodness-of-fit 
statistic. Goodness-of-fit refers to whether 
a significant difference exists between an ob
served number and an expected number of responses, 
people, or objects falling in each category de
signated by the researcher. The expected number 
is what the researcher expected by chance or 
according to some null hypothesis (p. 216). 

The formula for chi square is: x2 = ~ (0_E)2 
E 

o is the observed frequency and E the expected frequency. 

"The larger these discrepancies the larger chi square will 
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tend to be. If no discrepancies exist, and the observed and 

expected frequencies are the same chi square will be zero" 

(Ferguson, 1981, p. 201). A level of significance is 

reached when chi square exceeds the critical value desig-

nated by degrees of freedom on a chi square table. For the 

present study all tests were non-directional with a .05 

level of significance. 

Of particular interest to the present study is the 

chi square test of homogeneity which is "designated to de-

termine whether two or more independent random samples are 

drawn from the same population of from different popula-· 

tions" (Chou, 1975, p. 555). Hence, the purpose of the 

study was to find out whether counselor groups under the 

various categories egressed from the same population. The 



technique used is called "hypothesis of equal proportion-

ality" which essentially asks the question~ 

Are the fa's Ifrequency of observations] in 
the cells distributed in quantities consistent 
with both the relative occurrence of the fre
quencies in the various categories and in 
quantities consistent with the hypothesis being 
tested (Senter, 1969, p. 374). 

Hence, counselor groups were expected to have a similar 

proportional representation in each of the cells (i.e., 

categories) under study. 
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The method employed to ascertain the correctness or 

incorrectness of the 130 null hypotheses was the same. 

Through the use of the computer and the Statistical Package 

for the Social Sciences (SPSS) (Norusis, 1982), subjects 

were selected into one group under the fi ve independent vari-

abIes. A frequency count was taken to assure that a compar-

able number of counselors had responded to each of the seven 

survey questions. In some instances, SPSS was used to 

recode variables by strategically collapsing responses with 

very low counts into groups which afforded a more com-

parable N. 

Finally, the researcher employed the SPSS technique 

of cross-tabulation which classifies two variables so that 

the relationship between the two can be studied. In the 

present instance, each group under the six independent 

variables was cross-classified with responses to the seven 

survey questions (26 dependent variables). A chi square 
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test was used to determine if the observed frequency was 

significantly different from the expected frequency at the 

.05 level. Results of the cross-tabulations and chi square 

were recorded on tables which indicate the frequencies and 

percentages of responses by groups, the critical level of 

chi square for the respective degrees of freedom, and the 

chi square score. 



CHAPTER 4 

RESULTS AND DISCUSSION 

The intent of the present study was to ascertain if 

significant differences exist among secondary school coun-

selors based upon environmen"ts. Procedures called for a 

sample of counselors made available from data collected by 

the National Center for Educational Statistics in its Na-

tional Longitudinal Study of the High School Class of 1972. 

A sample of 1,057 counselors were identified and their com-

pleted questionnaires selected for analysis. 

The chi square test was chosen as the instrument to 

measure the significance of differences among counselors 

since all data used were of the nominal type. As a result, 

certain weaknesses are inherent in the presentation of the 

findings. For many of the tests, there are fairly large 

contingency tables which promote large degrees of freedom. 

fNhile chi square may prove significant in some of these in-

stances, the true discrepancies creating the significance 

may be camouflaged. Senter (1969) commented: 

"The chi square is an additive function, and when 
an analysis involving many cells yields a signif
icant chi square, all we really know is that some 
individual discrepancy, or some combination of 
discrepancies, is too large to be reasonably at
tributed to sampling variation. When df is small 
(few cells) the "important" discrepancies can 
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usually be seen by inspection; when many cells 
are involved, however, we may well terminate 
our analysis with a significant chi square and 
be unable to account, reasonably, for its exis
tence because, unless the trends are most pro
nounced and regular, the cells that are most 
important in contribution to chi square "get 
lost" among all the others and are most diffi
cult to identify. It would be convenient if 
the chi square permitted the examination of 
data for interaction, as is done with analysis 
of variance, but there is no widely accepted 
or frequently used technique for doing this 
(p. 378). 
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With this understanding, comments on the results of signifi-

cant chi square scores will be cautiously given for obvious 

discrepancies and patterns.' Future studies which utilize a 

smaller sample mey be able to pinpoint the actual discrepan-

cies but because of the magnitUde of data, the latitude is 

not available to perform successive tests on pairs of 

groups. Summarily, significant chi square scores on espe-

cially large tables should be viewed with this considera-

tion. 

The data will be presented with a restatement of 

the research questions in sequential order as well as the 

corresponding hypotheses. Tables will be used to present 

the numerical data and findings. In each table the coun-

selor groups cross-referenced by the dependent va~iable 

will be shown. Each group is represented by a frequency 

count which denotes the number who responded to a particular 

category and a percentage wh~ch indicates the proportion of 

the group which responded. The tables also contain the 



results of the chi square test which compares the propor

tions of grol.:ps responding to particular categories. This 

score was matched against the critical level of chi square 

for the allotted degrees of freedom. Significant scores 

59 

at the .05 level are noted by an asterisk. In the interest 

of continuity only the hypotheses which exhibited a signif

icant difference will be discussed in the body of the re

sults. Hypotheses which were accepted will be briefly 

discussed in the summary portion following the results of 

each of the major research questions. 

Results 

Research Question 1 

Do practices and educat ional preparation of secon

dary school counselors differ significantly when counselors 

are categorized by geographical regions? The 1,057 counsel

ors were recoded into four groups based on the geographical 

region of their particular states. The four groups were 

then cross classified with the seven questions. 

Hypothesis l--There is no difference proportionately 

among counselors in the percentage of time spent in confer

ences with individual students when counselors are classi

fied by national geographical regions. Table 1 indicates 

that there is a significant difference at the .05 level. 

Twenty-seven percent of the counselors from the Northeast 



Table l. l1ajor Activities of Counselors by National Geographical Area 

liortheast South North Central West 

Critical Chi 

Activity and Percentage of Time Spent f % f % f % f % Level Square 

Conferences with individual students 
25% or less 41 18.5 55 23.2 43 15.0 53 24.7 12.59 17.95"; 

Between 25% & 50% 121 54.5 173 50.9 179 52.4 140 54.9 
Over 50% 50 27.0 45 15.8 55 22.5 52 20.4 

Group counseling sessions 
09-0 35 15.2 18 5.3 34 11. 8 32 12.5 15.91 25. 81;~ 

5% or less 114 51.4 122 43.0 134 46.7 120 47.1 
Between 5% & 10% 38 17.1 75 25.4 74 25.8 51 23.9 

Over 10% 34 15.3 69 24.3 45 15.7 42 15.5 

Conferences with parents 
590 or less 135 60.8 175 52.0 195 67.9 154 50.4 12.59 5.08 

Between 5% & 10% 52 27.9 76 25.8 72 25.1 72 28.2 
Over 10% 25 11.3 32 1l.3 20 7.0 29 11.4 

Conferences with teachers 
5% or less 71 32.0 89 31. 3 81 28.2 78 30.5 12.59 5.48 

Between 6% & 10 9.; 97 43.7 107 37.7 125 43.5 97 38.0 
Over 1090 54 24.3 88 31.0 81 28.2 80 31.4 

Record keeping and clerical work 
10% or less 101 45.5 115 40.5 120 41.8 82 32.2 12.59 15.57"; 

Between 11% & 20% 57 25.7 79 27.8 91 31. 7 72 28.2 
Over 20 9

0 64 28.8 90 31.7 76 26.5 101 39.6 

Community and agency contacts 
o~I;J 114 19.8 18 5.3 39 13.5 29 11.4 12.59 30.37"; 

Between 190 & 5 00 39 17.5 61 21. 5 65 23.0 75 29.4 
Over 5°0 139 52.5 205 72.2 182 63.4 151 59.2 

Professional meetings 
0'.'0 19 8.5 19 6.7 25 8.7 17 6.7 12.59 3.51 

Between 1 °0 & 5 90 49 22.1 79 27.8 77 25.8 58 26.7 
Over 5% 154 69.4 186 65.5 185 64.5 170 65.7 

f frequency counts 
% percentages 
.. significant at the .05 level (» 

0 
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region spent 50% or more time in this activity compared with 

15.8% for the South, 22.6% for the North Central and 20.4% 

from the West. The North Central region had the lowest 

percentage (15%) of its counselors participating in this 

activity 25% of the time or less while the Western region 

was high with 24.7%. The least discrepancies occurred in 

the "Between 26% and 50%" category where over 50% of all 

groups lie. This null hypothesis was rejected. 

Hypothesis 2--There is no difference proprotionately 

among counselors in the percentage of time spent in group 

counseling sessions when counselors are classified by na

tional geographical regions. Table 1 indicates a very high 

level of significance much higher than the established .05 

level. The South by far had a greater proportion of 

counselors (24.3%) spending 10% or more of their time in 

this activity as co~pared with other regions which had 15.3% 

(Northeast), 15.7% (North Central), and 16.5% West). This 

high proportion for the South corresponds with the percent

age that practiced no group counseling which is only 6.3% 

for this region while the other regions exhibited figures 

which affirm that over 10% of their groups did not partici

pate in this activity. This hypothesis was rejected. 

Hypothesis 5--There is no difference proportionately 

among cO\illselors in the percentage of time spent by coun

selors in record keeping and clerical work when counselors 
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are classified by national geographical regions. Results 

indicate that proportionately more counselors in the Western 

regions spent over 20% of their time in this activity 

(39.6%) compared with other regions which were relatively 

equal averaging around 29% (see Table 1). This is a 

contrary finding since this activity is not recommended by 

ASCA. This hypothesis was rejected. 

Hypothesis 6--There is no difference proportionately 

among counselors in the percentage of time spent in commu

nity and agency contacts when counselors are classified by 

national geographical regions. Results shown on Table 1 

indicate that the Northeast region had the highest propor

tion of counselors (19.8%) not participating in community 

and agency contacts while the South had the least (6.3%). 

Approximately 60% or more of all groups spent over 10% of 

their time in this activity. The null hypothesis was re

jected at the .05 level. 

Hypothesis 8--There is no difference proportionately 

among counselors in the percentage of time spent with stu

dents in career guidance when counselors are classified by 

national geographical regions. Table 2 shows the results 

which indicate wide discrepancies between the Southern 

region (62.7%) and the other three regions (41.4%, 44.5%, 

and 54.7%) in regard to counselors who spent over 10% of 

their time with students in this activity. In reverse order 



Table 2. Counseling Services Offered to Students by National Geograplt i, l1 Region 
~ 

Northeast South North Central West 

Type Counseling and Percentage Critical Chi 
of Time Spent f % f % f % f % Level Square 

Career Guidance 
5% or less 66 29.7 46 16.2 48 16.7 69 27.2 12.59 35.73· 

Between 6% & 10% 64 28.8 60 21.1 82 28.6 72 28.3 
Over 10% 92 41.4 178 62.7 72 54.7 113 44.5 

College entrance 
5% or less 35 15.8 38 13.4 43 15.0 38 15.0 21.02 43.26'\ 

Between 6% & 10% 21 9.5 33 11.6 37 12.9 52 20.5 
Between 11% & 20% 49 22.1 88 31.0 96 33.4 70 27.6 

Between 21% & 30% 45 20.3 63 22.2 71 24.7 47 18.5 
Over 30% 72 32.4 62 21.8 40 13.9 47 18.5 

Postsecondary educat:ion other 
than year 

0% 20 9.0 21 7.4 30 10.5 25 9.8 16.91 18.15* 
Between 1% & 5% 64 28.8 86 30.3 80 27.9 101 39.8 
Between 6% & 10% 82 36.9 87 30.6 90 31.4 74 29.1 

Over 10% 56 25.2 90 31. 7 87 30.3 54 21. 3 

At tendance/Discipline 
0% 82 36.9 116 40.8 91 31. 7 77 30.3 12.59 15.99'\ 

Between 1% & 5% 97 43.7 105 37.0 115 40.1 97 38.2 
Over 5% 43 19.4 63 22.2 81 28.2 80 31. 5 

Personal ;::nd family problems 
0% 11 5.0 2.8 10 3.5 3.1 21.02 12.07 

Between 1% 5% 55 24.8 62 21.8 51 17.8 56 22.0 
Between 6% 10% 57 25.7 85 29.9 78 27.2 67 26.4 

Between 11% 20% 53 23.9 87 30.6 87 30.3 75 29.5 
Over 20% 46 20.7 42 14.8 61 21.3 48 18.9 

High school academic choices 
5% or less 65 29.3 57 20.1 64 22.3 61 24.0 16.91 17.99* 

Between 6% & 10% 51 23.0 81 28.5 81 28.2 61 24.0 
Between 11% & 20% 69 31.1 109 38.4 90 31.4 75 29.5 

Over 20% 37 16.7 37 13.0 52 18.1 57 22.4 

High school academic problems 
5% or less 37 16.7 64 22.5 76 26.6 62 24.5 16.91 10.93 

Between 6% & 10% 84 38.0 104 36.6 103 36.0 81 32.0 
Between 11% & 15% 77 34.8 88 31.0 86 30.1 80 31.6 

Over 15% 23 10.4 28 9.9 21 7.3 30 11.9 

fr'cfj,uency counts 
':, p(;!'ccn tages 
~': significant at the .05 level (J) 

W 
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this correlates with the proportionately high percentage of 

counselors in the Northeast (29.7%) and West (27.2%) who 

spent 5% or less of their time with students in this 

activity. The null hypothesis was rejected at the .05 

level. 

Hypothesis 9--There is no difference proportionately 

among counselors in the percentage of time spent with stu

dents in college entrance counseling when counselors are 

classified by national geographical regions. As shown in 

Table 2, chi square is 43.26, much higher than the 21.02 

necessary for ~ignificance at the .05 level. The proportion 

of counselors in the Northeast (32.4%) far exceed the pro

portions in other regions in the "Over 30%" category of time 

spent with students in college entrance counseling. Only 

13.9% of the counselors in the North Central spent 30% or 

more of their time with students in this activity while 

respondents from the West and South indicated 21.8% and 

18.5%, respectively. The null hypothesis was rejected. 

Hypothesis 10--There is no difference proportionately 

among counselors in the percentage of time spent counseling 

students for postsecondary education other than four year 

schools when counselors are classified by national geograph

ical regions. Results shown on Table 2 indicate that 31.7% 

and 30.3% of counselors in the South and North Central, 

respectively, spent over 10% of their time in this activity 
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while the Northeast (25.2%) and the West (21.3%) had a some

what less proportion. Counselors in the West s'pent a rela

tively higher proportion (39.8%) of this time between the 

;'1% and 5%" category. This hypothesis was rejected at the 

.05 level of significance. 

Hypothesis ll--There is no difference proportionately 

among counselors in the percentage of time spent in 

attendance/discipline related problems when counselors are 

classified by national geographical regions. Results (see 

Table 2) show that 40.8% and 36.9% of·the counselors in the 

South and Northeast, respectively, did not engage in this 

activity in accordance with ASCA guidelines. Considerably 

higher proportions of counselors in the West (31.5%) and 

the North Central (28.2%) spent over 5% of their time in 

these matters. The null hypothesis was rejected. 

Hypothesis l3--There is no difference proportionately 

among counselors in the percentage of time spen"t with stu

dents regarding high school academic choices when counselors 

are classified by national geographical regions. The North~ 

east region had more counselors (29.3%) proportionally to 

participate in this activity 5% or less of the time wherein 

counselors from the other regions averaged around 22% pro

portionately (see Table 2). The Southern region on the 

other hand had only 13% of its counselors spend over 20% 

of counseling time in this area while other counselor groups 



were somewhat higher. Chi square passed the significance 

range at 17.99. This hypothesis was rejected at the .05 

level. 
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Hypothesis lS--There is no difference proportionately 

among counselors in the number of hours a week devoted to 

counseling students when counselors are classified by na

tional geographical regions. A significant difference was 

found as shown on Table 3. The most pronounced discrepancy 

occurred in the "25 hours or more" category with respondents 

from the West outdistancing counselors in other -regions. 

The null hupothesis was rejected at the .05 level. 

Hypothesis 16--There is no difference proportionately 

among counselors in the number of students assigned for 

counseling when counselors are classified by national geo

graphical regions. Counselor respondents from the Southern 

region indicated that 19% had 600 or more students assigned 

to them wherein for this cateogy their counterparts had 

12.2% (West), 7.8% (Northeast), and 5.9% (North Central). 

Conversely, only 6.8% of the Southern respondents were 

assigned 299 or less students (see Table 4). Counselors 

from the Northeast region (52.5%) and the North Central 

region (47.6%) show greater proportions to have 200 to 399 

assigned students while the West and the South proportion

ately have higher proportions in the 400 to 599 range. The 

significance level for .05 was 16.91 while chi square peaked 

at 54.74. The null hypothesis is soundly rejected. 



Table 3. Hours a Week Devoted to Counseling Students by National GeographicaJ 
Region 

Ilortheast South Harth Central \-lest Cri t ]('al Chi 

f % f % f % f o. Le'''c!l S 1U,1re ·0 

(; hours or less 7 3,2 111 4.9 11 3.8 9 3.6 24.99 32.8'3': 

6-10 hours 23 10. 11 21 7.4 27 9.4 12 11.7 

11-15 hours 35 15.8 57 20.1 45 15.7 38 15.0 

16-20 hours 54 24.4 81 28.5 57 1<J.9 48 19.0 

21-25 hours 50 22.6 45 15.8 71 24.7 54 21. 3 

25 hours or more 52 23.5 66 23.2 76 26.5 92 36.11 

f fre'1uency coun ts 
·0 percen tages 

significant at the .05 level 

Table 4. Number of Students Assigned for Counseling by National Geographical 
Region 

299 or less 

200- 3CJg 

400-599 

600 or over 

fre'1uency counts 
percen tap.es 

llortheas t 
f % 

27 12.3 

115 52.5 

r,1) 27.4 

17 7.8 

significant at the .05 le'/el 

South 
f Db 

19 6.8 

101 36.2 

106 38.0 

53 19.0 

Horth Central Hest Criticdl rlIi 
f % f ~.J Le'",l :;I[llll'e 

36 12.5 29 11. I~ If). ')1 51~ . ., l~ ~.; 

137 47.6 83 32.7 

98 311.0 111 113.7 

17 5.9 31 12.2 

m 
-.J 
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Hypothesis 17--There is no difference proportionately 

among counselors in the number of individual students coun

seled per week when counselors are classified by national 

geographical regions. Counselors from the Western region 

portrayed a marked difference proportionally from the others 

in the "60 or more" category with 22.3% both being high com

paratively- (see Table 5). The null hypothesis was rejected 

at the .05 level owing much to these percentages. 

Hypothesis 18--There is no difference proportionately 

among counselors in the number of students counseled in 

groups per week when counselors are classifed by national 

geographical regions. As shown by Table 6, this hypothesis 

was rejected at the .05 level. Contributory to the high chi 

square were respondents from the South who proportionately 

did much more counseling in groups than did their counter

parts in other regions. 

Hypothesis 19--There is no difference proportionately 

among counselors in the number of educational counseling 

courses taken when counselors are classified by national 

geographical regions. Chi square was found to be signifi

cant at the .05 level (see Table 8). Respondents from the 

South had a higher proportion of counselors (18.1%) to take 

at least two such courses than was true for respondents from 

other regions (11.8%, 11.8%, and 9.1%). Another contribut

ing factor was the high proportion in the West who had taken 

four or more such courses as compared with other respor..dents. 



Table " . Number of Indi vi duals Counseled Per Week by National Geographical Region 

tlortheast South !lorth Central Hest CT'i t; c.ll Chi 
f % f % f % f % L.e\'·~l :~'IU:3I't 

Less than 20 33 15.3 48 17.2 59 20.7 36 14.6 16.91 20.46'" 

20-39 87 40.1 112 40.1 107 37.5 71 28.7 

40-59 62 28.8 82 29.4 82 28.8 85 34.4 

60 or more 33 15.3 37 13.0 37 13.0 55 22.3 

f fre'1uencv counts 
% percenta!'es 
,', significant at the .05 level 

Table G. Number of Students Counseled Per Week in Groups by National Geographical 
Region 

tlol'1:heast South North Central \;est r:l'iticdl ell i 
f % f % f % "6 !''''Jel ::(juare 

Less than 20 126 63.6 125 47.7 162 63.3 141 61. 3 It). ,'1 21.56'" 

20-39 38 19.2 73 27.9 57 22.3 55 23.9 

40-59 18 9.1 28 10.7 18 7.0 15 6.5 

60 or nore 16 8.1 36 13.7 19 7.4 19 8.3 

f ft"'1u.ency counts 
oj) percentages 
,', significant at the .O~ level 

(J) 

ill 



Table 7. Counseling Courses Taken 

TYIJe dnd llumber of Counseling 
Northeast 

Courses Taken f % 

Courses in educational counseling 
Ilone 10 4.5 

One 15 6.B 
Two 26 11. B 

Three 22 10.0 
rour or more 147 66.B 

Courses in minority group 
counseling 

tIolle 117 5B.2 
One ll4 21.9 
Two 16 B.O 

Three 13 6.5 
rour or more 11 5.5 

Courses in personal/family 
counseling 

tIone 9 4.1 
One 9 4.1 
Two 26 H.9 

Three 34 15.6 
rour or more 140 64.2 

Courses in vocational counseling 
None 10 4.6 

One 33 15.3 
Two 69 31.9 

Three 25 11. 6 
rour or more 79 36.6 

f frequency ::ounts 
'0 pepcent.lp"C"!.i 
.. significant at the .05 level 

by National Geographical Region 

South North Central . Hest 
cl'i tical 

f % f 9, f 9
0 Le'Jel 

10 3.5 9 3.2 2.0 21. 02 

21 7.4 16 5.6 12 4.7 
51 IB.l 26 9.1 30 l1.B 
24 B.5 34 11.9 17 6.7 

17b 62.4 200 70.2 190 74.B 

152 5B.O 167 61.ll 103 43.3 21.02 

55 21. 0 64 23.5 56 23.5 
25 9.5 23 B.5 36 15.1 
12 4.6 11 4.0 17 7.1 
IB 6.9 7 2.6 26 10.9 

10 3.6 7 2.5 10 4.0 21. 02 

19 6.9 15 5.3 12 4.7 

5B 21. 2 46 16.3 27 10.7 
47 17.2 40 14.1 39 15.4 

140 51.1 175 61. B 165 65.2 

14 5.0 14 4.9 17 6.B 21. 02 

51 IB.2 48 16.8 60 23.9 
87 31.1 B2 2B.7 53 21.1 
55 19.6 58 20.3 1I2 16.7 
73 26.1 811 29.l1 79 31. 5 

Chi 
Square 

21. 41;' 

33.97;: 

21. 20'" 

2ll.39;' 

-J 
a 
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Hypothesis 20--There is no difference proportionately 

among counselors in the number of minority group counseling 

courses taken when counselors are classified by national 

geographical regions. This hypothesis was rejected primar

ily due to the proportion of counselors in the West who 

responded that many more had taken such courses across 

categories than was evidenced by the other groups. 

Hypothesis 21--There is no difference proportionately 

among counselors in the number of personal/family counseling 

courses taken when counselors are classified by national 

geographical regions. This hypothesis was barely rejected 

at the .05 level with the critical level being 21.02 (refer 

to Table 7) and chi square reaching 21. 20. Respondents 

from the South had considerably less proportionately in the 

"Four or more" category than the other regions and notice

ably more in the "Two" category. 

Hypothesis 22--There is no difference proportionately 

among counselors in the number of vocational counseling 

courses taken when counselors are classified by national 

geographical regions. Results on Table 7 indicate that this 

null hypothesis was rejected at the .05 level. Counselor 

respondents from the Northeast indicated that 36.6% had 

taken four or more such courses compared with 26.1%, 29.4%, 

and 31. 5%. 



72 

Hypothesis 23--There is no difference proportionately 

among counselors in the number of hours of supervised prac

tice taken in educational counseling when counselors are 

classified by national geographical regions. This hypoth

esis was rejected at the .05 level. Table 8 shows that 

counselors from the West had 42.3% to select the "Over 20 

hours" choice for educational counseling. Also contributory 

to the high chi square was the 28.6% of the Northeast re

spondents who had no such practice. 

Hypothesis 24--There is no difference proportionately 

among counselors i~ the number of hours of supervised 

practice taken in minority group counseling when counselors 

are classified by national geographical regions. As appar

ent from the results on Table 8, there appears to be no 

consistency whatever among regional respondents in regard 

to this practicum which has contributed to the exceedingly 

high chi square of 50.71. This hypothesis was soundly 

rejected at the .05 level. 

Hypothesis 26--There is no difference proportionately 

among counselors in the number of hours of supervised 

practice taken in vocational counseling when counselors are 

classified by national geographical regions. This hy

pothesis was rejected at the .05 level (see Table 8). Pro

portionately, respondents from the West had a higher number 



T 3.ble 8. Supervised Practice Taken 

tlor'theast 

Type and Humber' of Hours in 
Sup~rvised Practice f % 

Educational coull~eling 
llone 60 28.6 

1-5 hour's 34 15.2 
5-10 hours 25 11.9 

11-20 hour's 20 9.5 
Over' 20 hour's 71 33.8 

Minority counseling 
None 142 72.1 

1-5 hour's 27 13.7 
5-10 hours 5 3.0 

11-20 hour'S 5 3.0 
Over' 20 hour'S 15 8.1 

Per'sonal/family counseling 
llone '18 22.3 

1-5 hours 31 14.'1 
6-10 hours 36 16.7 

11-20 hours 24 11. 2 
Over' 20 hour'S 76 35.3 

Vocational counseling 
None 59 33.8 

1-5 hours 37 18.1 
6-10 hours 35 17.5 

11-20 hours 19 9.3 
Over 20 hours 43 21.1 

f frequency counts 
% percentages 

- significant at the .05 level 

by National Geographical 

South lIorth Centr'al West 

f % f 96 f 

54 19.9 43 15.8 47 
45 17.0 52 22.8 27 
49 18.1 50 18.4 38 
38 14.0 29 10.7 27 
8'1 31.0 88 32.4 102 

139 55.4 171 67.6 113 
46 18.3 45 17 .8 35 
29 11. 6 18 7.1 25 
14 5.6 10 4.0 15 
23 9.2 9 3.6 37 

45 17.4 39 1'1.1 37 
49 18.5 '19 17.8 26 
45 17.0 48 17.4 III 

41 15.5 46 16.7 36 
84 31. 7 94 34.1 102 

57 21. 5 61 22.7 63 
58 21. 9 66 24.5 38 
50 18.9 60 22.3 45 
47 17.7 27 10.0 19 
53 20.0 55 20.4 72 

Regions 

Lr' i t j (·,d 
90 I.' ."J(- I 

19.5 21. 02 
1l.2 
15.8 
11.2 
'12.3 

50.2 21. 02 
15.6 
11.1 
5.7 

16.4 

15.3 21. 02 
10.7 
16.9 
14.9 
42.1 

25.5 21. 02 
15.0 
19.0 
8.0 

30.4 

Chi 
~;qud.r'e 

31.72" 

50.71'" 

18.38 

35.47'" 

-.] 

w 
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(30.4 96) to select "Over 20 hours" for this question. The 

Northeast had 33.8% to respond that they had taken no such 

practicum compared to 21.5%, 22.7%, and 26.6% for the other 

groups. 

Surrunary 

All but six of the 26 hypotheses connected with 

Research Question 1 were rejected at the .05 level. The 

six hypotheses numbered 3, 4, 7, 12, 14, and 25 were accepted 

at the prescribed level of significance. Collectively, 

counselor groups proved not to be significantly different 

in time spent in conferences with parents; time spent in 

conferences with teachers and school personnel; time spent 

in professional meetings; time spent on family/personal 

problems; time spent on high school academic problems; and, 

the number of hours in supervised practice in vocational 

counseling. Chi square was found below the critical level 

in these areas. 

The results are conclusive enough to support a find

ing for the broader research question which simply asked if 

there were significant differences in practices and educa

tional preparation among counselor groups. According to the 

proportions of regional groups responding to the seven sur

vey questions, significant differences emerged in the 

allotment of time to practicing of the following major 

activities engaged in by counselors: (1) conferences with 
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individual students; (2) group counseling sessions; (3) 

record keeping; and, (4) community and agency contacts. 

Differences were also found in the amount of time accorded 

student counseling, specifically, career guidance, college 

entrance, postsecondary education other than 4 year, atten

dance/discipline, and high school academic choices. Also, 

three other areas related to practices showed a significant 

chi square, namely, (1) hours a week devoted to students, 

(2) the number of students assigned, and (3) the number of 

students counseled per week individually and in groups. 

In educational preparation regional groups proved 

to be significantly different in the number of courses taken 

in educational counseling, minority group counseling, 

personal/family counseling and vocational counseling. 

Significant differences also resulted from the four tests 

which compare the groups on hours in supervised practice. 

Conclusively, 10 practiceq and nine areas of educa

tional preparation differed significantlY among counselor 

groups classified by the four national geographical areas. 

Chi square satisfied the testing of the hypotheses and 

offered an answer to the broad research question but is 

limited, as mentioned earlier, and does not permit a more 

indepth interpretation. 
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Research Question 2 

Do practices and educational preparation of secon

dary school counselors differ significantly when counselors 

are categorized by public and private school affiliation? 

The 1,057 counselors were recoded into two groups based on 

the public or private control of their respective schools. 

Their responses to the seven survey questions resulted in 

the following analysis. 

Hypothesis l--There is no difference proportionately 

betwe~n counselors in the percentage of time spent in con

fe·rences wi th individual students when counselors are clas

sified by public and private school affiliation. The 

results on Table 9 show that only 19.6% of the public group 

counseled with individuals 25% or less of the time while 

33.3% of the private group counseled this percentage of 

time. The major difference occurred within the 26% to 50% 

range with 59.5% of the public group falling in this range 

as compared to 42% of the private group. The hypothesis was 

rejected at the .05 level. 

Hypothesis 4--There is no difference proportionately 

among counselors in the percentage of time spent in confer

ences with teachers and school personnel when counselors are 

classified by public and private school affiliation. The 

private group proportionately had 42% to fall into the "5% 

or less" category compared with the public group which had 



~Jble 9. Major Activities of Counselors by Public and Private School /\! t"il i<ltiofl 
-=-----=--:-.-=======-

Public Private Critical ~_. il l 

ACI ivity .,nrl r(!r~entajT.e or rifl,;' ~;r'!~nt ., f 'J; r.'"w: 1 ~'jU 1('-: 

Conferences with indj'lid'Jal Jtudents 
25', or le:;s 1')3 19.6 23 33.3 5.99 9.77'" 

Between 26~ f, 50% 587 59.5 29 42.0 
Over 50% 205 20.9 17 24.5 

Group counseling sessions 
n~) 107 10.9 13 18.8 7.82 8.I-)G:': 

~)(~, UI' less 11(:'8 47.5 26 37.7 
BetHeen 6b f~ 10 96 237 24.5 12 17.4 

Over 10% 174 17.6 18 26.1 

Conferences with parents 
5(~ or less 611 62.0 52 75.4 5.99 5.31 

BetHeen f)Qj [, 10% 273 27.7 11 15.9 
Over 10% 102 10.3 5 8.7 

Conferences Hith teachers 
Sea or less 291 29.5 29 42.0 5.99 8.64'" 

Between G(~ [, lO~ 402 40.8 30 43.5 
Over 10% 293 29.7 10 14.5 

Record keeping and "lel'lcdl "'no}-, 

lO(~ or less 380 38.5 41 59.4 5.99 12.01'" 
BetHeen ll~i' f, 20°6 287 23.1 15 21. 7 

Over 2096 319 32.4 13 18.8 

Communi ty and agency contacts 
0 90 113 1l.S 17 24.6 5.99 10. (Ib", 

BetHeen 1.'6 f, 5~ 230 23.3 11 15.9 
Over 5(b ,,113 55.2 41 59.4 

Professional meetinf,s 
0°0 71 7.2 II 15.9 5.99 7.12'" 

BetHeen 1", F. 5"0 255 25.9 18 2[,.1 
Over 50s 65r) 56.9 40 58.0 

f frequency counts 
C
u percentanes 
.. significant at the .05 level 

-..J 
-..J 
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29.5% in this category (see Table 9). Another contributory 

factor was the "Over 10 96" category which had 2 9. 796 (public) 

compared to 14.5% (private). This hypothesis was rejected 

at the . 05 level. 

Hypothesis 5--There is no difference proportionately 

between counselors in the time spent in record keeping and 

clerical work when counselors are classified by public and 

private school affiliation. A greater proportion (59.4%) 

of the private group abstained or worked less than 10% of 

their total time in this area compared to 38.5% for the 

public group (see Table 9). Overall, public respondents 

spent considerably more time in record keeping/clerical 

matters than the private group. 

Hypothesis 6--There is no difference proportionately 

between counselors in the percentage of time spent in com

munity and agency contacts when counselors are classified 

by public and private school affiliation. This hypothesis 

was rejected at the .05 level as evidence by Table 9. 

Hypothesis 7--There lS no difference proportionately 

between counselors in the percentage of time spent in 

professional meetings when counselors are classified by 

public and private school affiliation. Fewer in the private 

group (15.9%) participated at all in this activity (see 

Table 9). The hypothesis was rejected at the .05 level. 
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Hypothesis 8--There is no difference proportionately 

between counselors in the percentage of time spent in career 

guidance when counselors are classified by public and pri

vate school affiliation. The major discrepancy occurred in 

response to the "Over 10%" category wherein 53% of the 

public group compared to 39.1% of the private group fell 

(refer to Table 10). This hypothesis was rejcted at the 

.05 level. 

Hypothesis 9--There is no difference proportionately 

between counselors in the percentage of time spent in col

lege entrance counseling when counselors are classifed by 

public and private school affiliation. The strongest dis

crepancies occurred in the "Between 11% & 20%" and "Over 

30%" categories. Noteworthy is the fact that almost twice 

the proportion of private school counselors (36.2%) partici

pated in this activity over 30% of their counseling time than 

their public school counterparts. The null hypothesis was 

rejected. 

Hypothesis 10--There is no difference proportionately 

between counselors in the percentage of time spent in 

counseling for postsecondary education when counselors are 

classified by public and private school affiliation. Re

sults on Table 10 indicate that there is a significant dif

ference in proportions due in part to the large number of 

private school counselors (21.7%) who do no such counseling. 

This hypothesis was rejected. 



Table 10. Counseling Services Offered to Student by Public and Private School 
Affiliation 

Type Counseling and Percentage of Public Private Critical Chi 

TiTre Spent f f \ Level Square 

Career guidance 
5\ or less 207 21.0 24 34.8 5.99 12.45'~ 

Between 6% & 10% 56 26.0 23 33.3 
Over 10\ 522 53.0 22 31.9 

Colle!;e entrance 
9.49 13.15'·' 5% or less 141 14.3 13 18.8 

Bet ..... een 6% & 10% 136 13.8 7 10.1 
Between 11% & 20% 292 29.6 14 20.3 
Between 21% & 30% 218 22.1 10 14.5 

Over 30% 198 18.8 25 36.2 

Postser:ondary education other 
than year 

0% 81 8.2 15 21.7 7.82 14.89'·' 

Between 1% & 5% 311 31.6 21 30.4 

Between 6% & 10% 318 32.3 16 23.2 
Over 10% 275 27.9 17 24.6 

A t ten dan ce IDisci pl i ne 
0% 334 33.9 34 49.3 5.99 6.70'·' 

Between 1% & 5% 396 40.2 21 30.4 
Over 5% 255 25.9 14 20.3 

Personal and family problems 
0% 28 2.8 9 13.0 9.49 29.28" 

Between 1% 5% 212 21.5 13 18.8 
Between 6% 10% 283 28.7 8 11.6 

Between IH. 20% 284 28.8 20 29.0 
Over 20% 178 18.1 19 27.5 

High school academic choices 
5% or less 217 .22.0 33 47.8 7.82 28.95;' 

Between 6% & 10% 257 26.1 20 29.0 
Between 11% & 20% 333 33.8 11 15.9 

Over 20% 178 18.1 5 7.2 

High school academic problems 
5% or less 219 22.3 22 31.9 7.82 7.85'·' 

Between 6% & 10% 347 35.3 28 40.6 
Between 11% & 15% 321 32.7 12 17.4 

Over 15% 95 9.7 7 10.1 

f ~ freC]uency counts 
% pe rc'~n ta r,e s 
i, = significant at the .05 level CO 

0 
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Hypothesis Il--There is no difference proportionately 

between counselors in the percentage of time spent in 

attendance/discipline related problems when counselors are 

classified by public and private school affiliation. Sixty

six percent of the public school counselors participated to 

some extent in this area as compared to only 50% of private 

school counselors which accounts for the significance level 

reached (refer to Table 10). The null hypothesis was re

jected based on these findings. 

Hypothesis 12--There is no difference proportionately 

between counselors in the percentage of time spent in per

sonal and family counseling when counselors are classified 

by public and private school affiliation. The obviously 

high chi square which resulted from this test as evidenced 

by Table 10 is owing to the high proportion of public school 

counselors (28.7%) in the "Between 6% & 10%" category and 

the high proportion of private school counselors, compara

tively, in the "Over 20%" category. The statistical differ

ence should not be overdramatized in light of the small 

number of private school counselors in the sample. Hypoth

esis 12 was rejected at the .05 level. 

Hypothesis 13--There is no difference proportionately 

between counselors in the percentage of time spent with 

students regarding high school academic choices when coun

selors are classified by public and private school affilia

tion. Table 10 shows that the chi square score is 
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significant at the .05 level by a very high margin. Pro-

portionately, private school counselors are less participa

tory in this realm of counseling than the public group which 

indicated that 18.1% spent over 20% of their counseling time 

on these concerns. This hypothesis was rejected. 

Hypothesis 14--There is no difference proportionately 

between counselors in the percentage of time spent with 

students on high school academic problems when counselors 

are classified by public and private school affiliation. 

The chi square score shown on Table 10 indicates that the 

difference is barely significant at the .05 level. The 

major discrepancy occurred at the "Between 11% & 15%" cate

gory where the groups recorded 32.7% (public) and 17.4% 

(private). This hypothesis was rejected. 

Hypothesis 15--There is no difference proportionately 

between counselors in the number of hours a week devoted to 

counseling students when counselors are classified by public 

and private school affiliation. The findings on Table 11 

show that indeed there was a significant difference between 

groups in response to this variable. Public school counsel

ors overall allotted considerably more time to counseling 

students than counselors at private schools. The difference 

is magnified in the "25 hours or more" category which shows 

28% (public) compared to 17.1% (private). The hypothesis 

was rejected at the .05 level. 



Table 11. Hours a Week Devoted to Counseling by Public 
and Private School Affiliation 

Public Private Critical 
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Chi 
f % f % Level Square 

6 hours or less 34 3.5 7 10.0 11.07 26.70:': 

6-10 hours 72 7.3 13 18.6 

11-15 hours 158 16.1 17 24.3 

16-20 hours 234 23.8 9 12.9 

21-25 hours 209 21.3 12 17.1 

25 hours or more 275 28.0 12 17.1 

f = frequency counts 
% = percentages 
~': = significant at the .05 level 

Hypothesis 16--There is no difference proportionately 

between counselors in the number of students assigned for 

counseling when counselors are classified by public and 

private school affiliation. Surprising, the major discre-

pancy didn't occur at the "600 or over" category but at the 

"199 or less" and "400-599%" categories (see Table 12). 

Owing probably to schools with smaller student populations, 

private school counselors indicated that 36.2% were assigned 

199 or less students (public schools had only 8.9% in this 

category). Overall, 21% of all counselors responded that 

they were assigned 600 or more students which far exceeds the 

300 students per counselor recommended by professional lit-

erature. The hypothesis was rejected. 

Hypothesis 17--There is no difference proportionately 

between counselors in the number of individual students 



Table 12. Number of Students Assigned for Counseling by 
Public and Private School Affiliation 

Public Private Critical Chi 
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f % f % Level Square 

199 or less 

200-399 

400-599 

600 or over 

f = frequency 
% = percentages 

87 8.9 

409 41.8 

368 37.6 

114 11. 7 

* = significant at the .05 level 

25 36.2 7.81 54.811: 

27 39.1 

10 14.5 

7 10.1 

counseled per week when counselors are classified by public 

and private school affiliation. Chi square was significant 

at the .05 level for this cross-reference (refer to Table 

13). Public school counselors far outdistanced their 

counterparts proportionately, especially, in the "40-59" and 

"60 or more" categories. Over 42% of counselors from pri-

ate school indicated that they counseled less than 20 

students a week compared with 15.2% of the counselors from 

public schools. Hypothesis 17 was rejected. 

Hypothesis l8--There is no difference proportionately 

between counselors in the number of students counseled per 

week in groups when counselors are classified by public and 

private school affiliation. While private school counselors 

proportionately saw less students individually, Table 14 

shows that the trend is reversed somewhat for group counsel-

ing. The private school group indicated that 37.5% saw 20 
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to 39 students per week in group sessions compared with 

22.4% for the public school group. Also significant was 

the finding that 59.7% of the public school counselors coun-

seled less than 20 students per week in groups while their 

counterparts had 45.3% in this category. This hypothesis 

was rejected. 

Table 13. Number of Individual Students Counseled Per Week 
by Public and Private School Affiliation 

Public Private Critical Chi 
f % f % Level Square 

Less than 20 147 15.2 29 42.6 7.81 42.88:': 

20-39 353 36.6 28 41. 2 

40-59 303 31.4 9 13.2 

60 or more 161 16.7 2 2.9 

f = frequency 
% = percentages 
:': = significant at the .05 level 

Table 14. Number of Students Counseled Per Week in Groups 
by Public and Private School Affiliation 

Public Private Critical Chi 
f % f 0, Level Square '0 

Less than 20 530 59.7 29 45.3 7.81 9.60:': 

20-39 199 22.4 24 37.5 

40-59 76 8.6 3 4.7 

60 or more 83 9.3 8 12.5 

f = frequency 
% = percentages 
* = significant at the .05 level 
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Hypothesis 19--There is no difference proportionately 

between counselors in the number of courses taken in edu

cation counseling when counselors are classified by public 

and private school affiliation. Table 15 shows that 10% of 

the private school counselors had taken no courses in 

educational counseling while only 2.8% of the public school 

counselors were in this category. This accounts for the 

major discrepancy between the groups on this variable. The 

difference was significant at the .05 level and the hypoth

esis was rejected. 

Hypothesis 20--There is no difference proportionately 

between counselors in the number of minority group counsel

ing courses taken when counselors are classified by public 

and private school affiliation. The telling difference 

between the groups on this variable (refer to Table 15) is 

the 53.7% of the public school counselors who had not taken 

such a course as compared with 80% of private school coun

selors. Private schoo~probably draw th8ir students from a 

more concentrated population which the minority student is 

less likely to be a part of, hence, there may be less need 

for training in this area. This hypothesis was rejected at 

the .05 level. 

Hypothesis 21--There is no difference proportionately 

between counselors in the number of personal/family 

counseling courses taken when counselors are classified by 

public and private school affiliation. The major 



Table 15. Counseling Courses Taken by Public and Private School Affiliati()D 

T'Il,j: .11111 !lur!lIH~I' 1)\ CUllll:;{! lin!'. l'ulJlit: 

r:'-J\JT'~:t!'~ T"l}-I:fI f ~ 

Courses in educati0nal counselin~ 
lJr)[)r.! 27 2.8 

One 57 5.8 
T ... ,rJ 12~ 12.8 

Three 95 9.7 
rour or rrnre 673 68.9 

Cour,;es in minorit'l r,rc)up 
counseling 

None 493 53.7 
One 211 23.0 
Two 99 10.8 

Three 53 5.8 
four or more 62 6.8 

Courses in personal/family 
counsel in," 

Hone 26 2.7 
One 51 5.3 
Tlw 148 15.3 

Three 153 15.8 
four or more 589 60.9 

Courses in vocat ional counseling 
Hone 43 4.4 

One 178 18.3 
Two 275 28.3 

Thre~ 171 17.6 
four or more 306 31.4 

f fre'luencv counts 
% percen rare; 
.. siVni ficant at the .05 level 

I'dvi.ll<: 
f 't 

7 HJ.f) 

7 10.0 
8 11." 
3 ".3 

',5 G4.3 

48 80.0 
9 15.0 

5.0 
0 .0 
0 .0 

10 14.7 
5 7." 
9 13.2 
-: 10.3 

37 54.4 

12 17.9 
15 22.1, 
17 25.4 
10 11,.'1 
13 19.', 

Cri I i(>ll 

L"v"l 

9.49 

9.49 

9.49 

9.49 

::, 

:~, 11l.1I f' 

17.74:': 

17.95:': 

28.7,·;': 

25. :)11;': 

co 
-.J 
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discrepancy (see Table 15) occurred in the "None" category 

with more counselors from private schools (14.7%) responding 

that no such course had been taken compared to their 

counterparts (2.7%). This difference catapulted the chi 

square beyond the critical level and the hypothesis was 

rejected. 

Hypothesis 22--There is no difference proportionately 

between counselors in the number of courses taken in voca

tional counseling when counselors are classified by public 

and private school affiliation. Again, counselors at 

private schools, proportionately, show that more (17.9%) 

responded to the "None" category which was sizable enough 

to create a significant difference. Thus, the hypothesis was 

rejected at the .05 level. 

Hypothesis 23--There is no difference proportionately 

between counselors in the number of hours in supervised 

practice taken in educational counseling when counselors are 

classified by public and private school affiliation. As 

Table 16 indicates over 36% of private school counselors had 

not taken a practicum in educational counseling compared 

with 19.3% of those from public schools. This discrepancy 

accounted for the major difference and a chi square score 

above the critical level. This hypothesis was rejectd. 

Hypothesis 24--There is no difference proportionately 

between counselors in the number of hours in supervised 

practice taken in minority group counseling when counselors 



T OlLlc 16. Supervised Practice Taken by Public and Private School Affiliation 

T'Ipl~ and IlllJrd'I-!r' () f lkJlJl'S in 
Superv i sed Prac.l i ce f 

Educational counseling 
Ilone 180 

1- 5 hours If)Q 

6-10 hours 1~7 

11-20 hours 106 
Over 20 hours 330 

~1inoriLY cOl1nselinr 
Ilone 521 

1- 5 hours 148 
6-10 hours 79 

11-20 hours 42 
Over 20 hours 84 

Personal/family counseling 
None 152 

1- hours 147 
6-10 hours 162 

11-20 hours 13'3 
Over 20 hours 341 

Vocat ional counseling 
Ilone 223 

1- 5 hour's 190 
6-10 hours 185 

11-20 hours 107 
Over 20 hours 215 

f fre'luency counts 
qo percentar·c<s 
.. sirnificant :n the .05 level 

~t 

19.3 24 
17.1 10 
16.8 5 
11.4 8 
35. 1+ lq 

59.6 45 
16.9 7 
9.0 0 
4.8 3 
9.6 2 

16.2 18 
15.6 9 
17.2 8 
14.8 9 
36.2 19 

24.2 27 
20.7 10 
20.1 6 
11. 6 6 
23.4 11 

% 

%.4 
15.2 
7.6 

12.1 
28.8 

78.9 
12.3 

.0 
5.3 
3.5 

28.6 
1'+.3 
12.7 
14.3 
30.2 

45.0 
16.7 
10.0 
10.0 
18.3 

Cd t i c,ll 
Level 

9.49 

9.49 

9.49 

9.49 

C'!, i 
SI1 d -i Y'" 

12. <.) }::: 

11.31:; 

b.77 

13. r,,:,;'; 

co 
LD 
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are classified by public and private school affiliation. In 

keeping with the 80% proportion of private school counselors 

who had not taken a minority group counseling course, about 

that same proportion (78.9%) had taken no hours in minority 

group counseling practicum (see Table 16). Approximately 

60% of the public school counselors had no such practicum. 

Contributory to the significant chi square score was the 

findings that none within the private school group responded 

to the "6-10 hours" category. The null hypothesis was re

jected at the .05 level. 

Hypothesis 26--There is no difference proportionately 

between counselors in the number of hours in supervised 

practice taken in vocational counseling when counselors are 

classified by public and private school affiliation. A 

significant difference was found at the .05 level when this 

hypothesis was tested (see Table 16). As in the case of 

educational and minority group counseling practicums, coun

selors at private schoOl, in higher proportions, had not 

taken hours in vocational counseling. This contributed to 

the significant difference between the groups and caused a 

rejection of the null hypothesis at the .05 level. 

Summary 

Public and private school counselor groups were 

found to be significantly different in 23 of the 26 areas 

tested. There was no difference found in the percentage of 



time spent in group counseling, conferences with parents, 

or in the number of hours in supervised practium taken in 

personal/family counseling. 
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As the hypotheses found significant relate to the 

broader research question which asked if there were differ

ences in practices and educational preparation between 

public and private school counselor groups, it is clear that 

a significant difference existed. For the major counselor 

activities, differences were manifested in time spent in 

individual counseling, conferences with teachers and school 

personnel, community and agency contacts, and professional 

meetings. Among the activities related to student counsel

ing, differences in time were found in all areas, namely, 

career guidance, college entrance, postsecondary education, 

attendance/discipline concerns, personal/family concerns, 

and high school academic choices and academic problems. In 

other practices such as hours devoted to counseling per 

week, number of students assigned, and the number of stu

dents counseled individually and in groups, differences were 

found. 

Regarding preparation, significant differences were 

found in all areas except hours in personal/family practi

cum. 

In summary, public and private school counselor 

groups were found to be significantly different in the 16 
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out of 18 different practices and seven out of eight mea

sures of preparation. Results show conclusively that there 

were significant differences in practices and preparation 

between these groups. 

Research Question 3 

Do practices and educational preparation of secon

daryschool counselors differ significnatly when counselor 

are categorized by location of the school? The sample of 

counselors was recoded into four categories: (1) Farm Areal 

Small City; (2) Medium Size City; (3) Suburbs; and, (4) 

Large City. The results of the cross-tabulation of these 

four groups and the seven survey questions were used to test 

the following hypotheses. 

Hypothesis l--There is no difference proportionately 

among counselors in the percentage of time spent in confer

ences with individual students when counselors are classified 

by school locations. Table 17 shows that a significant dif

ference was found among groups at the .05 level. Most 

contributory to the chi square score was the high percentage 

(34.5%) comparatively of counselors in the medium size city 

group who spent over 50% of their time in this activity. 

This corresponds to the low 13.1% who responded that they 

had these conferences 25% or less. The hypothesis was re

jected. 



Table 17. Major Activities of Counselors by Location of School 

r "PI:I !H", , / Hedium 
~;milll City Size City Suburbs Large City ( '1' i t ~ ( I 1 Chi 

Activ ity awl PCf'ccl1tage 01 Tillie :;P(!flt f % f Q f % f " 
!,!.p 1 ~1Ud['f! '0 

Conferences with individual students 
25 96 or less 103 21.0 11 13.1 44 18.3 55 24.0 12.~9 16.27'" 

Between 26% & 50% 301 61. 3 44 52.4 141 58.7 125 54.6 
Over 50% 87 17.7 29 34.5 55 22.9 49 21. 1, 

Gpoup counseling sessions 
09u 50 10.2 10 11.9 32 13.3 27 11.8 16.'12 18. b3;" 

5% or' less 208 42.4 41 48.8 131 54.6 111 48.5 
Between 6 90 [. 1090 126 2S.7 22 26.2 43 17.9 54 23.6 

Over 10~o 107 21.8 11 13.1 34 14.2 37 16.2 

Conferences with parents 
5~b or less 333 67.8 52 61.9 133 55.4 137 59.8 12.59 1'1.13'" 

Between 6% &. 10 96 117 23,8 22 26.2 81 33.7 62 27 .1 
Ove!' 10% 41 8,4 10 11.9 26 10.8 30 13,1 

Conferences with teachers 
5% or less 141 28.7 23 27.4 70 29.2 80 3".9 12.59 12.70'" 

Between 6 9
0 E. 10

0

" 200 40.7 42 50.0 88 36.7 98 42.8 
Over 10% 150 30,5 19 22.6 82 34.2 51 22.3 

Record keeping and clerical wo!'k 
10% or' less 201 40.9 38 45.2 95 39.6 86 37.6 12,59 3.66 

Between 11% & 20% 140 28.5 24 28.6 71 29.6 61 26.6 
Over 20% 150 30.5 22 26.2 74 30.8 82 35.8 

Community and Agency contacts 
O~ lj3 8.8 7 8.3 45 18,7 3S lS.3 12. :19 20,18'" 

Between H, E. SOo 108 22.0 21 25,0 58 24.2 52 22.7 
Ove!' ~ 00 340 69,2 56 66.7 137 57.1 1,,2 62.0 

Professional meetings 
0 90 41 8.4 4 4.8 16 6.7 21 9.2 12.59 7.02 

Between 1% & 5% 136 27.7 15 17.9 62 25,8 56 21,.5 
Ove!' 590 314 64.0 65 77.4 162 67.5 152 66,lj 

frequency counts 
pe!'centages 
significant at the .05 level 

'D 
'J.) 
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Hypothesis 2--There is no difference proportionately 

among counselors in the percentage of time spent in group 

counseling sessions when counselors are classified by school 

locations. Findings indicate that a significant difference 

was found among groups which caused the hypothesis to be 

rejected (refer to Table 17). A combination of factors 

created this chi square score. Most obvious is the high 

percentage (21.8%) relatively of the farm area/small city 

group participating over 10% of their total time in this 

activity compared to much lower proportions for the other 

groups. 

Hypothesis 3--There is no difference proportionately 

among counselors in the percentage of time spent in confer

ences with parents when counselors are classified by school 

locations. A combination of factors contributed to the 

discrepancies among groups. Most obvious is the farm areal 

small city group which spent less time comparatively in this 

activity than their counterparts in other locations. This 

hypothesis was rejected at the .05 level. 

Hypothesis 4--There is no difference proportionately 

among counselors in the percentage of time spent in con

ferences with teachers and school personnel when counselors 

are classified by school locations. The results are listed 

on Table 17 which shows that the difference is sig

nificant at the .05 level. As in the above hypothesis, the 
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discrepancies are quite small among the groups and signifi

cance is owing to the additive affects of chi square. 

Nonetheless, the hypothesis was rejected. 

Hypothesis 6--There is no difference proportionately 

among counselors in percentage of time spent in community 

and agency contacts when counselors are classified by school 

location. The major discrepancies revealed in Table 17 

occurred around the farm area/small city group and the me

dium size city group which spent a relatively higher per

centage of time in this activity compared to the other 

groups which had 18.8% and 15.3% to participate 0% of the 

time. Hypothesis 6 was rejected. 

Hypothesis 8--There is no difference proportionately 

among counselors in the percentage of time spent with stu

dents in career guidance when counselors are classified by 

school locations. Table 18 contains the results which show 

an exceedingly high chi square score. The farm area/small 

city group was more pronounced in their distinction from the 

other two groups having 61.5% who spent over 10% of their 

time in such counseling and only 15.1% who spent 5% or less 

time. This hypothesis was rejected at the prescribed .05 

level. 

Hypothesis 10--There is no difference proportionately 

among counselors in the percentage of time spent with 

students in counseling for postsecondary education other 



Table 18. Counseling Services Offered Students by Location of School 

I'arm Areal Mediurr. 
~-:..-==::::::::= 

TYIH: Counst:ling and Percentdgc Small City Size City Suburbs Large Ci t~1 C:'i ti'<.Jl Chi 
of l' iIi.\; :'~ent f % f .. f % f % :'I..:h.l Squu.: ,,; 

Career guidance 
5~ or Ie:::;s 74 15.1 17 20,2 72 30.0 64 28.1 12.59 45.03" 

Between 6~}, f. lOC'L 115 23.4 28 33.3 66 27.5 70 30.7 
Over 10~ 302 61. 5 39 45.4 102 42.5 94 41. 2 

College entrance 
5~ Or less 63 12.8 16 19.0 29 12.1 43 18.9 21.03 17.18 

Between 6~ [.. 10% 62 12.6 11 13.1 29 12.1 39 17.1 
Between 11% & 20% 160 32.6 20 23.8 68 28.3 58 25.4 
Between 21% & 30% 111 22.6 18 21.4 55 22.9' 40 17.5 

Over· 30% 95 19.3 19 22.6 59 24.6 48 21.1 

Postsecondary education other 
than year 

0'1, 43 8.8 7 8.3 19 7.9 27 11.8 16.92 28.85" 
between 1% [. 5% 125 25.5 33 39.3 87 3t'.2 83 36.4 
Between 6% & 10°, 156 31. 8 24 28.6 74 30.8 76 33.3 

Over 10% 167 34.0 20 23.8 60 25.0 42 16.4 

Att:endance/Di sciplinc 
O~ 1B7 38.1 28 33.3 92 38.3 60 26.3 12.59 26.87" 

Between 1% E. 5% 206 42.0 39 46.4 79 32.9 89 39.0 
Over 5% 98 20.0 17 20.2 69 28.8 79 34.6 

Personal and family problems 
0'1, 15 3.1 3 3.6 2.9 12 5.3 21.03 16.44 

Between 1% 5% 107 21. 8 18 21. 4 54 22.5 44 19.3 
Between 6~ 10% 147 29.9 29 34.5 59 24.6 52 22.8 

Between 11 "", 20~ 144 29.3 15 17.9 73 30.4 70 30.7 
OVer' 20~o 78 15.9 19 22.6 47 19.6 50 21.9 

High school academic cl:oictC!s 
st 01' less 97 19.8 28 33.3 53 22.1 69 30.3 16.92 29.75" 

Between 6% [. 10% 148 30.1 21 25.0 54 22.5 49 21.5 
Between 11 t & 20'/, 168 34.2 14 16.7 85 35.4 76 33.3 

Over 20% 78 15.9 21 25.0 48 20.0 34 1".9 

High school academic problems 
5% or less 118 24.1 22 26.2 47 19.7 52 22.8 16.92 10.58 

Between 6'b [, 10% 180 36.8 26 31.0 83 34.7 80 35.1 
Between 11% & IS'!, 148 30.3 22 26.2 84 35.1 78 31~. ;J 

OV~I' l~/'o 113 8.8 14 16.7 25 10.5 18 7.9 

ff'ertlll:'llc), COlHlts 

I '('r";"1lt;3L'~~ 

significant: at t:he .05 1eve 1 

1O 
(J) 
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than four year when counselors are classified by school lo

cation. The farm area/small city group had a higher pro

portion(34.0%) to spend over 10% of their time in this 

counseling activity compared to 23.8%, 25.0% and 18.4% for 

the other groups (see Table 18). This group correspondingly 

had a lower percentage in other categories, particularly, in 

the "Between 1% and 5%" category. This null hypothesis was 

rejected at the .05 level. 

Hypothesis Il--There is no difference proportionately 

among counselors in the percentage of time spent in 

attendance/discipline related problems when counselors are 

classified by school location. Table 18 shows that a higher 

proportion of counselors in the large city locations (34.6%) 

spent over 5% of their time in this activity. The suburban 

group (28.8%) was also high compared with the other two 

groups who responded that only 20% engaged in this activity 

over 5% of the time. Close to 40% of counselors in farm/ 

small city and suburban areas responded that they did not 

engage in this activity compared to 33.3% and 26.3% for the 

other two groups. These findings dictated a rejection of 

the null hypothesis. 

Hypothesis 13--There is no difference proportionately 

among counselors in the percentage of time spent with stu

dents regarding high school academic choices when counselors 

are classified by school locations. Discrepancies across 

this variable (refer to Table 18) show no defined pattern, 



98 

nevertheless, counselors from the medium size city loca

tions (16.7%) show a significantly different proportion than 

their counterparts (allover 30%) in the "Between 11% and 

20%" category. In the "Over 20%" category counselors in 

large city locations were proportionately low with 14.9% 

while counselors in medium size cities were high with 25%. 

This hypothesis was rejected based on these findings. 

Hypothesis 15--There is no difference proportionately 

among counselors in the number of hours a week devoted to 

counseling students when counselors are classified by school 

locations. Results of the test are .found on Table 19. 

Major discrepancies can be seen in the "25 hours or more" 

category with counselo~s from medium size cities proportion

ately exceeding the others with 40.5% and the farm/small 

city area respondents very low proportionately at 23.9% 

corresponds with the much higher percentage (6.1%) witnessed 

in the "6 hours or less" category. Chi square was signifi

cant and the hypothesis was rejected. 

Hypothesis 16--There is no difference proportionately 

among counselors in the number of students assigned for 

counseling when counselors are classified by school loca

tions. As shown in Table 20 a major discrepancy occurred 

in the "200-399" category with the medium size city group 

responding at 60% compared to an average of around 40% for 

the other groups. Consequently, the proportion for this 



'iab1e 19. Hours a Week Devoted to Counseling by Location of School 

rarm Areal Hedium 
Small City Size City Suburbs Lari'e Cit,! Cr i t i 2,11 Chi 

f % f 0 f 0 f 0, L··vel :~'1uare 
0 '0 

6 hours or less 30 6.1 2 2.4 5 2.1 11 1.8 2S.00 . I . 'f {J~': 

6-10 hOUl'S 37 7.6 4 'I. 8 21 8.8 22 9.6 

11-15 hours g'l 20.2 8 'l.5 32 13.4 33 14.5 

le-20 hours 113 23.1 17 20.2 57 23.8 53 23.2 

21-25 hours 94 19.2 19 22.6 56 23.4 50 21.9 

25 hours or more 117 23.9 34 40.5 68 28.5 66 28.9 

f frequency counts 
0 percentages 0 

.. significant at the .05 level 

Table 20. Number of Students Assigned for Counseling by Location of School 

199 or less 

200- 399 

400-599 

600 or over 

f frequency counts 
% percell tages 

rarm Areal 
Small City 
f 90 

59 12.1 

IB7 3B.1I 

18G 38.2 

55 11. 3 

.. significant at the .05 level 

Hedium 
Size Ci ty 
f % 

7 8.2 

51 60.0 

22 25.9 

5.9 

Suburbs Lar;:.e Ci ty (:l'i t i ca 1 Chi 

f 9
0 f 0, Level S'juare 

21 8.9 25 11. 0 1".92 18.72'" 

102 43.0 92 40.5 

BB 37.1 7G 33.5 

26 11. 0 34 15.0 

to 
to 



group is much lower in other categories which account for 

the chi square score and a rejection of the hypothesis. 
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Hypothesis 17--There is no difference proportionately 

among counselors in the number of individual students coun

seled per week when counselors are classified by school 

locations. Table 21 shows a significant chi square but in

dicates no clearcut pattern of discrepancies. Differences 

in proportions occurred throughout the variable. The null 

hypothesis was rejected at the .05 level. 

Hypothesis 18--There is no difference proportionately 

in the number of students counseled per week in groups when 

counselors are classified by school locations. From the 

data displayed on Table 22, it is evident that discrepancies 

occur mainly between counselors in suburban schools and the 

other three groups. Almost 70% of this group counseled less 

than 20 students per week in groups and only 5.7% counseled 

60 or more students per week in groups. Chi square reached 

the critical level causing the hypothesis to be rejected at 

the .05 level. 

Hypothesis 20--There is no difference proportionately 

among counselors in the number of minority group counseling 

courses taken when counselors are classified by school lo

cations. Respondents from the large cities had a higher 

proportion who had taken such courses overall with 12.7% in 



rable! 21. Number of Individual Students Counseled Per Week by Location of Sch()(, 

L"ss than 20 

GO or nnre 

20-39 

'10-59 

f fpe'luency coun ts 
'1, percentages 

1~IW Aru~1 

Small City 
~ 

lry, 

188 

12:1 

58 

22.8 

39.3 

25.7 

12.1 

,', si[Onificant at the .05 level 

t'1r.'rl i um 
Size Ci ty 
f "0 

10 

30 

32 

13 

11. 8 

35.3 

37.6 

15.3 

SubudJS 
f 

26 

98 

6f; 
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11. I) 

41. 4 

27.8 

1 (1.8 

Large r.ity Cri tit; 11 Clii 
r L·-v"l :.>jllf::l.re 

30 l'l. f, It:,. '~2 q2.15'·' 

63 28.5 

fl5 38. c) 

'13 l!). ~) 

Table 22. Number of Students Counseled Per Week in Groups by Location of School 

['arm Areal Hedium 
Small City Size City Suburbs Large City Cri ticdl C!d 
f % f % f % f ~" LeVt>L Square 

Less than 20 2'11 53.7 '16 61.3 146 69.5 122 58.9 16.92 25.32* 

20-39 115 25.6 14 IB.7 45 21.4 '16 22.2 

40-59 50 11.1 4 5.3 7 3.3 17 8.2 

60 or more '~3 9.6 11 1'1.7 12 5.7 22 10. G 

f fpequency counts 
So percentages 

- sienificant at the .05 level 

f--' 
o 
f--' 
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the "Four or more" category as shown in Table 23. This 

accounts for most of the high chi square score. The hypoth

esis was rejected. 

Hypothesis 23--There is no difference proportionately 

among counselors in the number of hours in supervised prac

tice taken in educational counseling when counselors are 

classified by school location. Table 24 shows the data and 

a significant chi square score. There is no identifiable 

pattern evident from the proportions exhibited. The null 

hypothesis was rejected. 

Hypothesis 24--There is no difference proportionately 

among counselors in the number of hours in supervised 

practice taken in minority group counseling when counselors 

are classified by school location. Again, the major dis

crepancies occurred due to the higher proportions of coun

selors in large city schools having had more of this 

training (refer to Table 24). The null hypothesis was 

rejected. 

~othesis 25--There is no difference proportionately 

among counselors in the number of hours taken in personal/ 

family counseling when counselors are classified by school 

location. Table 24 displays the results of the chi square 

test which is significant at the .05 level. Again, the many 

minor discrepancies are camouflaged by the size of the con

tingency table and the additive nature of the test. 



Table 23. Counseling Courses Taken 

Farm Area/ 
Type dnd Ilumber of Counseling Small City 

Courses Taken f 9
0 

Courses in educational counseling 
None 15 3.1 

One 31 6.4 
Two 64 13.1 

Three 48 9.8 
Four or more 330 67.6 

Courses in minority group 
couse ling 

Ilone 267 58.4 
One 108 23.6 
Two 46 10.1 

Three 21 4.6 
Four or more 15 3.3 

Courses in personal/family 
counseling 

None 16 3.3 
One 27 5.6 
Two 85 17.6 

Three 86 17.8 
Four or more 268 55.6 

Courses in vocational counseling 
None 24 4.9 
One 88 18.1 
Two 141 29.0 

Three 85 17.5 
four or more 148 30.5 

f frequency counts 
% percentages 
.. significant at the .05 level 

by Location of School 

[·ledium 
Size City Suburbs Large City 
f % f % f % 

2 2.4 11 4.6 2.2 
4 4.8 15 6.3 13 5.7 

13 15.7 29 12.2 26 11.4 
6 7.2 21 8.9 22 9.6 

58 69.9 161 67.9 162 71.1 

43 58.1 133 59.4 94 '1'1.3 

20 27.0 46 20.5 42 19.8 
2 2.7 21 9.4 32 15.1 
4 5.4 10 4.5 17 8.0 
5 6.8 14 6.3 27 12.7 

3 3.6 8 3.4 9 4.1 
1 1.2 16 6.7 11 5.0 
9 10.8 27 11.3 35 15.8 

14 16.9 34 14.3 26 11. 7 
56 67.5 153 64.3 141 63.5 

5.9 13 5.6 13 5.8 
18 21. 2 44 18.9 39 17.3 

18 21.2 71 30.5 61 27.1 
16 18.8 43 18.5 35 15.6 
28 32.9 62 26.6 77 34.2 

Critic.!l 
Level 

21.03 

21. 03 

21.03 

21. 03 

Chi 
Square 

4.69 

41. 26'" 

16 .. 63 

5.98 

I-' 
o 
w 



Trible 24. Supervised Practice Taken 

farm Area/ 

TY!Jt~ dud tlulllllf'r-' of Hours. in ~;mall City 

~~llPCI'V i !jt!d fir-act ice % 

Educational counseling 
tlone 99 21. 3 

1- 5 hours B9 19.2 
6-10 hours 81 17.5 

11-20 hours 66 14.2 
Over 20 hours 129 27.8 

Minority counseling 
!lone 281 65.2 

1- 5 hours 72 16.7 
6-10 hours 35 8.1 

11-20 hours 20 4.6 
Over 20 hours 23 5.3 

Personal/family counseling 
lIone 87 18.5 

1- 5 hours 84 17.8 
6-10 hours 89 18.9 

11-20 hours 78 16.6 
Over 20 hours 133 2B.2 

Vocational counseling 
lIone 116 25.3 

1- 5 hours 101 22.1 
6-10 hours 96 21.0 

11-20 hours 60 13.1 
Over 20 hours 85 18.6 

f frequency counts 
9
0 percentages 
.. significant at the .05 level 

by Location of School 

11edium 
:;i;<e Ci ty Suburbs [.arr,e City 

% f % f n 
0 

II 13.6 51 22.3 40 18.7 

20 24.7 30 13.1 31 14.5 

II 13.6 41 17.9 28 13.1 

10 12.3 17 7.4 20 9.3 

29 35.8 90 39.3 95 4/1. 4 

53 70.7 13'1 62.6 93 46.3 

7 9.3 32 15.0 42 20.9 

5 6.7 12 5.6 26 12.9 

3 4.0 14 6.5 8 4.0 

7 9.3 22 10.3 32 15.9 

8 9.4 36 15.7 36 17.3 

15 17.6 28 12.2 29 13.9 

10 11.8 35 15.2 36 17.3 

14 16.5 34 14.8 21 10.1 

38 44.7 97 42.2 B6 41.3 

15 19.0 64 2B.6 52 25.0 

21 26.6 36 16.1 42 20.2 

9 11.4 46 20.5 39 18.B 

10 12.7 20 B.9 19 9.1 

24 30.4 58 25.9 55 26.9 

Cri I i,;;,l 

L"'J" [ 

21. 03 

21. 03 

2L 03 

21.03 

Chi 
~;rllidre 

32.90'" 

40.75~·: 

28.47'" 

21.00 

I-' 
o 
+=" 
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Apparent is the 28.2% (farm/small city area) in the "Over 

20 hour" category which is much lower proportionately than 

the other figures which are allover 40%. 

Summary 

There were nine hypotheses tested which were found 

to exhibit no significant difference among groups (hypoth-

eses 5, 7, 12, 14, 19, 21, 22, and 26). Collectively, 

counselors grouped by school locations were found to be pro

portionately equal in the following areas: (1) time spent 

in community and agency contacts; (2) time spent in profes

sional meetings; (3) time spent in college entrance counsel

ing; (4) time spent in attendance/discipline matters; (5) 

number of courses in educational counseling; (6) number of 

courses in personal/family counseling; (7) number of courses 

in vocational counseling; and, (8) number of hours in 

supervised practice in vocational counseling. 

Differences in practices related to five of the 

seven broad counseling activities were found, specifically, 

in conferences with individuals, groups, parents, teachers 

and school personnel, and time spent in community and agency 

contacts. In time spent counseling students, significant 

differences were found in the following areas: (1) career 

guidance, (2) counseling for postsecondary education other 

than four year, (3) attendance/discipline, and (4) coun-

seling for academic choices. In related practices, 
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differences were manifested in the student load, and number 

of students counseled per week individually and in groups. 

Significant differences among groups were found in 

only one of the courses relating to preparation, minority 

group counseling. However, tests on three of the variables 

related to supervised practice resulted in significant 

scores, specifically, practicums in educational, minority 

group, and personal/family counseling. 

Eighteen of the 26 chi square tests performed on the 

responses of groups based on school location showed a sig-

nificant difference. Research Question 3 which asked if 

practices and educational preparation differed among groups 

was answered in the affirmative based on these results. 

Research Question 4 
, 

Do practices and educational preparation among 

secondary school counselors differ significantly when coun-

selors are categorized by the percentage of minority stu-

dents in the school? The sample of counselors was recoded 

into four groups based on the percentage of minority 

students found in their schools. Groups were distinguished 

by the following percentages: (1) less than 10%; (2) 

10-39%; (3) 40-79%; and, (4) 80% and over. A cross-

tabulation of these four groups with the seven survey ques-

tions provided data to test the following hypotheses. 
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Hypothesis I--There is no difference proportionately 

among counselors in the percentage of time spent in confer

ences with individual students when counselors are classi

fied by the percentage of minority students in the school. 

As shown by Table 25, chi square barely surpassed the 

critical level. A pattern is evident in the first category 

(25% or less) which indicates that the proportion of coun

selors responding is paralleled to a rise in the proportion 

of minority students. Discrepancies appeared most pro

nounced in the first two categories which accounts for the 

significant chi square. The hypothesis was rejected. 

Hypothesis 2--There is no difference proportionately 

among counselors in the percentage of time spent in group 

counseling sessions when counselors are classified by the 

percentage of minority students in the school. A definite 

pattern is evident in the data (see Table 25) with a sharp 

rise in proportions of counselors who spent over 10% of 

their time in this activity based on a rise in minority 

student percentages. A low 1.7% in the "80% and over" 

group responded that they did not practice group counseling 

compared to 10% in the other groups. A much higher propor

tion (33.9%) spent over 10% of their total time in this 

activity compared to less than 20% for the other groups. 

These discrepancies account for the significant score. The 

hypothesis was rejected. No significant tests were found in 

Hypotheses 3-16 as shown in Tables 26-28. 



Table 25. Major Activities of Counselors by Percentage of Minority Students in 
School 

Less Than 80% 
10% lO-39% 40-79% and Over Cri t ic,-'} Chi 

Activity and Percentage of Time Spent f % f % f % f % Level SqUdl't:: 

Conferences with individual students 
25 go or less 83 17.0 62 19.1 29 25.7 19 32.2 12.59 12.62;" 

Between 26% & 50% 307 62.9 188 57.8 63 55.8 28 47.5 
Over 50% 98 20.1 75 23.1 21 18.6 12 20.3 

Group counseling sessions 
O~(, 55 11.3 39 12.0 12 10.6 1 1.7 16.92 20.62'·' 

S% or less 242 49.6 153 47.1 53 46.9 20 33.9 
Between 6 g

b & 10% 106 21.7 84 25.8 29 25.7 18 30.S 
Over 10% 85 17.4 49 15.1 19 15.8 20 33.9 

Conference with parents 
5% or less 311 53.7 194 59.7 59 51.1 35 51. 0 12.5'3 3. SII 

Between 59
0 & 10% 133 27 .3 93 28.5 29 25.7 18 30.5 

Over 10% 44 9.0 38 11. 7 15 13.3 5 8.5 

Conferences with teachers 
5% or less 134 27.5 105 32.3 30 25.5 22 37.3 12.59 11. 55 

Between 5% & lOgo 202 41.4 134 41. 2 39 34.5 26 44.1 
Over 10 06 lS2 31.1 85 25.5 411 38.9 11 18.5 

Record keeping and clerical work 
10 g

b or less 195 40.2 134 41.2 31 27.4 18 30.5 12.59 10.24 
Between 11% & 20% 13.9 28.5 90 27.7 35 31. 9 22 37.3 

Over 20 g6 153 31.4 101 31.1 46 40.7 19 3') -) 

Community and agency contacts 
0 0

0 69 14.1 32 9.8 7.1 4 6.8 12.59 7.88 
Between ] (ci £. 5~) 113 23.2 75 23.1 28 2'1.8 1'1 23.7 

Over 51)0 305 62.7 218 57.1 77 58.1 41 69.5 

Professional meetings 
O~b 30 6.1 27 8.3 11 9.7 3 5.1 12.59 4.99 

Between 1 ~6 f, 5!?o 129 26.4 86 26.5 29 )r}.7 11 18.6 
Over 5°0 329 67.'1 212 65.2 73 64.5 45 76.3 

fre'luency counts 
I H.:l'C ell tuc,e3 
significant at the .05 level f-' 

C) 

en 



Table 26. Counseling Services Offered to Students by Percentage of Minority 
Students in the School 

Less Than 80% 

Type of Counseling and Percentage 10% 10-39% 40-79'1, and Over Critical Chi 
of Time Spent f % f % % f 'l. Level Sluare 

Career guidance 
5% or less 95 19.5 71 21.8 26 23.2 15 25.4 12.59 3.00 

Between 6% & 10% 135 27.7 83 25.5 25 22.3 13 22.0 
Over 10% 258 52.9 171 52.6 61 54.5 31 52.5 

College entrance 
5% or less 58 11. 9 57 17.5 13 11.6 13 22.0 21.03 18.95 

Between 6% & 10% 64 13.1 53 16.3 13 11.6 6 10.2 
Between 11% & 20% 158 32.4 82 25.2 39 34.8 13 22.0 

Between 21% & 30% 113 23.2 70 21. 5 24 21.4 10 16.9 

Over 30% 95 19.5 63 19.4 23 20.5 17 28.8 

Postsecondary educarion other 
than year 

0% 37 7.6 28 8.6 8 7.1 8 13.6 16.92 11.16 
Between 1'1 & 5% 144 29.5 114 35.1 31 27.7 22 37.3 
Between 6% & 10% 167 34.2 96 29.5 35 31.3 19 32.2 

Over 10% 140 28.7 87 26.8 38 33.9 10 16.9 

Attendance/Discipline 
0% 177 36.3 108 33.2 31 27.7 18 30.5 12.59 8.91 

Between 1% & 5% 198 40.6 134 41.2 41 36.6 23 39.0 
Over 5% 113 23.2 83 25.5 40 35.7 18 30.5 

Personal and family problems 
0% 13 2.7 2.5 3 2.7 4 6.8 21.03 10.84 

Betw~t!n 1% 5% 96 19.7 75 23.1 30 26.8 11 18.6 
Beth'een 6% 10% 132 27.0 101 3Ll 32 28.6 18 30.5 

Between 11% & 20% 151 30.9 85 26.2 31 27.7 16 27.7 

Over 20% 96 19.7 56 17.2 16 14.3 10 16.9 

High school academic choices 
5% or less 103 21.1 66 20.3 29 25.9 18 30.5 16.92 13.58 

Between 6% (. lO~o 132 27.0 74 22.8 34 30.4 17 28.8 
Between 11'1 (. 20% 169 34.6 112 34.5 34 30.4 18 30.5 

Over 20% 84 17.2 73 22.5 15 13.4 10.2 

High school academic problems 
5% or less 101 20.8 79 24.3 29 26.1 10 16.9 16.92 9.12 

Between 6% & 10% 173 35.6 109 33.5 41 36.9 23 39.0 
Between ·11% & 15% 169 34.8 100 30.8 29 26.1 23 39.0 

OVer 15% 43 8.8 37 11.4 12 10.8 3 5.1 

frequency counts 
" percentages f-' 
;,': significant at the .05 level 0 

ill 



Table 27. 

Table 28. 

Hours a Week Devoted to Counseling Students by Percentage of MinoTity 
Students in the School 

to hours or less 

6-10 hours 

11-15 hours 

16-20 hours 

21-25 hours 

25 hOllI'S or ffi')re 

f frequency counts 
90 percentagt,;s 

Less Than 
10% 

f 9u 

17 3.5 

41 B.5 

71 14.6 

118 211.3 

103 21.2 

135 27. B 

,', sienificant at the .05 level 

10-39~ 

f % 

13 4.0 

IB 5.6 

53 16.4 

7'J 24.4 

75 23.1 

86 26.5 

80S, 

40-79% and Over C1 : . i l: C:li 

f 0 f r~ v'": ~~'lu.j !',:; "0 

3 2.7 1 1.7 2:1. on 17.68 

9 B.O 4 6.B 

26 23.0 7 11.9 

25 22.1 12 20.3 

13 1l.5 IB 30.5 

37 32.7 17 28.8 

Number of Students Assigned for Counseling by Percentage of Minority 
Students in the School 

Less Than 80% 
10°0 10-39% 40-79°0 and Over Cr it i, J 1 Chi 

f % f % f 0
6 f '.:'6 Le"; .J S'lu.lr~ 

299 or less 116 9.5 25 7.7 12 10.B II 6.'! 25.0D 10.62 

200- 399 214 114.3 122 37.5 47 42.3 25 113.1 

400-59g 17g 37.1 132 110.6 37 33.3 20 3L~. 5 

600 or over 411 9.1 46 14.2 15 13.2 9 15.5 

f fre'luency cOlmts 
06 percentages 
,', sifllificant at the .05 level 

I-~ 

f---' 
o 
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Hypothesis 17--There is no difference proportionately 

among counselors in the number of individual students coun

seled per week when counselors are classified by the 

percentage of minority students in the school. Major dis

crepanies are evident in the "20-39" and "40-59" categories 

(refer to Table 29). Comparatively, fewer (24.6%) counsel

ors in the "80 and over" group responded to the second 

choice (20-39) but 47.4% chose the third choice (40-59). 

Noteworthy, too, is the fact that only 22% of the "40-79" 

group responded to the third choice compared to 29.8%, 

34.4%, and 47.4%. These discrepancies account for a signif

icant chi square and a rejection of the hypothesis. There 

was no significant difference found on Table 30. 

Hypothesis 20--There is no difference proportionately 

among counselors in the number of minority group counseling 

courses taken when counselors are classified by the percent

age of minority students in the school. As expected, 

counselors from schools with high percentages of minority 

students had taken overall more such courses. This is 

owing to the indigenous population which would in all prob

ability require counselors with more emphasis in this area. 

This hypothesis was rejected (refer to Table 31). 

Hypothesis 24--There is no difference proportionately 

among counselors in the number of hours in supervised 

practice taken in minority group counseling when counselors 



Table 29. Number of Individual Students Counseled Per Week by Percentage of 
Minority Students in the School 

Less Than 8~~% 
lOa.; 10-39% 40-7<;% 3nd ()vc,r r:ri tic.11 Chi 

." 1, f '£ f '& 1,,,,,··1 : ;'jUaI'" 

Less than 20 81 17.0 39 12.2 20 IB.3 7 12.3 .l6.92 lB. 85'" 

20-39 IB3 3B.4 110 34.4 45 41. 3 14 24.6 

40-59 142 29.B 110 34.4 24 22.0 27 47.4 

60 or llDre 71 14.9 61 19.1 20 IB.3 9 15.B 

f frequency counts 
% percen tages 
.... significant at the .05 level 

TablA 30. Number of Students Counseled Per Week in Groups by Percentage of 
Minority Students in the School 

Less Than BO% 
109.; 10-39% 40-79% and Over Cpi li,:,il Chi 

f % f % f % f % Lt:!vp.l Srtu.Jre 

Less than 20 2711 62.6 173 5B.6 57 5B.B 26 45.6 if,. '12 li. 53 

20-39 90 20.5 74 25.1 17 17.5 IB 3i. 6 

40-59 36 B.2 22 7.5 12 12.4 B.B 

60 or more 3B B.7 2G B.8 11 Ii. 3 8 1'1.0 

f fr"'1uency counts 
% percentages 
,', sir;nificant at the .05 level 

I-' 
I-' 
N 



Table 3l. Counseling Courses Taken 
School 

Less Than 
Type and Number of Counseling 10% 
Courses Taken f % 

Courses in educational counseling 
Hone 15 3.1 

One 30 6.2 
Two 54 11. 2 

Three 49 10.1 
Four or more 336 69.4 

Courses in minority group 
counseling 

None 271 59.3 
One 110 24.1 
Two 40 8.8 

Three 16 3.5 
Four or more 20 4.4 

Courses in personal/family 
counseling 

Ilone 11, 2.9 
One 24 5.0 
Two 66 13.8 

Three 72 15.1 
Four or more 302 63.2 

Courses in vocational counseling 
None 21 4.4 

One 82 17.0 
Two 132 27.4 

Three 85 17.7 
four or lJiore 151 33.5 

frequency counts 
percentages 
significant at the .05 level 

by Percentage of Minority Students 

80% 
10-39% 40-79% and Over Critical 

f % f % f % Level 

8 2.5 3 2.7 1 1.7 21. 03 
20 6.2 4 3.6 3 5.2 
50 15.5 16 14.3 5 8.6 
33 10.2 7 6.3 6 10.3 

211 65.5 82 73.2 43 74.1 

155 51. 2 40 38.5 26 49.1 21. 03 
78 25.7 18 17.3 5 9.4 
31 10.2 17 16.3 11 20.8 
18 5.9 16 15.4 3 5.7 
21 6.9 13 12.5 8 15.1 

9 2.8 2 1.8 1 1.8 21. 03 
15 4.7 6 5.4 6 10.7 
55 17.2 21 18.8 6 10.7 
56 17.5 20 17.9 8.9 

185 57.8 63 56.3 38 67.9 

16 5.0 3 2.7 5.2 21. 03 
61 19.1 19 16.8 16 27.5 
99 30.9 35 31. 0 9 15.5 
57 17.8 22 19.5 7 12.1 
87 27.2 34 30.1 23 39.7 

in the 

Chi 
Square 

8.27 

59.45": 

11. 58 

14.07 

I' 
I ' 
W 
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are classified by the percentage of minority students in the 

school. Again, the significance found here is not overly 

surprising since expectations of counselors in schools with 

a high percentage of minority students would dictate a need 

for more training in this area. Generally, the number of 

hours in minority group counseling proportionately rise 

with the percentage of minority students in the school 

(refer to Table 32). 

Summary 

Only five of the 26 tests performed show a signifi

cant difference when counselor responses were cross

referenced with the seven survey questions. Tests on the 

variables listed below produced no significant differences 

which led to an acceptance of the null hypotheses. 

Under major counseling activities no differences 

were found in the time spent in (1) conferences with par

ents, (2) conferences with teachers and school personnel, 

(3) record keeping and clerical work (4) community and 

agency contacts, and (5) professional meetings. 

No significant differences were found in time spent 

in various counseling services with students. Specifically, 

no differences were found in time spent in (1) career 

guidance, (2) college entrance counseling, (3) postsecondary 

education counseling for other than 4 year institutions, 



Table 32. Supervised Practice Taken 
School 

Less Than 
Type and Ilumber of Hours in 10% 

Supervised Practice f % 

Educational counseling 
Ilone 92 19.7 

1- 5 hours 89 19.1 
6-10 hours 75 15.1 

11-20 hours 47 10.1 
Over 20 hours 163 35.0 

Minority counseling 
None 299 69.2 

1- 5 hours 67 15.5 
6-10 hours 26 6.0 

11-20 hours 11 2.5 
Over 20 hours 29 5.7 

Personal/family counseling 
lIone 74 15.7 

1- 5 hours 84 17.9 
6-10 hours 72 15.3 

11-20 hOUl'S 64 13.6 
Over 20 hours 175 37.4 

Vocational counseling 
Ilone 119 25.0 

1- 5 hours 98 21.4 
6-10 hours 88 19.2 

11-20 hours 49 10.7 
Over 20 hours 104 22.7 

f frequency counts 
% percentages ,. significant at the .05 level 

by Percentage of Minority Students 

80% 
10-39% 40-79% and Over Critic 11 

f % f % f 90 Le'Jel 

61 20.1 16 15,2 10 17.5 21. 03 
50 16.4 15 1'1.3 5 10.5 
5'1 17.8 18 17.1 10 17.5 
38 12.5 14 13.3 7 12.3 

101 33.2 42 40,0 24 42.1 

155 52.9 40 40.8 25 52.0 21. 03 
54 18.4 22 22.4 5 10.0 
31 10.6 14 14.3 8 15.0 
22 7.5 9 9.2 0 0.0 
31 10.6 13 13.3 11 22.0 

51 16.5 17 15.9 10 18.9 21. 03 
40 12.9 15 14.0 B 15.1 
58 18.7 20 18,7 11 20.8 
53 17.1 16 15.0 6 11.3 

108 34.8 39 35.4 18 34.0 

55 21. 7 23 21. 9 15 26.8 21. 03 
59 19.7 24 22.9 9 16.1 
51 20.3 26 24.8 10 17.9 
43 14.3 10 9. ~) 5 8.9 
72 24.0 22 21. 0 17 30.'1 

in the 

Chi 
Square 

7.73 

58.79'" 

7.81 

8.86 

I-' 
I-' 
CJ1 
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(4) attendance/discipline, (5) personal/family problems, 

(6) high school academic choices; and (7) high school aca

demic problems. 

For related practices, no differences were found in 

hours a week devoted to counseling, the number of students 

assigned for counseling, or the number of students counseled 

in groups weekly. 

Regarding educational preparation, six of the eight 

measures proved not to be significantly different, namely, 

the number of courses in educational, personal/family and 

vocational counseling; and, the number of hours in super

vised practice for educational, personal/family, and 

vocational counseling. 

In conclusion, results show that the only differ

ences occurred in fevl practices and that the only differ

ences in educational preparation were apparently due to 

expectations that counselors have courses in minority group 

counseling and, preferably, a practicum in this area if 

they are to work in a school with a large percentage of 

minority students. Research Question 4 asked if differences 

in practices and educational preparation existed when coun

selors are categorized by the percentage of minority stu

dents in the school. Results show that there were no 

significant differences except in the time spent in indi

vidual conferences with students and group counseling 



sessions; and, in the number of individual students coun

seled per week. Regarding professional preparation, the 

only differences found were owing to skills probably nec

essary to serve special populations. 

Research Question 5 

Do practices and educational preparation among 

secondary school counselors differ significC!-ntly when 

counselors are categorized by the percentage of teachers 

with master's and doctoral degrees in the school? 
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Hypothesis I--There is no difference proportionately 

among counselors in the percentage of time spent in confer

ences with individual students when counselors are classi

fied by the percentage of teachers with master's and 

doctoral degrees in the school. Table 33 sho~s that a 

significant difference was found among groups. Discrepan

cies are not as pronounced here as in other tests. One 

obvious discrepancy occurred in the "Over 50" category 

wherein counselors in schools with 70% or more teachers 

with master's and doctoral degrees spent much more time 

(30.1%) in this task. The hypothesis was rejected at the 

.05 level. 

Hypothesis 3--There is no difference proportionately 

among counselors in the percentage of time spent in con

ferences with parents when counselors are classified by the 

percentage of teachers with master's and doctoral degrees 



Table 33. Major Activities of 
and Doctoral Degrees 

I.·oss Than 
lO°ti 

Act:':it": :3.:1d Fercenta~e of Time Spent % 

Con fert2nces \oJ ith indi vi dual studeuts 
25% or less 15 24.2 

Between 26% & 50% 36 58.1 
Over 50% 11 17.1 

Crl)up c'Jl.tnseling sessions 
O~ 3 4.8 

51. or less 27 43.5 
Between 6', & 10% 18 29.0 

Over 10% 14 22.6 

Conferences with parents 
5% or less 38 61. 3 

Between 6% L 109" 13 21.0 
Over 10% 11 17.0 

Con ferences ''': i th teachers 
:.% or less 18 29.0 

Between 6% & 10% 27 '13.5 
Over 10% p 27.4 

Pt'!corJ. I<ee~!i:1r and cV~rical work 
109" or less 31' 50.0 

Between 11% [, 200;" 16 16.0 
Over 20% 15 15.0 

Co~r.;un i ty and aRenc, contacts 
0% 8.1 

Between 1% 5'0 11 17.7 
Over' 5% 46 74.2 

Profess ir..lnal r:,eet ings 
0', 4 6.5 

Between 1% & 5% 13 21.0 
Over 5% 45 72 .6 

fr'!'lu'~nr:'1 o::ounts 
f,ercent-3.f:,cs 
sip;nificant at the .05 level 

Counselors by Percentage of 
in the School 

10-29% 30-49% 50-69% 
% % % 

73 25.6 78 20.3 29 13.3 
161 56.5 220 57.3 144 66.1 

51 17.9 86 22.4 45 20.6 

30 10.5 49 12.8 21 9.6 
126 44.2 187 48.7 109 50.0 

79 27.7 79 20.6 48 22.0 
50 17.5 69 18.0 40 18.3 

204 71.6 235 61.2 117 53.7 
66 23.2 108 28.1 70 32.1 
15 5.3 41 10.7 31 14.2 

94 33.0 117 30.5 58 26.6 
100 35.1 163 42.4 97 44.5 

91 31. 9 104 27.1 63 28.9 

107 37.5 147 38.3 90 41. 3 
72 25.3 113 29.4 73 33.5 

106 37.2 124 32.3 55 25.2 

33 11.5 49 12.8 25 11.5 
69 24.2 88 22.9 46 21.1 

183 54.2 247 64.3 147 67.4 

28 9.8 32 8.3 12 5.5 
86 30.2 94 24.5 53 24.3 

171 60.0 258 67.2 153 70.2 

Teachers 

70~ 

or Hore 
% 

15 16.1 
50 53.8 
28 30.1 

17 18.3 
III 44.1 
21 22.6 
14 15.1 

60 64.5 
23 24.7 
10 10.8 

29 31.2 
40 43.0 
24 25.8 

43 46.2 
24 25.8 
25 28.0 

18 19.4 
24 25.8 
51 54.8 

6.5 
24 25.8 
63 67.7 

Hith Master's 

Critic<1l Chi 
Level S'1Uclre 

15.51 18.90'" 

21.03 14. 7~ 

15.51 2:'. 08~': 

15.51 G. fJ8 

15.51 13.87 

15.51 9.0n 

15.51 9.1H 

I-' 
I-' 
CD 
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in the school. As indicated by Table 33, no real trend is 

evident from the display of figures. Counse}ors in schools 

where teachers with master's and doctoral degrees are be

tween 10% and 29% spent less time in this area. The hypoth

esis was rejected at the prescribed level. There were no 

significant differences found in Table 34. 

Hypothesis 15--There is no difference proportionately 

among counselors in the number of hours a week devoted to 

counseling students when counselors are classified by the 

percentage of teachers with master's and doctoral degrees in 

the school. Table 35 indicates a highly significant chi 

square for this cross-tabulation. Again, obvious discrep

ancies are lost due to the size of the contingency table. 

Hypothesis 15 was rejected. 

Hypothesis 16--There is no difference proportionately 

among counselors in the number of students assigned for 

counseling when counselors are classified by the percentage 

of teachers with master's and doctoral degrees in the 

school. A significant chi square score was found for this 

test as shown on Table 36. The majority in all five groups 

had between 220 and 599 students assigned to them for coun

seling. Schools with over 50% of their teachers holding 

advanced degrees tended to have less counselors in the "600 

or over" category comparatively. This hypothesis was re

jected. 



Table 34. Counseling Services Offered to Students by Percentage of Teachers 
with Haster's and Doctoral Degrees in the School 

Less Than 70% 

Type Counse ling and Percentdp,e of lO~ 10-29% 30-49% 50-69% or Hore Cri t i'-:011 i:lli 

T:i€ S;-'?:1t % % % % , L'~'Jf:!l .;. i U .1t • .:: 

Career guidance 
5% or less 13 21.0 50 17.5 89 23.2 52 2'1.0 25 26.9 15.51 14.89 

Between 6% & 10% 13 21.0 67 23.5 101 26.3 69 31. 8 26 28.0 

Over 10% 36 58.1 168 58.9 191~ 50.5 96 44.2 42 45.2 

Collep:e entrance 
5% or less 12 19.4 41 14.4 51 13.3 32 14.7 17 18.3 26.30 19.20 

Between 6~ la', 5 8.1 38 13.3 50 13.0 33 15.2 14 15.1 

Between 11 't & 20% 18 29.0 86 30.2 118 30.7 65 30.0 17 18.3 

Be tween 21 tl" f~ 30% 15 2".2 74 26.0 72 18.8 42 19.4 22 23.7 

Over 30% 12 19.4 46 16.1 93 24.2 45 20.7 23 24.7 

Postsecondary educat:ion other 
than 'lear 

0'1 11.3 26 9.1 15 9.1 17 7.8 E 11. 8 21.03 14.01 

Bt:!tween 1'1, £, 5~ 16 25.8 79 30.5 117 30.5 79 36.4 3', 36.6 

Between 6'1 E. 10% 15 24.2 94 31. 8 122 31. 8 72 33.2 29 31. 2 

Over 10% 24 38.7 86 28.6 110 28.6 49 22.6 19 20.4 

;'.t t.md:mc'~/Discipline 
0 9

0 21 33. 9 102 35.8 145 37.8 67 30.9 22 30.1 15.51 8.7') 

Between 1% [, 5', 2" 38.7 121 42.5 148 38.5 85 39.2 3" 36.6 

Over sgo 17 27.4 62 21. 8 91 23.7 65 30.0 30 32.3 

PeI'sona 1 ;md fami 1,/ problerr,s 
0', 1 1.6 15 5.3 13 3.4 2.3 3 3.2 26.30 17. tiS 

Hen-ICen I', & 5'0 16 25.8 56 19.6 82 21. 4 40 21. 2 22 23.7 

Between 6% & 10', 17 27.4 83 29.1 105 27.3 57 26.3 25 26.9 

Between 11', & 20% 18 29.0 75 26.3 125 32.6 64 29.5 18 19.4 

Over 20% 10 16.1 56 19.6 59 15.4 45 20.7 25 26.9 

iiirb school academic choices 
5% rJr 1'::55 HJ 15.1 67 23.5 96 25.0 50 23.0 23 2".7 21. 03 8. 1,:! 

Between 6% & 10% 22 35.5 80 28.1 90 23.4 58 26.7 24 25.8 

Ben/een 11'11) ;. 20~;, 23 37.1 ,,7 Ih.5 66 17.2 42 19.4 29 31. 2 

Over 20~ 11.3 47 15.5 66 17.2 42 19.4 17 18.3 

High school academic probl,=ms 
59" or less 21 33.9 67 23.8 95 24.7 35 16.1 20 21. 5 21. 03 l".5l 

B~tween &% /; 10'1, 15 24.2 110 39.0 134 34.9 79 35.4 29 31. 2 

Between 11'1 f. 15'1 21 33. 'l 82 2~.1 118 30.7 74 34.1 37 3cJ.8 

')-'(~r l'Jo" A.l ?3 '!. / 37 Q.6 2q 13. " 7 7.~ 

frf~llu\~nr"l counts I-' 
; "r',:':nT I::"'"'; N 
significant at the. ';' .. level C) 



Table 35. Hours a Week Devoted to Counseling Students by Percentage of Teacher,; 
with Master's or Doctoral Degrees in the School 

Less Tnan 
70% 

10% 10-29% 30-49% 50-6g% or Hor-e Cr i' ,~ 11 (Iii 

% % f % f % L~;'!t"l Sfjuare 

6 hours or l~ss 7 11. 3 15 5.3 11 2.9 2.8 1.1 31. 41 40.54;' 

t.-ln tl')1.lr::: H.l 2" 8.S 30 7.'l 12 5.5 12 12.8 

11-1':.1 hOUr's 1" n.r, 52 1,.3 70 18.3 22 10.1 12 12.8 

If. .. -:!0 hr)ur~; 17 27. 1• f>O ~1. 'J ,~~ n.3 51 ~3. 5 21 22.3 

21-25 hours t.:' 56 19.7 86 22.5 55 25.3 20 21. 3 

25 hours or rrore 15 24.2 69 24.3 100 26.2 71 32.7 28 29.8 

f frcquencj' counts 
'b percenta~es 
~': sirnificdnt at the .O~~ lev~l 

Table 36. Number of Students Assigned for Counseling by Percentage of Teachers 
with Master's and Doctoral Degrees in the School 

ny or less 

200- 399 

400-5')'":: 

(,00 or over 

fr-=C}uency COllilts 
percen tar,es 

Less Than 
10% 

II 18.0 

25 41.0 

18 2~. 5 

7 11.5 

sie;nificant at the .O~ level 

10-29% 
", 

31 11.0 33 

95 33. B 163 

109 38. a 142 

46 16.4 43 

70% 

30-49% 50-69", or More Cr i : i :.tl CIl: 

't 'l, f " I .• c·: .1 :;'lU 11'" 

8.7 24 11. 0 11 11.8 21.03 25.1:';' 

42.8 108 49.5 42 45.2 

37.3 68 31. 2 34 36.6 

11. 3 18 8.3 6.5 

1-' 
tv 
I-J 
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Hypothesis 17--There is no difference proportionately 

among counselors in the number of individual st~dents coun

seled per week when counselors are classified by the per

centage of teachers with master's and doctoral degrees in 

the school. Counselors at schools where less than 10% of 

the teachers had advanced degrees responded that 36.1% 

counseled less than 20 students per week compared to 19.7%, 

16.0%, 9.0% and 14.9% for the other groups. This discrep

ancy in part accounts for the high chi square and the 

rejection of this hypothesis (refer to Table 37). There 

were no significant differences found in Tables 38 and 39. 

Hypothesis 23--There is no difference proportionately 

among counselors in the number of hours in supervised prac

tice taken in educational counseling when counselors are 

classified by the percentage of teachers with master's and 

doctoral degrees in the school. Table 40 indicates a chi 

square which is significant at the .05 level for this test. 

While the difference among groups in the area is signifi

cant, major discrepancies are not easily detected. The 

compounded affect of the test produced a margin which led 

to a rejection of the hypothesis. 

Hypothesis 26--There is no difference proportionately 

among counselors in the number of hours in supervised 

practice taken in vocational counseling when counselors 

are classified by the percentage of teachers with master's 



"·'1.ble 37. Number of Individual Students Counseled Per Week by PerceIltuge of 
Teachers with Master's and Doctoral Degrees in the School 

Less Than 70% 
10% 10-29% 30-49% 50-69% or I·lore Critir::dl 

f % % f % f % f % Level 

Less than 20 22 36.1 55 19.7 60 16.0 19 9.0 14 14.9 21.03 

20-39 17 27.9 110 39.4 144 38.5 73 34.6 36 38.3 

40-59 16 26.2 76 27.2 117 31. 6 71 33.6 29 30.9 

60 or more 9.8 38 13.6 53 1'1. 2 48 22.7 15 16.0 

f :: rre1,uency counts 
% percentages 
" = significant at the .05 level 

Table 38. Number of Students Counseled Per Week in Groups by Percentage of 
Teachers with Master's and Doctoral Degrees in the School 

Less than 20 

20-39 

40-59 

bO or noI"c 

frequency 
p(:rcentares 

Less Than 
10% 

% 

33 57.9 

15 26.3 

S.3 

10.5 

significant at tbe .05 level 

10-29% 
% f 

135 53.1 212 

64 25.2 83 

27 10.6 20 

28 11. 0 28 

70% Criticdl 
30-49% 50-69% or More L,.=vel 

% % f " 

61. 8 11: 57.5 58 67.4 21.03 

24.2 42 21.0 16 18.6 

5.8 21 10.5 8.1 

8.2 22 11.0 5.8 

Chi 
Sf"}udre 

31,.82" 

(h i 
Square 

I" .07 

J--' 
N 
W 



'T a.ble 39. Counseling Courses Taken by Percentage 
Doctoral Degrees in the School 

Less Than 
r)·~I':' ~i.J :;ur~ er of Counsel in~ 10% 10-291, 30-49% 
Cour:;es Taken % f % f % 

Courses in educational counselior-
None 4.9 2.5 14 3.7 

One 7 11.5 17 6.0 20 5.2 
Two 10 16.4 33 11.6 54 14 .2 

Three 2 3.3 31 10.9 37 9.7 
four or more 39 &3.9 19& &9.0 25& 67.2 

Courses in minorIty group 
counselin~ 

None 33 61.1 145 55.3 200 55.7 
One 13 24.1 55 21.0 79 22.0 
Two 2 3.7 22 8.4 43 12.0 

Three 2 3.7 23 8.8 15 6.1 
rour or more 7.4 17 6.5 22 6.1 

Courses in personal/family 
COWlse ling 

Hone 1.7 10 3.6 14 3.7 
One 8.5 18 6.5 18 4.8 
Two 14 23.7 48 17.2 &1 1&.2 

Three 6 10.2 54 19. 1, 54 14.3 
four or rrore 33 55.9 149 53.4 230 61.0 

CI)UI~5i..:'S in vocational cOlUlselin,r 
Ilone 8.5 15 5.4 18 4.7 

One 15.3 58 20.9 77 20.3 
Two 21 35.6 78 28.1 103 27.1 

Three 7 11. 9 46 16.5 70 18.4 
rour or rrore 17 28.8 81 29.1 112 29.5 

fn:;I!UdIC/ counts 
r·t:rcenta£es 
sirrnificant at the .05 level 

of Teachers 

50-69% 
% 

4 1.9 
9 4.2 

23 10.6 
20 9.3 

1&0 74.1 

110 53.7 
42 20.5 
29 14.1 
10 4.9 
14 6.8 

6 2.8 
9 4.2 

23 10.& 
33 15.3 

145 67.1 

3.7 
28 12.9 
64 29.5 
42 19.4 
75 34.6 

with Master's 

70% 
or Hore Cri t ieal 

f % Level 

5.4 26.30 
10 10.9 
12 13.0 

8 8.7 
57 62.0 

48 55.2 26.30 
26 29.6 

6 6.9 
3 3.4 

4.6 

5.4 26.30 
5.4 

10 10.9 
12 13.0 
60 65.2 

9 9.7 26.30 
17 18.3 
23 24.7 
15 16.1 
29 31.2 

and 

('1!~ 

Sq l l-1r.· 

19.40 

19.18 

21.14 

lb. 52 

f-' 
N 
-I=' 



Table 40. Supervised Practice Taken by Percen-::age 
Doctoral Degrees in the School 

L.,ss Than 
7",':",(:, .;:I;j~l :Iun':'t:l' of H'.)urs in Supt'rviser..i 10% 10-2'3% 30-49% 

J'r',v:t jc~ % 'l, % 

tduc.ltiotlal cOlLiseling 
IJr)fle 10 17 .? ;2 lrLH 72 20.0 

1- ') hi)!';!"": It~ 27. & t,l, 1 ' •. 'J 63 17.5 
L- 111 hours 12 20.7 49 17.7 53 14.7 

11-20 hQurs 6.9 '14 15. q '12 11. 7 
Over 20 hours 16 27.6 B8 31. 8 130 36.1 

~~inori t" cQunselinf, 
Hone 29 55.8 152 59.'1 207 51.4 

1- 5 hours 17.3 49 19.1 51 15.1 
6-10 hours 8 15.4 19 7.4 31 9.2 

11-20 hours 1 1.9 20 7.8 12 3.6 
Over 20 hours 5 9.6 16 6.3 36 10.7 

fer'sonal/family counseling 
!Jone 15.8 47 17.1 58 15.9 

1- 5 hours 10 17.5 45 16.4 ';3 17.3 
6-10 hours 11 19.3 39 14.2 67 18.4 

11-20 hours 10.5 49 17.8 56 15.3 
Over 20 hours 21 36.8 95 34.5 121 33.2 

Vncdt ic)nal counsel inr, 
Hone 1'1 24.6 62 23.'1 83 23.2 

1- 5 hours 14 24.6 45 17.0 92 25.7 
6-10 hours 12 21.1 bO 22.6 70 19.6 

11-20 hours 7 12.3 44 16.6 35 9.8 
Over 20 hours 10 17.5 54 20.'1 78 21. 8 

:r·~ll..l.·.:nc., counts 
p .. ;rcen td pes 
sirnificant at the .05 level 

of Teachers 

50-b9% 
f % 

'12 20.4 
39 18. q 
28 13.6 
20 9.7 
77 37.4 

124 64.2 
23 11. 9 
17 8.8 

9 4.7 
20 10.4 

35 16.7 
26 12.4 
36 17.2 
27 12.9 
85 40.7 

58 28.6 
30 14.8 
34 16.7 
19 9.4 
62 30.5 

with HasL-er's 

7n 
or Hore Cr-i t ic.}l 

% Level 

23 27.1 26.30 
7 8.2 

19 22.4 
4 4.7 

32 37.6 

49 60.5 26.30 
20 24.7 

2 2.5 
3.7 
8.6 

17 19.8 26.30 
12 14.0 
15 17.4 

9 10.5 
33 38.4 

28 33.3 26.30 
17 20.2 
14 16.7 

8 9.5 
17 20.2 

and 

Chi 
S1u,Jre 

27.21" 

25.35 

11. 35 

31. ')5" 

f-' 
N 
U1 
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and doctoral degrees in the school. As in the above case 

(see Table 40), the additive affect of many minor discrepan

cies created the significant score. The hypothesis was 

rejected at the .05 level. 

Summary 

Only seven of the 26 hypotheses tested in this area 

were significant. As shown above, counselors were signifi

cantly different in (1) time spent in conferences with 

individuals, (2) time spent in conferences with parents, 

(3) the number of hours a week devoted to counseling, (4) 

the number of students assigned for counseling, (5) the 

number of individual students counseled per week, and (6) 

the number of hours in supervised practice in educational 

counseling and vocational counseling. Hypothesis 2, 4, 6, 

7, 8, 9, 10, 11, 12, 13, 14, 18, 19, 20, 21, 22, 24, and 

25 were accepted in then null form. 

Research Question 5 asked if there were differences 

in practices and educational preparation among counselors 

based on the percentage of teachers in the school with 

master's and doctoral degrees. Of the 18 practices cross

tabulated by counselor groups based on the percentage of 

teachers with advanced degrees, a significant difference 

was found in five of the practices. Of the eight hypotheses 

tested regarding educational preparation, a significant 

difference was found in two of the areas. 



CHAPTER 5 

SUMMARY, CONCLUSIONS AND RECOMMENDATION 

This study analyzed selected items from the Coun

selor Questionnaire which is a part of the School File 

Documentation of the National Longitudinal Study of the High 

School Class of 1972. It was felt that this data could lend 

some understanding to the area of secondary school counsel

ing, especially, the daily practices used by counselors and 

afford a measure of insight into the background of persons 

in counselor positions. Since this is the first known study 

to deal with this data, it was the author's hope that a 

comprehensive profile of secondary school counselors could 

be developed and at the same time pertinent questions an

swered about counselor differences based on the counselor's 

environment. 

Summary of the Study 

Five broad questions were considered in this study, 

namely, whether secondary school counselors differed sig

nificantly in practices and educational background when 

categorized by (1) geographical regions, (2) public and 

private control, (3) location of the school, (4) percentage 
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of minority students in the school, and (5) percentage of 

teachers with master's and doctoral degrees in the school. 

Each of the broad questions was supplemented by 26 hypoth

eses which were tested to ascertain the answers. 

Subjects used in this study were counselors who 

worked in secondary schools during the 1971-72 school year. 

There were 1,057 counselor questionnaires drawn from the NLS 

and used as a sample by the study. These counselors worked 

at schools that were randomly selected by the NLS from a 

population which included all 50 states and the District of 

Columbia. 

A cross-tabulation was done on the five broad ques

tions (independent variables) and the 26 practices and pre

paration measures (dependent variables) believed to be 

common among secondary school counselors. The chi square 

test was used to establish whether a significant difference 

existed among counselor groups on each of the 26 dependent 

variables. 

Findings of the Study 

The findings were summarized as follows: 

1. Time spent in conferences with individual students 

was found to be significantly different among coun

selor groups categorized by national geographical 

regions, public and private school affiliation, 

school location, the percentage of minority 



students in school and the percentage of teachers 

with master's and doctoral degrees in the school. 

The greatest difference occurred among groups 

based on geographical regions. 
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2. Time spent in group counseling sessions was found 

to be significantly different among groups cate

gorized by national geographical regions, public 

and private school affiliation, and the percentage 

of minority students in the school. The largest 

discrepancy occurred among groups based on na

tional geographical regions. 

3. Time spent in conference with parents was found 

to be significantly different among groups based 

on location of school and percentage of teachers 

with master's and doctoral degrees in the school. 

Groups based on the percentage of teachers with 

advanced degrees showed the greatest discrepancies. 

4. Time spent in conferences with teachers and school 

personnel was found to be significantly different 

when counselors were categorized by public and 

private school affiliation and location of the 

school. School affiliation showed a much higher 

chi square. 

5. Time spent in record keeping and clerical work was 

found to be significantly different among counselor 

groups categorized by national geographical regions, 



and public and private school affiliation. The 

largest discrepancies occurred between the public 

and private groups. 
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6. Time spent in community and agency contacts was 

found to be significantly different among counselor 

groups categorized by national geographical regions, 

public and private school affiliation, and school 

location. 

7. Time spent in professional meetings was found to be 

significantly different between public and private 

groups. 

8. Time spent in career guidance was found to be sig

nificantly different among counselor groups cate

gorized by national geographical regions, public 

and private school affiliation, and location of the 

school. Location of the school and national geo

graphical regions were related to the widest dis

crepancies. 

9. Time spent in college entrance counseling was found 

to be significantly different among groups categor

ized by national geographical regions and public and 

private school affiliation. The differences among 

geographical areas proved to be more pronounced. 

10. Time spent in counseling for postsecondary education 

other than four year was found to be significantly 

different among groups categorized by national 



geographical regions, public and private school 

affiliation, and school location. The most pro

nounced discrepancies occurred among groups cate

gorized by location of the school. 
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11. Time spent in attendance/discipline problems was 

found to be significantly different when counselors 

were categorized by national geographical regions, 

public and private school affiliation, and location 

of the school. Location of the school had the most 

impact on differences among counselor groups. 

12. Time spent in personal/family problems was found to 

be significantly different between public and pri

vate school groups. 

13. Time spent in counseling regarding high school aca

demic choices was found to be significantly 

different among counselor groups categorized by 

national geographical regions, public and private 

school affiliation, and location of the school. 

14. Time spent in counseling in regard to high school 

academic problems was found to be significantly 

different between public and private school groups. 

15. Differences in hours a wee~ devoted to counseling 

students were found to be significant among coun

selor groups categorized by national geographical 

regions, public and private school affiliation, 
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location of the school, and percentage of teachers 

with master's and doctoral degrees in the school. 

The biggest differences were found between public 

and private school counselors. 

16. Differences in the number of students assigned for 

counseling were found to be significant among groups 

categorized by national geographical regions, public 

and private school affiliation, location of the 

school, and the percentage of teachers with master's 

and doctoral degrees in the school. The widest dis

crepancies occurreo between public and private 

school counselors. 

17. Differences in the number of students counseled per 

week were found to be significant among groups cate

gorized by national geographical regions, public and 

private school affiliation, location of school, the 

percentage of minority students in the school, and 

the percentage of teachers with master's and doc

toral degrees in the school. The most significant 

differences were owing to public and private control 

and location of school. 

18. Differences in the number of students counseled per 

week in groups were found to be significant among 

counselors categorized by national geographical 

areas, public and private school affiliation, and 



location of the school. Location of the school 

caused the widest discrepancies among groups. 
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19. Differences were found to be significant in the 

number of educational counseling courses taken 

among groups categorized by national geographical 

regions and public and private school affiliation. 

20. Differences were found to be significant in the 

number of minority group counseling courses taken 

among groups categorized by national geographical 

regions, public and private school affiliation, 

location of the school, and percentage of minority 

students in the school. The percentage of minority 

students most affected the discrepancies. 

21. Differences were found to be significant in the 

number of personal/family counseling courses taken 

among groups categorized by national geographical 

regions and public and private school control. 

Discrepancies between public and private school 

counselors were most pronounced. 

22. Differences were found to be significant in the 

number of vocational counseling courses taken among 

groups categorized by national geographical region, 

and public and private school affiliation. Public 

and private affilation accounted for the biggest 

differences. 
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23. Differences in the number of hours of supervised 

practice in educational counseling were found to be 

significant among groups categorized by national 

geographical region, public and private school af

filiation, location of the school, and percentage 

of teachers with master's and doctoral degrees in 

the school. The groups showing the greatest dis

crepancies were categorized under location of the 

school. 

24. Differences in the number of hours of supervised 

practice in minority group counseling were found 

to be significant among groups categorized by 

national geographical regions, public and private 

school affiliation, location of the school, and 

the percentate of minority students in the school. 

The percentage of minority students in the school 

and national geographical regions most affected 

discrepancies among groups. 

25. Differences in the number of hours of supervised 

practice in personal/family counseling were found 

to be significant among groups categorized by 

location of the school. 

26. Differences in the number of hours of supervised 

practice in vocational counseling were found to be 

significant among groups categorized by national 

geographical regions, public and private school 
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affiliation, and percentage of teachers with mas

ter's and doctoral degrees in the school. Groups 

based on national geographical regions had the most 

discrepancies. 

Conclusions 

The following conclusions were made based upon the 

purpose and overall findings of the study. 

1. Past studies in the area of secondary school coun

seling have focused on the inconsistencies among 

counselors, as well as difference between theory 

and practice. The findings of the present study 

indicate that by grouping counselors by environ

ments, research is brought one step closer to focus

ing on possible reasons for differences among 

counselors. 

2. Results insinuate that national geographical re

gions, the type of control (public or private) and 

the location of the school have strong impacts on 

the practices and educational preparation of counsel

ors. The percentage of minority students in the 

school or the percentage of teachers with master's 

and doctoral degrees tend to have less of an impact. 

Implications are that counselor practices and back

ground are not affected by minority enrollment or 
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educational level of the teachers. Claims that 

schools with high percentages of minority students 

receive less attention from counselors is not sup

ported by the data; however, whether the affects 

of these practices have a positive influence remains 

in question. 

3. The chi square test is able to ascertain whether 

a significant difference exists among groups; how

ever, it is not equipped to give reasons as to why 

there are discrepancies~ Inferences drawn from 

comparisons of the proportions among groups respon

ding to particular categories are speculative and 

cannot be verified by this test. 

4. Discrepancies were most prevalent between counselors 

working at public and private schools. Implications 

are that practices and educational background among 

counselors are greatly influenced by the type of 

administrative control. Significant differences 

occurred in 24 of the 26 areas tested. Factors 

which may figure into these results are educational 

philosophy, funding, and the type of student served. 

Generally speaking, private schools draw students 

from a more concentrated pool and are less affected 

by public policy. 
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5. A high proportion of all counselors had not taken 

a course nor a practicum in minority group coun

seling. This. may be owing to a number of reasons, 

namely, the availability of such courses within 

counseling programs, especially, in the early 1970's 

and the availability of sites to provide supervised 

practice in this area. Implications are that 

counseling programs should provide courses, work

shops, and other experiences that will satisfy the 

minority interest eventhough the program is 

isolated from a sizeable minority community. 

6. All counselor groups participated to some extent 

in record keeping and clerical work and attendance/ 

discipline problems. It may be advisable for ASCA 

to come up with guidelines that are more in keeping 

with actual practices. 

7. The counselor-student ratio has an overbearing 

impact on other counselor practices. It was not 

uncommon in the present study to see 15% of some 

groups responsible for 600 plus students. A high 

19% of those in the southern region had 600 or more 

students assigned. Factors such as funding and per-

ceived importance of counseling possibly dictate 

counselor loads. 

8. Many counselors across groups indicated that they 

had not had any courses in educational counseling. 



Even higher proportions indicated that no courses 

had been taken in personal/family and vocational 

counseling. Implications are that many of these 
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persons have moved into counseling from the tCach

ing area. While the number of courses taken is not 

an indictment of counseling skills, ASCA shoulj push 

states to maintain proficient personnel in the 

counseling area. 

Recommendations 

The following recommendations are proposed: 

1. That follow-up studies be conducted on the present 

data which will allow for a more microscopic look 

at discrepancies among counselor groups, especially, 

groups classified by national geographical regions, 

public and private school affiliation, and school 

location. 

2. That a study be done using the NLS data to ascertain 

the relationship of race, age, sex, and number of 

years of counseling experience to counselor prac

tices. 

3. That regional and nationwide surveys be conducted 

to find out the availability of minority group and 

women's related counseling courses offered through 

counseling programs. 



4. That a study be conducted on counselor student 

ratios in secondary schools and the relationship 

of these ratios to counselor practices and effec

tiveness. 

5. That district and statewide studies be conducted 

to ascertain the impact of various counselor 

practices on student success. 
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Research Question 1 

Do practices and educational preparation of secondary school counselors 

differ significantly when counselors are cagegorized by national 

geographical regions? 

Hypothesis l--There is no difference proportionately among counsel
ors in the percentage of time spent in conferences with individual 
students when counselors are classified by national geographical 
regions. 

Hypothesis 2--There is no difference proportionately among counsel
ors in the percentage of time spent in group counseling sessions when 
counselors are classified by national geographical regions. 

Hypothesis 3--There is no difference proportionately among counsel
ors in the percentage of time spent in conferences with parents when 
counselors are classified by national geographical regions. 

Hypothesis 4--There is no difference proportionately among counsel
ors in the percentage of time spent in conferences with teachers and 
school personnel when counselors are classified by national geographical 
regions. 

Hypothesis 5--There is no difference proportionately among counsel
ors in the percentage time spent in record keeping and clerical work 
when counselors are classified by national geographical regions. 

Hypothesis 6--There is no difference proportionately among counsel
ors in the percentage of time spent in community and agency contacts 
when counselors are classified by national geographical regions. 

Hypothesis 7--There is no difference proportionately among counsel
ors in the percentage of time spent in professional meetings when 
counselors are classified by national geographical regions. 

Hypothesis 8--There is no difference proportionately among counsel
ors in the percentage of time spent with students in career guidance 
when counselors are classified by national geographical regions. 

Hypothesis 9--There is no difference proportionately among counsel
ors in the percentage of time spent with students in college entrance 
counseling when counselors are classified by national geographical 
regions. 
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Hypothesis lO--There is no difference proportionately among counsel
ors in the percentage of time spent counseling students for post
secondary education other than four year schools when counselors are 
classified by national geographical regions. 

Hypothesis ll--There is no difference proportionately among counsel
ors in the percentage of time spent in attendance/discipline related 
problems when counselors are classified by national geographical 
reeions. 

Hypothesis l2--There is no difference proportionately among counsel
ors in the percentage of time spent with students in personal/family 
problems when counselors are classified by national geographical 
regions. 

Hypothesis l3--There is no difference proportionately among counsel
ors in the percentage of time spent with students on high school 
academic choices when cOilllselors are classified by national geographical 
regions. 

Hypothesis l4--There is no difference proportionately among counsel
ors in -t::he percentage of time spent with students on high school aca
demic problems when COilllselors are classified by national geographical 
regions. 

Hypothesis l5--There is no difference proportionately among counsel
ors in the number of hours a week devoted to counseling students when 
counselors are classified by national geographical regions. 

Hypothesis l6--There is no difference proportionately among counsel
ors in the number of students assigned for counseling when counselors 
are classified by national geographical regions. 

Hypothesis l7--There is no difference proportionately among counsel
ors in the number of individual students counseled per week when coun
selors are classified by national geographical regions. 

Hypothesis l8--There is no difference proportionately among counsel
ors in the number of students counseled in groups per week when coun
selors are classified by national geographical regions. 

Hypothesis 19--There is no difference proportionately among counsel
ors in the number of educational counseling courses taken when coun
selors are classified by national geographical regions. 

Hypothesis 20--There is no difference proportionately among counsel
ors in the number of minority group counseling courses takeIl when coun
selors are classified by national geographical regions. 
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Hypothesis 2l--There is no difference proportionately among counsel
ors in the number of personal/family counseling courses taken when 
counselors are classified by national geographical regions. 

Hypothesis 22--There is no difference proportionately among counsel
ors in the number of vocational counseling courses taken when counselors 
are classified by national geographical regions. 

Hypothesis 23--There is no difference proportionately among counsel
ors in the number of hours of supervised practice taken in educational 
counseling when counselors are classified by national geographical re
gions. 

Hypothesis 24--There is no difference proportionately among counsel
ors in the number of hours of supervised practice taken in minority 
group counseling when counselors are classified by national geographical 
regions. 

Hypo"thesis 25--There is no difference proportionately among counsel
ors in the number of hours of supervised practice taken in personal/ 
family counseling when counselors are classified by national geograph
ical regions. 

Hypothesis 26--There is no difference proportionately among counsel
ors in the number of hours of supervised practice in vocational coun
seling when counselors are classified by national geographical regions. 
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Research Question 2 

Do practices and educational preparation of secondary school counselor's 

differ significantly when categorized by public and private schools? 

Hypothesis l--There is no difference proportionately among counsel
ors in the percentage of time spent in conferences with individual 
students when counselors are classified by public and private schools. 

Hypothesis 2--There is no difference proportionately among counsel
ors in the percentage of time spent in group counseling sessions when 
counselors are classified by public and private schools. 

Hypothesis 3--There is no difference proportionately among counsel
ors in the percentage of time spent in conferences with parents when 
counselors are classified by public and private schools. 

Hypothesis 4--There is no difference proportionately among counsel
ors in the percentage of time spent in conferences with teachers and 
school personnel when counselors are classified by public and private 
schools. 

Hypothesis 5--There is no difference proportionately among counsel
ors in the percentage of time spent in record keeping and clerical work 
when counselors are classified by public and private schools. 

Hypothesis 6--There is no difference proportionately among counsel
ors in the percentage of time spent in community and aeency contacts 
when counselors are classified by public and private schools. 

Hypothesis 7--There is no difference proportionately among counsel
ors in the percentage of time spent in professional meetings when 
counselors are classified by public and private schools. 

Hypothesis 8--There is no difference proportionately among counsel
ors in the percentage of time spent with students in career guidance 
when counselors are classified by public and private schools. 

Hypothesis 9--There is no difference proportionately among counsel
ors in the percentage of time spent with students in college entrance 
counseling when counselors are classified by public and private schools. 

Hypothesis lO--There is no difference proportionately among counsel
ors in the percentage of time spent counseling students for post
secondary education other than four year schools when counselors are 
c~assified by public and private schools. 

Hypothesis ll--There is no difference proportionately among counsel
ors in the percentage of time spent in attendance/discipline related 
problems when counselors are classif~ed by public and private schools. 
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Hypothesis 12--There is no difference proportionately among counsel
ors in the percentage of time spent with students in personal/family 
problems when counselors are classified by public and private schools. 

Hypothesis l3--There is no difference proportionately among counsel
ors in the percentage of time spent with students on high school acade 
academic choices when counselors are classified by public and private 
schools. 

Hypothesis l4--There is no difference proportionately among counsel
ors in the percentage of time spent with students on high school 
academic problems when counselors are classified by public and private 
schools. 

Hypothesis l5--There is no difference proportionately among counsel
ors in the number of hours a week devoted to counseling students when 
counselors are classified by public and private schools. 

Hypothesis l6--There is no difference proportionately among counsel
ors in the number of students assigned for counseling when counselors are 
classified by public and private schools. 

Hypothesis l7--There is no difference proportionately among counsel
ors in the number of individual students counseled per week when 
counselors are classified by public and private schools. 

Hypothesis l8--There is no difference proportionately among counsel
ors in the number of students counseled in groups per week when 
counselors are classified by public and private schools. 

Hypothesis 19--There is no difference proportionately among counsel
or in the number of educational counseling courses taken when counselors 
are classified by public and private schools. 

Hypothesis 20--There is no difference proportionately among counsel
ors in the number of minority group counseling courses taken when 
counselors are classified by public and private schools. 

Hypothesis 2l--There is no difference proportionately among counsel
ors in the number of personal/family counseling courses taken when 
counselors are classified by public and private schools. 

Hypothesis 22--There is no difference proportionately among counsel
ors in the number of vocational counseling courses taken when counselors 
are classified by public and private schools. 

Hypothesis 23--There is no difference proportionately among counsel
ors in the number of hours of supervised practice taken in educational 
counseling when counselors are classified by public and private schools. 
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Hypothesis 24--There is no difference proportionately among counsel
ors in the number of hours of supervised practice taken in minority group 
counseling when counselors are classified by public and private schools. 

Hypothesis 25--There is no ~ifference proportionately among counsel
or in the number of hours of supervised practice taken in personal/ 
family counseling when counselors are classified by public and private 
schools. 

Hypothesis 26--There is no difference proportionately among counsel
or in the number of hours of supervised practice taken in vocational 
counseling when counselors are classified by public and private schools. 
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Research Question 3 

Do practices and educational preparation of secondary school counselors 

differ significantly when counselors are categorized by the location of 

the school? 

Hypothesis l--There is no difference propo.r>tionately among counsel
ors in the percentage of time spent in conference with individual 
students when counselors are classified by location of the school. 

Hypothesis 2--There is no difference proportionately among counsel
ors in the percentage of time spent in group counseling sessions when 
counselors are classified by location of the school. 

Hypothesis 3--There is no difference proportionately among counsel
ors in the percentage of time spent in conferences with parents when 
counselors are classified by location of the school. 

Hypothesis 4--There is no difference proportionately among counsel
ors in the percentage of time spent in conferences with teachers and 
school personnel when counselors are classified by location of the 
school. 

Hypothesis 5--There is no difference proportionately among counsel
ors in the percentage of time spent in record keeping and clerical work 
when counselors are classified by location of the school. 

Hypothesis 6--There is no difference proportionately among counsel
ors in the percentage of time spent in community and. agency contacts 
when counselors are classified by location' of the school. 

Hypothesis 7--There is no difference proportionately among counsel
ors in the percentage of time spent in professional meetings when 
counselors are classified by location of the school. 

Hypothesis 8--There is no difference proportionately among counsel
ors in the percentage of time spent with students in career guidance 
when counselors are classified by location of the school. 

Hypothesis 9--There is no difference proportionately among counsel
ors in the percentage of time spent with students in college entrance 
counseling when counselors are classified by location of the school. 

Hypothesis lO--There is no difference proportionately among counsel
ors in the percentage of time spent counseling students for post
secondary education other than four year schools when counselors are 
classified by location of the school. 
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Hypothesis Il--There is no difference proportionately among counsel
ors in the percentage of time spent in attendance/discipline related 
problems when counselors are classified by location of the school. 

Hypothesis 12--There is no difference proportionately among counsel
ors in the percentage of time spent with students in personal/family 
problems when counselors are classified by location of the school. 

Hypothesis 13--There is no difference proportionately among counsel
ors in the percentage of time spent with students on high school academic 
choices when counselors are classified by location of the school; 

Hypothesis 14--There is no difference proportionately among counsel
ors in the percentage of time spent with students on high school academic 
problems when counselors are classified by location of the school. 

Hypothesis 15--There is no difference proportionately among counsel
ors in the number of hours a week devoted to counseling students when 
counselors are classified by location of the school. 

Hypothesis 16--There is no difference proportionately among counsel
ors in the number of students assigned for counseling when counselors 
are classified by location of the school. 

Hypothesis 17--There is no difference proportionately among counsel
ors in the number of individual students counseled per week when 
counselors are classified by location of the school. 

Hypothesis 18--There is no difference proportionately among counsel
ors in the number of students counseled in groups per week when 
counselors are classified by location of the school. 

Hypothesis 19--There is no difference proportionately amo~g counsel
ors in the number of educational counseling courses taken when counselors 
are classified by location of the school. 

Hypothesis 20--There is no 'difference proportionately among counsel
ors in the number of minority group counseling courses taken when 
counselors are classified by location of the school. 

Hypothesis 21--There is no difference proportionately among counsel
ors in the number of personal/family counseling courses taken when 
counselors are classified by location of the school. 

Hypothesis 22--There is no difference proportionately among counsel
ors in the number of vocational counseling courses taken when counselors 
are classified by location of the school. 
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Hypothesis 23--There is no difference proportionately among counsel
ors in the number of hours of supervised practice taken in educational 
counseling when counselors are classified by location of the school. 

Hypothesis 24--There is no difference proportionately among counsel
ors in the number of hours of supervised practice taken in minority 
group counseling when counselors are classified by location of the school. 

Hypothesis 25--There is no difference proportionately among counsel
ors in the number of hours of supervised practice taken in personal/ 
family counseling when counselors are classified by location of the 
school. 

Hypothesis 26--There is no difference proportionately among counsel
ors in the nwnber of hours of supervised practice taken in vocational 
counseling when counselors are classified by location of the school. 
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Research Question 4 

Do practices and educational preparation of secondary school counselors 

differ significantly when counselors are categorized by the percentage 

of minority students in the school? 

Hypothesis l--There is no difference proportionately among counsel
ors in the percentage of time spent in conferences with individual 
students when counselors are classified by the percentage of minority 
students in the school. 

Hypothesis 2--There is no difference proportionately among counsel
ors in the percentage of time spent in group counseling sessions when 
counselors are classified by the percentage of minority students in the 
school. 

Hypothesis 3--There is no difference proportionately among counsel
ors in the percentage of time spent in conferences with parents when 
counselors are classified by the percentage of minority students in the 
school. 

Hypothesis 4--There is no difference proportionately among counsel
ors in the percentage of time spent in conferences with teachers and 
school personnel when counselors are classified by the percentage of 
minority students in the school. 

Hypothesis 5--There is no difference proportionately among counsel
ors in the percentage of time spent in record keeping and clerical work 
when counselors are classified by the percentage of minority students in 
the school. 

Hypothesis 6--There is no difference proportionately among counsel
ors in the percentage of time spent in community and agency contacts 
when counselors are classified by the percentage of minority students 
in the school. 

Hypothesis 7--There is no difference proportionately among counsel
ors in the percentage of time spent in professional meetings when 
counselors are classified by the percentage of minority students in the 
school. 

Hypothesis 8--There is no difference proportionately among counsel
ors in the percentage of time spent with students in career guidance 
when counselors are classified by the percentage of minority students 
in the school. 
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Hypothesis 9--There is no difference proportionately among counsel
ors in the percentage of time spent with students in college entrance 
counseling when counselors are classified by the percentage of minority 
students in the school. 

Hypothesis lO--There is no difference proportionately among counsel
ors in the percentage of time spent counseling students for post
secendary education other than four year schools when counselors are 
classified by the percentage of minority students in the school. 

Hypothesis ll--There is no difference proportionately among counsel
ors in the percentage of time spent in attendance/discipline related 
problems when counselors are classified by the percentage of minority 
students in the school. 

Hypothesis l2--There is no difference proportionately among counsel
ors in the percentage of time spent with students in personal/family 
problems when counselors are classified by the percentage of minority 
students in the school. 

Hypothesis l3--There is no difference proportionately among counsel
ors in the percentage of time spent with students on high school academic 
choices when counselors are classified by the percentage of minority 
students in the school. 

Hypothesis l4--There is no difference proportionately among counsel
ors in the percentage of time spent with students on high school academic 
problems when counselors are classified by the percentage of minority 
students in the school. 

Hypothesis l5--There is no difference proportionately among counsel
ors in the number of hours a week devoted to counseling students when 
counselors are classified by the percentage of minority students in the 
school. 

Hypothesis l6--There is no difference proportionately among counsel
ors in the number of students assigned for counseling when counselors 
are classified by the percentage of minority students in the school. 

Hypothesis l7--There is no difference proportionately among counsel
ors in the number of individual students counseled pel week when 

'counselors are classified by the percentage of minority students in the 
school. 

Hypothesis l8--There is no difference proportionately among counsel
ors in the number of students counseled in groups per week when 
counselors are classified by the percentage of minority students in the 
school. 
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Hypothesis 19--There is no difference proportionately among counsel
ors in the number of educational counseling courses taken when 
counselors are classified by the percentage of minority students in the 
school. 

Hypothesis 20--There is no difference proportionately among counsel
ors in the number of minority group counseling courses taken when 
counselors are classified by the percentage of minority students in the 
school. 

Hypothesis 2l--There is no difference proportionately among counsel
ors in the number of personal/family counseling courses taken when 
counselors are classified by the percentage of minority students in the 
school. 

Hypothesis 22--There is no difference proportionately among counsel
ors in the number of vocational counseling courses taken when counselors 
are classified by the percentage of minority stUdents in the school. 

Hypothesis 23--There is no difference proportionately among counsel
ors. in the number of hours in supervised practice taken in educational 
counseling when counselors are classified by the percentage of minority 
students in the school. 

Hypothesis 24--There is no difference proportionately among counsel
ors in the number of hours of supervised practice taken in minority 
group counseling when counselors are classified by the percentage of 
minority students in the school. 

Hypothesis 25--There is no difference proportionately among counsel
ors in the number ·of hours of supervised practice taken in personal/ 
family counseling when counselors are classified by the percentage of 
minority students in the school. 

Hypothesis 26--There is no difference proportionately among counsel
Ol~s in the number of hQUl~S of supervised practice taken in vocational 
counseling when counselors are classified by the percentage of minority 
students in the school. 
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Research Question 5 

Do practices and educational preparation of secondary school counselors 

differ significantly when counselors are categorized by the percentage 

of full-time teachers with master's and doctoral degrees in the school? 

Hypothesis l--There is no difference proportionately among counsel
ors in the percentage of time spent in conferences with individual 
students when counselors are classified by the percentage of teachers 
with master's and doctoral degrees in the school. 

Hypothesis 2--There is no difference proportionately among counsel
ors in the percentage of time spent in group counseling sessions when 
counselors are classified by the percentage of teachers with master's 
and doctoral degrees in the school. 

Hypothesis 3--There is no difference proportionately among counsel
ors in the percentage of time spent in conferences with parents when 
counselors are classified by the percentage of teachers with master's 
and doctoral degrees in the school. 

Hypothesis 4--There is no difference proportionately among counsel
ors in the percentage of time spent in conferences with teachers and 
school personnel when counselors are classified by the percentage of 
teachers with master's and doctoral degrees in the school. 

Hypothesis 5--There is no difference proportionately among counsel
ors in the percentage of time spent in record keeping and clerical work 
when counselors are classified by the percentage of teachers with 
master's and doctoral degrees in the school. 

Hypothesis 6--There is no difference proportionately among counsel
ors in the percentage of time spent in community and agency contacts 
when counselors are classified by the percentage of teachers with 
master's and doctoral degrees in the school. 

Hypothesis 7--There is no difference proportionately among counsel
ors in the percentage of time spent in professional meetings when 
counselors are classified by the percentage of teachers with master's 
and doctoral degrees in the school. 

Hypothesis 8--There is no difference proportionately among counsel
ors in the percentage of time spent in career guidance when counselors 
are classified by the percentage of teachers with master's and doctoral 
degrees in the school. 
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Hypothesis 9--There is no difference proportionately among counsel
ors in the percentage of time spent with students in college entrance 
counseling when counselors are classified by the percentage of teachers 
with master's and doctoral degrees in the school. 

Hypothesis lO--There is no difference proportionately among counsel
ors in the percentage of time spent counseling students for post
secondary education other than four year schools when counselors are 
classified by the percentage of teachers with master's and doctoral 
degrees in the school. 

Hypothesis ll--There is no difference proportionately among counsel
ors in the percentage of time spent in attendance/discipline related 
problems when counselors are classified by the percentage of teachers 
with master's and doctoral degrees in the school. 

Hypothesis l2--There is no difference proportionately among counsel
ors in the percentage of time spent with students in personal/family 
problems when counselors are classified by the percentage of teachers 
with master's and doctoral degrees in the school. 

Hypothesis l3--There is no difference proportionately among counsel
ors in the percentage of time spent with students on high school academic 
choices when counselors are classified by the percentage of teachers with 
master's and doctoral degrees in the school. . 

Hypothesis l4--There is no difference proportionately among counsel
ors in the percentage of time spent on high school academic problems 
when counselors are classified by the percentage of teachers with 
master's and doctoral degrees in the school. 

Hypothesis l5--There is no difference proportionately among counsel
ors in the number of hours a week devoted to counseling students when 
counselors are classified by the percentage of teachers with master's 
and doctoral degrees in the school. 

Hypothesis l6--There is no difference proportionately among counsel
ors in the number of students assigned for counseling when counselors are 
classified by the percentage of teachers with master's and doctoral 
degrees in the school. 

Hypothesis l7--There is no difference proportionately among counsel
ors in the number of individual students counseled per week when 
counselors are classified by the percentage of teachers with master's 
and doctoral degrees in the school. 

Hypothesis l8--There is no difference proportionately among counsel
ors in the number of students counseled in groups per week when 
counselors are classified by the percentage of teachers with master's 
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and doctoral degrees in the school. 

Hypothesis 19--There is no difference proportionately among counsel
ors in the number of educational counseling courses taken when counselors 
are classified by the percentage of teachers with master's and doctoral 
degrees in the school. 

Hypothesis 20--There is no difference proportionately among counsel
ors in the number of minority group counseling courses taken when 
counselors are classified by the percentage of teachers with master's 
and doctoral degrees in the school. 

Hypothesis 2l--There is no difference proportionately among counsel
ors in the number of personal/family counseling courses taken when 
counselors are classified by the percentage of teachers with master's 
and doctoral degrees in the school. 

Hypothesis 22--There is no difference proportionately among counsel
ors in the number of vocational counseling courses taken when counselors 
are classified by the percentage of teachers with master's and doctoral 
degrees in the school. 

Hypothesis 23--There is no difference proportionately among counsel
ors in the number of hOlws of supervised practice taken in educational 
counseling when counselors are classified by the percentage of teachers 
with master's and doctoral degrees in the school. 

Hypothesis 24--There is no difference proportionately among counsel
ors in the number of hours of supervised practice taken in minority group 
counseling when counselors are classified by the percentage of teachers 
with master's and doctoral degrees in the school. 

Hypothesis 25--There is no difference proportionately among counsel
or in the number of hours of supervised practice taken in personal/ 
family counseling when counselors are classified by the percentage of 
teachers with master's and doctoral degrees in the school. 

Hypothesis 26--There is no difference proportionately among counsel
ors in the number of hours of supervised practice taken in vocational 
counseling when counselors are classified by the percentage of 
teachers with master's and doctoral degrees in the school. 
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