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ABSTRACT 

The purpose of this study was to provide pertinent 

data to enable public school administrators and counselors, 

through counseling services assessment, to make rational and 

logical decisions regarding perceptions that can be used in 

targeting areas within the counseling department which need 

to be improved to address the success of high school at-risk 

students. The main emphasis of the study was to assess the 

perceptions of at-risk students, randomly selected parents of 

at-risk students, secondary teachers, counselors, and 

administrators regarding the evaluation of high school 

counseling services to the success of at-risk students. 

Perceptual trends, similarities and differences among 

participating groups were also examined. 

This study I s focus was to better understand the 

effectiveness of delivering counseling services from a 

collecti ve perspecti ve, viewing evaluation of counseling 

services as a tool in which it can be used to ensure 

consistency in conceptualizing and measuring success of at

risk students. The test group had 506 valid cases with three 

missing cases, examining the perceptions of at-risk students, 

teachers, counselors, randomly selected parents of at-risk 

students and students at Project COPE in the School District 
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of Osceola County, Florida and analyzed the data using four 

one-way factorial ANOVAs of mean item satisfactory rating 

broken down by site (Gateway, Osceola, st. Cloud High Schools 

and project COPE) in turn with 

1. Group (Students-208; parents-32; teachers-237; 

counselors-4; and administrators-25) 

2. Gender (male and female) 

3. Ethnicity (Anglo, Hispanic American, African 

American, Native American, others). 

Major findings revealed that organization and 

administration of counseling services and programs to the 

success of secondary at-risk students in the School District 

of Osceola County, Florida are at least "adequate" in that: 

at-risk students were adequately informed of counseling 

services; were adequately informed of career information and 

work education programs. subjects were generally satisfied 

with programs designed to meet the needs of at-risk students. 

Overall, the counseling staff showed positive strengths in 

such areas as encouraging at-risk students to stay in school; 

keeping at-risk students informed of academic and social 

programs in school; responding to at-risk students' needs and 

exhibiting concern and providing student-parent-teacher

counselor conferences regularly. 

Conclusion. The subjects differed on many of the 40 

items of this study, but only a few showed any significant 
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differences in their perceptions of counseling services and 

programs to the success of at-risk students. However, all 

groups saw their differences as being important components at 

the high school in which they are involved. 
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CHAPTER 1 

INTRODUCTION 

The topic of evaluating high school counseling 

services to success of at-risk students is by no means a 

recent one and a thorough examination of the current 

literature would verify how widely this issue has been 

addressed. For example, there are numerous literature reviews 

(Algozzine, Ysseldyke, Christenson & Thurlow, 1982; Carr, 

1977; Carroll, 1980; Edmonds, 1983; Feichtmer, 1989; Gysberg, 

1978; Moles, 1991; Kozol, 1982; Pine, 1975), books (Boy & 

Pine, 1982; Ehly & Dustin, 1989; Glasser, 1986; Menacker, 

1974; Shaw, 1973; Stafford, 1974; Zeran & Riccio, 1964), and 

journal articles (Hannaford, 1987; Hargens, 1982; Hiebert, 

1984; Hill, 1985; Mitchell, 1986; Schaffer & Atkinson, 1983; 

Breckenridge, 1987; Terrill, 1987; Territo, 1984; Wiggins, 

1981 and 1985) devoted to evaluating counseling services and 

programs. Yet, too often, secondary administrators, 

counselors, and other professional practitioners in public 

education fail to distinguish between the skills involved in 

evaluating counseling services and programs and the job title 

of IIcounselor." 

Counseling services at the high school level are an 

important component of a school's curriculum available to 
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students and their parents. School counselors are just one of 

the many professional practitioners who provide services that 

come under the umbrella of counseling. School psychologists, 

social workers, teachers, alternative instructional person

nel, and administrators all engage in forms of counseling as 

a part of their professional responsibilities in helping at

risk students. 

George and Christiani (1986) have elucidated upon 

elements common to a number of operational definitions of 

counseling at-risk students. The first is that counseling 

functions to assist students to make and act on choices. The 

second element of such definitions is that learning will 

occur as the result of counselor-client interactions. Such 

learning can be specific to the actions, thoughts and/ or 

emotions of the client or to some combinations thereof. A 

third element relates to personality development. Essen

tially, with adequate counseling, at-risk students can begin 

to understand the dimensions of their personality. In 

addition, they will make decisions about changes that they 

can make to help them become better students in the academic 

arena. 

Although many secondary school professionals consider 

counseling a part of their job responsibilities, there are 

differences among professionals in the ways they work with 

at-risk students. A teacher, for example, has little time (or 
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training) to engage in extended individual counseling of a 

rape victim; yet he or she is totally committed to working 

with an at-risk student in need of personal attention and 

guidance. Similarly, a school psychologist may have the 

training and skills to counsel at-risk students but spend the 

majority of his/her time conducting assessments and behav

ioral interventions. A school social worker might spend half 

of each workday counseling at-risk students. Preferences for 

appropriate service options as well as for the needs and 

demands of a particular school will influence how counselors 

and other professional practitioners deliver counseling 

services to high school at-risk students. 

conventional counseling services and programs vary in 

quality from school district to school district. However, 

providing high school at-risk students with drug and alcohol 

prevention programs, affective education programs, peer and 

group counseling sessions, orientation and information 

sessions, indi vidual appraisal and career counseling and 

follow-up sessions are time-honored assignments for public 

school counselors. They are as adequate as the competencies 

of any counseling staff at the secondary level, according to 

Richardson and Fetterhoff (1968). 

High school at-risk students need something more and 

much different from their counselors. In fact, Ivey (1983) 

argues that at-risk students need counselors to help them 
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build healthy self-concepts; improve high-order thinking 

skills; heighten their self-esteem; create opportunities for 

them to explore ways and means to accomplish short- and long

range goals; serve as bona fide advocates, and praise a 

student's breakthrough for overcoming of diff icul ties through 

specific programmatic counseling programs. 

other characteristics of adequate counseling services 

at the secondary level are specific programmatic structure to 

involve parents of at-risk students and to elicit effective 

leadership from local businesses (Jennings, 1990). The 

aforementioned statement suggests that the involvement of 

parents in school influences the ways students develop and 

learn. 

Slavin and Madden (1989) state "despite all efforts 

toward equity in our secondary schools, at-risk students 

remain noticeably absent from counseling services" (po 5). 

The most frequent explanation for their low representation in 

such services is failure on the part of counselors to reduce 

inappropriate activities in their counseling department 

according to Rubner and Zaffrann (1975). Other explanations 

describe the limitations of a low socioeconomic environment 

to stimulate and support the development of motivational 

aspects in children. Finally, there is the persistent 

attitude that daily counseling practices do not reflect the 
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recognition that at-risk students wish to do more in school 

(Fraiser, 1987). 

Such negative attitudes and sentiments are reinforced 

by counselors employing traditional counseling practices that 

limit the access of under involved at-risk populations to 

these services. As Gallagher (1983) states, "if you don't get 

a chance to come to bat, you don't get a chance to hit ot (p. 

3). To give secondary at-risk students their chance, we can 

expand our counseling services to meet their needs and 

interests. Further, we can employ different counseling 

strategies to appriase their potential (Frasier, 1989). 

The importance of a "parent-friendly" school setting 

on the success of at-risk students became so apparent that in 

1989 administrators, counselors and teachers from the Ellis 

School in Boston, Massachusetts tested a hypothesis advanced 

by some experts on student achievement: A "parent-friendly" 

school setting is as important to learning as the classroom 

itself (Jennings, 1990). A parent-friendly school recognizes 

the benefits which can be found in the school environment 

designed more effectively, including special services like 

parenting sessions; an on-site nutritional program; and an 

external support program to help parents. Programming would 

be directed at promoting and teaching those behaviors and 

skills requisite to successful parenting. In addition, 

programming would attempt to eliminate or reduce those 
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behaviors which prevent or even cause parents of secondary 

at-risk students to assume a lackadaisical role on becoming 

involved with teachers and counselors in a positive school 

environment. Anne T. Henderson, an associate with the 

National committee for citizens in Education, concurs that a 

school will never be truly excellent unless it involves 

parents of at-risk students at all levels (Cohen, 1990). 

Epstein (1990), Director of the Effective Middle 

Schools Program at Johns Hopkins University, has identified 

five types of parental involvement in education. These 

include: 

1. The basic obligations of parents, such as 

providing for their children's health and safety, 

and for creating a home environment that supports 

learning; 

2. The basic obligation of schools, such as 

communicating with parents about school programs 

and their children's progress; 

3. Parent involvemen'l: at the school site, through 

attendance at student performance and sporting 

events, or through work as volunteers; 

4. Parent involvement in learning activities at home, 

such as monitoring or assisting their children 

with homework, and 
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5. Parent involvement in school governance and 

advocacy, by serving on advisory councils that 

make important decisions about school program and 

policies, or by participating in external watchdog 

groups (Epstein, 1990, p. 6). 

smith, Lincoln and Dodson (1991) concur with Vahac 

Mardirosian who stresses "Collaboration" between parents and 

teachers. In the Collaboration process, they state: 

Successful educators must understand the circumstances 

of poverty and being a single parent and knowing the 

school district, and above all else, know how to 

listen. Parents must make friends with educators, 

visit their child's school and find out how the child 

is doing, at least once a month. Equally as important, 

the parents must inform the at-risk child that they 

care how well she/he does (p. 62). 

Rich (1988) reminds parents of their responsibility to 

launch their children into the world with the soundest 

possible education, coupled with the respect for their 

child's teacher(s). She also reminds them to leave their 

anti-school behaviors elsewhere. Among them: 

• Hard-to please parents who march into the school 

office with a daily complaint. At the other 

extreme are the scared, 'helpless' parents who 
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somehow can't bring themselves even to visit the 

school. 

• Parents who use the school in a way that destroys 

any good feelings children may have about 

schooling. Is it any wonder a child would balk at 

going to school after hearing, "Just you wait till 

you get to school - they'll know what to do with 

you!" 

• Parents who hope, even expect, the school to do 

for their child what it never did for them, or who 

expect it to do all the things their home is 

unsuccessful at. They grow increasingly bitter 

against the school with each passing day. When the 

miracles do not occur, they tend to infect their 

children with this attitude: "That school's no 

good - what's the use of trying?" 

• Parents for whom any change from what they knew as 

school children is threatening, whether or not 

they liked what they had. Some parents get upset 

when they see children actually having fun in the 

classroom. I think of this as the "iodine theory" 

of education - it has to hurt if it's to do any 

good. 

• Parents 

children 

who 

that 

identify so closely 

they see themselves, 

with 

not 

their 

their 
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children, walk into that school. These parents 

react to every teacher's comment and every award 

won or lost as if reliving their own schooldays 

(p. 126). 

If some counselors/educCltors are unsuccessful in an 

attempt to actively involve parents of at-risk students to 

help in the educational, emotional and disciplinary process 

of their children, then local businesses where the core of 

parents work should assume an active leadership role. They 

may also offer courses on how workers can do their jobs 

better at home--as parents (Cohen, 1990). According to the 

Families and Work Institute, a national clearinghouse that 

tracks employer efforts to help workers balance work and 

family responsibilities, about 1,000 companies offer 

workplace seminars on topics ranging from "how to spur a 

child's interest in reading" to "how to manage a child at 

risk" (Cohen, 1990). 

Public school secondary counselors across this nation 

are faced with unique, yet common concerns that are inherent 

in their role as advocates for high school at-risk students 

(Collinson, 1990). These include: 

• Putting forth effort to find ways to motivate 

students to stay in school; 
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• Designing and implementing specific programmatic 

structures to encourage at-risk students to excel 

academically in school; 

• Designing and implementing counseling programs to 

reduce numerous assaults to at-risk students' 

self-worth and dignity in the environment; 

• Developing a support system to provide a view of 

at-risk students which focuses on their strengths 

rather than on a deficit model emphasizing their 

deficiencies in relating to peers and educators in 

the conventional system; 

• Generating funds to develop, nourish and 

facilitate counseling projects to reduce the 

astronomical number of high school at-risk 

students from dropping out of school; 

• Inservicing public educators to become more 

sensitive to the needs and concerns of at-risk 

students; 

• Helping high school at-risk students achieve an 

independent and autonomous way of feeling positive 

and at the same time help them overcome specific 

and immediate needs that are negatively affecting 

their academic growth; 
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• Retraining traditional counselors in how to cope 

with problems and concerns of at-risk students; 

• Employing high-risk counselors to watch for 

chronic absenteeism, school failure, drug abuse, 

and other related concerns (p. 35). 

These concerns are those of many counselors in public 

schools in today's society. However, these problems must not 

be looked upon as those of just public secondary school 

counselors, but shared by instructional leaders, teachers, 

parents, and business community leaders as well as other 

strong supporters of at-risk students' intellectual and 

behavioral growth (Clark, 1983). 

Since the decision to provide counseling programmatic 

structure for at-risk students is made by school 

administrators and ultimately approved by local school 

governing boards (Elhy & Dustin, 1989), it is absolutely 

necessary for counselors at every grade level to provide 

parents and other interested parties with information about 

the major factors that put high school students at-risk. In 

the current literature, the major factors associated with 

putting students at risk are: poverty, ethnic/racial origins, 

schooling, home, family, and the students themselves 

(Brodinsky, 1989). Some secondary public school counselors 

think it is the duty of other practitioners/providers to work 

exclusively in reducing factors associated with at-risk 
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students. Leaving them, the conventional counselor to work 

from a function inventory, a checklist incorporating 77 

counselor functions distributed across nine categories of 

guidance services in the secondary schools (Encyclopedia of 

Education, 1970). 

Brodinsky (1988) stated that as a result of the 

Dropout Prevention Act passed in 1986, a significant interest 

in at-risk students has surfaced recently in the literature. 

It has been substantially noted that a great portion of the 

literature deals with exemplary dropout prevention programs 

such as educational alternatives, teenage parents, substance 

abuse, child abuse, delinquency and youth services programs 

(Brodinsky, 1989). These programs were designed to meet the 

needs of students who are not adequately served by 

conventional counseling programs. Yet, some counselors may 

not be adequately prepared to conduct motivations, suicidal 

and substance abuse sessions; and effective teenage parenting 

sessions. Equally important, some high school counselors may 

experience difficulties in maintaining the quality of school 

and home-based intervention programs, or strengthening the 

kinds of counseling services at-risk students need to receive 

daily in public schools (Brandt, 1989). Predicated on the 

aforementioned challenges, A critical Issues Report on At

Risk Students (Brodinsky, 1989) brought evidence that pUblic 

school district's administrators are taking giant steps to 
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combat the dropout rate; raise the conscience level of the 

truant and alienated youth; educate pregnant teenagers; 

victims of emotional and sexual abuse; and those who are 

actively engaged in substance and alcohol abuse. Further, 

this report analyzes the problems and describes many of the 

actions being carried on throughout the united states by 

practitioners/providers of at-risk students: Factors and 

Facts: A critical Issues Report (Brodinsky, 1989). 

Purpose 

The purpose of this study was to assess at-risk 

students, teachers, counselors administrators, and randomly 

selected parents of at-risk students' perceptions regarding 

the evaluation of counseling services to success of at-risk 

students in the three high schools and Proj ect COPE of 

Osceola County School District, Kissimmee, Florida. 

statement of the Problem 

Counselors in some of our nation's traditional high 

schools are experimenting with innovative counseling services 

and programs to address the needs of at-risk students. 

Efforts to assess the effects of counselor performance using 

client achievement measures are currently gaining much 

attention (Haugen, 1983). Although it is easy to understand 

why it would be desirable to evaluate secondary counselors on 

the basis of success of at-risk students, it is not easy to 
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ascertain what contributions, separate from other variables, 

should be considered. Thus, if counselors in the School 

District of Osceola County, Florida, have a record number of 

at-risk students failing, high dropout rates, lack of student 

concern, inadequate parental involvement on the part of at

risk parents, counselor's effectiveness to deliver adequate 

services/programs would be questioned. Moreover, strategies 

for delivering counseling/services would be the order of the 

day. 

In general, the problem addressed in this study was do 

at-risk students, parents of at-risk students, teachers, 

counselors and administrators perceive the evaulation of 

counseling services similarly? 

Research Questions 

Answers to the following research questions were 

pursued in an attempt to evaluate the delivery of counseling 

services to success of at-risk students in the three high 

schools in Osceola County School District and Project COPE 

(Creating opportunities Through Parenting Education). 

1. Was the mean adequacy rating of counseling 

services the same at Gateway, Osceola, st. Cloud 

High Schools and Project COPE in The School 

District of Osceola County, Florida? 

2. Does the rating at the schools differ for students 

or do they differ for administrators? 
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3. Was the mean adequacy rating of counseling 

services the same for male and female respondents? 

4. Were perceptions of delivering counseling services 

the same for students, teachers, parents, 

counselors, and administrators in The School 

District of Osceola County, Florida? 

5. Were perceptions of delivering counseling services 

similar for majority and minority respondents 

(Anglo, African-American, His-panic, Native 

Americans, and others) in The School District of 

Osceola County, Florida? 

Significance of the Study 

A profile of evaluating counseling services to success 

of high school at-risk students would serve to (1) indicate 

the problem areas and suggest how to prepare for them (both 

on an individual basis and with a view toward retraining 

secondary school counselors); (2) provide high school 

counselors a realistic guide in helping at-risk students to 

appraise their strengths in relation to their problems; (3) 

describe what obstacles confront high school counselors in 

organizing available background information; 

(4) serve as a model to help balance negative feedback from 

society for the non-traditional counselor who attempts to 

provide innovative services to the counseling curriculum; and 

(5) has potential uses in high school settings for improved 
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counseling/staff development paradigms, and for facilitating 

counseling improvement efforts by identifying areas of urgent 

need for at-risk students. 

Assumptions 

For the purpose of this study, the following 

assumptions were made about respondents who answered the 

questionnaire regarding the evaluation of counseling services 

to high school at-risk students: 

1. The questionnaire was an appropriate instrument 

for gathering data on counseling services, 

programs, career information, informed 

expectations of students, testing, after-school 

jobs, and counseling climate for at-risk students. 

2. The sample selected provided honest answers to the 

40-item survey. 

3. The sample selected repr~sented their respective 

subpopulation group. 

4. The sample selected were representati va of the 

three high schools and project COPE in The School 

District of Osceola County, Florida, Kissimmee, 

Florida. 

Limitations 

Because data were limited to the three high schools 

and Project COPE in Osceola County School District, 
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generalizations were limited. That is, to the extent that 

this study was dissimilar to those in other public schools in 

the United states, the implications mayor may not be 

applicable to other public schools in the united states. 

The study identif ied and examined perceptions that 

influence the evaluation of high school counseling services 

to success of at-risk students. The following limitations 

must be noted: 

1. The study was limited to the three high schools 

and Project COPE in Osceola Country School 

District, Florida. 

2. This study was limited to the eight major areas of 

counseling functions. 

3. This study was limited to the investigation of 

role, gender, ethnicity, and site. 

4. This study discussed the evaluation of high school 

counseling services as perceived by key investors, 

which are at-risk students, parents of at-risk 

students, teachers, counselors and administrators. 

5. This study discussed the perception of evaluating 

high school counseling services at the time of the 

research. 

Definition of Terms 

In order to better understand their usage in this 

study, the following terms are defined: 
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Adequacy. Characteristics of a good examination, 

evidenced by its sufficient length to sample widely the 

behavior it is designed to measure. 

Alternative Education Program. usually a school or 

school program adapted to provide more personal attention and 

flexibility than conventional programs, and designed to meet 

the needs of students who might otherwise become dropouts. 

These sUbstitute school programs usually differ from 

traditional programs in curriculum, teaching methods, and 

background of teachers. 

American Indian. A person having origins in any of the 

original peoples of North America, and who maintains cultural 

identification through tribal affiliation or community 

recognition. 

Analysis of Variance. A statistical method that 

compares two or more group means to see if any differences 

between the means are statistically significant. 

Anglo. Not of Hispanic origin. A person having origins 

in any of the original peoples of Europe, North Africa, or 

the Middle East. 

At-Risk Counselor. A staff member performing assigned 

professional services having the purpose of assisting at-risk 

students in making plans and choices in relation to 

education, vocation, or personal development. 

At-Risk student. The term "at-risk student" means 
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underachievers, students with low self-esteem, students who 

are over-age and are failing courses or constantly repeating 

a grade, those who are chronically absent, have drug related 

or alcohol problems, pregnant teenagers or those who just 

can't meet the demands and expectations of their teachers and 

parents. 

Asian or Pacific Islander. A person having origins in 

any of the Far East, Southeast Asia, the Indian sub

continent, or the Pacific Islands. This area includes, for 

example, China, Japan, Korea, the Philippine Islands and 

Samoa. 

Black. Not of Hispanic origin. A person having origins 

in any of the black racial groups of Africa. 

content Validity. The extent to which items on a scale 

are representative of the domain(s) of interest. 

Construct Validity. An abstraction, not directly 

observable, that attempts to account for measured behaviors. 

Counseling. Counseling has been defined in different 

ways by a number of authors. Warner (1980) defines counseling 

as 

a therapeutic and growth process through which 

students are helped to define goals, make rational and 

logical decisions and solve problems related to 

personal, social, educational, and career concerns. 

Specialized counseling provides assistance with 
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concerns related to physical and social rehabilitation 

of, employment, mental health, substance abuse, 

marital and family problems, human sexuality, 

religious and value choices, career development, and 

alcohol abuse (p. 2). 

Dropout. A student who leaves the formal education 

system before completing studies required for a high school 

diploma or a college degree, thereby forfeiting graduation at 

the same or a different school at a later date. 

Evaluation. The use of research techniques to measure 

the degree to which identified objectives have been achieved 

in a program--in particular, a program's use of its resources 

and its operations, and/or its impact on the conditions it 

seems to change. Evaluation is conducted for the purpose of 

determining if changes in a program will improve its 

effectiveness. 

Guidance. A professional function in education, 

carried out by qualified guidance counselors as their full

time duties. Includes vocational guidance, concerning 

development of sound career choices; academic guidance, 

concerning sound choices of type of program and specific 

courses; personal guidance, concerning emotional and social 

adjustment to meet the full range of developmental needs of 

students. 
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Hispanic. A person of Mexican, Puerto Rican, Cuban, 

Central or South American or other Spanish culture or origin, 

regardless of ~. 

High School. A school comprising any span of grades 

beginning with the next grade following an elementary or 

middle school and ending with or below grade 12. 

pilot Studv. A preliminary study conducted to tryout 

experimental procedures for the purpose of working out 

potential problems before the main study begins. 

Sample. A group of subj ects chosen from a larger group 

("population") to which research findings are assumed to 

apply. 

School Counselor. A professional staff member who 

provides counseling and other guidance interventions on 

behalf of students and significant others impacting on their 

lives and who engages in consultation with all school staff 

on behalf of students. 

School District. A special district for the provision 

of local public education for all students in the area. An 

elected board, the typical government body, usually hires a 

professional superintendent to administer the educational 

setting. 

School Population. Term used for the student body of 

a school or school district, particularly in connection with 

statistical analysis. 



41 

Secondary Education. Education in grade 9 through 12 

in the united States. Can incorporate middle school, junior 

high school, high school, and senior high school levels. 

Sub-Categories/Subscales. These components are the 

different topics for clusters of questions, i.e., at-risk 

student/counselor relationship, counseling services, 

counseling programs. 

Sub-Population/Stakeholder Groups. These are the 

different groups, i.e., at risk students, randomly selected 

parents of at-risk students, teachers, counselors, 

administrators. 

Success School. 1. The degree or measure of student 

achievement at a particular school. 2. The amount and 

character of satisfactory accomplishment by a school as a 

whole. 

Survey. Research directed at determining the level of 

some variable for a particular population, usually by 

sampling a relatively small but representative group from 

among a much larger population. 

Tenure. Special employment status granted a counselor, 

teacher, or professor such that he or she cannot be 

arbitrarily discharged. Tenure is granted after the 

individual serves through a probationary period of a few 

years; provisions regarding tenure are defined by the 

individual school district. 
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Summary 

Delivering adequate counseling services to at-risk 

stduents should be considered an investment in the future of 

our great nation to help prevent personal bankruptcy in the 

lives of at-risk stduents. This can only be accomplished if 

every school counselor has the primary responsibility for 

leadership in the area of counseling services. The high 

school counselor is the person on the staff who has special 

training in assessing the specific needs of each student and 

in planning an appropriate guidance program in the 

educational, vocational, and personal-social domains (Hummel 

& Humes, 1984). 

In the first chapter an orientation to the study was 

presented. It provided an explanation for the study's 

practical implications to the field of secondary counseling 

as it relates to at-risk students. 

The purpose of this study was to analyze the 

evaluation of counseling services to the sucess of at-risk 

students in the three high schools and Project COPE in The 

School District of Osceola County, Florida. specifically, 

this study investigates whether at-risk students, parents of 

at-risk students, teachers, and administrators perceive the 

evaluation of counseling services similarly. 

The review of the pertinent literature is found in 

Chapter 2. Literature in the following related areas was 
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carefully reviewed: The historical development of guidance 

activities which led to secondary guidance and counseling 

programs in public schools, at-risk student identificaiton, 

counselor education and its impact on secondary at-risk 

students and counseling and counseling services. Chapter 2 

also includes a review of some counseling program components 

as a link to help at-risk students build their futures in 

high school. 

Chapter 3 discusses the demographics of The School 

District of Osceola County, Florida, presentation of pilot 

study, presentation of methodology, sampling procedures and 

procedures in data analysis. Chapter 4 presents the findings 

of the study and Chapter 5 discusses the conclusions, 

implications and recommendations for further research. 
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CHAPTER 2 

REVIEW OF THE LITERATURE 

This chapter is a review of the literature related to 

this study. The pertinent literature can be divided into four 

general categories: 

I. Literature involving the historical 

development of guidance activities which led 

to secondary guidance and counseling programs 

in public schools. 

II. Literature relating to at-risk students 

identification 

III. Literature involving counselor education and 

its impact on secondary at-risk students and 

counseling services. 

IV. A review of some counseling program 

components as a link to help at-risk students 

build their futures in school. 

Historical Development of Guidance Activities 

Shertzer and Stone (1976) stated that in no other 

country has guidance developed to the point it has in 

America. "The evolution of guidance may have taken root 

because of the emphasis our society places upon every 

individual" (p. 149). Although not a certified public school 
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counselor, but a leading historian of vocational guidance, 

John M. Brewer, identified four conditions which led to the 

emergence of the vocational guidance movement. These 

conditions were the diversification of work and the attendant 

division of labor; the rise of industrial technology; the 

growing impact of democratic principles upon such social 

insti tutions as schools, and the expansion of vocational 

education programs (Brewer, 1942). 

A def ini ti ve history of guidance has yet to be 

written. It is certain, however, that the precipitating 

events of its origin and the major influences upon its 

development do not corne under strict chronological divisions. 

since history, by definition, is a continuum, any kind of 

division imposed upon it is more or less an arbitrary act, 

taking its justification from the hope that such division and 

definition will facilitate growth and understanding (Shertzer 

& stone, 1976). 

It is an absolute truism that originating and 

terminal dates in history are to be regarded with suspicion. 

Clearly, the early 1900's form an entry in the general ledger 

of guidance activities in our nation's public schools. During 

this period the main focus was on social adjustments of young 

adults no matter what socio-economic class and demographics 

were involved. Guidance activities focused sharply on the 

issues of school dropouts and their difficulty in securing 
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meaningful work in the 19th century (Mathewson, 1962). 

Mathewson also states that Jesse B. Davis, while working in 

the capacity as junior class principal (1889-1907), directed 

much of his time to his students by providing quality 

counseling sessions. After the acclamation period of being 

principal of the Grand Rapids, Michigan High School in the 

fall of 1907, he added a weekly period in the English 

composition Course devoted to "vocational and moral guidance" 

(Mathewson, 1962). Davis, in pointing to the important 

contributions of the curriculum to the guidance function, 

stated: 

Not all subjects lend themselves to the general 

discussion of vocational or moral topics as does 

English Composition. However, every branch has its 

practical application to certain vocations and often 

certain moral issues. These opportunities are 

always grasped by the earnest teacher who is doing 

something more than giving instruction in a certain 

subject. If the subject is made to serve as an 

instrument in the hands of the teacher for the 

purpose of molding the life of the pupil, the 

greater purpose of education will be obtained 

(Brewer, 1942, p. 222). 

Frank Parsons, often referred to by many as the 

"father of guidance," in 1908 founded a vocational bureau to 
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advise young men seeking a better way of life. During that 

period, he was mostly concerned with employing the Parsonian 

process which consists of three basic elements: self-analysis 

including a review of one's interests, abilities, aptitudes, 

resources, ambitions, and limitations; a special 

consideration of job opportunities in the world of work, 

including such things as working conditions, entrance 

requirements, duties of the occupation, advancement 

opportuni ties, and "true reasoning" relati ve to the 

relationship of the first and second elements (Cook, 1971). 

As a result of "true reasoning," the basis for the counseling 

of individuals is identified and defined. 

During the concurring period when Davis and Parsons 

were launching their work, Eli Weaner sought to assist the 

united states Army in the recruiting of child laborers who 

were leaving schools in New York City under unfavorable 

situations. Simultaneously, other neophyte guidance programs 

were launching operations in Oakland, California, Lincoln, 

Nebraska, and Salt Lake city, utah. 

The National Vocational Guidance Association (NVGA) 

was founded in 1913 in Grand Rapids, Michigan. Two years 

later, its publication The Vocational Guidance Bulletin, 

which spotlighted the emerging profession's concerns and 

aspirations, was operating in first gear. 
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Shertzer and Stone (1976) sanctioned what Armor 

(1969) had to say about the National vocational Guidance 

Association membership, the diversity of the members' 

interests and the increased psychological understanding of 

the individual which led to the combining of the NVGA with 

other personnel organizations (p. 35). From this polygamous 

marriage, the present national organization, the American 

Personnel and Guidance Association (APGA) was founded in July 

1952. In 1985, the APGA had a membership of approximately 

sixty-eight thousand and is constantly growing annually. Its 

members belong to one or more of the following twelve 

divisions: American College Personnel Association (ACPA); 

Association for Counselor Education and supervision (ACES); 

National Vocational Guidance Association (NVGA); Association 

for Humanistic Education and Development (AHEAD); American 

School Counselor Association (ASCA); American Rehabilitation 

Counseling Association (ARCA); National Employment 

Counselor's Association (NECA); Association for Measurement 

and Evaluation of Guidance (AMEG); Association for Non-White 

Concerns (ANWC); National Catholic Guidance Council (NCGC); 

Association of Group Work Specialists (AGWS); and Public 

Offenders Counselors Association (Shertzer & Stone, 1976). 

The first at"t:empt at organizing systematic school 

guidance programs came at the beginning of the 20th century 

(Brewer, 1942). The settlement houses, which originated in 
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Boston, dealt with problems of functional literacy, 

unemployment, 

Industrial 

exploitation 

problems of citizenship and job training. 

sweatshops, appalling work conditions, 

of child labor, and the plight of the 

economically underprivileged were common social concerns. 

Secondary public school students became one segment of the 

population which became the subject of special attention 

during this period of social unrest. The paucity of adequate 

occupational opportunities for teenagers in urban areas, 

coupled with the extension of compulsory school legislation 

to cover them brought an increasingly heterogeneous mass of 

students into the upper elementary and secondary public 

schools. This change left unresolved questions of what new 

curricular programs should be established to deal 

efficaciously with the needs and interests of students, or 

how students were best to be trained and assisted in making 

a smooth transition from school to job and family status in 

order to meet the challenges the world has to offer. 

Educators had hoped that students would remain in school to 

obtain high school diplomas, but financial crisis in many 

home settings drove older students away, as early as school 

attendance laws permitted them to seek a job. 

Frank Parsons, a front-runner and a detailed 

innovator in the broad field of vocational guidance reported 

in 1894 that an astronomical number of school-age students in 
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Boston, Philadelphia, and Washington had dropped out of 

school prior to completing elementary grades (Stephens, 

1970). Public school officials became concerned both about 

students dropping out of school at such early ages and about 

students with exceptional academic abilities under enormous 

pressure to drop out. These concerns moti vated them to 

initiate developmental guidance programs in education. 

The actual influence of Frank Parson's early views 

and methods upon the way in which vocational guidance began 

its earliest efforts was much weaker than the influence of 

other social forces which made a significant impact on the 

lives of individuals living in the united states. Among these 

other social forces were the development of the scientific 

study of individual differences, industrial education 

movement, and the related new technology of ability testing 

in psychology (Shertzer & Stone, 1973). 

Al though it is extremely cumbersome to trace the 

interplay of these influences upon the development of school 

guidance, it is evident that much of the original impetus 

came from outside the public school districts themselves. The 

acti vi ties and involvement of conscientious social workers in 

the settlement houses, particularly Frank Parsons and his 

colleagues in Boston, had a profound effect on the 

development of counseling. A large number of high schools in 

the early 1900' s had become very aware that students had 
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urgent guidance needs to be addressed. The development and 

the form that counseling services in the schools took, 

especially in vocational guidance, might have been much 

different had not the provocative climate of social unrest 

and reform prevailed. 

Although Frank Parsons was college-trained as an 

engineer, he subsequently engaged in a diversified career as 

a competent high school teacher, lawyer, candidate for 

political office, and professor of law. He saw the need to 

introduce one of the earliest systems of vocational guidance 

in an institutional setting. Parsons offered a three-point 

rationale for systematic vocational guidance which he called 

the "method of true reasoning," which has influenced 

vocational guidance practices to the present day. This method 

includes the vocational counselor's giving the counselee 

assistance in making a self-analysis of his/her needs and 

aptitudes, information regarding requirements of various 

occupations, and assistance in matching the information about 

himself/herself with that on occupations. 

Prior to Parson's death in 1908, he served for a 

parsimonious time as the first director of the vocation 

Bureau of Boston and presented to the Bureau's executi ve 

commi ttee his report on the guidance procedures and practices 

he had found in the counseling of more than 80 young women 

and men. His classic treatment of this new field of work, 
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Choosing a Vocation, was published in 1909. After the death 

of Parsons the Vocation Bureau's focus shifted to the 

creation of a new profession, personnel managers in industry 

and the training of teachers in the Boston area who had been 

designated as counselors. 

Parsons and some of his colleagues foresaw the 

importance of having an objective means of assessing 

abilities and other personal traits to help individuals make 

rational and logical vocational plans. The contributions of 

testing and X interpretation to vocational guidance came 

later from the field of psychology. James M. Cattell, an 

American psychologist who had studied with Wilhelm Wundt in 

Leipzig, Germany in the first psychological laboratory, 

introduced the concept of the mental X in 1890. Cattell 

developed and experimented with tests at the University of 

Pennsylvania and Columbia University in an attempt to predict 

the scholastic achievement of college students from measures 

of their individual differences in selected abilities. until 

the post-World War I era, however, the influence of the 

testing movement upon school counseling was not favorable 

(Brewer, 1943). 

The success of mili tary psychologists with test 

development procedures put testing in a new and more 

favorable position. In 1917, the Committee on Classification 

of Personnel in the U.S. Army was created by the Secretary of 
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War. Three prominent psychologists , Walter D. Scott, as 

director, Edward L. Thorndike, as chairman, and Walter V. 

Brighham, as executive secretary, led the committee's 

activities. The products of this effort included the Army 

Alpha, a group test of verbal mental ability, the Army Beta, 

a nonverbal test designed especially for testing illiterates, 

and the application of systematic procedures for the 

identification of enlisted men with high intellectual promise 

for off icer training. The impressive achievements of the U. S. 

Army testing program led to uncritical acceptance and misuse 

of tests by schools and industrial firms after World War I. 

Ultimately, a strong reaction against testing set in, and it 

was not until the 1930's and then only slowly, that testing 

began to find an accepted place in the guidance programs of 

public schools and voluntary social agencies (Shertzer & 

Stone, 1976). 

In 1915 the Boston Public School District became one 

of the first city-wide systems to establish a department of 

vocational guidance, but this decision drew sharp criticism 

from influential educational leaders in the Boston area and 

elsewhere. As a result, the department was able to assume 

only an advisory function and had no authority to establish 

and supervise guidance operations. opposition and 

indifference to the philosophy of vocational guidance as 

being alien to the main academic purpose of education were 
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widespread for many years--conditions that slowed the rate at 

which formal counseling services were introduced into the 

nation's schools and that limited the quality of such 

services. One effect of this unreceptive climate was that the 

junior high school, which was started around 1915 as a means 

of smoothing the transition from elementary to secondary 

school, failed to incorporate the guidance emphasis 

sufficiently or to provide the exploratory opportunities for 

youth that had been hoped for. In the 1940's the junior high 

schools were to become more acti vely concerned about the 

maturational problems of the adolescent--a change in attitude 

which was reflected in increased provisions for guidance 

services (Brewer, 1976). 

James H. Bedford (1948), writing in the Encyclopedia 

of Vocational Guidance, estimated that by the onset of World 

War I more than 50 American high schools had initiated 

vocational guidance programs. since support was often 

uncertain and experienced personnel lacking, many such 

programs were of short duration. In 1912, Grand Rapids, 

Michigan became the first city to set up a system-wide 

department, but the arrangement was not permanent. Other 

ci ties that launched programs in a provisional basis included 

Los Angeles, Cincinnati, and Chicago. By 1914, Cincinnati, 

Minneapolis, Oakland, and Lincoln, Nebraska had permanent 

guidance departments within their school systems, and Boston 
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followed the next year. Funding and staffing of school 

guidance programs at this time were almost invariably modest 

and only 14 full-time vocational guidance offices are known 

to have been practicing in public schools by 1916. 

Several major trends have marked the period of school 

counseling since 1920. The practice of appointing regular 

classroom teachers, called "teacher-counselors" to devote a 

few hours daily or weekly to the guidance function has 

diminished in favor of a policy of hiring individuals whose 

major responsibility is to provide pupil counseling services. 

During the early 1940's, training and employment of full-time 

secondary counselors gained momentum, and the trained 

"teacher-counselor" has since become a significant member of 

the school staff. The role of the counselor during this 

period entered an era of educational and vocational guidance 

and dealt to a lesser degree with personal problem 

counseling. Much emphasis was placed on testing and appraisal 

techniques (Hummel & Humes, 1984). 

Carl R. Rogers laid an important cornerstone in the 

area of counseling when he published Counseling and 

Psychotherapy (1942). Subsequent work on non-directive 

counseling had a pronounced influence on the thinking of 

public school counselors after World War II. Although the 

adopted psychotherapy model of counseling practice was not 

entirely geared to the educational needs of students, it 
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served as a working reference to raise the conscious level of 

guidance workers in dealing with the emotional and 

motivational components of counseling concerned with 

emotional and motivational components of counseling concerned 

wi th educational, vocational, and personal problems. Further, 

it was designed to increase their skill and sensitivity in 

interviewing. 

After World War II much emphasis has been placed on 

the professionalization of public school counseling and, in 

particular, to the strengthening of counselor preparation 

programs in various states. During the early sixties, 38 

states had established formal requirements for the graduate 

school training and certification of school counselors. 

During the early seventies, virtually every state had a 

secondary school counselor certification law. During this 

period, the Guidance and Personnel Services Branch of the 

u.S. Office of Education estimated that 46,500 guidance 

workers held a Master's degree in guidance and counseling. 

The great majority of these became high school counselors and 

some are still working in that capacity today. The rapid 

growth of the school population in the united States, many 

school systems establishing the 45-15 year-round school plan 

and double sessions, will probably keep the demand for 

counselors at an all-time high (Shertzer & Stone, 1976). 
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Secondary school counseling has made outstanding 

gains in becoming an identifiable professional entity. The 

role of the counselor has become more clearly defined in 

terms of professional training and certification requirements 

and in terms of what they actually do and what skills are 

needed to do the job with efficacy since the founding of the 

American School Counselor Association in 1952. It became a 

national division of the American Personnel Guidance 

Association in 1953, and now has over 22,000 members 

(Shertzer & Stone, 1976). 

The historical development of guidance activities 

which initially led to secondary guidance and counseling 

programs in public schools may actually harm the large and 

growing number of at-risk students unless specific steps are 

taken to revamp counseling services. In essence, members of 

the counseling profession, particularly secondary school 

counselors, must express increased concern about all 

students, but more specifically, at-risk students and be 

willing to reduce, or eliminate, certain nonproductive 

counseling functions and replace them with functions that 

better demonstrate the value of innovative public school 

counselors (Hannaford, 1987). 

At-Risk Student Identification 

An important outcome of this research is defining who 

are at-risk students. The most common definitions include an 
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overview by Koehn, Heller, Schumacher and smith (1990). "As 

dropouts, chronic truants, school-age parents, or adjudicated 

delinquents who are also one or more years behind their age 

and/or grade level in basic skills or credit for graduation" 

(p. 118). Slavin and Madden (1989): " ••• is one who is in 

danger of failing to complete his or her education with an 

adequate level of skills. Risk factors include low 

achievement, retention in grade, behavior problems, poor 

attendance, low socioeconomic status, and attendance at 

schools with large numbers of poor students" (p. 4). Gingras 

and Anderson (1990): ..... is a child who is experiencing the 

negative influences of low income, less educated parents, 

minority status, academic and social failures in school and 

live in poverty" (p. 96). Van (1991): "These are children who 

have difficulty in adjusting socially with their peers, does 

not read or write well. Often, the child comes from a one 

parent home, whose mother has a substance-abuse problem, and 

who comes to school without being properly cared for" (p. 

53). Paulu (1987): 

Poor academic performance is the single best 

predictor of who drops out. 0 and F students are 

more apt to leave than those earning A's and B's. 

Students who have repeated a grade stand a far 

greater change of leaving school than those who 

proceed from grade to grade on schedule. Students in 
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the vocational and general tracks are more inclined 

to drop out than those in the academic track. 

Students who hold time-consuming jobs are more 

likely to drop out than those who work fewer hours 

or not at all. 

Misbehavior, 

trouble. Students 

while in school, can signal 

who have been suspended, are 

chronically truant, or have been in conflict with 

the law have a higher than average chance of 

dropping out (p. 3). 

According to Gruskin and Campbell (1987), there can 

be no single, working definition of an at-risk student 

because the def ini tion must vary from community to community, 

from school to school, and, very possibly from year to year. 

Brodinsky notes early warning signals having to do with 

school and at-risk student's educational progress. These 

include: 

1. Absenteeism/truancy/frequent tardiness 

2. Poor grades 

3. Discrepancy between ability and performance 

4 . Reading level not commensurate with grade 

level 

5. Difficulty learning math skills 

6. Verbal deficiency 

7. Inability to tolerate structured activities 
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8. Lack of basic skills 

9. Lack of definitive educational goals 

10. Feeling of alienation from school 

11. Belief that school doesn't care 

12. Failure to see the relevance of education to 

life experience 

13. Limited extracurricular involvement 

14. Two or more years older than peers 

15. Frequent change of school 

16. Retention in one or more grades 

17. Disruptive classroom behavior (p. 40). 

Brodinsky (1990) points out that teachers and staff 

should be alert to factors having to do with at-risk 

student's family background. These include: 

1. single parent home 

2. Low-income family 

3. Poor communication between home and school 

4. siblings or parents who are dropouts 

5. Low educational level of parents 

6. Excessively stressful home environments 

7. Limited parent monitoring of student's 

activities 

8. Low parental expectations 

9. Dysfunctional family 

10. Few study aids in the home (p. 40). 



61 

Finally, teachers and staff should be alert for 

factors having to do with the at-risk student· s personal life 

and behavior. These include: 

1. Inability to identify with peer group 

2. Friends not in school 

3. Poor social adjustment 

4. Difficulty relating to authority figures 

5. Disruptive behavior and rebellious attitude 

toward authority 

6. Frequent health problems 

7. Has experienced some form of emotional trauma 

8. Poor self-concept 

9. Works more hours per week than most students 

10. Has responsibility of raising one or more 

children 

11. Is lured by immediate gratifications outside 

of school (job, wages, experiences) 

12. Uses drugs, alcohol 

13. Is delinquent 

14. Has attempted suicide 

15. Above average or below average intelligence 

16. Early assumption of adult roles (p. 9). 

As is evident in the aforementioned discussion, 

identifying at-risk students may be a difficult task for some 

school administrators. However, there is no doubt that we 
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have at-risk students at every grade level and of every race, 

creed and color. Moreover, many researchers believe that 

there are more minority at-risk students than majority (Ehly 

& Dustin, 1989). Most public school teachers and counselors 

will further concur that the nation's public schools have 

failed to adequately meet the educational needs of most low

income, minority and limited English-proficient students and 

students who are otherwise disadvantaged (Kozol as cited in 

Rich, 1988). Even as the educational reform movement calls 

for raising school standards, a growing number of young 

people are at-risk of school failure. For them there are a 

paucity of assurances that they will become effective and 

productive citizens (Rothman, 1990). Educators focus 

attention on ways to boost student motivation (Rothman, 

1990). Thus, the term at-risk student is apparently a 

multifaceted construct. It might also be beneficial if 

researchers could reach a general consensus in defining at

risk students. However, given the variety of theoretical 

orientations and measures, as well as the inherent complexity 

of the construct, it is most unlikely that such consensus 

will emerge. 

Counselor Education and Its Impact on Secondary 

At-Risk Students and Counseling Services 

The process called counselor education has received 

a great deal of criticism over the past decade. Problems 
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affiliated with the counselor education process have been 

discussed by counselor educators, administrators and others, 

but only a paucity of effort has been generated to ameliorate 

the situation of our counseling departments which are in 

great danger (Bandura, 1982). Problems that have been 

identified include: (1) Counselor education curricula is not 

totally relevant to the actual work requirements of 

counselors; (2) counseling is not tailored to meet the needs 

of counselors in different settings, and (3) the counseling 

process is not systematically evaluated (Wheeler and Loesch, 

1981) . 

One of the major criticisms counselor education 

programs have received is that they continued to develop the 

same, possibly irrelevant, competencies within the new and 

ameliorated framework (Lambert, 1980; Matarazzo, 1978; 

Matarazo & Patterson, 1986). Accreditation bodies of leading 

professional associations, such as the American Association 

for Counseling and Development and the American Psychological 

Association have found that: (1) course work for counselor 

trainees lacked relevance to the specific tasks counselors 

perform; and (2) counselors exposed to full-time counseling 

responsibilities lacked opportunity to gradually gain 

counseling skills needed in their new professional role 

(Ivey, 1987; Marsella & Pedersen, 1981). Closely associated 

with this finding was the issue of establishing priorities 
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for competencies. Collins and Bogs (1986) pointed out that 

counselor education programs lacked means for selecting from 

all the identified counseling competencies those that were 

most beneficial for counselor trainees. They stated the need 

for developing innovative methods for teaching the skills 

necessary for professional competence before entry into the 

practicum as proposed by Emener (1973). 

Despite the fundamental role of assessment in 

counselor education programs research and practice (Newman & 

Fugua, 1986), the development of effective methods for 

measuring counseling performance has proved to be a difficult 

task. Systematic development has been called for, beginning 

with precise specification of the competencies identified as 

desired outcomes of counselor effectiveness (Atkinson & 

Carkaddon, 1985). 

Some of the approaches whioh have been reported as 

being successful in predicting effective counselors include 

the work sample approach and analysis of reactions to human 

relationships in clients (Combs and Soper, 1963). Dole (1964) 

found the self-evaluation by counselor trainees was effective 

for predicting, based as trainee-ratings of their ability to 

distinguish betWeen qualities and skills, select 

professionally relevant answers, look at themselves honestly, 

and to "present intelligent plans for professional growth" 

(p. 57) 
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If counseling services for high school at-risk 

students are to be properly addressed, administrators, 

educators, counselors and community support personnel must be 

afforded the opportunity to overhaul high school counseling 

programs. Various authors suggest that counseling program 

components are undergoing intensive reappraisal to help high 

school at-risk students (Moles, 1991; Minkoff, 1987; Harkins, 

1986; Mitchell, 1985; Monson and Brown, 1985; carroll, 1985 

and Hargens, 1987). Effective counseling programs are the 

means for developing specific programmatic structure to 

address some of at-risk students' needs and interests. 

Administrators and counselors urgently need clear-cut 

objectives, stated purposes and tested information on which 

to base crucial decisions regarding the many populations who 

can benefit from counseling services. such information can 

only be obtained through research and counselors clarifying 

their own areas of expertise. In short, the need far 

surpasses the number of high school counselors willing to do 

the prescribed research (Slavin & Madden, 1989). 

It was concluded by one noted educator that most 

counselors have not researched and reported the effectiveness 

of their programs in the past, and many do not want to change 
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(Wiggins, 1991). On the other hand, many high school 

counselors are concerned about the professionalization of 

their job. However, some fail to recognize the link between 

effectiveness of their programs, research and 

professionalization. It has been well established that high 

school counselors are frequently criticized for a lack of 

research skills and that preparation programs seldom 

emphasize this aspect of school guidance and counseling 

activities (Terrill, 1987). 

In order to have a successful counseling program as 

a link to help high school at-risk students build their 

futures, a good support system and good evaluation component 

must be in place. continuation of any def ini ti ve program must 

be predicated on a base of support from all invested 

stakeholders (students, parents, teachers, counselors and 

administrators). Any counseling program may be dictated by 

the chief administrator/advisory council if the basic 

philosophy is underdeveloped and not thoroughly understood by 

those involved (Rye & Sparks, 1991). 

Rye and Sparks (1991) proposed six assumptions on 

which an effective counseling program must be built to help 

students: 

1. comprehensive counseling programs are an 

essential part of any quality educational process 

for students. 
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2. Quality counseling programs must be developed 

with both administrative and community support. 

3. Comprehensive services must be systematically 

planned and developed over an extended period of 

time. 

4. Effective counseling programs are those 

specifically designed to meet priority needs that 

have been determined to exist across student, 

faculty, and parent or community popUlations. 

5. Program planning, implementation, and 

evaluation is effective when conducted under the 

direction of an informed advisory group. 

6. Programs of excellence are planned so that 

students moving through the various grade levels are 

offered services that build self-understanding as 

well as a variety of skills in a sequential 

developmental pattern of increasing levels of 

difficulty (p. 264). 

In addition to the aforementioned proposed 

assumptions, counselors must be available to work effectively 

with teachers to help address needs of at-risk students. They 

must be willing to go beyond the call of duty to convince 

their chief administrator how an effective counseling program 

is vital to the total educational environment. It is 

imperative that counselors know that a major benefit of a 
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good high school counseling program is the sense of 

accomplishment and success that can link to the morale and 

satisfaction of counselors gainfully employed in a school. 

Some counselors feel disenchanted because they lack 

sUbstantial evidence to prove the work they perform results 

in concrete gains for students. However, a counseling program 

inextricably bound by objectives will provide adequate 

evidence of level of involvement and hours committed to the 

counseling program at high school level (Rye & Sparks, 1991). 

Carroll (1985) supports the premise that high school 

counseling programs are in jeopardy today because school 

counseling positions are endangered. Mitchell (1985) concurs 

with Carroll's analysis: 

Counselors' contributions to educational excellence 

are more elusive. Typically they are ill defined or 

are defined in terms of what the counselor is 

expected to do (processes) instead of in terms of 

the competencies the student is expected to acquire 

as a result of the counselor's intervention (based 

on outcomes). Therefore, why have counselors in our 

nation's public schools? (p. 23). 

Tindall and Sklare-Lancaster (1981) make a similar 

statement: 

School counselors today are caught in a trap caused 

by the chasm which exists between their training and 
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how the training applies to the reality of 

counseling practices (p. 3). 

Educator James Wiggins (1985), an advocate of 

accountability-based process for counselors, puts forward six 

steps toward counseling program accountability. These steps 

include: 

* Goal setting 

* Needs assessment(s) 

* Priority setting 

* Planning interventions 

* Evaluating outcomes 

* Reporting results (p. 28) 

Hannaford (1987) stated that "administrators and 

counselors must work together to establish and maintain a 

well-balanced counseling program. Further, counselors must 

commit to long-range professional development to bond with 

administrators to develop a comprehensive school counseling 

program" (p. 3). It is absolutely imperative that high school 

counselors and principals spend quality time discussing at

risk students' needs and productive ways/means to meet those 

needs, if a positive impact is to be made in counseling 

programs. 

Gysbers as cited in Hannaford (1987) suggested a 

model for a comprehensive counseling program. He stated: 
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There were four componets to a successful counseling 

program: 1. A curriculum component (classroom and 

large group presentations and community outreach); 

2. Individual planning (educational and vocational 

counseling, placement, advisement, career counseling 

[individual]); 3. Responsive services (consultation, 

personal counsleing [small groups and/or 

individuals], out-of-district referrals); 4. Systems 

support (registration, reserach, testing, 

orientations, inservice, scholarships, curriculum 

development support) (p. 4). 

Summary 

The literature reviewed in this chapter presented an 

overview of the need present in secondary education for 

evaluating counseling services to success of high school at

risk students. The historical development of secondary 

guidance activities and the role they play in education was 

explained. An identification of at-risk students 

characteristics 

understanding of 

is presented to 

at-risk students 

give the reader an 

at the present time. 

Literature involving counselor education and its impact on 

secondary at-risk students and counseling services was 

reviewed and elucidated upon. A careful review of some 

counseling program components as a link to help high school 
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at-risk students build their futures in high school was 

explained. 
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CHAPTER 3 

RESEARCH DESIGN 

The purpose of this chapter is to outline the major 

research components of the study. These components are 

divided into the following parts: 

1. Demographics of The School District of 

Osceola County, Florida 

2. Methodology 

3. Sampling procedures 

4. Instrument development 

5. Questionnaire item selection 

6. collecting of data 

7. Procedures in data analysis 

8. pilot Study 

This study proposed to investigate the evaluation of 

counseling services to the success of high school at-risk 

students with regards to shared perceptions of invested 

groups in target schools in The School District of Osceola 

County, Florida. The degree of success was assessed by at

risk students, parents of at-risk students, teachers, 

counselors and administrator's perceptions of counseling 

services as measured by a 4o-item survey. 
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A proposal to conduct a research study was presented 

to the study site coordinator, Dr. Roger Dearing, Assistant 

Superintendent of Instruction in The School District of 

Osceola County, Florida. In turn, Dr. Dearing presented the 

proposal to superintendent Chris Colombo and school board 

members of The School District of Osceola County, on April 

16, 1990. Approval for conducting this study was granted by 

Superintendent Chris Colombo on April 18, 1990. 

Demographics of Osceola County, 

Florida School District 

The School District of Osceola County, Florida has 

been duly noted for being the fastest growing school district 

in the state of Florida. Much of its growth is due to the 

booming tourist economy in greater central Florida, which 

includes Disney World, Epcot Center, Sea World, Cypress 

Gardens, Busch Gardens, Gatorland, and Silver Springs. 

Osceola County experienced tremendous growth during the 70's 

to 1989 (60,000). The population during the period of this 

study was estimated to be 30,000 within city limits and 

101,000 within Osceola County by the East Central Florida 

Regional Planning Council, winter Park, Florida 32789 

(Johnson, 1989). 

The School District of Osceola County, Florida is the 

26th largest school district in Florida. According to data 

supplied by Dr. Roger Dearing (personal communication). The 
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School District of Osceola County, Florida enrollment figures 

showed a total of 19,275 students for the 1990-91 academic 

school year. For a breakdown of racial/ethnic group 

enrollment for this period, refer to ethnic distribution data 

shown in Appendix M. Presently, there are 12 elementary 

schools, five middle schools, three regular high schools and 

one special accommodation school meeting the needs of 

students in The School District of Osceola County, Florida. 

The School District of Osceola County, Florida is 

growing at a rapid pace as well as increasing it diversity 

and ethnicity. Yet, many of the educators choose to live in 

nearby Orange County, which is approximately 19 miles away. 

The Osceola County School Board has not set a moratorium for 

their educators to live in Osceloa County, making it 

difficult for a significant number of parents to conveniently 

get in touch with an educator if the need arises. 

Gateway High School 

Gateway High School is the newest and the second lar

gest high school in The School District of Osceola County. It 

is located east of Kissimmee, Florida and west of st. Cloud, 

Florida. The area surrounding the high school includes Valen

cia community College, the winter home of the Houston Astros, 

hotels, motels, and other service-oriented businesses are 

located nearby on Irlo Bronson Highway. The student popu

lation includes 740 Anglos (54%), 517 Hispanics (35%), 119 
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Blacks (8%), and 45 Asian Americans (3%) (See Appendix P). 

There are a total number of 110 identified at-risk 

students, 13.39% of the total 1,473 students. Gateway High 

School has 83 certified teachers. This number includes media 

specialists, guidance counselors, in-school suspension 

teachers, occupational specialists, athletic directors, 

intensi ve English teachers, curriculum resource teachers, 

reading teachers, Exceptional Student Education teachers, and 

deans of students. 

Other support staff include the following: 1 nurse, 

1 bookkeeper, 1 principal's secretary, 1 guidance secretary, 

1 student data entry clerk, 3 clerk typists, 6 clerical 

aides, 10 custodians, 5 school psychologists, .5 attendance 

assistant, 4 guidance counselors, 1 occupational specialist, 

2 media specialists, 1 curriculum resource teacher, 1 

athletic director, and 2 ESE classroom aides. 

Parents are involved in the school's operation 

through the following organizations: the Parent Advisory 

committee, Parent-Teacher-Student Organization, Locker Room 

Booster Club (buy letter sweaters and letter jackets for 

athletes), Panther Booster club (athletic boosters), Bank 

Boosters, and Choral Boosters. Extra-curricular activities at 

Gateway High School include: sports related activities, Art 

Club, American Field Service, Beta Club, Biology Club, 
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Computer Club, Drama Club, D.E.C.A., Earth Team, Future 

Business Leaders of America, Fellowship of Christian 

Athletes, Foreign Language Club, Forensics, Future Educators 

of America, Future Homemakers, Geology Club, GHS Newsletter, 

Interact Club, Key Club, National Honor Society, Students 

Against Drunken Driving, Student Council, Sandspur, 

Thespians, Tri-Hi-Y, Marine Biology and New Success. 

Osceloa High School 

Osceola High School is the oldest and largest high 

school in The School District of Osceola County. It is 

located in the city limits of Kissimmee, Florida, on Thacker 

Avenue. The area surrounding the high school includes 

residential homes, Thacker Elementary School, the Young Men's 

Christian Association, and some apartment complexes. The 

total number of students attending Osceola High School is 

2,200. This population includes 1,496 Anglos (68%), 375 

Hispanics (17%), 274 Blacks (11. 64%), 73 Asian Americans 

(3%), and 8 American Indians (.036%). Of the total 

population, 118 or .054%, less than one percent, have been 

identified as at-risk students. Osceola High School has 117 

certified teachers. This number includes media specialists, 

guidance counselors, in-school suspension teachers, 

occupational specialists, athletic directors, intensive 

English teachers, curriculum resource teachers, reading 
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teachers, Exceptional student Education teachers, and deans 

of students. 

other support staff include the following: 1 nurse, 

1 bookkeeper, 1 principal's secretary, 1 guidance secretary, 

1 student entry clerk, 5 clerk typists, 7 clerical aides, 12 

custodians, .5 psychologist, .5 attendance assistant, 5 

guidance counselors, 2 occupational specialists, 2 media 

specialists, 1 curriculum resource teacher, 1 athletic 

director, and 3 ESE classroom aides. Parents are involved in 

the school's operation through the following organizations: 

the Parent Advisory Committee and the Athletic Boosters. 

Extra-curricular activities at Osceola High School include: 

sports related activities, Distributive Education Clubs of 

America, Cooperative Education Clubs of America, Future 

Business Leaders of America, Future Farmers of America, 

Future Homemakers of America, Art Club, National Honor 

Society, choral groups, Key Club, Keyettes, Yearbook, Jake's 

Journal (newspaper), Thespians, Spanish Club, Latin Club, 

French Club, Computer Club, Marching Band, Jazz Band, 

Fellowship of Christian Athletes, and Quiz Bowl. 

st. Cloud High School 

st. Cloud High School is the second oldest high 

school in Osceola County School District or Project Cope. It 

is located in st. Cloud, built in 1966. The area surrounding 

the high school includes apartment complexes and the hub of 
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the business district. The student population comprises 1,445 

students of which 1,309 (90%) are Anglos; 67 (4.63%) are 

Hispanics, 60 (4.15%) are Blacks, 12 (1.22%) are Asians. 

There are 110 identified at-risk students, representing 6.2 

percent of the total student population (See Appendix R). 

st. Cloud High School has 80 certified teachers. This 

number includes media specialists, guidance counselors, in

school suspension teachers, occupational specialists, 

athletic directors, intensive English teachers, curriculum 

resource teachers, reading teachers, Exceptional Student 

Education teachers, and deans of students. other support 

staff include the following: 1 nurse, 1 bookkeeper, 1 

principal's secretary, 1 guidance secretary, 1 student data 

entry clerk, 3 clerk typists, 6 clerical aids, 10 custodians, 

.5 school psychologist, .5 attendance assistant, 4 guidance 

counselors, 1 occupational specialist, 2 media specialists, 

1 curriculum resource teacher, 1 athletic director, and 1 ESE 

classroom aide. 

Parents are involved in the 

through the following organizations: 

school's operation 

the Parent Advisory 

Council, Business 

Economics Advisory 

Education Advisory Committee, Home 

committee, Auto Mechanics Advisory 

Committee, Agriculture Advisory committee, Auto Mechanics 

Advisory committee, Agriculture Advisory Committee, 

Diversified Cooperative Training Advisory committee, 
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Marketing Advisory Committee, Bank Boosters, Athletic 

Boosters, Choral Parents, Wrestling Boosters, and Journalism 

Boosters. Extra-curricular acti vi ties at st. Cloud High 

School include: Annual/Yearbook, Art Club, Band, Chorus, 

Color Guard, Drama, International Culture club, Future 

Business Leaders of America, Future Farmers of America, 

Future Educators of America, Interact, Junior Achievement, 

National Honor society, Newspaper, Pep Club, Student council, 

Chess Club, Fellowship of Campus Christians, Fellowship of 

Christian Athletes, Chem-Physics Club, Keyettes, and 

Distributive Education Clubs of America. 

Project COPE 

The acronym COPE means Creati ve Opportuni ties for 

Parent Education. It has been in operation since the 1991-

1992 school year. It is located within two miles of the bus

iness district, at the old student service building on the 

corner of 10th Street and Virginia Avenue in st. Cloud, Flor

ida. The student population includes 14 Anglos (36%), 21 

African Americans (54%), three Hispanics Americans (8%), and 

no Native American (0%) and one other minority (2%) (See 

Appendix 0). 

The support staff includes one site administrator, 

two teachers, one clerical aide, one registered nurse, four 

child care workers, and a part-time custodian. 

Infants are involved in the program and are cared for 

by the child care workers. 
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Methodology 

This research is primarily descriptive in nature; 

however, comparisons will be made across the different 

groups. Because an inductive research method is most feasible 

for a study of this nature, a quasi-case study approach has 

been selected as the research procedure (Turabian, 1987). 

This particular method allows the researcher to focus 

extensively on a specific unit of analysis, such as a group 

or on high schools in a selected school district. The unit of 

analysis for this study is three high schools and Project 

COPE in the School District of Osceola County, Florida. The 

case study method allows the researcher to examine the unit 

of analysis in its natural setting in order to gather data 

from a variety of sources specifically site (school), role 

(student, parent, teacher, counselor, administrator), sex 

(male/female), ethnicity (Anglo, African American, Hispanic 

American, Native American and others). Further, this method 

allows the researcher to carefully examine in-depth specific 

components of the sample population. The group structure and 

processes may be studied independently as well as in relation 

to one another. Several factors led the researcher to the 

selection of the three high schools and Project COPE in The 

School District of Osceola County, Florida as the sample for 

this study. 
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One factor is that the researcher graduated from 

Kissimmee High School in The School District of Osceola 

County, in 1966, and since that time, has worked diligently 

and faithfully with students, parents, teachers, and 

administrators on related educational concerns. 

Another factor is that Dr. Roger Dearing, Assistant 

Superintent of The School District of Osceola County, Florida 

was more than willing to help the researcher obtain 

demographics, disseminate the 40-item survey, and collect and 

return the surveys in a timely fashion. 

Lastly, knowing from first-hand experience about how 

The School District of Osceola County, Florida has grown, the 

researcher was very interested in questons about the success 

of high school at-risk stUdents. 

Sampling Procedures 

The investigation consisted of a descriptive survey 

of all identified at-risk students in grades nine through 

twelve, randomly selected parents of at-risk students, 

teachers, and administrators in middle and high schools in 

The School District of Osceola County, Florida. The sample 

size is an indication of the difference of socio-economic and 

demographic considerations among secondary at-risk students, 

randomly selected parents (using a stratified random design) , 

teachers and administrators. 
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The sample for this study was 354 identified at-risk 

students in grades nine through twelve of the total 

population 754. This number includes 110 or 15% of sample 

from Gateway High School; 118 or 16% of sample were Osceola 

High School respondents; 110 or 15% of sample from st. Cloud 

High School and 16 or 20% of sample were Project COPE 

respondents. It also included 75 randomly selected parents 

(10%), who had at least one at-risk young adult enrolled in 

one of the three high schools or at Proj ect COPE in The 

School District of Osceola County, Florida. High school 

teachers, counselors accounted for 281 or 38%. Administrators 

at the high schools and middle schools accounted for 28 or 

4%. 

students. The 208 participating at-risk students who are 

included in this study had three things in common: (1) 

Subjects had been identified by the Executive Director of 

Pupil Personnel services, Ida Faye Oglesby, The School 

District of Osceola County and were currently involved in at 

least one of the following programs: Educational Al ternati ves 

Teenage Parent, Youth Services, Disciplinary, Substance 

Abuse, and/or Alcohol Abuse, (2) Subjects were currently 

receiving on-going counseling services, and (3) Subjects were 

enrolled in one of the three high schools on a full-time 

basis. 
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Parents. For this study the 32 randomly selected parents of 

at-risk students had two things in common: (1) Subjects had 

child(ren) in grades nine through twelve currently affiliated 

with some aspect of at-risk education in one of the three 

high schools in The School District of Osceola County, (2) 

Parents signed contracts to work wi th administrators and 

project facilitators to do all they could to keep their at

risk child in school to earn a high school diploma. 

Teachers. The 197 teachers and 3 counselors used in this 

study were paid a salary by The School District of Osceola 

County, Florida and shared the following commonalities: 

Shared a commitment to improve academic and social skills for 

all students and encourage all students to stay in school and 

succeed, employed strategies to provide assertive discipline 

techniques for students and played a vital role in developing 

positive self-esteem and self-worth in those they serve. 

Administrators. The 28 administrators who were included in 

this study were salaried personnel in The School District of 

Osceola County, Florida. They were charged with the mission 

of making sure their administrative behavior, policies and 

practices in the schools had a significant impact on school 

effectiveness, providing a good balance between both 

management and instructional skills, developing and 

implementing a plan for dealing with discipline problems, 
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providing teachers and students with a significant amount of 

support, and reinforcing the relevance of students' 

performance as it relates to the school's elements of 

leadership, expectations, and atmosphere. 

Instrument Development 

The second step of the research procedure was 

directed at selecting a data gathering instrument. A thorough 

review of the available literature pertaining to the 

evaluation of counseling services to the success of at-risk 

students failed to produce a suitable instrument for the 

purpose of this study. Therefore, a methodological decision 

was made to design an instrument which would: 

Identify all possible articulation procedures, 

practices, counseling services/programs and 

activities, in operation, among all three high 

schools and Project COPE in the study. 

Identify all possible articulation procedures, 

practices, counseling services/programs and 

activities, in operation specifically helping high 

school at-risk students. 

Identify recommendations for articulation 

procedures, practices and/or activities for helping 

at-risk students to succeed in school 
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Instruments used in evaluation of educational 

programs suggested possible formats and scaling techniques 

for the questionnaire. 

A decision was also made at this point to develop one 

instrument for all subjects based on data obtained from the 

literature. 

Questionnaire Item Selection 

The sources for developing questionnaire items were 

drawn from the literature and inferences from discussions 

with high school interest groups. From the discussions with 

the pilot study subjects, two problems were posed to the 

researcher: (1) items had to be developed that would avoid 

leading questions which otherwise would :i.nfluence the 

respondents and (2) all three high schools and Project COPE 

in The School District of Osceola County, Florida would have 

to use the same terminology of high school at-risk students 

to evaluate counseling services to their success. 

The method used in this study was a rather detailed 

and lengthy questionnaire consisting of 40 questions. It was 

developed and designed on guiding principles by Berdie and 

Anderson (1974) and Dillman (1978), in addition to the 

responses of selected subj ects who were interviewed regarding 

the assessment of counseling services to the success of at

risk students in The School District of Osceola County, 

Florida. During this part of the study a set of 55 questions 
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was developed. From these pilot groups it was discovered 

that 36 of the questions were worth asking in the written 

survey. The remaining questions were not totally related to 

any of the eight functions of counseling. 

since there were no existing surveys or interview 

items of known reliability that can be used or developed 

dealing with the evaluation of counseling services to success 

of high school at-risk students, the researcher provided four 

other pertinent questions. A few problems related to coding 

and missing data emerged and were corrected. Therefore, in 

the absence of any systematic biases in the data collection, 

associated sampling or measurement, errors were assumed to be 

random. 

This study is both qualitative and quantitative. Due 

to the nature of the study dealing with high school at-risk 

students, the study entailed careful review of information 

obtained from the site coordinator, along with other related 

literature and the Florida Department of Education, Bureau of 

Compensatory Education, Tallahassee, Florida on the 

evaluation of counseling services to high school at-risk 

students in The School District of Osceola County,. 

Collecting of Data 

The data were collected by distributing a master copy 

of the survey via united states mail to the study site 

coordinator, Dr. Roger Dearing, Assistant Superintendent of 
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Instruction, The School District of Osceola County, Florida, 

April 7, 1990. The survey was disseminated on September 10, 

1990 to site proctors, after a brief meeting with the study 

site coordinator. Proctors at each school gave Alternative 

Education Teachers surveys to be administered to all at-risk 

students during regular class session on September 12, 1990. 

The proctors were instructed to return completed surveys to 

the proctor's office on or before September 17, 1990 at 5:00 

p.m. 

Randomly selected parents of at-risk students were 

mailed the survey via untied States Postal Service with an 

enclosed self-addressed stamped envelope on September 11, 

1990. From the postmarked date, parents must have the surveys 

in the proctor's office on or before September 17, 1990 at 

5:00 p.m. 

Proctors disseminated surveys to all teachers, 

counselors and administrators via their mailboxes at their 

respective school sites on September 11, 1990. The survey had 

to be completed and returned to the box labeled "Surveys for 

At-Risk Students" in the main office by September 17, 1990 at 

5:00 p.m. 

Proctors at each study site were required to return 

surveys from the at-risk students, randomly selected parents, 

teachers, counselors and administrators to the study site 

coordinator on September 18, 1990 by 5:00 p.m. 
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The study site coordinator or his designee was 

required to tally the number of completed and returned 

surveys from the following participating populations: 

A. At-risk students in grades nine through 

twelve from all three high schools (Gateway, 

Osceola and st. Cloud) and Project COPE. 

B. Randomly selected parents of at-risk students 

in grades nine through twelve from all three 

high schools; 

C. Teachers, counselors and administrators at 

the three high schools. 

The study site coordinator or his designee checked 

the surveys from students, parents, teachers, counselors and 

administrators to make sure at least a 50% return in all four 

categories exist. The study site coordinator completed tally 

sheets provided by the researcher, along with the surveys. 

These were mailed via next-day service to the researcher. 

A detailed cover sheet was attached to every 

questionnaire explaining the legitimacy of the research and 

the purpose of the study (Appendix B). The proctors were 

given seven days to disseminate surveys and to return data to 

the site coordinator. Afterwards, the site coordinator had 10 

days to review data and forward it to the researcher in 

Tucson, Arizona. 
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Procedures for Data Analysis 

The process used in the analysis of the data is that 

of four one-way factorial ANOVAs of mean item satisfaction 

broken down by: 

1. Group (student, teacher, parent, counselor, 

administrator) 

2. Gender (male, female) 

3. Ethnicity (Anglo, African American Hispanic 

American, Native American and others) 

4. site (Gateway High school, Osceola High 

School, st. Cloud High School, and project 

COPE) 

Afterwards, a test of significance was conducted. These 

resul ts are presented according to the research questions and 

subcategories in Chapter 4. 

pilot study 

A pilot study was conducted on Tuesday, May 22, and 

Wednesday, May 23, 1990 at various designated sites in 

Tucson, Arizona. On Tuesday, 2:00 p.m. in the cafeteria of 

Tucson High Magnet School, the instrument was administered to 

25 students and 12 parents. On Wednesday, 5:00 p.m., at the 

Kiva Auditorium, University of Arizona, the researcher 

administered the instrument to ten colleagues and five 

administrators from the Tucson Unified School District. 
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Proper notification was sent to each participant ten days in 

advance with a follow-up phone call on May 21, 1990. 

After the subjects were administered the instrument, 

the researcher asked some, or all of the following questions 

predicated on the survey method: (1) Did respondents 

understand the 55-item instrument in the same vein that the 

researched posed the questions (face validity)? (2) Did 

respondents process the questions appropriately and answer 

each accurately? (3) Can the responses to the questions be 

coded in a systematic way? (4) will the responses to the 

questions change if the questions were asked by CATI, 

Computer Assisted Telephone Interviewing (Shure & Meeker, 

1978)? (This instrument was stored in a computer. A research 

interviewer would dial the home telephone number of at-risk 

students, parents of at-risk students, teachers and/or 

administrators, and carry out the interview from the display 

of questions appearing on the video terminal.) (5) Which 

questions, if any, need to be restructured for the purpose of 

data analysis? 

Respondents' opinions were gathered during the pilot 

study. Further, the respondents provided open-ended responses 

verbally and in writing, in addition to the aforementioned 

questions asked predicated on the survey method. These 

positive and negative comments assisted the researcher in the 

editing process of the instrument. 
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The pilot study was most beneficial in reducing the 

survey to 4o-items non-categorically. Two items (belief and 

intention components) were discarded because they provided no 

additional information. The questionnaire used in this study 

is found in Appendix C. 

The pilot groups (students, parents, colleagues, and 

administrators) also assisted in assessing and editing the 

instrument. Some of their open-ended responses were: "The 

questions were generally good,"; "color code surveys should 

go to the three high schools and Proj ect COPE,"; "the 

checklist of items should be vertical as opposed to 

horizontal,"; "the survey as a whole was very informative and 

it made me think twice about exploring counseling services at 

Tucson High Magnet School," ; "give def ini tion of at-risk 

student to be stated in the beginning for clarity." 

The pilot study demonstrated a methodology whereby 

descriptive information was gathered concerning perceptions 

of invested groups and preferences regarding counseling 

services for success of high school at-risk students. Further 

study was deemed essential to allow generalizations of 

results to all high school at-risk students, randomly 

selected parents of at-risk students, teachers, counselors, 

and administrators in The School District of Osceola County, 

Florida. 
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Summary 

The research design reviewed in this chapter 

discussed demographics of the three high schools, project 

COPE and other aspects of The School District of Osceola 

County, Florida. Further, it discussed the sample studied 

(at-risk students, parents of at-risk students, teachers and 

administrators), the research method used, data collecting 

procedures and analysis techniques. 

The questionnaire item seletion process was also 

reviewed and discussed. 
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CHAPTER 4 

RESULTS OF FINDINGS 

This study investigated an evaluation of counseling 

services to the success of high school at-risk students in 

The School District of Osceola County, Florida. The chapter 

begins with a description of the sample groups obtained for 

the study, followed by a description of measurement, 

reliability, and validity of the research procedures 

utilized. Afterwards, the results of this study are 

presented. 

The variables included subcategories and groups/role, 

sex/gender, race/ethnicity, and site/school. The groups/role 

were listed as (1) at-risk high school students, (2) parents 

of at-risk students, (3) teachers, (4) counselors, and (5) 

administrators. The sex/gender was defined as female and 

male. The races/ethnicity were defined according to one's 

ethnic status by label, for example, Anglo, African American, 

Hispanic American, Native American and others. 

Sample Characteristics 

The following describes respondent's characteristics 

for the study according to the four major statistical key 

groups: groups/role, sex/gender, race/ethnicity, and site/ 

school. The sample for the study was 509 cases. Therefore, 
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the relative frequency and adjusted frequency will vary for 

all groups reported. 

The relative frequency for students was 41.1%, for 

parents 6.3%, for teachers 46.8%, for counselors .8%, and for 

administrators 4.9%. Table 1 reports this data. 

The relative frequency for ethnicity/race was 59.5% 

for Anglos; the relative frequency for African 

Americans/Blacks was 9.0%; Hispanics was 16.0%; Native 

Americans was 8.8%; and 6.6% for others. These data are 

reported in Table 2. 

Reporting the respondents' school, Gateway High 

School had a 31.1% relative frequency; Osceola High School 

had a 33.1% relative frequency; st. Cloud High School had a 

31.4% relative frequency, and Project COPE had a relative 

frequency of 4.4%. This data are reported in Table 3. 

The relative frequency of males was 45.7%; the 

relative frequency of females was 54.3%. Table 4 reports this 

data. 
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Table 1. Relative Frequency of Various Groups by Role 

Various Value Frequency Percent Valid Cum 
Group Percent Percent 

Student 1 208 40.9 41.1 41.1 

Parent 2 32 6.3 6.3 47.4 

Teacher 3 237 46.6 46.8 94.3 

Counselor 4 4 .8 .8 95.1 

Administrator 5 25 4.9 4.9 100.0 

3 .6 Missing 

Total 509 100.0 100.0 

Valid Cases 509 Missing Cases 3 

Table 2. Relative Frequency of Various Groups by Race! 
Ethnicity 

Various Value Frequency Percent Valid Cum 
Group Percent Percent 

Anglo 1.00 290 57.0 59.5 59.5 

Black 2.00 44 8.6 9.0 68.6 

Hispanic 3.00 78 15.3 16.0 84.6 

Native American 4.00 43 8.4 8.8 93.4 

Other 5.00 32 6.3 6.6 lID.CO 

22 4.3 Missing 

Total 509 100.0 100.0 

Valid Cases 487 Missing Cases 22 
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Table 3. Relative Frequency of Various Groups by School/Site 

Various Value Frequency Percent Valid Cum 
Group Percent Percent 

Gateway 1 112 22.0 31.1 31.1 

Osceola 2 119 23.4 31.1 64.2 

st. Cloud 3 113 22.2 31.4 95.6 

COPE 4 16 3.1 4.4 100.00 

149 29.3 Missing 

Total 509 100.0 100.0 

Valid Cases 360 Missing Cases 149 

Table 4. Relative Frequency of Various Groups by Gender/Sex 

Various Value Frequency Percent Valid Cum 
Group Percent Percent 

Male 1 229 45.0 45.7 45.7 

Female 2 272 53.4 54.3 100.0 

8 1.6 Missing 

Total 509 100.0 100.0 

Valid Cases 501 Missing Cases 8 
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Reliability coefficients and correlations depicting 

validity estimates of data from The School District of 

Osceola County, Florida were calculated to ensure that every 

question was written to measure construct validity. 

For the instrument, internal consistency estimates 

(Cronbach's Alpha) were calculated for each group based on 

data collected in the study. These indexes provide an 

estimate of the degree to which items are similar in meaning 

to a particular group. The internal consistency reliability 

for the different groups (students, parents, teachers, 

administrators and counselors at various sites) were 

extremely high, ranging from a low of .9541 for teachers 

listed in Table 5, and a high of .9887 for students at 

Osceola High School listed in Table 6. Table 7 lists the 

reliabilities for invested groups by site. 
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Table 5. Internal Consistency Estimates (Cronbach's Alpha) 

for Counseling Services 40 Items Survey by Various Groups 

Group Alpha N* 

Students .9833 27 

Parents .9862 4 

Teachers .9541 20 

Administrators .9813 9 

Counselors --** 

*Respondents answering all 40 items, subjects with 
incomplete responses were excluded from analysis. 

**No subjects in this group answered all forty questions. 

Table 6. Internal consistency Estimates (Cronbach's Alpha) 

for Counseling Services 40 items Survey for Students at 

Gateway, Osceola, st. Cloud and Project COPE 

Student Location Alpha 

Gateway H.S. .9811 9 

Osceola H.S. .9887 12 

st. Cloud .9724 5 

Project COPE --** 

*Respondents answering all 40 items, subjects with 
incomplete responses were excluded from analysis. 

**No subjects in this group answered all forty questions. 
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Table 7. Internal consistency Estimates (Cronbach's Alpha) 

for Counseling Services 40 Items Survey by Various Groups 

School 

Gateway H.S. 

Osceola H.S. 

st. Cloud H.S. 

project COPE 

Alpha 

.9824 13 

.9856 17 

.9682 8 

--** 

*Respondents answering all 40 items, subjects with 
incomplete responses were excluded from analysis. 

**No subjects in this group answered all forty questions. 

For the first research question ("ls the mean 

adequacy rating of counseling services the same at Gateway, 

Osceola, st. Cloud High Schools, and Project COPE in The 

School District of Osceola County, Florida?") an analysis of 

the collected data was conducted to calculate the grand mean. 

The grand mean was used to determine the total perceptions of 

counseling services at Gateway, Osceola, st. Cloud High 

Schools, and Project COPE in The School District of Osceola 

County, Florida. A percentage of the maximum possible score 

for each subcategory was used to determine if the mean 

adequacy rating of counseling services was the same at 

Gateway, Osceola, st. Cloud High Schools and Project COPE for 

each category and group (See Table 8). 

The second research question (liDO the ratings at the 

schools differ for students or do they differ for 
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adminstrators?") an analysis of variance and test of 

significance by schools was conducted for each of the two 

subcategories, using the F-ratio and F-probability. These 

results will be presented according to group (See Tables 9 

and 10). 

The third research question ("ls the mean adequacy 

rating of counseling services the same for male and female 

respondents in The School District of Osceola County, 

Florida?") an analysis of variance and test of significance 

by sex were used for each of the two categories using the F

ratio and F-probability. These results will be presented 

according to gender (See Table 11). 

The fourth research question ("Are perceptions of 

delivering counseling services the same for students. 

teachers. and administrators in the School District of 

Osceola County Florida ll ) an analysis of variance and the test 

of significance for the different groups '"as conducted of the 

three subcategories, using the F-ratio and F-probability. 

These results will be presented by group. If a significant 

difference was found at the p<.05 level, a Multiple Range 

Test (Tukey-HSD Procedures) was performed which yielded the 

group who had a significant difference (See Table 13). 

For the fifth and final research question ("Are 

perceptions of delivering counseling services similar for 

majority and minority [Anglo, African American, Hispanic 
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American, Native American, and Other] in The School District 

of Osceola County, Florida?") an analysis of variance and 

test of significance were conducted by race/ethnicity for 

each of the sub-categories, using the F-ratio and F

probability. These results will be presented according to 

race for all respondents in Table 14 and race of student in 

Table 15. If a significant difference was found at the p<.05 

level, a Multiple Range Test (Tukey-HSD Procedure) was 

performed and yielded the race who had a significant 

difference. 

Table 8. Means and Standard Deviations: Perceptions of 

Evaluating Counseling Services To Success of High School At

Risk Students for All School Groupings 

All Respondents 

Gateway H.S. 

Osceola H.S. 

st. Cloud H.S. 

Project COPE 

X 

2.1845 

2.0231 

2.3266 

2.0072 

SD 

.4781 

.4433 

.4787 

.2507 

N 

95 

110 

92 

12 
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Table 9. Means and Standard Deviations: Perceptions of 

Evaluating Counseling Services to Success of High School At

Risk Students for all Students 

Students 

Gateway H.S. 

Osceola H.S. 

st. Cloud H.S. 

Project COPE 

X 

2.2031 

2.0205 

2.3834 

2.0072 

SD 

.4592 

.4459 

.4650 

.2507 

H 

64 

70 

39 

12 

Table 10. Means and Standard Deviations: Perceptions of 

Evaluating Counseling Services to Success of High School At

Risk Students for Administrators 

Administrators 

Gateway H.S. 

st. Cloud H.S. 

X 

1. 4175 

2.0768 

SD 

.5050 

.7589 

H 

3 

4 
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Table 11. Means and Standard Deviations: Perceptions of 

Evaluating counseling Services to the Success of High School 

At-Risk Students by Sex; Collapsed Across Role, School and 

Ethnicity 

Gender 

Female 

Male 

X 

2.1370 

2.1279 

SD 

.4727 

.4445 

H 

202 

229 

Table 12. Means and Standard Deviations: Perceptions of 

Evaluating counseling Services to Success of High School At

Risk Students for Teachers 

Teachers 

Gateway H.S. 

Osceola H.S. 

st. Cloud H.S. 

X 

2.2191 

2.1222 

2.3444 

SD 

.4837 

.4388 

.4727 

H 

26 

23 

42 
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Table 13. Means and Standard Deviations: Perceptions of 

Evaluating counseling Services to Success of High School At-

RisJc Students by Role 

Role X SD N 

Students 2.1590 .4626 187 

Parents 1.9498 .3860 27 

Teachers 2.1750 .4362 195 

Counselors 2.0499 .4871 3 

Administrators 1. 7959 .5206 24 

Table 14. Means and Standard Deviations: Perceptions of 

Evaluating Counseling Services to Success of High School at

Risk Students by Race for All Respondents 

Race X SD N 

Anglo 2.1543 .4546 242 

African Americans 
(Black) 2.0378 .4169 41 

Hispanic Americans 2.0677 .4741 72 

Native Americans 2.1448 .4354 36 

Other Minorities (Asians, 
Philipinos and Others) 2.2322 .4834 27 
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Table 15. Means and Standard Deviations: Perceptions of 

Evaluating counseling Services to Success of High School At-

Risk Students by Race of Student 

Race X SD If 

Anglo 2.2404 .4572 66 

African American 
(Black) 2.1131 .4531 26 

Hispanic American 2.0714 .4666 50 

Native American 2.0751 .3954 19 

Other Minorities 
(Asian & Philipinos) 2.2360 .5105 19 

Findings 

In analyzing the data through the data-gathering 

procedures, patterns were found to exist among the 

perceptions of the overall population in this study. 

The 40 item instrument can be found in Appendix c. 

Summary findings include: 

1. 76% or 268 respondents were either satisfied or 

generally satisfied that counselors offered and emphasized 

the right courses for at-risk students. 24% or 84 respondents 

thought differently. 

2. 78% or 285 respondents said that high school 

counselors in The School District of Osceola County, Florida 
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provided a variety of plans and programs to meet at-risk 

students needs, interests and varied abilities. 22% or 82 

respondents reported that counselors weren't totally putting 

forth their best effort in helping at-risk students clarify 

or emphasize the right programs. 

3. 68% or 224 respondents perceived that at-risk 

students were adequately informed about vocational programs. 

Thirty-two percent of the respondents reported that 

counselors were not adequately informing at-risk students 

about vocational programs. A part of this finding may be 

contributed to the fact that Osceola County does not have its 

own vocational school, having to send their vocational 

oriented students to Mid-Florida Technical School, Orlando, 

Florida. 

4. 66% or 209 respondents indicated that they were 

at least generally satisfied. While 34% or 110 respondents 

voiced a dissatisfaction. As such, the dissatisfaction 

response may result from counselors having large populations 

to deal with and that only a small amount of time has been 

allocated to at-risk students and technical programs. 

5. 18% or 60 respondents and 57% or 191 respondents 

believed that counselors were adequately informing at-risk 

students about academic programs. Reasons for these findings 

may vary, but previous questions indicated that counselors 
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respond favorably to the demands of informing at-risk 

students about various programs. 

6. Respondents reported 20.% or 68 satisfied and 

46.3% (157) generally satisfied with the one-on-one 

counseling services provided to at-risk students. Apparently, 

33.6% or 114 respondents were disenchanted with one-on-one 

counseling services to the success of at-risk student. 

7. 63.7% or 177 respondents thought counselors in 

The School District of Osceola county, Florida, provide at 

least satisfactory group counseling sessions for at-risk 

students. 33.3% of the respondents thought group counseling 

services were not satisfactory. 

8. 76.2% of the respondents (256) were at least 

generally satified that high school counselors in The School 

District of Osceola County, Florida adequately informed at

risk stUdents about levels of expectations in the classroom. 

9. 27.2% or 88 respondents were very satisfied and 

49.5% or 160 were generally satisfied that at-risk students 

were being adequately informed about school's home work 

policy in school, while 23.3% or 75 of the respondents 

registered dissatisfaction. 

10. Counseling personnel in the three high schools in 

The School District of Osceola County, Florida are perceived 

by groups as doing better than satisfactory (32%) about 

informing at-risk stUdents of expected behavior codes in 
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school. 49.2% or 186 respondents were generally satisfied 

with counseling personnel. 

11. It is clear that the respondents in this sample 

see their counselors committed to help encourage at-risk 

students to stay out of trouble. 

23.0% or 73 respondents were very satisfied, while 

53.5% or 170 were generally satisfied with informing at-risk 

students about their academic progress. 

12. 74.3% or 237 respondents were at least generally 

satisfied with how counselors serve as advocates for at-risk 

students. It was a consensus among respondents that 

counselors serving as advocates through their delivery system 

were helpful, palatable and dealt with concerns in a timely 

fashion. 

13. 15% or 35 respondents indicated that they were 

very satisfied with the number of at-risk students assigned 

to each counselor, but conversely 54.0% or 128 said that they 

were only generally satisfied. 31.0% or 74 respondents said 

they were completely dissatisfied. 

14. 65.0% or 109 respondents felt that at-risk 

students' school experiences were consistent with the values 

taught at home. 35% or 85 respondents were not satisfied. 

15. It was the majority, 80% or 251 respondents who 

thought at-risk students were handled with respect when in 

the counseling department. These findings indicate that 
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personnel at the three high schools appear to be involved in 

encouraging at-risk students to utilize counseling services. 

16. 73% or 215 respondents reported overall a 

satisfactory rating with regards to counselors providing 

information about careers to at-risk students in the three 

high schools and Project COPE, but 27.1% or 80 respondents 

reported they were dissatisfied. 

17. Many reasons could be present for counselors in 

The School District of Osceola County, Florida disseminating 

information to at-risk students about after school jobs, but 

68.8% or 190 respondents indicated that counselors performed 

this task at least satisfactorily. 

18. Only 25.5% or 71 respondents were dissatisfied 

with the access to information about standardized tests given 

to at-risk students by their counselors. 

19. 72.9% or 231 respondents thought that guidance 

and counseling services were at least satisfactory. 

20. While 17.7 % or 46 respondents were very satisfied 

and 54.2% or 141 were generally satisfied with related 

counseling reading materials about at-risk students in the 

counseling departments, 28.1% or 73 respondents recognized 

the need for additional reading materials about at-risk 

students. 

21. 79.3% or 241 of the respondents felt that 

counselors offered satisfactory equal opportunity counseling 
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sessions for at-risk students. On the other hand, 20.7% or 63 

respondents felt dissatisfied. 

22. The findings adequately suggest that at minimum, 

satisfactory assistance is provided to at-risk students in 

planning for career days by their counselors for 71% or 196 

respondents. 

23. 71% or 202 respondents were at least generally 

satisfied with the student-parent-teacher-counselor 

conference of at-risk students, while 29% or 82 were not 

satisfied. 

24. 74% or 214 respondents believed that parent

teacher-counselor conferences of at-risk students are at 

minimum satisfaction, while 26% or 74 were not satisfied. 

25. 78% or 215 respondents perceived that student

teacher-counselor conferences of at-risk students were 

satisfactory. 22% or 60 respondents were dissatisfied. 

26. Respondents showed a fairly high level of 

response to this question. Overall, 74% or 193 respondents 

viewed parent-teacher-counselor conferences as at least 

satisfactory. The counselors in The School District of 

Osceola County, Florida who have some interest in at-risk 

students may very well account for the 74% of how parent

teacher-counselor conferences progressed. 
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Interestingly, 26% or 68 respondents tend not to be 

satisfied with parent-teacher-counselor conferences or just 

refuse to respond to the question. 

27. 71% or 211 of respondents were at least generally 

satisfied, while 29% were not satisfied with the Alternative 

Instruction Program, also known as In-School Suspension. 

28. In general, the respondents were 15.7% or 46* 

very satisfied and 41% or 120 generally satisifed with 

workshops held by counselors on counseling teachers on how to 

adequately employ strategies to motivate at-risk students for 

success. 

29. 56.9% or 129 respondents were satisfied, while 

43.2% or 98 respondents were not satisfied with workshops 

held by counselors on counseling social workers, parole 

officers, health providers and youth workers in ways and 

means to adequately help at-risk students in the community. 

30. 62% or 148 respondents were at least generally 

satisfied with community meetings conducted for parents and 

community leaders by counselors on how to improve the self

worth of at-risk stUdents. 38% or 92 respondents were not 

satisfied. 

31. 67% or 192 respondents felt that counselors were 

prepared with well developed counseling strategies and 

teChniques to work with at-risk stUdents at the high school 
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level. However, 33% of the respondents perceive current times 

do not augur well for school counseling. 

32. In general, respondents perceived that adminis

trators in The School District of Osceola county, Florida are 

working with school counselors to curtail suspension of high 

school at-risk students. The findings revealed that 71% or 

193 respondents were at least generally satisfied. These 

findings may further suggest that an adequate relationship 

exists between administrators and counselors as to what is 

expected of the counselors and what is expected of the 

administrators in providing alternatives to keep at-risk 

students in school. 

33 . As a whole, 70% or 176 respondents were 

generally satisfied with group counseling sessions for at

risk students. 30% or 76 were not satisfied. 

34. Overall, 74% or 178 respondents reported a 

satisfactory rating as being at least generally satisfied 

with affective education sessions for at-risk students in the 

three high schools. 

35. 66% or 163 respondents were satisfied with peer 

counseling sessions for at-risk students while 34% or 85 

respondents were not satisfied. 

36. 70% or 185 respondents were at least generally 

satisfied with the resources dedicated to counseling services 
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for at-risk students. 30% or 80 respondents were not 

satisfied. 

37. 75% or 241 respondents believed that counselors 

provide satisfactory assistance to at-risk students in 

changing schedules. The finding indicated that counselors 

have an invested interest in the scheduling process of at

risk students and play an adequate role in developing the 

instructional program. 

38. 80% or 255 respondents were at least generally 

satisfied with the counseling facilities at the various 

schools cited in this study. Only 20% of the respondents 

answered unfavorably to the question. Furthermore, 

respondents answered this question as they answered question 

36, indicating an overall average frequency of 75%. 

39. 74% or 196 respondents think the drop-out 

retrieval specialist employed to assist at-risk students in 

The School District of Osceola County, Florida performed 

satisfactorily. 26% or 68 respondents were not satisfied. 

40. 72% or 223 respondents were at least satisfied, 

while 28% of respondents perceived that the counseling staff 

performed at an unsatisfactory level in counseling at-risk 

students. The findings appeared to be that a concerted effort 

on the part of the counseling staff at all schools is 

evident. 
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Tables 16-55 report the findings according to each 

question in the following categories: (a) very satisfied 

(VS) ; (b) generally satisfied (GS) ; or (c) not satisfied 

(NS) • 

The valid percent proportion of responses are based 

on the number of subjects who responded in one of the three 

categories (very satisfied, generally satisfied or not 

satisfied) and excluded all subjects who did not respond (NR) 

to the questions or indicated that the question didn't apply 

to them (OK). 

Table 16. Q1: 00 you feel that counselors at your school 

offer and emphasize the right courses for at-risk students? 

Value Label Frequency Valid Percent 

VS 68 19.3 
GS 200 56.8 
NS 84 23.9 

7 Missing 
OK 105 Missing 
NR J.2. Missing 

Total 509 100.00 

Valid cases 352 Missing cases 157 
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Table 17. Q2: Do you feel that counselors at your school 

offer and emphasize the right program of studies for at-risk 

students? 

Value Label Frequency Valid Percent 

VS 74 20.2 
GS 211 57.5 
NS 82 22.3 

9 Missing 
DK 97 Missing 
NR .2§. Missing 

Total 509 100.00 

Valid cases 376 Missing cases 142 

Table 18. Q3: Do you feel that at-risk students are being 

adequately informed about vocational programs? 

Value Label Frequency Valid Percent 

VS 53 16.0 
GS 171 51.5 
NS 75 23.6 

9 Missing 
DK 131 Missing 
NR ....ll. Missing 

Total 509 100.00 

Valid cases 332 Missing cases 177 
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Table 19. Q4: 00 you feel that at-risk students are being 

adequately informed about technical programs (e.g. computer 

training programs)? 

Value Label Frequency Valid Percent 

VS 67 21.0 
GS 142 44.5 
NS 110 34.5 

12 Missing 
OK 140 Missing 
NR -1.e.. Missing 

Total 509 100.00 

Valid cases 319 Missing cases 190 

Table 20. Q5: 00 you feel that at-risk students are being 

adequately informed about academic programs? 

Value Label Frequency Valid Percent 

VS 60 17.9 
GS 191 56.8 
NS 85 25.3 

9 Missing 
OK 126 Missing 
NR -1.e.. Missing 

Total 509 100.00 

Valid cases 336 Missing cases 173 



Table 21. Q6: Do you feel that one-on-one counseling 

services are provided adequately for at-risk student? 

Value Label Frequency Valid Percent 

VS 68 20.1 
GS 157 46.3 
NS 114 33.6 

9 Missing 
DK 127 Missing 
NR .-.J..4 Missing 

Total 509 100.00 

Valid cases 339 Missing cases 170 

Table 22. Q7: Do you feel that group counseling sessions 

are adequately provided for at-risk students? 

Value Label Frequency Valid Percent 

VS 44 16.1 
GS 130 47.6 
NS 99 36.3 

15 Missing 
DK 182 Missing 
NR ~ Missing 

Total 509 100.00 

Valid cases 273 Missing cases 236 

117 
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Table 23. Q8: Do you feel that counselors at your school 

adequately inform at-risk students about what is expected of 

them in their classes? 

Value Label Frequency Valid Percent 

VS 86 25.6 
GS 170 50.6 
NS 80 23.8 

12 Missing 
DK 125 Missing 
NR 36 Missing 

Total 509 100.00 

Valid cases 336 Missing cases 173 

Table 24. Q9: Do you feel that at-risk students are 

being adequately informed about school's homework policy? 

Value Label Frequency Valid Percent 

VS 88 27.2 
GS 160 49.5 
NS 75 23.2 

8 Missing 
DK 140 Missing 
NR ~ Missing 

Total 509 100.00 

Valid cases 323 Missing cases 186 
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Table 25. Q10: Do you feel that at-risk students are 

being adequately informed about expected behavior codes in 

school? 

Value Label Frequency Valid Percent 

VS 121 32.0 
GS 186 49.2 
NS 71 18.8 

10 Missing 
DK 90 Missing 
NR -ll. Missing 

Total 509 100.00 

Valid cases 378 Missing cases 131 

Table 26. Q11: Do you feel at-risk students are 

being adequately informed about their learning progress? 

Value Label Frequency Valid Percent 

VS 73 23.0 
GS 170 53.5 
NS 75 23.6 

8 Missing 
DK 146 Missing 
NR .J1. Missing 

Total 509 100.00 

Valid cases 318 Missing cases 191 
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Table 27. Q12: Do you feel that counselor's adequately 

serve as advocates for at-risk students when the need arises? 

Value Label Frequency Valid Percent 

VS 64 20.1 
GS 173 54.2 
NS 82 25.7 

11 Missing 
DK 143 Missing 
NR J§. Missing 

Total 509 100.00 

Valid cases 391 Missing cases 190 

Table 28. Q13: Do you feel that the number of at-risk 

students assigned to each counselor is adequate? 

Value Label Frequency Valid Percent 

VS 35 14.8 
GS 128 54.0 
NS 74 31.2 

14 Missing 
DK 224 Missing 
NR -ll Missing 

Total 509 100.00 

Valid cases 237 Missing cases 272 
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Table 29. Q14: Do you feel that at-risk students' 

school experiences are consistent with the values taught at 

home? 

Value Label Frequency Valid Percent 

VS 49 20.2 
GS 109 65.0 
NS 85 35.0 

16 Missing 
DK 209 Missing 
NR ....ll. Missing 

Total 509 100.00 

Valid cases 243 Missing cases 266 

Table 30. Q15: Do you feel at-risk students are 

adequately handled with respect when in the counseling 

department? 

Value Label Frequency Valid Percent 

VS 83 26.3 
GS 168 53.3 
NS 94 20.3 

15 Missing 
DK 142 Missing 
NR -ll Missing 

Total 509 100.00 

Valid cases 315 Missing cases 194 
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Table 31. Q16: Are you satisfied with the access to 

information about careers given to at-risk students by their 

counselors? 

Value Label 

VS 
GS 
NS 

OK 
NR 

Total 

Valid cases 295 

Frequency Valid Percent 

65 
150 

80 
13 

166 
~ 
509 

Missing cases 214 

22.0 
50.8 
27.1 

Missing 
Missing 
Missing 
100.00 

Table 32. Q17: Are you satisfied with the access to 

information about after-school jobs given to at-risk students 

by their counselors? 

Value Label Frequency Valid Percent 

VS 67 24.2 
GS 123 44.4 
NS 87 31.4 

13 Missing 
OK 179 Missing 
NR 40 Missing 

Total 509 100.00 

Valid cases Missing cases 



Table 33. Q18: Are you satisfied with the access to 

information about standardized tests given to at-risk 

students by their counselors? 

Value Label 

VS 
GS 
NS 

DK 
NR 

Total 

Valid cases 278 

Frequency 

49 
158 

71 
14 

180 
-ll 
509 

Valid Percent 

17.6 
56.8 
25.5 

Missing 
Missing 
Missing 
100.00 

Missing cases 231 

Table 34. Q19: Are you satisfied with the guidance 

and counseling services for at-risk students? 

Value Label Frequency Valid Percent 

VS 55 17.4 
GS 176 55.5 
NS 86 27.1 

22 Missing 
DK 125 Missing 
NR J.2 Missing 

Total 509 100.00 

Valid cases 317 Missing cases 192 
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Table 35. Q20: Are you satisfied with related counseling 

reading materials about at-risk students in the counseling 

department? 

Value Label 

VS 
GS 
NS 

OK 
NR 

Total 

Valid cases 260 

Frequency Valid Percent 

46 
141 

73 
16 

186 
....ll 
509 

Missing cases 249 

17.7 
54.2 
28.1 

Missing 
Missing 
Missing 
100.00 

Table 36. Q21: Are you satisfied that counselors offer 

equal opportunity counseling sessions for at-risk students? 

Value Label Frequency Valid Percent 

VS 66 21.7 
GS 175 57.6 
NS 63 20.7 

15 Missing 
OK 146 Missing 
NR ....ll Missing 

Total 509 100.00 

Valid cases 304 Missing cases 205 
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Table 37. Q22: Are you satisfied with the assistance 

provided to at-risk students in planning for career days by 

their counselors? 

Value Label Frequency Valid Percent 

VS 61 22.1 
GS 135 48.9 
NS 80 29.0 

15 Missing 
DK 168 Missing 
NR 50 Missing 

Total 509 100.00 

Valid cases 276 Missing cases 233 

Table 38. Q23: Are you satisfied with the Student-

Parent-Teacher-Counselor conferences of at-risk students? 

Value Label 

VS 
GS 
NS 

DK 
NR 

Total 
Valid cases 284 

Frequency 

57 
145 

82 
12 

155 
.-M 
509 
Missing cases 

Valid Percent 

225 

20.1 
51.1 
28.9 

Missing 
Missing 
Missing 
100.00 
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Table 39. Q24: Are you satisfied with the Parent-

Teacher-Counselor conferences of at-risk students? 

Value Label Frequency Valid Percent 

VS 53 18.4 
GS 161 55.9 
NS 74 25.7 

13 Missing 
DK 151 Missing 
NR ...ll Missing 

Total 509 100.00 

Valid cases 288 Missing cases 221 

Table 40. Q25: Are you satisfied with the Student-

Teacher-Counselor conferences of at-risk students? 

Value Label Frequency Valid Percent 

VS 57 20.7 
GS 158 57.5 
NS 60 21.8 

21 Missing 
DK 161 Missing 
NR -22. Missing 

Total 509 100.00 

Valid cases 275 Missing cases 234 
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Table 41. Q26: Are you satisfied with the Student-

Counselor conferences of at-risk students? 

Value Label Frequency Valid Percent 

VS 49 18.7 
GS 145 55.3 
NS 68 26.0 

20 Missing 
OK 178 Missing 
NR ....ll Missing 

Total 509 100.00 

Valid cases 262 Missing cases 247 

Table 42. Q27: Are you satisfied that the Alternative 

Instructional Program adequately addresses the needs of at

risk students? 

Value Label Frequency Valid Percent 

VS 61 20.5 
GS 150 50.5 
NS 86 29.0 

21 Missing 
OK 148 Missing 
NR --4.J. Missing 

Total 509 100.00 

Valid cases 297 Missing cases 212 
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Table 43. Q28: Are you satisfied with workshops held 

by counselors on counseling teachers how to adequately employ 

strategies to motivate at-risk students for academic success? 

Value Label Frequency Valid Percent 

VS 46 15.7 
GS 120 41.0 
NS 127 43.3 

21 Missing 
DK 140 Missing 
NR 55 Missing 

Total 509 100.00 

Valid cases 294 Missing cases 216 

Table 44. Q29: Are you satisfied with workshops held 

by counselors on counseling social workers, parole officers 

and health and rehabilitative youth workers on way and means 

to adequately help at-risk students in the community? 

Value Label Frequency Valid Percent 

VS 36 15.9 
GS 93 41.0 
NS 98 43.2 

20 Missing 
DK 192 Missing 
NR 70 Missing 

Total 509 100.00 

Valid cases 227 Missing cases 282 
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Table 45. Q30: Are you satisfied with community meetings 

conducted for parents and community leaders by counselors on 

how to improve the self-worth of at-risk students? 

Value Label Frequency Valid Percent 

VS 34 14.2 
GS 114 47.5 
NS 92 38.2 

20 Missing 
OK 192 Missing 
NR 57 Missing 

Total 509 100.00 

Valid cases 240 Missing cases 269 

Table 46. Q31: Are you satisfied that counselors are 

prepared with well developed counseling strategies and 

techniques to work adequately with at-risk students? 

Value Label Frequency Valid Percent 

VS 48 16.7 
GS 144 50.2 
NS 95 33.1 

20 Missing 
OK 162 Missing 
NR 40 Missing 

Total 509 100.00 

Valid cases 287 Missing cases 222 



Table 47. Q32: Are you satisfied with leadership of 

administrators in working with counselors to curtail 

suspensions of at-risk students? 

Value Label Frequency Valid Percent 

VS 49 17.9 
GS 144 52.6 
NS 81 29.6 

67 Missing 
OK 118 Missing 
NR 50 Missing 

Total 509 100.00 

Valid cases 274 Missing cases 235 

Table 48. Q33: Are you satisfied with group counseling 

sessions for at-risk students? 

Value Label Frequency Valid Percent 

VS 44 17.5 
GS 132 52.4 
NS 76 30.2 

20 Missing 
OK 183 Missing 
NR 54 Missing 

Total 509 100.00 

Valid cases 252 Missing cases 257 
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Table 49. Q34: Are you satisfied with affective education 

sessions for at-risk students? 

Value Label Frequency Valid Percent 

VS 37 15.4 
GS 141 58.8 
NS 62 25.8 

20 Missing 
OK 192 Missing 
NR -21. Missing 

Total 509 100.00 

Valid cases 240 Missing cases 269 

Table 50. Q35: Are you satisfied with peer counseling 

sessions for at-risk students? 

Value Label Frequency Valid Percent 

VS 55 22.2 
GS 108 43.5 
NS 85 34.3 

29 Missing 
OK 164 Missing 
NR ~ Missing 

Total 509 100.00 

Valid cases 248 Missing cases 261 
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Table 51. Q36: Are you satisfied with the resources 

dedicated to counseling services for at-risk students? 

Value Label Frequency Valid Percent 

VS 52 19.6 
GS 133 50.2 
NS 80 30.2 

30 Missing 
DK 171 Missing 
NR J.1 lofissing 

Total 509 100.00 

Valid cases 265 Missing cases 244 

Table 52. Q37: Are you satisfied with the assistance 

counselors provide at-risk students in changing schedules? 

Value Label Frequency Valid Percent 

VS 76 23.7 
GS 165 51.4 
NS 80 24.9 

32 Missing 
DK 120 Missing 
NR ~ Missing 

Total 509 100.00 

Valid cases 321 Missing cases 188 
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Table 53. Q38: Are you satisfied with the condition 

of counseling facility? 

Value Label" Frequency Valid Percent 

VS 65 20.4 
GS 190 59.7 
NS 63 19.8 

72 Missing 
DK 73 Missing 
NR ..M Missing 

Total 509 100.00 

Valid cases 318 Missing cases 191 

Table 54. Q39: Are you satisfied with the drop-out 

retrieval specialist employed to assist at-risk students? 

Value Label Frequency Valid Percent 

VS 59 22.3 
GS 137 51.9 
NS 68 25.8 

29 Missing 
DK 164 Missing 
NR ~ Missing 

Total 509 100.00 

Valid cases 264 Missing cases 245 



Table 55. Q40: In general, are you satisfied with the 

counseling staff to counsel at risk-students? 

Value Label Frequency Valid Percent 

VS 57 18.5 
GS 166 53.9 
NS 85 27.6 

32 Missing 
DK 120 Missing 
NR J.2. Missing 

Total 509 100.00 

Valid cases 308 Missing cases 201 

Summary 
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For purposes of this study, five research questions 

were developed and answered to help focus on the overriding 

research concern. The data presented in this study used 

four one-way ANOVAs for the purpose of statistical analysis 

of the evaluation of mean services to the success of high 

school at-risk students (group, sex, site, and ethnicity). 

The four counselors and 32 parents were discussed in the 

general analysis, but the numbers in these groups were too 

small to be analyzed statistically. 

The differences discussed in this study indicate 

statistical differences from the grand mean score (p<.05) of 

a particular group. Therefore, if invested group's response 

was significantly different from the grand mean, it indicated 

an area of concern that should be carefully assessed by the 
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Director of pupil Personnel Services, site administrators, 

counselors, parents, and students in The School District of 

Osceola County, Florida. 

Results of the analysis of data and computations 

were reported in this chapter. Summary, conclusions and 

recommendations for further study have been reserved for 

Chapter 5. 



CHAPTER 5 

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

Summary and Conclusions 
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This study provides data which will enable high 

school administrators through the evaluation of counseling to 

success of at-risk students, to make validated decisions 

regarding areas within the counseling programs which need to 

be improved. The purpose, succinctly, was to assess various 

groups' perceptions regarding high school counseling services 

to success of at-risk students, and to note perceptual 

trends, similarities and differences among groups' 

characteristics (i.e., role, gender, ethnicity and site). A 

further purpose of this study was to note how, and to what 

extent, these perceptions can be utilized in targeting areas 

for improving counseling services. Any discussion of the 

conclusions have been tempered with an understanding of the 

limitations of the study. The limited number of respondents 

and limited number of identified at-risk students in The 

School District of Osceola County limit the generalizability 

of the findings. 

This chapter summarizes the findings of the research, 

elicits some conclusions about the results, and provides some 

recommendations regarding the further exploration of 
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evaluating counseling services to success of high school at

risk students. 

The setting for this study was Osceola county, 

Florida, which according to Kissimmee Chamber of Commerce is 

the fastest growing county in the state of Florida. The 

School District of Osceola County, Florida is the 26th 

largest school district and currently operates 21 schools 

along these breakdowns: 12 elementary schools (Pre-K-5), 6 

middle schools (6-8), 3 senior high schools (9-12) and 1 

alternative high school. The population of The School 

District of Osceola County, Florida has been characterized by 

its various mUlti-ethnic and multicultural influences. The 

number of subjects for the study totaled 509 at-risk 

students, parents, teachers, counselors, and administrators. 

computerized data base provided four one-way 

factorial analysis of variance for the present study. These 

results were analyzed longitudinally, groups/roles (at-risk 

students, parents, teachers, counselors and administrators), 

race/ethnicity (Anglo, Black Americans, Hispanic Americans, 

Native Americans, and other minorities), gender/sex (male and 

female) and school/site (Gateway, Osceola, st. Cloud High 

Schools and Project COPE). 

The researcher was interested in the evaluation of 

counseling services to the success of high school at-risk 

students defined as the shared perceptions of various groups. 
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Members of all groups were asked the identical questions (at

risk students, parents of the at-risk students, teachers, 

counselors and administrators) . The researcher was interested 

in ascertaining if perceptions of various groups regarding 

evaluation of counseling services to the success of high 

school at-risk students were similar. 

The maj or obj ecti ve of th 7.!" study wal'; to provide 

sufficient data which would enable at-risk high school 

students, involved at-risk parents, administrators, 

counselors, teachers and other providers, through counseling 

assessment to the success of high school at-risk students, to 

make rational and logical decisions regarding areas within 

counseling services/programs which need to be overhauled. A 

further purpose of this study was to note how, and to what 

extent perceptions may be used in selecting areas for school 

counseling services/ programs for high school at-risk 

students. The investigation suggested one way of collecting 

data on evaluating counseling services in the future. While 

assessing at-risk student achievement, stay in school rate, 

and social behavior in all areas for success might be 

unwarranted, unreasonable and impractical. The assessment of 

important counseling skills, techniques and practices to work 

with at-risk students in pursuit of success, become a 

validatable basis for which to determine matters of 

educational and counseling policies. Analysis of variables, 
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as a statistical procedure, offers a high level of confidence 

if data are kept accurately and can serve to orchestrate and 

validate decisions about delivering counseling services to 

success of the at-risk population. 

Interpretation of Findings 

The findings reported in Chapter 4 could have 

alternate explanations and interpretations. This section will 

address these al ternati ves in a question by question by 

questions method (1-40). 

Q1: Do you feel that counselors at your school offer and 

emphasize the right courses for at-risk students? 

These findings indicate respondents think some 

attention is being given to the curriculum, its purpose and 

content toward assisting at-risk students. Twenty-four 

percent of the respondents were not satisfied or selected not 

to respond to this question which may suggest, in short, the 

breadth of opportunity may be absent; that is, curricula are 

not available for students of different levels, kinds of 

ability and various backgrounds. It must be remembered that 

there is a compelling body of evidence that suggests The 

School District of Osceola County, Florida is the fastest 

growing school district in Florida. On the same line of 

thinking, there is sUbstantial and growing evidence that 

supports the premise, it is growing too fast. In a recent 

report by Hispanic parents and administrators, The School 
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District is unable to recruit an adequate number·of bilingual 

teachers to address the language needs of limited English 

speakers. African American educators in The School District 

of Osceola County, Florida with support from the 

superintendent's office make a valiant attempt annually to 

employ a successful plan to recruit African American teachers 

to help keep the spirit of excellence and equity abound as a 

result of the many African American families moving to 

central Florida. 

Q2: Do you feel that counselors at your school offer and 

emphasize the right program of studies for at-risk students 

Shertzer and Stone (1976) stated that because of the 

nature of direct services counselors provide they need to 

become engaged in an accountability component. Counselors 

have no choice, demands for accountability and justification 

of their work are upon them and must be responded to in a 

timely fashion (pp. 450-451). 

Contemporary climate in public education clearly 

stresses accountability which includes management by 

objectives, undertaken systematically and continuously. 

Therefore, it would appear that counselors in The School 

District of Osceola county, Florida do not wish to find 

themselves in a position of being sparsely endowed by 

training to engage in any kind of rigorous delivery system to 

the success of high school at-risk students. 
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Q3: Do you feel that at-risk students are being adequately 

informed about vocational programs? 

A part of this finding may be attributed to the fact 

that Osceola County does not have its own vocational school, 

having to send their vocational oriented students to Mid

Florida Technical School, Orlando, Florida. The inattention 

to not adequately inform at-risk students about vocational 

programs may suggest a trade-off between promoting what is 

right or passing the problem on to another community to 

deploy the inattention. 

Q4: Do you feel that at-risk students are being adequately 

informed about technical programs (e.g. computer training 

programs)? 

As such, dissatisfaction response may result from 

counselors having large populations to deal with and that 

only a frugal amount of time has been allocated to at-risk 

students and technical programs. 

Jacobson (1972), who was involved in establishing 

career guidance centers in four California school districts 

suggests that if counselors have a sUbstantial caseload, 

full-time paraprofessionals should be employed to provide 

basic information about vocational-technical programs. This 

would enable counselors to work with students in individual 

and group counseling activities. 
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Q5: Do you feel that at-risk students are being adequately 

informed about academic programs? 

Reasons for these results may vary, but previous 

questions indicate that counselors respond favorably to the 

demands of informing at-risk students about various programs. 

The other side of this coin, as pointed out by Ehly and 

Dustin, (1989) is that counselors who are able to communicate 

with sophistication can learn how to attend to the population 

better. 

Q6: Do you feel that one-on-one counseling services are 

provided adequately for at-risk student? 

Acceptability of one-on-one counseling services has 

been found to be related to at-risk students' as well as 

teachers' impression of how adequate counseling services have 

been. Simple measures of howat-risk students and teachers 

perceive what is going on whether they see interventions as 

logically connected to concerns, can be gathered quickly. 

Studies in secondary school settings have shown that by 

considering acceptability, educators can adjust services to 

insure follow-through for at-risk students. Apparently, 114 

respondents or (33 .6%) were disenchanted with one-on-one 

counseling services to the success of at-risk student. This 

response could very well indicate that some counselors 

invol ved in this study are not adhering to the following 

characteristics of counseling: 
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a. counseling is concerned with influencing 

voluntary behavior change on the part of the 

client. (Client wants to change and seeks 

counselor's help to change). 

b. One-on-one counseling is to provide 

conditions which facilitate voluntary change 

(Conditions such as the individual's right to 

make choices, to be independent and 

autonomous) • 

c. Listening is present in counseling but not 

all listening is counseling. 

d. Conditions facilitating behavioral change are 

provided through interviews (not all 

interviewing is counseling but counseling 

always involves interviewing). 

e. Counseling is conducted in privacy and the 

discussion is confidential. 

f. The counselor must be skilled in working with 

clients who are not sure of how to divulge 

personal information. 

Q7: Do you feel that group counseling sessions are adequately 

provided for at-risk students? 

These findings suggest that administrators may wish 

to consider encouraging counselors to engage themselves much 



more effectively if they plan to facilitate 

attitudes and behavior amongst all at-risk students. 
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healthy 

Q8: Do you feel that counselors at your school adequately 

inform at-risk students about what is expected of them in 

their classes? 

These findings are extremely high, considering the 

number of at-risk students who have dropped out of school, as 

well as the number of at-risk students failing courses in The 

School District of Osceola County, Florida 1990-91 school 

year. 

Q9: Do you feel that at-risk students are being adequately 

informed about school's homework policy? 

It is evident that respondents believed that 

knowledge about the three high school's and Project COPE's 

homework policy is one of the goals of counseling and is 

beneficial to some at-risk students. 

Q10: Do you feel that at-risk stUdents are being adequately 

informed about expected behavior codes in school? 

These findings are indicative of the low number of 

at-risk students suspended reported by the Director of Pupil 

Personnel Services in The School District of Osceola County, 

Florida. It is clear that the respondents in this sample see 

their counselors overwhelmingly committed to help encourage 

at-risk stUdents to stay out of trouble. 
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Q11: Do you feel at-risk students are being adequately 

informed about their learning progress? 

There appeared to be a great deal of concern and 

commitment on the part of high school counselors in Osceola 

county, Florida to encourage at-risk students to put forth an 

honest effort to excel in school. This finding is significant 

in view of the generally accepted" notion, supported by 

current literature, that where there is a match among (a) 

what a counselor on the job is expected to do, (b) how a 

counselor is expected to respond to what is expected of 

him/her to do and (c) what the counselor is capable of doing; 

it reveals why counselors act in positive ways toward at-risk 

students. 

Q12: Do you feel that counselor's adequately serve as 

advocates for at-risk students when the need arises? 

It was a consensus among respondents that counselors 

serving as advocates through their delivery system were 

helpful, palatable and dealt with concerns in a timely 

fashion. Therefore, the results of this question may suggest 

that some of the counselors in The School District of Osceola 

County, Florida see the benefits of being an advocate for at

risk students who need to be helped Hummel and Humes (1984) 

state: 

Through the counseling relationship, the counselor 

seeks to help students to understand themselves in 
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-relation to the world in which they live. The 

counselor helps students to know themsel ves, to 

recognize their strengths and weaknesses, to 

establish values, to learn how to make realistic and 

positive decisions. To accomplish these goals in the 

high school environment, the secondary school 

counselor: 1) Sees students as individuals and 

acknowledges their right to acceptance as human 

beings. 2) Recognizes that each student's behavior 

is meaningful and represents the individual's 

attempt to develop within the environment as it is 

perceived. 3) Is available to aid students and works 

wi th them in relation to their educational, 

vocational and personal-social needs in which mutual 

conf idence, understanding and respect result in a 

helping relationship (p. 117). 

Q13: Do you feel that the number of at-risk students assigned 

to each counselor is adequate? 

Apparently some barriers still exist among some 

respondents in accepting the ratio of counselors to students 

in The School District of Osceola County, Florida. A number 

of reports target high school counseling programs as being 

particularly in need of change. An analysis of the major 

reports describes the kinds of changes recommended. Chief 

amongst these changes were to reduce the number of clients 
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counselors are assigned and curtail the number of clients 

counselors see daily (Rutherford and Huling-Austin, 1984). A 

counselor-student ratio of one full-time counselor for 250 to 

300 students has become one of the most obvious and well 

known external criteria for judging a good counseling program 

(Shertzer and Stone, 1976). Although The School District in 

Osceola County has not attained such an ideal counselor to 

student ratio, but it is evident they are beginning their 

efforts to attain this standard. 

Q14: Do you feel that at-risk students' school experiences 

are consistent with the values taught at home? 

This issue as it relates to at-risk students has been 

reiterated in the literature for the past decade. These 

findings indicate that some collaboration between at-risk 

parents and educators at the three high schools and Project 

COPE must improve. Home visits are not appropriate for every 

incident, but must be considered when experiences for 

students are not consistent with what parents teach their 

child at home (Rutherford and Edgar, 1979, p. 23). 

Q15: Do you feel at-risk students are adequately handled with 

respect when in the counseling department? 

These findings indicate that personnel at the three 

high schools appear to be involved in encouraging at-risk 

students to utilize counseling services. It is evident that 

at-risk students as well as other respondents believed that 
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counselors care about particular concerns, and are able and 

willing to help at-risk students undertake their goals and 

feel courageous enough to continue their thirst for a quality 

education. 

Q16: Are you satisfied with the access to information about 

careers given to at-risk students by their counselors? 

This finding indicated that career education concepts 

are not new, but some emphasis must be gainfully employed by 

counselors on how to deduce the 80 or 27% dissatisfied 

respondents. Counselors must have total commitment to the 

career education concept if they plan to help disadvantaged 

students narrow their tentative as well as realistic career 

choices predicated on the fifteen career clusters (Carricato, 

1973). 

Q17: Are you satisfied with the access to information about 

after-school jobs given to at-risk students by their 

counselors? 

This response could mean that a conscious effort by 

counselors seemingly is being made to assist occupational 

specialists overcome their monopolistic perspective and 

openly disseminate job related information for at-risk 

students. It is evident that the aforementioned concept is 

working in the high schools and appeared to be supported by 

principals, counselors and occupational specialists both in 

spirit and in support of helping at-risk students. 
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Q18: Are you satisfied with the access to information about 

standardized tests given to at-risk students by their 

counselors? 

This is an indication that counselor personnel are 

cognizant of recent emphasis upon the basic need for 

individual appraisal of at-risk students in schools and the 

right of all students to an education uniquely suited to 

either needs, interests and abilities (Shertzer and Stone, 

1976, p. 239). seemingly, this is one of the strategies 

counselors at the high schools in Osceola County, Florida are 

employing to help at-risk students have a better 

understanding of self and experience some academic success in 

school. 

Q19: Are you satisfied with the guidance and counseling 

services for at-risk students? 

To overcome marginality in the counseling department, 

counselors must understand the demands, goals, needs and 

motivations of all clients, including at-risk students. It is 

quite apparent that counselors in The School District of 

Osceola County, Florida generally accepted the mission to 

impact the educational climate by buying into the philosophy 

of their school and focusing on the needs of their high 

school at-risk population with clarity and equity. 

Counseling, according to Reynolds, Gutkin, Elliott & witt 

(1984) appears much more affective when the focus is not 



150 

behavior change but rather changes in decision making, self

acceptance, perceptions of self-efficacy, and other 

subjectively measured variables. 

Q20: Are you satisfied with related counseling reading 

materials about at-risk students in the counseling 

department? 

To a degree, this is part of current school 

counseling programs problems and is, no doubt, what needs to 

be carefully examined. Many at-risk students are not aware 

they are at-risk until something happens. The unrealistic 

expectations of non-identified at-risk students can destroy 

the best opportunities, if not improved or corrected 

Q21: Are you satisfied that counselors offer equal 

opportunity counseling sessions for at-risk students? 

This statement seems to indicate that there is a bona 

fide commitment on the part of counselors to keep 

unpopularity and impermanence of the court-ordered attempts 

to regulate their counseling services by imposing constraints 

which may set them back collectively for a period of time. 

Q22: Are you satisfied with the assistance provided to at

risk students in planning for career days by their 

counselors? 

A comprehensive counseling plan must be constructed 

in a manner designed to incorporate career days for students. 

Only in this manner can we ever hope to make our educational 
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system effective in its efforts to produce - from across the 

entire socioeconomic spectrum of our student population -

those who are prepared to meet the challenges society has to 

offer (Bliss, 1988). 

Q23: Are you satisfied with the Student-Parent-Teacher

Counselor conferences of at-risk students? 

Obviously, counselors in The School District of 

Osceola County, Florida are putting forth some effort to 

encourage students and parents to come and discuss at risk's 

students' problems. This finding is significant in view of 

the related literature that any counseling reform effort to 

encourage at-risk students to stay in school must meet four 

basic needs if it to gain the support of parents, teachers 

and administrators in today's school. These values are: 

(1) the need for positive recognition and 

affirmation; (2) the need for affiliation, support, 

and interaction; (3) the need for intellectual 

variety; and (4) the need for success as indicated 

by feelings that what one does makes a difference 

and that doing things differently will indeed make a 

difference. (Schlechty & Cole, 1991) 

Q24: Are you satisfied with the Parent-Teacher-Counselor 

conferences of at-risk students? 

Parents naturally want the best for their children, 

a desire that leads some parents to make a commitment to meet 
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with counselors to dismantle issues/concerns regarding their 

children. As a result, parent-teacher-counselor partnerships 

seemed to be on the rise and hit and run encounters are 

declining. 

Q25: Are you satisfied with the Student-Teacher-Counselor 

conferences of at-risk students? 

The human spirit responds to challenge, and at-risk 

students, like other students generally rise to the level 

expected of them. Evidence suggests that at-risk students and 

counselors in The School District of Osceola County, Florida 

have forged a partnership to reduce the dropout rate and 

further, to provide high school at-risk students with 

emotional support, offer them some incentives to attend 

school and above all else, wiling to help them succeed. 

Rokeach (1979) states: "Understanding human values are 

important in the helping role." 

Q26: Are you satisfied with the Student-Counselor conferences 

of at-risk students? 

Given the invested interest counselors in The School 

District of Osceola County, Florida have in at-risk students 

may very well account for the 74% frequency rate of how 

parent-teacher-counselor conferences progressed. 

Interestingly, twenty-six percent of the respondents 

tend not to be satisfied with parent-teacher-counselor 

conferences or just refuse to respond to the question. 
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However, one can speculate that some ambivalent feelings are 

there and need to be dealt with from an efficacious 

perimeter. 

Q27: Are you satisfied that the Alternative Instructional 

Program adequately addresses the needs of at-risk students? 

This finding is an indication that the in-house 

suspension program is more than a holding tank. Seemingly, it 

provides at-risk students with the opportunity to discuss 

major issues, their feelings, thoughts and behaviors, while 

learning how to reduce obstacles and stay in school. However, 

if counselors wish to change the behaviors that result in 

in-school suspension, some affirmative action in the form of 

a program like "Beat It - Taking Charge of Your Life" or 

other acknowledgement that counselors believe the students 

are worth saving is called for (McCarron, 1983). 

Q28: Are you satisfied with workshops held by counselors on 

counseling teachers how to adequately employ strategies to 

motivate at-risk students for academic success? 

According to Gruskin and Campbell (1987) no single, 

marginal formula exists to motivate at-risk students to stay 

in school or lure those who leave back to the classroom. 

Different communities, schools, and students have varying 

needs; what works for a bored but gifted student from the 

Bronx may be inappropriate for a chronically truant 

adolescent from Portland, Oregon. This finding suggests that 
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greater emphasis may need to be placed on teaching teachers 

how to set high expectations on at-risk students. McKenzie 

(1987) recognizes the importance of high expectations when 

she observes: 

To do well in school, students must think well of 

themselves. High expectations from others 

(particularly teachers and parents) are decisive in 

developing the self-esteem ••• that leads to academic 

success. Success in school is the ultimate answer to 

the dropout problem (p. 28). 

Q29: Are you satisfied with workshops held by counselors on 

counseling social workers, parole officers and health and 

rehabilitative youth workers on way and means to adequately 

help at-risk stUdents in the community? 

There appeared to be a lack of commitment on the part 

of counselors in The School District of Osceola county, 

Florida to develop a clear vision of their counseling's 

purpose in involving other professionals to help at-risk 

stUdents in the community. Counselors must continue in their 

role as an advocate for at-risk students. Counselors must 

share their vision through countless positive interactions 

with other community liaisons (LaFromboise, 1985). 

Q30: Are you satisfied with community meetings conducted for 

parents and community leaders by counselors on how to improve 

the self-worth of at-risk students? 
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Parents and communi ty leaders who participate in 

successful community service projects to benefit at-risk 

students are often applauded by other adults and students in 

the community. Far too often counselors tend to totally 

neglect their responsibilities to their community and prefer 

to do what they can do and fail to employ strategies to ask 

others to help build the self-esteem of at-risk students. 

The potential for our future and the future of our 

students lies in their self-images and their belief that 

others have a voice in developing them. Community involvement 

projects can instill such beliefs (Griffith, 1985, p. 38-39). 

Q31: Are you satisfied that counselors are prepared with well 

developed counseling strategies and techniques to work 

adequately with at-risk students? 

compromising the school counseling situation still 

further is the fact that the mean age of counselors is in the 

fifties in most states and in The School District of Osceola 

County the mean age is forty-eight. Furthermore, in some 

states there are no newly trained or experienced counselors 

to address needs of at-risk students. Carroll (1985) states: 

The school counselor has become a natural scapegoat 

in today's disoriented society. The battleground of 

the counselor is a very real one. Counselors exist 

in an untenable position where in the faculty, 

parents, and community can lay all of their ills on 
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the counselor, who becomes the victim and is blamed 

for what is wrong. (p. 2) 

A direct way for counselors in The School District of 

Osceola County, Florida to avert scapegoating is to carefully 

investigate what parents, students, teachers and 

administrators identify as the most pressing concerns for at

risk students, and then employ effective counseling 

strategies to meet their needs. 

Q32: Are you satisfied with leadership of administrators in 

working with counselors to curtain suspensions of at-risk 

students? 

The findings revealed that 70 percent or 193 of the 

respondents were at least generally satisfied. These findings 

may further suggest that an adequate relationship exists 

between administrators and counselors as to what is expected 

of the counselors and what is expected of the administrators 

in providing alternatives to keep at-risk students in school. 

The question of effective collaboration between 

administrators and counselors to keep students in school 

becomes a paramount issue as both parties have the 

oppo:r:tuni ty to engage in professional services and practices 

and demonstrate the importance of knowing the student as a 

trusted member of the educational setting. 

Q33: Are you satisfied with group counseling sessions for at

risk students? 
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High school counselors who undertake group counseling 

sessions with at-risk students sometimes conclude the 

sessions with feelings of frustration and ambiguity, unable 

to determine what, if anything, has been accomplished 

(Kochendofer, 1975). However, it is apparent that 

respondents think at-risk students have gained optimum 

benefits from the sessions. Seemingly, the trust level of 

counselors must be adequate, thus influencing the manner in 

which respondents answered the question. On the other hand, 

thirty percent of the respondents perceived group-counseling 

sessions as not enabling the at-risk population to reveal 

their concerns to the group with greater personal 

involvement. 

Q34: Are you satisfied with affective education sessions for 

at-risk students? 

The findings suggest that through effective education 

sessions counselors and teachers at all grade levels were 

able to help at-risk students learn not only to cope with 

problems as they occur, but also help prevent some problems 

from happening. Gumaer (1976) stated: 

One way school counselors can meet the guidance 

needs of more students and have a developmental 

impact on the total school atmosphere is by working 

with teachers to plan and implement affective 

education classes in the schools .•. (po 263). 
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Q35: Are you satisfied with peer counseling sessions for at

risk students? 

The findings indicated that peers counseling peers is 

somewhat effective and in some situations mean an end to 

problems. Peer counseling should serve as a counseling step 

taken toward the development of problem-solving skills among 

peer.s At best, peer counseling is a fill-in measure. It 

cannot fully substitute for trained counselors being able to 

help solve problems but serves as a vehicle to help those who 

need to be helped. Obviously, thirty-four percent of 

respondents perceived peer counseling sessions as not being 

satisfactory. Involving more individuals in peer counseling 

training at the schools may show some promise in furtHEr 

reducing the at-risk drop-out rate in The School District of 

Osceola County, Florida. 

Q36: Are you satisfied with the resources dedicated to 

counseling services for at-risk students? 

The School District of Osceola County, Florida has 

put faith and a great deal of effort to provide satellite 

educational centers in at-risk areas with an educational 

counseling component equipped with adequate resources. During 

the past ten years, administrators in this school district 

have been challenged publicly in the media by concerned 

citizens. These influences may have accounted for the genuine 
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commi tment of such administrators when assessing programmatic 

structures for at-risk students. 

Q37: Are you satisfied with the assistance counselors provide 

at-risk students in changing schedules? 

The finding indicated that counselors have an 

invested interest in the scheduling process of at-risk 

students and play an adequate role in developing the 

instructional program. According to Kowitz and Kowitz (1968) 

these will be many points in the activity in which the 

teaching-curriculum activity will have to interact with the 

administration and will have to rely upon the counselors for 

help and information. 

Q38: Are you satisfied with the condition of counseling 

facility? 

Respondents answered this question as they answered 

question thirty-six, indicating an overall average frequency 

of 75%. 

Q39: Are you satisfied with the drop-out retrieval specialist 

employed to assist at-risk students? 

This finding may very well indicate that this 

prevailing attitude amongst respondents will encourage 

administrators to continue to employ nurturing and supportive 

personnel to address the needs of all students, but more 

specifically the at-risk population 
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Q40: In general, are you satisfied with the counseling staff 

to counsel at risk-students? 

The finding appeared to be that a concerted effort on 

the part of the counseling staff at all schools is evident. 

The following statement by one of the curricular respondents 

is indicative of such finding: "Counselors at our school are 

willing to extend and go beyond to help us be all that we 

were meant to be." This finding is significant in view of the 

generally accepted notion, supported by recent literature, 

that when school counselors evaluate his effectiveness in 

terms of the way in which his counselors achieve mastery of 

the developmental tasks, demonstrate a discovery potential, 

accomplish social and emotional development, and understand 

that changes and crises help make up the world and, at times, 

pervade the counseling arena which mandate guidance changes 

in the counseling spectrum. 

Research Questions Findings 

All research questions were tested at the Alpha=O.05 

significance level In assessing the difference between two 

means, F tests were reported in lieu of t tests due to the 

statistical components utilized (Systat, 1984). 

Research Question I 

The first research question dealt with the mean 

adequacy rating of counseling services for all students being 
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the same at Gateway, Osceola, st. Cloud High Schools and 

project COPE in the School District of Osceola county, 

Florida. This question was tested using the scores on 

variable regarding counseling services to success of high 

school at-risk students. Analysis of variance summaries are 

shown in Table 9. There were significant differences between 

Osceola High School (Group 2) and st. Cloud High School 

(Group 3). This may imply that groups between the two schools 

perceive counseling services for high school at-risk students 

as being at least generally satisfied to not being too 

pleased with the services. At Gateway High school, students 

were most satisfied with counseling services. There were not 

enough subjects at Project COPE to devote a significant 

difference at the 0.050 level. 

Research Question II 

The second research question concerned whether the 

ratings at three high schools differ for students, or do they 

differ for administrators in The School District of Osceola 

County, Florida? Findings indicate there is a difference in 

rating counseling services to the success of at-risk students 

as perceived by students and administrators. Administrators 

(group 5) were most satisfied with the delivery of counseling 

services. Students (group 1) thought counseling services to 

be slightly below average, indicating a need for school 

administrators, along with the Director of pupil Personnel 
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services to carefully examine some of the duties and 

functions of the their high school counselors. Analysis of 

variance summaries are shown in Table 10. 

Research Question III 

After gathering statistical data pertaining to 

research question number III, the findings indicate that 

there were no statistical differences based on gender which 

collapsed across role, school and ethnicity of respondents of 

study. The means and standard deviations of evaluation, the 

adequacy of counseling services are portrayed in Table 11. 

Research Question IV 

Perceptions of delivering counseling services differ 

for students, teachers, parents, counselors, and 

administrators in The School District of Osceola County, 

Florida ,V'ere considered in this question. Findings for 

question four indicate that students (group 1) were 

significantly less satisfied than administrators (group 5). 

Further, teachers were significantly less satisfied than 

administrators (group 3). This indicates that students and 

teachers think that counseling services need some 

improvement. A concerted effort on the part of all persons 

involved must work to enhance counseling services/programs. , 
Without a viable counseling program mobilized to complement 

the work of teachers, students and administrators, counseling 
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departments are likely to fall short of their mission 

statement and goals. 

Research Question V 

The fifth research question dealt wi th the 

perceptions of delivering counseling services similar for 

majority and minority respondents, (Anglo, Black Americans, 

Hispanics, Native Americans and others) in The School 

District of Osceola Country, Florida. Major findings include: 

1) There are no significant differences between various 

groups. However, 2) Black Americans (group 2) were most 

satisfied with a mean rating of 2.03, followed by Hispanics 

(group 3) with a mean rating of 2.06, and Native Americans 

(group 4) with a mean rating of 2.14. Anglos (group 1) were 

next to the least satisfied group with a mean rating of 2.15. 

Others (group 5) were least satisfied with a mean rating of 

2.23. These results may very well indicate dissatisfaction of 

counseling services to the success of high school at-risk 

students across groups. 

Recommendations 

If future decisions regarding the evaluation of 

counseling services to the success of high school at-risk 

students are to be predicated on educationally sound 

thinking, rational and logical judgment, future research must 

focus on several areas of crucial concern. 
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Gorton and Ohlemacher (1987) strongly suggest that 

secondary counselors can make signi.ficant contributions to 

the overall school program; however, like other members of 

the faculty and staff, they need regular constructive 

evaluative feedback on their performance if they are to 

improve in the educational arena. They further suggest some 

recommendations for principals and directors of high school 

counseling programs to adhere to if they are interested in 

improving their counselor evaluation program (p. 123) • 

1. Develop a clear policy on the importance of 

counselor evaluation. 

2. Establish two task forces composed of 

administrators, counselors, teachers, at-risk parents, 

community and business persons. Task force number one would 

be charged with the mission to carefully review criteria and 

procedures currently being used to evaluate counselors and 

recommend to the school board any needed changes. The task 

force should also investigate what is being done in other 

school systems in regard to counselor evaluation. 

Task force number two would be responsible for 

improving counseling services/programs to the success of high 

school at-risk students and thoroughly understanding the 

shared perceptions of various groups - at-risk students, 

parents, teachers, counselors and administrators. More 

importantly, this task force should seek information from 
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research findings regarding how the data about counseling 

services/programs are perceived, not how they personally 

perceive the situation. 

Task force number two would also be responsible to 

review variables related to the evaluation of counseling 

services to the success of high school at-risk students at 

the three high schools and Project COPE as identified in the 

study. As members of this task force become knowledgeable, a 

definitive plan of action may be launched to ameliorate 

various groups' perceptions of counseling services/programs 

in The School District of Osceola County, Florida. If the 

aforementioned statement is to be accomplished, the task 

force must take the following actions: 

Establish a broad-based process for determining the 

guidance and counseling needs of at-risk students and how to 

meet them. 

Develop school programs under the principal's 

leadership that emphasize the guidance counselor as a 

"monitor and promoter of at-risk student potential. 

Strength collaboration of schools with community 

agencies, college, businesses and other community resources 

to enhance available student services for at-risk students. 

Members of this task force (#2) must be willing to 

sanction the definitive plan of action and see that it is 

implemented. 
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The researcher's view of the educational literature 

showed there is no lack of recommended approaches or criteria 

for evaluating counselors; according to Baker (1983), three 

proposals on accountability for school counseling programs in 

particular seemed excellent. 

3. Implement any new or modified counselor evaluation 

plan on a pilot basis. One alternative would be to begin the 

new evaluation program in a single school rather than 

throughout the district. Another option would be to introduce 

th~ new plan by asking counselors to first use it for self

evaluation before it is used by the principal or director of 

high school counseling services for external evaluation. 

The goal should be to curtail resistance to change 

and to correct any deficiencies in the new evaluation program 

before it is used by the principal or any other administrator 

to evaluate counselors. 

4. In The School District of Osceola County, Florida, 

district administrators need to come to terms with their own 

perceptions of the role and duties of a high school 

counselor. Often the perceptions of district administrators 

are based in the traditional role of the counselor within the 

district. If this is the case, do counselors get selected for 

their ability to bring change to a school as well as provide 

programmatic structure to address needs of all students, or 
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do they get selected because they fit in the traditional mold 

of a counselor for that district ? 

5. The survey for this study was disseminated during 

the fall of the year, just after the new year began. An 

identical survey should be disseminated among at-risk 

students at the three high schools, Project COPE, at-risk 

parents, teachers, counselors and administrators at the end 

of the school year. The findings of the two surveys could be 

used to compare perceptions of various groups at the 

beginning of the school year to perceptions of various groups 

at the end of the school year. Perceptions of various groups 

might differ between those two times. 

standards and Expectations 

Questions one, two and three on the 40 item survey 

addressed the issues of right courses and various programs to 

meet the needs of at-risk students. The findings indicated 

that various groups were at least satisfied with a mean 

percentage of seventy-four percent, excluding the don't know 

(OK) and no response (NR) categories. However, the secondary 

376 course offerings for 1990-91 in The School District of 

Osceola Couty, Florida (see Appendix T) reflect a paucity of 

courses to meet the needs of at-risk students. 

The researcher concluded that administrators, 

counselors and teachers provide too many courses for our 

outstanding students by and large and expect them to do well. 
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Therefore, a careful review of course offerings should be the 

order for academic years to come in addressing needs of at

risk students. 

School District 

The study suggests a need for The School District of 

Osceola County, Florida or any other school district should 

investigate within their high schools' population factors 

such as: 

1. An analysis of the effects of counselor's 

behavior as it relates to the success of high 

school at-risk students. 

2. An analysis of the effects of various 

counseling programs directed by counselors as 

they relate to the success of high school at

risk students. 

3. An analysis of high school at-risk student 

achievement as it relates to counselor's 

counseling strategies and techniques. 

4. An analysis of data concerning high school 

at-risk students, at-risk parents and 

classroom instructors (where feasible) 

including teaching styles, learning styles, 

parenting skills, absenteeism, tardiness, 

years of training to measure the effects of 
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time-on-task as a guide for successful at

risk student achievement. 

Counselor Education Programs at the Graduate Level 

In our nation's public schools, high school 

counselors need to become better prepared to work with at

risk students. Therefore, the researcher recommends that the 

American Personnel and Guidance Association (APGA) implement 

some new counselor education standards via counselor 

education programs at the graduate level. Chief amongst these 

are: 

1. Specific courses on preparing counselors on how to 

cope with at-risk students. 

2. Specific courses on preparing counselors how to 

counsel at-risk students. 

3. Like superintendents and principals, a supervised 

nine week internship to demonstrate efficacy in dealing with 

at-risk students at the high school level. This internship 

would be required for initial certification as well as for 

veteran counselors who would be seeking recertification. 

Wolfe (1962) in the preface to Wrenn's Report, The 

Counselor in a Changing World, forcefully stated: 

The current reality is that most school counselors 

are inadequately prepared to meet rigorous 

standards. They are largely recruited from among 

persons who originally prepared themselves for one 
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career - for example, teaching history - and who 

later, on the basis of meager additional training 

become "counselors." The hard truth is that many 

school counselors have not been trained to give a 

student much help in finding his way in an 

increasingly complex world (p. i). 

In the early stages of vocational guidance, Walton 

(1957) found that high school counselors spent all their time 

with college bound students and neglected the large numbers 

of students who entered the work market. As we look at our 

counselors of today, many of them spend too much time with 

bright students and consequently students of average or low 

ability cannot receive their fair share of the counselor's 

time, skills and knowledge. Walton (1957) also stated: 

A real danger lies in a tendency on the part of some 

school guidance counselors to stress that with which 

they are most familiar, curricular and guidance 

areas, and to neglect that which is not their 

natural interest(s), vocational area and problems 

related to disruptees (p. 123). 

To assist high school at-risk parents in developing 

effective communication skills and appreciation of the 

counseling process, it is suggested that they be involved in 

on-going counseling sessions. This is especially beneficial 

considering the interest displayed in this research by groups 
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polled. Effective counseling sessions involving parents 

should be a vehicle employed to afford parents of at-risk 

students the opportuni ty to participate in constructi ve 

counseling sessions while learning effective strategies to 

encourage their child(ren) to stay in school. 

The increasing numbers of high school at-risk 

students provide an important target for revamping counseling 

services to address some of their needs. Today's counselors 

should be given the opportunity to provide at least a partial 

framework within which to plan effective counseling programs 

(Gerber, 1976). 

Counselors, like other staff members must have 

ownership into the school where they work. According to 

Cherry (1991), "Developing school ownership is an important 

fundamental skill that is often feared and misunderstood (p. 

34). Bennis and Nanus (1985) believe that persons who hold 

this belief apparently do not recognize that true leadership 

is not exercising power over people but empowering them to 

make appropriate decisions regarding the accomplishment of 

individual and group goals. 

Counselor ownership can be achieved only in a climate 

in which the concept of synergism is understood and promoted. 

The principal must truly believe that the cooperative action 

of the counseling staff working together and working with 
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others is greater than the sum of their efforts taken 

independently as well as in isolation. 

The attitudes of the counseling staff, other staff 

administrators, and students permits ownership to develop in 

a school where meaningful school improvement must flow 

(Cherry, 1991). 

The results of this study suggest that there is a 

significant difference at the 0.05 level between Osceola High 

School and st. Cloud High School regarding counseling 

services. It is recommended that an assessment of delivering 

counseling services to the success of at-risk students be 

done to better coordinate services/programs in the event an 

at-risk student transfers to one of the other high schools in 

Osceola County, Florida. 

A tidal wave of rhetoric regarding delivering 

adequate counseling services to at-risk students in our 

nation's public schools has hit the shores of public schools' 

counseling departments everywhere. Providing adequate 

counseling services for at-risk students should not be 

considered an expense listed on the general ledger under the 

secondary counseling curriculum. Rather, it should be 

considered an investment in the future of our great nation to 

prevent personal bankruptcy in the lives of at-risk students. 

This raises the question: What changes are needed to 

improve secondary counseling services to success of at-risk 



students? 

173 

George and Christiani (1986), in reviewing 

numerous research projects, suggest some characteristics of 

adequate counseling services: 

1. A student' s motivation to enter counseling is 

at best fragile, and must be nurtured for 

trust to develop. 

2. High expectations for student achievement on 

the part of his/her counselor and other staff 

members. 

3 • Genuineness of student's concerns and 

counselor's willingness to become involved. 

4. Well-defined counseling goals and objectives. 

5. Training counselors on how to organize 

available background information on students. 

6. Assign student responsibility for gathering 

any information necessary to assist in goal

setting. 

7. Comfortable counselor-to-student ratio. 

8. Counselors must be willing to establish 

trust, acceptance and effective communication 

and must constantly monitor what is being 

communicated verbally and nonverbally and be 

sensitive to potential impact on the student. 

9. A sense of specificity in behavioral 

description, goal-setting and evaluation. 
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Monson and Brown (1985) believe that the seven steps 

outlined below can be invaluable in developing an effective 

secondary school guidance program for all students. 

1. Conduct a Program Audit -- Determine what services 

counselors are performing by asking them to keep a log of 

their activities, or by asking them to estimate how their 

typical day is spent. The objective of the program audit is 

to discover how counselors are currently using their time. 

2. Build a Team -- Counselors are not different than 

any other group of professionals. Competition, 

differing philosophies and styles, and ambiguous 

role definitions can stifle communication and cause 

tension. Planning requires open communication and 

staff cohesiveness. 

3. Conduct a Student Needs Assessment -- A needs 

assessment should be conducted prior to the 

initiation of the program planning process. Once the 

needs of pupils are determined, the program should 

be designed to focus on those areas where the 

greatest number of students have the most acute 

needs. 

4. Adopt a Mission Statement and Program Goal -

Counselors should analyze their own history in the 

school, their current functioning, the stated needs 

of the students and staff, and the resources 
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available. This analysis will help put them in an 

excellent position to identify what their central 

purpose should be. 

5. Identify Objectives for Each Goal -- Each year 

counselors should establish a set of specific 

performance objectives. These flow out of the goal 

statements, and provide a "roadmap" for implementing 

the program. The objectives should state how the 

staff expects to accomplish them. 

Several factors should be kept in mind when the 

counselors' proposals are evaluated. First, are the 

obj ecti ves realistic given the time and resources 

available? Some counselors are included to be "all 

things to all people" and fail to realize that they 

must establish priorities. Second, are all segments 

of the school population being served? Counselors 

have been accused, sometimes accurately, of 

concentrating on the college-bound. This practice 

should be avoided. Third, are the objectives tied 

carefully to the needs assessment? If the objectives 

do not grow out of the needs of the students, they 

should be discarded. Fourth, are the objectives in 

line with the other activities in the school? Only 

the principal can evaluate whether or not the 
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counseling staff is in harmony with the general 

goals of the school. 

6. Establish an Evaluation Plan -- The literature is 

replete with suggestions regarding program 

evaluation. This literature can and should be 

accessed by counselors as they develop their 

evaluation plan. However, it may be necessary to 

bring in outside experts to assist with the 

development of plan, since counselors are often not 

trained in this area. Regardless of how the program 

is developed, the principal must insist on an 

evaluation plan. 

7. Advertise the Program and Its outcome 

Students, teachers, parents, and other ci tizens 

should be informed about counseling activities. This 

effort should focus on the objectives of the program 

and its accomplishments. 

For example, the tedious work that goes into 

securing admission to post-secondary educational 

institutions and scholarships to support that work 

need not go unnoticed. Similarly, the outcomes of 

programs to boost school achievement, increase 

attendance, reduce school dropouts, enhance study 

skills and develop new study habits should be 

relayed to the public. So should the results of the 
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counselors' efforts to broaden career options and to 

raise career aspirations. 

The point here is that a counseling program 

usually entails a number of activities that are 

newsworthy. Often these activities are taken for 

granted, and the viability of the counseling program 

is questioned as a result. (pp. 33-35). 

It is recognized that failure on the part of public 

school counselors to adequately provide meaningful "stay in 

school" programs, moral support and a refusal to focus and 

review all information relevant to understanding at-risk 

student's problems are true expenses for both society and 

individuals. Annually, dropouts will cost the nation more 

than two hundred and sixty billion dollars in lost earnings 

over their lifetimes (Henry, 1986). This will not include the 

billions upon billions of dollars for functionally 

illiterate, dropout prevention, and "stay in school" 

programs, crime control, substance and child abuse, and other 

social services that this group costs our nation. 

For each year high school counselors sit reticently 

behind their desks and fail to incorporate innovative 

strategies; upgrade their training; are not willing to uproot 

their complacency and stringently adhere to outdated 

counseling techniques and procedures to help at-risk 
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students, this country will lose billions of dollars that 

could have been greatly used in educational reform (Sizer, 

1990). Further, when instructional leaders are demanded by 

local education associations to employ an uncertified 

counselor or promote a tenured classroom teacher to a 

counseling position as opposed to hiring a certified, 

qualified, bona fide candidate with indelible qualities to do 

the job with efficacy, often contributes significantly to the 

collapsing of counseling services, according to Kozol (1985). 

Examinations by some secondary school instructional 

leaders across the nation present no "quick n'easy" answers 

to the problems facing high school public school counselors. 

Although some of the counseling reforms advocated by some 

administrators can be put in place now, others address 

fundamental, structural weaknesses in local and state school 

governing policies toward at-risk students (Kozol, 1985). 

Effecting these longer-term reforms will take sustained 

effort and a firm commitment over the years by a dedicated 

coalition of education, business, government and community 

leaders; all of which requires a great deal of support. 
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The School District of Osceola County, Florida 
CHRIS COLOMBO - SUPERINTENDENT 

817 OSCEOLA BOULE\'~RD 
KISSIMMEE. FLORIDA 3.!i".!.t.-4t.95 

PHONE: (407) 870-46:0 

June 21, 1990 

Mr. Xavier Pinellas 
114 E. Mohave, Apt. 204 
Tucson, AZ 85708 ' 

Dear Xavier: 

I appreciated your phone call yesterday when you discussed some 
thoughts and ideas for researching services and programs for at-risk 
students. I want you to know that I am very pleased that you considered 
our school district for y,our research. 

Having discussed this research proposal with our superintendent, I 
want to give you formal permission to conduct an attitudinal survey 
with our at-risk students, along with parents, teachers, administrators 
and counselors, in our secondary schools. 

If you will send me an original copy of the survey form, I will get 
copies reproduced and distribute them accordingly. Please remember 
that individual's information is confidential, but demographic and school 
data are appropriate for publication. If I can be of further assistance, 
please contact me. 

RD/sb 

Sincerely, 

~~n~ 
Assistant Superintendent 
for Instruction 
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Dear Respondent: 

114 E. Mohave #204 
Tucson, AZ 85705 

August 25, 1990 
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As a part of my doctoral program at the University of Arizona, Tucson, 
Arizona, I am required to write a dissertation in my chosen field of study. 
Knowing from experience how vital counseling services can play in the life of 
students at the secondary level, I chose to write my dissertation on: "An 
Evaluation of High School Counseling Services to Success of At-Risk Students." 

I would greatly appreciate your cooperation in filling out the enclosed forty 
item survey and returning it to the Proctor as soon as possible. I wish to insure 
you that all data will be regarded as confidential and that your cooperation in this 
research study will be of benefit to counseling departments in our nation's 
secondary public schools. 

Please answer the questions as accurately as possible, for the significance 
of the study depends upon your responses. 

You have my sincere appreciation for helping to make this study possible. 
A final copy of this research. study will be available to all interested persons 
through the main branch of the University of Arizona Library, Tucson, AZ 85721. 

Enc.: 1 Survey 

Yours in Education, 

k~in~~s~ 
Ed.D. Candidate in 
Educational Administration 
University of Arizona 
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Evaluation of Counseling Services to 
Success of High School At-Risk Students Survey 

Do not write your name on this survey! We are interested in your 
opinion. We are not interested in identifying you, so please do not put any 
identifying marks on the survey. Your support and cooperation are greatly 
appreciated. 

Age: __ Sex: Male ___ _ 

Please check one item in each column: 

Student 
Parent 
Teacher 
Counselor __ 
Administrator 

School Site 

Gateway High __ 

Osceola High __ 

St. Cloud High __ 

Female ___ _ 

Ethnicity 

Anglo __ 
African American 
Oriental __ 
Spanish/Hispanic __ 
Native American 
Filipino __ 
Other 

DIRECI10NS: Respondents/below are a series of questions having to do with 
Evaluating Counseling Services to Success of High School At-Risk Students. 
Please circle opposite each item the category which agrees most with your 
opinion of the "satisfaction" of that item within the counseling department at 
your school. 

Example 1: How do you feel about the 
welcome you received in 
your counseling department? 

VS GS NS DK NR 

In example 1, the "GS" indicates an answer of Generally Satisfied. 
Please circle only one answer for each question. 

VS = Very Satisfied 
GS = Generally Satisfied 
NS = Not Satisfied 
DK = Don't Know 
NR = No Response 
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OUESTIONS 

(VS = Very Satisfied, GS = Generally Satisfied, NS = Not Satisfied, 
OK = Don't Know and NR = No Response,) 

1. Do you feel that counselors at your school offer and emphasize the right 

courses for at-risk students? ( VS GS NS DK NR ) 

2. Do you feel that counselors at your school offer and emphasize the right 

programs of studies for at-risk students? ( VS GS NS DK NR ) 

3. Do you feel that at-risk students are being adequately infonned about 

vocational programs? (VS GS NS DK NR ) 

4. Do you feel that at-risk students are being adequately infonned about technical 

programs (e.g. computer training programs)? ( VS GS NS DK NR ) 

5. Do you feel that at-risk students are being adequately infonned about 

academic programs? ~ VS GS NS DK NR ) 

6. Do you feel that one-on-one counseling services are provided adequately for 

at-risk students? ( VS GS NS DK NR ) 

7. Do you feel that group counseling sessions are provided adequately for at-risk 

students? (VS GS NS DK NR ) 

8. Do you feel that counselors at your school adequately infonn at-risk students 

about what is expected of them in their classes? (VS GS NS DK NR) 

9. Do you feel that at-risk students are being adequately infonned about the 

school's homework policy? ( VS GS NS DK NR ) 
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10. Do you feel that at-risk students are being adequately informed about 

expected behavior codes in school? ( VS GS NS DK NR ) 

11. Do you feel that at-risk students are being adequately informed about their 

learning progress? ( VS GS NS DK NR ) 

12. Do you feel that counselors adequately serve as Advocates for at-risk students 

when the need arises? (VS GS NS DK NR ) 

13. Do you feel that the number of at-risk students assigned to each counselor 

is adequate? ( VS GS NS DK NR ) 

14. Do you feel that at-risk students' school experiences are consistent wit the 

values taught at home? (VS GS NS DK NR ) 

15. Do you feel that at-risk students are adequately handled with respect when 

in the counseling department? ( VS GS NS DK NR ) 

16. Are you satisfied with the access to information about careers given to at-risk 

students by their counselors? (VS GS NS DK NR ) 

17. Are you satisfied with the access to information about after-school jobs given 

to at-risk students by their counselors? (VS GS NS DK NR ) 

18. Are you satisfied with the access to information about standardized tests 

given to at-risk students by their counselors? ( VS GS NS DK NR ) 

19. Are you satisfied with the guidance and counseling services for at-risk 

students? ( VS GS NS DK NR ) 

20. Are you satisfied with related counseling reading materials about at-risk 

students in the counseling department? ( VS GS NS DK NR ) 
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21. Are you satisfied that counselors offer equal opportunity counseling sessions 

for at-risk students? (VS GS NS OK NR ) 

22. Are you satisfied with the assistance provided to-at-risk students in planning 

for career days by their counselors? ( VS GS NS OK NR ) 

23. Are you satisfied with the Student-Parent-Teacher-Counselor conferences of 

at-risk students? ( VS GS NS OK NR ) 

24. Are you satisfied with the Parent-Teacher-Counselor conferences of at-risk 

students? (VS GS NS OK NR ) 

25. Are you satisfied with the Student-Teacher-Counselor conferences of at-risk 

students? (VS GS NS OK NR ) 

26. Are you satisfied with the Student-Counselor conferences of at-risk students? 

( VS GS NS OK NR ) 

27. Are you satisfied that the Alternative Instructional Program adequately 

addresses the needs of at-risk students? ( VS GS NS OK NR ) 

28. Are you satisfied with workshops held by counselors on counseling teachers 

how to adequately employ strategies to motivate at-risk students for 

academic success? ( VS GS NS OK NR ) 

29. Are you satisfied with workshops held by counselors on counseling social 

workers, parole officers and health and rehabilitative youth workers on 

ways and means to adequately help at-risk students in the community? 

( VS GS NS OK NR ) 
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30. Are you satisfied with community meetings conducted for parents and 

community leaders by counselors on how to improve the self-worth of at

risk students? ( VS GS NS OK NR ) 

31. Are you satisfied that counselors are prepared with well-developed 

counseling strategies and techniques to work adequately with at-risk 

students? ( VS GS NS OK NR ) 

32. Are you satisfied with leadership of administrators in working with 

counselors to curtail suspensions of at-risk students? 

( VS GS NS OK NR ) 

33. Are you satisfied with group counseling sessions for at-risk students? 

( VS GS NS OK NR ) 

34. Are you satisfied with affective education sessions for at-risk students? 

( VS GS NS OK NR') 

35. Are you satisfied with peer counseling sessions for at-risk students? 

( VS GS NS OK NR ) 

.36. Are you satisfied with the resources dedicated to counseling services for at

risk students? ( VS GS NS OK NR ) 

37. Are you satisfied with the assistance counselors provide at-risk students in 

changing schedules? (VS GS NS OK NR ) 

38. Are you satisfied with the condition of the counseling facility? 

( VS GS NS OK NR ) 
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39. Are you satisfied with the drop-out retrieval specialist employed to assist at

risk students? ( VS GS NS DK NR ) 

40. In general, are you satisfied with the counseling staff to counsel at-risks 

students? (VS GS NS DK NR ) 

REMINDER: ONCE YOU HAVE COMPLETED THIS SURVEY, 

PLEASE RETURN IT TO THE PROcrOR. 
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Dr. Roger Dearing 
Assistant Superintendent of Instruction 
School District of Osceola County, Florida 
817 Osceola Blvd. 
Kissimmee, Florida 34744 

Dear Dr. Dearing: 
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114 E. Mohave 
Apartment #204 
Tucson, AZ 85705 

June 6, 1990 

Thanks so very much for your most recent telephone call. As agreed upon, 
this letter will elaborate our needs regarding "An Evaluation of High School 
Counseling Services to Success of At-Risk Students." 

Enclosed are the following items to conduct the survey: 
1) Cover letter 
2) Clarification of the term "at-risk students" and 
3) Forty-item survey. 

Please disseminate the packet of data to selected proctors. Additionally, adhere 
to the guidelines stated below: 

1) Timing of Survey- The pilot study reveals the survey may be 
administered during a regular fifty-five minute class period to 
identified at-risk students. 

a) Proctors should request each respondent to do the survey themselves 
-i.e. no comparisons, group answers, and at a minimal noise level. 

b) Proctors must make sure each respondent completes the survey. Equally 
important, thank him/her for their participation. 

2) A proctor must be assigned to each of the three high schools, as well as 
each of the five middle schools to disseminate and collect surveys 
from administrators and teachers. (A maximum of five days is 
needed to complete the process.) 

3) A statement about the survey from the site coordinator should be 
advertised in each schools's daily bulletin for at least five days prior 
to disseminating the survey. 
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4) From the designated date you disseminate the survey to the proctors, 
they have five days to return them to your office. 

5) If surveys are not in your office by the fifth day, at 5 p.m., follow up 
with a phone call to site proctors who need to be notified. 

A survey should be given to each of the following: 
A. Each identified at-risk student at each of the three high schools. 
B. Each high school and middle school administrator and teacher, 
in the School District Osceola County, Florida. 
C. Randomly selected parents of students at risk. 

6) Keep an accurate count of the number of surveys given to each proctor. 

7) Keep an accurate count of the number of survey returned by each 
proctor. 

8) Complete tally sheet for each school. 

9) Separate surveys into four categories: 
a. At-risk students b. Teachers 
c. Administrators d. Parents. 

10) Randomly selected parents of at-risk students should receive their 
surveys via United States mail. Proctors of each school must mail 
the survey to parents, along with a cover letter. Again, timing is 
important. A-self-addressed envelope should accompany each letter. 

11) Instruct proctors to call parents who haven't returned surveys 
within five days. (A maximum of five days to have surveys 
returned.) 

12) An accurate list of parents participating in the research project must be 
on file, in tile event there is a need to do a follow-up. 

13) Package surveys and send them to me, no later than October 30, 
1990. 

Again, thanks so very much for your cooperation. I'm eternally grateful 
for your beneficial support. 



Yours in quality education, 

.ry~ e.~ 
/x~~ier C. Pinellas 

Ed.D. Candidate in 
Educational Administration 
University of Arizona 
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Dr. Roger Dearing 
Assistant Superintendent of Instruction 
School District of Osceola County, Florida 
817 Osceola Blvd. 
Kissimmee, Florida 34744 

Dear Dr. Dearing: 

114 E. Mohave #204 
Tucson, AZ 85705 

July 29, 1990 
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Enclosed is a revised copy of the instrument to be disseminated to 
designated proctors at each school in the School District of Osceola County. 

As agreed upon in our conversation on May 27, 1990, approximately 1:30 
p.m. standard time, the survey will be administered on or before the 10th of 
October, 1990 and be in my possession no later than the 30th of October, 1990. 

If you have any questions regarding the aforementioned matter, please 
contact me as soon as possible. 

Again, thanks for your support, words of encouragement and cooperation 
as I continue to pursue my doctoral studies. 

XCP/jf 

Sincerely yours, 

k~pm~I~~ 
Ed.D. Candidate in 
Educational Administration 
University of Arizona 
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Dr. Roger Dearing 
Assistant Superintendent for Instruction 
The School District of Osceola County, Florida 
817 Osceola Blvd. 
Kissimmee, Florida 34744 

Dear Dr. Dearing: 

114 E. Mohave 
Apartment #204 
Tucson, AZ 85705 

April 18, 1990 
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Thanks so very much for returning my most recent phone call in a timely 
fashion. I must admit, you have always been most consistent and cooperative in 
dealing with pertinent issues as they relate to students in The School District of 
Osceola County, Florida. It's a real joy to work with a person of your caliber. 

I was most impressed with all components of the Teenage Pregnancy 
Program. I certainly hope, in the future, a component will be implemented to 
teach fathers effective parenting skills. Equally important, is the fact that future 
young fathers must be actively involved in all aspects of the child rearing process. 
They must also be willing to give support and respect to expectant mothers. 
Words can't express my gratitude and thanks to you, for being my study site 
coordinator, and assuming an active role in helping me to complete my 
dissertation. 

Please notify me as soon as you have discussed my research proposal with 
Superintendent Colombo, and other administrators involved. Upon hearing from 
you, I will forward all pertinent data to launch the survey. Hopefully, we will 
be able to conduct the survey before the end of this school year. 

It is my honest belief, this study will make some significant contributions 
to the field of education. More specifically, in the area of improving adequate 
counseling services to at-risk students. 

Again, thanks so very much for assisting me in my pursuit of excellence. 

Respectfully submitted, 

~~.~ 
~er C. Pinellas 

Ed.D Candidate in 
Educational Administration 
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Dr. Roger Dearing 
Assistant Superintendent of Instruction 
School District of Osceola County, Florida 
817 Osceola Blvd. 
Kissimmee, Florida 34744 

Dear Dr. Dearing: 

114 E. Mohave #204 
Tucson, AZ 85705 

August 10, 1990 
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Due to extenuating circumstances I will be moving on September 6, 1990 
to University of Arizona housing. My new address will be: 3401 N. Columbus 
Blvd., #8-0, Tucson, AZ 85712. Please forward completed surveys and any other 
pertinent data pertaining to my research project to my new address. 

Thank you for your support and cooperation. 

XCP/jf 

Sincerely yours, /r:; . I 

ry~e,~ 
~~~er C. Pinellas 

Ed.D. Candidate in 
Educational Administration 
University of Arizona 
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The School District of Osceola County, Florida 
CHRIS COLOMBO - SUPERINTENDENT 

817 OSCEOLA BOULEVARD 
KISSIMMEE, FLORIDA 34744 

PHONE: (407) 870·4600 

September 5, 1990 

Mr. Xavier Pinellas 
114 E. Mohave" Apt. 204 
Tucson, AZ 85708 

Dear Xavier: 

Your questionnaire has been distributed to each of our high schools 
and middle schools. As we discussed on the phone, the surveys are being 
completed by: 

1. All high school "at risk" students 
2. All high school teachers 
3. All middle school teachers 
4. All secondary administrators 
5. Parents at random 

We have color-coded the response sheets so we can determine which 
of the five groups that the responses come from. Hopefully we will be 
able to return the completed responses within a week. 

Hope you are doing well and that the dissertation isn't weighing too 
heavy on your nerves. I will notify you .as.,S,Q.Q!l.as. returned surveys 
arrive. 

RD/sb 

f.1est of Luck, 

Roger Dring, Ed.D. 
Assistant Superintendent 
for Instruction 

201 
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pilot study -- Researcher Memorandum 



Dear ______________ _ 

114 E. Mohave #204 
Tucson, AZ 85705 

April 22, 1990 
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Thank you for agreeing to assist me in my dissertation pilot study on May 
3,1990 in the cafeteria at 3:00 p.m., Tucson High Magnet School, Tucson, Arizona. 
Your responsibility will include responding to a fifty-five item survey and giving 
me constructive feedback as to what I need to do to improve upon the quality of 
the instrument. We should be done no later than 4:30 p.m. 

Again, thanks so very much for your support. I am looking forward to 
working with you. 

Yours in Education, 

JM~~~ 
Xavier Clinton Pinellas 
Ed.D. Candidate in 
Educational Administration 
University of Arizona 
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Dr. Roger Dearing 

3401 N. Columbus Blvd. #80 
Tucson, AZ 85712 

October 30, 1990 
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Assistant Superintendent of Instruction 
School District of Osceola County, Florida 
817 Osceola Blvd. 
Kissimmee, Florida 34744 

Dear Dr. Dearing: 

As of today, October 30, 1990, I received completed color coded surveys 
from at-risk students, randomly selected parents of at-risk students, high school 
and middle school teachers and administrators in the School District of Osceola 
County, Florida via Express Mail Next Day Service. The article number is 
FB604256928. 

I am most pleased with the very high percentage of surveys returned by 
students, teachers, administrators and parents. It only proves that people in 
Osceola County have placed a very high premium on addressing concerns 
centered around students at ri.'"k. 

I applaud all respondents for taking time out of their schedules to assist 
me with this research project. Also, I'm grateful to you for being the site 
coordinator. You performed all duties with efficacy and detailp.d excellence. 

Once the results have been tabulated along with other aspects of the 
dissertation, you will be given a copy for your use. 

Again, thanks so very much for assisting me. 

Yours in Quality Education, 

~m~~~ 
Ed.D. Candidate in 
Educational Administration 
University of Arizona 
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The School District of Osceola County, Florida 
CHRIS COLOMBO· SUPERINTENDENT 

817 OSCEOLA BOULEVARD 
KISSIMMEE. FLORIDA 34744 

PHONE. (407) 870-4600 

October 10, 1990 

Mr. Xavier Pinellas 
3401 N. Columbia Boulevard, #8D 
Tucson, AZ. 85712 

Dear Xavier: 

I wanted to write this letter to explain to you the delay in getting 
your questionnaire mailed to you. The forms for the middle schools 
were hand·delivered to Middle School PRIME Resource Teachers to 
distribute to the appropriate personnel. The P.R.T. meeting wasn't held 
until September 12th. I gave them two weeks to have the responses 
returned. Apparently some of the principals possibly delayed the 
distribution of the questionnaire until they were notified by my office to 
approve the survey. 

High school principals were given the forms for their students, 
parents and personnel. Student form retum was pretty good. Personnel 
and parent forms were very slow in returning. Our first mail·out to 
you should be arriving soon, or you may already have it. My next mail· 
out will be within the week. I'm sorry for the delay. I too used a survey 
while working on my degree and had to request an extension of time 
because of slow returns and second mailings. I hope you understand and 
I hope your committee will also understand. 

RD/sb 

Roger 0' ring, Ed.D. 
Assistant Superintendent 
for Instruction 
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Appendix L 
School District of Osceola County, Florida Student Membership Pre K-12 1985 to Fall 1990. Report ISSR 
125 dated October 24. 1990 

col. 1 Col. 2 Col. 3 Col. 4 Col. 5 Col. 6 Col. 7 Col. 8 
Year White Black Hispanic Asian/ Amer/Ind. Total Total Total 

Non- Non- Pacific Alaskan (Col. Hale Female 
Hispanic Hispanic Islander Native 1-5) (Col. (Col. 

I 1-5) 1-5) 

1990 71.10\ 8.70\ 17.70\ 2.2\ 0.2\ 

13910 1706 3478 432 48 19754 10034 9540 

1989 74.90\ 8.60\ 14.40\ 1. 70\ 0.30% 

13500 1550 2601 308 62 18021 9278 8743 

1988 78.80\ 7.90\ 11.60' 1.49\ 0.20% 
I 

i 

12592 1273 1854 230 23 15982 8205 7777 

1987 82.0a 7.50\ 8.50' 1.30' 0.20\ 

11863 1098 1266 191 30 14448 7425 7023 

1986 84.10\ 7.30\ 7.10\ 1.30\ 0.20\ 

11041 966 931 166 28 13132 6741 639 

1985 85.10\ 7.50\ 6.00\ 1.30% 0.10\ 

10594 931 753 160 12 12450 6399 6051 

N 
a 
\0 
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Appendix H. School Diatrict of Osceola county Florida Racial/Ethnic Breakdown as of 10/24/90 

School White Black Hispanic Ind/Alsk Asian/Pac Other Total 

BCE 424 76 356 3 21 0 880 

48.2' 8.6% 40.5% 0.3% 2.4\ 0.0% 100.0\ 

CAE 445 166 185 10 25 1 832 

53.5' 20.0\ 22.2\ 1.2\ 3.0\ 0.1\ 100.0\ 

HTE 587 27 15 1 9 0 639 

91.9% 4.2% 2.3\ 0.2% 1.4% 0.0% 100.0\ 

HE 589 95 176 0 48 0 908 

64.9\ 10.5% 19.4\ 0.0\ 5.3\ 0.0\ 100.0\ 

! LE 649 19 37 2 0 0 707 

91.8\ 2.7% 5.2\ 0.3\ 0.0\ 0.0\ 100.0\ 

MAE 730 35 39 1 6 0 811 

90.0' 4.3% 4.8\ 0.1\ 0.7% 0.0\ 100.0\ 

HCE 637 124 146 0 22 0 929 

68.6' 13.3% 15.7\ 0.0\ 2.4% 0.0\ 100.0\ 

PHE 706 61 42 2 15 0 826 

85.5% 7.4\ 5.1\ 0.2\ 1.8\ 0.0\ 100.0\ 

RCE 776 97 152 1 26 0 1052 

73.8\ 9.2\ 14.4\ 0.1\ 2.5\ 0.0\ 100.0\ 

RE.JE 554 23 60 2 0 0 638 

86.8\ 3.6% 9.4\ 0.2\ 0.0\ 0.0\ 100.0\ 

TAE 630 89 121 0 19 0 859 

73.3\ 10.4\ 14.1\ 0.0\ 2.2\ 0.0\ 100.0\ 

! 

N 
I-' 
I-' 



Appendix H. School District of Osceola County Florida Racial/Ethnic Breakdow as of 10/24/90 (Cont.) 

Ii I I I I I I I 

I 

I 
VE 437 82 274 2 24 0 819 

52.4\ 10.0\ 33.5\ 0.2% 2.9\ 0.0\ 100.0\ 

BMS 704 93 187 5 10 0 999 

70.5% 9.3% 18.7% 0.5% 1.0\ 0.0% 100.0% 

DJMS 570 134 227 3 29 0 963 

59.2% 13.9% 23.6% 0.3% 3.0% 0.0% 100.0% 

NMS 821 22 105 2 15 0 965 

85.1% 2.3% 10.9% 0.2% 1.6% 0.0% 100.0% 

PMS 354 76 348 4 22 0 804 

44.0% 9.5% 43.3% 0.5% 2.7% 0.0% 100.0\ 

SCMS 734 48 39 0 9 0 830 

88.4% 5.8% 4.7% 0.0% 1.1% 0.0% 100.0% 

GHS 784 114 531 3 46 0 1478 

53.0\ 7.7% 35.9\ 0.2% 3.1% 0.0% 100.0% 

OHS 1462 242 365 8 72 0 2149 

68.0% 11.3% 17.0% 0.4% 3.4% 0.0% 100.0% 

SCHS 1289 58 70 0 13 0 1430 

90.1\ 4.1% 4.9% 0.0\ 0.9% 0.0% 100.0% 

Total 13882 1681 3475 48 431 1 19518 

71.1% 8.6% 17.8% 0.2% 2.2% 0.0% 100.0% 

N 
...... 
N 
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Appendix N 

1990-91 Academic School year 

The School District of Osceola County, Florida Beginning of Year Statistics 

Composite Scores for Gateway, osceola, st. Cloud High School and Project COPE by grade and race as 
of september 25, 1990 

Grade Level Number of Number of Number of Number of Number of Number 
Anglos Afro-American Hispanic Native Other Students by 

Americans Americans Minorities Grade&Percent 

Ninth Grade 1172=67.20% 177=10.15% 343=19.67% 4=0.23% 48=2.75% 1744 

Tenth Grade 1020=70.00% 133= 9.00% 267=18.24% 3=0.12% 41=2.80% 1464 

Eleventh Grade 836=70.85% 89= 7.54% 225=19.07% 1=0.08% 29=2.46% 1180 

Twelfth Grade 567=74.00% 50= 6.53% 129=16.84% 3=0.39% 17=2.24% 766 

Total Number 3601=69.87% 444= 8.61% 964=18.70% 11=0.22% 134=2.60% 5,154 
by Race 

~ 
I-' 

"'" 
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Appendix 0 

1990-91 Academic School year 

The School District of Osceola County, Florida Beginning of Year Statistics for Project COPE by 
Grade Level and Race as of September 25, 1990 

Grade Level Number of Number of Number of Number of Number of Number 
Anglos Afro-American Hispanic Native Other Students by 

Americans Americans Minorities Grade&Percent 

Ninth Grade 6=31.58% 11=57.89 2=10.53% --=0.00% 0.00% 19 

Tenth Grade 4=36.36\ 6=54.55\ 1= 9.09% --=0.00% 0.00% 11 

Eleventh Grade 3=50.00% 2=33.33% 0.00% --=0.00% 1=16.67% 6 

Twelfth Grade 1=33.33\ 2=66.67\ 0.00% --=0.00% 0.00\ 3 

Total Number 14=35.90% 21=53.84% 3= 7.69% 1= 2.57% 39=100\ 
by Race 

N 
~ 
C'I 
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The School District of Osceola County, Florida 

Beginning of Year statistics 

for Gateway High School by Grade and Race 

As of September 25, 1990 
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Appendix P 

1990-91 School year 

The School District of osceola Country, Florida Beginning of Year Statistics for Gateway High 
School by Grade and RAce as of September 25, 1990 

Grade Level Number of Number of Number of Number of Number of Number of 
Anglos Afro-American Hispanic Native Other Students 

Americans Americans Minorities Grade&Percent 

Ninth Grade 236=50.31\ 42=8.95\ 172+36.69\ 1=0.21\ 18=3.84\ 469 

Tenth Grade 222=53.00\ 35=8.85\ 146=35.10\ 1=0.24\ 12=2.81\ 416 

E1venth Grade 203=56.38\ 21=5.83\ 127=35.27\ 0=0.00\ 9=2.51\ 360 

Twelfth Grade 129=56.58\ 17=7.46\ 74=32.46% 1=0.43\ 7=3.07% 228 

Total Number 790=53.63% 115=7.80% 519=35.23\ 3=0.22\ 46=3.12\ 1473 
by Race 

N 
...... 
(X) 
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The School District of Osceola County, Florida 

Beginning of Year statistics 

for Osceola High School by Grade and Race 

As of September 25, 1990 
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Appendix Q 

1990-91 Academic School year 

The School District of Osceola county, Florida Beginning of Year statistics for Osceola High School 
by Grade and Race as of september 25, 1990. 

Grade Level Number of Number of Number of Number of Number of Number of 
Anglos Afro-American Hispanic Native other Students 

Americans Americans Minorities Grade&Percent 

Ninth Grade 504=65.77\ 89=11.63\ 143=18.61\ 3=0.39\ 27=3.52% 766 

Tenth Grade 423=67.90% 74=11.88% 104=16.69% 2=0.32% 20=3.21% 623 

Eleventh Grade 340=68.14% 58=11.62% 82=16.43% 1=0.20% 18=3.61% 499 

Twelfth Grade 229=73.40% 27=8.66% 46=14.74% 2=0.64% 8=2.56% 312 

Total Number 1496=68.00% 248=11.21\ 375=17.05% 8=0.36% 73=3.32% 2200 
by Race 

N 
N 
o 
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The School District of Osceola County, Florida 

Beginning of Year statistics 

for st. Cloud High School by Grade Level and Race 

As of September 25, 1990 
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Appendix R 

1990-91 Academic School year 

The School District of Osceola County, Florida Beginning of Year Statistics for st. Cloud High 
School by Grade Level and Race as of September 25, 1990 

Grade Level Number of Number of Number of Number of Number of Number 
Anglos Afro-American Hispanic Native Other Students by 

Americans Americans Minorities Grade&Percent 

Ninth Grade 426=87.83% 30=6.19% 26=5.36% --=0.00% 3=0.62% 485 

Tenth Grade 381=89.95% 18=4.24% 16=3.79% --=0.00% 9=2.12% 424 

Eleventh Grade 290=92.06% 8=2.53% 16=5.07% --=0.00% 1=0.34% 315 

Twelfth Grade 208=94.11% 4=1.80% 9=4.07% --=0.00% --=0.00% 221 

Total Number 1305=90.31\ 60=4.15% 67=4.65% --=0.00% 13=0.89% 1445 
by Race 

N 
N 
I'J 
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Appendix S 

Guidance and Counseling Services of 

The School District of Osceola County, Florida 

The Osceola County School District Schools 1990-1991 

High School Instructional Program Guide states: 

In an effort to provide a successful and rewarding 
school experience, a number of services have been made 
available to assist students and parents. Those services 
are offered through the guidance department of each high 
school and include the following: 

Individual and group counseling 
Registration of new students 
Course selection and scheduling 
Maintenance and transfer of student records 
Credit checks and the calculation of grade point 

averages 
Scheduling parent/teacher conferences 
Providing students with information regarding 

scholarships, financial aid, and college 
admission procedures 

Providing testing information and explaining* 
testing procedures (p. 4). 

Students are encouraged to meet with their counselors on 

an individual basis and to use their expertise in planning 

for the future. 

According to their 1990-91 Student Services Plan, the 

role of the counselor at the high school level is to provide 

experiences that will build upon and further develop the 

objectives of the middle and elementary school programs. The 

counselor helps the student continue to establish values and 
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learn how to make realistic and positive decisions. The 

secondary counselor may focus more on the students' needs in 

career and educational planning and in moving further from 

the direct influence of the home. Through a continuous 

developmental program of testing, provision of information 

materials, individual and group counseling, placement and 

follow-up, the counselor attempts to help students in the 

realization of their individual potential. 

Guidance activities may include, but are not limited 

to the following: 

I. Personal/Social Development 

a. 
b. 
c. 
d. 
e. 
f. 
g. 
h. 
i. 
j. 
k. 

II. 

a. 
b. 
c. 
d. 

e. 
f. 
g. 
h. 
i. 
j . 
k. 
l. 
m. 

serving children with special needs 
Decision-making 
creativity 
Facilitative responses 
Values and actions related to drug use 
Alcohol use and abuse 
Effects of drug use 
Awareness and understanding of alcohol use 
Insights 
Problem situations 
Positive attitudes 

Educational Development 

Night school 
Credit checks 
Student orientation 
Familiarizing college-bound students with 
specific college 
Financial aid and scholarships 
TAP - graduation requirements 
TAP - national college entrace examinations 
TAP - academic advisement and counseling 
TAP - career/vocatoinal advisement 
Student academic orientation 
Student comprehension levels 
Credit by examination 
In-school suspension 



III. 

a. 
b. 
c. 
d. 
e. 
f. 
g. 
h. 
i. 
j. 

Career Development 

Career decision-making 
Career options 
vocational guidance support 
career-vocational opportunities 
correlating career values and interests 
Exist interviews 
Mid-Florida Technological Institute 
Career Day 
Social security information 
Military recruiters 
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Under the student services plan for each guidance 

acti vi ty , educational development and career development 

activities, a student services objective, target 

population(s), activities/intervention programs, person(s) 

responsible, timeline, expected outcome(s), and evaluation 

procedures were clearly delineated for each high school. 

In pursuit of addressing some of the needs of at-risk 

students, consideration was given to the need for creation of 

specialized programs at the high school level. These are as 

follows: 

I. PROGRAM TITLE: ACCELERATED CREDIT TRACK (ACT) 

PROGRAM CATEGORY: Educational alternatives 

overview 

The Accelerated Credit Track is designed to assist 

in the dropout prevention efforts of Osceola County by 

providing an alternative for high school students who have 

been identified as potential dropouts. The target popUlation 

is composed of students who havm been classified as 
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unsuccessful or disinterested when taught within the 

traditional school setting. Each has a record of poor 

academic performance, social adjustment problems and/or 

excessive absences. 

Program Goal 

The goal of this voluntary program is to provide 

potential dropouts with an avenue by which they can meet with 

academic success. This will be accomplished by providing 

program participants with the opportunity to earn credits at 

an accelerated rate. A reduced student/teacher ratio and a 

modified curriculum will be essential elements in this 

attempt to improve students' potential for achievement and 

build a more positive attitude toward school. 

outcome Objectives 

A. At least seventy percent (70%) of those who 

participate the first semester will stay in 

school for the entire year as determined by 

an annual summary. 

B. At last seventy percent (70%) of the 

participants will, within two semesters, meet 

the required standards and skills for 

continued 

assignment 

determined 

cards. 

progression 

(sophomore, 

by grades 

to the 

junior, 

recorded 

next class 

senior) as 

on report 
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C. At least seventy percent (70%) of the 

participants will develop a more positive 

atti tude toward school as measured by an 

attitude survey. 

D. At least seventy percent (70%) of the 

participants will maintain a 90% attendance 

rate. 

E. At least seventy percent (70%) of the 

participants will maintain passing grades in 

dropout prevention classes. 

Student Eligibility Criteria 

participants must meet at last three of the 

following criteria. (If a student meets criterion 6, he or 

she will not have to meet any of the others.) 

A. Have a grade point average of less than 2.0 

on a 4.0 scale. 

B. Have failed two or more courses the previous 

year. 

C. Be short credits needed for appropriate grade 

placement. 

D. . Be overage for grade placement as determined 

by state standards of age-grade placement. 

E. Have had more than 18 absences the previous 

year. 
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F. Have a person or family problem documented by 

Student Services personnel which interferes 

with school success. 

II. PROGRAM TITLE: ALTERNATIVE DAY SCHOOL PROGRAM 

Program Category: Education Alternatives 

Overview 

The Alternative Day School Program offers an 

intensive, individualized alternative basic academic program 

for at-risk students who have not completed the requirements 

for entry into high school. Students from all middle schools 

are bussed to the site. 

Goal 

A. 75% of students will maintain a 90% 

attendance rate. 

B. 50% of participating students will meet 

requirements for entry 

appropriate grade. 

into the next 

C. Program participants' dropout rate will not 

exceed the rate of the entire school district 

as measured by district-wide data collection 

procedures. 

D. 75% of participants will show a more positive 

atti tude toward school as measured by the 

district-adopted attitude survey. 

E. 50% of participants will remain in school. 
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F. 70% of the students will have at least a 2.0 

GPA in their academic classes by the end of 

each semester. 

Students Eligibility Criteria 

Eligible students will meet two or more of the 

following criteria. (If a student meets criterion C or E, he 

or she will not have to meet any other criteria). 

A. Student must not have experienced success in 

a regular classroom setting or other dropout 

prevention programs as evidenced by two or 

more failing grades. 

B. Student is at least 15 years of age at 

beginning of semester service and has not 

completed the requirements for entry into 

high school. 

c. Student is returning to school after having 

dropped out. 

D. Student has in excess of nine unexcused 

absences during the semester prior to program 

consideration. 
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III. PROJECT TITLE: PROJECT COPE CREATING OPPORTUNITIES 

THROUGH PARENTING EDUCATION) 

PROGRAM CATEGORY: Teenage Parenting 

overview 

Data obtained from the Osceola County Health 

Department, Kissimmee, Florida, indicates that 200 girls 

under the age of 18 became pregnant during the 1988-89 school 

year. The demands of pregnancy and parenthood placed on 

teenage parents, both male and female, often impede 

successful completion of high school. This program seeks to 

break the cycle of public dependency that so often forms in 

these cases and to instill in the participants the n~ed and 

desire to finish high school and to become independent and 

productive citizens. 

Goals 

To enhance the likelihood that pregnant and/ or 

parenting students earn a special or regular high school 

diploma. 

specific outcome Objectives 

To achieve the goals identified above, the 

following objectives will be pursued: 

Objective 1: 70% of the students will pass a 

minimum of four courses during each semester 

enrolled in this program. 
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Objective 2: 70% of the students will receive 

passing grades (85% or higher) in courses designed 

to meet their specific needs (e.g., Health for 

Expectant Parents, Parenting I, Parenting II, 

etc.). 

Objective 3: 50% of the parents enrolled in the 

program will remain in school until receiving a 

special or regular high school diploma. 

Objective 4: After having completed the CHOICES/ 

VIEWS computerized program, each student will be 

able to indicate at least three possible careers 

and construct one educational career plan. 

Objective 5: 70% of the teenage mothers entering 

the program during the first or second trimester 

of' pregnancy will deliver babies who have a birth 

weight of 5.5 pounds or greater. 

Objective 6: At least 50% of teenage mothers will 

not experience another pregnancy prior to 

graduation and receipt of a special or regular 

high school diploma. 

Objective 7: 100% of the program participants will 

continue their academic program. 

Student Eligibility criteria 

1. Eligible students are those teenagers who are 

pregnant or who are mothers or fathers and 
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the children, ages 0 to 5, of those teenage 

parents. 

2. GED Eligibility criteria: 

A student is eligible to take the GED 

test while currently enrolled if he/she: 

1. Is behind the class with whom 

he/she entered kindergarten and the 

class is graduating. 

2. Has passed the SSAT II. 

3. Has met Dropout Prevention Program 

eligibility criteria. 

4. Demonstrates probability for 

success on GED test documented by 

GED practice test or reasonable 

sUbstitute such as the Test of 

Adult Basic Education (TABE). 

student Admission Procedures 

Student Admission Procedures 

1. Students may refer themselves, or be referred 

by a guidance counselor or social workers, by 

providing the teen parenting center with a 

written verification of pregnancy from the 

health department of a physician or written 

verification of parenthood (birth 

certificate). 
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2. After eligibility is determined, the 

applicant's parent/guardian and Project COPE 

personnel will confer. If a decision is made 

to enter the program, the applicant will 

complete a student information form, the 

applicant's parent/guardian will complete a 

consent form, and the student will be 

enrolled in the program. 

3. Children of program participants will be 

given a Florida student identification 

number, and the appropriate paperwork will be 

completed for their admission to child care. 

Program operating Procedures 

The elements listed below are basic to operation 

of this program. Students, parents, teachers, 

guidance counselors, social workers, and 

administrators will work together organizing, 

planning, and implementing the following: 

curriculum 

Each student in the program will be trained in 

prenatal/postnatal health care, the stages of 

child growth and development, methods of aiding in 

the intellectual, language, physical, and social 

development of children, child guidance and 
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constructive play activities. The benefits of 

sexual abstinence as well as the consequences of 

subsequent pregnancies will be addressed. Students 

will be responsible for the regular Florida 

student performance standards for each course 

taken. The GED exit option will be made available 

to qualifying students. 

Special strategies 

1. Each student's schedule will be individually 

designed, with special consideration being 

given to the needs of Limited English 

Proficient students and others with 

unique requirements. Students will be 

scheduled to use the computerized 

CHOICES. This affords the student the 

opportunity to select from three 

programs of study: college preparatory 

(st. Cloud High School), general studies 

(utilizing PASS curriculum at the COPE 

center), and a function curriculum 

designed for students who qualify for 

the GED exit option (to be offered at 

COPE Center). Students will be scheduled 

to use the computerized CHOICES program, 

at the COPE Center as well as other 
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computer program, such as Computer 

Curriculum corporation program (CCC) , 

etc., and will be assisted in 

writing a plan for their next 

educational or career step. Special 

efforts will be made by all personnel to 

enhance the self-esteem of each 

participant. 

2. GED Testing for Students in Dropout 

Prevention Programs: In accord with rule 6-

6.021(6), Osceola County High schools will 

award a standard high school diploma to 

students currently enrolled in our Dropout 

Prevention Program, who pass the TED Test, in 

addition to awarding the State of Florida 

(GED) diploma. 

A. Dropout Prevention students will 

show mastery of Osceola County 

Student Performance Standards. 

B. Instructional resources include 

certified teachers, smaller 

classes, innovative materials, and 

individualized teaching strategies. 



C. students will meet 

Prevention plan 

criteria. 
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the Dropout 

eligibility 

D. students and their parent(s) or 

guardian(s) will receive extensive 

individualized, personal counseling 

by the home school's or program's 

guidance counselor. 

E. The Florida GED tests will be 

administered by Zina Schubert, 

Osceola County GED chief examiner. 

The administration of the GED TESt 

shall occur no sooner than March of 

the year of graduation. 

F. The Evaluation committee composed 

of the Assistant Superintendent for 

Instruction, the Executive Director 

for Instructional Programs, the 

Coordinator of Secondary Education, 

and the Administrator for 

Alternative Programs will evaluate 

the program in May of each year. 

The Minimum Components that Will Be Evaluated Are: 

1. The number of students participating by race 

and gender. 
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2. The number of students who pass the GED by 

race and gender. 

3. A qualitative analysis of student, 

community, school official, and 

satisfaction. 

parent, 

teacher 

4. An analysis of the costs associated with the 

program. 

S. An assessment of the impact on the State's 

existing GED program. 

student Services 

Student services and child care that 

will be 

supervised by school board employees will be 

provided at the program site for use during school 

hours. The child care facility will meet HRS 

licensing requirements. 

A full-time nurse will be employed by 

the district for this program, and students may 

request from a private physician, at their own 

expense, such special services as they or their 

children may need. 

Guidance counselors, social workers, 

and/or attendance specialists will provide 

information and referrals to available community 

agencies. Personal, social, socio-economic, 
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Medicaid, AFDC, employment, and job training 

information will also be provided. 

Transportation will be provided for all 

teenage parent program participants, including 

teen mothers and fathers and their children. The 

school board's transportation department will 

provide door-to-door service for all students 

throughout the county. 

Grade Level of Students 

Students from grades 4-12 who meet the eligibility 

criteria will be served. 

Number and Description of Program Staff 

Two classroom teachers, a nurse, and a 

clerical/classroom assistant will serve as program 

staff. Nursery aides will be employed based on HRS 

guideline that require specific aide/child ratios. 

Guidance assistance will be provided by Student 

Services. 

Description of Facilities 

Facilities will consist of four regular 

classrooms, a nursery for children under year of 

age, and a child care room for children one year 

of age and over. 

List of Implementation sites 
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The current Student Services building in st. Cloud 

will be vacated in June of this year and renovated 

to meet program needs. 

Number of Class Periods and Length of Period in 

Minutes 

Middle School students and selected 

ninth grade students enrolled in the Teen 

Parenting Program will attend six 50 minute 

classes (science, social studies, language arts, 

math, health, and peer counseling) at the Teen 

parenting Center. 

High School students will attend four 50 

minute academic classes at st. Cloud High School. 

For two period of 50 minutes in length, they will 

attend classes (Parenting Skills I, Parenting 

Skills II, and/or Health for Expectant Parents) at 

the Teen Parenting Center. 

Average Class Size 

optimum class size is 14: Maximum is 18. 

Length of Stay 

From a minimum of one grading period to a maximum 

of one year per pregnancy. The length of stay may 

be extended for extenuating circumstances. In such 

cases, a written request by the student and his or 

her parents must be submitted. A committee 
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consisting of a social worker, a Proj ect COPE 

teacher, and the Administrator of Alternative 

Education will consider each request on an 

individual basis and make a determination as to 

whether or not the student should be permitted to 

remain in the program. 

Total Number of Students 

Twenty high school teenage mothers and fathers, 20 

middle school teenage mothers and fathers, and 15 

children will be served in this program. 

Total DOP F.T.E. Projected 

Thirty-five. 

Evaluation 

Objective 1: 70% of the students will pass a 

minimum of four courses during each semester 

enrolled in this program. 

Evaluation: The academic records of program 

participants will be examined. 

Objective 2: 70% of the students will receive 

passing grades (65% or higher) in courses designed 

to meet their specific needs (e.g., Health for 

Expectant Parents, Parenting I, Parenting II, Peer 

Counseling, etc.). 
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Evaluation: Teacher records will be examined to 

determine the number of students who receive 

passing grades in the course identified in 

Objective 2. 

Objective 3: 50% of parents enrolled in the 

program will remain in school until receiving a 

special or regular high school diploma. 

Evaluation: Each district high school will provide 

information at the end of each school year which 

identifies program participants who are eligible 

to receive a special or regular high school 

diploma. 

Obiective 4: After having completed the CHOICES/ 

VIEWS program, each student will be able to 

indicate at least three possible careers and 

construct at least one educational career plan. 

Evaluation: Teacher records will be examined to 

determine the number of students, who after 

completing CHOICES/VIEWS, indicated at least three 

possible career choices and constructed at least 

one educational career plan. 

objective 5: 70% of the teenage mothers entering 

the program during the first or second trimester 

of pregnancy will deliver babies who have a birth 

weight of 5.5 pounds or greater. 
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Evaluation: Birth certificates will be examined to 

determine the birth weight of each baby. 

Objective 6: At least 50% of teenage mothers will 

not experience another pregnancy prior to 

graduation and receipt of a special or regular 

high school diploma. 

Evaluation: Enrollment records will be examined to 

determine the success of this objective. 

Objective 7: 100% of the program participants will 

continue their academic program. 

Evaluation: Student records and class schedules 

will be examined to evaluate this objective. 

Oualifications of Program Participants 

In addition to state mandated credentials, 

including a valid Florida Teaching certificate, 

all instructional personnel will: 

1. Have an expressed interest in the position. 

2. Be aware of current curriculum trends, 

learning styles and the developmental stages 

of child growth and learning. 

IV. PROJECT TITLE: PROJECT FUTURE 

PROGRAM CATEGORY: Educational Alternatives 

Overview 

This program is designed to assist in the dropout 

prevention efforts of Osceola County by providing an 
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alternative for high school students who have been identified 

as potential dropouts and who are seeking entry into the job 

market. The target population is composed of students who 

have been classified as unsuccessful or disinterested when 

taught within the traditional school system. 

Program Goal 

The goal of this voluntary program is to provide 

potential dropouts with an avenue by which they can meet with 

academic success that will lead to high school graduation and 

qualifying for a full-time position with Walt Disney World. 

This will be accomplished by providing program participants 

with the opportunity to earn credits at an accelerated rate 

while working in a part-time capacity for Disney World at 

EPCOT Center. A reduced student/teacher ratio and a modified 

curriculum will be essential elements in this attempt to 

improve students' potential for achievement and build a more 

positive attitude toward school. 

Outcome Objectives 

A. At least seventy percent (70%) of those who 

participate the first semester will stay in 

school for the entire year as determined by 

an annual summary. 

B. At least seventy percent (70%) of the 

participants will, within two semesters, meet 

the required standards and skills for 
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assignment (sophomore, 

determined by grades 

cards. 

to the 

junior, 

recorded 
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next class 

senior) as 

on report 

C. At least seventy percent (70%) of the 

participants will develop a more positive 

attitude toward school as measured by an 

attitude survey. 

D. At least fifty percent (50%) of the program 

participants who graduate will be offered 

full-time employment at Walt Disney Wo~ld. 

E. At least seventy percent (70%) of the program 

participants will maintain a ninety percent 

(90%) attendance rate. 

student Eligibility criteria 

In order to participate in this program, students 

must be at least 16 years of age and meet at least three of 

the following criteria. (If criteria F and G are met, 

students will not be required to meet any of the others). 

A. Have a grade point average of less than 2.0 

on a 4.0 scale. 

B. Have failed two or more courses the previous 

year. 

C. Be short credits needed for appropriate grade 

placement. 



246 

D. Be overage for grade placement as determined 

by state standards of age-grade placement. 

E. Have had more than 18 absences the previous 

year. 

F. Have a personal or family problem documented 

by Student Services personnel which 

interferes with school success. 

G. Qualify and be 

employment with 

accepted for part-time 

Walt Disney World. This 

criterion will be met after the student has 

met all other edibility criteria. 

Each of the above mentioned programs has the 

following components: 

*Evaluation procedures 

*Personnel qualifications 

*Staff development 

*Student admission procedures 

*Program operating procedures 

a. curriculum 

b. special learning strategies 

c. student services 

d. grade level of students 

e. number of class periods 

f. length of periods in minutes 

g. average class size 
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h. length of stay 

i. total number of students 
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Appendix T 

Secondary Course Offerings 1990-91 In the School District of 
Osceola Country, Florida 

ACADEMIC 

Cour .. Numb., I Til.'!. +_E.~S OHS SCHS 
............ ·_·_._· .. _1 

I 
0101300 Ar1I2·D Comp I X X 
0101310 Ar1I2·D Comp II X X 
0101320 Ar112·D Comp III X X 

. .-£1. 013.?g..- AtlJ3.D Com p I X 
0101340 ---Arv.i:·OMComp II X 
0102300 Coram/Po. I X X 
0102310 CGramlf'olll X X 

.- cil.~~ .. :::t_-'M"Mc;;-~~~!aTa;~~'-- ",M ___ , ~_MM _.M __ . 

'-o;'043-2ij'''I-M-M''D';;;;iP;;i~i'i''''-'--'''M X 1-'---

0104330 I Draw/Poln. II X 

0104340 I Draw I X 

"-'-5}~~--1-----'6~"1\!1----- M. ___ M _____ ~M_ 
.--oi.04ii:;O .... -.f----.. -.p~iiii.i.M ..... --M-.... MM .... _ ..... M'_Mj(,'_ --.-_. 

0107300 Jewelrv I I X I 
0108310 Creauvo Photo I X X 

-X-" -.~.-. 
0109300 I A.P.lAn·Gonarai Par Iloilo X 
0109310 Ponlollo I x x X 
0109320 Pan 10110 II X 

..... M·~;·f;.~: .. M.-.t_ .. M .. • .. ·3 . .g.~:S::;~·~;;; .. ·-.. ·M+--X·- t--'''~'--r---'-' 
0111310 Sculoruro I X I 
0113300 ArCnn9Clurai OMlgn X 
0113350 Inlonor DlISlQn X 

0201300 Comouler ProgrammonQ I x X 

0201310 Comoul" proqrammong II X 

0300300: E IIlnIC Danca i X I 
.... --o~oo:i;·i;··-··-: --·O~~~·T;~·~·~~~ .. i--·r-·X-- -x-r-'x-.. __ ............ ____ .................... _ ....... ___ + I _ .. _ ...... _. 

0300320 Danca T ocnnooullS II i X I I X 

0300330 Danca r ecnnoouos III X 
0400310 Drama I X X 

0400320: Drama II ! X I X I X ........ O.i.OO3'jQ ........ ~ .... MM .......... "D;;;;;;~·iii·--·---·i-.. x-.. r .. ·-.. x ........ ~-............ . 
........ o4·ixi:i4o ........ ~ .. · .... · ............ D;~;;;~·iii .... · ........ · .. · .. ·! ...... · .. x ........ r .. · .... ·M 

....... : ................. . 

0400350 TnoallQ HlslOrv/Lol I 

04003 70 ~CIlr.O I X 

0400380 ·\c::"~ II i X I 0 
......... - ••••••••••••••• _.;-_ •• - .. _ .............. 1 •• _-.... __ ... _ •• __ •••• _ ... _ ........ _ .... _ ........ __ _ 

0400410: Slaaocralll i X ! X I 

0400420 51aqocrallll X X 

0500300 E,ecullva InlomsnoD X 

0500340 E,oooralorv raacnona I X x 
0701320 F'encn I ! X X x ........ 07·0;:i:iO ........ • .................... F;;~~;·ii .. ·-.... · .... ·T· ...... ·x" ...... 1"· ...... x ...... · .... · ...... :(" .... .. 
.;)701340 :'oncn III 
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Secondary Course Offerings 1990-91 ••. (Continued) 

COu .... NUmD.r I TIU. GHS OHS SCHS 

I 
0701350 FrencnlV X X 

0706300 LaM I X 

0706310 Laa" II X 

0706320 LaUn III X 
LaM IV X 
R7i~;-;;''T' X 

0706330 
.. -07or.iOii--Jtr----= 

07083-40 I SpanlSn I X X X 

0708350 SoanlSn II X X X 

.... _2?~.~ ........ 1 .. --.-._ ... ~p.~.'.~~.!!! ... _ ...... _ .... _2! ................. ~ ..... __ ... '5... ... _ 
0708370 I Soanl$n IV X X 

--07093iiO--·i--sOa~~·';"S~;;';"I'--- --ii' ...... · '-"-t- ---
0709310 Soantsn SDOOk II I X X 

0711300 Chinese I X 

0900320 I Humanllles ISlnco 1500) I X X 

1001320 Engllsn Honors I I X X X 

1001330 Engllsn Skills II I X X X 

1001340 English II X X 

.... ·-'*~l~·~· .. -.. +--.... ··~~~;;:n~~~~~~·i;! ...... -t--{ .............. ··~ ...... ··f· .. -·~· .... .. 
1001370 i English III I X I X I X 

1001380 English Honors III X X X 

1001:190 English Skills IV X X, 

1001400 i English IV ix, X I X 
'''--,oii;'4;'ii'-~----'e;;;;;;';;;'H~'~';;;;'iii''---,--ic-"-"j---'X'-'-j'-"'X--' 

'001440 8uslness Enoll$n I X X 

1C0145O 8us,"es5 Engll$n II I 

1001460 i Aoolleo CommUntC3ltons I i I I X 
.... _ ...................... u_ ... _ ......................................... _ ..... __ ._ ............... _ .. _ ................... .. 

~001470 : Aoolleo CommUntC3ItOnS II i I . X ·--·C·oi.j30 .. -T---.. ·E·scji."C~i;;;;;S;;;;;;·i· .. · X _ ......... -.;C' .. - ..• _-_ ... -
'002:140 ESOL LISlel1lS00aK II 

~002:l50 ESOL RnOOlWniino I X ~ 

'002:160 ESOL Roao,Wflltnq II X X .. ·-.... :00237ii .. ·· .. ··~·--...... E·Soi·c;;;;,·;,·,~;;;;·sk;ii~ ........ ·--.. · .. ·X .. ·-· .. · ........ X ................ ··· .... · .. · 
...... · .. :co3:i5ii········-.... ·· ...... ·i~·I~~~~~ .. E·~·~·,;~~·i .......... ····· ........ X· ...... ·; ........ ·x· .... ··· .......... .(" .... .. 

• =0:1360 1010nSIVO Enollsn II X X 

1C03370 InlonS .. 9 Enollsn III X 

..... _:.9.~~.~ ......... ! ..... _ ....... ~~~~.~~\~!.~.\~.~~ ......... _ ... J. __ ._ .. _ .. ~ ........ ~ ................. ~ ...... . 
'005310 Amorlcan Llloratura ; :( 

• 005320 81111sn Llloraluro 

'005330 CO"lemDorarv Literature X 

'C05340 C:aSSIC31 Llioraiuro 

·~C6J20 JiJurnalism III 
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Secondary Course Offerings 1990-91 .•• (continued) 

Cau,..e NumDer I Tille GHS OHS SCHS 

,006340 I Mass Mlldla I I X X 

,006350 I Mass Mlldla II X 
,006360! Mass MaDia III I X 

"M-2£2?E,~-+-____ S'~!:!!'!...M ____ L2 __ M X X 
,0073,0 I Spoecn II "!" X 

,007330 I DODale I X X 
,008:100 ReaDing I X X )( 

, , 00300 TV Proouciion I i X I X 
,,003,0 TV PrOOUCllOn II X X 

... __ ' !.~.~.~ .. _.I...'M._.!Y..~~?!!~~.~H'~'!!!""""""MLM"'~"""+' __ .. _ . .1._ .. MM .... . 

... M-·H·~~· ...... ·i .. · .. · .. ·MM~·~;:;;:·~;:~~· .... · ...... ·r ...... ··~ ...... ·"!'· ...... x ...... ·1-.. · .. x·· .... · 
12003,0 AloeDra I X I X I X 
1200320 AloODta I Hona~ X I X X 

... _ ... !~~??~ ... _.l ....... M .. M .. M ... ~~q!!~!!! .. '.' ............... _ .. i .... M ... ~ ........ l .. M ..... ~ ........ J.. ...... :.c ...... .. 
1200340! AlgoDta Hono~ II : I X I X 

,200350 Llnoar AlooDra X 

'200360 ADstract AlaODra X 
1201300 Mam AnalYSIs X X 

1205300 BasiC Skills Matn X x 
1205:1,0 AcDI 8as Ski Main 

, 205320 Funa Mam I 

'205:140, Gan Main I X X X · .. -.... ;-:i05J50· .. --iM_·---Ci·~~·M~i~·ii·M ...... M .... _ ... M_ .... _.M ...... _ .. x· .. - .... · .. · .... x .... · .. · 
• 2C5370 Con.umor Main X 

• 205380 au. Mam I X X 

......... :}.?~.~ ........ 1.. ............. ~.~.~~~~.~ .. ~!!!~.!! .. _ .. _._~._ ......... _ ......... _._ ............. ~ ...... . 

...... ...:??~.~ ... _.L_ ... __ .":.9!!!~~ .. ':!.~.'.~.L .. _ .......... __ . __ ..... ____ ... _ ... ~_ .. . 
• 2C!)4'0 ~DDIlIld Main II( 

• :::6310 GaamOIIV 

• 2C6J2~ Geomolrv H0t'10rs x 
• 2C6:l30 AnalYIiC GoiomollV X ~ ........ ·:2or.iOO· .... · .. r ............ · .. ;~·t;;;~ioo·~i~m ........ -· ........ · .... x ...... · .......... x .................. x ...... .. 

·········::C8:icO········ ... ·············"L~;~;~;·A~·i~··;.;~i~··············· .. ··················'·· .. ···:~······ .................... . 
• 21C3CO P'ooaOlllfV S:al;sllcs/AoOI 

':!1 1 :JOO T"oonomelrv X ;( 

......... :.?~.?~ ......... : ................ : .. ~~.~~~ .. !.~~.~.~ .. \ ............... ;. ............................ ~ .......... _ ..... ~ ....... 1 
• 3 004 CO ' ,'.1USIC31 T"oalor I X X 1 
~301:lCO l.,UO 10 t.1IJS Petl X X I 
'3C13:!O ,,"'Iarl X, 

• 301340, Gu,lar III X (I .... · .... :Jii;·J5ii ........ ~ .. · ...... · .......... :5~·,i~; .. ;v ...... · ............ ·: ............................ ·x ........ · ...... · .. t ...... j 
• 101360 ~evoca'o I (~( I 
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Secondary Course Offerings 1990-91 ... (Continued) 

Cou,.. Numb.r I Tille GHS ~ OHS SCHS 

I 
1301370 KeVb08la II x _.1 X 
1301380 Kevboara III x X 
1301390 KOYbOlIIIIlV x X 
1302300 Balllli x X X 
1302310 Bana II x X X 

'--,:ioi,i2O Ii;;dijj x X X 
1302330 Band IV x X X 
1302340 Bana V X X 

. __ ~~Rr:!~ ______ .~~_y.!. __ . _____ ~ ... ____ X ______ _ 

. __ '~R~~~ _ ___ -L~.1.~!~~1 ... _____ ~ .. ________ _ 
1302560 InSlru Enssm I X X 

1302470 Inslru Enssm II X I X 

1302480 Inslru E",om III X X 

.... -E.~3.~.~._-t InS'!'! • .§~!!.T._I.y' _____ • X ~ __ • ___ • 

... __ '3.~~.~.,!!? ____ ._._~.~.~!!!~!!!.! .... _ .. _. ___ ~ ___ .. _2_._ .. __ .~ ... _. 
1302510 I JaZZ Ensam II X X X 

130252O! Jazz Ensom III X X 

1302530 Jazz Ensem IV X X 

1303300! Chorus I I X X X .... -i:io33;·ii--i-··---·-c;;~;;;;·ii···--···I-···-X··· .. - _·X-_· --X .. -· .. 
1303320 I Chorus III ix, X X 

1303330 Chorus IV I X I X X 

• 303340 Chorus V X I X 

1303350 i Chorus VI I X I X I .... - .. ;·:iii:i4oo····--T· .. --····-·ii~;··i;;~·i··-······ .. ·· .. ·i_·-.. x· .. ·-·"j'·-.. x·--·r·--···_· 
1303410 VocaJ Tecn II I X I I 

1303440 VocaJ Ensom I X X 

1303450 Vocal Ensam II X X 

• 305300 EurvlnmlCS I X 
1305310 Eurvmmlcs II X x 
1305320 I EurvmmlCS III X, X I .. - ................. -:---_ ......... _-......... _-_ .............. ---... --~.---. 

.. _-':~9.~.??R. "~.~.~!!!.T.!f!.~y. __ ---l __ ~--. __ X _1. __ _ 
• 400300 Poe. CounSGilno I ! X I ~ , X 

'~00310 Poor Counsallno II X 

• ~0032O Poar Counsallna III X X 

• 400330 : Peer Counsallnq IV i X I X , X 

::::::::~~~~:~~~~:~:~~==~~t~tft0~::~:~=:==l::f=~=~::::~=:C~::I 
• 501330 BOOln Aeroolcs X X X 

• 501340 eoo Welonl Train X X 

~501370 Inlor Aeroolcs 

• 501390 Como F,lnQ5S 

• 502380' Soolnnlna Gail I ~. 
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Secondary Course Offerings 1990-91 ... (continued) 

Cau .... Number I Till. GHS OHS SCHS 

1502410 IndiDuai SDons I X X --X--

1502420 IndiDual Spans II X X X 
1502460 54111 Dallll1co Ac1 X X 
1502490 CarO/Proy AIMI InlulIOI X 
1503300 TraCII.!!!!!!!!~!.~ ___ .i. __ X __ X X 

'-;5033';0' "" BaskulbBlI X X X 

1503320 Saccor X X 

1503330 Sollball X X X 

1600300 , ComD Comm Skills I I x x 

1700340 Aosaarcn V ! X x X 

1700350 I A05uarcn VI I X X X · __ ·· .. · .. · .. _ .. ···-_·_···· .... · .... · .... · ...... _· .. ··· .. ···· .. t·_· .. · ................. _ ......................... .. 
1700370 i Crn Thlnklng/SIUDY SkillS I X 
, 700380 Car_ ADS/Doaslon MBMlng I X I X X 

1000300 AoroSDBcu SCIOncO I I x 
, 90031 0 Orovor Ed Class/LoD X I x x 

2000320 Biology I Honors X X 
2000330 Bloloay II X 
2000350 AnalomV/PhV5IOIOaY X I 
2000360 ; AnalomY/PhYSIOIOOY Honors! X X I I. 

·--2iiOO3iiiiM"·_· .. _·" .. · .. · .... E~;;I~;;:;··· .. "·-· .. -1--·;t·-·r"MM''X--r-'X''''M'' 
2000390 LlmnolOOY 

2000400 Matlno Bloloay 

2::01350 Astronomy X X ~ I 
;:001370 CcoanooraDnv ~ 

2003350 CnomlSIIY I Hon 

2003360' C~OmISIIY II X. X • I. · .... • .. ·::'ii(i:i·:i·8ii ........ · .......... " .... ·" .. p·h~~,;;;;·i .... · .... " .. -·-· .. M .... ·X .... _· .. M ............ M .. : ... " ... ~ ...... . 
2003390 PhVSICS I Hon X 
2~00300 l"'lro Amot HISIOrv 

21003'0 Amot H'siorv 



Secondary Course Offerings 1990-91 ... (Continued) 

Cours. Numbe, I Till. i GHS OHS SCHS 

._---I 
2100360 Lalln Amer Hlslory I X 
2101~00 AnIMrooology I X 

2102300 In Ira EC1lnomlCS I X X 
2102310 Economics X X X 

X --X X 
2104310 FUlure SIUdl1l! I X 
2104320 Global Siudies I x 

2106300 Intra 10 Amor Govommonl x 
x x ._;_ ' __ MM_' 

X X 
2106370 i Como Law Siudies ! 
21 07~00 Psvcnalooy I X 

2109~00 In/ra wono Hlslorv 

21~10 wona HISIOrv X 

x 
x 

'_"~'M'"'' 
X 
X 
X 

x 
x 
X 
x 
x 

21 09~2O Worlo HISIOrv Honors X l( I X 

7965010 Rosoarcn MOlnoos lor G,floa X x 
7965020 AOOIIOO Rosoarcn lor G,floa x 
7965040 G,floa Slualos 

8100310 P'ac Aa SkIllS J( 

8106020 Aa Prooucllon II X X 

alO6030 AO Prooucllan III 

8118010 "aroslrv I ; )( ..... M·ii·;2i';·;·O· .. ·-··: .... M-·C3~Ma~~·Dg·oo;;~i:~·~·~ .. , .. · ................. _ ............ M'X ... M_M
• __ ...... .. 

.. · .. · .. ·8·;2;·;·20· .... · .... · .... ···L'~·~·~~~~O~ .. O·O~;~;;O~~ .. ;j" ...... , ................... j ......... X".M .................... .. 
al 21 I 30 Lanascaoo Ooeral/ons III X 

8121~IO Ornamon/al Ha., I X 

..... M .. ~~.~~.~.~ ......... ; ............. 9!.~.~.T.!.~!~!.!'!.~!.' .. ~~ ............ ; ......... M ........ .l.. ...... ~ ... M ....... MM ........ .. 
8121330 Ornamonlal HO., III X 

82OC~10 x 
8200320 P'aCI/eal Kovooara SkIllS 

8200330 P'acl/cal Comouior SkillS X: 

254 
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Secondary Course Offerings 1990-91 ... (continued) 

Course Number I Tille GHS OHS SCHS 

8206010 Bus CompUlIir prog I X X 
8206020 Bus CompUllir Prog II X 
8206110 Bus CompulOI' AppI I X X x 
8206120 Bus CompuIII, Aopl II X 

.~~.!.~. Tl'P.!!!9.J..F~!!" X X 
8209220 Of rICe Proceauras -r X X 

__ X_ 

X 
8212010 Word Pl0C85slng I X X 
8212020 Word PreclISslng II X X 

8300410 I OCT· OJT I X X 
8300420 coe . OJT! X X 

8303020 OCT Tmlnlng II! X X 

'~1lll5~" c~~~·a~~~·q .. · .. -.. +--~· .. -......... ~ ... -.. I--~.-. 
8500330 PorsonauFOmllY Financo X X I X 
8500340 I Family uVing X I X X 
8500350 I NUlnllon t. Fooa ChOICes X I I X 

8500390 , Pnnoolos 01 Fooa PrOD , X I X i X 

8500610 Hom8lFamilY Managemenl X I X X 

8521010 Home Fum Prea I X 

8600710 BaSIC Pm 01 Cons" Teen X 
8600720 Inl8' Prn 01 Conslt Tecn 

9709130 AUla Mecnanlcs III 

3709140 /lula Mecnan,cs IV 

......... ;~~;·~ .. -.. r-· .. -· .. ;~,!;·t:r!ni~~·~I---~ .. ---·:·-·-~ .... -~·-"~~""""I 
······ .. 9·724o;·ii .. · .. · .. r-.. · .. -·· .. D~~·,i;~~·s·k;iis .. i· .. · .... · .... ·T .. · .... ·;r ...... :·· .. · .......... · .. ;· ...... ·· .. · .... ··j 

9724020 Drall,na Sk,lIs II : X 

H24030 Oralung 51<,115 III X 

3724060 Orailing SIIJI,S VI 

d727110 Aos Eloclnc:aJ W",na I ( 

a727120 Aes EleClncaJ W,nna " .( 

3727~ SO . Res E IOCincal W",no V 
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Secondary course Offerings 1990-91 ... (continued) 

Cour.. HurnDIr I Tltl. GHS OHS SCHS 

I 
8121160 I Res EleC1nCal Wlrlnll VI X 
87:lOO10 I ElDCIlOnlCS I X 
8130020 I EllIC1rDnlCS " X 
8130030 EIOCIrOnocs III X 
81~ EllIC1lOnocs IV X 

M--e7XXi'50 E18CIrOn1C:S V x 
8730060 EllIC1lOnlCS VI X 
8800310 PrDC1 En/reD Sk.lls X X X 

8900310 Prin 01 FamilY PlOlGellon X 
6900320 I Pnn 01 CoT~!!!!!!r.!.."!!~.~~~_+ ____ X ___ • __ 

Dlj"AL"ENRo'uM"ENTM.. ..M"j"M.M ... _ ... MM ___ MM. 
I I 

ENC 1101 Froshman ComD I I X X X 

... ~2~J.~ __ ! ___ ._E!!~.~ .. 2!.~!~!R,~Y."M··--·rl"---N -_x_-t._.1.-
ECO 2013 ! Pnn 01 Econom.cs·MaclO X X 
GLY 2010 PhyS.cal GoolOOV I X I 
MAC 1104 Colleao Alooora X I X 

MAC 1114 CoIIOllO TriganomolTV X I X 

... -1t!!C?'~~N_£~.'E!!!!!~ .. ~!.!I.!!~~!!!:?!'~'~N ... L_"M_'M 'N_~ .. _l. __ __ 
POS 1041: U.S. Governmenl I X X 1 X 
CGS 1000 InllO 10 DalO Procoss I I X I 
ENL 2013 SurvOY .n Eng L.,ero,ur" I X I X 

HUM 1 020 InllO 10 HumM.nos 
THE 1020 , Inlroaucllon 10 Thealer I X I . .. ---_ ... _ ... __ ................... _ ...... _._ ........ _._ ... _-_._ ... -. __ ..... _.-_. 
SPN 1100 Elomonlarv Soan,sn I i I x X 

REA 1620 51ucy 5.,115 lOt Col Sluoonis 

.~~_VA_N_~!>_P_L_~~;.~~~.!l;.;T ____ M _____ .!.M_.M_--l ___ ...J_. ___ 
: I I 

0706310 La""' Vera,' 
'~0142'O Lanouaoe ana Comooslflon 
'001430 L,:erarure ana ComOOSlilon 

... __ ~~~~?_ 8,o,ooy : I ( . 
2100330 Ame;;~~·H;;·,~;;;·-N·-r·M-.. --.. t-x .. -.... ~NM .. --... ... _ ................. _ .......... _ ..... __ ................................. -..... ~ ...... ---............... -.................... --.. 
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