
Cultural reproduction: Funds of knowledge as survival
strategies in the Mexican-American community.

Item Type text; Dissertation-Reproduction (electronic)

Authors Tapia, Javier Campos.

Publisher The University of Arizona.

Rights Copyright © is held by the author. Digital access to this material
is made possible by the University Libraries, University of Arizona.
Further transmission, reproduction or presentation (such as
public display or performance) of protected items is prohibited
except with permission of the author.

Download date 16/05/2023 14:32:57

Link to Item http://hdl.handle.net/10150/185619

http://hdl.handle.net/10150/185619


INFORMATION TO USERS 

This manuscript has been reproduced from the microfilm master. UMI 

films the text cirectiy from the original or copy submitted. Thus, some 

thesis and dissertation copies are in typewriter face, while others may 

be. from any type of computer printer. 

The quality of tbis reproduction is dependent upon the quality of the 

copy submitted. Broken or indistinct print, colored or poor quality 

illustrations and photographs, print bleedthrough, substandard margins, 

and improper alignment can adversely affect reproduction. 

In the unlikely event that the author did not send UMI a complete 

manuscript and there are missing pages, these will be noted. Also, if 

unauthorized copyright material had to be removed, a note will indicate 

the deletion. 

Oversize materials (e.g., maps, drawings, charts) are reproduced by 

sectioning the original, beginning at the upper left-hand corner and 

continuing from left to right in equal sections with small overlaps. Each 

original is also photographed in one exposure and is included in 

reduced form at the back of the book. 

Photographs included in the original manuscript have been reproduced 

xerographically in this copy. Higher quality 6" x 9" black and white 

photographic prints are available for any photographs or illustrations 

appearing in this copy for an additional charge. Contact UMI directly 

to order. 

V·M·I 
Unl'Jersity Microfilms International 

A Bell & Howell Information Company 
300 North Zeeb Road. Ann Aroor. M146106-1346 USA 

313761-4700 800521-0600 





Order Number 9202090 

Cultural reproduction: Funds of knowledge as survival strategies 
in the Mexican-American community 

Tapia, Javier Campos, Ph.D. 

The University of Arizona, 1991 

V·M·I 
300 N. Zeeb Rd. 
Ann Arbor, MI 48106 





CULTURAL REPRODUCTION: FUNDS OF KNOWLEDGE AS SURVIVAL 

STRATEGIES IN THE MEXICAN AMERICAN COMMUNITY 

by 
Javier Campos Tapia 

A Dissertation Submitted to the Faculty of the 

DEPARTMENT OF ANTHROPOLOGY 

in Partial Fulfillment of the Requirements 
For the Degree of 

DOCTOR OF PHILOSOPHY 

In the Graduate College 

THE UNIVERSITY OF ARIZONA 

199 1 



THE uNIVERSITY OF ARIZONA 
GRADUATE COLLEGE 

As members of the Final Examination Committee, we certify that we have read 

the dissertation prepared by ~J~a~v~i~eur~C~a~m~p~o~s~T~a~v~ia~ ______________________ __ 

entitled CULTURAL REPRODUCTION: FUNDS OF KNOWLEDGE AS SURVIVAL 

STRATEGIES IN THE MEXICAN AMERICA~N~CO~MM=U:!;;!N.;!:.I..:..TY~ _____ _ 

and recommend that it be accepted a~ fulfilling the dissertation requirement 

for the Degree of Doctor of Philosopny 

1 "1 ,- I Car as Ve ez-Ibanez Date u 

"lcC'tt 

~1/~L 
Luis C. Noll 

Date 

Final approval and acceptance of this dissertation is contingent upon the 
candidate's submission of thp. final copy of the dissertation to the Graduate 
College. 

I hereby certify that I have read this dissertation prepared under my 
direction and recommend that it be accepted as fulfilling the dissertation 
requirement. 

/./ 
141£,fJz, i lt4:? ¥-z-

Dissertation Directorl~arlos Veiez-Ibanez 

2 



3 

STATEMENT BY AUTHOR 

This dissertation has been submitted in partial fulfill
ment of requirements for an advanced degree at the University 
of Arizona and is deposited in the University Library to be 
made available to borrowers under rules of the library. 

Brief quotations from this dissertation are allO'tvable 
without special permission, provided that accurate acknowl
edgement of source is made. Requests for permission for 
extended quotation from or reproduction of this manuscript in 
whole or in part may be granted by the head of the major 
department or the Dean of the Graduate College when in his or 
her judgment the proposed use of the material is in the 
interest of scholarship. In all other instances, howewer, 
permission must be obtained from the author. 



4 

ACKNOWLEDGMENTS 

As Vygotsky once stated, "all knowledge is social in 

origin," and this dissertation is the product of many people 

who helped me and advised me throughout all these years. 

My committee members and mentors Dr. Carlos Velez-Ibanez, 

Dr. Luis C. Moll, Dr. Jane Hill, and Dr. John Chilcott pro-

vided the backbone for this work. 

their advice and patience. 

I thank all of them for 

Dr. J. Greenberg, Dr. J. Officer, Dr. T. Sheridan, Dr. J. 

Underwood, Dr. A. Allen, and Dr. M. Saldate contributed to my 

growth as a graduate student. Sra. Maria, Sra. Fregoso, M. 

Black, G. Bernache, Amy, Debbie, Mr. Baldenegro, A. 

Valenzuela, N. Gonzales, and other staff members in 

Anthropology and other departments encouraged and supported me 

In many forms. Dr. K. Hill solved many computer problems. I 

am grateful to all of them. 

I also want to appreciate the families that opened their 

homes and lives to me. I am grateful to have shared their 

dreams and hopes for themselves and for their children. I 

hope that my work will be of value to them for we all share 

similar goals in life. 



5 

DEDICATION 

This dissertation is dedicated to my parents Luis R. 

Tapia and Maria Guadalupe C. de Tapia whom through their 

practices at home taught me how to be a human being. My 

brothers and sisters played a crucial role as well. They were 

my first and most important teachers. 



TABLE OF CONTENTS 

DEDICATION 

LIST OF FIGURES . 
LIST OF TABLES 

ABSTRACT . . . . . . . . 
CHAPTER 1: RATIONALE FOR THE STUDY 

CHAPTER 2: LITERATURE REVIEW 

CHAPTER 3: METHODOLOGY 

. . 

CHAPTER 4: THE COMMUNITY AND THE SETTING 

. . . 

CHAPTER 5: THE ROSALES AND THE SANCHEZ HOUSEHOLDS 

CHAPTER 6 : THE HERNANDEZ AND THE DIAZ HOUSEHOLDS 

CHAPTER 7 : THE HOUSEHOLDS AND THE SCHOOLS 

CHAPTER 8 : CONCLUSION 

APPENDIX . . . . 
REFERENCES . . . . . . . . 

. 

6 

5 

7 

8 

9 

· 11 

• 18 

. . 75 

• 87 

107 

190 

262 

317 

332 

357 



LIST OF FIGURES 

FIGURE 1 HISPANIC POPULATION, 1985 

FIGURE 2 HOUSEHOLD INCOME, 1980 

7 

. . . 91 

• • • • 93 



TABLE 1 

TABLE 2 

TABLE 3 

TABLE 4 

TABLE 5 

8 

LIST OF TABLES 

THE ROSALES HOUSEHOLD . 110 

THE SANCHEZ HOUSEHOLD . . 151 

PEOPLE'S PARTICIPATION IN NADIA'S BIRTHDAYS. 170 

'l'HE HERNANDEZ HOUSEHOLD . . 192 

THE DIAZ HOUSEHOLD 227 



9 

ABSTRACT 

The Mexican American population in the United States, as 

all other human groups, employ a number of strategies and 

practices in order to ensure the maintenance and continuation 

of its members. These strategies are culturally derived, and 

they have been created by the interaction of people's practic

es with the social, economic, and political forces of the 

larger environment. Mexican American culture is reproduced 

across generations through the enactment of historically 

constituted social practices or funds of knowledge. These 

practices are "acted out" by actors within the domain of the 

household or the family in its relation to the capital ist 

system. 

In order to understand cultural reproduction in the 

Mexican American community, the structure and operation of 

four households were examined. The practices used by people 

to meet household members' sustenance, shelter, education, 

household management, and emotional/psychological needs are 

explored. Household members practices were divided in three 

domains: economic, social/recreational, and ceremonial/ 

religious. 

In a sense then, Mexican Americans are enculturated by 

carrying out activities appropriate to the immediate cultural 

setting. In this social setting, children learn appropriate 
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ways of behaving by interacting with other people whom, 

through verbal and non-verbal ways, teach them the norms 

appropriate to their cultural group. In addition, children 

spend a great part of the day in another setting (the school) . 

This setting, as part of the larger environment, influences 

household members practices, but the institution is affected 

in return. The interplay of these factors affects students' 

academic achievement. 



11 

CHAPTER 1: RATIONALE r'OR THE STUDY 

I- Introduction. 

Recent reviews on the status of anthropological research 

with the U.S. Mexican population point out its scarcity in the 

literature. Rosaldo (1985:406), for example, states that only 

nine anthropological books on Chicanos appeared from 1970 to 

1983. Of articles published, only four were in major anthro

pology journals (Keefe 1979; Melville 1983; and Wells 1979; 

1983) . Similarly, Officer (1988: 1) has observed that the 

major anthropology journals rarely publish articles based on 

studies of this population. However, research with this 

population in different regions of the country does exist. 

Among the better known research studies on Mexican Americans 

are the early works of Madsen (1964) and Rubel (1966) in 

Texas, and that of Clark (1959) in California. More recently, 

Achor (1978) studied a Mexican- American barrio in Dallas, 

Kutsche and Van Ness (1981) did a study of a village in 

northern New Mexico, and Foley (1990) did an ethnographic 

study of a small community in south Texas. There are also 

doctoral dissertations (e.g., Officer 1964; Landman 1953; 

Thurston 1962: and Weaver 1965), some which were published, 

including Baker's (1972) study on the functions of language in 

Tucson's Mexican American commu~ity, and Getty's (1976) work 

on interethnic relations in the same city. 
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From 1970 to the present, anthropologists have paid more 

attention to health systems, concepts of disease, and related 

topics than to any other aspect of Mexican American society 

(Officer 1988:8). Studies on the Mexican American family, 

acculturation and ethnicity have also been the focus of recent 

research (e.g., Keefe and Padilla, 1987). Those dealing with 

the family have addressed issues related to ethnicity, health, 

socialization, gender roles, and urban adaptation (Officer 

1988: 10) . This last category, dealing with family issues, 

includes an ongoing project on cultural reproduction and 

household G/namics in a Mexican community of Tucson, Arizona 

(see Velez-Ibanez and Greenberg 1986; Moll and Greenberg 

1990) . This dissertation, in great part, is based on this 

research. 

11- Statement of Purpose. 

Study of the process by which individuals become compe

tent members of their society or culture has a long standing 

history in anthropology_ This process, often referred to as 

cultural transmission, enculturation, or cultural reproduc

tion, focuses on the wc..ys culture is transmitted across 

generations. Traditional models emphasized the replication of 

uniformity in culture (Wallace 1970). Others emphasized the 

replication of diversity within a culture as an adaptive 

mechanism to the larger environment (Berry 1976; LeVine 1977) . 
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Regardless of uniformity or diversity, the role of people as 

transmitters and learners of culture were perceived different

ly (see Wolcott 1982). 

More recently, the process of cultural transmission has 

been conceptualized as a dynamic interactive process between 

the individual and other members of his culture (Wolcott 

1982:90; Denzin 1977). Thus, people's practices have become 

important units of analysis for the study of cultural repro-

duction. In order to get a better understanding of this 

process, a study of cultural reproduction in Tucson's Mexican 

community was undertaken. 

The present study 

reproduction in four U. 

analyzes the process 

S. Mexican households 

of cultural 

in Tucson, 

Arizona. Its purpose is to identify the ways cultural 

practices are transmitted and acquired by household members. 

Following Netting et al. (1984:xx, xxii), I define households 

as task-oriented residence units consisting of related and/or 

non-related individuals. However, as I shall elaborate, 

households are much more than simply a place of residence. 

They are the locus for the demonstration of kinship, gender 

and age roles, socialization, and economic cooperation, where 

the essence of culture is mediated and transformed into 

action. In addition, households in a capitalist economy are 

key social units where pooling of different types of income 
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from household and nonhousehold production reproduces labor 

and human life (Smith et al. 1984). 

In this dissertation I will show how the process of 

cultural reproduction occurs primarily by household members' 

daily practices. These practices and activities are shaped 

and delimited by the household I s linkages to the larger 

socio-economic environment. Under this circumstance, certain 

activities are carried out by household members for the 

maintenance and reproduction of the unit. The enactment of 

these activities results in the acquisition of certain bodies 

of knowledge and skills used by the population for its 

survival. The specific composition of these bodies of 

knowledge varies across populations depending on prior 

composition and incorporation into the larger system. 

With respect to the U.s. Mexican population, Velez-Ibanez 

(1986; 1988a) coined the term "funds of knowledge" to refer to 

those cultural and intellectual resources (historically and 

socially constituted) used by people in their daily practices 

for their maintenance and reproduction. These include values, 

ideas and beliefs for making sense of the world. In this 

dissertation, funds of knowledge have been grouped in three 

major categories; economic, social/recreational, and ceremoni

al/religious. The interplay of these funds give each house

hold a distinctive configuration or cultural shape (Velez

Ibanez 1989b: 19) . This unique patterning gives form to 
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household members' practices and the knowledge and skills 

derived thereby. 

Formal schooling, 

environment, impinges 

as part of the larger socioeconomic 

directly on the household and its 

members. Thus, the ways in which school-related activities 

are integrated into the household affect individuals' practic

es as well as the types of knowledge acquired. Therefore, any 

discussion of cultural reproduction must incorporate the 

impact of schooling on household members behavior and atti-

tudes. The interplay of home and school practices have a 

great impact on students' academic achievement. 

III- Organization of DisseLtation. 

Chapter two, a review of the literature, deals with 

issues of cultural reproduction and change. It consists of 

two major parts. The first part is made up of three sections. 

Section one is an overview of cultural reproduction, address

ing the processes by which individuals acquire the values and 

norms of their particular cultural group. A model of "Prac

tice" (Bourdieu 1977; Giddens 1979; 1984; SahlLis 1981) is 

used to elucidate this process. section two consists of a 

discussion of the relationship between the household and its 

members to the larger world capitalist system. This connec

tion is necessary because cultural reproduction depends on 

people's activities, but these activities are shaped and 
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delimited to a great extent by the larger socio-economic 

environment. section three is an overview of the acquisition 

of knowledge and skills derived from these household practic-

es. From a practice perspective, learning is closely related 

to the enculturation process. 

The second part deals with specific aspects of cultural 

reproduction within the u.s. Mexican population. 

It provides a historical overview of the Mexican population in 

the region. In addition, the major characteristics of the 

theoretical concept of funds of knowledge are presented and 

discussed. 

Chapter three provides a description of the methodology 

employed in the collection of data for this study. A major 

objective was to obtain as much information as possible on 

household members' daily activities. Several data collection 

techniques were used; participant observation, questionnaires; 

students' journals, two audio-tapes, and one video-tape. 

Chapter four is a description of Tucson's Mexican 

community. A demographic, economic, and educational profile 

of the population is presented in order to place the four 

households within a larger context. There is also a descrip-

tion of businesses, and other institutions and or services 

available in the community. other issues of importance to the 

people are presented as well. 
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Chapters five and six address the issue of cultural 

reproduction in Tucson's Mexican community through the 

presentation of four ethnographic case studies. The interplay 

of the three types of funds and household members practices 

derived thereby are presented for each household. 

Chapter seven analyzes the relationship between the 

households and the schools. These settings, as part of the 

larger society, affect household members practices. Individu

als respond by applying previously learned skills. The 

intermingling of home and school activities affect students' 

academic achievement. 

Chapter eight, the conclusion, brings to a focus the 

process of cultural reproduction as it operates in these four 

Mexican households. 



18 

CHAPTER 2: LITERATURE REVIEW. 

I- Introduction. 

Like other living things, humans must meet certain needs 

to ensure the maintenance and continuation of their species. 

Some of these basic needs are sUbsistence (food), shelter, and 

reproduction. Although these are "universal" needs, the way 

they are met vary greatly from society to society. Different 

human groups have devised and developed distinctive cultural 

strategies to achieve these ends. 

The major difference between humans and other social 

animals is the former's possession of culture. Culture is 

responsible for the variability present in human groups. This 

diversity resides in each group's distinctive ways of behav

ing, thinking, feeling, and overall making sense of their 

world. There is no consensus as to the meaning of culture, 

and it has been defined in more than one hundred ways (Kroeber 

and Kluckhohn 1953). Nevertheless, most anthropologists would 

agree with the following definition: Culture is a learned set 

of practices shared by members of a society that when acted 

upon by the members, produce behavior that falls wi thin a 

range that members consider intelligible (Haviland 1983:31). 

Because culture is learned, it is necessary to understand 

the process by which the intelligibility of behavior is 

reproduced across generations: the way in which it is learned 
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Through time, 

several hypothesis and models have been in vogue for explain

ing the process of cultural transmission and reproduction. 

American anthropologists, prior to the 1960' s, emphasized 

socialization practices as the primary agents of cultural 

reproduction (Ortner 1984:154). British social anthropolo

gists believed that it was through the enactment of rituals 

that people acquired the norms and values of their culture 

(e.g. Turner 1969). Both of these approaches focused on the 

activities and practices of people, but they tended to 

overemphasize the importance of child rearing practices and 

rituals such as rites of passage. 

A- Practice Theory. 

Practice theory, which has emerged in the 1970' sand 

1980's, focuses on the activities carried out by human agents 

on a daily basis as the foundation for understanding cultural 

reproduction (Ortner 1984). Practice theory seeks to explain 

human practices in relation to a global entity referred to as 

"the system. II The "system1l is perceived as a very dynamic 

entity affecting human practices while being influenced by 

these actions in return. Thus, in order to understand human 

action, we must have an idea of the structure and workings of 

the system 0perating on the subject and viceversa. 
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In practice theory, the system is viewed as patterns of 

relations between categories and of relations between rela

tions (Bourdieu 1977; Sahlins 1981). Sahlins (1981:3), 

influenced by Saussure and Kant, sees the system as a "whole 

having many parts which are mutually determining." The 

systemic parts are interrelated and complementary to each 

other. They are not serially linked, but reciprocally 

interconnected forming an aggregate whole. The different 

parts of the system can not be understood in isolation, but 

only in relation to the others. 

The system is not divided into units like base and 

superstructure, or society and culture, but is rather a 

relatively seamless whole. Within the system, an institution 

such as marriage is not only a system of social relations, but 

also of economic arrangements, political processes, cultural 

categories, norms, and values (Ortner 1984:148). Thus, the 

goal is to explain the system as an integral whole rather than 

to interpret one domain by referring it to another. Another 

feature of the system is that it is not harmoniously integrat

ed, and at its core, both shaping it and transforming it, are 

specific relations of asymmetry, inequality, and domination in 

a given time and place. Finally, within the system, society 

and history are not simply sums of ad hoc responses and 

adaptations to specific stimuli, but are regulated by organi

zational and evaluative schemes. These schemes are comprised 
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within the institutional, symbolic and material forms that 

make up the system (Ortner 1984:148). 

Basic to a model of practice is the idea that the system 

both enables and constrains human action due to the inherent 

relation between structure and agency (Giddens 1984:169). In 

this Vlew, a social system is a structured totality spanning 

across time and space, through continuities of social repro

duction. The structure consist of a number of constraints and 

resources repetitively involved in the reproduction of a 

social system (Giddens 1979:64). structural principles are 

principles of organization within the society (Giddens 

1984: 185) . Rules generate or are the medium through which 

practices are produced and reproduced. Resources are struc

tural properties of social systems, serving as the bases of 

power. They consist of structures of domination, drawn upon 

by individuals to interaction and reproduced through the 

duality of structure (Giddens 1979:67, 69). 

An important characteristic of the system is that 

structural principles function in contradictory ways (Giddens 

1984:193). These principles work in terms of one another but 

in opposition as well. The concept of structural contradic

tion has reference to a specific characterization of the 

present nation-state. A major contradiction of the capitalist 

nation-state is found in the way in which a "private" sphere 

of "civil society" is created by, but is separate from and in 
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tension with the "public" sphere of the state. civil society 

is the sector within which capital accumulation occurs, 

activated by the mechanisms of price, profit and investment in 

labor and commodity markers. The contradiction lies in that 

the capitalist state, as a "socializing" center representing 

the power of the community at large, is dependent upon 

mechanisms of production and reproduction which it helps to 

bring into existence but which are set off and in opposition 

to it (Giddens 1984:197-198). 

A related concept involves the duality of the system's 

structure which is related to the basic repetitive character 

of social life, depicting the mutual dependence of structure 

and agency. The duality of structure rests on the fact that 

the structural properties of social systems are both the 

vehicle and the outcome of the practices that make up those 

systems (Giddens 1979:69). Thus, in a sense, structure is 

both enabU.ng and constraining. This means that the same 

structural characteristics affect the actors and the society 

of which they are a part. The result of this duality is that 

the system's structure shapes human personality and society 

simultaneously. However, the outcome is not always predict-

able and fixed for actions have both intended and unexpected 

consequences (Giddens 1979:76). 

Human action or activities play a key role in practice 

theory. For all practical purposes, it can be stated that 
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"practice" is anything people do. Practice, however, is not 

viewed as random actions carried out by individuals, but as 

regularized, patterned routines. Bourdieu (1977), for 

example, looks closely at the little routines people enact, 

over and over, in eating, working, sleeping, as well as the 

social rules they follow again and again in social interac

tions. In a similar vein, Giddens (1979; 1984) emphasizes the 

"routinization" of people I s behavior in regular, ordinary 

practices. Of great importance to this theoretical scheme is 

the relationship between human agency and the system, result

ing in the former's regularized ways of acting and behaving. 

Giddens (1979) perceives human action as a continuous 

flow of conduct, not as a series of distinctive acts combined 

together. In this sense, action consists of a "stream of 

actual or contemplated causal interventions of corporeal 

beings in the ongoing process of events-in-the-world" (1979: 

55) . The obj ecti ve of human action is the reduction of 

anxiety, and the creation of feelings of well being resulting 

in the formation of a basic security system grounded in 

relations of trust. The prevalence of ontological security is 

reached and maintained by individuals deploying various skills 

in the production and interaction of action (Giddens 1984:78, 

282). According to Giddens (1984:87), ontological security is 

maintained in the enactment of daily routines through an 

ordering of activities brought about by a process of framing 
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(see also Bateson 1978, and Goffman 1974). Frames are groups 

of practices which make up and manage activities, defining 

them as activities of a definite type and subject to a given 

range of sanctions. 

Similarly to the notion of "frames" for explaining 

regularized human behavior, Bourdieu (1977) argues that all 

social systems consist of structures which produce "habitus." 

Habitus are systems of long lasting, transposable disposi

tions, patterned structures. "These practices are "regulated" 

and "regular" without in any way being the product of obedi

ence to rules, objectively adapted to their goals without 

presupposing a conscious aiming at ends or an express mastery 

of the operations necessary to attain them and, being all 

this, collectively orchestrated without being the product of 

the orchestrating action of a conductor" (1977: 72) . The 

habi tus, then I is the extens i ve mediation which produces 

individual's actions, without either definite purpose or 

signiZying incent, to be none the less meaningful (1977:79). 

The habitus, or regularized patterns of behavior, is 

primarily created within the context of the household by the 

interplay of social and economic forces impinging on family 

relationships. It occurs through the mediation of household 

members practices to meet certain necessities (sexual division 

of labor, domestic morality, and strife) that produce the 

structures of the habitus which become in turn the basis of 
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perception and appreciation of succeeding experience (1977: 

78) . Other aspects of the socialization process such as 

rituals, children's games, interaction with relatives, 

relationships between children and parents and between 

spouses, etc., are not ignored, but it is in the dialectical 

relationship between the individual and a space (usually the 

home) that one finds the form par excellence of the structural 

apprenticeship which leads to the embodying of the structures 

of the world (1977:88-90). 

One last component of practice theory that needs to be 

considered is the relationship between human action and the 

system leading to the reproduction and transformation of the 

system. Aspects of systemic reproduction resting on the 

habitus and regularized patterns of behavior have already been 

discussed. Here, we can only add that systemic reproduction 

is mostly the result of constraints on practice. Material and 

political constraints are acknowledged, but it is believed 

that action is constrained most deeply and systemically by the 

ways in which culture shapes the worldvielA] of actors, re

stricts their conceptual tools, and limits their emotional 

repertoires. However, although culture is powerfully con

straining, its dominance is more fragile than it seems (Ortner 

1984: 153-154) . 

systemic change may seem to be a difficult if not 

impossible process if we put too much emphasis on the repro-
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duction of practice. Nevertheless, Sahlins (1981) perceives 

systemic change as deriving from changes in practices brought 

about by changes of meaning in existing relations. It is 

argued that people in different social positions have differ

ent interests and act accordingly. Actors attempt to improve 

their respective positions when opportunities arise, although 

they will do so by means traditionally available to people in 

their positions. Change results when these strategies, 

deployed to face novel phenomena, do not respond to those 

strategies in traditional ways (Ortner 1984:155). Thus, since 

change results mostly through attempts to apply traditional 

interpretations and practices, mechanisms of reproduction and 

transformation are united. Thus, all structural transforma

tion involves structural reproduction, if not also the other 

way around (Sahlins 1981:68). 

CuI tural change may also come about by the "drag" 

introduced into the system resulting from the fact that as a 

result of enculturation, people embody the system as well as 

living with it (Bourdieu 1977). Also, much of systemic 

reproduction takes place via the routinized activities and 

intimate interactions of domestic life. It is in this 

domestic domain, where action proceeds with little reflection, 

that much of the conservatism of systems tends to be located 

(Ortner 1984:150, 154). Thus, to the degree that domestic 

I ife is insulated from the wider social sphere, important 
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practices- of gender relations and child socialization- remain 

relatively untouched, and the transmission of novel meanings, 

values, and categorical relations to succeeding generations 

may be hampered, or, novelties that do get transmitted may be 

greatly modified in a conservative direction (Ortner 1984: 

156-157) . 

B- Practice in the World Capitalist System. 

CuI tural reproduction occurs through the enactment of 

recognized patterns of behavior by individuals. These actors 

do not act alone, but in relation to other actors residing in 

the same social and physical space. These social relations 

and arrangements have been historically constituted by the 

interaction between human groups and the larger socio-econom

ic, cultural, and political environment or system. Presently, 

for most human groups, the system is to a great degree 

constituted by capitalist forms of production and exchange. 

The distincti ve structure and patterns of the world capitalist 

system shapes and constrains human action in certain ways. 

However, the specific integration of human groups within this 

global entity results in distinctive configurations depending 

on prior structure and mode of incorporation into the world 

system (Wolf 1988). 

In order to understand cultural reproduction and the 

formation, maintenance, and transformation of actors' recog-
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nized patterns of behavior, we need to see how the world 

capitalist system impinges on the individual and vice versa. 

However, human actors can not be treated in isolation. I 

choose here to consider them as members of households. The 

specific linkages between household members and the larger 

system results in a number of practices and activities which 

not only result in the reproduction of the household, but also 

in cultural reproduction with all its orientations and 

ideological system. As pointed out by Bourdieu (1977), it is 

particularly wi thin the domain of the household that the 

"habitus" or regularized patterns of behavior are created. 

There is a growing trend in the field of political 

economy to seek the linkages connecting societies throughout 

the world. It is held that societies are not isolated and 

self-maintaining systems, and cultures are not integrated 

totalities in which each part contributes to the maintenance 

of an organized, independent, and enduring whole. Beginning 

with the work of Baran (1957), Frank (1969), Cardoso and 

Falleto (1969), and later Wallerstein (1976), social scien

tists began to look closely at the economic and political 

linkages between different societies. Focusing on a number of 

"core" developed nations, they sought to explain the effects 

of capitalist penetration into underdeveloped, "peripheral" 

nations. From this perspective, change always originates in 
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the core, minimizing indi vidua.ls I responses in peripheral 

communities. 

The world system model has been criticized on a number of 

grounds, principally its tendency to subsume local histories 

within global processes (see for example Nash 1981). A 

different school of thought, often referred to as the "cuI tur-

al historical approach" holds that the objective of historical 

investigation is to understand the formation of anthropologi-

cal subjects (real people doing real things) at the intersec-

tion of local interactions and relationships and the larger 

processes of state and empire building. since the 1950's, 

Wolf (1955) and Mintz (1959) began to treat local communities 
.~ , 

as products of centuries of social, political, economic and 

cultural processes embedded in a global system (cited in 

Rosenberg 1988:163). Wolf (1982:390-391), furthermore, argues 

that in the intersection between local histories dnd global 

processes, there are only cultural sets of practices and ideas 

enacted by human actors under determin~te situations. Under 

present conditions for most societies, these circumstances 

relate to the ways human subjects are linked to the world 

capitalist economy. 

The basis of all reproduction of any socio-economic 

formation or social group is the maintenance of human life- of 

the working population to assure the continued input of labor 

(Hans-Dieter et ale 1984:23-24). In a capitalist economy, the 
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household has been identified as the key social unit where 

pooling of different types of income from household and 

nonhousehold production reproduces labor and human life (Smith 

et ale 1984). Al though the reproduction of human life and the 

reproduction of society are closely interrelated, there is a 

slight separation between primary and secondary reproduction. 

The former refers to the reproduction of the labor power and 

human life in general. The latter refers to the reproduction 

of the social and economic order in a way that is prone to 

ensure its continued existence as a certain social formation 

or its promising transformation (Hans-Dieter et ale 1984:24). 

For the purpose at hand, I will concentrate on primary 

reproduction. The reproduction of the labor force is a 

complex process that includes the production of food and its 

processing, household management, education, and the provision 

of housing (Hans-Dieter et ale 1984:24). In addition, 

however, the daily interactions that create and validate 

household groupings include not only material flows, but also 

symbolic flow including psychological, emotional, or affective 

dimensions. Aside from food and shelter, children need care, 

affection, and security for their heal thy development (Barlett 

1989:9) . 

In a commodified economy, the structure of households 

includes the following features: personnel and household 

composition; production activities and the division of labor~ 
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consumption activities and inter- and intra-household ex-

change; and patterns of power and authority (Barlett 1989:4; 

see also Friedman 1984:48). From this perspective, households 

are not a deterntinate set of people, but a set of relations 

drawn together, put into systematic relationship with each 

other, and deriving significance only from being linked to one 

another (Friedman 1984:46). 

The interdependence of social relations within household 

practices are embedded in structures of moral and political 

economy which are parallel systems of household organization. 

From the perspective of moral economy household resource 

management is created by shared meanings that regulate the 

interactions among individuals occupying defined social 

statuses in a system of mutual aid. From the perspective of 

political economy, on the other hand, the organization of the 

household is determined by the negotiation of personal 

interests, within a socially distributed balance of power. 

Thus, within the household we have contrasting sets of rules 

and resources that are selectively drawn upon by individuals 

to achieve their purposes at hand, under conditions when no 

single strategy provides a permanent best solution (Cheal 

1989:17-19) .As mentioned before, the economic function of the 

household is the maintenance and reproduction of commodified 

labor. In great part this Is accomplished by maintaining 

nonwage labor and a sUbsistence economy (Stauth 1984:91). The 
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sUbsistence economy in its various forms complements other 

sources of income. The work of the sUbsistence economy has 

been estimated to make 30% of the total labor activities in 

the world capitalist system (Smith 1984:65-66). Reproductive 

activities, which are essential in the sUbsistence economy, 

only exist in relation to the capitalist wage relationship. 

The combination of waged and nonwaged activities make up the 

major share for the reproduction of labor supplies, and this 

conjunction is both created and modified by dynamics that grow 

directly out of the capitalist wage relationship (Smith 

1984: 67) . 

Practices that insure informal economic sectors and 

nonHage family labor provide the necessary conditions for 

reducing the actual amount of sUbsistence covered by the wage. 

Most of housework acti vi ties is labor that has to do with 

maintaining the value of commodities. Domestic labor is thus 

of great importance for household reproduction and the 

relegation of women to this domain has been explained in 

various ways. 

Historically through time and in most 30cieties, men and 

women have Leen observed to perform different tasks. Although 

women have been reporte~ to perform a wide array of activi

ties, there are some gender allocations that are more common 

than others (Bradley 1989:8). For example, Murdock and 

Provost (1973) in their study of 185 societies found that 
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fishing, smelting ores, lumberwork, metalwork, mining and 

quarrying, and hunting large animals are almost everywhere 

perf ormed by men. Women, on the other hEind, were concentrated 

in cooking, carrying water, gathering vegetables, and in dairy 

production. This patterning led Novarra (1980) to suggest 

that six key tasks are performed mainly by women in most 

societies: provision of food, care of the horne, child care, 

nursing the sick, teaching, and manufacture of clothing. 

These tasks are often done by women in the horne as sUbsistence 

labor or unpaid work. 

The sexual division of labor is a constant feature of 

human society. Biological and other natural differences 

between the sexes have been regarded as being the basis for 

the different occupations performed by each sex. Mies 

(1981:687), for example, argues that in the symbiosis between 

the human being and nature, women and men experience them-

selves in different ways. Women, as procreators of life, 

experience themselves as a part of nature as they create 

nature and nourishment out of their body. Men, on the other 

hand, experience nature as an exchange in which they appropri-

ate nature (cited in Bennholdt-Thomsen 1984: 259) . In a 

similar vein, Ortner (1974) and Rosaldo (1974) see the 

symbolization of women as closer to nature and the identifica-

tion of men with culture as basic in social differentiation. 

The domestic orientation of women lies at the basis of sexual 
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division and this is the result of the demands of pregnancy, 

childbearing and childrearing. Men's activities, on the other 

hand, are highly regarded due to their control of political 

and religious activities. 

Capitalism did not create the gender allocation of labor 

for segregation and sex typing predates capitalist industry. 

Br~dley (1989:227) argues that many of the gender arrangements 

of early capitalist development arose directly from pre-exist-

ing patterns of work. As capitalists introduced new tech-

niques and reorganized the process of production, they 

recreated men's and women's jobs, making use of the character-

istics that were socially assigned to the sexes (1989:68). It 

is in this context of a capital ist economy where social 

production is separated between subsistence production and 

production of commodities. Subsistence production is all 

production for immediate survival, such as the preparation of 

basic food for direct consumption, clothing, housing, etc. 

Subsistence production is allotted to women, and in the sexual 

division of labor, gender becomes the structuring element of 

the social division of labor (Bennholdt-Thomsen 1984:263). 

Although capitalism is not responsible for the creation 

of the sexual division of labor, it has played a major role in 

maintaining, consolidating and reconstructing patterns of 

segregation and sex typing. The family, the school setting, 

and the labor market maintain and recreate sex typing and 
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segregation. Oakley (1981), for example, argues that the 

family's socialization practices playa key role in preparing 

young people for segregated work. Chodorow (1978), similarly 

discusses how mothers socialize their daughters to become 

future mothers. This process is then carried on in schools 

and other educational settings. Wainwright (1984), Oakley 

(1981), and Eisenhart and Holland (1983) repor.t that the 

expectations of teachers, parents, and students themselves all 

tend to push boys and girls toward practices and activities 

considered to be suitable for their sex. 

Differential socialization within the family and sex 

typing at schools and the labor market have important effects 

on household members I perceptions on their respective "proper" 

activities within the home, the community, the office or the 

factory. These perceptions reinforce each other creating 

strong ideas on proper behavior for members of each sex. 

These ideologies are in a sense maintained and recreated in 

the normal everyday interactions of people. 

Pollert (1981), Cockburn (1983), and Westwood (1984) 

report the various ways by which segregated work groups of men 

and women develop their own highly specific and mutually 

excluding cultures. Women's interests revolve around their 

home lives, families and domestic matters. Topics of conver

sation, rituals and symbols deal with homes, romance, mar

riage, children, clothes, food, and the feminine lifestyle. 
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Baked goods and food recipes are exchanged, clothing cata

logues circulated, and advice on how to deal with husbands and 

boyfriends is transferred. Men I s cultures revolve more around 

work and also emphasize magnified visions of masculinity. 

Topics of conversation deal with sports, drinking, sexual 

stories, and anecdotes stressing strength and resistance to 

authority (Cockburn 1983). These differences in work cultures 

have deep effects on people's perceptions of themselves and 

those of the opposite sex. Bradley (1989:230), for example, 

argues that women "bring home into" the work environment, both 

domesticating (making boring work more bearable) and also 

being domesticated by it because this "inbuil til domestic 

orientation of women is emphasized and made visible to men. 

This entrenchment of work culture seems to feed gender 

ideologies that appear to have a life of their own. 

Gender ideologies are not only maintained at work but 

also in the context of the household and the community. Olsen 

(1989) reports on the changing activities, roles, and rela

tionships within Slavonian (Yugoslavia) households. Even 

though most women now work outside the home, they still bear 

the burden of housework and childcare alone. After World War 

II, women entered the labor force in great numbers, and also 

found opportunities to obtain an education or training for 

skilled jobs. However, certain traditional attitudes with 

respect to gender roles and relations have persisted. Young 
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women usually accept the assignment of domestic chores to 

themselves. And at marriage women enter a community of adult 

women in which they are judged, to some extent, by traditional 

standards. Women may be doctors or lawyers but they are only 

respected if they are judged to be good housekeepers and 

thrifty wives (Olsen 1989:160-161). 

Sex typing and segregation is also present within the 

household, and this is reflected in the division of labor as 

well as in the process of household decision making. Recent

ly, households have been perceived as transmitters of inequal

ities. Collins (1985), for example, argues that women still 

bear the brunt of housework, child care, and child-bearing. 

Thus, the household or the family can not be seen as an active 

agent with unified interests. Hartman (198J.:368) states that 

the family can not be understood solely as a unit shaped by 

affect or kinship, but as a location where production and 

redistribution takes place in which household members are 

engaged in a constant struggle. However, although household 

members have different interests derived from the relations of 

production and distribution, those same relations also assure 

their mutual dependence. Nevertheless, this mutual dependence 

does not mean equality, and the time spent by household 

members on domestic chores, as well as other indicators of 

household labor, give important indications on household's 

power relations. 
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Hartman (1981:378), relying on the work of Walker and 

Woods (1976), reports that women homemakers work over fifty 

hours per week on household chores. Some of the chores 

include preparing and cleauing up after meals, doing laundry, 

cleaning tne house, taking care of children and other family 

members, and shopping and keeping records. Husbands, on the 

other hand, spend about eleven hours per week on similar 

chores, and children also do a similar amount of work. There 

is no significant change when women enter the work force. The 

more wage work women do, the fewer hours they spend on 

housework but the total work weeks are longer. Also, husbands 

do not spend more time on household chores when their wives 

work (1981:379). In addition, the burden of housework 

increases notably when there are young children present. The 

wife's work week expands to meet the needs of the family while 

the husband's does not (1981:381). 

Inequalities in the division of household labor are 

constant across class and ethnicity. Data available relating 

to socioeconomic status or ethnicity show that time spent on 

housework by wives is not very sensitive to such differences 

(Hartman 1979). Zavella (1987: 136-137), in her study of 

Mexican American women in California, argues that working 

women are seen as primarily responsible for housework and 

childcar~, despite the fact that they work. Women carry the 

burden of the double day, especially when they have young 
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children. Even though some men help, most of the household 

work falls directly on the women. This inequality and 

segregation is also present in the work performed by children. 

Gender often take precedence over age in the division of 

chores. Girls most often do the housework and cooking, even 

if they have older brothers (1987:139). 

The importance of the division of labor within the 

household is also seen in the households' decision-making 

process. Pahl (1983), states that in societies in which money 

is a source of power, and income and wealth are central 

expressions of advantage, the relative positions of husband 

and wife is reflected in their relationship. Also, the 

balance of power between husband and wife is reflected in 

their control over economic resources. Thus, money enters the 

household in various ways, for example, as wages and salaries, 

as social security payments, as gifts, etc. Money leaves as 

payment for the whole range of household expenditure, in the 

forms of cash and cheques, hire purchase, credit card pay

ments, etc. The inequality in decision making is reflected in 

that decisions which are perceived as important but infrequent 

are usually the responsibility of the husband, while decisions 

which are unimportant but made frequently are usually per

formed by women (1983:255). 
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c- Learning and the Enculturation Process. 

Cultural reproduction and the enculturation process are 

shaped and delimited, to a great extent, by the linkages 

between households and the larger system. These linkages 

result in specific practices and activities in which there is 

much transmission and acquisition of knowledge. Also, as 

pointed out by Schieffelin and Ochs (1986), language plays a 

very important factor in the learning process. A brief review 

of learning and transmission of knowledge from a cross-cul

tural perspective is presented below as background for a more 

detailed discu~sion of the transmission and acquisition of 

knowledge in the u.s. Mexican population.Greenfield and Lave 

(1982), in their cross-cultural review on learning, point out 

the great variety of instructional techniques in informal 

learning situations. However, there seem to be major patterns 

of knowledge transmission along gender and age lines. These 

patterns, as I have reviewed, are due in great part to the 

effects of the larger economic system on household structure. 

Velez-Ib~nez (1989b:24-25) reports that in Mexican 

American households women play very important roles in 

connection to social and ceremonial activities. In certain 

types of events such as birthday parties, baptisms, quinceane

ras, and weddings, women are usually in charge n~t only of the 

preparation of food but in the maintenance of proper rituals 

for such events. 
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The importance of women in the maintenance of social and 

ceremonial activities have been reported for other ethnic 

groups as well. Wellman (1985:170,182), for example, in his 

study of a Canadian community points out that women are 

responsible for the maintenance of their networks of social 

interactions, 

companionship. 

contributing sociability, emotional aid, and 

Cheal (1988) uses the term "moral economy" to 

refer to these social functions, conducted primarily but not 

exclusive by women. In his study on gift-giving in Winnipeg, 

he found that women are not only the largest giver of gifts, 

but the largest receivers. Women stated that gift giving is an 

important activity in their lives because it facilitates the 

expression of intimate feelings (Cheal 1987; 1988:177). 

Cheal (1988: 182-183) argues that women I s greater partici

pation in the moral economy is not the result of privatized 

experiences such as domestic dependence or child care, because 

not all women experience these events. Ra.ther, women's 

continuing participation in the moral economy is the result of 

their participation in a discourse of relationships. In this 

context, the present generation of women, and their precur

sors, have shared common experiences of moral economy, and 

have created their own relational cultures. within this 

social context, gift-giving derives from a feminized ideology 

of love. 
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Knowledge is also transmitted and acquired along age 

lines. Some recent studies indicate that there is much 

transmission of knowledge among children themselves. Kerwin 

and Day (1985) point out that children learn from one another 

through talking, sharing, playing, and "fighting" together. 

In these situations, children learn new ways to approach and 

solve problems by working together and watching one another. 

Undoubtedly, children learn from adults but children may learn 

as much from other children as they do from adults (1985:211). 

In her review of sibling relationships in early childhood, 

Dunn (1983:792) found out that children spend at least as much 

time with a sibling as with their mother. 

with respect to siblings, Pepler et ale (1982) observed 

that older children often taught things to younger siblings, 

but that the opposite rarely occurred. Most of the teaching 

consisted of instruction in physical skills, game procedures, 

or use of toys. Although there was also some verbal teaching 

as well (of labels, numbers, and words), not much o'social" 

teaching (socially approved behavior) occurred in these 

contexts (Cited by Dunn 1983:797). However, Dale (1982) 

points out that in play contexts siblings engage in much 

discussion of social rules and expectations (cited by Dunn 

1983:797). 

Transmission of knowledge among children, as with adults, 

often occurs along gender-segregated lines. Eisen~.art and 
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Holland (1983) have reported that the activities of children 

were usually gender-segregated and concerned with gender 

identities and relations per seQ "Peer groups were organized 

by gender and age, and with peers, children spent a great deal 

of time discussing and demonstrating interests specific to 

boys or girls .... " (1983:326). Similarly, Lever (1976; 1978) 

reports that children play different games at home and at 

school. She mentions that boys' games are not only more 

complex than those of girls, but that they are also more 

elaborate, more rule oriented and consist of more members. 

Girls' games, on the other hand, are more governed by ritual 

than by rules. The games are more loosely structured, and 

they play in small groups. Lever (1978:481) concludes that 

the sexes develop different social skills in childhood due to 

their play patterns. 

There is also evidence that children must be considered 

active "initiators" and may be primarily responsible for 

learning at home. Wood (1986: 203-204) st~tes that there is 

evidence suggesting that at home most of the encounters 

between young children and their parents are initiated by the 

former. That is, children tend to solicit rather than be 

inducted into most exchanges with parents. other studies 

conducted with preschool children in Great Britain report 

similar results (G. Wells 1981; Tizard and Hughes 1984). They 

show that children at home tend to initiate interactions, ask 
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questions, and seek much information on various topics. 

Ti?ard and Hughes (1984), for example, report that more than 

half the conversations at home were started by children. The 

most frequent topic of conversation was about the child's 

play, followed by conversations about family members, family 

relationships, baby care and development, and domestic 

matters. To a lesser extent there was also information about 

colors, size, numbers, history and science. The transmission 

of this knowledge occurred in small nippets, and not in the 

form of "lessons." For example, science mainly took the form 

of information about plants and animals (1984:39). 

The above data suggest that in informal learning situa

tions the responsibility for the transmission of knowledge is 

tipped in the direction of the learner. There is little 

formal teaching as learning is a by-product of activitie.s. 

However, there are some cases where children playa different 

role in the learning process, especially with respect to the 

use of language. For example, Munroe and Munroe (1975) and 

Whiting and Whiting (1975) report that in pastoral societies 

where children perform important economic activities, the 

Jearning context is characterized by the high number of 

commands given by adults. Levine (1963) also suggests that in 

societies with a high number of commands there is a high value 

placed on children's obedience. Similarly, Goody (1978) a~d 

Erchak (1977) meiltion tilat the ilse of explanation on the part 
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of teachers varies in small traditional societies, but that 

questioning on the part of the learner seldom occurs. Erchak 

(1977), for example, reports that in Liberia parents consider 

questioning by the children to be a negative trait. Similar

ly, the Navajo have been described as teaching quietly by 

demonstration, and talk is considered a sacred gift not to be 

wasted unnecessarily (Cazden and John 1971). 

Moderni2:.ation and formal schooling are often mentioned as 

having modified the use of language in informal learning 

situations. For example, mothers in Kenya with modern values 

actively encourage their children's language development 

(Harknes 1975, cited in Greenfield and Lave 1982:187). 

Traditional socialization process encourage silence when in 

the presence of older or higher status people (Harkness and 

Super 1977), but more modern mothers were less dominant with 

their children and the children asked more questions. Also, 

Rogoff (1977) reports that in a Maya community in Guatemala, 

mothers with more education, as well as mothers with more 

modern practices, used verbalizations more and demonstration 

less in teaching their children (cited in Greenfield and Lave 

1982:188). Similarly, Childs and Greenfield (1980) mention 

that among Zinacanteco Mayas, schooled girls talk much more to 

their "teachers" while learning to weave than non-schooled 

girls who have the same weaving experience. 
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Similar results have been reported for Mexican Americans 

in the u.S. In a study conducted by Ldosa (1982), he found 

that the more high.ly educated Mexican American mothers taught 

th.eir children :lsing a more conversational style (" inquiry") 

rather than motoric demonstration ("modeling"). Laosa 

(1982:796) states that the more schooled mothers seemed to 

imitate the academic style of the school classrooms in which 

they spent several years of their lives. Greenfield and Lave 

(1982;188) state that the difference may lie in that verbal 

com~unication is the primary mode of teacher-learner communi

cation at school because school activities are removed from 

the context of daily activities, and hence much of what is 

tanght is not present in the learning situation (see a1 so 

Tharp and Gallimore 1583). 

The data reviewed above shows that there is much diversi

ty vii th respect to the way knowledge is transmitted among 

people (see also Rogoff 1990). Greenfield and Lave (1982) 

point out that it is a mistake to associate verbal instruction 

strategies with formal education, and nonverbal strategies 

with informal education (1982:206). Nevertheless, from their 

discussion it can be inferred that certain strategies may be 

employed by certain populations for specific tasks. In 

addition, certain types of knowledge transmission occurs along 

gender and age lines. 
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The process of cultural reproduction occurs through the 

enactment of household members' daily activities. To a large 

extent, these activities and practices are delimited by the 

larger socio-economic environment. Through these activities 

there is much transmission of knowl edge. However, these 

practices and knowledge depend on each population's prior 

practices and mode of incorporation into the larger system. 

Thus, in order to understand cultural reproduction in Tucson's 

U. S. Mexican community, we need to discuss the historical 

incorporation of the population into the economic development 

and growth of the region, and its concomitant effects on the 

cultural practices and ideas of the population. 

The incorporation and integration of the Mexican popula

tion to the economic growth and development of the U. S. 

borderlands region has resulted in a number of practices used 

by the population to optimize its opportunities for survival. 

These strategies, organized by what we refer to as "funds of 

knowledge," are addressed below. 

11- Funds of Knowledge in Social Context. 

The concept of "funds of knowledge" has been advanced by 

Velez-Ibanez (1986; 1988a; 1988b; 1989a; 1989b) I and Greenberg 

(1989) to designate bodies of knowledge and skills developed 

and used by the Mexican population in the U.S. borderlands. 

Funds of knowledge are, in brief, those cultural and intellec-
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tual resources used by people in their daily lives for their 

maintenance and reproduction, and these include valnes, ideas 

and beliefs for making sense of the world. 

In discussing household economy, Wolf (1966) proposed 

five funds that people must juggle to make ends meet: primary 

are caloric funds needed to maintain life; funds of rent are 

a charge on the household's production resulting from a 

superior claim on the land or housing; replacement funds are 

the amount needed to repair or maintain equipment for produc

tion and consumption; ceremonial funds sustain symbolic 

aspects of social relationships; social funds are those 

resources used to maintain these relationships. People's 

practices and activities derived from each fund result in the 

acquisition of certain bodies of knowledge and skills. 

Following this perspective, Greenberg (1989:2) argues that 

these funds are a kind of operations manual of essential 

information and strategies households use to maintain their 

well being. 

In the present work, the five types of funds have been 

grouped into three major categories: economic; social/recrea

tional; and ceremonial/religious. Economic funds cover 

household income (salary, non-salaried wages, etc.) and 

household expenditures. For the latter, emphasis is placed 

not only on the various ways in which money is spent (house 

rent or mortage, bills, food, clothes, etc.), but on the 
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household's budgeting or management. This is necessary in 

order to understand the decision-making process within the 

household and its concomitant allocation of labor. The 

distrJbution of household chores and the apportionment of 

other household tasks are included in this category because 

they contribute to the economic sustenance of the household. 

Social and ceremonial funds are also an important part of 

the household's supporting structure. Household members do 

not act alone but in relation to ather members (Netting et al. 

1984; La Fontaine 1986). Social ties among household members 

not only meet the individual's emotional and/or affective 

needs, but serve to strengthen the unit as a whole. In a 

sense, social ties and interpersonal relations create a more 

pleasurable environment for people to carry out their daily 

tasks. Social patterns of behavior and expectations are used 

within the household, and are also extended to other relatives 

and friends. As such, social funds often involve recreational 

activities. 

Ceremonial funds can be broadly defined as those activi

ties and knowledge base associated in one way or another with 

religious beliefs and practices and participation in church 

related events or other types of ceremonies, rites, or 

customs. Usually, ceremonial activities are not carried out 

in isol.ation but with the partlcipation of other people. 

Therefore, it is very difficult to dissasociate this fund from 
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social funds because the "rites" performed for certain 

ceremonies or activities often carry with them various social 

expectations. In addition, the activities performed during 

these events often involve some type of expenditure or 

economic cost. Thus, sometimes it is necessary to treat one 

type of "fund" in relation to the other two. By and large 

this is inevitable because people's daily activities do not 

occur in isolation or in a vacuum but as part of the house-

hold, the community, and the larger socio-economic environ-

mente 

Funds of knowledge is a complex concept because it 

embodies what may be called the "totality" of knowledge used 

by a household for its maintenance and reproduction. As such, 

it not only consists of knowledge and skills used by the 

people for their subsistence activities, but it also consists 

of a set of guidelines and expectations for guiding behavior. 

In order to understand the importance of funds of knowledge in 

relation to the u.s. Mexican population, we need to discuss 

the historical development of the u.s. Mexican population; the 

creation of funds of knowledge; the presence of reciprocal 

exchange relations between households; the importance of 

"confianza ll in exchange relations; and the transmission and 

acquisition of funds of knowledge within the household. 

Historical Development of the u.s. Mexican Population 
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The complex formation of a population's characteristics 

must be understood historically. The U.S. Mexican population 

came into existence "ltii th Mexico's loss of Texas and the 

signing of the Treaty of Guadalupe Hidalgo in 1848 at the 

conclusion of the Mexican-American War, and the Gadsen 

Purchase of 1854. The annexation of what is now the U.S. 

southwest had a great impact on the original Mexican popula-

tion. Almaguer (1981), among others, has argued that the 

particular process of incorporation of the southwestern U.S. 

into the broader U.S. capitalist economy was crucial for the 

development of this population. 

Before 1848 many communities were self-reliant and the 

people relied mostly on sUbsistence crops and the pasturing of 

sheep and goats. However, when the Mexican population was 

displaced from their lana, they had to rely more on Anglo-dom-

ina ted labor markets. They were hired to work in agriculture, 

mining, and the railroad (Cardoso 1980). An expansion of 

employment opportunities in these sectors also fueled an in 

increase in Mexican immigration after 1880. 

In mining, Mexicans took jobs that Anglos refused in 

copper and coal mines. In the Rio Grande Valley in Texas, 

Mexicans cleared brush, and planted cotton and winter vegeta-

bles (Foley et al. 1977: 3-4, 12-13). Similarly, in other 

areas, several large sugar beet companies enlisted and 
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transported large numbers of Mexicans to farms throughout the 

Southwest, Northwest, and Midwest. 

Historic periods of Mexican immigration ~s well as 

policies determining or allowing "illegal" repatriation have 

also shaped this population. Mexican migration to the U. S. in 

the 20th century has been cyclical. They have been welcomed 

in times of labor shortages, such as during both World Wars, 

but restrictive policies and deportations have been enacted in 

times of economic stagnation (Acuna 1981; Garcia 1980). For 

example, between 1880 and 1929, immigration policy with 

respect to Mexico was very unrestricted. However, during the 

Depression many Mexicans, foreign and native born alike, were 

repatriated to Mexico (Hoffman 1974). Similarly, starting 

during World War II, labor shortages led to the creation of 

the "bracero" program, lasting from 1942 until 1964. Since 

the 1950's the volume of "illegal!! and legal immigration has 

increased. This increase led to the passage in 1986 of the 

Simpson-Rodino Immigration Reform Act. However, after a short 

decline in illegal immigration following the act, there is now 

a significant p.ew increase (Tucson citizen, November 13, 

1989) . 

The U.S.-Mexico border region has been a very dynamic 

area where different population groups have competed for 

control of its resources. Recently, there has been a huge 

population growth on both sides of the border brought about 
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This development has 

created a series of economic and technological cross-border 

relations in manufacturing, processing, industrial agricul

ture, labor exchange, and the growth of "maquiladoras" 

(Fernandez-Kelly 1987). These forces have shaped the forma

tion of Mexican households in the u. S. as well as their 

strategies, or funds of knowledge, to cope with the larger 

environment. Thus, in order to understand the present-day 

situation of Tucson's Mexican American population, it is not 

only necessary to consider the historical and economic 

development of Tucson, but to consider the growth and develop

ment of Sonora's population as well. 

Sonora's Mexican Population 

The Hispanic populatjon in the Arizona/Sonora area has 

been historically and economically linked before and after the 

former's incorporation to the united States. Prior to 1736 

the region was scarcely populated, and it was the discovery of 

silver in "Arissona" (located southwest of present day 

Nogales) tha~ eventually led to the population growth (Officer 

1981:24). 

Although this discovery brought a large number of 

prospectors to the area, the majority of the population was 

involved in ranching and farming. For example, the Hispanic 

settlers in Tucson and Tubac grew corn, wheat, barley, and 

vegetable crops. Mining was a small scale enterprise, due in 
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great part to Apache raids. Nevertheless, mining and stock 

raising were important economic activities in Arivaca, 

Tumacacori, and Guevavi (Officer 1987:35). This way of life 

remained relatively unchanged until the 1870's when u.s. 

enterprises began to hire large numbers of Sonora's workers. 

The enterprises were in the process of expansion, and Sonora 

provided a pool of workers that could be hired at low wages. 

Several mining operations in Arizo~a uprooted laborers from 

the haciendas offering cash wages and consumer goods. The 

smelter in Douglass, the Cananea mine-mill-smelter complex, 

the Nacozari mine-mill complex, the Nacozari-Agua Prieta 

railroad, and the Cananea-Naco railroad required a huge labor 

force (Heyman nd:139). For example, in the period between 

1900 and 1910, 28, 000 people arrived to the copper mining 

areas of Arizpe and Moctezuma. Most carne from Hermosillo and 

Ures (Ruiz 1988:13). 

To a large extent, the growth and development of Sonora 

was fueled by U.S. capitalists who found favorable investing 

conditions during the presidency of Diaz (1876-1910) (Officer 

1981: 163) . Most of the capital was invested in mining, 

agriculture, and stock raising. Hyman (n.d.:139) has stated 

that each project offered tremendous bursts of wage work that 

drew large segments of the population to these centers. u.S. 

capital continued to fuel Sonora's development and by 1920 it 

controlled mining and cattle raising, banking, commerce, and 



.. 

55 

fishing as well. However, most of the capital revolved around 

the mining operations of Cananea, Nacozari, Pilares, and Oputo 

(R~mirez and Le6n 1985:19). Mining was central to Sonora's 

economy and other enterprises either revolved or expanded from 

it. 

Cattle raising gr~w rapidly in the period from 1924-1926. 

Fifty six thousand heads of cattle were exported to the u.S. 

via Naco, Nogales, and Sasabe. This economic sector included 

about 35 percent of the working population. Agriculture was 

also affected by u.S. capital. In 1926 two U.S. companies 

invested heavily in the cUltivation of cash crops in the Yaqui 

and Mayo Valleys, Hermosillo, and along the Magdalena River. 

This agricultural expansion was very important for two 

reasons. Fist, it employed a large segment of the population. 

Second, it led to the expansion of industry. In the period 

from 1926-1930, fifty-one flour mills were established in Agua 

Prieta, Magdalena, Moctezuma, Opodepe, Hermosillo, Cajeme, and 

Navojoa. Cookie factories were also opened in Hermosillo and 

Nogales (R~mirez and Le6n 1985: 32). Beer and soft drink 

factories were also established in Hermosillo and Nogales, and 

they provided employment for about 4,000 people or 36 percent 

of all industrial ~orkers. 

Santa Ana, employed 9.1 

The textile industry, located in 

percent of industrial laborers. 

Another 5.8 percent of industrial workers were employed in 

cigarettes factories in Hermosillo and Navojoa (1985:33). 
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U.S. capital not only affected the economic structure of 

Sonora but the social conditions of the people. New towns 

were cre'3.ted in regions that had been scarcely populated. 

Also, mining towns were designed to provide most of the items 

needed by people so as to insure a stable working population 

(Pefia and Chavez 1985:237-239). Because U.S. capital influ

enced almost all economic aspects of Sonora, the Depression of 

1936 negatively affected economic enterprises and the people 

dependent upon them. The Depression disrupted the lives of 

people well into the 1960's (Heyman n.d.:92-93). Beginning in 

1930, mining ventures decreased in production in Cananea, 

Pilares, Nacozari, and oputo, affecting not only the miners, 

but those directly dependent on it. Hoffman (1974) reports 

that econorr.ic stagnation resulted in the repatriation of large 

numbers of Mexican workers. About 50 percent of the mining 

population lost its livelihood, and this situation was 

exarcebated by the arrival of more than 2, 000 unemployed 

miners from Arizona (Ramirez, Leon, and Conde 1985:60). In 

1931, the Moctezuma Copper Company went bankrupt and it laid 

off about 2,000 workers in Nacozari and Pilares. However, it 

has been estimated that 15 ,000 persons were directly and 

indirectly affected by the shut down. 

The economic collapse had several detrimental consequenc

es. Unemployed miners and merchants returned to small scale 

mining, subsistence agriculture, cattle raising, and sale of 
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Ramirez, Le6n, and C6nde (1985:65) state that a 

combination of these activities became the modus vivendi for 

hundreds of families. However, the majority of the population 

followed paths that had been influenced by previous involve

ment in the industrial wage economy. Some families relocated 

closer to the border. By the 1940's, the U.S. labor market 

began to benefit from a booming post-war U. S. Southwest. 

People found employment in insecure and unskilled occupations 

such as construction work and domestic service (Heyman 

n.d. :243). other families, instead of migrating to the 

border, moved to other cities in Son0ra. Changes in agricul

tural technology in 1956 led to unemployment in rural areas, 

resulting in a migrato:y movement to Hermosillo and Obregon. 

In these cities there was growth in the food services indus

try, textiles, and agrochemicals (Ramirez, Conde, and Le6n 

1985:196, 210). 

Another important factor leading to population growth on 

the border was the establishment of the border industrializa

tion program in 1965. The program had a slow start, but by 

1970, 12,301 people (45 percent of the industrial workforce) 

worked in the electronics and garment industries. In 1983 

there were 70 plants employing 14,825 people. Most of the 

industries are located in Agua Prieta, Nogales, Naco, and San 

Luis Rio Colorado. They have had a tremendous economic impact 

in those cities. However, the major drawbacks of the plants 
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is that they are very vulnerable to changes in world markets, 

and maj or lay offs are not uncommon. Also, most of the 

workforce is made up of women, individuals who had not been 

part of the active labor force (Fernandez-Kelly 1987:156). 

Tucson's Mexican Population 

Tucson began as a Spanish presidio in 1775 in order to 

guard the Hispanic and Pimn communities from Apache raids. 

The people survived by growing corn and wheat, and by raising 

cattle and sheep. At the beginning of the 19th century, 

people continued to raise livestock on the semiarid plains and 

uplands, and raised food for their families and forage for 

their animals. This way of life remained unchanged until the 

Gadsen purchase in 1854. The incorporation of southern 

Arizona into the U.S. was motivated by mining enterprises, and 

due to a lack of transportation networks, investors relied 

heavily on a cheap labor force from northern Sonora (Acuna 

1981) . 

Ranching and farming began to decrease in importance by 

1860, for only 9 percent (39 people) of the Mexican population 

was engaged in this occupation. The bulk of the working 

population, 49 percent (118 people) I earned their living as 

unskilled laborers. Another 4 percent (13 people) had 

occupations as merchants, traders, shopkeepers, and black-

smiths (Sheridan 1986:39). The occupational structure of the 

Mexican American population did not change very much in the 
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next twenty years. However, by 1880 a number of people were 

employed as salesmen and clerks, Of greater importance was 

the building of the railroad across Arizona which employed 

many Mexican workers from both sides of the border. Another 

major change occurred by 1890 when wood cutting, overgrazing, 

and tpe digging of ditches in the santa Cruz River all but 

eliminated traditional agriculture. It became very difficult 

to make a living in agriculture, and most Mexican farmers sold 

or lost their fields (Sheridan 1986:68). 

Even though a minority of the Mexican population contin

ued to make their living off the land, most of them became 

miners r railroad workers, laundresses, and small businessmen. 

Most Mexican Americans mastered a number of trades, and in 

order to survive, they had to do a little bit of everything. 

This flexible and unstable situation characterized the 

majority of the Mexican population at the turn of the 20th 

century (Sheridan 1986:76). 

During this historical period, after experiencing 

economic stagnation, the Mexican population declined from 

4,469 in 1880 to 4,122 in 1900. The decline was mostly due to 

decreasing immigration from Mexico. In 1900 the need for 

unskilled laborers decreased, and t~e city's economy became 

more diversified as more businesses were started (Sheridan 

1986:127). The percentage of Mexican unskilled workers 

dropped from 60 percent in 1880 to 40 percent in 1890. There 
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was an increase in semiskilled jobs from 11 percent to 18 

percent, and in skilled jobs from 9 percent to 19.5 percent. 

Regardless of these changes, 40 percent of the population 

still worked as laborers, maids, hotel rvorkers, and laundress

es. The people learned a variety of trades ranging from 

cowboy to construction work, and those living on the outskirts 

of the city often cultivated small gardens and raised chick

ens, goats, and pigs (1986:129). 

Tucson's Mexican population increased with the onset of 

the Mexican revolution. This u~heaval co-occurred with major 

economic expansion in Arizona. Copper mining became very 

important during World War I, and thjs created many jobs for 

the Mexican population. This was accompanied by an agricul

tural boom due to an increase in the demand for cotton. Also, 

by 1920, the Southern Pacific Railroad became the largest 

single employer of Mexicans in the city. out of the total 

Mexican workforce of 1011, 27 percent worked for the railroad. 

Most of them were unskilled laborers working in the shops or 

section gangs. The remaining 72 percent of the Mexican 

workforce worked in construction, butcher shops, and barber 

shops (Sheridan 1986:183). 

The Depression had a negative impact on Tucsonis economy 

as well as on the rest of the country. Mining, agriculture, 

and the railroad encountered difficult times. The Southern 

Pacific Railroad laid off people in the blacksmith shop and 
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the car repair shop, shops dominated by Mexican labor. As 

economic conditions worsened, Mexicans throughout the nation 

were forcefully repatriated, and by 1935 about half a million 

people had been sent back to Mexico (Cardoso 1980). Although 

repatriation was not a very important factor in Tucson, the 

people experienced difficult times nevertheless. The Mexican 

population adopted a number of strategies to survive. 'rhe 

people ate prickly pear, mesquite pods, cholla buds, and they 

also rummaged through garbage dumps and sold bootleg liquor 

(Sheridan 1986:211). 

The end of the depression and the erupture of World War 

II brought no major changes to Tucson's occupational struc

ture. In 1940, 75 percent of the Mexican workforce was in the 

blue collar occupations. About 54.5 percent of this number 

were in unskilled labor. Most of them made their living as 

laborers, gardeners, mechanics, machinists, carpenters, and 

cooks. There were only 4 lawyers, 3 physicians, and 1 

dentist. In brief, the occupational structure of the Mexican 

workforce did not change very much during the first three 

decades of the 20th century with the exception of the 

sales/clerical sector which in 1940 had 13 percent of the 

labor force (Sheridan 1986:236). 

The few data I encountered for the period 1940-1980 show 

a similar trend. In the mid-1940's, few Mexicans were found 

in the professional category while the majority were employed 
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A significant 

percentage of Mexicans worked for the railroad as common 

laborers. The number of Mexican laborers working for the 

railroad declined in the late 1950's, and the construction 

industry became a major source of employment for this popula-

tion. In 1959, the city and county governments hired 646 

Mexicans to work in unskilled occupations for the sanitation 

and street departments. Mining was another important source 

of employment for Mexicans from the end of WW II to 1960 

(Officer 1964:86-88). Limited data for 1970 indicate that 8.6 

percent of the Mexican population had professional jobs. 25.4 

percent were in the white collar category with jobs as 

malagers, salesmen, and clerical workers. The majority, 66 

percent, were in blue collar occupations (Taylor 1973:34). 

I was not able to find more recent data on Tucson I s 

Mexican occupational structure. However, data from twenty 

nine households show that Mexicans still predominate in blue 

collar jobs. Data for employed men are as follows: 21 percent 

in profe.;sional, managerial and technical categories; 31.6 

percent in skilled and semiskilled jobs; 47.4 percent in 

unskilled occupations, mostly as construction laborers and 

farm helpers. Data for employed women are as follows: 21.4 

percent in managerial and sales/clerk category; 21.4 percent 

in the skilled and semiskilled occupations; 57.1 percent in 
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unskilled jobs mostly as domestic and factory workers (eLP 

1989) . 

creation of Funds of Knowledge 

The Mexican population in the u.s. borderlands has 

undergone demographic shifts, and economic and social disloca

tions. As a result of these transformations, the population 

is constantly devising mechanisms to mitigate against these 

changing forces. These mechanisms include adjusting, learn

ing, creating, manipulating, resisting, and experimenting with 

nevI ways of making a living, using limited resources and 

skills, being autodependent in many areas of behavior, but 

also reciprocal and interdependent in the sharing of skills, 

labor resources, anj information (Velez-Ibanez 1986:1). 

The nature of funds of knowledge is how the population 

has attempted to use the labor and resources of their environ

ment, and react to the economic, political, and technological 

forces encountered in the larger society. Basically, most 

Mexican households in Tucson, Arizona emerged out of rural 

farming and cattle raising, small town industry such as mines, 

craft specialization and urban construction, and service 

employment (Officer 1987; Sheridan 1986). These experiences 

resulted in the acquisition of a broad set of knowledge and 

skills in construction, repair, invention and production which 
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remain an important part of contemporary household's economic 

funds. 

However, as households have moved from the countryside to 

urban labor markets, and have become dependent on wages, not 

only has the locus of many work activities moved outside the 

home, but the funds of knowledge required of workers have 

become more specialized and constrained (Greenberg 1989:2). 

The separation of home and work activities has important 

consequences for learning. Even if parents have extensive 

funds of knowledge, because work usually takes place outside 

of the home, children are systematically excluded from 

meaningful participation in those activities. In this 

situation, children learn little or nothing of the knowledge 

and skills possessed by the parents. But, as Velez-Ibanez 

(1989:2-3) points out, such funds are not easily discarded due 

to the low level of wealth and income of most Mexican house

holds (see chapter 4). 

Exchange Relations. 

populations that historically have encountered economic 

uncertainty develop exchange mechanisms for the distribution 

of resources, and as reported by Velez-Ib6fiez (1986; 1988a), 

there is much sharing of resources between groups of Mexican 

households. Exchanges usually occur between a "core" house

hold and associated kin and non-kin households. This phenome-
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non does not necessarily involve, for example, the sharing of 

meals in one residence, but rather the sharing of services, 

goods, and persons between households. These extended 

familial networks cruss class boundaries, are dynamic in 

character, increase in subsequent generations, and are mostly 

regulated by women (Velez-Ibanez 1988a:35-36; 1989b:2~-25). 

Similar findings have been reported for Mexican Americans 

residing in other areas. Several studies (Keefe and Padilla 

1987:138-139; Keefe et al. 1979:146-147; Arce 1982) point out 

that first generation Mexican Americans usually have estab

lished extended family networks in the U. S. and that such 

networks become more elaborate in the second and third 

generations. These familial networks are actively naintained 

through recurrent visiting and the exchange of mutual aid. 

Data from a recent study in Tucson, Arizona show that the 

primary locality for social life for most Mexican Americans 

does not take place in the nuclear family but rather in 

families attached to clusters of other households. The study 

indicates that the majority of the households form clusters 

mRde up or localized kin groups involved in extended social 

and economic exchange relations (Velez-Ibanez 1986:7). 

Usually centered on a "corell household of active and largely 

employed middle to older aged adults, the peripheral house

holds carry out their life cycles in relation to a centrally 

located parent or grandparent. Cluster members create social 
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"density" not only because most of them are related, but by 

interacting daily in other contexts (Velez-Ibanez 19S8a:36). 

Frequent exchange relations are an important feature of 

these household clusters. The people are involved in the care 

of younger and older relatives, ritual participation (e.g., 

wedding), telephone communication, recreational activities, 

school functions, and assistance in car and house repairs. 

The most frequent exchange was emotive and recreational 

followed by labor assistance of some sort, and then by 

economic cooperation for investment, gifts, or pooling for 

sUbsistence (Velez-Ibanez 1986:9). 

The function of the social network varies in each 

household cluster depending on the specific circumstances of 

the people involved (Velez-Ibanez 1988a:37). In some cases, 

the network functions to penetrate the single strands of 

employee-and employer relations attaching to the relationship 

expectations from other members of the network. For example, 

in one family we have a situation in which a person opened up 

a general construction business as a contractor. Several of 

his relatives had skills in this trade, and the contractor 

employed some of them in his business (Tapia and Bernache 

1989). Thus, in this case the relationship between employer 

and employee is not single stranded for the individuals 

involved. This type of l'entanglement" is something akin to a 

social insurance against the uncertainty of the employer-em-
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The network 

penetration may be the only means of minimal insurance against 

hasty firings due to personal or market reasons (Velez-Ibanez 

1988a:37) . 

Confianza. 

The exchange relations present in the household networks 

are based on the cultural construct of "confianza" or mutual 

trust. The term is used to designate generosity, intimacy and 

personal investment in others as well as an indication to 

establish such relations with others. Velez-Ibanez (1986:2-3) 

argues that confianza is a descriptive cultural understanding 

similar to Polanyi's (1957) analytical construct of the 

reciprocal exchange mode and Sahlin's (1969) construct of 

generalized reciprocity. The main feature of confianza refers 

to social exchanges where people do favors for others and 

provide assistance in labor and or material aid without 

necessarily expecting anything in return immediately or in the 

near future. 

As with other cultural constructs, confianza is thought 

to arise within the context of the household. Velez-Ibanez 

(1988a: 40), for example, argues that children early after 

birth began to learn the expectation of confianza. citing the 

work of Velez (1983), he argues that in comparison to Anglo 

children, most Mexican American children grow up in a thick 
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social contextual environment full of tactile and sound 

stimulation, and surrounded by many relatives. It is in this 

context where the child learns to expect many types of 

relations with many persons, an expectation of more relations 

with the same persons, and expectations of being attentive to 

and investing emotionally in a variety of such relations 

(Velez-Ibanez 1988a:41). 

This construct of confianza is of primary importance in 

the development and maintenance of social exchanges in the 

Mexican American community. However, the development of 

confianza is neither a straight forward process, or unique to 

Mexican communities. Similar socialization practices have 

been rep~rted for African Americans, but in some circumstances 

there is much sharing, cooperation, and mutual trust while in 

others sharing is absent. For example, "thick" social 

relations have been reported for Blacks in the Appalachians 

(Heath 1983). In this particular case, babies sleep with 

family members, are held, carried, and cuddled by family 

members and by other residents of the community (1983:74). 

Nevertheless, infants grow up with the cultural value of not 

sharing. Heath (1983:56) reports as follows: "occasionally a 

hammer, a screw-driver, a cup of sugar, or an axe will be 

grudgingly lent, but the practice of borrowing is frowned 

upon, so there can be no exchange of the few goods which do 
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exist in the community. II Consequently, thick relations do not 

necessarily imply sharing as reciprocal exchange. 

"Thick" social relations have also been reported for 

Blacks in other settings (Stack 1974). In this setting 

children see their relatives with much frequency, and there is 

daily visitation in their homes (1974:7). Also, household 

domestic functions are ca~ried out by clusters of kin, and the 

basis of these units is the domestic cooperation of adult 

females and the exchange of goods and services between male 

and female kin (1974:9). In this community, people borrow and 

trade with others in order to obtain daily necessities. As 

Stack (1974:28, 33) has pointed out, "The most important form 

of distribution and exchange of the limited resources avail

able to the poor in the Flats is by means of trading, or what 

people usually call swappin." These reciprocal relations of 

exchange are based on mutual trust. 

The differences in these two communities seems to be tied 

to economic circumstances. The group reported by Heath 

(1983), although poor, had a steady source of income from 

working in textile mills, construction work in large firms, 

and in other types of industries. People did not consider 

themselves to be poor. The average annual income was between 

$8000 and $10000, em income in excess of that earned by 

beginning school teachers in the Carolinas in the early 
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1970's. Most people disdained the notion of seeking welfare 

(1983:49, 53). 

The group reported by Stack (1974) lived in an environ

ment of economic uncertainty. There was little industry and 

the strongly segregated craft and construction unions allowed 

few Blacks to hold jobs in their trades. Those who find work 

are not often no~ably better off than those without work who 

are eligible for welfare benefits (1974:2). In this context, 

sharing of goods has beneficial consequence of maintaining the 

stabili ty of the kin network (1974: 24) . Thus, children in 

both groups grow up in similar "thick" social surroundings, 

but with different expectations about exchange. 

These data suggest that a "thick" social contextual 

surrounding is not in itself sufficient for the development of 

confianza or mutual trust. I hypothesized that, in addition 

to economic factors, there are two conditions that must occur 

in order for confianza to develop. First, the child must see 

that other family members engage in much cooperation and 

sharing; where such sharing is a frequent cultural practice. 

This sharing is most likely to occur, it seems, under circum

stances of economic necessity, at least initially. Second, 

parents must explicitl} teach their children to share and 

cooperate, where they consciously involve children in behav

iors that family wants to perpetuate. 
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Tizard and Hughes (1984:39) report that both working and 

middle class British mothers and daughters spend a great deal 

of time talking about family members and family relationships. 

Similarly, various studies conducted among Anglo children in 

the u. S. show that children are very interested in the 

emotions and intentions of other people (Bretherton et ale 

1981; Hood & Bloom 1979). Dunn (1986:104) argues that it is 

psychological causality that is of particular importance to 

young children. Their first inquiries into why and how 

concern the behavior of people! rather than the behavior of 

the physical world. It is likely, then, that Mexican American 

children learn much about cooperation and reciprocity by 

asking questions about the behavior of people. In a sense, 

then, for confianza to develop, cooperation must be first 

successfully taught and learned, or observed (Tapia 1989:4-5). 

Thus, Gambetta (1988:225) argues that trust is better under-

stood as a result rather than a precoudition of cooperation. 

Transmission ar,d Acquisition 

Aside from these preliminary observations on the trans-

mission and acquisition of confianza or mutual trust, not much 

was known about the process of knowledge transaction in u.s. 

Mexican households. Recent studies conducted by Velez-Ibanez 

(1986; 1988a; 1989b) and Greenberg (1989) provide initial 

insights into this matter. These studies, as well as the data 
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for the present work, show that at least with respect to 

Mexican Americans in Tucson, Arizona, there are four central 

features of the transmission of knowledge. 

First, children are exposed to various domains of 

knowledge in which they manipulate numerous tasks. Velez-

Ibanez (1988a:36) argues that one of the most important 

characteristics of Mexican households in the U.S. is that they 

belong to household clusters where the social relationships 

are "thick" and multi-stranded. In this context, Mexican 

American children have the opportunity to visit and become 

exposed to other household domains and to the particular 

relationships wi thin those domains. This household clustering 

exposes children to a wide array of funds of knowledge. 

Second, an important feature of the household learning 

environment is that it constitutes a non-threatening, stress-

free milieu for the children. An example is when a child 

learns abou·t car repairs by observing and "helping" an adult 

in this task. Later, the child may make frequent attempts to 

try his hand at other mechanical devices as well as "junk" or 

nroken cars that may be available. Velez-Ibanez (1989b:44) 

points out that the most common adult guidance allows much 

freedom to the child, "do it but finish it yourself and try 

your best no matter how long it takes." Furthermore, the 

multiple domains provide a non-stressful "zone of comfort" 

where little criticism is given to the child (1989b:45). 
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Third, and as reported by Wood (1986:203-204) for other 

populations, all learning is contextualized and mostly in the 

hands of the child without direct teaching by the adult. 

Velez-Ibanez (1989b:44-45) points out that in Mexican house

holds children, by observing adults performing a particular 

task, learn to ask appropriate questions during the perfor

mance of the task. In this situation, the question-answer 

process is in the hands of the child rather than in the hands 

of the adult. Once the child receives feedback from the 

adul t, he may decide to imi tate Lhe adult by creating play 

situations of the learned behavior. 

Fourth, learning ~nd teaching of several topics or themes 

occur simultaneously within the context of a larger activity. 

The transaction process is usually regulated by a parent or an 

older child. For example, during dinner time several topics 

are raised and commented upon. Topics range from nutrition, 

health care, to the evaluation of people's behavior. 

Summary 

The reproduction of culture takes place primarily through 

household members daily practices. The specific linkages 

between the household and the larger socio-economic environ

ment shape and delimit people's activities. In this context, 

certain activities are carried out by household members for 

the maintenance and rep~oduction of the unit. The enactment 
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of these activities result in the acquisition of certain funds 

of knowledge and skills employed by the population for its 

survival. The specific constitution of these bodies of 

knowledge varies across populations depending on prior 

composition and incorporation into the larger system. 

The U.S. Mexican population, as all other populations, 

has developed certain funds of knowledge to optimize its 

opportunities for survival. This knowledge base is transmit

ted and acquired within the domain of the household and 

between related households. By and large, and as the case 

studies show, the process of knowledge transmission occurs 

along gender lines. This is the result of household members' 

practices as they have been shaped by a commodified economy. 

cultural reproduction, as it occurs in Tucson's Mexican 

population, based on the transmission and dcquisition of 

economic, social/recreational, and ceremonial/religious funds 

are presented in chapters five, and six. However, before we 

embark in such enterprise we need to discuss the methodology 

employed for this study (chapter three). 
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CHAPTER 3: METHODOLOGY 

I- Introduction. 

Officially, I spent approximately twenty four months 

doing field work in Tucson's Mexican community. However, in 

an informal way, I have been in contact with the people for 

about eight years. This chapter is divided in two sections. 

section one is a brief account of my involvement in the 

community since 1982. section two is a more formal discussion 

of the process of data collection for this dissertation. It 

describes the way in which the households were selected for 

this study. Also, it provides a description of various 

techniques and methodologies employed in data gathering. 

11- Getting into the Community. 

Unknowingly, I began my "research" in the Mexican 

community in 1982. I had other academic interests at that 

time, and my involvement in the community and its residents 

was of a social nature. In the Fall of 1982, I met several 

Mexican American and Mexican (foreign students) students at 

the university. Through them, I met other persons, including 

some of their relatives and friends. Some of them live in 

Tucson and Nogales, Arizona while others live in northern 

Sonora. Through the years our friendship grew, and I became 

an active participant in their families' activities. 
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At first, most of my friends and acquaintances were 

university students, but later I was able to establish close 

ties with non-university people. Thus, from 1982 to 1986 I 

became heavily involved with a number of Mexican families. 

These friendship ties permitted me to gain many insights into 

their daily lives. This association allowed me not only to 

share their meals but also to attend baptisms and weddings in 

Tucson, and in Sonoran towns and cities such as Nogales, 

Cananea, Sasabe, Magdalena, and Caborca. 

obtaining access to the families was a gradual process, 

although not a difficult one. For example, in one family my 

friend and I are about the same age, and through our continu

ing involvement in several activities, I became to be identi

f ied as his "brother." I visited him at his house many times. 

On some occasions I helped him repair the roof of his mother's 

house, or put a cement floor for the porch. However, we spent 

most Saturdays repairing our cars. By participating in these 

activities our friendship grew, and I also learned that 

similar activities are widespread in Tucson's Mexican communi

ty. 

Home and automobile repairs were only part of my weekend 

activities. Spending entire days with the family also exposed 

me to other aspects of family lif2. While my friend and I 

worked on some of these repairs, his mother and sister 

prepared a big meal for us. On other occasions the family 
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received visits from relatives in Sonora, and a big barbecue 

was cooked outdoors. I became accepted by the larger group of 

kinsmen, and I was able to visit some of them in Sonora. I 

also established similar ties with other friends and their 

families, and I was exposed to m\lny aspects of Tucson I s 

Mexican community. The knowledge derived from these activi

ties were fruitful for this dissertation. 

III- Methods and Techniques. 

I began to conduct preliminary observations for this work 

in Spring, 1987. As part of a class assignment, I started to 

do preparatory field work in the community. At this time I 

collected general information on the community and carried out 

informal interviews with five informants. Although only 

1 imi ted data from this research is incorporated into the 

present study, it gave me additional insights on some aspects 

of people's lives which were later incorporated in this study. 

The formaJ. aspect of data collection for this disserta-

tion began in the Summer of 1988. Working as a Graduate 

Research Assistant in the Bureau of Applied Research in 

Anthropology, I got involved in the study of household and 

classroom dynamics in Tucson I s Mexican community. The 

project, refer to as The Community Literacy Project, had a 

sample of 30 households (see Moll et al. 1988) , out of which 

I selected four households for this study. The nature of my 
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dissertation required the investigation in detail of household 

members' practices in a variety of domains, and a larger 

sample would have curtailed the degree of detail obtained from 

these households. The families were selected on the basis 

that they had a child who would be attending fourth grade on 

the following school year. with the exception of the last 

family, three households meet this criterion. Parents were 

first contacted by the child's third grade teacher, a person 

with whom they had already some contact. Teachers set up 

appointments with parents in order to invite them to partici

pate in this study. I accompanied the teachers on these 

visits in order to explain the purpose of the study for the 

Community Literacy Project and for my own research. 

Previous to the first visit, parents received a letter 

explaining briefly the purpose of the study. During the 

initial visit it was explained to them that the teacher would 

not accompany me on future visits. From my previous experi

ence in the community, I believed that I would be accepted by 

the families (This turned out to be the case). The first 

three families were contacted in the Summer of 1988. The 

fourth family was approached six months afterwards. Although 

the target student in this family was in the sixth grade, and 

in the process of transferring to another school, I decided to 

continue working with the family. The decision was made on 

the basis that confianza had been established with the family. 
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For the purpose of this study, I needed unencumbered access to 

their homes and lives. 

As part of the ethnographic research process, various 

techniques and methods were used to collect data. These 

methods complement each other. They were incorporated at 

various points in time during the investigation in order to 

record specific aspects of people's behavior. The bulk of the 

data was acquired by adminnistering questionnaires, informal 

interviews, participant observation, children's diaries (two 

households only), aUdiotapes (two households only), and a 

videotape from one household. 

Two questionnaires were administered to each household 

(see Appendix). The questionnaires were administered to the 

male and female heads of the households. In three households 

the female head was interviewed by a female graduate student 

(another person working in the larger proj ect) . For the 

fourth family, I interviewed the female head while the male 

head was interviewed by the director of the project. For 

systematization and standardization purposes, structured 

questionnaires were used (Ellen 1984:261). However, there was 

flexibility during the interviews and all the questions were 

negotiable. Informants were permitted to criticize and/or 

correct questions, or to answer in any way they vlanted to. 

Agar (1980:90) points out that these are characteristics of 
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informal interviews, and it was very useful to combine both 

features in the questionnaires. 

Questionnaire One was used to gather information on the 

households' structure and composition as well as to collect 

general data on household members. Background information was 

collected for all occupants. Additionally, data on people's 

bilingual characteristics (oral, reading, and writing), 

literacy interactions (read or written), division of labor 

within the household, and networks maintained with other 

households was gathered as well. Questionnaire Two included 

more open-ended questions in order to explore in greater 

detail labor histories, household activities and decision 

making process, as well as one day's ~ecall of activities for 

both heads. Data from the questionnaires provide a general 

profile of the households. 

The bulk of the data \-Ias collected through informal 

interviews and "general" participant observation. vli th a few 

exceptions, most field notes were written during the inter

view. Field notes for certain events (trips to Sonora I a 

wedding, some school visits) were written after the event or 

within twenty four hours. All four households were visited 

numerous times throughout a twenty four month period. These 

visits took place at different times and days of the week in 

order to acquire a broader picture of peoples' activities. 

Anditionally, telephone conversations with the informants and 
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their families were maintained throughout this period whenever 

personal visits could not be arranged. 

Household visits were conducted with two objectives in 

mind. The first one was to collect specific information on 

people I s acti vi ties, and to explore in more detail those 

facets of people's lives that were touched upon by the 

questionnaires. The second one was to participate in their 

activities in order to acquire a deeper understanding of 

their actions and "world view." In a sense, following Aguilar 

(1981), the goal was to obtain as an accurate picture as 

possible of peoples I practices by reaping the benefits of 

lIinsider research.1! 

Establishing rapport with the families was of the utmost 

importance. Initially, the interviews were conducted either 

in the kitchen or living room of peoples' homes. As "confian

za" or mutual trust developed and grew bebveen myself and the 

informants, I was able to participate more fully in their 

activities and lives. Through time, I gained entrance not 

only to all the rooms of their homes, but also to some of the 

homes or their relatives. People maintain strong ties with 

relatives not only in Tucson but also in Sonora, Mexico. 

Thus, my continuing involvement with some informants allowed 

me to explore this connection. 

Trips to Nogales, Sonora proved to be very important. 

Early in the research process it became obvious that one of 
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the families maintained strong kinship, social, and economic 

ties with a set of relatives from Nogales, Sonora. Siblings, 

in-laws, and other relatives from Nogales, Sonora were often 

guests in this family's home. Also, hou.sehold members 

frequently made trips to that city. The male head, due to the 

nature of his job, made about five trips per week. He was 

often accompanied by some of his older sons. The female head 

and the rest of the family made similar trips almost every 

weekend. Thus, it became necessary to go along with the 

family on some trips in order to have a better understanding 

on the nature and extent of these international social and 

economic relationships. 

Getting involved with the informants not only brought me 

in contact with other members of the Mexican American communi

ty in various settings (swap meet, musical instruments repair 

shop, furi1iture stores, etc), but it also allowed me to 

"participate il with them in several school functions as well. 

This last category consisted of two activities. Observations 

of the children at school was the first one. The second one 

included school meetings between parents and school personnel. 

One of the theoretical premises of this study is that 

culture is reproduced and transformed through people's 

practices. Thus, at least with respect to the children, it 

was necessary to observe them both at home and at school. The 

latter is necessary because children spend many hours in this 
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setting, and the learning that takes place in this domain has 

an effect on their home activities and vice varsa. 

School observations were only conducted for children of 

two households. Children from one of the families moved to 

another school during the summer. The target student in 

another family graduated from elementary school, and she 

enrolled in junior high the following year. I did not have 

permission to conduct observation in these schools. Neverthe

less, these schools share some general features and some broad 

generalizations are applicable. Also, children in these two 

households, upon my request, wrote a journal of activities in 

which some features of their lives at school appear. 

Target students from the other two households were 

observed on various occasions. They were observed in the 

classroom, the playground, and the cafeteria. Classroom 

observations were conducted in two ways. On some days, the 

observ~tions were done in time slots of two hours in the 

morning, afternoon, or during an after-school computer lab. 

On other occasions children were observed during the entire 

school day. In the playground and in the cafeteria the 

children were observed from a relatively short distance. The 

purpose of these observations was to note patterns of interac

tion, language use and topics, among students and between 

students and teachers. 
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By and lar~e, Mexican American parents are interested in 

their children's education. This became apparent early on in 

the research process. Thus, in order to explore some aspects 

of the relationship between school officials and parents, it 

was decided to attend several school meetings. These include 

meetings for a gifted-student program, an end of the school

year ceremony, and a meeting to raise money to send a group of 

students to Washington D. C. The purpose of these observations 

was to note the extent and types of interaction between the 

members involved. 

The households D level and extent of participation in 

school affairs, during the study period, was highly variable. 

In the Diaz household, parents and children had a long hlstory 

of participation in school affairs. These range from a field 

trip to central Mexico (by a school's dance group), to 

attending school computer workshops, to planning and managing 

a school field trip to the nation's capital. On the other 

hand, there is the Sanchez household in which participation in 

school affairs was minimum, consisting mostly of taking the 

children to school. The Rosales and Hernandez households fall 

somewhere in between the first two. In one household, the 

female head often worked as a volunteer in her daughter's 

classroom. The female head in the other household volunteered 

on one occasion to help paint the school, attended by two of 

her sons. This variability in parental school participation 
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could not be identified solely by talking to informants. It 

was necessary to see how they participate in school affairs, 

and see how they are treated by school officials and other 

parents as well. 

The data obtained through the above methods yrovided more 

information on household' heads since they were the primary 

informants. In order to compensate for this imbalance, I 

decided to collect journals from some of the children, and 

also to obtain aUdio-tape recordings of specific activities in 

which they were involved. However, children in two households 

were reticent about the journals, and no data was collected 

from them. Nevertheless, these households were the ones 

visited more often and the children were observed in a wide 

variety of settings. Audiotapes were collected in two 

households. In one of them, the tape was provided by the 

female head. It consisted of her daughter I s singing and 

playing with her cousins. I also obtained a video tape of the 

daughter's birthday party. In the other household, various 

family's activities were recorded for several days. This was 

done upon my request. 

The next chapter provides a short description of Tucson I s 

Mexican population. It includes general information on 

demographics, economics, and education. There is also a 

section describing various businesses or other "institutions" 

that cater to the community. Religious characteristics are 
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briefly explored, as well as some of the community's negative 

aspects. 
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CHAPTER 4: THE SETTING AND THE PEOPLE 

I- Introduction. 

The contemporary characteristics of Tucson I s Mexican 

American population have been shaped by historical, economic, 

social, political, and cultural factors operating in both 

Arizona and Sonora (see chapter 2). These forces have created 

a specific social and physical environment in which the people 

go about on their daily lives. This chapter is divided in 

various sections. section one pre~Ants a general description 

of Tucson. section two deals specifically with the Mexican 

American community. It is a short socio-economic and demo

graphic profile of the community with sections on income, 

occupation, and education. It also describes briefly some of 

the general characteristics of the community, including a 

section on religion and a section on some of the problems of 

the area. 

The City of Tucson. 

The metropolitan area of Tucson, Arizona in 1990 i~clud

ing the city of South Tucson consisted of 410,483 people 

(Arizona Dept. of Ecan. Security 1991a; 1991b). Tucson is 

located in the lower Sonoran Desert in a great basin surround

ed by high mountain ranges. The Catalina mountains are to the 

north, the Rincon mountains to the e3st, the Tucson mountains 
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to the west, and the Santa Rita mountains to the south. Like 

other sunbelt cities, Tucson has been growing over the last 

one hundred years by great leaps and bounds. New people 

arrive every month, and the area grows with them, new indus

tries, new shopping centers, and new subuivisions (Sonnichsen 

1982:3) . 

Tucson began to change from a small city to a metropolis 

at the end of World War II. In 1930 it had a population of 

32, 506. However, the arrival of new businesses in the 1940's 

fueled its growth. A one million-dollar cement plant prepared 

to open up at the north part of town in 1944. In 1945, Davis

Monthan Air Force Base scheduled a one-and-a-half-million-dol

lar expansion. Additionally, Hughes' aircraft company and 

later IBM provided jobs for many. This economic growth 

resulted in a postwar building boom which reached 5000 new 

dwellings in 1948. This economic growth and development was 

accompanied by population increase as well and in 1950 the 

population reached 45, 040 (Sonnichsen 1982:280-282). 

Notwithstanding several downturns and recessions in the 

early 1960's, TUCSOD expanded rapidly as more people arrived. 

In 1970, the population reached 262, 933, 330,537 in 1980, and 

390, 220 in 1988 (de Gennaro 1990:27). In great part, this 

population growth rests on the broad economic base of Pima 

County. Pima Cotton is one of the finest in the \vorld. 

Copper mines produce over seventy percent of all the copper 
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mined in the nation, and a large number of cattle ranches are 

located in southern Arizona (Lockard 1983). However, 

Tucson's economy has suffered recently with the almost total 

shut down of IBM, and Hughes has laid-off many workers. 

11- Tucson's Mexican Population. 

In 1990 the city of Tucson had a population of 410, 483 

people (Arizona Dept. of Econ. Security 1991a; 1991b). 

Al thol1gh we do not have exact population figures for the 

city's ethnic composition, it is reasonable to suggest that 

Mexican Americans make up at least a quarter of the total 

population. In 1985 the city of Tucson, including the 

separate city of South Tucson, had a total population of 360, 

502 people. The Hispanic origin populution was 91,904 or 23 

percent of the total. For the greater Tucson Division the 

total population was 529,031 people. 109,655 are of Hispanic 

origin making up about 21 percent of the total population 

(Arizona Dept. of Econ. Security 1990). 

Residential Location. 

The Mexican/Hispanic population is not evenly distributed 

within the city. Sheridan (1986) argues that the process of 

residential segregation began in the late 1860's. Presently, 

the bulk of the population is concentrated to the south and 

southwest of downtown. In 1985 the area with the highest 
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concentration of Mexican/Hispanics was bounded on the north by 

Grant Road, Alvernon Way on the east, Valencia on the south, 

and Missiun Road on the west (see tig. 1). 

The residential segregation of the population is best 

characterized by the situation of the city of South Tucson 

(This city is located in census district 10). The city's 

population in 1985 was 5,969 out of which 4,519 were of 

Mexican/Hispanic origin (Ariz. Dept. of Econ. Security 1990). 

This is about 76 perce~t of the total population. 

However, in 1987 the population breakdown for South Tucson was 

80 percent Mexican/Hispanic, 5-6 percent Native American, 10 

percent Anglo, and 3-4 percent for others (Tucson citizen 

April 1, 1987). 

Income and Occupation. 

In 1982 the mean household income of Mexican/Hispanics 

living in Census Districts 10, 11, 2, and 6 was $14,488. 

These districts contain 76 percent of the Mexican/Hispanic 

population. The average per capita income was $5,202. On the 

other hand, the average income of Mexican/Hispanics residing 

in other districts where Anglos are the majority was $21,994. 

Also, 75 percent of the Anglo population had a mean income of 

$24,245, while the other 25 percent had an income of $17,270 

(Velez-Ibanez et al. 1984:155). These figures indicate that 

both groups of Anglos have a higher income than theiMexican/ 
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Hispanic counterparts. This inequality can also be seen by 

comparing the combined mean income of both ethnic groups. The 

mean income is $19,499, 

and 90 percent of the Mexican/Hispanic population falls below 

that level, while only 35 percent of the Anglo population are 

in the same situation (1984:156). This 

income inequality can be seen in the residential distribution 

of the population (fig. 2). 

Recent income figures for Tucson's population are 

it is highly probable that differential lacking. However, 

income for the Mexican/Hispanic and Anglo populations is still 

valid. For example, at the national level, the mean 

household income for Mexican Americans was $25,051 in 1989. 

On the other hand, mean income for non-Hispanic households was 

$34,563 (U.S. Census, CPR 1990:14). Similarly, 60 percent of 

Mexican American households earned less than $24,999 while 

only 44.9 percent of non-Hispanic households fell in this 

category_ At the upper end of the scale, 9 _ 5 percent of 

Mexican American households earned more than $50,000 while 

21.5 percent of non-Hispanic households reported similar 

earnings. Additionally, 28.5 percent or 3.4 million Mexican 

Americans live in poverty, in comparison with 11.8 percent or 

26.4 million persons of non-Hispanic origin. 

socio-economic inequalities between the Mexican/Hispanic 

and the non-Hispanic population is also reflecterun the occu-
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Generally, persons employed in service 

occupations. farming, forestry, and fishing occupations; or as 

operators, fabricators, and laborers have higher unemployment 

rates and lower median earnings than persons employed in the 

remaining occupational groups (managerial, professional, and 

special ty occupations). In 1989 59.5 percent of Mexican 

American men and 47.4 percent of Mexican American women held 

the first group of occupations while only 33 percent of 

non-Hispanic men and 26 percent of non-Hispanic women were in 

the same situation (U.S. Census, CPR 1990:4, 10). Also, the 

unemployment rate for Mexican A~ericans was 8.4 percent in 

comparison to 5.2 percent for non-Hispanics. 

Although there is no specific data on Tucson's occupa

tional structure, a sample collected from twenty nine Mexican 

American households for the Community Literacy Project 

reflects national trends. occupational data was collected for 

24 men and 29 women. 79 percent of the men were currently 

employed. 8.3 percent were unemployed, 8 percent were 

retired, and 4.2 percent were homemakers. Of all the employed 

men, 21 percent were in the professional, managerial, and 

technical categories. The skilled and semiskilled occupa

tions, consisting of 31.6 percent, were mostly represented by 

assistant car mechanics, a carpenter, and a baker. The 

remaining 47.4 percent, made up of unskilled workers consisted 

mostly of construction laborers and farm helpers (CLP 1989). 
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Of the twenty nine women in the sample, 48 percent were 

employed, 48 percent were homemakers, and 4 percent were 

unemployed. One half of the employed women worked full time. 

The occupational breakdown for the women is the following: 

21.4 percent were in the managerial and sales/clerk category; 

the skilled and semiskilled category, consisting of 21.4 

percent, was made ;]P by cooks and tortilla makers. The 

unskilled category, consisting of domestics (who clean houses) 

and factory workers, made up the remaining 57.1 percent (CLP 

1989). Thus, mirroring national trends, Tucson's Mexican/His

panic workforce is concentrated in those jobs with high 

unemployment rates and lower salaries. 

Education. 

Socio-economic inequality between Tucso~Us Mexican 

American population and the rest of the population is not only 

reflected in differential income and occupational status but 

in level of education as well. For example, in 1982 the 

median number of school years completed in all of Tucson was 

13.2 years. However, 73 percent of the Mexican/Hispanic 

population had 12.1 years and lower, while only 27 percent of 

Anglos were at similar levels. 14 percent of the Mexican/His

panic group had a mean of 13.3 years, while the same figure 

represented 41 percent of the Anglo group. Also, only 13 

percent of the former group had 14.9 years while 32 percent of 
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the latter group were at the same level (Velez-Ibanez et ale 

1984: 157) . 

At the national level Hispanics are making progress in 

terms of educational attaintment, but they still lag behind 

non-Hispanics. Also, differences exist among the different 

Hispanic subgroups, and Mexican Americans have the lowest 

educational level (U.S. Census, CPR 1990:3). For example, in 

1989 42.7 percent of Mexican Americans over the age of twenty 

five had four years of high school or more. For all the 

Hispanic groups the figure is 50.9 percent, and for non-His

panics the figure increases to 78.8 percent. similarly, 6.1 

percent of IvIexlcan Americans had four years of college or 

more. For the total Hispanic population the figure is 9.9 

percent, and again it increases to 21.9 percent for non-His

panics (U.S. Census, CPR 1990:8). 

Level of education was also obtained for twenty nine 

Mexican American households in Tucson. However, the data is 

derived from the heads of the household only. The mean level 

of education is 7.7 years. The mean for men is 7.9 and 7.5 

for the women. Although the range is from 0 years of school

ing to 17, 86.5 percen"C have 12 years or less while 13.5 

percent have more. The lower level of education, in compari

son to the nation as a whole, resides in that most of the 

people in this sample did most of their schooling in Mexico 
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(5.4 years), and they averaged only 2.2 years in the united 

states (CLF 1989). 

South Tucson. 

At the beginning of this study the four families for this 

study were living in the city of South Tucson. South Tucson 

is located in Census Distric 10, and the city is about two 

miles south of Tucson's downtown. South Tucson was incorpo

rated in 1940, and it covers an area of about one square mile. 

It is bounded by half of 25th street on the north, 44th street 

on the southeast and 40th street on the southwest side, Ith 

avenue on the east, and 12th avenue on the west. 

As mentioned before I the population of South Tucson 

consists primarily of Mexican residents. There were 6,570 

people in 1987, and 80 percent 

(Tucson citizen, April 1, 1987). 

were of Mexican ancestry 

The high concentration of 

Mexican Americans is reflected in the student population of 

the two elementary schools located in the area. School 

records shmv that for the school year 1987-1988 over 85 

percent of the student population were of Mexican ancestry 

(TUSD 1987). 

within the Mexican population it is difficult to ascer

tain the number of people who are native born versus those who 

are first generation immigrants. However, a sample of twenty 

nine households for the Community Literacy Project indicate 
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that immigrants are more common. For both heads of household, 

about 11 percent were born in the united states, 81 percent 

were born in Mexico, and 8 percent were from Central America. 

Additionally, most of these people were recent arrivals to the 

area, and they had been residing in Tucson for 11.5 years (CLP 

1989). 

Residents do not recognize a distinctive community with 

specific geographic boundaries. I talked to fifteen persons 

all of whom know the boundaries of South Tucson. However, 

they believe that their "community" encompasses a larger area. 

Ajo Way and Irvington Road were mentioned a few times as the 

southern boundaries, and 18th and 27th streets as the northern 

one. Interstate 10 was chosen for the western boundary 

because there is only the Santa Cruz River and much empty 

space in that area. Sixth and 4th avenues were selected a few 

times for the eastern boundary. 

Three persons referred to their community as Barrio Libre 

(They are long time residents, and two were born in this 

area). However, there was no consensus with respect to the 

specific boundaries of the barrio. One informant said that it 

was located north of 22nd street. The other two said that it 

was from 22nd street on the north, to Ajo Way on the south. 

Another person stated that she had seen the name Barrio Libre 

written on some building's walls, but that she did not live in 

a barrio. 
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Reviewing the literature it was found that Barrio Libre 

was originally located near today' s downtown. One of the 

earliest references of Barrio Libre places it along Meyer and 

adjacent streets (Tucson City Directory, 1881). A similar 

location is given by Sheridan (1986:82); "by the early 1880's 

we have a distinctive Barrio Libre extending from Jackson to 

18th street, and from Main to Stone." However, it seems that 

by the 1950' s the barrio had shifted southward, the new 

boundaries being 22th and 35th streets, and Osborne and 6th 

avenue (Tucson citizen September 27, 1979). Getty (1976:137), 

on the other hand, states that in the late 1940's the term 

Barrio Libre was used to refer to the entire southwest Tucson. 

The lack of consensus with respect to a specific communi

ty probably resides in the fact that the "Rrea" is not 

geographically isolated from the rest of Tucson. There is 

easy access to and from the community. Also, my informants 

residing within south Tucson maintain strong ties with people 

who live outside of this area. During the study it was noted 

that people who do not live in South Tucson spend much time 

visiting relatives there. And, South Tucson residents are 

also involved in a number of social and economic exchanges 

with relatives and friends who live in other parts of Tucson. 

Businesses and Services. 

South Tucson and the larger Mexican community to the 

south are catered to by many businesses and public communica-
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Tortillerias, bakeries, and Mexican restau-

rants are distributed throughout the area. Several businesses 

sell Mexican and Latin American records and tapes, and others 

rent Mexican video tapes. Four radio stations broadcast 

programs in Spanish throughout the day. The area also 

receives programs in Spanish from two television networks. 

There is one bilingual public library, and several establish

ments sell magazines in spanish and two daily newspapers from 

Sonora, Mexico. 

Religion. 

The majority of the people are Catholic. Two previous 

studies reported a high percentage of Cathol ics. Spence 

(1968:43) found that 92 percent of the people in his sample 

were Catholic. Officer (1964:43) reported over 90 percent of 

the Mexican American population to be Catholic. Notwithstand

ing these figures, there are more protestant chapels than 

Catholic ones. The 1986 Tucson city Directory lists eight 

Protestant chapels in the area between 22th and 44th streets, 

and between 1th and 12th avenues. Another Protestant chapel 

is being built on the corner of 31th street and 8th avenue. 

On the other hand, there are only three Catholic churches 

(Santa Cruz, Guadalupe, and San Antonio) in the same area. In 

addition, people distributing Jehovah I s Witness literature are 

a common sight on weekends. 
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Another important religious aspect of the community is 

the presence of a large number of house shrines. The shrines 

are a contemporary version of a tradition of venerating saints 

that originated in Medieval Europe and was brought to Latin 

America through Iberian colonial expansion. These features 

are distinctive because they represent a personal, private, 

and a creative source of religious experience (Turner 1982: 

309). It is not known when shrines first began to be built in 

South Tucson, but Riley (1986:17) found some shrines to be at 

least fifty years old. These features are mostly found in the 

homes of long time residents. 

III- The Community's Negative and Positive Features. 

South Tucson residents have differing views on their 

community. Some of them have rather negative conceptions of 

the area and its residents while others stress its positive 

aspects. An old time resident of the area told me that life 

in the neighborhood is not the same as it used to be. He said 

that many new people have moved into the neighborhood, and 

that most of the old residents have either died or moved away. 

He also complained that many of the new residents are respon

sible for the crimes that occur in the area. Four persons who 

have lived in the area less than five years also complained 

of crimes. Thus, it seems that crime does take place, and 

that people have different opinions with respect to the cause 
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and actors of such actions. Also, some of the people are 

proud of the police department and other city officials, while 

others complained of corruption and misuse of city funds. 

All the fifteen people that I talked to, however, agreed 

that the homeless and drunkards are a problem in the neighbor

hood. They complain that these persons beg for money, and ask 

young children to buy liquor for them. Three individuals 

complained of a high number of robberies. They said that 

thieves take anything from car batteries to empty aluminum 

cans. Two persons complained that, in the recent past, there 

has been an increase in the number of drug- related crimes. 

They said that some of these activities take place out in the 

open and that the police do not do anything. 

Prostitution is also a problem in the area. One person 

stated that some of the prostitutes are as young as thirteen 

or fourteen years old, and that they live in the neighborhood. 

He believes that most parents are worried about this problem. 

Another person told me that some young girls (thirteen years 

old or so) are having babies, and that some of them get 

pregnant more than once. There may be some truth to these 

statements for there is a special social service center in the 

area which caters to young single mothers. 

South Tucson's negative image is often emphasized by the 

media. For example, according to one source, South Tucson 

over the years has been torn by turbulence and drained by 
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It has also 

been reported that along sixth Avenue, approximately one block 

from an elementary school, a great deal of crime was being 

practiced 24 hours a day. Prostitution, drug dealing, and 

various types of violence and drinking were in sight of 

five-to-eleven year old children. The presence of a murdered 

woman in the school yard prompted parents to pressure offi

cials to do something about the problems of the area (El 

Guerrero, March 2, 1979). School children were so concerned 

about the incident that psychiatrists from a medical center 

visited the students in order to discuss the event and clear 

their minds of any after effects. 

South Tucson city officials have attempted to solve these 

problems in various ways. They have tried to curb the action 

of its red light districts by painting the curbs red (Tucson 

Daily Citizen, October 13, 1976). The problem city officials 

say, is sOliciting by prostitutes and dope peddling from cars 

and vans parked along these streets. However, businessmen 

complain because their customers cannot park, and therefore 

leave. Other people have even suggested changing the name of 

the city from II$@&*%" (sic) to Sunshine City (Tucson citizen, 

November 14, 1979). 

The high number of establishments that sell alcoholic 

beverages have also been cited as being responsible for the 

high incidence of crime. South Tucson has more than fifty 
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businesses selling over-the-counter or packaged liquor, but 

the councilmen have argued that they ne8d the tax revenue 

(Tucson Daily Citizen; J .... H1e 6, 1975). Tax revenue from 

businesses is very important since South Tucson is one of the 

county's most impoverished areas; its property tax levy on the 

city's $7.5 million assessed valuation raises only $17,000 

(Arizona Daily Star, August 25, 1983). 

The above evidence supports most of the claims made by 

the informants. However, without any official statistics on 

the number of crimes for South Tucson and greater Tucson, it 

is very difficult to ascertain the val idi ty for the ill 

reputation of the former. One resident of South Tucson has 

stated that the "bad image has been given to us by other 

people; there is crime, but it's no worse than other parts of 

Tucson" (Tucson citizen, April I, 1987). 

Many positive changes have taken place in south Tucson 

during the last ten years. Numerous business loans have been 

awarded since 1984 and in 1986 over 100 enterprises began to 

operate in the area (Velez-Ibtl1iez 1991: 18) . Efforts by 

government officials have led to a decrease in crimes from 

murders to robberies (Tucson citizen sept. II, 1987; February 

12, 1988). In addition, a new public library and city Hall 

provide evidence of the city's new vitality.Reflecting a 

similar view, a number of my informants stated that there are 

a number of pcsitive aspects in the community. For example, 
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three persons mentioned that housing is cheaper than in other 

parts of Tucson. Three parents liked the proximity of the 

schools to their homes. In addition, they appreciate the fact 

that the public library has materials in Spanish. During the 

period of investigation, on several occasions I saw people, 

especially children, making use of the facility in the 

afternoon and on Saturdays. 

Two parks, one located on 22 street and 8th avenue and 

the other on Mission and Ajo, are frequented by members of the 

community. However, trips to the latter are usually done by 

whole families on weekends. Single individuals or groups of 

friends go to the other park mostly on weekdays to play 

basketball and baseball. Young children play close to their 

homes. Many days in the early evening, I observed boys and 

girls playing on the school grounds, riding bicycles on the 

street, and others playing in houses' back yards. 

Tucson's Mexican population is concentrated in the south 

and southwestern sections of the city. The population is 

characterized by low incomes, low skilled and semi-skilled 

occupations, and low levels of education. The community is 

catered to by several Mexican-oriented businesses. Religious 

services for Catholics and Protestants are available. Public 

information and entertainment services are procurable in 

Spanish and English. Crime has been reported to be a problem 



106 

in the area, although this is changing for the better at the 

present moment. 

It is in this setting and context where people carry out 

most of their daily activities. Regardless of whether they 

are long time residents or recent arrivals to the area, 

individuals interact with the environment by applying acquired 

bodies of knowledge and skills, and by developing new ones to 

meet current conditions. Individuals do not live alone but as 

members of households. As such, their daily practices are 

infl uenced by the household's structure and organization. 

Cultural reproduction as it occurs in Tucson's Mexican 

communi ty is explored in chapters five and six through an 

analysis of the operation of four households. 
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CHAPTER 5: THE ROSALES AND THE SANCHEZ HOUSEHOLDS 

I- Introduction. 

This chapter has two obj ecti ves. The first is to 

illustrate the process of cultural reproduction through an 

analysis of the structure and operation of two households. 

The two other households in the sample will be presented in 

the next chapter. The decision to separate the households 

into two groups derives from "the nature of their contact with 

related households in Tucson and Sonora, Mexico. The second 

objective is to elucidate the way in which household funds of 

knowledge are learned and transmitted by family members. 

The two households will be presented as different case 

studies. In each case, the three household funds (economic, 

social/recreational, and ceremonial/religious) are discussed 

with respect to their organization within the household and 

members' practices derived thereby. It should be kept in mind 

that, to a large extent, household members practices are 

organized along gender lines being the result of household 

functioning in a commodified economy (Bennholdt-Thomsen 1984) . 

Thus, the operation of the three types of household funds are 

influenced by this factor, and the exceptions present illus

trate the process by which households respond to the larger 

environment. In addition, a labor history is provided for 

each ho~sehold in order to provide a framework for understand-
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ing household members' present occupations as well as their 

impact on the unit's economic funds. 

The transmission and acquisition of economic, social, and 

ceremonial funds of knowledge will be presented within the 

context of such particular activities. Once again, an attempt 

will be made to treat each category separately, but for some 

special cases it is necessary to treat the learning process of 

a particular "fund" in relation to the other two. The first 

two households, the Rosales' and the Sanchez, are presented 

below. These two households maintain more frequent contact 

with relatives and friends in Mexico than the other two. 

Ho",Tever, the nature of the contact is different in each 

household, and it derives from their specific circumstances. 

A profile of each household is presented first in order to 

and economic characteristics place its social, historical, 

within a larger framework. 

chapter contrasts the two 

A summary at the end of the 

households and discusses the 

transmission and acquisition of economic, social, and ceremo

nial funds of knowledge. 

A- The Rosales Household. 

The Rosales household consists of Mr. Renato Rosales, 

Mrs. Enedina Rosales, their daughter, Martha, and two sons, 

Renato Jr. and Marcial. Both Mr. Rosales and his wife are 

thirty six years old. Martha is thirteen. Renato Jr. is nine 
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and Marcial is seven years old. Although there are only five 

people in this family, there are seven household members. 

Mrs. Rosales's sister, Esther, and her two month old baby live 

in the house as well. She has been living with the family for 

one year, and her husband, Ezequiel, stays with them on 

weekends. Household members I general information is presented 

in Table 1. 

with the exception of Esther's baby, all household 

members were born in Agua Prieta, Sonora. The family arrived 

in Tucson as a unit in August, 1988. First, they lived with 

the family of Mr. Rosales' brother, and then moved to their 

present residence in January, 1989. Their house is located in 

the back yard of a larger house, and the front door faces an 

alley. 

The house has three bedrooms, one bathrooom, a living 

room, and a kitchen/dining room. The living room has a large 

sofa and two small ones. A television set and a stereo are 

often playing programs and songs in Spanish. A driveway and 

several fruit trees and plants are located west of the house. 

The children like to play ball in this area, and Mr. Rosales 

works on his cars in this space as well. The Renato Jr. and 

Marcial also like to ride their bicycles in an empty lot 

across from their house. They also I ike to play in the 

school's courtyard located one-and-a-half blocks away. 



Table 1- The Rosales Household 

Name Relation- Age 
ship 

Renata Father 36 
Rosales 

Enedina Mother 36 
Rosales 

Hartha Daughter 13 
Rosales 

Renato Son 9 
Rosales 

Harcial Son 7 
Rosales 

Esther Sister- 28 
Taba in-law 

baby Nephew 2 mos. 

Place/ Education 
Birth 

Sonora 9 

Sonora 6 

Sonora 7 

Sonora j 

Sonora 1 

Sonora 6 

Tucson N/A 

Occupation 

Haintenance 

Homemaker/Cleaning 

Student 

Student 

Student 

Homemaker 

N/A 

f-' 
f-' 
o 
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Like most recent arrivals, the Rosales I speak mostly 

Spanish at home. I have heard only the two younger children 

speak a word or two in English. Their language preference is 

also reflected in the programs they watch on TV and hear on 

the radio. They also prefer to read books in Spanish. Al

though Martha has friends who are fluent in English, they 

prefer to speak Spanish to each other. 

Mr. Rosales is presently working as a maintenance man in 

a golf resort. Since his arrival in Tucson, he has worked in 

landscaping, as a cook and as a maintenance man in a restau

rant, and repairing cars in his house and later in a car 

repair shop. Mrs. Rosales works cleaning houses. She works 

three days per week for a total of eighteen hours. She has 

been doing this since October, 1988. The three Rosales 

children go to school. Martha is in seventh grade, Renato in 

third, and Marcial in first grade. 

The arrival and present condition of the household is 

best understood by examining their history, a histcry that 

reflects the economic and political chronology of norther~ 

Sonora and Arizona. This history is full of anecdotes of 

migrations and job dislocations (Heyman n. d.; 1990). In 

addition, changing economic circumstances have resulted in the 

acquisition of a broad knowledge base and set of skills. This 

is best illustrated by examining the Rosales and their 

ancestorsU labor history. 
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Labor History. 

Mr. Rosales' paternal grandparents were born in Colonia 

Morelos, Sonora. The grandfather used to work on a ranch, but 

he later moved with his family to Agua Prieta, Sonora. Mr. 

Rosales father was born in Agua Prieta, and he began to work 

at an early age to help support his mother and siblings due to 

his father's death. He first worked shining shoes and later 

as a stock person for several grocery stores. Afterwards, he 

became a barber. He learned the trade from the barber who 

owned tte shop where he shined shoes. Mr. Rosales' father 

opened his own barber shop, and he worked in the trade for 

forty years. He retired around 1972 and opened a hierberia in 

Agua Prieta which he still runs. 

Mrs. Rosales does not remember much about her grandpar

ents. Her paternal grandfather worked for the railroad, and 

her grandmother used to sell clothes and bel Iotas (cactus 

fruit). She also used to sell food during the festivities for 

Mexican holidays. Her maternal grandfather owned cattle, and 

his wife sold mezcal in the house. Mrs. Rosales I father 

worked in Agua Prieta making bricks and tile, and his wife 

worked occasionally pressing clothes in Douglass, Arizona. 

Fluctuations in the labor market are, in great part, 

responsible for the migratory movement of the Rosales' 

ancestors as well as that of many other Sonorans (Ramirez, 

Leon, and Conde 1985). The various skills and trades of the 
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Rosales ancestors reflect the economic opportuni"ties available 

to Sonora's working class. Nevertheless, there was a clear 

separation of jobs based on gender. Men, for example, worked 

with cattle, the railroad, making bricks and tile, and as 

barbers. Women, on the other hand, worked selling food and 

drinks, and pressing clothes. In a sense, wom0n's jobs were 

an extension of domestic activities (Heyman 1990). 

Mr. Rosales I and his wife's labor history reflect a 

similar pattern. Changing economic and political circumstanc

es in Sonora and Arizona have determined the number and type 

of job opportunities available to them, as well as being 

responsible for the family's migration to Tucson. Neverthe

less, and a central theme of the case studies, the Rosales 

have not been passive respondents to the larger socio-economic 

and political forces affecting them; they have responded 

actively to changing economic circumstances, applying in new 

contexts previously learned skills, and developing new funds 

of knowledge. 

Mr. Rosales began to work at the age of ten selling 

bubble gum and shining shoes on the streets in the afternoons 

after school. Later, at the age of twelve, he found employ

ment in an ice cream store selling ice cream bars, where he 

worked for a number of years. Later, in junior high school, 

he often missed school to work in the agricultural fields 

surrounding Douglass, Arizona. He worked mostly weeding 
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squash and chili fields. Mr. Rosales enjoyed working in the 

fields but did not work very often because he lacked proper 

documents. At the age of sixteen he found employment as a 

waiter in a restaurant in Agua Prieta. Mr. Rosales states 

that he enjoyed working and earning money, and stopped going 

to school after completing ninth grade. 

He came to Tucson for the first time in 1972, when he was 

eighteen years old, to work in landscaping. He liked the job 

very much, but was deported to Nogales, Sonora wi thin six 

months. Mr. Rosales returned to Tucson on the following day, 

but was again deported to Mexico. Instead of attempting 

another trip to Tucson, Mr. Rosales decided to return to Agua 

Prieta. He soon found a job as a cook in a restaurant, where 

he worked for one year. Afterwards, Mr. Rosales found 

employment in a flower shop. After three years in the shop, 

he borrowed money from a friend and opened his own flower shop 

in association with another woman friend. This woman eventu

ally left the business, and Mr. Rosales was ldcer assisted by 

his wife. 

Mrs. Rosales' labor history is not as broad as that of 

her husband, but it nevertheless shows that she made use of 

her skills whenever an opportunity presented itself. Mrs. 

Rosales had six years of schooling, and after elementary 

school she stayed at home helping her mother with household 

chores. Nevertheless, she began to work at the age of 
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sixteen, cleaning houses across the border in Douglass. She 

was the oldest of five daughters, and began to work to assist 

her father with the family's expenses. There is an older son 

in the family, but he was not able to secure steady employ

ment. She cleaned houses for two years and then found 

employment in a shoe store. She liked the job because she did 

not have to work as hard, but the salary was only $500 pesos 

every two weeks, for which she had to work seven days a week 

from 9 am. to 9 pm. She held the job for three years, and 

afterwards found employment in another shoe store where she 

was treated better. 

Mrs. Rosales did not stay long in the new job for she got 

married and began to work with her husband in the flower shop. 

She liked the job, where she was in charge of making flower 

arrangements g deliveries end charging customers. The Rosales' 

had the flower business for six years. They did quite well at 

first, but had problems when they provided too much credit 

that people did not honor. Mrs. Rosales said that it was very 

difficult to refuse credit to a friend, especially when the 

requests were flowers for a funeral. After closing the shop, 

the family moved to Cananea, Sonora. 

The decision to move to Cananea was economically motivat

ed by the possibility of opening a new business. Mr. Rosales' 

father had been quite successful with the hierberia in Agua 

Prieta, and Cananea lacked a hierberia. After consulting with 
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his wife, Mr. Rosales decided to move to Cananea and open the 

business. However, he began to work for Agua Prieta I s 

Department of Public Works, and the job required daily trips 

to the neighboring city. He was able to keep the new job 

because the hierberia was located at the back of the house, 

and Mrs. Rosales, with the assistance of Martha, was able to 

take care of the customers and do household chores at the same 

time. Presently the house and the hierberia are being rented. 

Operating the hierberia allowed the Rosales family to 

learn much about medicinal herbs. Mr. Rosales' father had 

learned a few things from his parents who worked in a ranch, 

and obtained books on the subject in order to learn more. Mr. 

Rosales, in turn, learned from his father, and taught his wife 

about the medicinal value of certain plants. However, she 

also consulted books to learn more about the use of plants, 

and both learned from the customers requests about specific 

plants. Thus, knowledge about medicinal herbs was acquired 

from various sources, including personal experience, books, 

and other people. 

The Rosales family moved to Tucson, Arizona in August, 

1988. Mrs. Rosales stated that the main reason for moving was 

to provide their children with better educational opportuni

ties. However, beyond personal reasons, the migration of the 

family to Arizona forms part of a larger migratory movement of 

Mexicans to the united states. The passage by Congress of the 
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new immigration law (IRCA 1986) and the residency permits for 

agricultural workers provided legal status for many people. 

The incorporation of the Rosales family into the U.S. 

labor market in general, and to Arizona in particular, 

reflects previous trends. They make choices regarding the 

type of job they are willing to consider depending on the 

options available to them. As described in Chapter 4, 

Tucson's Mexican American population is overrepresented in the 

semi-skilled and unskilled occupations. Individuals in these 

jobs are prone to a higher rate of unemployment and underem

ployment (U.S. Census CPR 1990). As a consequence there is a 

very high rate of employment shift. 

Mr. Rosales' first job in Tucson was in construction and 

landscaping. He was not very happy with the job because he 

used to get paid at very irregular intervals. Also, sometimes 

he used to get paid by the hour and sometimes by contract. 

Under the latter circumstance, his wife used to helped him in 

order to finish the job more quickly. Mr. Rosales worked in 

these jobs for one year, but dropped them when he found 

steadier employment in a restaurant. He obtained this job 

with the assistance of a sister-in-law who is a good friend of 

the owner of the restaurant. Mr. Rosales liked the job, and 

worked in the kitchen preparing food. His previous experience 

working in restaurants in Agua Prieta proved to be very 

helpful. Afterwards, he was switched from preparing food to 
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the maintenance and repair of machinery and the building. Mr. 

Rosales said that this was a good job because the owner 

promised him another shift in another restaurant. He held 

this job until June, 1989. 

Although Mr. Rosales was satisfied with the job in the 

restaurant, he decided to open a car repair shop with his 

brother and a friend. Having owned two previous businesses, 

Mr. Rosales believed that he could generate a higher income 

from the new enterprise. His brother had planned the new 

venture for some time, and when enough money was raised, he 

asked Mr. Rosales and a mutual friend to join him. Mr. 

Rosales' brother had some knowledge of auto repairs, and the 

friend had studied gasoline and diesel automobile repairs in 

Mexico. After a good start, the number of customers declined, 

and they closed the shop in the summer of 1990. 

The decision to close the shop was not dOlle in a rush. 

They had been talking about it for two months, and waited to 

see if the business would pick up. Trying to mitigate the 

loss of employment, Mr. Rosales told customers and friends 

that he would continue repairing cars at home. He worked at 

home, while he looked for another job. Eventually, with a 

friend's assistance, he found employment in a gol f course 

resort. His brother returned to his previous job as a 

musician and to his video-taping business. Their friend found 

employment in Sierra Vista, a nearby town. 
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Mrs. Rosales' job history in Tucson has been more 

restricted. To begin with, she considers that her income is 

supplementary to that of her husband, and she claims that she 

works only to assist him in meeting the household's expenses. 

Nevertheless, Mrs. Rosales takes advantage of any opportunity 

to earn additional wages. When one of her sisters who worked 

cleaning a house stopped because of her pregnancy, Mrs. 

Rosales took over the job, and later the owner of the house 

recommended her to two other people~ Mrs. Rosales presently 

works three days a week, six hours per day. She would like to 

work doing something else, but she is aware that her lack of 

English skills prevent her from doing so. 

The Rosales famiJ.y' s labor history and that of their 

ancestors shows that people, once incorporated into the wage 

economy, try to accommodate to the labor market based on their 

skills and their perception of available jobs. Their shifting 

from one job to another is based on the fluctuations of the 

economy. However, they tried to maintain some type of control 

by operating their own business, working additional shifts, or 

by both spouses working. People's incorporation into the wage 

economy also follows a pattern of allocation of labor based on 

gender (Bradley 1989). Women have been confined to a narrower 

spectrum of jobs I most of them being an extension of the 

domestic domain. Nevertheless, as pointed out by Velez-Ibanez 
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(1986;1988a), economic uncertainty and job shifts have 

resulted in the acquisition of a broad set of skills. 

I- Economic Funds. 

Olltural reproduction takes place through the reproduc

tion of the household. In a commodified economy, pooling of 

different types of income from household and non-household 

producticn reproduces truman life (Smith et ale 1984). Among 

other things, household reproduction includes the production 

of food and its preparation, household management, education, 

the provision of housing, and child-rearing (Hans-Dieter et 

ale ~.984). These tasks need to be done for the operation of 

the household. However, the household's division of labor is 

not symmetrical and egalitarian (Hartman 1981; Collins 1985) . 

The operation of a household's economic funds car. not be 

understood solely by focusing on the m011etary and other 

economic resources coming into the household, but by also 

taking into consideration the ways in which these resources 

are spent in the acquisition of goods (Smith et ale 1984). 

Here we present a portrait of the household with its major 

economic resources. Also, the household I s budgeting and 

decision-making process with respect to purchases and expendi

tures provides us with a view of household member's relation

ships and activities derived thereby. 
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To understand this household as an income-pooling unit, 

I developed an economic profile or snapshot of the family. 

Household expenditures provide us with insight into the 

subsistence and shelter needs of the family. Differential 

expenditures show how household members juggle resources to 

make ends meet. Also, managing the household budget as well 

as the allocation of labor for the purchase of household 

goods, such as grocery shopping, provides an indication of the 

strategies employed by household members to optimize the use 

of existing res~urces. 

I collected the data in January 1990 while Mr. Rosales 

was still working in the car repair shop, the job that he has 

held for the longest duration of time. The household net 

income is comprised primarily of Mr. and Mrs. Rosales' 

salaries. Mr. Rosales' salary in the car repair shop is about 

$1000 per month. Mrs. Rosales salary is $440 per month. They 

also receive $150 per month from the rent of their house and 

hierberia in Cananea, Sonora. Thus, the household monthly 

income is, on the average, $1590. 

wi th respect to household expenditures, the Rosales I 

stated that it varies from month to month. However, the 

following is an estimate of monthly expenditures based on a 

composite of their recollections. Apartment I s rent; $260; 

electricity, $30; gas, $30; telephone, $50; cable tv, $20; 

food, $280; gasol ine, $120; Last year they spent $500 on 
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clothes. This is an average clothes expenditure of $41 per 

month. They do not spend much money on clothes because they 

receive some from relatives and friends. Additionally, they 

make a monthly trip to Agua Prieta and/or Cananea, incurring 

the following additional expenses: gasoline, $40: groceries, 

$40; miscellaneous, $40. On the average the family spends 

about $950 per month. However, the Rosales said that there 

are other expenses which they could not recall and others 

occurring on an irregular basis. No data on the household's 

income taxes were collected. 

In this particular household, Mrs. Rosales is the manager 

of the family's income. Mr. Rosales gives his salary to his 

wife, and keeps only a small amount for his personal expenses. 

Thus, Mrs. Rosales is not only in charge of paying the bills, 

but responsible for the family's grocery shopping. Bills are 

paid at a bank, and the bulk of groceries are purchased by 

the whole family. Nevertheless, Mrs. Rosales ends up doing 

most of the activities required for the purchasing of goods. 

The trip to the supermarket is carried out once every two 

weeks. The whole family goes to the market, and the children 

contribute by putting items on the cart. They usually 

purchase groceries at two local stores. vegetables, laundry 

detergent, bleach, cookies, juice, and milk are acquired at 

the Warehouse, a local supermarket. At ABCO (another local 

supermarket), they purchase sodas, fruit, sour cream, potato 
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chips, and corn tortillas ( flour tortillas are made at home) . 

The reason for shopping in two supermarkets is that some items 

are cheaper or better in one store or the other. However, 

they do not waste gasoline and will go to the other store only 

if they have to get more items. 

Mrs. Rosales does not use coupons since she does not 

receive advertisements from the stores. However, the house

hold 9 s relatively high income may be adequate for explaining 

the absence of this practice. Nevertheless, she is familiar 

with the prices at the different supermarkets because she 

visits them quite frequently. occasionally, she buys at 

another store because her sister calls her to let her know 

about items that are on sale. 

As part of her preparation for the shopping trip, Mrs. 

Rosales writes a grocery list in order to get all the items 

needed. Mrs. Rosales does not read the labels on the products 

because she can not read English. As a consequence, she does 

not buy new items because she does not know what they are for 

and how to use them. She prefers to purchase familiar items 

and others that she has been told how to use. 

The groceries usually run out before the two-week period 

is over, and Mrs. Rosales has to make other trips to the 

store. On these trips she asks her sister or a friend to go 

with her because she does not like to go alone_ The children 
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only go to the corner store by themselves when they want soda 

pop and potato chips. 

Household's Division of Labor 

Mrs. Rosales' responsibility for maintaining an adequate 

supply of groceries as well as for the payment of bills is 

just one example of the household's division of labor. In 

order for the household to operate at a minimum level of 

efficiency, the needs (sustenance, affective, etc) of its 

members must be met (Hans-Dieter et ale 1984; Barlett 1989). 

The allocation of labor for these activities gives us an idea 

of certain aspects of the household's decision-making process 

as well as members' contribution to its maintenance. This 

division of labor, it should be noted, 

equitable (Hartman 1981; Collins 1985). 

is not essentially 

Below I provide a 

description of the allocation of labor with respect to home 

and automobile repair and maintenance, household chores and 

child care, and additional household domains of activity. 

As mentioned above, changing economic circumstances have 

resulted in the populations' acquisition of a wide knowledge 

base and set of skills (Velez-Ibanez 1986; 1988a), and 

knowledge on home ar.d car repairs have been beneficial for 

this household. However, participation in these activities 

often follow gender lines. 
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Mr. Rosales' knowledge and skills in auto repairs permit 

the family to maintain its own vehicles. The family owns two 

vehicles. Mr. Rosales works on the cars about six times per 

month. He repairs them when broken, but he also likes to give 

them "proper" maintenance. Whenever he has difficulties, he 

seeks the assistance of his brother who is more knowledgeable. 

Presently, he does most of the repairs at home, as he is 

keeping the tools from the shop, and this facilitates his work 

at home. 

Maintaining and repairing the house is another of Mr. 

Rosales responsibilities. However, since the house is being 

rented, the landlord is the primary caretaker. Nevertheless, 

Mr. Rosales has done some repairs and additions whenever he 

can get a reduced rent for his activities. For example, water 

backed up in the bathroom and in the kitchen sink on their 

first day at the house, flooding much of the house. At 2:00 

am. the landlord came over to tell them that he had a similar 

problem. Mr. Rosales and the landlord went outside to the 

patio to dig a trench to check the plumbing. A segment of the 

plumbing was clogged and they had to break it to let the water 

flow. They replaced the tubing on the following day, and the 

landlord reduced the house's rent for half a month. 

The family moved to the house although it was a bit small 

for their needs. It had a porch adjacent to the living room, 

and Mr. Rosales considered the possibility of closing it in 
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order to have another room. After receiving approval from the 

landlord, Mr. Rosales transformed the porch into a living-room 

and the other room wC.s converted into a bedroom. Once again, 

the landlord gave them a discount on the rent for this work. 

with the exception of these two undertakings, Mr. Rosales 

has not worked very much in the maintenance and repair of the 

house. He has done most of the work by himself or with the 

assistance of the landlord. The boys, Renato and Marcial, 

have helped very little, and their assistance consists mostly 

of handing tools to their father. Nevertheless, the boys 

enjoy observing their father on these tasks. To some extent, 

Mr. Rosales' limited participation in house repairs is because 

the landlord is responsible for the building's maintenance. 

Mr. Rosales recalls that he used to work quite often in his 

own house in Cananea, Sonora. Back then the boys used to 

helped him by carrying bricks, cement, and sand. Renato Jr., 

in particular, enjoyed very much mixing sand with cement. 

Mr. Rosales' limited opportunities to repair the house 

has affected the acquisition of these skills by his children. 

veleZ-Ibanez (1989b:44-45) states that children learn by 

observing and helping adults perform a particular task. In 

the above situation, the children were learning a set of 

construction skills in Cananea, Sonora that have been greatly 

curtailed by the context of their new house in Tucson. 
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Although Mr. Rosales is not primarily responsible for the 

maintenance of the house, he still has to notify the landlord 

or other people when something needs to be fixed. A problem 

with the light meter is an example of his participation in 

activities related to home maintenance. On one occasion 

Martha noticed that smoke and sparks were coming out of the 

light meter and she notified her mother immediately. Mrs. 

Rosales was pressing clothes and noticed that when the 

temperature of the iron increased, there was an immediate 

increase in the intensity of smoke and sparks, and the light 

meter "moved ll faster as well. She turned off the iron and 

sent one of the boys to notify the landlord but he was not 

home. Mr. Rosales came home from work and began to inspect 

the light meter. He manipulated the electrical wires with a 

screw driver and told his wife that there was something wrong 

with the IInegative" one. The landlord arrived when Mr. 

Rosales was checking the electrical wires. Mrs. Rosales said 

that she did not really understand what was wrong with the 

light meter, but that she was relieved when the landlord said 

that he would send a person to fix the problem. 

As reported for women in other social groups (Hartman 

1981; Bradley 1989) and for Mexican Americans in California 

(Zavella 1987), household chores and child care are mostly the 

responsibility of Mrs. Rosales. Aside from her part-time job 

cleaning houses, Mrs. Rosales is also responsible for keeping 
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the house clean, cooking, supervising and caring for the 

children and other family members. Mrs. Rosales does not do 

all the work by herself; she receives assistance and allocates 

some of these tasks to other household members, depending on 

their other activities, gender, and age. Examples of these 

activities are presented below. 

By and large Mrs. Rosales is in charge of house cleaning 

although her sister Esther, and her daughter, Martha help her. 

Renato Jr. and Marcial also do some household chores, but 

their assistance is minimal. Mrs. Rosales states that the 

boys help by picking up their things lying around the house 

such as toys. Mr. Rosales adds that they also throwaway the 

garbage and pick up empty aluminum cans lying around the 

house, and take them to a special container on the side of the 

house. The boys are also responsible for feeding the family 

cat. 

Martha, at the age of thirteen, is very helpful around 

the house. Although her father does not believe that she can 

prepare a full meal by herself, Martha helps by peeling 

potatoes, and preparing lettuce and tomatoes for salads. On 

school days she helps her mother and/or aunt with the prepara

tion of food. Occasionally, she also sweeps the floor 

whenever her brothers bring in dirt from the patio. On 

weekends, school hoI idays, and vacations, the pattern is 

different. On these days, she gets up and makes the bed. She 
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then eats breakfast, and later sweeps and mops the floor. She 

has more responsibility for these chores on Tuesday, Thursday, 

and Friday because her mother works on these days. 

Al though Mrs. Rosales receives assistance from her sister 

and Martha, she is still responsible for carrying out the 

majority of the tasks. The following activities are routine 

on a typical school day. She gets up at 6:30 am. to prepare 

breakfast for the family. She serves coffee to Mr. Rosales, 

and then she wakes up the children so that they can get ready 

for school. After sending the kids to school and after her 

husband goes to work, she washes dishes and cleans the 

kitchen. Once this is done, she sweeps and mops the floor and 

picks up things lying around the house. Afterwards, she 

presses the family's clothes. At this time of the day, Mrs. 

Rosales is assisted by her sister. Whenever Mrs. Rosales has 

to go to work, then Esther is responsible for carrying out 

most of ttese tasks. Even when she works, Mrs. Rosales is 

back home around 2:30 pm. On some of these days she has to 

pick up Martha and her friend from school, and once at home 

she begins to prepare dinner. 

child care is another of Mrs. Rosales' responsibilities. 

Again, she receives assistance from her sister, daughter, and 

husband. However, their participation in this activity is 

highly variable. For example, Esther takes care of the 

children when Mrs. Rosales is at work. Mr. Rosales participa-



130 

tion in this domain is of a different nature. As the follow-

ing example shows, his contribution consists mostly of 

providing advice to his children with respect to proper 

conduct of behavior. 

Mr. Rosales tries to teach his children certain values 

wi th respect to their behavior to other household members. He 

explains not only his beliefs about how his children should 

behave towards each other and towards the parents, but he also 

explains the reasons for doing so.~ 

Yo les he tratado de infundir que tienen que respetarnos, 
que hagan caso. Yo platico con los tres y les digo que 
ahorita no estan los tiernpos para irse de vagos; que se 
tienen que ayudar entre ellos mismos; que el mas chiquito 
Ie tiene que hacer caso al rnediano, y e1 mediano al 
mayor. Y tu (Martha) tarnbien aunque seas la mas grande 
tienes que hacerle caso a ellos. 

************************************************************ 

"I have tried to teach them that they have to respect us 
and obey us. I talk with the three of them, and I tell 
them that nowadays it is dangerous to be out in the 
streets; that they have to help each other; that the 
youngest one has to pay attention to the one in the 
middle, and he to the oldest one. And you (Martha) even 
though you are the oldest one you also have to pay atten
tion to them." 

In this case Mr. Rosales is expl ici tly teaching his 

children that they should respect and obey their parents as 

well as their older siblings. He also tells them that the 

oldest one also has to respect the younger ones. Also, much 
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cooperation among the children is expected as well as warning 

them about the possible dangers found in the streets. And 

although it was not stated directly, Mr. Rosales is placing 

upon Marr.ha the most responsibility for taking care of her 

younger brothers, a responsibility she seems to have already 

assumed. 

Both parents are pleased with Martha's way of caring for 

her younger brothers. Mrs. Rosales states that Martha is 

always checking on her brothers, making sure they are fine, 

and she is always aware of their whereabouts. During one of 

my visits with the family, I was talking to Mr. Rosales in the 

living room and Renata Jr. was sleeping on one of the sofas. 

The rest of the family were in the other rooms. Martha came 

to the living room and sat down to listen to the conversation. 

After a couple of minutes she got up and picked up the boy in 

her arms, and she took him to the bedroom. Martha did this on 

her own, nobody asked her to do so. Her interest in child 

care is even more obvious since the birth of Esther's son. 

Now, she frequently helps Esther change the baby's diapers. 

By participating in these activities, Martha is learning a set 

of skills with respect to child care. Chodorow (1978) states 

that through these practices girls learn their future mother 

roles. 

As can be inferred from the above data, women playa very 

important role in the maintenance and reproduction of the 
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household, specifically with activities related to the 

domestic domain (see Novarra 1980). In the following examples 

there is specific information on the actual process of these 

practices. The specific practices illustrate important 

aspects of the learning process including subject matter and 

the role of participants within the transaction mechanism. 

The examples illustrate the management and distribution of 

labor for the feeding and overseeing of children. The events 

that follow occurred during dinner time on a school day. The 

participants are all household members with the exception of 

Alma who is a two-year-old niece of Mrs. Rosales. Alma and 

her mother are visiting the family. 

Martha-

Alma
Martha
Mrs. R.
Marcial
Mrs. R.
Marcial
Mrs. R.
Martha-

Mrs. R
Marcial
Mrs. R.
Marcial
Martha
Mrs. R.
Martha
Mrs. R.
Renato-

Mrs. R-

Aver tia, apurate con el cuI eid. Mi ama 
esta haciendo ... chilaquiles. 
Agua, agua ama. 
Te enchilaste Alma? 
Quieres que te sirva Marcial? 
Yo ya comi. 
LEn donde comiste? 
(inaudible) 
Pero esto es comida, andale. 
L ... se lavo las manos? Oye te Lfuiste a lavar 
las manos? 
Lavate las manos ....... LQue andabas haciendo? 
Nada. 
LDonde andabas? 
En la calle. 
AlIa andaba en seguida de la casa de ..... 
Leomo te fue en la escuela? 
Bien ...... . 
LQuieres la verdura Renato? 
Hey ama y alIa en la casa donde andaba. Un 
amigui to de all i me dio ese cuI eid que me 
estas dando tUG 
LDonde andabas? 



Renato
Martha-
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Pos con un amiguito en la casa ama. 
Andaba en la casa de la ..... ama. D6nde vive 
la .... en seguida. 

************************************************************ 

Martha-

Alma
Martha-

Mrs. R.
Marcial
Mrs. R.
Marcial
Mrs. R.
Martha-

Mrs. R.
Marcial
Mrs. R.
Marcial
Martha
Mrs. R.
Martha
Mrs. R.
Renato-

Mrs. R.
Renato
Martha-

Let's see aunt, hurry up with the cool aid. 
My mother is cooking "chilaquiles." 
Water, mom water. 
Does your mouth burn Alma? (Chilaquiles is a 
dish containing hot peppers). 
Do you want me to serve you food Marcial? 
I ate already. 
Where did you eat? 
(inaudible) 
But this is food, eat. 
... did he wash his hands? Hey, did you wash 
your hands? 
Go wash your hands .... What were you doing? 
Nothing. 
Were where you? 
I was out on the street. 
He was down there next to .... 's house. 
How was your day at school? 
Fine ..... . 
Do you want the vegetables Renata? 
Listen mom, in the house where I was, a friend 
gave me the same kool aid that you are giving 
me. 
Where were you? 
Well, in a friend's house mom. 
He was in .... , s house mom. Next to .... IS 

house. 

As the above example shows, Mrs. Rosales is responsible 

for cooking and serving food to the family. Nevertheless, she 

has been assisted by her sister Esther who made the Kool aid. 

Mrs. Rosales makes sure that the boys eat well by asking them 

if they want vegetables and also by serving them food after 

one of them tells her that he has already eaten. Martha helps 

her mother by pointing out that Marcial has not washed his 
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hands, and she also provides information about his brothers 

whereabouts before coming home to eat. Martha is also aware 

of her cousin's needs I and she points out that the girl's 

mouth is burning after eating the food. Al though Mrs. Rosales 

is concerned about the boys' diet, she is also concerned about 

Martha's activities at school. At the end of the meal, Martha 

helps her mother wash dishes, and she explains in great detail 

her school activities. Education and schooling will be 

addressed in chapter seven. 

Concern for children's safety and health often appear 

intermingled during dinner time. The primary objective during 

dinner is t.he consumption of food by household members. 

However, other activities and concerns such as diagnosing and 

treating an insect bite appear in this context. This indi-

cates that learning is embedded in a web of multiple practic-

es, with different participants, and within the context of a 

larger activity. Mrs. Rosales, with Martha's assistance, 

plays a key role in the management and regulation of such 

activities. The participants in the following events are all 

household members with the exception of Alma and her mother, 

Lilia. 

Mrs. R.- Aqui sientate Alma (Alma begins to cry because 
Marcial and Renata playfully harass her). 

Mrs. R.- ... deja alIi. Vente, sientate aqui tu. 
Sientate alIi ... Mira Alma sientate aqui. 



Martha-

Mrs. R.-

Lilia
Marcial
Mrs. R.
Esther
Martha
Mrs. R.
Martha
Esther
Renato
Martha
Renato
Mrs. R.-

Martha
Mrs. R.-

Martha
Marcial
Mrs. R.
LiIia
Mrs. R.
Martha-
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Sientala aqui, sientala aqui ...... P6nganse a 
comer pues no tienen que estar hablando .... 
Te gust6 la sopa verdad tia. 
Ya comi6 la nenita sopa. Todo 10 que Ie 
sirvi6 la Esther se comio .... Y el tomate 10 
hize con chile tambien. 
Y con chile colorado. 
Ya tengo mas granos ama. 
Le pic6 un •... (inaudible). 
Tenia todo colorado. 
lTe sali6 un grano Vivi? 
Ya se Ie quemaron. 
Desde de que Ie salieron granos? 
Tenia como rojo todo. 
Ya (announces he finish with his meal). 
Ya terminaste? 
Ya termine. 
No te vayas a ir he. 0 te vas a hacer la 
tarea, 0 aguardas el libro ese. 
No te raspes. 
No te raspes porque luego te va a dar mas 
rasquera. 
P6nte alcol cuando te 
GQue es, que es mama? 
A mi me salieron pero 
Pero a ellos si. 

de rasquera. 
GMe sopla he? 

asi flaquitos. 

Es que te rascaste por eso. 
No se 10 vayas a empinar ama. 

************************************************************ 

Mrs. R.-

Mrs. R.-

Martha-

Mrs. R.-

Lilia
Marcial
Mrs. R.
Esther
Mdrtha
Mrs. R.-

Alma, sit down over here (Alma begins to cry 
because Marcial and Renato playfully harrass 
her) . 
. . . stop that. You come and sit down over 
here. You sit down over there ... Look Alma, 
sit down over here. 
sit her down over here. sit her down over 
here .... Keep eating and you have to be talk
ing .. You liked the soup aunt, didn't you? 
The baby already ate the soup. She ate every
thing that Esther gave her.... And I also 
prepared the tomato sauce with chili peppers. 
And with red chili peppers. 
Mom, I already have more hives. 
He was stung by a .... (inaudible). 
He had everything red. 
Did you get a hive, Vivi? 
They already went down. 



Martha
Esther
Renato
Martha
Renato
Mrs. R.-

Martha
Mrs. R.-

Martha
Marcial-

Mrs. R.
Lilia
Mrs. R.
Martha-

since when did he get the hives? 
Everything was red. 
Done (announces he finish with his meal). 
Are you done already? 
I am already done. 
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Do not go away ok. Either you do your home
work, or put that book away. 
Do not scratch yourself. 
Do not scratch yourself because it is going to 
get more itchy. 
Put on alcohol whenever you get itchy. 
What is that, what is that mom? Blow on it, 
ok. 
I also had them, but they were very flat. 
But they really had them. 
It's because you scratched yourself. 
Do not pour too much mom. 

11- Social/Recreational Funds. 

Social relationships among family members are important 

components of the household I s structure and operation (Netting 

et ale 1984; La Fontaine 1986). People I S affective and 

emotional needs are met by other household members, and these 

ties augment the unit's cohesiveness. Individuals' expected 

forms of behavior are also extended to other relatives. And 

as VeleZ-Ibanez (1988a:36; 1989b:17) points out, for many 

families the principal setting for social life is around a 

cluster of households, some of them in Sonora. 

social and recreational activities range from simple 

activities like watching television to specific get togethers 

for birthdays, holidays, and other occasions. Family visits 

are also important for they serve to strengthen social ties 

among people, and permit them to learn and stay informed about 
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other people's lives (Velez-Ibanez 1988a:36). These activi

ties, as present in the Rosales household, are influenced by 

various factors. The most important being the family I s 

relationship to related households in Arizona and Sonora, 

household income, and the legal status of some of its members. 

In this section, I present examples of social and 

recreational activities as present in the Rosales household. 

I begin with a discussion of family's practices for birthdays 

and Thanksgiving. Family visits and recreational activities 

are presented afterwards. Finally, there is discussion of the 

role of affect in such practices and its form and effects on 

those relationships. 

Birthdays are important events in the Rosales household, 

both pa:;.-ents I birthdays were celebrated in February. Only 

their relatives living in Tucson attended these one day events 

for the kinsmen from Sonora live several driving hours away. 

Cheal (1988), Velez-Ibanez (1989b:24-25) , and Wellman (1985) 

point out that women play a key role in planning and managing 

social activities, and in these events both Mrs. Rosales and 

Martha executed this function. For example, for Mr. Rosales 

birthday, they planned one week in advance to buy the cake, 

sodas, and ilmapi tas." Mrs. Rosales and Martha were happy with 

the results, and they recall that everybody was content. 

Social events like birthdays serve to strengthen ties 

among kinsmen, and for many families these activities revolve 
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around a cluster of related households (Velez-Ibanez 1988a: 

36) . In this context children grow up in a thick social 

environment surrounded by many relatives, and learn to expect 

many types of relations with many persons (1988a:41). 

In the following example Mrs. Rosales teaches her two 

year old niece, Alma, that she should expect certain gifts 

from her aunt, Martha, because it is her birthday. In this 

case, adults and/or children play a major role in teaching 

youngsters what they should expect from certain individuals, 

and how they should verbally express what they want (Kerwin 

and Day 1985; Briggs 1984:9). 

Mrs. R.- ... P6nte tu la mano mijita, asi. Dile a tu 
tia, 2.que me vas a regalar tia? Dile, 2.que me 
vas a regalar tia? Dile. 

Alma- Tia, ~que vas a regalar? 
Martha- Un chanclazo. 
Mrs. R.- Ay no tia. 
Alma- Ay no tia. 
Martha- Je, j e, je. 
Mrs. R.- Patita, dile. 
Alma- Patita. 
Mrs. R.- Conmigo, "que quieres que te regale? 
Alma- Huu. 
Mrs. R.- Un vestido dile ... Dile, dile, un vestido 

tia. 

************************************************************ 

Mrs. R.- ... Put your hand like this, my little daugh
ter. Tell your aunt, what are you going to 
get for me aunt? Tell her, what are you going 
to get for me, aunt? Tell her. 

Alma- Aunt, what are you going to get for me? 
Martha- A 91chanclazo" (I am going to hit you with a 

shoe) 
Mrs. R.- Not that, aunt. 



Alma
Martha
Mrs. R.
Alma
Nrs. R.-

Alma
Mrs. R.-

Not that, aunto 
Heh, heh, heh. 
Call her little duck. 
Little duck. 
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Now with me, what do you want me to get for 
you? 
Huu. 
Tell her, a dress ... Tell her, tell her, a 
dress, aunt. 

Mrs; Rosales, by prompting Alma to say certain things, 

teaches her niece to expect certain forms of behavior from 

specific individuals. In this situation Alma is not only 

learning language but how to use it in a culturally appropri-

ate WdY (Schieffelin and Ochs 1986; Heath 1986; Briggs 1984; 

Eisenberg 1986). 

Thanksgiving is an event that has been celebrated only 

recently by the Rosales family. This holiday is not typically 

celebrated in Mexico, and the tradition was started by a 

sister of Mr. Rosales who lives in Douglass, Arizona. Mr. 

Rosales parents do not celebrate the event in Sonora, and they 

would accept his sister's invitation for dinner. Nowadays, 

some of Mr. Rosales relatives celebrate Thanksgiving with his 

sister in Douglass and others come to Tucson for the celebra-

tion. Last year's event was attended by one of Mr. Rosales 

brothers and family from Sonora and by the family of one of 

Mrs. Rosales' sisters from Tucson. 

As for many other Mexican families in the U.S. border-

lands, activities for Thanksgiving and other get togethers are 
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carried out by kinsmen from related households (Velez-Ibanez 

1988a: 36) . These get-togethers are characterized by much 

cooperation and sharing of services (Velez-Ibanez 1986; 

1988a). This is an important feature for these practices lead 

to the development of confianza or mutual trust (see Gambetta 

1988:225). Mrs. Rosales stated that there was cooperation in 

the purchase and preparation of food. They bought two turkeys 

for everybody because the turkeys were at a reduced price for 

every $20 worth of merchandise. In the preparation of the 

turkey and Italian pasta, Mrs. Rosales was assisted by her two 

sisters and her sister-in-law. Also, she noticed that they 

were out of garlic salt, and her brother-in-law went to the 

store to buy it. 

Similarly to birthday events, Mrs. Rosales played a 

crucial role in the planning of Thanksgiving dinner. Mr. 

Rosales stated that there was no special planning for the 

holiday, and they did things as they came by (Asi 10 hicimos 

nomas.) However, Mrs. Rosales explained that she planned to 

invite her sister because she knew that her husband1s brother 

and family were coming for the holiday. 

Although birthday parties and Thanksgiving are important 

events for solidifying social relationships among kinsmen, 

household networks are most actively sustained through 

frequent visiting (Velez-Ibafiez 1986; 1988a: 36) . In the 

Rosales household family visits occur with relatives living in 
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town and less frequent with relatives residing in Sonora. For 

the former, the Rosales family visits or is visited by other 

relatives at least once a week. Especially on weekends, the 

families of Mr. Rosales' brother and Mrs. Rosales' sister 

spend time in one house or another. Also, telephone conversa

tions throughout the week are common events. During these 

visits, the people eat, exchange news about other relatives, 

and the children play together. This event represents a good 

example of the role of social networks. 

As many other cross-border families, the Rosales also 

visit their relatives in Sonora. These are less frequent 

events because they require more planning since the children 

have not received all their immigration documents. In 

addition, they stay for the entire weekend, and sometimes the 

family has to provide transportation for other relatives. For 

example, on a trip to Cananea, Sonora, the family provided 

transportation for Mr. Rosales' sister and sister-in-law. On 

a different trip, the family went to Agua Prieta without 

Renato jr; the boy had left three days earlier with another 

relative. These visits are important because much information 

is transmitted across two countries. 

Aside from get-togethers for birthdays, hoI idays, and 

family visits, the Rosales engage in a number of activities 

for recreational purposes. These activities take place either 

away from home or within its boundaries. The location of the 
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activity depends, to some extent, on the day of the week and 

the hour, as well as the presence of other household members 

and their different endeavors. However, as the following 

descriptions illustrate, people like to enact these activi

ties, if possible, with other family members. 

Whenever possible the family likes to do things together 

like going to the park on Sunday afternoons. The Rosales 

family refers to these recreational activities as, "Salir a 

dar la vuelta," which can be translated roughly as "just going 

out. " On those days when Mr. Rosales has to work and the 

children do not have to go to school (e.g., certain holidays), 

Mrs. Rosales takes the children and her sister out. For 

example, during st. Patrick's day, Mrs. Rosales took the 

family to the parade, and afterwards they went to several 

department stores. On a different occasion Mrs. Rosales took 

the family to the Rodeo Parade and to visit relatives. 

At home, the family watches television and listens to the 

radio on a daily basis. According to Mrs. Rosales, all family 

members watch television together. The only exception is Mr. 

Rosales who arrives late from work and by the time he watches 

television the two younger children are usually doing some

thing else. The family's preference is for Spanish programs 

and Martha states that her favorite programs on television are 

the spa.nish soaps "La Revancha" and "simplemente Maria." She 
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states that she learned to enjoy these programs by discussing 

their plot with her mother and aunt. 

The centrality of social relationships to household life 

is clear in the above examples. Velez-Ibanez (1986; 1988a) 

states that children in u.s. Mexican households grow up in an 

environment surrounded by many people, most of them kinsmen. 

Thus, children need to learn acceptable forms of behavior 

towards other individuals, and as Dunn (1983:797) points out, 

they learn the skills for such relationships through games. 

For example, "The fictive kinship" of "compadrazgo" or 

co-parenthood is an important feature among Mexican Americans. 

Social expectations of reciprocity and cooperation are 

anticipated in these relationships. "Compadres" can be 

selected from kinsmen or from nonrelated individuals. 

However, when the participants do not know each other well, 

then they must first become friends (Clark 1959). Martha 

recalls that she used to play "comadritas" when she was 

younger. She said that they first had to pretend to "become 

friends," and then they could become "comadres." Thus, 

becoming "comadres" is a t.wo-step process. First, the 

participants have to get to know each other and develop a 

particular relationship based on confianza or mutual trust. 

Second, after this social bond has been formed, they become 

"comadres," strengthening existing social ties. 
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Interpersonal relations are very important in most social 

and recreational activities, and women play a key role in 

their maintenance and regulation (Cheal 1987, 1988; Velez

Ibanez 1989b:24-25; and Wellman 1985). Social relations have 

an affective component 

sustainers within the 

and women, again, 

household (Barlett 

are the 

1989:9). 

major 

For 

example, Mr. Rosales often arrives late from work at a time 

when everybody has already eaten dinner. Sometimes he has to 

run errands and he may not be able to eat until 10:00 pm. 

However, Mr. Rosales does not eat alone because his wife and 

his sister-in-law keep him company. 

Consi.deration for other relatives also occurs in other 

contexts, and Martha is already displaying signs of affection 

for her kinsmen. As the two following examples illustrate, 

caring for people may be expressed in various forms. For 

example, Martha's birthday is on March 28, but she asked her 

mother to delay her party for one day so that her grandmother 

could be present. Martha's grandmother, who lives in Sonora, 

applied for a passport and was told that she would receive it 

on March 29. Thus, Martha was willing to delay her birthday 

party in order to have her grandmother's company. 

Martha I s social orientaticn is also reflected in her 

desire to buy Christmas presents for her relatives. She was 

concerned because she did not have much money to buy gifts for 

her parents, brothers, and grandparents . Giving gifts to 
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relatives makes Martha happy, but she also likes to receive 

gifts. She spent Christmas with her family, and other 

relatives in her grandmother's home in Agua Prieta, Sonora. 

Aside from the food and companionship of kinsmen, she was glad 

to receive many gifts. Thus, as reported by Cheal (1987:155; 

see also 1988) gift-giving is an affection endowing practice 

characteristic of women's domain that defines social networks 

of love illustrative of the moral economy. 

111- Ceremonial/Religious Funds. 

Ceremonial and/or religious activities are associated 

with religious beliefs and practices, church derived events, 

or other types of ceremonies, rites or customs. These 

activities have a social component, and as pointed out by Moll 

et ale (1990:45), U.S. Mexican households rely on their social 

network to cope with a complex political and socio-economic 

environment by investing great amounts of resources in family 

rituals. Thus, in the Rosales household, many of their 

present activities are influenced by the nature of their 

contact with kinsmen from Sonora as well as their own practic

es prior to their migration to Tucson. In addition, a common 

pattern is found in most activities, and it is the active 

cooperation among participants (Velez-Ibanez 1988a; 1989b). 

I begin with a brief description of a bridal shower, a 
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wedding, and a funeral. This is followed by a brief discus

sion of the family's religious beliefs and practices. 

Two bridal showers were held for Esther in 1989. These 

events, as many other social acti v i ties, are planned and 

managed by women (Velez-Ibanez 1989b:24-25; Wellman 1985:170, 

182; Cheal 1988). One shower was held in Tucson and the other 

one took place in Agua Prieta, Sonora. The one in Tucson was 

planned by Mrs. Rosales and her sister-in-law Araceli (Araceli 

is the wife of one of Mr. Rosales' brothers) when they learned 

that Esther was coming to Tucson. Several people came from 

Agua Prieta, including three of Esther's friends. Several 

relatives and friends residing in Tucson were invited as well. 

Mrs. Rosales and Araceli contacted all the people to make sure 

that they would be present. Mrs. Rosales was also assisted by 

Araceli and a sister in the preparation of food and ornaments. 

She recalls that the participants enjoyed the event because 

they gave gifts, played music, games, and told jokes (cha

rras) . 

Similarly, The bridal shower held in Agua Prieta, Sonora 

was organized by a cousin, and Mrs. Rosales was notified one 

month in advance of the event. Mrs. Rosales and her sister 

went to the shower, and she made arrangements with her husband 

for taking care of the children. Two of their sisters from 

Agua Prieta and several of Esther's friends from the maquila

doras attended the shower. Mrs. Rosales said that all the 
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participants contributed with $50,000 pesos for Esther, and 

that she also brought a toaster as a gift. 

Participation in these events reaffirm the solidarity of 

the network. They also emphasize the gender of the partici

pants through their interaction in a closed female world. 

Cheal (1988:181-183) argues that in this setting the bride not 

only receives aid in the form of gifts and/or money, but also 

through music, games, and jokes, she is being prepared to 

enter a new status as a married woman. And it is through 

these practices that women create their own relational domains 

of moral economy_ 

In contrast to the above events, all household members 

participated in Esther's wedding, held in Agua Prieta, Sonora 

in 1989. Due to the importance of the event, the family 

planned ahead several months in advance under the management 

of Mrs. Rosales. Also, due to the cost involved, they made 

use of resources both in Tucson and in Agua Prieta. First, 

Mrs. Rosales and her husband acted as "godparents" and 

contributed $250 dollars for the event. For their wardrobe, 

some clothes were bought at department stores and others were 

made by kinsmen and friends residing in both cities. In 

addition, they helped with the set-up and ornament of the 

reception hall. 

Pooling of resources and the investment of energy for 

family rituals encompass not only marriages but funerals as 
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well. Mrs. Rosales' father died on September 10, 1989, and 

relatives from Arizona and Sonora attended the ceremony and 

shared in the costs involved. For this service, contribution 

was based on the economic means of the relatives. Mr. Rosales 

and his wife paid for the casket, the funeral services, and 

the cemetery lot. A sister of Mrs. Rosales who has a lower 

income paid for a mariachi band. Mrs. Rosales said that her 

father had requested a mariachi band for his funeral. Other 

relatives with even lower income contributed with coffee and 

menudo for all the attendants. 

with respect to religious beliefs and practices, the 

Rosales family is still being influenced by their prior 

acti vi ties in Sonora as well as continuous contact with 

kinsmen. The former, as pointed out by Bourdieu (1977:72) and 

Giddens (1984:87), is the result of peoples' routines. For 

example, The Rosales are Catholic, and they go to church on 

Sunday, a practice enacted with the same frequency in Sonora. 

Also, Mr. Rosales has maintained the habit of praying every 

night, thanking God for the well-being of his family, the 

house, and for the world in general. 

Martha was very active in church affairs in Agua Prieta. 

She taught catechism for children's first communion, and she 

has continued this practice in Tucson with some additional 

activities. Her younger brothers are in this group. As part 

of her preparation, Martha reads religious literature both at 
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church and at home. However, here in Tucson, she checks out 

religious books from the library which she reads to her 

brothers. Additionally, She also bakes and sells cookies and 

pies in order to raise money to purchase supplies for the 

church's school. 

The family's continuous contact with kinsmen in Sonora 

also has an impact on their religious beliefs. For example, 

Marcial and Renato Jr. not only learn about religion at church 

and at home but also from relatives in Agua Prieta. On one 

occasion Marcial told me that when he went to visit his 

grandparents in Agua Prieta, his grandmother told him about 

the appearance of the Virgin. Upon elaboration, Mr. Rosales 

explained that a woman had been cleaning a window when she 

noticed the shape of the Virgin on the screen. He added that 

his mother explained many things to his sons concerning this 

appearance. 

B- The Sanchez Household. 

Seven persons make up the Sanchez household. Mr. Sanchez 

is the head of the household. He was born in Cananea, Sonora, 

and he is forty-one years old. His wife, Mrs. Sanchez, was 

born in Nogales, Sonora, and she is thirty-six years old. The 

oldest three sons, Roberto, Ricardo, and Alberto, were born in 

Nogales, Sonora. Their ages are eighteen, seventeen, and 

fifteen respectively. Santiago is twelve years old, and he 
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was born in Tucson, Arizona. Nadia is four years old, and she 

was born in this city as well. 

Mr. Sanchez is presently working with a musical group in 

Nogales, Sonora. He also occasionally repairs cars for 

friends. Mrs. Sanchez works in a potato-chip factory. 

Roberto works with his father I s musical group, and he is 

currently in the twelfth grade. Ricardo is in the eleventh 

grade, and Alberto is a sophomore. Santiago is in sixth 

grade, and Nadia does not attend school yet. Mr. Sanchez had 

twelve years of schooling in Nogales, Sonora. His wife had 

eight years of schooling in Nogales as well. General informa

tion on household members is found in Table 2. 

The family has been living continuously in Tucson since 

1984, and in their present residence since 1986. They live in 

public housing, and the units are two stories high. Their 

apartment is in the lower level. The complex has a basketball 

court, and large open courtyards between each unit. A large 

mural is painted on one of the walls, and each apartment in 

the lower level has a small garden in the front. The Sanchez' 

apartment has three bedrooms, two bathrooms, a small living 

room, and a small kitchen-dining room. 

The apartment complex is located a few blocks from 

Santiago's school. A Mexican bakery, a small market, and a 

video tape store are located nearby. Newspapers and magazines 

in Spanish are sold at the market. The tape store has a large 



Table 2- The Sanchez Household 

Name Re1ation- Age 
ship 

Roberto Father 41 
Sa~chez 

Rosa Mother 36 
Sa~chez 

Roberto Son 13 
Sa~chez 

Ricardo Son 17 
" Sanchez 

Alberto Son 15 
Sa~chez 

Santiago Son 12 
Sa'nchez 

Nadia Daughter 4 
Sa'nchez 

Place/ Education 
Birth 

Sonora 12 

Sonora 8 

Sonora 12 

Sonora 11 

Sonora 10 

rlll: Sl1[l 6 

Tucson N/A 

Occupation 

Musician 

Factory 

Student/Musician 

Student 

Student 

Student 

N/A 

r--' 
U1 
r--' 
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collection of Mexican movies. Several Mexican restaurants are 

present in the neighborhood. Also present in the vicinity is 

a soup kitchen for the homeless. There is a park three blocks 

south of the Sanchez residence, and Roberto and Ricardo like 

to go and play baseball. 

As with the Rosales household, the present condition of 

the Sanchez family is best understood by examining their 

history, a history that reflects the region's economic and 

political fluctuations. Geographic moves and economic dis

location characterize this history (Heyman n.d.: 1990). 

Additionally, changing economic circumstances resulted in the 

acquisition of a broad set of skills and knowledge base. This 

is best seen by examining the Sanchez and their ancestors 

labor history. 

Labor History. 

Mrs. Sanchez has vague recollections of her ancestors. 

Her paternal grandmother was born in Chihuahua and her 

grandfather in Calabazas, Arizona. Not much is known about 

her grandfather with the exception that he worked as a miner. 

Her maternal grandparents were from Conchi, Sonora. The 

grandfather worked both as a barber and as a miner in Arizo

nac, Sonora. 

The migratory history of Mrs. Sanchez' parents between 

Arizona and Sonora is part of the larger movement of people to 
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Mexico during the immigration policies of the 1950's (Hoffman 

1974). Mrs. Sanchez I mother was born in Phoenix, Arizona, but 

her family eventually settled in Nogales, Sonora. Her father 

was born in Calabazas, Arizona, but his family was relocated 

to Nogales, Arizona in the 1950's. Nogales, Sonora was the 

main residence for Mrs. Sanchez parents, but her father worked 

continuously in Arizona and California's cotton and watermelon 

fields. Her mother worked first in a restaurant and later 

pressing clothes in Nogales, Sonora. 

The history of Mr. Sanchez' ancestors is also filled with 

migratory movements. Mr. Sanchez paternal grandfather was 

born in France. It is not clear how he arrived to this 

region, but Mr. Sanchez states that he lived for several years 

in Arizona before moving to Cananea, Sonora. In Cananea, he 

worked for the mining company's cooperative. Not much is 

known about the grandmother except that she got married to him 

in Cananea. Later, they moved to Agua Prieta where Mr. 

Sanchez' father was born. Mr. Sanchez' maternal grandparents 

were from Cibuta, Sonora where they used to grow crops. His 

mother was from cibuta, but she moved to Cananea at the age 

of sixteen. Mr. Sanchez' father moved from Agua Prieta to 

Colonia Morelos, to Bacoachi, and then back to Cananea where 

he met his wife. At this time work was scarce in Cananea, and 

the family moved to Llavados, Sonora where he worked repairing 

ships and in the postal service. Afterwards, Mr. Sanchez' 
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father was transferred to the postal station in Nogales, 

Sonora. In addition, he opened a car repair shop to augment 

his income. 

The labor history and migratory movement of the Sanchez 

household is a complex phenomenon tied to the economic and 

political fluctuations of the region (Heyman 1990; Pefia and 

Chavez 1985). In 1978 the Sanchez' first tried to migrate to 

Arizona. They applied for a U.S. residence permit through 

Mrs. Sanchez because she was a permanent resident at that 

time. They moved to Phoenix to wait for their documents. 

However, Mr. Sanchez was not able to secure employment, and 

Mrs. Sanchez along with the three older children moved to 

Tucson with a cousin. Mr. Sanchez joined the family in two 

months, and after the birth of santiago, they returned to 

Nogales, Sonora. Mrs. Sanchez came back to Tucson in 1980 in 

order to receive U.S. citizenship, and to re-initiate the 

process of residency for the rest of the family. The family 

arrived in Tucson once again in 1984. 

The decision to migrate to Tucson was based on economic 

reasons. Mr. Sanchez had his first full-time job, in the 

postal service, after graduating from twelfth grade. Mr. 

Sanchez held the job from 1967 to 1984, with a six month 

hiatus in 1978. Previously I he helped his father in the 

family's car-repair shop. Mr. Sanchez recalls that the family 

was happy ill Nogales, Sonora. His job with the postal service 
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was good, but things got worse with the economic deterioration 

of the country. Inflation led to a decrease in the family's 

purchasing power. The government also began several austerity 

programs leading to the cancellation of many benefits for 

postal workers. As things got worse, Mrs. Sanchez suggested 

that they might be able to have a better life in Tucson. 

The move to Tucson was facilitated by a number of 

relatives and friends who helped them obtain jobs. Mr. 

Sanchez first found employment picking pecans in Sahuarita, 

Arizona. He worked there for three months, and later found 

employment as a carpenter in a furniture store. One of his 

"compadres" helped him obtain the job. Mr. Sanchez held the 

job until May, 1988 when he got laid off. since then he has 

been working as a musician in Nogales, Sonora. 

Notwithstanding his interest in music, Mr. Sanchez is 

concerned about the uncertainty of the job. Last year the 

group managed to obtain 78 contracts. However, most of them 

occur around Christmas time and in April or May for school 

ceremonies. To compensate for this irregularity the band has 

tried to increase the number of contracts by exploring 

opportunities in Arizona. However, they got only one con

tract, in Phoenix in March, 1990. The market in Arizona is 

quite limited because some of the musicians have difficulties 

obtaining travel permits to the u.S. Although Mr. Sanchez is 

uncertain about the band's future, he encourages his sons to 
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learn to play musical instruments. He tells them that this 

ability may come in handy in situations of unemployment. 

To a great extent, Mr. Sanchez has been able to keep his 

job in Nogales, Sonora due in great part to his wife I s 

financial assistance. Mrs. Sanchez has been working since 

1984. She first worked making tortillas in a restaurant for 

three years. Since 1987, Mrs. Sanchez has been working in a 

potato-chip factory, a job she obtained with the assistance of 

a sister. In addition, she has been responsible for obtaining 

access to public housing and food stamps. 

As with the Rosales', the labor and migratory history of 

the Sanchez I and their ancestors show the impact of the 

region's changing economy. Jumping from one job to another 

resulted in the acquisition of a broad set of skills. 

However, and as it has been pointed out for other populations, 

women's job are often an extension of domestic activities 

(Bradley 1989; Heyman 1990). Nevertheless, these jobs have a 

very strong impact on household members practices. 

Mr. Sanchez' employment in Nogales, Sonora has had a very 

strong impact on the activities of other household members. 

He goes to Nogales, Sonora five times per week for contracts 

and for practice sessions. The older two or three sons often 

go with him on these trips. Roberto, the oldest one, also 

plays in the band, and the others like to visit their grand-
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parents and cousins. Also, Mrs. Sanchez and the remaining 

children go to Nogales on weekends. 

1- Economic Funds. 

The structure of incorporation of people into the labor 

market shapes, to a great extent, the options available to 

them. However, individuals are not passive pawns, and they try 

to optimize their options and resources by mobilizing other 

household members and their practices. Thus, understanding 

the economy of the household must consider monetary and other 

economic resources corning into the house, and the way they are 

spent in the acquisition of goods (Smith et al. 1984). Of 

importance also is that many U.S. Mexican households, as part 

of a larger cluster rna inta in strong social and economic 

exchanges with related households in Mexico, and these ties 

affect household members' practices. 

Due to the nature of Mr. Sanchez' job, it is difficult to 

ascertain the household's monthly income. Taking this factor 

into consideration, I developed and economic pI"ofile of the 

family from data collected in February, 1990. According to 

Mr. Sanchez, the average household income is $800 per month. 

However, Mrs. Sanchez' salary is $520 per month, and Mr. 

Sanchez' salary is $600 per month. Additionally, the oldest 

son's salary is $300 per month. Thus, the total household 

salary should be $1420 per month. The discrepancy is due to 
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the fact that Mr. Sanchez' job is very irregular. On a 

particular month the band may get several or few contracts. 

Also, Roberto's salary is for his own expenses. An additional 

source of income is in the form of food stamps. 

Household's monthly expenditures are better known since 

Mrs. Sanchez keeps track of the flow of money within the 

household. They spend $370 on food, and $290 dollars worth is 

purchased with food stamps. Other groceries such as bleach 

and laundry detergent cost an additional $20. The apartment's 

rent is $124 (the rent is subsidized). Montply expenditures 

on utilities are as follows: electricity, $23; gas, $40; 

telephone, $30; cable tv, $27. Other expenses include 

gasoline, $80, clothes, $54, and $60 for the furniture store. 

Total monthly expenditures are $828. 

Household members participation in the payment of bills, 

grocery shopping, and the purchase of clothes is variable. 

Some of these activities are carried out by both heads in the 

company of some of their children. other tasks are done 

differently. Nevertheless, and as reported for women in other 

studies (Hartman 1981; Pahl 1983), Mrs. Sanchez plays a key 

role in the management of these tasks. While Mr. Sanchez 

pays the bills for the apartment's rent and the furniture 

store, Mrs. Sanchez takes care of the remaining bills at Quick 

Cash and Valley National Bank. 
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clothes for the family are purchased at Yellow Front, 

Factory-to-U, and the swap meet. Mrs. Sanchez goes to the 

first two places in the company of her mother, her sister, and 

younger children. She goes to these stores on weekends when 

she does not go to Nogales and sometimes in the afternoon 

after getting off work. Purchases in the swap meet are done 

by the whole family, usually on a weekday when Mr. Sanchez 

does not go to Nogales, Sonora. 

Mrs. Sanchez is also primarily responsible for the 

household's grocery shopping. The main purchase is made once 

a month and most hcu3ehold members participate, including Mr. 

Sanchez. However, she goes twice a week to another store to 

purchase additional items. In this store she buys milk, eggs, 

laundry detergent, toilet paper, and other items that can not 

be purchased with food stamps. One or two of his sons 

accompany her on these trips. Meat is purchased once a month 

at a market located two blocks away from their apartment. 

When additional items are needed, Mrs. Sanchez sends one or 

two of her sons to get them at this store. 

Since Mrs. Sanchez knows what groceries are needed at 

home, she does not write a grocery list. She states that she 

usually buys the same groceries every time. However, in order 

to save money, Mrs. Sanchez uses as many coupons as possible. 

She gets coupons from the weekly booklet "The Tucson Shopperll 

and from newspapers. Saving money is very important for Mrs. 
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Sanchez for the household participates greatly in economic 

exchanges with their relatives in Sonora. 

Velez-Ibar'lez (1989b) reports that a large number of 

Mexican families in Arizona, as a part of a household cluster, 

maintain strong social and economic exchanges with relatives 

in Sonora. In this particular case, Mr. Sanchez and his sons 

often eat dinner at his parent's house in Nogales, Sonora. 

The whole family also spend most weekends there. On these 

days Mrs. Sanchez brings meat, beans, and other items to 

contribute to her in-law's food supplies. Also, Mrs. Sanchez 

frequently buys canned goods for her father-in-law I s tiny 

grocery store free of charge. Reciprocally, when Mr. Sanchez' 

sisters come to Tucson, they often contribute with milk, 

bread, and other food items. Mrs. Sanchez also receives 

requests for potato chips, baby diapers, and other food items 

from her in-laws. They receive money, and she or Mr. Sanchez 

make the deliveries on their next visit. 

Household's Division of Labor. 

The division of labor is an important household structure 

in a commodified economy (Barlett 1989:4). certain tasks must 

be carried out to meet the needs (material, emotional, etc.) 

of household members (Hans-Dieter et ale 1984; Smith et ale 

1984) . However, the allocation of tasks is not necessarily 

symmetrical or egalitarian (Hartman 1981; Collins 1985), and 
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In addition, household members 

other activities outside the house (i.e., wage labor), impact 

the nature of their participation in household tasks. Below 

is a description of the division of labor with respect to car 

and apartment repairs and maintenance, household chores and 

child care, and other tasks. 

Mr. Sanchez is responsible for the vehicles' maintenance 

and repair, a skill learned while assisting his father in the 

car shop in Nogales, Sonora. This is a frequent activity due 

to Mr. Sanchez' frequent trips to Nogales. He works on his 

car at least four times a week, in the apartment's parking 

lot, and he is always assisted by one or two of his sons. For 

example, when changing the oil he receives tools and the oil 

from one of the sons. Although all three older sons assist 

him in these tasks, Roberto and Alberto are the ones whom have 

shown more interest in auto repairs. In these tasks the boys 

learn about car repairs through observation and imitation. 

Maintenance and upkeep of the apartment is not a major 

concern for the family. Management is responsible for the 

apartment's upkeep. Whenever the heater or the cooler breaks 

down, Mr. Sanchez notifies the manager so the problem can be 

corrected. He makes repairs only on rare occasions as when 

his sons make holes in the wall. In these cases Mr. Sanchez 

buys plaster for the repairs, and he is assisted by one of the 

sons. However, these are rare activities, and the boys are 
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not practicing these skills with any frequency.Cleaning the 

apartment and taking care of the garden are tasks done by all 

household members. However, Mrs. Sanchez plays a key role in 

the ~llocation of these tasks. In the morning before going to 

work, she allocates tasks to her sons and husband. The boys 

clean their own room, and Alberto and santiago are responsible 

for the garbage's disposal. On some weekends the older boys 

mow the lawn. Mr. Sanchez washes dishes and picks up things 

lying around the apartment. However, this is not a frequent 

event, and Mrs. Sanchez has to do some cleaning after getting 

off work. Most of the time she is assisted by Ricardo, who 

usually prefers to stay at horne rather than join his brothers 

and father on their trips to Nogales. Mrs. Sanchez states 

that on weekdays the apartment is not as clean as she wou:J 

like it to be. 

This pattern for cleaning the apartment is very regular, 

and change occurs only when they have visitors from Nogales, 

Sonora. As Velez-Ibanez (1986:9) points out, labor assistance 

is common among related household members. However, this 

assistance is not recognized all the time by some individuals. 

Mr. Sanchez' sisters have visited them several times in the 

past four years since they have preferred to receive pre-natal 

and obstetrician care on the u.S. side. They usually stay 

two or three days in order to get medical check ups, to give 

birth, and to purchase things. On these days, even if 
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pregnant, they do most of the cleaning. Mr. Sanchez states 

that his sisters are lazy and clean the apartment because they 

are guests, and feel that they have to help in one form or 

another. Mrs. 

reciprocates by 

Sanchez has a different opinion, and she 

helping her mother-in-law with household 

chores whenever she is visiting in Nogales. 

As with other household chores, cooking is also the 

responsibility of Mrs. Sanchez. However, sh6 receives 

assistance from her son, Ricardo, and somewhat less from her 

husband. Ricardo helps her, especially on those days when she 

has to work overtime. She calls him to let him know what to 

prepare for dinner. He learns fast, and he already knows how 

to fry and broil meat as well as hamburgers. Most of the 

time, however, Mrs. Sanchez cooks dinner after getting off 

work. In the morning Mr. Sanchez, on the other hand, feeds 

Nadia. He usually prepares canned soup for the girl. Also, 

the older sons eat cereal or food from the previous day. 

Cooking is done differently on Saturdays when she does 

not work and does not go to Sonora. She I ikes to prepare 

"chicharron con chile" for breakfast. She also likes to make 

tortillas, and to bake cookies and pies. She borrows recipes 

from friends, and with the assistance of Ricardo she can 

follow recipes written on condensed milk cans. However, time 

constraints and lack of greater help, have lIencouraged" Mrs. 

Sanchez to buy food that can be cooked or prepared in the 
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microwave. She states that they are very convenient for her 

sons when she works on Saturdays. 

child care is probably the one activity where household 

members, and sometimes other people as well, cooperate the 

most. This is in great part due to the nature of Mr. Sanchez 

and his wife's jobs. However, time spent on child care 

varies, and as reported by Novarra (1980) and Collins (1985) 

women are still the primary caretakers. Mr. Sanchez takes 

care of four year old Nadia during the day. He feeds her and 

takes her along on his errands (i. e., the post office, a 

musical repair shop). He states that his wife takes over 

childcare duties when she gets off work. However, I noted 

that everybody kept an eye on Nadia. In the apartment, Nadia 

is "watched II by Mrs. Sanchez or any other person present in 

the house. Also, whenever Nadia goes out to play, both 

parents tell their sons to check on the girl. The girls next 

door also take care of Nadia. One day Nadia stepped outside 

to play with her friends. A few minl;tes later she carne back 

crying, and a five year old girl told Mr. Sanchez that a boy 

had pushed Nadia. 

Although Nadia is ilwatched ll by all household members, Mr. 

Sanchez and his sons do not want to care for her if this 

interferes with their activities and/or if there is another 

person who may take care of her. One day in the afternoon Mr. 

Sanchez and Roberto got ready to go to Nogales, Sonora. Mr. 
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Sanchez decided not to take Nadia, and the girl began to cry 

and to chase him. Mr. Sanchez consul ted with Roberto on 

whether to take the girl or not, "C6mo ves, nos la llevamos?" 

Roberto replied that it would be too much trouble, "No hay que 

llevarla porque da mucha lata." Since Roberto did not want to 

care for the girl, Mr. sanchez decided to leave her with his 

wife. 

Aside from all these chores and responsibilities, Mrs. 

Sanchez also contributes to the household's economic funds by 

repairing and mending the family's garments. Thus, as 

reported by Hartman (1981) and Collins (1985), the workload of 

women does not decrease, even after entering the wage work

force. On weekends, she does not receive much assistance with 

household chores. Aside from sweeping, mopping, and picking 

up things around the house, she does the family's laundry. 

She washes dishes as well. Nadia offers to help, but she is 

not allowed to because the girl is too young, and Mrs. Sanchez 

fEars to end up with more work. 

II- Social/Recreational Funds. 

Social and recreational activities are other important 

components of a household's structure and operation (Netting 

et al. 1984; La Fontaine 1986). These activities also have an 

affective component being the result of people's interactions. 

However, both positive and negative emotions may be the 
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outcome of such practices. Velez-Ibanez (1988a:36; 1989b:17) 

states that for many u. S. Mexican families most of their 

social activities revolve around a cluster of households, some 

located in Mexico. Thus, the operation of these activities in 

the Rosales household is shaped and delimited by its relation 

to Mr. Sanchez' parents household in Sonora. These themes are 

explored with respect to birthdays, informal visits, weddings, 

and other events in the Sanchez household. 

The Sanchez household is involved in a myriad of social 

activities with the relatives in Nogales, Sonora. Although 

Mrs. Sanchez has several relatives (including her mother) here 

in Tucson, a larger number of activities are carried out in 

Nogales. Some of these events are planned months in advance, 

and as reported by Cheal (1988), Velez-Ibanez ( 1989b:24-25), 

and Wellman (1985: 170), women play a key role in social 

activities. In addition, these events are characterized by 

much cooperation in the planning stage and in their completion 

(Velez-Ibanez 1986; 1988a). However, men and women partici

pate in different ways. 

Nadia Sanchez' one year old birthday party was held on 

April 6, 1987 in her grandparent's house in Nogales, Sonora. 

Mrs. Sanchez planed the party six months in advance and 

consulted with her husband. Mr. Sanchez rejected the idea at 

first, but changed his mind when his wife told him that she 

would save the money from her paycheck. Afterwards, Mrs. 
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Sanchez informed her mother-in-law and her sisters-in-law 

about her plans, and they all offered to assist her. Mr. 

Sanchez and all other male relatives did not participate in 

the planning process, but they did not interfere either, "Los 

hombres dejaban que hicieramos las cosas." 

Mrs. Sanchez saved $500 dollars for the party. The money 

was spent on Nadia's dress, the cake, food, soft drinks, and 

music. As part of the food list, she bought meat, beans, and 

lettuce and tomatoes for the salad. She bought two cases of 

soft drinks, and her sister-in-law, Alicia, bought two more. 

Two pinatas were provided for the party. One was purchased by 

a sister-in-law and the other by Nadia's baptismal godmother. 

A keg of beer was prr)V ided by a compadre of one of Mr. 

Sanchez' brothers. 

Cooperation and assistance was not only provided in the 

acquisition of material goods, but also in the preparation of 

food and the set up for the party. Mrs. Sanchez, with the 

collaboration of her mother-in-law and sisters-in-law, 

prepared beans, rice, and salad. A friend of her mother-in

law cooked the meat and provided the seasonings. These women, 

with the assistance of the younger boys, set up chairs around 

the patio. Her sisters-in-law also made paper ribbons and 

flowers for decoration. Meanwhile, Mr. Sanchez, his father, 

and his brothers helped by cleaning up the patio. 
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Nadia's fourth birthday was again celebrated in Nogales, 

Sonora. This event, once again, stresses the key role of 

women. Mrs. Sanchez baked the cake and bought all the 

ingredients for the food. She also bought blouses for Nadia, 

balloons, and other items for the party. In Nogales, she was 

assisted in the arrangements of the event. Men helped by 

carrying water into the house and by chopping wood for the 

fire. Women helped in the preparation and serving of food. 

At the party, women in contrast to men, also made another 

important contribution by creating a "pleasurable" environ

ment. The pinata was broken, and Mrs. Sanchez recalls that 

women were the ones making the most noise, "Las mujeres eran 

las que hacian el alboroto." Only two men joined the women 

and children for the pinata. They held the pinata with a rope 

for the children. However, other men were present to eat the 

cake and ice cream. 

At the party women participated much more than men not 

only in the preparation and distribution of food, but also by 

being more "enthusiastic" during the pinata. Through these 

acti vi ties women mainta in and define their own relational 

world (Cheal 1987:155). Women also were the ones who gave 

gifts to Nadia. Nadia received a dress from the wife of her 

uncle, a doll from the wife of another uncle, and another doll 

from her brother's girl friend. Thus, as reported by Cheal 

(1988), gift-giving is a woman's domain characteristic of the 
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moral economy. People's contributions to Nadia's parties are 

presented in Table 3. 

Get togethers for birthday parties are just one example 

of the social and economic exchanges between the Sanchez and 

their relatives from Nogales. However, frequent visits are 

more important for the maintenance of the household network 

(Velez-IbcHiez 1986; 1988a: 36) . As mentioned above, some 

household members go to Nogales several times per week, and 

Mrs. Sanchez usually on weekends. On these occasions Mrs. 

Sanchez helps her mother-in-law with the preparation of food 

and other household chores. And on a more social note, Mrs. 

Sanchez likes to go shopping in downtown Nogales, Sonora with 

her sisters'-in-law. They prefer to walk, rather than 

accepting a ride from their male relatives, because they like 

to stop in many stores and spend more time together. 

Family visits are reciprocal. During the last four 

years Mr. Sanchez has been visited several times by his 

sisters. However, most of these visits are for medical 

purposes. They participated in a program for pregnant women 

sponsored by a local clinic. Participation in the program 

requires people's presence in Tucson with certain regularity, 

and this requires people to stay anywhere from three days to 

a week. Mrs. Sanchez was the one who told her sisters-in-laws 

about these programs. She learned about it from her sister, 

and she participated for the birth of Nadia.Thus, as report-



Table 3- Peuple's Participation in Nadia's Birthdays 

People 

Women 

!'irs. 
Sanchez 

Relatives 

Other 

Men 

Mr. 
Sanchez 

Relatives 

Other 

Children 

Money/Material 
Items 

x 

x 

x 

x 

Preparation 
Food/Setting 

x 

x 

x 

x (outdoors) 

X (outdoors) 

X (outdoors) 

Gifts 

x 

x 

x 

Planning/Management 

x 

x 

t-' 
-.J 
o 
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ed by Velez-Ibanez (1988a:37) , social networks often serve to 

penetrate institutions and obtain needed resources. 

Aside from birthdays and family visits, the Sanchez are 

involved in a number of activities for recreational purposes. 

These activities have a social component and serve to streng

then ties among participants. The nature of these practices 

are affected greatly by the family's wage earning activities, 

and its relationship to related households in Nogales, Sonora. 

Few activities are performed by the household as a unit in 

Tucson. These consist mostly of an occasional trip to the 

mountains or visits to the swap meet. Other activities such 

as playing games and watching television are variable and they 

often follow age and gender divisions as well as the presence 

of other household members. 

Ricardo and Alberto, when they stay in Tucson, spend most 

afternoons playing basketball in the apartment's complex 

court. Roberto, on the other hand, plays baseball in a nearby 

park. They also play basketball with their cousins in 

Nogales. Santiago plays basketball in Tucson, but he also 

plays other games as well. Playing marbles with friends is 

his favorite pastime, but he also plays with toy soldiers. In 

Nogales, he likes to play with "He-man" figurines with his 

cousin. Nadia likes to play house, "dollies," and school with 

her neighbors in Tucson. 
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wi th respect to indoor games Ricardo, Alberto, and 

santiago like to play together with their Nintendo machine. 

They also watch television together, and prefer programs in 

English such as "Small Wonder." They also favor movies in 

English like "Robocop.1I with the exception of Santiago who 

occasionally may watch a program in Spanish, they play with 

their Nintendo whenever another family member watches programs 

in Spanish. 

Mr. Sanches and his wife also watch television but this 

practice is shaped by their job schedules. On weekday 

mornings Mr. Sanchez watches news and "Sesame Street" to see 

if he can learn some English. Similarly, Mrs. Sanchez watches 

Me .. dcan "soaps" in the evening, and santiago may joined her on 

some occasions. They do not watch television together very 

often, but when they do, they like to rent Mexican movies from 

a nearby video-tape store. 

social relations among household members and other 

relqtives include an affective component (Barlett 1989; Cheal 

1987; 1988), and its nature depends on the type of activities 

performed by the participants. Mrs. Sanchez once made the 

comment that she talks more about her in-laws than her own 

relatives because the former like her more. The basis for 

this idea is rooted in the fact that Mrs. Sanchez has partici

pated in more activities with her in-laws. First, Mrs. 

Sanchez stayed behind in Nogales, Sonora when her mother and 
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siblings migrated to Tucson. Second, due to the nature of Mr. 

Sanchez' job, the family maintains active ties with their 

relatives in Nogales. Third, Mrs. Sanchez has been greatly 

assisted by her mother-in-law and sisters-in-law in the 

planning and preparation of several events for the family. 

Mrs. Sanchez is grateful for this assistance, and she likes 

her in-laws' company very much. 

A similar type of affective bond has developed among Mrs. 

Sanchez and her son, Ricardo. Ricardo, in contrast to Roberto 

and Alberto, prefers to stay at home with his mother rather 

than going to Nogales on weekdays. He stays to keep company 

wi th his mother, II para que mi mama no se quede sola." 

Mrs. Sanchez adds that Ricardo stays to take care of her, "El 

se va a quedar a cuidarme." He prefers to stay at home, and 

he tells her that if she is not going, then he will not go 

ei ther, "si tu te quedas, me quedo yo." As pointed out by 

Gambetta (1988:225), The close affective tie among Mrs. 

Sanchez and Ricardo developed through their joint participa

tion in several activities. Aside from assisting his mother 

with coolcing and cleaning, Ricardo also goes with her to the 

stores in the afternoons. 

In contrast to the positive affective relationship among 

Mrs. Sanchez and Ricardo, and her in-laws, Mr. Sanchez holds 

grudges against his relatives and his wife's relatives. Mr. 

Sanchez does not like his sister-in-law (his wife's sister) 
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because she borrows his car and does not put any gas in the 

vehicle. Additionally, she complains ber;ause he lends her the 

car without gasol ine. Mr. Sanchez adds that the woman's 

boyfriend does not work and may deal drugs. He is concerned 

that they make use his car in their deals, and that the car 

may be confiscated. 

with respect to his own sisters, Mr. Sanchez' negative 

attitude is based on even more explicit economic reasons. As 

mentioned above, two of his sisters participated in a health 

program for pregnant women. The program provides women with 

pre-natal, birth delivery, and postnatal care. Babies also 

receive food on a monthly basis, and parents receive informa

tion on places where they can get free clothes. Although his 

sisters learned about the program from his wife, Mr. Sanchez 

is upset because his own daughter was discontinued from the 

program. He states that they are legal residents and are 

entitled to these benefits. According to him, his brothers

in-law have good earnings and do not need the p~ogram, and 

that they even sell the clothes they received for free. 

Although Mr. Sanchez has negative attitudes toward his 

sisters, he views each one differently. 

much about Sara. Being single and 

He does not complain 

the youngest of Mr. 

Sanchez's sisters, Sara has not participated in the health 

program. However, she was soon to be married and she received 

assistance from Mr. Sanchez. Unable to play at the wedding 
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due to scheduling problems, Mr. Sanchez talked to the members 

of another band to see if they could play at Sara's wedding. 

Mr. Sanchez ambivalent attitude towards his relatives 

reflect the economic and political forces of the region as 

they compete for the control of the household and related 

households' labor and energy (Velez-Ibanez 1989b:3). It is 

within such a context where kin relations are perceived as a 

battleground in which cultural contexts are fought out (Wolf 

1988:108) thdt explain Mr. Sanchez attitudes toward work, his 

family, and relatives. In a sense, Mr. Sanchez views house

hold dynamics from the perspective of political economy, and 

Mrs. Sanchez takes the perspective of the moral economy, 

greatly valuing her relatives assistance. 

Cheal (1989:17-19) points out that social relations among 

household members are set in structures of political and moral 

economy. The former stresses individuals' personal interests 

while mutual aid characterizes the latter. Men and women are 

affectp.d by both systems of household management, but they 

have been unevenly expcsed due to the separation of their 

social worlds. 

Cheal (1988:183) argues that until very recently, women's 

activities revolved around home and child care whereas men's 

revolved around wage labor. Women's greater involvement in 

the moral economy is due to their continuing participation in 

a discourse of relationships with women from different 



176 

generations in which common experiences are shared, creating 

their own relational world. Thus, as described above, Mrs. 

Sanchez participation in various activities with her in-laws 

is responsible for her views on family dynamics. 

111- Ceremonial/Religious. 

Ceremonial and/or religious activities are linked to 

church derived events, ceremonies, rites, and religious 

beliefs. In order to cope with the larger socio-economic 

environment, U. S. Mexican households rely on their social 

network by investing greatly in family rituals. The enactment 

of these act i vi ties are characterized by much cooperation 

among paLticipants (Moll et ale 1990:45; Velez-Ibanez 1988a; 

1989b). The Sanchez' participation in this domain is influ

enced greatly by its relationship to related households in 

Arizona, and particularly those in Nogales, Sonora. In this 

section we cover practices for bridal showers, weddings, and 

religious beliefs. 

Another important factor that shculd be considered is the 

role that both men and women play in ~he staging of these 

events. Cheal (1988:182-183) argues that weddings, bridal 

showers, and their concomitant practices, prepare women to 

enter a new status through marriage. Thus, it is not surpris

ing to see that women play key roles in the planning and 

management of these activities (Cheal 1988; Velez-Ibanez 
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1989b:45; Wellman 1985). Men, however, also participate in 

these activities although in different ways. 

Mr. Sanchez' sister's, Sara, wedding was an important 

ceremonial event for all kinsmen. Relatives from Nogales, 

Sonora, Amado, and Tucson, Arizona participated in the 

preparation of the event. Sara was married on November, 1988, 

but arrangements for the wedding began eight months earlier. 

Planning and management of activities were under the responsi

bility of Sara's sisters and Mrs. Sanchez. Most discussions 

took place during the bridal showers. 

Four bridal showers were held for Sara. Two in Nogales, 

Sonora, one in Tucson, and the other in Amado. The last one 

was held in the house of Mrs. Sanchez' sister. The purpose of 

these events was to obtain material goods for Sara's household 

(she received kitchen appliances and canned food), and to talk 

about their own contributions. 

In the Sanchez household, cooperation was in the purchase 

of finished products, and in the time spent in making other 

goods. Mrs. Sanchez contributed with the cake and the 

ornaments. The cost for the cake was $130, and $250 for the 

ornaments. Ingredients for the cake amounted to $50, and its 

preparation was $80. It was made in Nogales, Sonora by a 

relative. Its cost would have been twice as much in Tucson. 

The ornaments included rice bags, little baskets, flower 

bases, and small abaniquitos. Apart from the monetary cost, 
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Mrs. Sanchez invested three months in the preparation of the 

ornaments. She made them after getting home from work, 

sometimes staying up until midnight. 

Although the activities were managed by women, men 

participated by providing transportation for people. For the 

bridal shower in Amado, Mr. Sanchez made three trips back and 

forth between Nogales, Sonora, Amado, and Tucson. He made the 

first trip to Nogales to pick up his mother and other rela

tives. The remaining trips were made because the women forgot 

things both in Nogales and in Tucson. 

Religion does not seem to be a very important aspect of 

the Sanchez household. Although both parents identify 

themselves as Catholic, they seldom attend mass. This is in 

part due to the fact that the family spends most weekends in 

Nogales, Sonora, and Mr. Sanchez is tired from working the 

previous day. However, both Mr. Sanchez and his wife have 

different views on this matter. Mrs. Sanchez believes it is 

important for her sons to be God-fearing, and she sent her 

older children to catechism for their first communion. Mr. 

Sanchez, on the other hand, stated that the family goes to 

church only for baptisms, weddings, and quinceaneras. 

Summary. 

The Rosales and Sanchez households, as other Mexican 

households in the U.S. borderlands, have been greatly affected 
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by economic change in the region. The people has devised a 

set of strategies to ensure the continuation and reproduction 

of its members. These strategies, here referred to, as "funds 

of knowledge," have been historically constituted by the 

incorporation of the population to the wage labor market 

(Velez-Ibanez 1986; 1988ai 1989b). And as the data for these 

two households show, the skills developed by and large follow 

gender lines derived from the occupations held by individuals. 

Funds of knm.,ledge is a complex concept b8cause it 

includes what may be called the "totality" of things used by 

a household for its maintenance and reproduction. In this 

work, funds of knowledge have been divided into three groups: 

economic, social/recreational, and ceremonial/reI igious. 

These funds are present in each household, and they take a 

particular configuration in each specific case (Velez-Ibanez 

~989b:19). However, an overriding theme is that individuals' 

participation in the three domains of knowledge are clearly 

delimited by gender, and the cases which cr0~sover are the 

resul t of a shortage of "appropriate" personnel in gender 

and/or age. Considering this factor, the configuration or 

cul tural "shape" of each household patterns its domains of 

knowledge as well as their transmission and acquisition. 

The major similarity between the Rosales and Sanchez 

households is that they maintain frequent contact with 

relatives and friends in Sonora, Mexico. However, the nature 
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and extent of this contact is different, and it derives from 

distinctive household's histories and goals. To a great 

extent, the character of these contacts has an economic origin 

which affects the household's members daily practices. 

The deterioration of Mexico I s economy and the recent 

immigration reform act (IRCA 1986) are partly responsible for 

the migration to Tucson of the Rosales and Sanchez households. 

However, the movement of people across the border has a long 

history, a history reflected in people's labor histories. 

Nevertheless, people in both households visit and are visited 

by relatives and friends living in Sonora, Mexico. The 

frequency and type of visits differ, and this variation, 

derives partly, from the households' strategies for survival. 

Individuals in the Rosales household visit relatives in 

Sonora once or twice a month. Relatives from Sonora visit 

them here in Tucson with the same frequency. However, the 

Rosales visit and are visited by other relatives in Tucson at 

least once a week, especially during weekends. In contrast, 

some members of the Sanchez household visit relatives in 

Sonora about five times per week, and the remaining household 

members at least once a week. Additionally, only Mrs. Sanchez 

visits and is visited by her relatives in Tucson with any 

frequency. 

To a large extent, these family visits are done for 

different purposes. In the Rosales household, visits to 
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Sonora are done primarily to collect rent money from their 

properties, and to visit relatives. In the Sanchez household, 

visits are primarily job related for Mr. Sanchez, and so

cial/recreational for Mrs. Sanchez. The households' strate

gies for their economic survival shape the nature of these 

visits as well as other household practices. 

As many other Mexican Americans in Tucson and the U.S., 

wage working members in the Rosales and Sanchez households 

have occupied jobs characterized by high employment uncertain-

ty and low salaries (U. S. Census CPR 1990). However, the 

household's participation in the jOb market is different, and 

it has had a great impact on their lives. 

Mr. Rosales has held several jobs since his arrival in 

Tucson, all motivated by a desire to earn a higher salary. He 

even joined his brother and a friend in an ill-fated car 

repair shop. Mrs. Rosales only works parttime cleaning houses 

to supplement the household's income. The economy of the 

Sanchez household, on the other hand, is more complex. Mr. 

Sanchez works as a musician in Sonora, Mexico. Due to the 

nature of the job, he goes to Sonora about five times per 

week. The household's income is augmented by Mrs. Sanchez 

full-time employment in a potato chip factory. Due to Mrs. 

Sanchez efforts -the family also receives food stamps, and 

access to public housing. These three factors have allowed 

Mr. Sanchez to maintain his job in Mexico. 
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A household's income, as well as its sources determine 

many of its members' practices. For example, Mr. Sanchez has 

been working in a music band in Nogales, Sonora since May 

1988. The household's frequent trips to Nogales has given it 

a particular configuration, delimiting household members 

practices among themselves and with other kinsmen. These 

households are refer to as "cross border clustered" households 

(Velez-Ibanez 1989b:12, 19). Many of the householdgs activi

ties are greatly influenced by its relation to Mr. Sanchez' 

parents' household and those of related kinsmen. 

As many other Mexican households in the u.S. borderlands, 

the Sanchez household is part of a cluster of households 

involved in extended social and economic exchanges (Velez

Ibanez 1986:7). The "core" of this household cluster is Mr. 

Sanchez' parents' household in Nogales, Sonora, and many of 

the Sanchez household economic, social, recreational, and 

ceremonial activities derive from there. 

The interplay of these economic, social, recreational, 

and ceremoni<ll activities give the Sanchez household its 

particular configuration. As reviewed in the case study for 

the household, many of the members' activities ~re carried out 

in Nogales, Sonora. They range from Mr. Sanchez and his 

oldest son, Roberto, income earning activities, to Mrs. 

Sanchez planning and management of birthday parties for her 

daughter. Reciprocally, they participate in economic, social, 



183 

and ceremonial acti vi ties cf the larger household cluster 

(Velez-Ibanez 1986; 1988a; 1989b). 

Members of the Rosales household also maintain social and 

economic ties with relatives and friends in Sonora, but they 

are different from those of the Sanchez household. Trips to 

sonora are mostly for social purposes, and the income derived 

from their properties is only a small fraction of the house-

hold's total income. By and large, most of the household's 

social interactions are with the household of Mr. Rosales' 

brother, and with the household of Mrs. Rosales' sister in 

Tucson.* 

As mentioned above, a household's income and expenditures 

help shape, to some extent, individual's daily practices. In 

the Sanchez household, Mrs. Sanchez contributes much to the 

household's income. Mrs. Rosales' salary, on the other hand, 

contributes less to the household's total income. Although 

the households' income is pooled, both Mrs. Sanchez and Mrs. 

Rosales spend more time than their husbands paying utility 

bills, grocery shopping, and acquiring clothes for the family. 

Collins (1985) and Hartman (1981) state that housework 

and child care is the responsibility of women, and that they 

spend much time in these tasks. with respect to household 

chores and child care, Mrs. Rosales and Mrs. Sanchez are 

responsible for managing these tasks. However, the composi

tion of the household influences the personnel as well as the 
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amount of time spent in the task. In the Sanchez household, 

Mrs. Sanchez receives some assistance from her husband and 

older sons in child care, cooking, and house cleaning. with 

the exception of Ricardo's occasional cooking, this assistance 

is limited, and she ends up doing most of the work. 

Ricardo by assisting her mot11er with cooking and cleaning 

learns some skills that are not learned by his brothers. He 

also goes shopping with his mother and younger siblings, and 

his maternal grandmother and aunt. By participating in these 

events, Ricardo learns much more about the household's 

domestic domain than his brothers. This is reflected in the 

close, affective relationship among Ricardo and his mother. 

In contrast to Mrs. Sanchez, Mrs. Rosales receives much 

assistance with household chores and child care from her 

daughter, and her sister. Many of these tasks are done 

cooperatively. Martha, by assisting her mother in many 

activities, is learning house cleaning, cooking, and to take 

care of children. She enj oys some of these acti vi ties, 

especially taking care of her baby nephew and her niece. As 

Chodorow (1978) argues, Martha, by performing these tasks, is 

being socialized in becoming a future mother. 

the skills necessary to provide household 

emotional, affective support (Barlett 1989:9). 

A mother with 

members with 

Additionally, Mrs. Rosales is assisted by Martha at 

dinner time in managing seating arrangements for children so 



185 

that they can eat with the least amount of trouble. Also, 

several subjects are discussed at this time, and information 

on different topics is transmitted among the participants. 

Thus, in one occasion, children's hives were discussed as well 

as their treatment. Food ingredients are mentioned too. Dunn 

(1986:104) states that children are very interested in 

people's behavior, and Mrs. Sanches is frequently informed on 

the whereabouts and activities of her younger sons by her 

daughter Martha. She also informs her mother on her school 

activities as well as her concerns with her friends. 

Women 1 s responsibility for household chores and child 

care has its male counterpart in automobile and home repair 

and maintenance. Automobile repair and maintenance is of 

equal importance in both households. To a certain extent, 

both Mr. Sanchez and Mr. Rosales are knowledgeable about car 

mechanics. They learned by assisting their parents or other 

relatives repair cars at home or at a car repair shop. 

Velez-Ibanez (1989b:41) states that children learn about car 

repairs by observing and "helping" an adult in this task. 

However, participation in this task is segregated by gender 

and age in these two households. 

Home maintenance and repairs are not very important in 

these households, and learning by the children is thus 

limited. Mr. Sanchez lives in public housing, and maintenance 

is done by the management. similarly, the Rosales rent their 
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house, and the owner is the principal caretaker. However, Mr. 

Rosales made some minor repairs and additions because he 

received a discount on the rent. He was assisted by his sons, 

and the boys helped primarily by handing out tools to him. 

Apart from the household economy and its concomitant 

household division of labor, there are other activities 

engaged in by household members of a more social/ceremonial 

nature. They encompass formal get-togethers like birthdays, 

Thanksgiving, weddings, and bridal showers. VEHez-Ibanez 

(1989b:24-25), Wellman (1985), and Cheal (1987; 1988) report 

that women playa key role in social and ceremonial events. 

Similarly, women in these households playa crucial role in 

the planning and management of these activities. 

Mrs. Rosales and Mrs. Sanchez have played crucial roles 

in the planning and management of social, recreational, and 

ceremonial activities. In the Rosales household some activi

ties are carried out in Tucson and others in Agua Prieta, 

Sonora. In the Sanchez household most of these activities are 

done in Nogales, Sonora. In both cases there is much coopera

tion in the preparation of food and ornaments necessary for 

the events. There is also much companionship and sociability 

among the participants which is characteristic of the "moral 

economy" (Cheal 1988). 

Participation in these events differ in the two house

holds due to the Sanchez' dense involvement with relatives in 
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Nogales, Sonora. Also the level and type of involvement 

differs between Mrs. Sanchez and her husband. The close 

affective relationship among Mrs. Sanchez and her in-laws is 

lacking in Mr. Sanchez' attitude towards his sisters. He does 

not seem to be aware of the close reciprocal cooperation among 

his wife, his sisters, and his mother. Most of this coopera

tion includes house cleaning, cooking, and assistance in the 

enactment of social and ceremonial events. Stauth (1984:91) 

argues that wage labor is to a great extent reproduced and 

maintained by non-wage work. And most of the acti vi ties 

within the domestic domain fall in this category (Smith 

1984:65-67). Thus, In a commodified economy, non-wage work is 

devalued and it is at this point where the household's 

political economy comes head to head with the moral economy. 

Gift-giving is an important feature of these social and 

ceremonial activities. And as reported by Cheal (1987:165; 

1988), women are responsible for maintaining social ties and 

g~ft-giving in social networks. Women also play important 

roles in the transmission of this knowledge by mediating 

through language the acquisition of expected behavior. In the 

Rosales household, Mrs. Rosales and Martha teach a younger 

relative that she should expect gifts from certain individuals 

for certain occasions. Through the use of the prompt, dile, 

Mrs. Rosales teaches her niece that she should expect certain 

forms of behavior from specific persons. Thus I the girl 
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learns how to use language properly, and how to use it in a 

culturally appropriate way (Heath 1986; Schieffelin and Ochs 

1986; Briggs 1984). 

The households' recreational activities also depend, to 

some extent, on the nature of their contacts with related 

households in Sonora. As a family, most recreational activi

ties for the Sanchez' household take place in Sonora. People 

in the Rosales household, on the other hand, make frequent 

trips to the zoo, parks, and parades. Al though it would 

appear that the Rosales household is more lI o riented" towards 

Tucson than the Sanchez household, offspring in the latter 

prefer telev ision and radio programs in Engl ish. Thus, 

although their household is heavily oriented towards Sonora, 

offspring in the Sanchez household are influenced by U. S. 

television. This is due to their longer duration in Tucson. 

Ceremonial and religious activitie3 are important to a 

different degree in both households. Ceremonial events like 

bridal showers, weddings, and funerals share many characteris

tics with social activities. However, there is a difference 

betweer. the two households. Religion plays a more important 

role in the Rosales household. Many of their practices are a 

continuation of their acti vi ties in Sonora. Martha, for 

example, assists with catechism lessons at church, and she 

also reads reI igious literature to her younger brothers. 

Praying is also more important in this household. Religion 
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and the church are part of the Sanchez' activities only for 

weddings, quinceaneras, and other events. 

Mr. Sanchez job in Nogales, Sonora has permitted the 

household to maintain dense economic and social exchanges with 

relatives in Sonora. Household members daily practices and 

activities are shaped, to a great extent, by the nature of 

these contacts. Mrs. Sanchez economic contributions to the 

household has permitted Mr. Sanchez to maintain his job in 

Mexico. In the Rosales household, most of the income is 

earned in Tucson, and visits to Sonora are more of a social 

nature. These differences as well as the overall allocation 

of labor give each household its particular configuration, and 

the knowledge and skills derived from them. 

The Hernandez and Diaz households are discussed in 

chapter six. In contrast to the Rosales and Sanchez house-

holds, members in these two households maintain less frequent 

contact with relatives in Sonora, Mexico. However, the reason 

for this is different in both households. Also, there is a 

big difference in the household economies that shape the 

household members daily practices and activities. To those 

case studies I now turn. 
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CHAPTER 6: THE HERNANDEZ AND THE DiAZ HOUSEHOLDS 

I- Introduction. 

The Hernandez and the Diaz households are presented in 

this chapter. Although they are distinctive in their own way, 

they differ from the previous two households in that their 

contacts with kinsmen in Mexico are more limited. Similarly 

to the previous two families, the households' economic, 

social/recreational, and ceremonial/religious funds are 

discussed with respect to their organization within the 

household and members i practices derived thereby. The 

operation of these funds, again, run along gender lines being 

the product of household members activities in wage labor and 

within the domain of the household (Bradley 1989; Bennholdt

Thomsen 1984). The transmission and acquisition of knowledge 

and skills derived from such practices are discussed within 

the context of such activities. A labor history and a profile 

of each household is also presented in order to place them 

wi thin a larger framework. A summary at the end of the 

chapter contrasts both households. 

A- The Hernandez Household. 

The Hernandez household consists of four family members. 

Mr. Hernandez is thirty-nine years old, and he works as an 

assistant car mechanic. He studied in Mexico graduating from 
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a technical high school with a degree in electronics. Mrs. 

Hernandez is thirty eight years old, and she is a full-time 

home maker. She had nine years of schooling in Mexico. Juan 

Hernandez is twelve years old, and he is in the eight grade. 

Lisa Hernandez is eleven years old, and she is in the sixth 

grade. 

Mr. Hernandez was born in Nogales, Sonora, and his wife 

was born in Ures, Sonora. However, both Juan and Lisa were 

born in Arizona; Juan was born in Nogales and Lisa in Tucson. 

They decided to have the children born in the u.S. in case 

they had to migrate to this country. The family migrated to 

Tucson in September, 1987. Household members' general 

information are presented in Table 4. 

Like many recent arrivals, who move frequently, the 

Hernandez family has moved three different times. First, they 

lived with Mr. Hernandez's parents for six months. Later, 

they moved to an apartment where they stayed for one year and 

eight months. 

1989. Their 

They moved to their present house in November, 

first move was motivated by the need for 

privacy. The second move was made because the apartment was 

too small and the family needed more space. The children 

slept on bunk beds in the bedroom, and the parents slept on a 

sofa-bed in the living room. 

Although their present house also has one bedroom, it is 

large enough for three beds and other pieces of furniture. 



Table 4- The Hernandez Household 

Name Relation- Age 
ship 

Juan Father 39 
Herna'ndez 

Alicia Mother 38 
Herncfndez 

Juan Son 12 
/ 

Hernandez 

Lisa Daughter 11 
Hernfndez 

Place/ Education 
Birth 

Sonora 12 

Sonora 9 

Nogales 8 
/\2. 

Tucson 6 

Occupation 

Assistant 
Mechanic 

Homemaker 

Student 

Student 

I-' 
'-!) 
N 
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The other rooms are also much larger. Additionally, the yard 

and the patio are very spacious. Mrs. Hernandez planted a 

vegetable garden, and states that they are happy in the new 

house because it is bigger, the children can play in the yard, 

and the rent is the same. Although the residential moves were 

made to improve the family's living quarters, Juan and Lisa 

also had to change school three different times. 

The migration of the Hernandez family to Tucson, based on 

economic reasons, is somewhat different from that of the 

Rosales and Sanchez families. Mr. Hernandez worked as an 

independent electrician in Nogales, Sonora. He had a steady 

number of customers and the family lived "quite well." Mrs. 

Hernandez recalls that they had a good life, and the decision 

to move to Tucson was based on the nature of their son's 

accident. 

Juan suffered severe burns on the left side of the face, 

neck, and shoulders. He was taken to the hospital, but his 

parents felt that he was not getting good medical treatment. 

The Hernandez's decided to move to Tucson when a u.S. private 

foundation (The Shriners) promised to help with medical costs. 

Mrs. Hernandez feared that if they stayed in Mexico, Juan 

would have been the target of mockery by other students who 

would probably call him "el quemado 0 el sin oreja" (The burnt 

one or the one without the ear). 
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Velez-Ibanez (1986; 1988a; 1989b) states that there is 

much cooperation and assistance among Mexicans in the u.s. 

borderlands. As a case in point, the arrival and adaptation of 

the family to Tucson was facilitated by the assistance of Mr. 

Hernandez' parents and siblings. They lived in the parents' 

home, and were provided with food. Mr. Hernandez' siblings 

provided transportation to the hospital, the supermarket, and 

other places. Finally, Mr. Hernandez' brother, Carlos, helped 

him get his present job at the auto shop. 

Mr. Hernandez' extended family was able to assist them 

because they had been in Tucson since 1975. In great part, 

the migration of Mr. Hernandez' parents to Tucson was facili

tated by the fact that his mother is a u.s. citizen. And 

although the migration of the Hernandez family was based on 

the need for better medical care and economic assistance for 

Juan, their ITigration reflect the trends of the larger 

population. Heyman (n.d.; 1990) argues that migratory 

movements across Sonora and Arizona are dependent on the 

region's economic and political change. The history of the 

Hernandez and their ancestors reflect these changes. The 

household's present condition is best understood by examining 

the labor history of its members. 
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Labor History. 

The development of Sonora's working class occurred when 

large segments of the rural population were incorporated into 

the wage economy of mining centers and the construction of the 

railroad in the late 1860's (Heyman 1990; Ramirez and Le6n 

1985) . Like many other Sonorans, the ancestors of the 

Hernandez family were part of this economic development. Mrs. 

Hernandez recalls that her both sets of grandparents were 

agricultural workers in Carbo, Sonora. They cultivated corn 

and green beans, and raised cattle and rabbits. Her parents 

were born in Ures, Sonora around the mid-1920's. Her father 

first worked in the fields and later migrated to El Cerro del 

Oro to work as a miner. He returned to Ures only on weekends. 

His salary was occasionally augmented when his wife made and 

sold candy (jamoncillo) and bread. Although she had worked 

before as a school teacher in Ures, she quit her job upon 

marriage. 

In a sense, the history of Mr. Hernandez' ancestors is 

similar to that of his wife. Mr. Hernandez' paternal grandfa

ther worked as a carpenter near Pilares de Nacozari, Sonora. 

However, he also worked in the mines whenever jobs were 

available. His wife, aside from taking care of the house, 

washed and pressed clothes for other miners. His maternal 

grandparents lived in Ures. When his grandfather died, his 

grandmother married an "American" (an Anglo). The man worked 
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as a supervisor in the mine, and he also owned land and 

cattle. His wife, however, worked cooking and selling food to 

the miners. 

Mr. Hernandez' father worked as a mason and as a miner in 

Pilares de Nacozari, Sonora. However, work in the mines 

decreased during the 1940's, and as reported by Heyman 

(n.d.:243; 1990), many people relocated closer to the border. 

He migrated to Nogales, Sonora in search of better job 

opportunities. He worked in anything that was available, but 

it was usually in the construction trade. Mr. Hernandez I 

father met his wife in Nogales. Due to worsening economic 

conditions, the family of his mother had left Ures for this 

city a few years back. The couple lived in Nogales for many 

years where their offspring were born and raised. However, 

jobs bpcame scarce, and the family migrated to Tucson in 1975. 

Mr. Hernandez decided to stay in Nogales because he had a good 

job. 

Bradley (1989:8) states that through time and in most 

societies, men and women have performed different tasks. 

Similarly, the occupations held by the Hernandez a ancestors 

follow gender lines. Men, by and large, worked in agricul

ture, ranching, mining, carpentry, and construction. Women, 

on the other hand, were involved in the sale of food, candy, 

bread, and the washing and pressing of clothes. The only 

exception is Mrs. Hernandez mother, who worked for several 
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years as a teacher. Thus, women's jobs were an extension of 

domestic activities (Heyman 1990). 

Mr. Hernandez' and his wife's labor history reflect a 

similar situation. As reported by Heyman (1990) and Fernan

dez-Kelly (1987), changing economic and political conditions 

in Sonora and Arizona have shaped, to a great extent, the 

number and types of jobs available to them. But as other 

people, the Hernandez's have tried to increase their opportu

nities in the labor market by using previously learned skills. 

Mrs. Hernandez began to work at the age of sixteen. She 

went to school for nine years and wanted to become a school 

teacher. However, her plans were aborted when her father 

became very ill and was not able to continue working to 

support the family. Mrs. Hernandez being the oldest child 

began to work picking strawberries. She was assisted by a 

younger brother, and they worked in the fields for only a few 

months. She did not like the job, and learned from a woman 

that there were jobs in the maquiladoras of Nogales, Sonora. 

She moved to Nogales and soon found employment. Her parents 

and siblings joined her a few months later. She worked in the 

"twin-plants" for five years and stopped upon marriage. 

Mr. Hernandez first job was assisting his father in 

construction after getting off school. After completing high 

school, he worked as an independent electrician for several 

years. He liked the job but the number of contracts decreased 
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and he searched for a new one. Afterwards, he found employ

ment in a business specializing in electrical supplies. His 

responsibili ties included purchasing stock in Nogales, Arizona 

and Tucson. Mr. Hernandez sought jobs as an electrician in 

Tucson, but he was told that he needed a degree from the U.S. 

He abandoned this goal, and his brother helped him get his 

present job in the auto shop. Addi tionally, in order to 

augment his salary, he works a few hours per week doing auto 

and home electrical repairs. 

The Hernandez' labor history reflect economic changes in 

the region. As pointed out by Ramirez and Leon (1985) Pen a 

and Chavez (1985) for the population as a whole, the Hernandez 

ancestors grew crops and raised livestock, but were later 

incorporated into the mining enterprises. Women, by enlarge, 

worked in occupations derived from their skills in the 

domestic domain. Changing economic circumstances led to their 

migration to Nogales, Sonora where men worked in construction 

and in skilled trades. Mrs. Hernandez, like many other women, 

found employment in the "twin-plant" industries. 

AJthough Mr. Hernandez failed to obtain a job similar to 

the one held in Nogales, he has been able to work in a related 

trade. He has held this job for over two years, and he has 

tried to increase his earnings by doing side jobs. Mrs. 

Hernandez, on the other hand, has tried to obtain employment 

as a teacher's aide i~ one of the schools attended by her 
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children. Due to budgetary cuts in the schools she has not 

been able to get it. She has worked a few days cleaning 

houses, but she does not see this type of job as something 

that she would like to do and is always looking for something 

better. 

I- Economic Funds. 

The physical survival and reproduction of the Hernandez 

household, as other households, depends not only on the family 

income, but also in the ways in which money is spent in the 

acquisition of goods (Hans-Dieter et al. 1984:23-24). These 

costs include the purchase of food and expenditures associated 

with the maintenance of the house or living environment. The 

household I s budgeting and decision-making process with respect 

to expenditures provide us with important insights into the 

operation of the household as an economic unit (Smith et al. 

1984). Additionally, this household's economy must be seen 

within the context of the larger household cluster (Velez

Ibanez 1986; 1988a). 

The following economic profile of the household was taken 

in March, 1990. The household income is comprised primarily 

by Mr. Hernandez' wages. His salary in the auto shop is $680 

per month. His side jobs provide an extra $60 per month. 

Although Mrs. Hernandez occasionally works baby sitting and 

cleaning houses, these are infrequent events and the money 
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earned is a matter of speculation. I asked of Mrs. Hernandez 

about other sources of income (i.e., food stamps), and she 

responded negatively. Thus, for all practical purposes the 

household's monthly income is $740. 

with respect to household expenditures, the Hernandez' 

state that it varies from month to month. However, the 

following is an estimate of monthly expenditure based on a 

composite of their recollections. House's rent, $250; 

electricity, $25; gas, $22; telephone, $40; gasoline, $60; 

furniture store, $30; hospital, $50; car's insurance, $40; 

food, $240. Not much money is spent on clothes since they 

receive them from friends and relatives. On the average the 

family spends about $757 per month. Although this figure is 

higher than the household I s income, the $17 difference is 

probably made up by Mrs. Hernandez occasional earnings, or Mr. 

Hernandez side jobs produce a higher income than he thinks. 

In this household Mrs. Hernandez is the recipient of the 

family' income. She is responsible for cashing her husband's 

check, and she gives him $15 to $20 for his personal expenses. 

She pays the utility bills at the bank, and purchases money 

orders to pay for the hospital and car's insurance. She pays 

with cash the bill at the furniture store. Mr. Hernandez is 

only responsible for putting gasoline in the car. Thus, as 

reported by Pahl (1983) women do household management tasks 

more frequently than men. 
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Aside from being responsible for paying the bills, Mrs. 

Hernandez is also accountable for the family's grocery 

shopping. Practices for grocery shopping are based on the 

household's income as well as its sources. Most of their 

shopping is done at Fry's, and they usually make three trips 

per week. The major purchase is done by the whole family. 

However, groceries run out during the week, and Mrs. Hernandez 

in the company of Lisa make two additional trips to the store. 

The reason behind this practice is that Mrs. Hernandez waits 

for her husbands' earnings from his side jobs. 

Due to the precarious financial situation of the family, 

Mrs. Hernandez is very careful with her grocery shopping. She 

does not write a grocery list, but instead collects all the 

coupons from newspapers. She also buys only those items on 

sale. Before going to the supermarket, she puts all the 

coupons in order and figures out how much she is going to 

spend. She states that this is how she manages to save money 

without depriving the children of the things they like and 

whatever else is needed at home. She added that she learned 

to stretch money because her husband is the only one who 

works, and that she should be called "Sta. Al icia Ii because she 

makes miracles with the household's income. 

The family's low income has a direct effect on household 

members' practices with respect to grocery shopping. This is 

reflected in the frequency of trips to the store as well as in 
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speci fic strategies for purchasing goods. However, some 

members participate in these tasks more than others, usually 

along gender lines. In this case, Lisa is being exposed to 

and learning from her mother about money management and 

grocery shopping. 

The household I s grocery shoppi ng has important conse

quences for people I s p:cactices. However, other types of 

economic exchanges occur with related and non-related house-

. holds. These exchanges are of primary importance in contexts 

of economic unceytainty (VtHez-Ib,Hiez 1986; 1988a). Below are 

examples of economic eXChanges in the acquisition of goods as 

pracdced by members of i.:he Hernandez family and related 

households. 

Whenever the fC'.mJ.ly gOes :'0 Nogales, Sonora, Mr. 

Hernandez' mother requests medicines, coffee, and cheese, and 

his younger sisters request candies. Mrs. HeLnandez receives 

ten dollars from the former and two or three dollars from the 

latter. Very often the ten dollars do not cover all the items 

requested and she makes up the difference. Mrs. Hernandez 

does not ask for the additional money because she is grateful 

for all the favors received upon their arrival to Tucson. 

She also receives requests from one of Mr. Hernandez's 

older sisters and from a sister-in-law. These people request 

pinatas, laundry detergent, and medicines. Mr. Hernandez 

sister-in-law "tries" to pay for the goods upon delivery, but 



203 

Mrs. Hernandez does not accept payment because she is grateful 

to her. This woman provided transportation for Mrs. Hernandez 

to the hospital and other places. Mrs. Hernandez, on the 

other hand, accepts payment from her sister-in-law, a person 

from whom she has obtained less favors. 

Velez-Ibanez (1986; 1988a) states that U.S. Mexican 

households maintain strong reciprocal exchanges with related 

and non-related households. However, the form of these 

exchanges is variable with more cooperation and reciprocity 

present in some interactions than in others. This is clearly 

illustrated in the above examples. Thus, the degree of mutual 

trust or confianza derived from these practices varies as well 

(see Gambetta 1988:225). 

Household's Division of Labor 

Mrs. Hernandez responsibility for the household's grocery 

shopping, as well as the payment of bills, are two examples of 

the household's division of labor. other tasks that meet 

individuals' sustenance, shelter, and affective needs must be 

carried out for the operation of the household (Hans-Dieter et 

ale 1984; Barlett 1989). The allocation of these tasks is not 

necessarily egalitarian and often follow gender lines (Collins 

1985; Hartman 1981). This section provides a description of 

practices with respect to horne and automobile repair and 
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maintenance. Household chores such as cooking and cleaning, 

and child care are addressed next. 

Since the family had been renting an apartment and are 

now renting a house, they are not principally responsible for 

maintenance and repairs. However, Mr. Hernandez has done 

repairs whenever he has a discount in the rent. For example, 

the apartment i s drainage was rusty and clogged with tree 

roots. Mr. Hernandez, with the assistance of his father, dug 

a trench, broke the pipe and replaced it with plastic tubing. 

Although most of the work was done by Mr. Hernandez and his 

father, Juan assisted by handing out tools. In their present 

house, M~. Hernandez installed an electric outlet for the 

washing machine. Juan assisted his father by giving him wire, 

the hammer, etc. 

Aside from household repairs and maintenance, Mr. Her

nandez is also responsible for the maintenance and upkeep of 

the family's automobile. He works on his car at least once a 

week. He is assisted by his father and three of his brothers 

for major repairs. This work is done in his father's house 

because he has a big yard. For minor work such as changing 

the car's oil, Mr. Hernandez is assisted by his son. Mrs. 

Hernandez states that Juan likes to get grease allover his 

clothes. 

Juan, by assisting his father in various tasks is 

learning about repairs, and this is best exemplified by his 
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knowledge of bicycles. The boy used to ride his bike every 

day in Nogales, Sonora, and his father taught him how to 

repair it. In Tucson Juan rides his bicycle with his uncle, 

and they repair them when they break down. Very often Mr. 

Hernandez is repairing a car with his father and brothers, and 

the boys work on their bicycles next to them. Thus, as Velez

Ibanez (1989b:41) points out, one aspect of children's learn

ing by is observing adults perform a particular task. 

similarly to the findings reported by Collins (1985) and 

Hartman (1981), cooking, cleaning, child care, and other tasks 

are mostly the responsibility of women. Cooking and cleaning 

the house is managed by Mrs. Hernandez although she enlists 

the assistance of her two children and sometimes that of her 

husband. Some of Mrs. Hernandez' regular household activities 

are illustrated below. The following is a description of her 

activities on a particular weekday.Mrs. Hernande7. got up at 

6:30 am. to prepare breakfast for the family. Afterwards, she 

washed dishes nnd cleaned the house. Once these chores were 

completed, she watered her vegetable garden. Around 10:00 am. 

she went to visit a friend who asked her to explain some-bank 

related documents. She went home at noon to prepare lunch. 

Mrs. Hernandez cooks slowly and while the food was on the 

stove, she read a religious booklet and then watched a comedy 

on television. Lisa arrived from school around 2:00 pm., and 

Mrs. Hernandez told her to eat snacks and wait for the arrival 
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of Juan. The boy came home at 3:30 pm., and Mrs. Hernandez 

served them their meal. She was hungry and decided to eat 

with the children. They listened to a radio program in 

Spanish, but they also discussed Juan's problems in his math 

class. 

They finished eating around 4:30 pm. and began to get 

ready to go to the hospital to visit her father-in-law. They 

went to the hospital at 6:00 pm. upon the arrival of Mr. 

Hernandez from work. They stayed with Mr. Hernandez' father 

until closing time, and afterwards stopped for ten minutes at 

the house of Mr. Hernandez' father. At 9:00 pm., they went 

home and ate sandwiches. Mrs. Hernandez was assisted by Lisa 

in the preparation of the food. 

Lisa likes to assist her mother in the preparation of 

food, and she already learned to make tortillas, sandwiches, 

and salads. Juan and Mr. Hernandez do not cook or assist Mrs. 

Hernandez with any frequency. However, Mrs. Hernandez 

receives assistance in general house cleaning and other 

chores. Whenever she is doing the laundry, both Juan and Lisa 

help her by putting the garments on the clothes' line, "Los 

dos me ayudan a sacar y tender la ropa." On other occasions 

when she mops the floor and washes dishes, Juan sweeps the 

floor and Lisa removes dirt from the furniture. These tasks 

are not fixed, and Juan sometimes washes dishes and Lisa 
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vacuums the carpet. Mr. Hernandez' assistance is limited to 

yard cleaning on Sundays. 

One of the things that the family likes about the house 

is its big patio and yard. As mentioned above, the household 

has a low income, and Mrs. Hernandez is growing vegetables to 

increase the food supply. She planted onions, beans, chili 

peppers, and tomatoes. Aside from food crops, she planted the 

medicinal plant yerbabuena and petunias. Lisa helps hE:;:' 

mother take care of the garden by watering the plants. 

The physical well-being of children and other individuals 

must be met by other household members, relatives, and/or 

other people. Bradley (1989) and Navarra (1980) state that 

child care is the responsibility of women in most societies. 

Also, for this population, assistance in child care is 

provided by related kinsmen (1988a). In this household, Mrs. 

Hernandez is the principal caretaker unless she has to go some 

place. For example, when Mrs. Hernandez takes Juan to Texas 

or California for medical treatment, her mother-in-law takes 

care of Lisa after she gets out of school, and Mr. Hernandez 

takes care of the girl at night. 

Juan's accident in Mexico was a turning point for the 

family as well as a major responsibility for Mrs. Hernandez. 

Every three months Mrs. Hernandez takes Juan to a hospital in 

Texas, and now more recently to Los Angeles. She is also 

responsible for overseeing the boy at home. On one occasion 
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Mrs. Hernandez had to tie the boy's arms to prevent him from 

scratching his face. 

over his face. 

At other times she poured cold water 

An important component of child care is the way parents 

raise their children. Parenting practices have two compo

nents. First, the practices reflect a set of values favored 

by parents, values often contradictory in nature. Second, 

these values result in the enactment of specific actions. 

However, the outcome of the practices does not necessarily 

match the intentions of parents. 

Mrs. Hernandez is attempting to raise Juan and Lisa with 

the belief that household chores can be done by both men and 

women. She does not think it is fair for her to do all the 

housework, and she assigns tasks to both children. She states 

that her decisions are not based on the children's gender, and 

that men should learn to cook, clean the house, and wash 

dishes. However, Mrs. Hernandez has not been very successful 

transmitting these beliefs to Juan. Although Juan helps with 

a few chores, he complains that these ure women's tasks. In 

addition, he does not like to cook, and tells his mother that 

men do not have to cook. Mrs. Hernandez replies that she may 

die and she will not be there to feed him. 

Juan is not concerned by this statement and replies that 

if she dies, then Lisa should feed him because she is a woman 

and knows how to cook, "EI dice que los hombres no deben de 
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guisar ... Y si me muero yo, lquien te va a dar comida? Me 

dice, pues ella, pues Lisa que para eso es muj er y sabe 

cocinar." Regardless of Mrs. Hernandez intentions, Lisa does 

more household chores than her brother, and as Zavella 

(1987: 139) reports, girls most often do the housework and 

cooking, even if they have older brothers. 

Mrs. Hernandez recognizes that Juan is clumsy when he 

cooks, and that Lisa does a better job. Al though she is 

explicitly trying to change her son's behavior, she also 

believes that boys and girls are different by nature. She 

states that boys have a very strong character and are very 

caprichudos. For example, Juan wants to go and visit his 

friends and to go to other places, and he gets upset when his 

mother does not let him go. Mrs. Hernandez tells him that 

somebody is going to kidnap him, but he responds that he does 

not care. 

Child care also includes the development of "acceptable" 

behavior, and Mrs. Hernandez uses punishment to achieve this 

end. She punishes Juan whenever he goes places without her 

consent. Her favorite way of punishment is to make the boy 

kneel down on the floor until Mr. Hernandez gets home from 

work. On other occasions Juan is not allowed to watch 

television. Mrs. Her~andez also punishes the boy when he 

answers back or yells at her. She does not have as many 
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problems with Lisa, and states that girls are more quiet and 

peaceful. 

Velez-Ibanez (1986; 1988a) states that U.S. Mexican 

households are characterized by social and economic exchanges 

based on cooperation and reciprocity. These are values that 

Mrs. Hernandez attempts to foster among her children. She 

states that Lisa gets upset when her cousins play with her 

dolls. Lisa retrieves the dolls and hides them away. Mrs. 

Hernandez is embarrassed by Lisa's behavior, and tells her to 

share her toys because Lisa also plays with her cousin's toys. 

Lisa, however, replies that the other girls like to pick the 

doll's eyes and may break them. 

11- Social/Recreational Funds. 

Many, if not most, of household members' daily activities 

have a social component. Relationships among family members 

are important aspects of a household structure and operation 

(Netting et ale 1984; La Fontaine 1986). Recreational 

activities are also social in nature and they serve to 

increase the household cohesiveness. These activities have an 

affective component as well because the participants' interac

tions are encompassed within a context of emotional feelings 

(Barlett 1989). However, women playa greater role in this 

domain by their greater participation in the domestic domain 

(Novarra 1980). 



211 

social and recreational activities, as present in the 

Hernandez family, are influenced by various factors. First, 

as Velez-ibanez (1988a:36; 1989b:17) points out social life 

for many U.s. Mexican families revolve around a cluster of 
,... .,. 

households. Thus, many of these activities are shaped by 

their relationship to related households in Arizona and 

Sonora. Second, the households' limited income delimits some 

activities as well. I begin with a discussion of a family 

get-together for Mother's Day. Family visits are presented 

next with a discussion of affect and mutual trust among 

participants. Recreational activities and their role in 

shaping children's social world are presented last. 

The celebration for Mother's Day 1990 was an important 

event for Mrs. Hernandez. This was the first time that an 

important event was celebrated in her house rather than i~ her 

mother-in-Iaw's house. As pointed out by Velez-Ibanez (1986; 

1988a), these events are characterized by much cooperation, 

and women play key roles in the planning and management of 

these practices (Cheal 1988; Velez-Ibanez 1989b:24-25; Wellman 

1985). Her sister Concha, who lives in Phoenix, called her to 

tell her that she was coming for Mother's Day. Concha also 

called their mo~per and sister from Nogales, Sonora, to invite 

them to Mrs. Hernandez' house for the celebration. 

All the families cooperated in the purchase of food items 

and its preparation. Concha brought plates I cups, forks I 
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napkins, and beer. Mrs. Hernandez provided meat, beans, and 

tortillas. She also bought the ingredients for a cake, baked 

by her sister Ariana. The food was prepared in a cooperative 

way. Mrs. Hernandez cooked the beans and prepared the salad 

and chili sauce. Both Concha and Ariana helped in these 

tasks. Mr. Hernandez and Concha's husband helped by cooking 

the meat outdoors. The food was served buffet-style. 

However, women were responsible for the clean up and washing 

dishes. 

Mrs. Hernandez states that she was happy to have the 

celebration in her house and that the evening was joyful. 

They listened to Ranchera music and exchanged gifts. Cheal 

(1988:177) states that gift-exchange is an important gratify

ing activity for women. Mrs. Hernandez gave flowers to her 

mother. She received flowers from Ariana, and a set of dishes 

from Concha. Mrs. Hernandez rpc"11ls that the exchange of 

gifts made her very happy. 

Mother's Day was pleasurable for the participants. 

However, certain activities were done along gender lines like 

the exchange of gifts and preparation of food. Additionally, 

there are other activities in which women create their own 

relational world. Pollert (1981) and Cockburn (1983) argue 

that in specific contexts, women and men interact differently 

with the former's conversation emphasizing romance, marriage, 

and the feminine life style. Cheal (1988:182-183) argues that 
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women in these contexts create their own relational cultures 

of moral economy. 

Late in the evening, Mrs. Hernandez' niece, Damiana, and 

her boyfriend stopped by to visit. They had not seen Damiana 

for a long period of time because she had been living with a 

non-related family. Damiana and her boyfriend had decided to 

get married, and stopped at the house to notify them. Mrs. 

Hernandez, her sisters, and her mother asked Damiana many 

questions concerning her boyfriend. They wanted to know if 

the man was suitable for Damiana. Mrs. Hernandez recalls that 

the men did not participate in this conversation. 

Formal get-togethers are important social events, but 

relationships among kinsmen are more dynamically maintained 

through frequent visits, often around a core household 

(Velez-Ibanez 1986; 1988a:36). Most of the Hernandez' social 

and recreational activities revolve around the household of 

Mr. Hernandez parents. These visits occur at least twice a 

week, one of them on weekends. There is much interaction and 

cooperation in these events, but some practices are carried 

out along gender lines. The following is an example of one of 

these visits. 

On a particular Sunday Mr. Hernandez and his family went 

to eat menudo at his parents's house. The families of his 

sister and his brother were also present as well. His mother 

called them the previous day to invite them for the menudo, 
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but Mr. Hernandez was not notified because he did not have a 

telephone at that time. Nevertheless, he was expected because 

he visits them every weekend. 

People engaged in various activities after their meal. 

Groups were formed according to the participants' interests. 

Juan, Lisa, and their cousins rode bicycles in the street. 

Mr. Hernandez, his father, and two brothers went to the front 

patio to talk about cars. Mrs. Hernandez, her mother-in-law, 

and her sisters-in-law stayed indoors to clean the table and 

wash dishes. Afterwards, men and children decided to ride 

horses (Mr. Hernandez' father owns two horses). They took 

turns riding horses along the Santa Cruz River. Mr. Hernandez 

recalls that his children enjoyed the horses very much. 

Frequent informal visits also occur among single individ

uals of the household cluster, often leading to the creation 

of strong affective bonds and confianza. Mrs. Hernandez 

spends much time visiting with her sister-in-law, Enedina. 

They see each other at least twice a week. Enedina stops at 

Mrs. Hernandez' house after dropping her children at school. 

They do household chores together such as washing dishes and 

making tortillas. Once they have finished, they may either go 

to Enedina's house or to the house of Mr. Hernandez' parents. 

At either place Mrs. Hernandez helps with household chores. 

At other times they go to Mervyn's or other department stores. 

Mrs. Hernandez likes Enedina's company very much. 
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Mrs. Hernandez' strong affection for Enedina is b\\:~l'd I 

partly, on the fact that she spends much time with lw t:. Mn::l' 

important, however, is that Enedina has provided lllllny SOI:V .Il~~':: 

for her. Reciprocally, Mrs. Hernandez goes to hor hOlw(' (Wl'I'Y 

time the l?tter needs assistance, "'rodo el t iempo vay p,u'" :HI 

casa cuando se Ie ofrece algo." In this case, confi<lII:~.l Ill' 

mutual trust develops through their part i c iPllt ion i. n COOPl' 1'0\ ... , 

tive practices (Gambetta 1988:225). 

Relationships based on cont ian7.C1 ;1I1e1 it r [eel: ion C.lll 1)(' 

expressed in many ways ranging from a:·;si~;ti\nce in CllOI',,:;, 

providing a sympathetic ear, to th(' CXChdl1qC 01' !Jill:;. 

Gift-giving is used by people to oxpr.c::;~) po:; i.t: ivc f"(~I.'Lillq:; 1Ill' 

other individuals (Cheal 1987; 19BB). Mn;. llcl-n;ind!'z i:: holPIlY 

to give gifts to people, but rcccivinq qi[t:: ll1;l1~(':: 1t,,1' 

happier. She likes to receive CJ i Lb; lwcilu::c l".1H'Y Ill; \I.; I , 1t"I' 

feel liked and important, "Un recplo 10 IliWl~ !:(,Ill". it' '1\11' I d 

quieren, que me estiman, se sient.e uno import,\I1t,e P;I!'d I'::d 

persona que se acuerda de una," 

The strong affective tics <1mol1C] Mr::, 1I(~I'Il.i1HI(':~ .11111 

Enedina is illustrated by a Moth(~r's I),\y Cdl:d qi.v(~n hl 1\"1' IIY 

Enedina in 1988, a card that she has kc.'pt. fot' two VI'i1I'::. '1'111' 

Following message is written on the canL 'l'ho plll:"<1::'.':: WI'I'" ill 

English, but Enedina translated thelll j nto Span i,!:I\, 

"For a sister-in-law 
who's a good friend too 
A wish that your Mother's clay i:: (\:: lovely d:: y()lt" 
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************************************************************ 

"Para una cunada quien es una buena amiga tambien. 
Te deseo que este dia de madres sea adorable como tu." 
La veintiunica tu cunada Enedina Montes (The only one, 
your sister-in-law ... ). 

Confianza or mutual trust is a matter of degree, and 

social relations based on this cultural construct are varied. 

Affective responses range from positive to negative depending 

on the extent of cooperation as perceived by the participants. 

Also, cooperation may be in the form of material or emotional 

assistdnce. For example, Mrs. Hernandez also trusts her other 

sisters-in-law because she has received much advice from them. 

In contrast, Mrs. Hernandez does not trust her mother-in-law 

very much. She states that her mother-in-law is more old-

fashioned, and that when she talks to her about certain 

"things, II the woman changes the subject of conversation, ilElla 

es mas a la antigua, uno Ie platica cosas y ella cambia la 

conversaci6n." 

Formal and informal get-togethers and family visits may 

include a recreational component. other recreational activi-

ties take place either away from home or within its bound-

aries. These practices, as present in the Hernandez family, 

are influenced by the household's economic means, and by the 

availability of other household members or kinsmen. 
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Due to the household's limited financial means, the 

family only makes an occasional trip to the park, t~e zoo, or 

Macdonald's. By and large, most of their daily recreational 

activities occur at home. They listen to Mexican Ranchera 

music on the radio and/or watch television. The news and 

musical/comedy programs are preferred by both parents. These 

programs are in Spanish. At other times when there is money 

available, they rent Mexican movies at a local store. They 

usually watch television by themselves because Juan and Lisa 

prefer programs in English. 

In contrast to their parents' recreational activities, 

Juan and Lisa are involved in a greater number of practices. 

Some of these ventures are done jointly, and others are 

carried out along gender lines. They both watch cartoons, 

scary movies, and comedies. Juan and Lisa also play "Ninten

do" together, and occasionally make drawings next to each 

other. However, most of their activities are done separately. 

Lever (1976; 1978) argues that Anglo boys and girls play 

different games, often along gender lines. The games of Juan 

and Lisa shew a similar pattern. Juanis favorite pastime was 

to ride bicycles with his uncle. They rode in the street and 

to each other's home. During the summer, and when he plays 

alone, he I ikes to trap insects and to put them in jars. 

Recently, he has been playing basketball with his new friends. 

At other times Juan likes to listen to English music in the 
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"Low Rider" cars. 
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However, all his drawings depict 

In contrast to her brother, most of Lisa's games occur 

indoors. She enjoys drawing very much. The majority of the 

drawings depict highly decorated female figurines and animals, 

mostly rabbits and ducks. Human figurines are representations 

of herself decorated with ornaments and jewelry. Physical 

beauty is important to her, and she does not like drawings of 

herself with skinny legs and ugly hair, "No me gust6 el dibujo 

porque las piernas estan muy guilitas y el pelo esta feo." 

Most of Lisa's recreational practices are different from 

Juan's and they constantly emphasize topics on romance, love, 

nature, physical beauty, and children. In a sense, these 

practices are reflective of a "feminine" domain reported for 

adults as well (Pollert 1981; Oakley 1981). However, these 

games are often contradictory. They sometimes stress competi

tion among participants, and cooperation and affection for 

women and children at othe~ times. 

Being pretty and attractive is gaining importance in 

Lisa's life. The following activity was videotaped the day of 

her eleventh birthday. Lisa in the company of several cousins 

decided to play "models," and she gave them instructions on 

what to do and say. "Caminen, digan su nombre y edad, y 

modelen" (Walk, state your name and age, and do "modelling"). 

Similarly, she also 1 ikes to play "beauty salon" with her 
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cousin Marcia and other girls. They play in Marcia's room. 

Lisa is the customer and Marcia, being older, is the stylist. 

Marcia uses spray, mousse and accessories. 

Playing radio announcer is another of Lisa's favorite 

pastimes. The following two excerpts recorded by Lisa 

illustrates some songs favored by herself and her cousins Lupe 

and Pati from Nogales, Sonora. The event took place in the 

Hernandez' apartment in December, 1988 and was recorded by 

Lisa. At that time, both Lisa and Lupe were nine years old. 

Pati was six years old. They call themselves "Las Tres 

Mosqueteras," or the Three Musqueteers. They sing several 

songs with commercial breaks. The songs make reference to 

"modern girls," butterflies, girl's hair and skin, boys, and 

love. Two of the songs were frequently played in Spanish 

radio stations in Tucson, and Nogales, Sonora. Lisa monitors 

the sequence of events. 

Lisa-

Lupe
Pati
Lisa-

Lupe-

Lisa-

Pati-

Ahara empezamos can Las Tres Mosqueteras. Yo 
soy Lisa L6pez. 
Lupe L6pez. 
Yo soy Pati L6pez. 
Empezemos can Lupe L6pez. Va a cantar "Las 
Chicas de Hoy." 
Chicas de hoy tun:..-n~, turu-ru... fuerte 
turu-ru turu-ru. Chicas de hoy turu-ru, 
turu-ru con ... fuerte. 
Ahora presentamos a Pati L6pez que va a cantar 
"EI Periquito Azul." 
En la tienda esta ... c6mo ... En la tienda esta 
un periquito azul ... es muy popular y tambi~n 
muy querido ... Buenos dias contestamos lala, 
lala, la I lala. 
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Lisa-

Lisa-
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Eso es todo 10 que va a cantar Pati. Ahora 
presentamos a Lisa Lopez que va a cantar 
"Mario." 
Chica tun tun ... Domingo, solo pienso en 
Mario. Domingo gris, me aburro tanto. Solo 
creo que Ie llamo a las mariposas por mi pelo 
no 10 ... por mi piel, es amor. 
Gracias, gracias, vamos con unos comerciales 
que presentan Las Tres Mosqueteras. Esperense 
un momento porque alIi vienen los comerciales. 

************************************************************ 

Lisa-

Lupe
Pati
Lisa-

Lupe-

Lisa-

Pati-

Lisa-

Lisa-

Lisa-

Now we start with the Three Musketeers. I am 
Lisa Lopez. 
Lupe L6pez. 
I am Pati L6pez. 
We begin with Lupe Lopez. She is going to 
sing "Las Chicas de Hoy" (Today's Girls). 
Today's girls turu-ru, turu-ru ... strong turu
ru, turu-ru. Today's girls turu-ru, turu-ru 
with ... strong. 
Now we present Pati L6pez who will sing the 
"Blue Parakeet." 
It is in the store ... such as ... A blue para-
keet is in the store ... It is very popular and 
well liked... We answered, "Good Morning," 
lala, lala, la, lala. 
That i saIl Pati will sing. Now we present 
Lisa L6pez who will sing "Mario." 
Girl tun tun... Sunday, I am only thinking 
about Mario. Gray Sunday, it is so boring. I 
only believe in calling butterflies by my hair 
I don't ... by my skin, it is love. 
Thank you, thank you, now we have commercials 
presented by the Three Musketeers. Wait one 
moment, the commercials are next. 

Girls' interest in men and love is also present in the 

follmving iicommercial" done by Lupe. She advertises a 

deodorant soap to beautify the body as well as to provide it 

with nice aroma in order to attract men. 
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Banese con jabon de Las Tres Mosqueteras que 
va a dejar su cuerpo bonito en como se dice, 
hermoso y oloroso. Fijense que una amiga mia 
se bano con este champu y quedo tan bonita que 
todos los hombres andaban atras de ella. 

************************************************************ 

Lupe- Take a bath and use "The Three Musketeers'" 
soap which will leave you with a pretty body, 
how is it said, beautiful and smelling good. 
Notice that a friend of mine took a shower 
with this shampoo and she ended up so beauti
ful that all men were after her. 

Aside from the fact that the girls want to look beautiful 

in order to catch men's attention, there is also a sense of 

competition among women for men, even married ones. Oakley 

(1981:269) states that women compete with each other for the 

attention of men. It is argued that women betray each other, 

manipulate through sex, and fight each other for the posses-

sion of the male. In the following excerpt, Lisa addresses 

the female audience listening to their radio program. 

Lisa- ~Que te pasa chulis, como te va? Muy bien y 
tu marido (,como esta? Muy bien... (,Adivina 
quien soy yo? soy la mas bonita del grupo 
pero nunca van a saber porque nunca me han 
visto en tv... Porque no me presentas a tu 
esposo? Bye. 

************************************************************ 

Lisa- What I S happening girl? How are you doing? 
Very well, and how's your husband? Very 
well ... Guess who am I? I am the prettiest 
one in the group, but you will never know 
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because you've not seen me on tv ... Why don't 
you introduce me to your husband? Bye. 

competition for men among women is just one aspect of 

interpersonal relationships reflected in children's games and 

songs. However, there is another feature emphasizing coopera-

tion and affection among women, and concern for the physical 

well being of younger children. Barlett (1989:9) states that 

household dynamics include an affective and emotional compo-

nent, often learned by children through the enactment of 

certain practices. These actions prepare women for future 

mothering roles (Chodorow 1978; Collins 1985) .Lisa has strong 

affection for her cousins from Nogales, Sonora. She decided 

to make drawings for Lupe because she is poor and her parents 

can not buy her coloring books. Mrs. Hernandez advised her to 

buy the books, but Lisa preferred to make the drawings 

herself. Additionally, Lisa made another set of drawings for 

her cousin Patio Although Pati is not poor, Lisa did not want 

her to feel neglected. Cheal (1987:157) argues that making 

gifts oneself is more time consuming, and is therefore a 

symbol of greater worth. 

Lisa I S affection for her cousins is reflected in her 

increasing concern for children and their care. A few years 

ago, Mrs. Hernandez took care of a baby niece for two weeks. 

Lisa was very happy to have the baby around. She notes in her 
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journal entry dated December 6, 1989 that she is always 

thinking about the baby. Lisa likes to play with the girl, 

and she is following closely the girls' attempts to learn to 

walk. She remarks that the girl managed to stand up by 

holding onto a doll. 

Girls interest in young children occur in other contexts 

as well. The following description derives from a videotape 

of Lisa's activities for her eleventh birthday party. Several 

girls, including a very young one, play "musical chairs. II 

They walk around the chairs until the music stops. In one 

event, all the girls sit down with the exception of two, one 

of them being the youngest one. The older girl tells the 

young one to sit down in the chair, "SiEmtate aqui nenita." 

The latter does not respond, and the older one picks her up 

and sits her in the chair. However, she loses her place and 

steps out of the game. 

Girls' concern for the well-being of younger children is 

expressed in games and songs. The following excerpt, recorded 

in December, 1988, describes Lisa's and her cousins Lupe and 

Pati I S concern for a "sick" doll. The song includes the 

doll's physical symptoms and the actions taken by the caretak-

er to alleviate the problem. 

Lisa- Ahora vamos a cantar Las Tres Mosqueteras "La 
MUl1eca Azul." 
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Yo tengo una muneca vest ida de azul. Con su 
camisita ... La saque a paseo y se me constipo. 
La tengo en la cama con mucho dolor. Esta 
manana me dijo el doctor que Ie diera jarabe 
con un tenedor ... 

************************************************************ 

Lisa-

All-

Now, The Three Musqueteers will sing "The Blue 
0011." 
I have a doll with a blue dress. with its 
shirt ... I took her for a walk, and she got 
constipated. She is in bed with much pain. 
This morning the doctor told me to give her 
tonic with a fork. 

111- CGremonial/Funds. 

Religious and ceremonial activities derive from religious 

beliefs, church derived events, and other type of rituals and 

ceremonies. In contrast to the households presented in the 

previous chapter, bridal showers, weddings, or funerals were 

not recorded for the Hernandez household during the period of 

data collection. Many of the households! activities revolve 

around the core household of Mr. Hernandez parents, and 

members of this cluster were married or too young. Thus, 

below is a description of the household's religious practices. 

Religion is a highly controversial topic in the Hernandez 

household. Parents' religious practices are varied and 

incompatible. Their practices in Tucson are a continuation of 

their activities in Nogales, Sonora. Mr. Hernandez is 

Catholic but he seldom goes to church, and although he does 

not like to pray, he has much respect for religious figurines. 



225 

For example, he is fond of a figurine of st. Francis of Assisi 

because his nephew gave it to him. He also prohibited his 

wife to give away a statue of "Our Sacred Heart of Jesus." 

Mrs. Hernandez has attended protestant chapels since 

living in Nogales, Arizona. In Tucson, she attends services 

in Baptist and Apostolic chapels. Juan and Lisa attend 

services with her, but they are not supposed to talk about 

religion with Mr. Hernandez. Mrs. Hernandez also tries to 

transmit her religious beliefs by reading passages of the 

bible to the children. She also likes to read the literature 

provided by Jehovah's Witness, and tries to incorporate some 

of their ideas to her life. 

B- The Diaz Household. 

Seven people make up the Diaz household at the present 

moment. This number has changed during the last two years 

because two daughters and their offspring have moved in and 

out several times. Alberto Diaz is the male head of the 

household. He is forty three years old, and he was born in 

Nogales, Sonora. Sandra Diaz is the female head. She is 

forty years old, and she was born in Albuquerque, New Mexico. 

All the children were born in Tucson. Teresa Diaz is seven

teen years old. Her son, Luis, is one and a half years old. 

Alberto Jr. is fourteen years old. Sandra and Isabel are 

twelve and eleven years old respectively. 
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Mr. Diaz works half time in the construction trade. He 

also owns a few apartments in Tucson and Nogales, Arizona. He 

has eight years of schooling, six of them in Nogales, Sonora. 

Mrs. Diaz is a homemaker. She has eleven years of schooling, 

all here in Tucson. Teresa is currently in the eleventh 

grade. Alberto Jr. attends ninth grade, and his sisters are 

in the seventh and sixth grade. Household members' general 

characteristics are present in Table 5. 

In contrast to the previous three households, the Diaz 

family has been residing in Tucson for a longer period of 

time. Mr. Diaz has been in Tucson since 1967 and his wife 

since 1954. They also own their house and have occupied it 

since 1975. The house has four bedrooms, one bathroom, one 

living room, and a kitchen/dining room. Two small apartments 

were later added to the back of the house. Mr. Diaz also 

built a carpentry and welding shop adjacent to the house. 

Alberto Jr. uses the shop to repair bicycles. 

The house is situated across from an elementary school 

attended, at one time or another, by all the children. Sandra 

and Isabel play at the school grounds after school and on 

weekends. Several alleys and empty lots are in the neighbor

hood, and Alberto Jr. likes to corne to these places in search 

of bicycle parts. A shopping center is located a few blocks 

away, and the family purchases many items in this locale. 



Table 5- The Oiaz Household 

Name Relation- Age 
ship 

Alberto Father 43 
O{az 

Sandra Nother 40 
Oi'az 

Teresa Daughter 17 
D{az 

Luis Grandson 1 

Alberto Son 14 
D{az 

Sandra Daughter 12 
D{az 

Isabel Daughter 11 
D{az 

Place/ Education 
IHrth 

Sonora 8 

New 11 
Nexico 

Tucson 11 

Tucson N/A 

Tucson 9 

Tucson 7 

Tucson 6 

Occupation 

Property owner/ 
Construction 

Homemaker 

Student 

N/A 

Student 

Student 

Student 

10 
10 
-....J 
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Both Spanish and English are spoken at home, but this 

varies across individuals. Although Mr. Diaz is more fluent 

speaking Spanish than English, most household members prefer 

to speak English. Their language preference is also reflected 

in the television programs they watch. Sandra and Isabel 1 ike 

comedies such as Mr. Belvedere and the Cosby Show. Both 

parents and Alberto Jr. like programs on animals and those on 

public television. However, most family members, including 

the younger ones, prefer to listen to music in Spanish. 

This household, in contrast to the previous three, has 

one household head whose family has been in the united states 

for several generations. Nevertheless, the labor history of 

the Diaz' ancestors reflect the same trends as the general 

border population (Heyman n. d.; 1990). This history is 

characterized by migratory movements and shifting of jobs 

which has resulted in the acquisition of a broad knowledge 

base and set of skills. 

Labor History. 

The history of Mrs. Diaz i ancestors is foggy and sketchy. 

Al though she was born in Albuquerque, New Mexico I she was 

raised by her maternal grandparents in Las Cruces. She 

recalls little about them with the exception that her grandfa

ther first worked as a farmer and later as a laborer for the 

railroad. Not much is known about Mrs. Diaz I maternal 
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grandmother. Her paternal grandfather was a farmer, and his 

wife was a homemaker. Mrs. Diaz does not remember much about 

her father because he died when she was little. She recalls 

that her father worked for the government, and that he might 

had been exposed to radiation. This incident eventually led 

her mother to make the decision to move to Tucson. 

The history of Mr. Diaz' ancestors, although sketchy, is 

characterized by numerous migratory movements. His paternal 

grandfather was from the state of Sinaloa, but moved to 

Cananea, Sonora in search of better job opportunities. Little 

is known about his grandmother with the exception that she was 

from Cananea. Cananea is also the place of birth for his 

maternal grandfather. The man owned a grocery store. His 

wife was from Nacozari but her family moved to Cananea when 

she was young. The grocery store was lost when the man died, 

and his wife supported herself and the family by selling 

clothes. 

Both of Mr. Diaz parents were born in Cananea. Mr. Diaz' 

father worked as a bartender for a number of years. After

wards, he lost the job and decided to move the family to 

Nogales, Sonora. In this city, he held several jobs including 

pumping gas, in the construction trade, and later repairing 

washers and refrigerators. After a few years, in search of 

better opportunities, Mr. Diaz' father began to repair 
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appliances in Nogales, Arizona. Eventually the family moved 

to this city. 

Economic change is responsible, to a large extent, for 

the migratory movement of the Diaz' ancestors and of other 

people in the U.S. borderlands (Heyman 1990; Ramirez, Leon, 

and Conde 1985). By and large, the jobs occupied by the Diaz' 

reflect the economic opportunities available to the U. S. 

Mexican population. However, and as can be inferred from the 

limited data, jobs often follow gender lines (Bradley 1989). 

Men worked as farmers, for the railroad, in the construction 

trade, and in the repair of appliances. Women, on the other 

hand, were homemakers and sold clothes. 

The labor history of the Mr. Diaz and his wife reflects 

a similar pattern. Fluctuations in the region's economy have 

shaped and limited the type of jobs available to them. How

ever, household members have not been passive pawns to the 

larger socio-economic forces affecting them; they have reacted 

dynamically to these circumstances, employing in new contexts 

previously learned skills, and generating new funds of 

knowledge. 

Mr. Diaz first began to work assisting his father in 

various construction and home appliance repair tasks. At the 

age of seventeen, he spent two years in Texas with the army. 

After his release, he went back to Nogales, Arizona where he 

worked in tv cable installation and in the installation of 
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heating and cooling ducts. Mr. Diaz came to Tucson at the age 

of twenty. He worked six months painting houses and business

es. Afterwards, he worked for three yeays in an airline's 

repair shop. He learned mechanical repairs at this job. 

During this period, Mr. Diaz went to welding school for two 

years. 

For a number of years Mr. Diaz had the desire to own his 

own business, and in 1971 he opened a washer and refrigerator 

repair shop. He bought books and manuals to improve his 

knowledge of appliances. He had the shop for three years, and 

since 1974 he has been working in the construction trade. He 

works in carpentry, plumbing, and electrical installations. 

Similarly, he employs the same skills in the maintenance of 

his apartments. Thus, Mr. Diaz, as many other U.S. Mexicans, 

has had access to a wide set of knowledge useful for construc

tion, repair, invention and production (Velez-Ibanez 1986; 

1988a) . 

In contrast to her husband, Mrs. Diaz participation in 

the labor market has been more limited. Her participation has 

been shaped by economic necessity and her responsibility for 

children. She is presently a full time homemaker, but she 

used to help her husband in the past. Early in their mar

riage, the household income was low and she assisted in 

various ways. She helped to paint houses, and also baked and 

sold cup cakes in the neighborhood. At this time her two 
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oldest daughters were little. She dropped these activities 

when Mr. Diaz' income increased from his job and properties, 

and she had more children. Presently, however, she sells 

tamales once a year because people request them. 

An important aspect of this household is that the 

children participate in various money making practices. Mr. 

Diaz states that everybody woks in the family. He wants the 

children to learn the value of money and how to manage it. He 

said that he learned this attitude from his father when the 

man owned a home appl iance business. Alberto Jr. has a 

bicycle shop at the back of the house. He rebuilds bicycles 

and sells them. Sandra and Isabel also raise money by selling 

candies, apples, and popcorn. Candies are purchased in 

Nogales, Sonora and sold to school mates and friends. All 

three children raised enough money to buy a VCR, a computer 

Nintendo machine, and several games from Radio Shack. 

1- Economic Funds. 

Household reproduction in a commodified economy depends 

not only on family income from household and non-household 

production but also in the way in which these resources are 

used in the acquisition of goods (Hans-Dieter et ale 1984). 

Among others, these costs are geared toward purchases that 

meet people's substenance and shelter needs. certain tasks 

need to be carried out for the operation of the household, and 
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these are allocated to its various members. In addition, the 

operation of the household must be seen in its relation to 

related households (Velez-Ibanez 1986; 1988a), and in the Diaz 

household many of its members activities are influenced by the 

families of two daughters. 

The following economic profile for the household was 

taken in February, 1990. The household income is comprised 

primarily by Mr. Diaz' wages and the rent from their proper

ties. Mr. Diaz states that he earns about $100 dollars per 

week on his construction jobs. This amounts to $4,800 per 

year. The figure is variable because his earnings may be up 

to $1,000 in one week, but at other occasions he may earn only 

$100 in three weeks. He does not have an exact figure because 

he gets paid mostly in cash. 

They receive $2,719 per month from the rental of their 

properties in Nogales, Arizona and Tucson ( 1 house and 3 

apartments in Nogales; 4 apartments in Tucson). Thus, for all 

practical purposes, the household's average monthly income is 

$3,119. Additional income derives from the children's 

activities, $150/year, and the sale of tamales by Mrs. Diaz, 

$lOO/year. However, the children spend their money on their 

own things. 

with respect to household expenditures, the Diaz stated 

that it varies from month to month. The following is an 

estimate of monthly expenditures based on a composite of their 
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Food, $680; electricity, $100; water, $120; 

gas, $100. These figures include utility costs for the two 

apartments at the back of the house. $2,685 dollars were 

spent in the maintenance and upkeep of the properties in a 

year. This amounts to $224 per month. The total monthly 

expenditures for these expenses is $1,224. 

Mr. Diaz and his wife state that they spend about $1,470 

per month on other things. These include expenses for 

clothes, and books and magazines for the children and Mrs. 

Diaz . Additional expenses derive from their recreational 

activities (i.e., eating out and movies), and for assisting 

their daughters with medical bills and clothes for their 

children. Thus, the combined total for the household's 

monthly expenditures is $2,494. 

Providing economic assistance for Aida and Teresa Diaz 

and their families is an important feature of this household. 

Many of household members' practices can only be understood in 

relation to the assistance provided by Mr. Diaz and his wife. 

Aida and her family (her husband and daughter) lived with her 

parents for several months. Aida was not working at the time, 

and her husband did not earn much money. Mr. Diaz provided 

them with housing so that they could save money to rent their 

own apartment. Aida is now working and they moved out several 

months ago. 
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Mr. Diaz also assisted Teresa in the same way. After 

Teresa gave birth to Luis, she decided to live with her 

boyfriend, and they moved in with her sister Martha. They 

rented a house owned by Mr. Diaz, and he charged them $60 

dollars less than the usual rent. Mr. Diaz also wants to help 

them with a down payment on a house but he has not been able 

to save enough money. Recently, Teresa and her son have moved 

in to her parents' home. 

Pahl (1983) reports that certain household practices that 

are not very "important" but occur frequently are the respon

sibility of women. In this household most of the income 

derives from Mr. Diaz' salary and from their properties, but 

Mrs. Diaz is responsible for paying most of the bills, and 

shopping for groceries and clothes. She pays most bills at a 

bank, and buys money orders for the utilities of their 

apartments in Nogales, Arizona. She also buys money orders to 

pay for books ordered through the mail.Mrs. Diaz is responsi

ble for the household's grocery shopping. Most groceries are 

purchased once a week at Fry's, a local supermarket. Both 

parents and the three younger children participate in this 

activity. Mr. Diaz decided to take part because he felt that 

his wife purchased many items that were not good for his 

diabetes. 

concerns. 

However, his health is one of Mrs. Diaz primary 

She likes to read carefully food ingredients to 

check their sugar content. Mrs. Diaz also makes additional 
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trips to the store during the week to buy milk for Teresa's 

son. 

Aside from her concern for Mr. Diaz' diet, Mrs. Diaz is 

also concerned about saving money. She writes a grocery list 

to remind herself of items needed at home. She records 

products as soon as they are consumed. In addition, Mrs. Diaz 

uses as many coupons as possible. She gets them from the 

newspaper and from the mail. Collecting coupons is a recent 

practice, brought about by economic necessity. Mrs. Diaz 

recalls that she began to use and collect coupons when Aida, 

her husband, and their daughter were part of the household. 

purchasing clothes for most family members is Mrs. Diaz' 

responsibility as well. She buys clothes for herself, son, 

and daughters. As a purchasing strategy, she uses the 

lay-away plan in several department stores. Additionally, she 

buys her blouses at a nearby low cost factory outlet. Being 

informed on clothes' prices is important for her decision 

making practices. Her knowledge derives from visiting these 

stores two or three times per week, and also from the adver

tisements received in the mail. Mr. Diaz is not aware of his 

wife's strategies, and he states that she spends all her time 

at the stores. However, there is much transmission of 

knowledge in these practices. Sandra and Isabel are learning 

about shopping strategies by accompanying Mrs. Diaz in these 

trips. 
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Household Division of Labor. 

Mrs. Diaz' responsibility for grocery shopping, payment 

of bills, and the purchase of family I s clothes, are a few 

examples of the household's division of labor. In addition, 

other tasks must be carried out to meet the substenance, 

shel ter, and affective needs of household members (Hans-Dieter 

et ale 1984: Barlett 1989). The allocation of labor for these 

activities provides insights into the household's dynamics and 

structure as well as members contribution to its maintenance. 

Nevertheless, the division 

egalitarian and symmetrical 

of labor is not necessarily 

(Hartman 1981; Collins 1985). 

Below I provide a description of these practices with respect 

to home construction and repairs, car repairs, household 

chores, and child care. 

In contrast to the previous three households, the Diaz 

family owns their house and they have spent money and time in 

its construction and upkeep. Velez-Ibanez (1986; 1988a) 

states that due to the region I s economic development, the 

Mexican population has acquired many skills in home construc

tion and auto repairs. Mr. Diaz learned these skills from his 

father and later from his own experiences. Mr. Diaz bought the 

property and demolished a ruined structure sitting on the lot. 

Mr. Diaz tore it down and built a new house. He built the new 

house from the floor up beginning with the walls, the roof, 

and later installed the plumbing and electrical fixtures. 
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Maintenance of the house is one of Mr. Diaz' principal 

concerns, and he works on the house at least once a week. 

Although Sandra and Isabel sometimes help, their assistance is 

limited to cleaning the workshop and picking up tools. 

Alberto Jr., on the other hand, helps his father in most 

tasks. For example, they both repaired the heater and the 

washer when they broke down. Velez-Ibanez (1989b:41) states 

that children learn to do some tasks by assisting adults, and 

Alberto Jr. can do repairs by himself. On one of my visits I 

learned that Alberto Jr. was repairing the toilet. He came 

out of the bathroom (with tools on his hands), and told Mr. 

Diaz that he had finished the job. 

Automobile repair is another of Mr. Diaz' principal 

tasks. Mr. Diaz works on his car and his brothers' cars at 

least once a month. Similarly to home repairs, Alberto Jr. is 

learning this skill by assisting his father. Although other 

family members sometimes help (Sandra or Isabel), they are 

exposed to different aspects of the activity, and their 

learning differs accordingly. Below is one example of the 

process of this activity. 

On one of my evening home visits, Roberto and his 

girlfriend, Marcia, came to visit the family. Marcia excused 

herself and decided to go back home. Five minutes later she 

came back to notify Mr. Diaz that there was something wrong 

with the car, and that it was II stuck" in the middle of the 
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street. Mr. Diaz, his wife, Roberto, Alberto Jr., Sandra, and 

myself stepped outside to look at the car.Mr. Diaz checked the 

left front wheel and asked Alberto Jr. to get a lamp and an 

extension cord. Sandra went inside the house to get a jacket, 

and Mr. Diaz told her to get him some rags. The boy came back 

with the lamp, and Mr. Diaz checked the wheel and the suspen

sion. He said that a bolt was missing, and he told his son 

that they had forgotten to put the bolt in place when they 

worked on the car the previous day, liTe acuerdas que no 

sabiamos donde iba la tuerca." He told Alberto Jr. to get the 

bolt. Mr. Diaz placed the bolt, but the car's wheel did not 

turn. He mentioned that there might be something wrong with 

the transmission's gears, and that he would look into it the 

following day. 

Although men sometimes participate in household chores, 

most of these tasks are under the supervision of women 

(Collins 1985; Hartman 1981; Zavella 1987). Mrs. Diaz is 

responsible for sweeping, dusting, and washing clothes, but 

she also assigns chores to other family members. Mrs. Diaz 

washes three or four loads of clothes every day. Washing 

clothes is very time-consuming, and she enlists the assistance 

of other people to finish all tasks. Alberto Jr., Sandra, and 

Isabel are responsible for making their beds and cleaning 

their rooms. They also pick up trash from their rooms and the 

bathroom. Alberto Jr. picks up the garbage in the kitchen, 
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and he takes both sets of waste to the big container in the 

alley. 

Isabel and Sandra are also responsible for sweeping the 

front and back patios. Washing dishes in the afternoon is a 

task divided between the girls. Although they have to do it 

on separate days, sometimes they work together. One washes 

dishes and the other dries them up. The children know their 

daily chores because Mrs. Diaz assigns them on a weekly basis 

by making notes in a calendar. She devised this system in 

order to avoid arguments among the children. 

The preparation of food for the household is one of the 

most delightful activities for Mrs. Diaz. She enjoys cooking 

very much, and states that she feels uncomfortable whenever 

her older daughters do most of the cooking, even if it is a 

special day like her birthday. Making breakfast and dinner 

are routine activities for Mrs. Diaz, and she is always 

learning new recipes. She learns these recipes from friends, 

books, and food packages. A few years ago she purchased a 

food recipe box from "Betty Crocker." 

Although cooking is a central activity for Mrs. Diaz, she 

receives assistance from her daughters. The oldest daughter 

helped Mrs. Diaz in the preparation of food when she used to 

live with them. Whenever Mrs. Diaz made tacos, her daughter 

assisted by cutting chicken in small pieces. Sandra and 
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Isabel also prepare breakfast on Saturday to provide rest for 

Mrs. Diaz. 

Childcare and looking for the wellbeing of children is a 

task of all household members. The safety of children is a 

major concern for all household members. Velez-Ibanez 

(1988a:40) mentions that Mexican American children, in 

contrast to Anglo children, grow up in an environment sur

rounded by many relatives. However, women are still the 

principal caretakers (Collins 1985; Hartman 1981; Novarra 

1980). In some cases, provisions for childcare releases women 

to the labor market (Velez-Ibanez 1988a:37) or school. 

Additionally, caring of children occurs while the caretaker is 

engaged in other activities. Below are several examples of 

how caring for offspring is accompJ.ished in the Diaz house

hold. 

Mrs. Diaz is responsible for taking care of the children. 

Overseeing the children is variably handled, depending, in 

great part, on their ages. She also receives assistance from 

Mr. Diaz and other family members such as when her three 

younger children look after her two grandchildren. Addition

ally, whenever Mrs. Diaz had to run errands, her oldest 

daughter, Aida, took care of her younger siblings. On these 

occasions, Aida fed her brothers and sisters and decided on 

whether to allow them to go and play on the street or the 

school grounds. 
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Child care is reciprocal in many contexts (Velez-Ibanez 

1986:8). Mrs. Diaz often takes care of her grandchildren. 

Teresa Diaz gave birth to Luis eighteen months ago. She moved 

out of the Diaz household and moved in with her sister Martha. 

Both of them took care of Luis, but sometimes Martha was at 

work and Teresa called upon Mrs. Diaz to take care of Luis so 

that she could go to school. Mrs. Diaz picked up the boy and 

brought him to her house. She kept an eye on the boy and did 

household chores at the S3me time. On one visit, Mrs. Diaz 

was washing dishes and Luis was trying to get something from 

the kitchen shelves. Mrs. Diaz blocked the shelves with 

chairs, and stated that the boy likes to get things from the 

shelf and might hurt himself. Afterwards, she bathed Luis in 

the kitchen sink.Teresa Diaz and Luis moved back in with her 

parents, and Aida and her family moved out to their own 

apartment. Nevertheless, Mrs. Diaz takes care of Aida's 

daughter, Perla, almost on a daily basis. Aida enrolled Perla 

in a special three-hour school program so that she could work 

in a supermarket. However, Perla gets off the program while 

Aida is still at work and Mrs. Diaz has to go and pick up the 

girl. She takes care of Perla and continues with her house

hold work until Aida gets off work. Aida is grateful because 

she has been able to work because her mother takes care of 

Perla. 
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Men also participate in child care activities but their 

assistance is different and limited. During a family visit I 

noticed that Teresa, her baby, and Roberto were watching 

television in the living room. I was talking to Mr. Diaz and 

his wife in the kitchen/dining room. Alberto came to the 

kitchen with the baby and said that he was baby-sitting 

because Teresa had to do something. He gave the baby to Mrs. 

Diaz, and he went back to the other room. Mrs. Diaz gave the 

baby to Mr. Diaz because she got up to check the food on the 

stove. Mr. Diaz sat the boy on the table, and he and Mrs. 

Diaz talked to the boy. Afterwards, Mrs. Diaz took the boy to 

Teresa. 

child care is not only the supervision of children and 

providing material assistance when needed, but it also 

includes 

parents. 

regarded 

1988a) . 

the transmission of values deemed acceptable by 

Reciprocity and cooperation are values highly 

in u.s. Mexican households (Velez-Ibanez 1986; 

In this household both parents try to foment these 

values as well as good behavior. For example, Mr. Diaz has 

promised a late 1940 I S model car to Alberto for his 18th 

birthday. However, Alberto Jr. will get the car only if he 

behaves well, does his schoolwork, and does not get involved 

with drugs. In this situation, Mr. Diaz rewards good behav

ior. 
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Teaching sharing and cooperation among the children is 

one of Mrs. Diaz' principal concerns. Alberto Jr., Sandra, 

and Isabel used to argue among themselves upon the acquisition 

of the Nintendo game. They argued because the child who wins 

most of the time ends up playing more time. Mrs. Diaz turned 

off the machine whenever the arguing got out of hand, and she 

told them that they could play only when they learned to take 

turns. Taking turns is also emphasized for watching televi

sion. Mrs. Diaz turned off the television several times until 

the children learned to watch television without arguments. 

Sharing, cooperation, and humildad are all associated in 

Mrs. Diaz' mind. She believes that in order for a daughter to 

be humilde, she must be taught to help her younger brothers 

and sisters. Furthermore, she believes that these things must 

be taught since infancy, "Uno tiene que ensenarlos desde que 

estan chiqui tos. II Addi tionally, Mrs. Diaz has taught her 

daughters that they can watch television only if they follow 

certain rules with respect to household chores. For example, 

Sandra and Isabel must clean their room after playing, or they 

will not be allowed to watch television. 

Taking care of children as well as teaching them certain 

values and attitudes held by parents take place in a web of 

social relations (Velez-Ibanez 1986; 1988a). It is through 

the interaction with others that children learn what is valued 

and expected from their behavior (Briggs 1984). However, much 
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of this learning also takes place in other c~ntexts. These 

conditions are embedded in the social and recreational 

activities of household members. 

Social/Recreational Funds. 

Birthday parties, family visits, and recreational 

practices are important activities for maintaining social 

relationships among household members and related kinsmen. 

These activities in the Diaz household are influenced by their 

relationship to the families of two daughters and by the 

household's economy. 

Activi ties for birthday parties have changed through time 

in the Diaz household. Mrs. Diaz states that she used to 

spend much time in the planning and preparation of her 

children's birthday parties, and nowadays they are not a big 

event. To a great degree, the event's complexity depends on 

whether the party is for children, adolescents, or adults. 

Al though the composition of people attending these events 

vary, women plan and manage these activities (Cheal 1988; 

Velez-Ibanez 1989b:24-25; Wellman 1985). In addition, the 

enactment of these practices require much cooperation, 

2specially if many tasks need to be done. These themes are 

explored below. 

Isabel celebrated her eleventh birthday on september, 

1989. She was allowed to decide whom to invite, the food, and 
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Isabel invited six of her 

friends from school to her party. They ate carrot cake and 

hot dogs. Mrs. Diaz baked the cake, and the girls cooked 

their own hot dogs. Afterwards, they watched television and 

went to play to the school grounds. 

According to Mrs. Diaz, Isabel's party was very simple, 

and she states that birthday parties for the children were 

more "formal" in the past. Sometimes she baked the cake and 

bought at other times. She also made many paper ornaments for 

these parties. Many children attended these events. Similar

ly to these practices, Mrs. Diaz played a major role in her 

granddaughter's (Perla) birthday party. However, Perla's 

mother also played a key role in planing and managing the 

party. 

Perla's fourth birthday party was held on May 12, 1990. 

Aida had been planning the party since April, but she was 

concerned because she did not have enough money. She told her 

mother about her plans and concerns, "... me decia que no 

sabia como Ie iba a hacer si no tenia dinero." Mrs. Diaz told 

her that she was going to help her and that if they did not 

have enough money, then they would ask Mr. Diaz for more 

money. 

Aida spent $120 dollars for the party. This figure 

includes $50 fLom her mother, and $20 from her father. Aida 

was also assisted in the preparation of food by her mother and 
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sisters. The food included sandwiches, a cake, ice cream, and 

potato chips. Additionally, since Mrs. Diaz is in control of 

the kitchen's domain, Aida asked her specifically to let her 

take control of the activities. Aida wanted to learn how to 

do it and serve the meal. 

About forty people showed up for the party, and in 

contrast to Isabel's party, most were relatives. Mrs. Diaz 

recalls that everybody had fun, especially when the pinata was 

broken. However, most women and children were in the front 

patio for the pinata while adult men were in the ki tch

en/dining room. Mr. Diaz only came outside to tie the pinata 

across a wall. He was assisted by Teresa's boyfriend. 

Cheal (1988:177) states that gift-giving is an important 

activity for women because it facilitates the expression of 

intimate feel ings. Perla received socks from Teresa, and 

Martha gave her a dress. She got a Barbie doll frcm her 

father I s sister, and she received dresses from two other 

aunts. In addition to giving gifts, women played a key role 

in the enactment of the event, and derived much pleasure from 

these activities. By participating in these activities, women 

create their own relational world characteristic of the moral 

economy (Cheal 1987:155; 1988:182-183). 

Birthday parties are important social acti vi ties for 

maintaining good relationships among relatives, but these 

reldtionships are strengthened by frequent family visits 
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(Velez-Ibanez 1986; 1988a:36). The Diaz family, in contrast 

to the previous three, are a core household and they are 

frequently visited by two of their daughters and their 

offspring. For example, Aida visits her parents on a daily 

basis either to leave or pick up her daughter. At other 

times, Teresa leaves her son with her mother so she can go to 

school. Whenever they visit, they help with household chores. 

certain social activities are recreational as well. 

Members of the Diaz household participate in various recre

ational activities. These activities are influenced by the 

household I s income, values held by parents, and by gender 

differences. Recreational activities range from going to the 

movies and watching television for most members, to specific 

activities such as drawing in which only a few members 

participate. 

The family engages in story-telling sessions almost on a 

daily basis. Mr. Diaz likes to tell stories that he learned 

as a boy while living in Nogales, Sonora. Very often the 

children repeat the same stories. This is an important 

activity because it solidifies ties among household members, 

and children learn some aspects of life in Mexico. 

Going to the movies and eating out with great regularity 

are activities that differentiate this household from the 

other three. Partly, this is due to the family I s higher 

income. Nevertheless, Mr. and Mrs. Diaz prefer a movie 
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theater in the southern part of the city because it is 

cheaper. They like to go to the movies alone at first so that 

they can see the content of the film. They believe that many 

movies are too violent in nature and might have negative 

consequences on children's minds. 

The household's income has also allowed the tree younger 

children to attend a physical exercise program. Mrs. Diaz is 

concerned about Sandra's and Isabel's weight problem, and she 

enrolled them in a swimming program during the summer. She 

also enrolled Alberto so that the girls would not guess her 

true motives. Aside from this activity, they also like to 

roller skate near their home. 

Isabel and Sandra also participate in various indoor 

activities. They enjoy watching television, comedies in 

particular. They also like to play with the Nintendo machine, 

and to color and to draw. Sandra, however, does not partici

pate in the last two activities as much as before. Isabel 

often plays by herself, with a younger friend Lulu and/or with 

her niece. 

Alberto, in contrast to Sandra and Isabel, engages in 

numerous outdoor activities. He likes to ride bicycles with 

his friends. He also plays basketball and baseball in the 

school grounds. At home, he likes to hit a punching bag. In 

addition, Mr. Diaz often takes him fishing. 
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Aside from these practices, Alberto likes to watch 

television with his parents. In contrast to the previous 

three households, they prefer science and animal programs on 

Publ ic television. Much learning occurs in this acti vi ty, and 

as reported for other populations, children initiate the 

process by asking questions (Wood 1986:203-204; G. Wells 1981; 

Tizard and Hughes (1984) .For example, one day while watching 

a program on the Ozone Layer, Alberto asked his father about 

the effects of its destruction. Mr. Diaz replied that the 

sun's ultraviolet rays and a raise in the planet's temperature 

would surely affect us. Alberto said that we should do 

something about that, and his father replied that we could 

start by growing the things that we eat. 

Social and recreational activities also have an affective 

component. These practices are important elements for the 

operation of a household, and women play a crucial role in 

creating positive relations among members within the household 

and between related households. Cheal (1987:155; 1988:181-

183) argues that caring among women represent social networks 

of love made explicit through gift-giving. Tn the Diaz 

household, Mrs. Diaz is in charge of buying gifts for people. 

As Mr. Diaz stated, "Ella esta al pendiente de los regalos." 

For Mother's Day, Mrs. Diaz bought cards and corsages for 

her mother and for her mother-in-law. She also bought 

corsages for her daughters because they were pretty. She 
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showed Mr. Diaz the card for his mother so he could read its 

message. Buying cards is important to her because this is how 

she shows her appreciation for people. She states that a card 

is important because it symbolizes caring for another person, 

"Una tarjeta es muy importante porque ensefia 10 que aprecia 

uno." 

Providing gifts for people and showing them affection is 

one of Mrs. Diaz i major concerns. This interest affects many 

of her practices and beliefs. She states that women are more 

sentimental and sensitive than men. She adds that girls grow 

up to be this way by observing the mother act in such a way. 

To prove her point, she says that Sandra and Isabel show their 

mutual affection by holding hands. This affection is trans

mi tted to children, and Isabel often hugs and kisses her 

nephew and niece. Hugging and kissing is reciprocated by 

Perla. 

111- Ceremonial/Religious. 

with the exception of Aida's wedding, activities associ

ated with the church, religious beliefs and practices, or 

other type of rituals were not common in the Diaz household 

during the period of data collection. Religion was more 

important for the family in the past. Presently, household 

members do not attend mass. Religion is not discussed, and 

Mr. Diaz tells his children to have love for other people. 
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Aida Diaz got married on September, 1989 in a civil court 

ceremony. The activities for the reception were influenced by 

the relationship between Aida and her parents. The reception 

was held at Mr. Diaz home, and it was attended mostly by close 

relatives. Her parents helped Aida in the purchase of items 

need for the meal. Most of Aida's brothers and sisters are 

still members of her parents' household and could not contrib

ute much money for her wedding. 

Nevertheless, and as stated by Velez-Ibanez (1986; 1988a; 

1989b), many forms of cooperation characterize activities in 

u.s. Mexican households. However, the form cooperation takes 

may differ. For example, Mr. Diaz contributed mostly with 

money to purchase needed items. Mrs. Diaz, Aida, and other 

women cooperated mostly in the preparation and serving of 

food. 

Summary. 

Similarly to the two households treated in the previous 

chapter, the Hernandez and Diaz households have been greatly 

affected by economic change in the region. Household members, 

as well as the rest of the Mexican population in the U.S. 

borderlands have devised a set of strategies to ensure the 

continuation and reproduction of its members. These strate

gies, refer to as "funds of knowledge," have been historically 
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constituted by the incorporation of the population to the wage 

labor market (Velez-Ibanez 1986; 1988a; 1989b). 

In this work, funds of knowledge have been divided into 

three groups: economic, social/recreational, and ceremoni

aI/religious. These funds although present in each household, 

take a particular configuration in each specific case (Velez

Ibanez 1989b: 19) . Nevertheless, and as mentioned above, 

household members participation in the three domains follow 

gender lines, flexibility being the result of economic 

necessity and shortage of "gender appropriate" individuals for 

certain tasks. Additionally, the configuration of each 

household is shaped by its position within the life cycle and 

its economy. The cultural "shape" of each household patterns 

its domains of knowledge as well as their transmission and 

acq~isi tion. The configuration of the Hernandez and Diaz 

households are summarized below. 

The maj or similarity between the two households, in 

comparison to the Rosales and Sanchez households, is that they 

do not have frequent contacts with relatives and friends in 

Sonora, Mexico. However, the reasons for this is different in 

both households. One of them derives from its position within 

the cluster to which it belongs. The second factor has an 

economic base which ultimately affects the frequency of 

interaction between a household and related ones. 
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Velez-Ibiulez (1986; 1988a; 1989b) argues that Mexican 

households in the U.S. borderlands form clusters which are 

involved in extended social and economic exchanges. These 

exchanges are centered around a "core" household around which 

"peripheral" households carry out many of their activities. 

The Diaz family is a core household and many of household 

members' activities are shaped by this factor. The Hernandez 

household, on the other hand, is a "satellite" of Mr. Hernan

dez' parents household, and their activities are shaped 

accordingly. 

The Diaz family is a core household, and at one time or 

another, their daughters and offspring have been part of the 

household while at other times their daughters had separate 

households. While living separately, the daughters and their 

families are frequent visitors in the Diaz household. In 

contrast, many of the Hernandez' social and economic exchanges 

revolve around Mr. Hernandez parents household. 

In addition, the economic characteristics of the house

holds as well as the nature of their incorporation in Tucson 

is different. rrhese factors give the Hernandez and Diaz 

households their particular configuration with their respec

tive practices. 

The labor histories of both families reflect a common 

trend. Similarly to the population as a whole, their histo

ries have anecdotes of job and geographic dislocations (Heyman 
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1990). These changes resulted in people's acquisition of a 

broad set of skills, but most of them fall along gender lines 

(Bradley 1989). Nevertheless 1 the formation and incorporation 

of both households to the region I s economy is different, 

greatly affecting their composition and activities. 

Although both Mr. Diaz and Mr. Hernandez are/or have 

occupied jobs with high employment uncertainty and low 

salaries, their present income is very different. Mr. Diaz 

has been in Tucson since 1967 and he has held several jobs. 

Presently, he has an "adequate" income derived from his 

parttime job in construction and from the rental of his 

properties. Mr. Hernandez, on the other hand, has been in 

Tucson since 1987. He works full time in an auto repair shop, 

and he has to take side jobs in order to make ends meet. 

In addition to money earning activities, household 

expenditures and management shape individuals' daily practic

es. In both households money is earned by the male head. As 

part of the division of labor, most activities wi thin the 

domestic domain are the responsibility of women (Collins 1985; 

Hartman 1981). For example, both Mrs. Diaz and Mrs. Hernandez 

are responsible for grocery shopping. This activity takes 

place several times during the week. However, for Mrs. Diaz, 

purchases are made to buy food for her daughters and their 

children. She began to use coupons only when she had to 

provide this assistance. For Mrs. Hernandez, only food items 
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She also 

wai ts for her husband I s additional earnings to make these 

purchases. 

Aside from grocery shopping, both women are responsible 

for household chores and child care. However, the age and 

gender of family members affect the allocation of labor and 

time spent on these tasks. For example, Mrs. Diaz receives 

much assistance from her daughters in cooking, cleaning, and 

washing dishes. Mrs. Hernandez, in contrast, receives 

assistance in these tasks mostly by her daughter. Although 

her son helps somewhat, he complains that men do not do this 

type of work. 

Al though childcare is the responsibil i ty of women in both 

households, its nature varies as well. Childcare is not an 

important activity in the Hernandez household due to the 

relative "old" ages of Juan and Lisa. This activity is of 

greater importance in the Diaz household. In this instance, 

however, care is provided for grandchildren. This is of great 

importance to Aida and Teresa because as Velez-Ibanez (1988a: 

37) points out, caring for grandchildren releases women to the 

labor force and for completing school. However, Mrs. Diaz 

receives assistance in this activity from her younger daugh

ters. Through these activities both Sandra and Isabel are 

learning mothering roles (Chodorow 1978). 
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In contrast to women, Men's participation in the domestic 

domain is more limited. However, they play more important 

roles in home and auto repairs. 

earnings from repairing cars, 

importance in both households. 

Not considering Mr. Hernandez 

this activity is of equal 

Velez-Ibanez (1986: 1988a) 

reports that labor exchange is common for this population. 

For major repairs, Mr. Hernandez is assisted by his father and 

his brothers. The activity takes place in his father's house. 

He does minor repairs at horne and is assisted by his son. Mr. 

Diaz, on the other hand, repairs his and his brothers' cars at 

his house. His son helps him in these tasks. Thus, as 

reported by Velez-Ibanez (1989b:41), boys learn to do work on 

machines by assisting their parents. Both Juan and Alberto 

know how to repair bicycles. 

Home maintenance is of unequal importance in both 

households. Mr. Hernandez is knowledgeable in this domain, 

but he does not engage in this activity very often because he 

rents the house where the family lives. The landlord is the 

principal caretaker. He did a few repairs only when he 

obtained a rent discount. His son assists in this limited 

activity. 

household. 

ground up. 

Home repairs is a frequent practice in the Diaz 

Mr. Diaz owns the house and he built it from the 

His son has learned much about this activity by 

helping Mr. Diaz, and he can do some repairs on his own. 
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The operation of a household requires more than money 

earning activities, expenditures, and the household's division 

of labor. It also requires the maintenance of social and 

affective ties among household members (Smith et ale 1984; 

Netting et ale 1984; La Fontaine 1986; Barlett 1989). 

Interpersonal relations are maintained through social, 

recreational, and ceremc~ial activities, and by family visits. 

Additionally, for many u.S. Mexican households, social life 

revolves around a cluster of related households (Velez-Ibanez 

1988a:36). By and large, women are primarily responsible for 

the planning and regulation of these activities (Cheal 1987; 

1988; Velez-Ibanez 1989b:24-25; Wellman 1985). 

In the Hernandez household most social activities gyrate 

around the household of Mr. Hernandez parents. Family visits 

occur at least twice a week. However, the closest social bond 

developed is among Mrs. Hernandez and one of her sisters-in

law. The relationship is characterized by much cooperatjon 

and confian6a. Their strong bond developed through frequent 

visits and participation in joint household activities (see 

Gambetta 1989). Their mutual affection is pronounced by 

giving cards to each other (i.e., Mother's Day). 

Signs of affection and much cooperation also character

ized a get-together for Mother's Day ~n Mrs. Hernandez home. 

Labor exchange and cooperation are important features of U.s. 

Mexican households (Velez-Ibanez 1986; 1988a), and for this 
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event people cooperated in the purchase of food items and its 

preparation. Women played a key role in this event, and they 

participated in their own relational domain by exchanging 

gifts (Cheal 1987: 155) and by actively participating in a 

discourse (i.e, marriage) pertinent to women (Oakley 1981; 

Pollert 1981). 

Similar practices characterize birthday parties in the 

Diaz household. Although these events are rather simple for 

the Diaz children at the present moment, much cooperation and 

planning characterized this event for a granddaughter (Perla) . 

Aida Diaz received monetary assistance from her father and her 

mother. Mrs. Diaz also helped in the preparation of food. 

And women, in contrast to men, participated more in the event 

by being joyful during the pinata, and by providing gifts for 

Perla. 

wi th the exception of Aida's wedding, no ceremonial 

activities were recorded for these households during the 

period of data collection. Similarly to the events of Perla's 

birthday, Aida was greatly assisted by her parents, both 

financially and in the preparation of food. However, and as 

a characteristic of the domestic domain (Collins 1985; Hartman 

1981), women prepared and served the food. 

To a large extent, recreational activities in both 

households differ, and this variability derives from their 

respective financial means. The Hernandez' occasionally go to 
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the park, the zoo, or to Macdonalds. The Diaz', in compari

son, often go to the movies and to restaurants. Additionally, 

they were able to afford an exercise summer program for their 

younger children. 

Other recreational activities like watching television 

occurs in both households. In addition, children engage in 

various outdoor and indoor activities. However, and as 

reported by Lever (1976; 1978) for Anglos, these activities 

often follow gender lines. Boys in both households prefer 

riding bicycles and basketball, while practices like drawing 

and singing are preferred by girls. Much transmission of 

knowledge occurs in children's games (see Dunn 1983), and in 

the case of Lisa Hernandez in particular, these activities 

reflect a feminine domain characteristic of adult women 

(Oakley 1981; Pollert 1981). 

In contrast to the previous two families, most activities 

in the Hernandez and Diaz households occur in Tucson. 

However, these practices are influenced by their financial 

means and their position within the larger household cluster. 

These two factors influence greatly household members' daily 

activities at home, at relatives' homes, or in other settings. 

People I s knowledge is acquired thereby by their specific 

practices. 

Household members daily activities can not be understood 

completely without taking ~nto consideration the impact of 
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formal schooling in their lives. However, it should be noted 

that people also act on this institution and its derived 

practices by applying prior bodies of knowledge. The inter

mingling of household and school practices is not always 

congruent. This factor affects students' academic perfor

mance. The relationship between the schools and the four 

households are explored in chapter seven. 
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CHAPTER 7: THE HOUSEHOLDS AND THE SCHOOLS 

I- Introduction. 

The education of children, both in formal and informal 

settings, is an important factor of household reproduction 

(Hans-Dieter et al. 1984:24). Formal schooling, as an 

institution of the larger socio-economic environment, shapes 

and delimits household members practices. Individuals, 

however, respond actively to these forces by applying previ

ously learned skills and bodies of knowledge. These practices 

and bodies of knowledge are variable depending on prior 

composition and incorporation into the school setting and to 

other household acti vi ties. The interplay of these forces 

shape and delimit students' academic achievement. 

Thus, it is not surprising to see the findings of recent 

research indicating great variability between horne-school 

linkages. Lareau (1989) I for example, found that the rela

tionship between school and working class households is 

different from that of upper-middle class backgrounds. 

Differences are even present within the same social class 

group (1989: 103) . Variabil i ty has also been found with 

respect to specific horne literacy activities (Teale 1986) .In 

this chapter I analyze home-school linkages in the four 

households. The objective is to elucidate the way in which 

school derived practices are intermingled with other household 
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activities. An important factor affecting this relationship, 

as reviewed previously, is the demarcation of household 

members practices along gender lines. However, the specific 

linkage between household members and the schools along this 

domain vary depending on their participation in other house

hold domains. The interplay of these practices provide each 

household with its particular configuration with respect to 

home-school linkages. This configuration affects household 

members participation in school activities, homework and other 

literacy practices, attitudes and beliefs toward education, 

and home-school discontinuities. The interaction of all these 

factors affect greatly students' academic achievement. 

The Sanchez Household. 

The specific home-school linkages in the Sanchez house

hold are shaped, to a great extent, by its members wage 

earning strategies and the nature of their jobs. Both Mr. 

Sanchez and his wife have positive attitudes toward education. 

They wish their offspring to go as high as possible in school. 

However, their contribution to the schooling of their children 

is unequal with Mrs. Sanchez doing most of the work. Lareau 

(1989:90-91) points out that despite women's increasing 

participation in the labor force, they are still primarily 

responsible for childrearing. The schooling of children being 

an important aspect of this activity. 
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Mrs. Sanchez participation in school related matters is, 

in great part, determined by her participation in the labor 

market, and her responsibility for household chores. Her 

"free" time shapes, to some extent, the degree to which she 

goes to school, believes that her assistance is needed at 

school, signs and keeps school notes and records, and most 

important, her contributions to the family I s awareness of 

children's academic development. 

She assisted in various activities in 1984 when her three 

older sons were in elementary school. She did not have a wage 

paying job, and took care of her sister's daughter. One of 

her responsibilities was to take her niece to school. Once at 

school, she stayed a few hours to help in various tasks. 

Among other things, she served breakfast in the cafeteria. 

However, her participation in these acti vi ties diminished 

greatly once she obtained a wage paying job. 

Her most recent participation is in an after-school 

program attended by the youngest son, santiago. Mrs. Sanchez 

was ab:l.e to go to this program because it required her 

presence only once a month and after getting off work. In 

this program, she read to the children and helped them read as 

well. All these activities were in Spanish. This type of 

participation differs in the sense that Mrs. Sanchez performed 

as a person who contributes to the learning process of 
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students, and not only as a person who could contribute manual 

labor. 

Presently, Mrs. Sanchez believes that teachers do not 

request parental assistance as much as before. To support 

this notion, she stated that a few months ago she received a 

petition to go and help clean the school. She volunteered for 

the task, but did not participate because she was not call 

back. 

other school related acti vi ties are under the supervision 

of Mrs. Sanchez as well. However, under certain circumstanc

es, she receives assistance from her sons and husband. For 

example, she reads most of school's notes written in Spanish. 

Notes in English are "passed" around among the older boys who, 

being fluent in the language, explain to their parents the 

nature of the messages. Mrs. Sanchez signs these notes and 

later informs her husband. Occasionally, Mr. Sanchez signs 

school notes when his wife is at work. He does not read the 

notes and asks his sons to tell him what they are about. 

Mrs. Sanchez is also responsible for keeping and storing 

important school notes and grades, and for notifying her 

husband on these matters. Anew, her time available after work 

and after household chores impact greatly the family's 

awareness and actions with respect to the students' academic 

development. For example, a note was received from the 

school's district stating that Alberto was a gifted student. 
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The notice was in both Spanish and English. It was an 

invitation for Alberto to participate in a gifted student's 

program. However, Mrs. Sanchez and her husband did not 

request more information on this matter, and Alberto never 

joined the program. 

The family's responses to school related activities are 

also exemplified by the case of Santiago. This example 

illustrates, to some extent, parents knowledge about their 

children's school performance and their activities for 

improving academic achievement. 

In 1988 Mr. Sanchez and his wife stated that with the 

exception of Santiago, their sons were doing well in school. 

Mrs. Sanchez believed that santiago's problems for not paying 

attention at school, resulting in low performance, were 

because the boy is very restless. As a result, santiago was 

classified as being an "at risk" student. Parents were 

notified and their permission was requested to place the boy 

in a special after-school program. Permission was granted and 

Santiago attended the program twice a week. Tutoring was 

provided in mathematics and English. 

Mrs. Sanchez assumed that the program had been beneficial 

because Santiago was able to finish his homework at school 

most of the time. However, Santiago's final grades (fourth 

grade) in 1988 show a complex story. The grades are as 

follows: Language Arts, C; Writing, B; Spelling, C; Mathemat-
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ics, c; Science, Ci social Studies, D; Health, D; P.E., C; 

Fine Arts, F; Music, C. Although Santiago received average 

and above average grades in those subjects where he received 

assistance, his total GPA was 1.80. 

Another example of incongruity between parental awareness 

of their children's academic development and reality is 

exemplified by the case of Roberto, the oldest son. However, 

and in contrast to the case of Santiago, parents' perception 

and response to Roberto's situation is affected by Mrs. 

Sanchez heavy workload and by Roberto's incorporation to wage 

labor. This case also illustrates the fact that some house

hold practices are in opposition to those of the school. 

Although both Mrs. Sanchez and her husband stated that 

their older children were doing well in school, they were not 

aware of changes in their performance. Roberto I s school 

grades exemplify this. His grades for January 1988 where 

recorded when he was in tenth grade: English, B; Reading, B; 

Bilingual Math, B; Bilingual Science, A; P.E., Ai GPA, 3.4. 

As a junior in high school, his grades for January 1989 are as 

follows: English, Fi Bilingual Algebra, C; Bilingual American 

History, A; Drivers Ed., Ci Bilingual P.E., C; GPA, 2.0. In 

the period of one year Roberto I s grades dropped 1.4 grade 

points. 

Roberto's diminishing school performance began when he 

started to play professionally in a teenage musical band in 



268 

Nogales, Sonora. Mr. Sanchez encouraged him to play with the 

band so that Roberto would later be able to join his band. 

However I Roberto's homework practices changed greatly. He 

goes to Nogales four or five times per week, and he does his 

homework in the car. This may not be the best environment for 

schoolwork because the radio is on and there is much conversa

tion among the riders. Upon my inquiry, Mr. Sanchez stated 

that Roberto stays in Tucson to study for exams or other 

important things. However, Roberto spends much time in 

Nogales, and this frequency increased because he stays on 

weekends to play and visit his girlfriend. 

Both Mr. Sanchez and his wife approved of Roberto's job 

and were aware of his homework practices. Nevertheless, Mr. 

Sanchez became enraged when he realized the downturn shift in 

Roberto's grades. He cursed his son and asked his wife why he 

had not been informed on this matter. Mrs. Sanchez replied 

that she had not been aware of the change in performance. Mr. 

Sanchez stated that if Roberto did not improve his grades, he 

would be removed from playing in the band. He added that 

Roberto was also paying too much attention to his girlfriend 

in Nogales, Sonora. 

Homework practices must be seen in their relation to 

students' other household activities. La Fontaine (1986:25) 

points out that "the structure of the household is also a 

structure of socia 1 relations." This suggests that these 
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relationships shape a wide array of household members practic

es. As reviewed for the case study of the Sanchez family in 

a previous chapter, the relationship among Mrs. Sanchez and 

Ricardo is very close. This positive affective relationship 

has affected, greatly, Ricardo's academic performance. 

Ricardo, in contrast to Roberto, does not go very often 

to Nogales, Sonora with his father. He prefers to stay at 

horne and keep company with his mother. staying at horne has 

allowed Ricardo to do his homework in a relatively "stable" 

environment (in comparison to Roberto who does his homework in 

the car). 

Ricardo was very concerned about his school grades 

because he received three Dis in one semester. However, he 

managed to improve his grades in a one and a half year period. 

His grades for January 1989 are the following: Bilingual 

English, D; Reading, D; Bilingual Math, F; Western Geography, 

0; Bilingual Science, C; P.E., C; GPA, 1.16. Grades for 

January 1990 are as follows: Bilingual English, C; Bilingual 

Math, D; Bilingual Biology, B; Native Spanish, B; Drivers Ed., 

C; GPA, 2.20. His final grades for Spring semester 1990 are 

the following: Spanish, B; Biology, C; English, B; Free 

Enterprise, C; Algebra, D; Auto, B; GPA, 2.33. Ricardo 

improved his GPA by 1,17 points in this period. 

The academic development and performance of Roberto, 

Ricardo, and Santiago highlight important aspects of home-
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Household members' practices in relation to 

material are variable depending on each 

members' general household activities and the relationships 

among themselves. These factors affect household members 

participation in school matters and students' academic 

achievement. Nevertheless, there are additional household 

derived practices which are incompatible with those from the 

school, resulting in discontinuities. Below we review some of 

these discontinuities and their effect on students learning. 

A good example of home-school discontinuities is the 

importance of music to the household and its impact on 

classroom activities. AJl the Sanchez' children play musical 

instruments, and Santiago knows many songs. His home environ

ment is surrounded in music, and he used to sing and whistle 

in his third grade classroom. His teacher considered this 

behavior disruptive and strange, and she often punished the 

boy. In addition, this musical background continued to be 

denied in fourth grade. Regardless, of his knowledge, 

Santiago received a C grade in his music class. 

School's ignorance of students' home knowledge and how 

this affects their classroom behavior is just one example of 

home-school discontinuities. Another important factor 

affecting students' academic performance is the specific 

context of the tea::::hing and learning environment in both 

settings. Differences in the learning transaction process 
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results in school derived low academic achievement, and in the 

development of negative feelings and mistrust among the 

participants. 

Santiago continued to have school problems in fifth 

grade. He did not get along with the teacher. One day I 

asked Santiago to write down the things that he likes and 

dislikes about school. He wrote that he dislikes the teacher 

and the classroom, "No me gusta Ie maestro, y el salon. II 

Santiago's feelings toward his teacher were reciprocated. On 

one occasion the teacher visited Santiago's parents to notify 

them that the boy had problems in mathematics but that he also 

had discipline problems as well. Santiago had been punished 

and told to stay after school. He did not comply and went 

home instead. 

Classroom dynamics and specific actions among Santiago 

and his teacher resulted in the former's rej ection of his 

instructor. santiago, on the other hand, likes to participate 

in a special after-school program in the housing complex where 

he lives. He also has positive feelings towards the teacher. 

One day he wrote that he likes to study English and the 

teacher, liMe gusta Ie ingles y la maestra.iI In this program, 

students have more control of their activities and they are 

not punished as often as in the regular classroom. In 

addition, students do many things with clay, an activity that 

Santiago enjoys. Santiago's positive attitude towards this 



272 

program is because the learning context resembles more closely 

the home learning environment (see Velez-Ibanez 1989b:44-45). 

Santiago's problems at school derive, in part, from the 

nature of his activities outside school and within the 

classroom. As reviewed for the household, many of men I s 

activities occur outside of the house. santiago, for example, 

plays bnsketball, marbles, and toys in Tucson and Nogales, 

Sonora. His freedom of movement, however, is restricted in 

the classroom setting. Women, however, may respond different

ly to the classroom setting due to their larger exposure to 

activities inside the house or nearby. Nadiaos games, 

reviewed below, illustrate this factor.Although the school and 

home learning contexts differ, people, after being exposed to 

the latter, acquire a number of practices which affect their 

home behavior (e.g., Laosa 1982:796; Greenfield and Lave 

1982:188). Some of these practices affect in a negative way 

household members' interactions with each other. However, 

other school activities enter the household domain in the form 

of games. 

Velez-Ibanez (1989b:43) and Levin (1990) point out that 

the school model of teaching is accentuated by parents while 

assisting their children with homework. This method features 

strong punitive measures. For example, Mr. Sanchez and his 

wife assist Santiago with his school work. However, they 

employ an authoritarian and direct way of talking to Santiago, 
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resulting in the latter "freezing up." It turned out that 

their "technique" for assisting Santiago was learned from 

their own school experiences. 

School related practices also enter the household in 

other ways as well. During a family visit, I noticed that 

four year old Nadia came into the house with a piece of paper 

and a pen. She was playing with two girls, who already go to 

school, in the front patio. Nadia asked her mother to write 

her name (Nadia's) on the paper. I asked Nadia if she knew 

how to write her name, and she replied negatively. She 

grabbed the paper and went outside to play. Thus, Nadia's 

incipient "school" experiences were transmitted by two older 

girls and her mother. 

Horne-school linkages in the Sanchez household are varied 

and complex. Household members participation in school 

affairs is determined, to a great extent, by their household 

practices and participation in wage labor. The schooling of 

children is primarily the responsibility of Mrs. Sanchez. Her 

heavy workload shapes her participation in school activities 

and her awareness of her children! s academic development. 

Students' academic performance is affected by their specific 

activities within the school, the home, and trips to Nogales, 

Sonora. The school ignores students' home knowledge and this 

has a negative effect on their performance and creates 

feelings of animosity among the participants. Nevertheless, 
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many school derived practices enter the household domain in 

the form of parental assistance with homework and in the form 

of children's games. 

The Hernandez Household. 

Schooling and learning are heavily emphasized in the 

Hernandez household by both parents. However, and as reported 

by Lareau (1989:90-91), women are primarily responsible for 

the schooling of children. In this household, Mrs. Hernandez 

believes the education of children is her obligation because 

she stays at horne and her husband has a wage paying job. 

Nevertheless, many of the household horne-school linkages are 

shaped by Mrs. Hernandez role as a homemaker and also by her 

attitudes toward education. 

To a large extent, Mrs. Hernandez U participation in 

school related matters is delimited by her practices in the 

household and her desire to improve the economic situation of 

the family through her own education. Her conceptions of 

schooling are shaped by her experiences and by a set of values 

and ideology learned from her mother. However, some of these 

practices may be detrimental to the learning of children. In 

addition, children respond differently to schooling and 

education. 

Mrs. Hernandez has been involved in multiple school 

related activities in Sonora and in Tucson. She is very 
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interested in education and teaching. In Mexico, she had the 

desire to study to become a teacher. However, her goals 

changed when she dropped out of school to work to help support 

the family .. Her interest in teaching can be traced to her 

mother who worked for a few years as a teacher in Sonora, 

Mexico. 

Although Mrs. Hernandez was not able to achieve her goal, 

she became involved in the formal education of her children 

once they began formal schooling in Nogales, Sonora. To a 

great extent, she was able to participate in school activities 

because her husband earned a good salary and she did not have 

to hold a wage paying job. Mrs. Hernandez assisted her son's 

(Juan) kindergarten teacher in various tasks. She made 

paintings and drawings, and taught songs to the children. She 

was happy to help at school, and the teacher showed her 

gratitude by permitting her to bring her daughter, Lisa, to 

school. 

Mrs. Hernandez experiences with her daughter's kindergar

ten teacher were different, and she did not help very much. 

In contrast to Juan's instructor, this teacher was very strict 

and scolded children as if they were grown ups. According to 

her, many children resented this treatment and cried. The 

teacher responded by telling parents that she did not like 

children who cry much, "La maestra reganaba a los ninos como 
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si fueran adultos, y decia que si los ninos eran llorones no 

los queria." 

The negative experience with Lisa's teacher did not 

curtail Mrs. Hernandez desire to participate in school 

affairs. Since the family's arrival to Tucson, she has been 

heavily involved in school activities for herself and her 

children. She realizes the importance of English in this 

society and she enrolls, whenever possible, in ESL classes. 

To some degree, she enrolled in these courses because she 

wanted to obtain a job as a teacher's aid, but was not able to 

get a position due to district's requirements and budget cuts. 

Addi tionally, she 1 ikes to spend time with teachers, and 

vOlunteering at school helps her fight boredom at home. Her 

participation at school takes two major forms. First, those 

activities that do not require her presence in the classroom 

during school hours. Second, her active practices within the 

school. 

According to Mrs. Hernandez, her husband works late and 

she does not want to bother him with school affairs. She is 

responsible for reading and storing school notes and report 

cards, and deciding whether the children should go to summer 

school. She informs him on these matters, and notifies him 

about school meetings so that he can drive her to school. For 

example, after Juan graduated from elementary school, she 

attended a school meeting at the junior high where the boy was 
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teachers and discussed school matters. 
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She met the 

Mrs. Hernandez also participates actively at school. She 

helps her children I s teachers two or three days per week. Her 

tasks include overseeing students, photocopying, making 

posters, and going on field trips. Additionally, she goes to 

school to learn in order to better help her children. She 

sits with them in the classroom and does the assignments. She 

wants to understand the material that her children have to 

learn. However, she spends more time in Lisa I s classroom 

because Juan gets embarrassed whenever she shows up in the 

classroom. 

Children's response to the presence of their mother in 

the classroom is variable. Juan and Lisa's attitude toward 

school, and their academic performance also differs. However, 

there are some key similarities in their views of schools and 

teachers in general, and this commonality exemplifies home

school discontinuities in the ways children learn at home and 

at school. 

Notwi thstanding Mrs. Hernandez efforts to assist her 

children with school related work, Lisa is more successful 

than Juan. During a visit I asked Juan to write the things 

that he likes and dislikes about school. He wrote that he 

does not like homework and to be given homework, "Y 10 que no 

me gusta de la escuela es hacer tarea y que me encargen 
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tarea." Mrs. Hernandez did not like these statements and 

asked Juan to write something else. He wrote that he likes 

football and basketball, and dislikes kickball and being 

punished for misbehaving, "ami 10 que me gusta de la escuela 

es jugar football, y basketball, 10 que no me gusta es jugar 

kitball y cuando no salgo a jugar porque me porto mal aveces." 

Mrs. Hernandez accepted the second version. 

Juan's negative attitude toward school derives, partly, 

from the nature of his activities at home. Juan assists his 

parents in various tasks. He also likes to ride his bicycle, 

spending much time in the street or in the bastketball court 

wi th his friends. He does not 1 ike to spend much time in 

"closed quarters." His sister, however, spends much time 

within the domestic setting, and she adapts more quickly to 

the classroom setting. These differences are elaborated 

below. 

Mrs. Hernandez high regards for education affects her 

views on her childrenos academic performance. Juan's attitude 

toward homework and school are reflected in his academic 

performance. Mrs. Hernandez stated that Juan was doing well 

in school, but his report card shows otherwise. Juan's grades 

for the fourth quarter 1989-1990 are as follows: E.S.L., C; 

Bilingual Science, Bi Bilingual Math, Di Bilingual Social 

Studies, B; Art, C; GPA, 2.20. 
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Lisa, in comparison to Juan, has a slightly different 

view of school. Her emphasis is on school subj ects and 

teacher's behavior. She likes to draw and read mystery books, 

"Me gusta colorear, dibuj ar, y leer libros de misterio." Upon 

further inquiry, she said that she likes science only a bit, 

and mathematics "so-so," "Ciencia me gusta un poquito y 

matematic~s m~s a menos." She did no elaborate further and 

preferred to talk about her new teacher at school. 

As reviewed for the case study for the family in the 

previous chapter, Lisa has a very strong interest in under

standing people1s behavior. As reported by Cheal (1987; 

1988), Wellman (1985) ( and V~lez-Ib~fiez (1989b:24-25) , women 

play key roles in the enactment of social acti vi ties. As 

such, understanding human behavior becomes a premium for 

regulating these practices. Thus, it is not surprising to see 

that Lisa is very interested in her teacher's behavior. In 

addition, discerning those features characterizing good and 

bad teachers highlight important home-school discontinuities. 

Lisa's fifth grade teacher died at the middle of the term 

and was replaced by another instructor. According to Lisa, 

the new teacher was bad (mean) at the beginning. The teacher 

scolded children because they misbehaved and did not obey her, 

IILos ninos se portaban mal y no Ie hac ian caso." A few of 

them talked much and yelled. Lisa, hersel f, was scolded 

because she did not want to do her mathematics assignment. 
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She told the teacher that she would do the assignment at home 

and not in the classroom because she was bored. Nowadays the 

students behave because they do not want their names on the 

board and do not want to stay after school. Presently, Lisa 

states, the teacher is good and does not scold children very 

much. 

Classroom rules of behavior have been internalized by 

Lisa. Mrs. Hernandez showed me an award note received by Lisa 

from her teacher. The note had the following statement: LISA 

WAS A GOOD LISTENER TODAY. Mrs. Hernandez asked me if the 

note was for Lisa's good behavior. I translated the note 

roughly as meaning that the girl had been very attentive on 

that day. Mrs. Hernandez was very pleased with the explana

tion. To some extent, Lisa's "acceptance" of classroom 

behavior resulted in better academic performance than her 

brother 's. The following are Lisa I s final grades in fifth 

grade. Reading, B; Mathematics, B; Language Arts, Bi Sci-

ence/Health, C; Social Studies, A; GPA, 3.0. 

Scolding children and punishing them in other forms 

(i.e., staying after school) are things that children dislike. 

However, parental assistance with homework often follow the 

school model of teaching (Levin 1990; Velez-Ibanez 1989b:43). 

This style of assistance derives from parents' own learning 

experiences. In addition, and as reported by Reese et ale 

(1989:17) for Hispanic families in California, parents often 
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emphasize grammar and correct pronunciation as key features of 

reading and writing. 

Mrs. Hernandez frequently helps Lisa with her homework. 

She believes it is her duty to make sure that Lisa finishes 

correctly her assignments. One day, Lisa was working on a 

Spanish reading assignment, and Mrs. Hernandez helped her 

because she believed that the girl had problems. According to 

Mrs. Hernandez, Lisa does not know where to pause and put the 

stress on accentuated words. Mrs. Hernandez hits her on the 

arm so that Lisa can pay attention. She makes Lisa read over 

the words wrongly pronounced. "Le ayudo a la nina porque 

deletrea y la regano explicdndole donde debe de hacer pausas 

y donde no, y Ie doy manazos. Le pego porque no pronunciaba 

el acento. La nina no se fija y la hago que repita." 

The authoritarian style of teaching, as found in the 

schools, is enacted by Mrs. 

daughter with school work. 

Hernandez while assisting her 

This form of teaching with its 

emphasis on punishment is disliked by children, but they often 

recreate similar activities in their own games. Thus, certain 

practices are enjoyed in the context of a game, but disliked 

if encountered as part of regular classroom behavior. Below 

is an example of these practices as played by Lisa and her 

friend, Ana. 

Playing school was one of Lisa's favorite games. Lisa, 

being older than Ana, played the role of the teacher. Some of 
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the activities included reading and writing stories, "Leimos 

cuentos y escribimos cuentos." Lisa's favorite book was the 

one she used for second grade while attending school in 

Mexico. other activities include drawing houses and human 

figurines. In addition, punishing children was an important 

aspect of the game. Ana was punished when she failed to do 

the work and threw pencils to the wastebasket.The relationship 

between the school and the home in the Hernandez household is 

multifarious. Mrs. Hernandez is primarily responsible for the 

education of her children with her husband playing a peripher

al role. She participates actively in school affairs, but 

most of her assistance consists of manual labor for the 

teachers. Improving her children's academic performance is 

one of her goals, but they respond differently to her efforts. 

Also, her ways of assisting with homework mirrors the school 

style of teaching with its emphasis on authority, control, and 

decontextual ized literacy. The school style of teaching 

affects both children but Lisa has internalized it at a faster 

rate. This is the product of their different roles, based on 

gender, on household acti vi ties. Al though this style 'Jf 

teaching is disliked, some of its forms are recreated by Lisa 

in her games. 
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The Rosales Household. 

Similarly to the two previous households, formal educa

tion is highly regarded in the Rosales household. In one form 

or another, both parents participate in the schooling of their 

children. Their participation and practices are shaped, to 

some degree, by the extent of their participation in wage 

labor. However, and as reported by Lareau (1989:90-91), 

timewise, women contribute more to this task. Mrs. Rosales 

spends much time in this domain. In addition, she is greatly 

assisted by her daughter. 

Household members practices at work and at home delimit 

their interaction with the school and school derived activi-

ties. In addition, parents level of education and their 

proficiency in English affect some of these practices as well. 

Also, parents and children's views toward education and their 

knowledge of schools and teachers impinge on their actions. 

Finally, school regulations and dynamics, and the nature of 

interpersonal relations among students influence academic 

achievement. 

Although Mrs. Rosales and her husband are very supportive 

of their children's education, they do not visit the schools 

with any frequency. Mr. Rosales job takes much of his time 

during school hours, and Mrs. Rosales, though working three 

days per week, faces a similar situation. Both parents 

provide transportation for their daughter, Martha, because the 
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school is some distance away. However, Mrs. Rosales spends 

more time in this task because her husband is working most of 

the time. 

Mrs. Rosales other tasks include going to the schools to 

pick up her children's report cards. She is also responsible 

for reading and storing school notes. Information from the 

schools are reviewed first by Mrs. Rosales who later informs 

her husband on these matters. In addition, last year she 

helped to clean and paint the school on a weekend. 

Although both parents do not visit the schools frequently 

and do not talk much to their children I s teachers, they 

support the education of their children in various ways. For 

example, Mrs. Rosales bought two mathematics books in Mexico 

for her sons. She purchased the books so that the boys could 

study during the summer, and not forget what had been learned 

during the year. In addition, both parents assist their 

children with school work. However, this assistance takes a 

variable form. 

Notwithstanding the family's recent arrival to Tucson, 

and their lack of familiarity with the educational system, 

both parents assist their children as much as possible. 

However, these tasks are divided with one parent assisting a 

set of children while the other child receives help from the 

other parent. This division of labor is based on parent I s 

level of education. In addition, the specific practices of 
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the people as well as their familiarity with the educational 

system affect children's academic achievement. 

Both Renato Jr. and Marcial receive assistance with their 

school work from their mother and sister. They also partici

pate in other literacy activities. For example, Mrs. Rosales 

and Martha occasionally read to the children. In addition, 

Martha takes them to the public library to check out books. 

Speci fic examples of assistance with homework and school 

derived activities are reviewed below. 

Marcial is in first grade and he is not assigned much 

homework. However, Mrs. Rosales and Martha encourage him to 

learn to write. They teach him to put letters together to 

form syllables, tiLe estamos ayudando para que aprenda a 

escribir. 

silabas. iI 

Le enseflamos a que j unte palabras para formar 

A similar style for teaching writing has been 

reported for Hispanic families in California as well (Golden

berg 1987). 

Renato Jr. is in third grade, and he also receives much 

assistance with his school work from his mother and Martha. 

Helping Renato with his homework is a j oint effort. Mrs. 

Rosales begins to help the boy with his work, and then Martha 

takes over the task herself. This allows Mrs. Rosales to do 

other household chores. School work is done in the evening 

after people have eaten dinner. In the exampl~ below, Renato 

is scolded because he was playing instead of doing his school 
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work. Mrs. Rosales tells Renato to start working and she 

prompts him. 

Mrs. R.-

Renato
Mrs. R.-

Renato
Mrs. R.
Renato-

Mrs. R.
Renato
Martha
Renato
Mrs. R.-

Renato
Martha
Renato
Mrs. R.-

Martha-

Renato
Martha-

Renato-

Afterwards, Martha takes over this role. 

Son las ocho veinte y tres Renato y tu apenas 
haciendo la tarea. Mira yo te estoy ayudando. 
Aqui tienes que hacer la 260 y 261 en mate
maticas. Pero alIa andabas afuer& jugando. 
El Marcial tarnbien. 
Si, pero el a 10 mejor ya hizo la tarea antes 
de venirse. 
No. 
"Como sabes? 
No, porque habla para saber si nos habian 
encargado tarea. 
Si, pero a 10 mejor la hizo antes de venirse. 
Si, pero paque me pregunta. 
Pos pa hacerla. 
"Entonces? 
Tu apurate andale. Apurate a sacar las cuen
tas para que las saques en aquel papel. 
"seis por cero? Aqui, aqui, "seis por cuatro? 
GQue es seis por cuatro? 
Veinticuatro. 
No. Aver Gque es? 
Veinticuatro. 
Andale. GEsta Renato? Ahora has la otra 
cuenta. Treinta por cinco "que es? 
Cinco por cero, cero. Cinco por tres "que 
son? 
Quince. 
No, "que es ese numero entero? ciento cin
cuenta. Ahora, "diez por dos? "Dos por cero? 
"Dos por cero? 
Cero. 

************************************************************ 

Mrs. R.-

Renato
Mrs. R.-

Renato
Mrs. R.-

It I S eight twenty three Renato and you are 
barely doing your homework. Look, I am 
helping you. You have to do pages 260 and 261 
in mathematics. But you were playing outside. 
Marcial was too. 
Yes, but he probably did his homework before 
coming here. 
No. 
How do you knovJ? 
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Mrs. R.-

Renato
Martha
Renato
Mrs. R.-

Renato
Martha
Mrs. R.-

Martha-

Renato
Martha-

Renato-
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No, because he called to find out if we had 
homework. 
Yes, but he probably did it before coming 
home. 
But why did he ask me? 
So he would do it. 
Well then? 
You hurry up. Hurry up and solve those 
problems in that paper. . .. six times zero? 
Here, here, six times four? six times four? 
What is six times four? 
Twenty four. 
No, what is it? 
You hurry up. This one Renato? Now solve the 
other one. What is thirty times five? 
Five times zero, zero. What is five times 
three? 
Fifteen. 
No, what is the whole number? 
fifty. NOw, ten times two? 
Two times zero? 
Zero. 

One hundred and 
Two times zero? 

Regardless of parental attitude toward education, house-

hold practices and school derived activities are often in 

opposition. For example, Renato Jr. prefers to play than do 

his homework. He is able to finish his schoolwork because he 

is scolded, encouraged, and assisted by his mother and sister. 

Similarly, Marcial does not like school because he is punished 

frequently. He misbehaved so often that his teacher threat-

ened him with suspension. However, both parents state that 

the boy behaves well at home. 

The problem encountered at school by Renato and Marcial 

are similar to those of Santiago Sanchez and Juan Hernandez. 

Renato and Marcial occasionally help their parents with chores 
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at home, and they also spend a considerable amount of time 

playing at their friends' homes or in a nearby alley. As a 

resul t both boys experience difficulties adjusting to the 

dynamics of the classroom. Martha, however, by participating 

greatly in household chores adjusts more rapidly to classroom 

conduct. However, and as mentioned below, Martha's attempts 

to recreate settings along gender lines encounters opposition 

from teachers. 

Renato's dislike for schoolwork and Marcial's behavioral 

problems highlight important discontinuities in home-school 

linkages. However, both children were academically successful 

in this particular year. Renata's grades for third grade are 

the following ( The grading system is S = satisfactory and E 

= excellent): Science, E; Social Studies, E; Mathematics, Ei 

E.S.L., S; Language Arts, S. Marcial's grades for first grade 

are as follows: Language Arts, Ei E.S.L., Ei Mathematics, E; 

Science, S; Social studies, S. This "success il is due to two 

factors. First, the school's heavy reliance on Spanish for 

the early grades. Second, the assistance provided by Mrs. 

Rosales and Martha. As derived from Coleman (1987:35), the 

family's social capital interacted with the resources of the 

school in a positive way. 

Discontinui ties between the home and the school are often 

the result of incompatible practices. Renata's and Marcial's 

problems at school fall in this category. These examples 
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highlight the different role of children in each domain. To 

a large extent, the school ignores and/or is not aware of 

children's practices within the household and their knowledge 

acquired thereby. wi thin the classroom setting, children 

participate in a narrowly defined set of activities mostly 

under the control of the teacher. Martha r s acti vi ties in both 

settings illustrate this process. 

Most of Martha's school practices are decontextualized 

and characterized by much repetition. In science, she defines 

a set of terms from a textbook, and she copies the lesson of 

the day from an overhead projector. similarly, in ESL there 

is much emphasis on pronunciation, grammar, and vocabulary. 

In this setting Martha's activities are severely constrained. 

In contrast, Martha's activities at home are more dynamic and 

meaningful. As reviewed for the case study in a previous 

chapter, Martha contributes greatly to the operation of the 

household. She assists her mother in various household tasks 

including the caring of younger siblings. In addition, she 

contributes on an equal basis to the ongoing conversation and 

practices of other household members. In other words, Martha 

plays an active role in the performance of activities and of 

the learning process. 

In addition to home-school discontinuities in the 

learning process, Martha's academic performance is also 

affected by other factors. Although parental assistance also 



290 

plays an important role in her education, its effect is 

different from that of his brothers. The difference resides 

in specific home-school linkages, and parental awareness of 

school affairs. Distinctive school policies impinge greatly 

on students' classroom practices. In addition, interpersonal 

relationships and friendship networks play an important aspect 

of students lives affecting their school behavior. 

Martha helps her brothers with their schoolwork, and she 

is assisted, in turn, by her father. Mr. Rosales helps her 

with her mathematics and history assignments. with respect to 

mathematics, he makes sure that Martha has done the equations 

correctly. Martha is in seventh grade I and she receives 

assistance from her father rather than her mother because Mr. 

Rosales has a higher level of education. Mr. Rosales has nine 

years of schooling and his wife only finished sixth grade. 

Although the differential level of education among Mr. 

Rosales and his wife regulate, to a great extent, parental 

assistance with schoolwork, Mrs. Rosales is more aware of 

Martha I s school acti vi ties. Discussion of school related 

matters often take place when Mrs. Rosales and Martha wash 

dishes after dinner. Sometimes, Mrs. Rosales inquires Martha 

on her school activities. At other times, Martha volunteers 

information on her own. However, and as the example below 

illustrates, in these exchanges Martha provides a list of her 

activities at school. 
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Mrs. R.
Martha-

Mrs. R.
Martha-
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•... En la primera clase era home base pues, 
y luego de home base nos mandaron a una clase 

de Espanol con Mr. X. Y luego el Mr. X nos 
llevo a donde esta un arquitecto. Veras que 
bonitas las casas Ama que el hace. Las casas, 
y luego pas6 esa pagina, donde tienen los 
puntos de cada cosa que van a ir haciendo. 
Aja. 
Eso tambien. Y luego a ver de que color la 
quieren pues, y luego el que la va a disenar 
que casas quiere meterle 0 sea para que el 
cliente, el cl iente Ie meta mas cosas... Y 
esta haciendo mas cosas alIi. Y luego de ese 
cuarto nos llevaron para otro onde a la bi
blioteca donde los senores esos hacen casas, 
carreteras. No casas, hacen calles, carrete
ras, free ways, hum lc6mo dijo Ama? 
Puentes. 
Puentes, todo eso .... 

************************************************************ 

Martha-

Mrs. R.
Martha-

Mrs. R.
Martha-

.... First period is home base, and after home 
base they sent us to Spanish with Mr. X. 
Afterwards, Mr. X took us to see an architect. 
You should see how pretty are the houses that 

he builts. The houses, and then the page 
where are the points of all things they have 
to do. 
Uh-huh. 
That too. And then the color they want, and 
then the designer chooses things for the 
interior so that the customer can put in more 
things ... And he is doing more things there. 
And from that room, they took us to another 
one by the library where those men build 
houses, rOods. Not houses, they build the 
streets, roads, free ways, hum how is it said 
Mom? 
Bridges. 
Bridges, all that ... 

Through these and other practices, Mrs. Rosales becomes 

aware of Martha's school life. However, and as mentioned 

above, Martha receives assistance in her schoolwork from her 
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father. Nevertheless and notwithstanding Mr. Rosales interest 

in Martha's education, his unfamiliarity with the school's 

curriculum illustrate significant communication gaps between 

the homes and the schools. His misinterpretation of Martha's 

assignment highlight some of the strategies employed by 

parents to resolve problems with teachers. 

Martha's history class had a lesson on the U.S.-Mexican 

War. The title of the paper was ilThe Mythology of the Alamo." 

There were comments and descriptions of the heroes who fought 

at the battle. Kit Carson was depicted as a brave hero who 

died defending the Alomo against Mexicans. The following 

statement was written at the end of the lesson, "What Ameri

cans Think of Mexicans: peleoneros, flojos, montoneros, 

mujeres bajas ... " 

Mr. Rosales was enraged because he did not want his 

daughter to be taught 1 ies at school. His wife tried to 

calmed him down, but he asked her if she was lazy or a loose 

woman, ViBueno, eres tu floja 0 mujer baja. 1I Mrs. Rosales did 

not reply. Mr. Rosales called a friend to consult him on this 

matter. His friend advised him to confront the teacher and 

beat him up. However, he asked me to comment on this matter. 

I told him that the teacher was probably teaching the students 

that many historical events ore explained by the dominant 

popUlation by using stereotypes and prejudices toward minori

ties. Mr. Rosales was satisfied with the explanation, and 
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stated that he had been surprised to see those comments 

because he had seen positive things about Mexicans in previous 

assignments. 

Mr. Rosales response and interpretation of Martha I s 

assignment indicates that although interested in her daugh

ter's work, he is not familiar with recent developments in 

u.s. history books where minorities are described more 

accurately. Also, he did not consider talking to the teacher 

or the school's principal in order to clarify the situation. 

This is an example of his unfamiliarity with the educational 

system. Lareau (1989:170-171), similarly, reports that 

working class Anglo parents do not have a good understanding 

of the functioning of the schools and the wishes of teachers. 

Parents unfamiliarity with the educational system delimit 

some of their practices with respect to the schooling of their 

children. Some of these activities may be detrimental to 

student's learning. However, the schools also playa signifi

cant role in student a s academic achievement, and certain 

policies and regulations impinge negatively on student's 

performance. 

Martha, at the beginning of seventh grade, signed up for 

courses in the school a s bilingual track program. Later, 

however, she changed two of her classes and her whole schedule 

was changed to the English monolingual program. She was very 

unhappy in science and mathematics. In science, she had to 
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rely on a friend for translation. However, this person did 

not help her all the time. In mathematics, the teacher asked 

her questions in English and expected a response. Martha did 

not say anything, and the teacher walked away, "La maestra me 

pregunta en Ingles y quiere que Ie conteste en Ingles, y como 

no puedo, la maestra se da la vuel ta." Martha states that she 

was unhappy and cried often. 

School is a very important aspect of Martha's life. At 

horne she does her school work, and assists her brothers with 

their work. In addition, her school derived practices are 

affected by the intervention of his father and by school 

regulations. However, there are other factors, of a more 

social nature, affecting her activities at school. All these 

forces, determine to a great extent, her academic performance. 

Students' classroom behavior is shaped by the demands of 

the curriculum as implemented by the teacher. However, 

students also behave in ways reflecting their social nature, 

often along gender lines. Eisenhart and Holland (1983) report 

that children like to perform school activities in a gender 

segregated form and are concerned with gender identities and 

relations per se. Martha reports on her journal, dated 

SeptRmber 27, 1989, that in her mathematics class the students 

decided to organize the furniture in a different way. The 

desks of boys and girls were arranged on opposite sides of the 
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room. The teacher did not like the switch and, as punishment, 

he assigned homework for the day. 

Relationships among boys and girls are very important for 

Martha. MacLeod (1987:147) reports that peer groups and 

social relationships are important variables affecting 

students' behavior. Martha reports on her journal entry of 

November 14, 1989 of problems with a girl which created much 

concern for her. This girl was angry at Martha and her 

friends (rivalry over a boy's attention was the root of the 

problem). One day at lunchtime, the girl told an "overseer" 

that Martha was taking short cuts. Martha explained that she 

was not, and the other girl was sent to the end of the line. 

The girl threatened Martha and told her that she would wait 

for her after school. A friend of Martha told the girl to be 

careful. Martha's friend fought the girl, kicked her nose, 

and pulled her hair. The girl bled and said that she had 

enough. 

Understanding students i academic achievement is a complex 

problem that needs to take into consideration various factors. 

Marthas' academic performance is affected by her school 

derived practices at home, school rules and pol icies, and 

interpersonal relationships among students. The intermingl ing 

of these factors and Martha's responses shaped her academic 

achievement. Her final grades in seventh grade are as 
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follows: E.S.L., C; Social Studies, Bi Science, C; Composition 

Skills, Bi spanish, Ci GPA, 2.40. 

Education is perceived in a positive way in the Rosales 

household. Although both parents do not visit their chil

dren's schools with any frequency, they attempt to facilitate 

their learning. Their form of assistance is shaped by their 

views of schools and their level of education. Due to her 

practices within the domestic domain, Mrs. Rosales is more 

aware of her children's educational development. However, her 

assistance with homework and other literacy tasks is confined 

to the younger children. Her daughter often assists her in 

this task. Mr. Rosales, due to his higher level of education, 

assists the oldest child. However, some of his practices may 

be detrimental due to his unfamiliarity with the educational 

system. Also, several home-school discontinuities are 

emphasized in the boys negative attitudes toward school and 

homework. Their present success at school derives, in great 

part, from the intervention of their mother and sister. 

Martha's academic performance illustrate the myriad factors 

impinging upon her school performance. 

The Diaz Household. 

A central aspect of the Diaz household is their high 

regard for education. However, and in comparison to the three 

previous households, the schooling of children is more evenly 
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The household's 

relative high income and the nature of Mr. Diaz job provide 

him with the time necessary to participate in school affairs. 

However, Mrs. Diaz played a key role in incorporating her 

husband in most of these activities. 

Both parents provide much support for their childrenis 

education. This support is in the form of homework ass is-

tance, and childcare for their daughters so they can continue 

with their schooling. The family's participation in school 

events and form of assisting with homework were, partly, 

learned in the Head start program. The creation of a positive 

home learning environment led to the academic success of their 

children, particularly Isabel. However, there are other 

factors, such as the influence of peer groups, affecting 

academic achievement as exemplified in the case of the oldest 

daughter, Aida. 

Both parents are very much involved in school activities. 

Occasionally, Mrs. Diaz brings flowers and cookies to the 

teachers. She has prepared food for school events as well. 

Additionally, Mrs. Diaz attends PTA meetings, and served as a 

parent representative for the school. She attended SCPC 

meetings sponsored by the school district. They discussed 

school problems and ways of solving them. Due to her partici

pation in these affairs, she has received several letters of 

recognition. 
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Mr. Diaz has also been heavily involved in school 

affairs. He has attended several computer workshops where 

parents are being taught how they can assist their children 

with computer work. Using his carpentry skills, he also made 

carts for the computers to ease their transportation. He has 

also participated in school field trips, and in "story-tell

ing" programs at the public library. More recently, he 

assisted in the organization of a field trip to Washington 

D. c. He attended school meetings where plans for raising 

money were devised. He organized car washes, and the sale of 

food during several festivities in order to raise money. He 

participated in several radio programs inviting people to 

attend their money raising events. 

Providing childcare for two of their daughters is another 

form of parental assistance. However, and in comparison to 

other activities related to the schooling of children, this 

task is primarily the responsibility of women. Aida and 

Teresa had babies while attending school, and Mrs. Diaz 

assists them with child care so that they can continue going 

to school. Aida had a baby in the 11th grade and dropped out 

of school temporarily. Mrs. Diaz encouraged her to continue 

studying, and told her that she would take care of the baby 

while she was at school. Aida graduated from high school, and 

attended junior college for a year and half. Teresa Diaz had 

a baby in the loth grade, but she continued going to school 
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due to her mother's encouragement and assistance by taking 

care of the baby. 

In comparison to the other three households, reading is 

a more salient feature in this household. Both parents read 

frequently and often in front of the children. Mr. Diaz reads 

"National Geographic," "Newsweek," history books, and he also 

likes to browse the family's encyclopedia. Mrs. Diaz reads 

magazines such as "Time," "Life," and "Good House Keeping." 

She reads books like "How to Build Self Esteem in Your Child," 

"Read Out Loud to Your Child," "How to Put Brain Power into 

Your Children, II and "Classics to Read to Young Children." She 

bought the last one because she learned that it is good to 

read to children. Another important book for her is Leo 

Buscaglia I s "Loving Each Other." She said that she bought the 

book in order to learn to become a better parent. 

Mr. Diaz and his wife also read and tell stories to their 

children, and the latter re-tell them later in the evenings. 

Mr. Diaz often takes the three younger children to buy books 

at book fairs. Mrs. Diaz takes them to the public library at 

least once a week, and she buys them books as well. Of 

importance also is Mr. Diaz' participation in "story-telling" 

acti vi ties at the publ ic library. Thus, the children hear 

stories from their father both at horne and at the library. 

School-work is taken very seriously, and homework is the 

first thing children do upon ~rrival from school. They are 
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not allowed to play until they have finished it. Both parents 

assist them with the homework, and when they cannot help them 

with a particular assignment then they request the assistance 

of a relative who is a school teacher. It should be noted 

that the way parents assist their children with schoolwork 

differs from that of the other households. It resembles more 

closely the way children learn other things at home. 

The following is an example of Mrs. Diaz technique for 

assisting her son, Alberto Jr., with his Spanish homework. 

Alberto Jr. was working on the assignment "Planilla de 

Solicitud de Empleo." He began filling out the information 

requested, and he called upon his mother whenever he had 

problems. "Mom, here what do I put down? What am I supposed 

to do?" Mrs. Diaz came over to him. She read the sentence in 

Spanish and then translated it to English. Alberto Jr. then 

repeated the sentence using his own words, and he looked up to 

his mother to see if he was correct. Mrs. Diaz said "no," and 

she repeated the sentence in various ways until she 11 fel t" 

that he had understood correctly the information requested. 

In the above example, Mrs. Diaz structures the interac

tion with Alberto Jr. Rogoff (1990) coined the term "guided 

participation" to designate the integrated actions of the 

participants and emphasizes the mutuality of the activity. In 

this case, the more experienced person facilitates the 

learning process of the less experienced person. The expert 



301 

provides linkages between what the apprentice already knows 

and the new information. Similar forms of assistance are 

employed by parents of successful second grade readers in 

California as well (Delgado-Gaitan n.d.:17-18). 

The following is another example of how Mrs. Diaz 

structures the learning of her daughter Isabel. Isabel was 

working on her homework (The assignment was in English). She 

had to read a chapter and then answer the questions at the end 

of the chapter. Isabel had problems with some of the ques-

tions, and she asked her mother for assistance. Mrs. Diaz sat 

down next to Isabel, and she began to read the passages in the 

book. She then asked questions to Isabel in order to clarify 

the material for her daughter. 

Both parents also try to foster their offspring's 

interest in education by rewarding them. Mrs. Diaz encourages 

her younger children to read during the summer. She gives 

them one paper star for every book they read, and after each 

one has read fifteen books, they are taken to the park or to 

a restaurant. Some children finish before others, but she 

makes them wait until all of them have finished in order to 

avoid conflict among them. Mr. Diaz also promised a car to 

Alberto Jr. for his 18th birthday. The boy will get the car 

only if he behaves well does his schoolwork, and does not get 

involved with drugs. Mrs. Diaz also praises their achieve-
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ments and efforts by writing notes to them. The following is 

an example of a letter written to Alberto Jr. 

Dear Alberto 

I am writing you a small letter to let you know how 

proud I am of you. I can see how interested you are in 

learning at school. I know you will be very happy with 

your work. You are doing very good in History. You have 

studied very hard. I liked the plans you drew of our 

house. I hope you continue to do well but mostly that 

you are happy with yourself and who you are as a person. 

Love 

Your mom 

Sandra: 

The strong value placed on education as well as the 

parents ways of assisting the children with their school work 

is recent in origin and derived from the parents' experiences 

in the Head Start program. The educational achievement and 

attitudes of the Diaz' ancestors are unequal and discontinu

ous. Mrs. Diaz' mother finished high school, and she wanted 

to continue her education to become a cadet nurse. However, 

her mother discouraged her by saying that only "bad woman" 

wanted to do those things. Mrs. Diaz' father died when she 

was young, and her mothor married again. The man had a 

negative attitude towards school. He used to burn and throw 
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away Mrs. Diaz' books. He became angry as well when she did 

her homework. 

We have a similar situation with Mr. Diazo parents. Both 

parents had only three years of schooling. His father dropped 

out of school in order to work, and by holding several jobs he 

was able to support the family. He had a negative attitude 

towards education, and he used to tell Mr. Diaz that he had 

accomplished many things without much schooling. However, Mr. 

Diaz disagrees with his father for he believes that education 

is important in order to get ahead in life. 

Many of the household members' academic attitudes and 

practices are derived from the family's participation in the 

Head start program. Mrs. Diaz said that she learned many 

things in this program. She believes that her learning was a 

gradual process. She learned a few things when her second and 

third oldest daughters were in the program, but that she 

learned much more by the time the youngest two completed the 

program. Mrs. Diaz believes that her learning developed from 

the various tasks and activities performed at the program. 

Mrs. Diaz said that she was very nervous whenever she had 

to go to talk to her children's teachers, and that she did not 

participate much in school activities. However, the Head 

Start teachers taught her that parents are children's first 

teachers, and that she can teach them many things. At Head 

Start, there was a trusting and cooperative relationship 
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between parents and teachers. Teachers were very supportive 

and they did not make any distinctions based on parent I s 

academic level. Also, a teacher visited her at home to 

discuss the student's progress, and to teach her other things 

as well. Mrs. Diaz said that a teacher said something to her 

that she will never forget. She was very shy at the beginning 

of the program, but then she then began to participate more. 

At this occasion the teacher said to her, IIThis is the first 

time you have said something; I think you have grown." Mrs. 

Diaz said that upon hearing this, she felt that she really 

knew something. 

Mrs. Diaz and her husband think highly of Head Start. 

They continuously emphasize the cooperative and trusting 

nature of the program. Mrs. Diaz stresses that parents 

assisted the teachers very much, "Habia papas y mamas que se 

mataban por ayudar." It seems that the "trusting" environment 

was one of the main reasons for Mrs. Diaz positive attitude 

towards the program. 

The trusting relationship was created by having teachers 

and parents participate in a number of activities. 

parents, and children went together to field 

Teachers, 

trips and 

picnics. They ate food and sang songs from books. Also, the 

teachers horne visits included not only talks on schooling, but 

they also cooked and baked together. Thus, through the joint 

participation in these tasks, there was a gradual development 
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of trust among the participants. Gambetta (1988:225) argues 

that trust is better understood as a result rather than a 

precondition of cooperation. In a similar vein, Haas and 

Deseran (1981:5) argue that in order to form and maintain a 

trusting relationship people must be willing to invest a good 

deal in the relationship with one another. 

Cooperation, fairness, and trust are the maj or character

istics of the Head start program stressed by the Diaz parents. 

Thus, the sociocultural context of this particular situation 

had great consequences for the creation of certain behaviors, 

attitudes, and values. In this case, the dynamics and 

structure of Head start provided the necessary conditions for 

the development of Mrs. Diaz' literacy traits. Langer 

(1987:2) views literacy as the ability to think and reason as 

a literate person. The focus is not only on reading and 

writing but also on the thinking that goes along with it. 

Therefore, the thinking skills that a person uses when reading 

and writing are generalizable to many other situations where 

they use their knowledge to read, write, think, and communi

cate in new ways. 

Mrs. Diaz i literacy skills and ways of thinking have 

resulted in her attempts to create the most optimal learning 

environment for her children. Research has shown that 

children who learn to read with relative ease have many 

experiences with simple books, repeated readings of familiar 
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books and stories, and opportunities to read or "pretend-read" 

favorite books (Chall 1983; Taylor 1983). In addition, school 

derived practices resemble those of the home. Thus, it is not 

surprising to see that Isabel is having success at school. 

Isabel is an assertive and confident student. Some of 

these characteristics can be traced to Head Start. Mrs. Diaz 

keeps a record of Isabel's activities at the program. In one 

of the last reports the teacher wrote that Isabel had become 

more assertive by performing the tasks of the program. Now, 

Isabel is very confident about her academic abilities. During 

a visit to the family she told me that she had taken the GATE 

exam and that it was as easy as the Iowa test. 

The girl is a good student. Her fourth grade teacher 

said that Isabel likes to do extra work for extra credit, and 

that she gets good grades. On one occasion I observed her 

studying very hard in the classroom. She was working on a 

spelling assignment, and two boys across from her were 

talking. Nevertheless, she was the first student to finish 

the assignment. Later in the day, another teacher gave a 

lesson on a Native American group. The teacher described the 

geography of the area where the people live. She repeated 

this information, and Isabel raised her hand and told her that 

she had already said that. The teacher apologized. After

wards, the teacher asked questions from a story read by the 
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studen~s, and the teacher selected Isabel more frequently than 

the other students. 

Isabel's academic performance is illustrated by her 

experiences in fifth grade. She said that at the beginning of 

the school year, she did not understand the way the teacher 

taught. Mrs. Diaz stated that Isabel came home complai:r.ing 

about the teacher. Isabel's problems are reflected in her 

grades for the first quarter. The following grades are for 

language arts: Listening, c; Speaking, C-i Reading, Bi 

Wri ting I C. Grades for other subjects are as follows: 

Mathematics, B-; Science, C-; Social Studies, C; Physical 

Education, Ai GPA, 2.50. Her final grades are the following: 

Listening, B+; Speaking, R+; Reading, B; Writing, B; Mathemat

ics, Ai Science, A; SocLll St.udies, A; Physic3l Education, A; 

GPA, 3.50. 

Isabel's success at school is mirrored by her sister 

Sandra. Sandra participated in a gifted student program in 

fifth and sixth grade. Although the academic success of the 

two girls is, in great part, due to the efforts and assistance 

provided by their parents, there are other factors influencing 

academic performance as well. The following is the schooling 

history of Aida, the oldest daughter. AidaOs experiences in 

the school system show that peer networks greatly influence 

academic achievement (see Macleod 1987:147). 
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Aida Diaz began school at the age of three. She does not 

remember much about pre-school and kindergarten with the 

exception that there was much dancing. She noticed a big 

change in first grade, and this was because many rules had to 

be followed. She was sent to the principal's office whenever 

she misbehaved. Her memory is fogged with respect to her 

activities from first to third grade. She remembers going to 

the library, and that she was an average student. Her great

est recollection of this time period is that she enjoyed play

ing hopscotch and jump rope with her friends. 

Her academic performance from fourth to sixth grade was 

variable. She had problems in fourth and fifth grades because 

she had difficulties spelling words. In sixth grade she 

received much assistance from her teacher and her grades 

improved. She also became a member of the school band, and 

she became one of the top students upon graduation. 

Aida began junior high at the age of thirteen. Junior 

high was different from elementary school, and she noticed the 

book lockers, showers in p.e., six classes, and many more 

students. She joined the school band and participated in 

various school activities. Her favorite subject was science 

because the teacher could talk to the students, and he was 

very open as well. On the other hand, she disliked her 

English teacher because she was very nervous and used to yell 
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at the students. Seventh grade was a good experience and she 

became a member of the honor's society. 

Eight grade was favorable for Aida as well. She liked 

her history teacher very much. He used to write all the 

history notes in ten blackboards. The students copied 

everything from the board. However I the teacher also lectured 

as well. Physical education was her second favorite class, 

and she participated in other "sponsor" programs as well (book 

reading, heart association, and jumping). She received many 

awards and prices. For example, she jumped for three hours 

and received a ten speed bicycle for the achievement. Aida 

was happy in the eight grade, and all her friends were top 

students as well. There were other girls at school who used 

to skip classes and smoke, but these were not her friends. 

Aida's life changed greatly in high school. She did well 

in the ninth grade and her teachers were nice. However, her 

group of friends from junior high broke apart. One student 

transferred to another school. Her other friend went on a 

separate way, and she began to associate with other students. 

Her grades dropped in the tenth grade and she got mostly Dis 

and F 's. She began to skip classes, go to the malls, and 

smoke. There were four girls and four boys in this group. 

Her activities in the eleventh grade were different and 

her grades improved a bit. She joined the tennis team and 

made friends with the people in the team. She stopped 
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"hanging out" with her friends from the previous year. 

However, she withdrew from school in her senior year. She got 

pregnant, had a baby, and joined a teen age parent program. 

She liked the program because it had a nursery. She spent 

eight hours per day in the program taking courses in word 

processing, art, math, and history. Afterwards, she spent two 

extra hours in a special program in the high school. She was 

able to attend the program because her mother took care of her 

daughter. with her parents encouragement and support she 

graduated from the program and high school in 1987. 

After graduating from high school, her mother encouraged 

her to take courses in junior college. Aida was living with 

her boyfriend and her daughter, and she received food stamps 

and other benefits. Mrs. Diaz told her that she had to 

improve her education in order to get out of the "welfare 

cycle." Aida decided to go back to school, but she did not 

have a good idea on what career to pursue. She said that she 

went back to school "to see what happens." without a clear 

goal in mind, she took courses in psychology, aerobics, and 

math. However, she dropped out of school after three months 

because she began to have problems with her boyfriend. 

At the present moment Aida does not have plans of going 

back to school. She began working part-time as a cart person 

at a supermarket. She was told that she would be promoted to 

work in bookkeeping. Aida is now working full time, but her 
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promotion has not arrived yet. Her mother takes care of her 

daughter while she is at work. 

Aida's schooling career is marked with success and 

lifailures." Her grades were irregular. She was a top student 

some years, but she got D's and F's on other occasions. She 

graduated from high school and attended junior college for 

some time. However, she has not been able to use the skills 

learned in these settings. Nevertheless, she has incorporated 

some of her mother's attitudes and behavior with respect to 

education, and she is transmitting some of them to her 

daughter Perla. 

Aida reads to Perla almost on a daily basis for about 

twenty minutes. The activity is initiated by Perla who asks 

her mother to read to her before bedtime. Aida said that 

Perla is very intelligent and that she loves to read. Aida 

bought a set of Flash Cards for Perla, and she has ordered a 

second set. Additionally, she also orders books from the 

"Weekly Reader I" and Perla already has a bookshelf full of 

books. 

Similarly to the other three families, education is 

greatly valued in the Diaz household. Both parents are very 

active in the schooling of their children. The household's 

income and the nature of Mr. Diaz' job have allowed him to 

participate in these activities. However, Mrs. Diaz played a 

key role in his incorporation to this domain. Their practices 
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with homework assistance and other school derived activities 

resulted in a positive learning environment for the children. 

To some extent, this learning context resembles the transac-

tion process of the household domain. 

the Head start Program for several 

Their experiences in 

years has shaped the 

formation of these practices. However, as the case study for 

Aida illustrate, there are other factors, such as the influ

ence of peers, that greatly affect academic performance. 

Summary. 

The major commonality in all households is the parents' 

desire for their children to do well in school. However, 

there is much variability in home-school linkages in these 

four households. The interplay of household members' practic

es for the reproduction and maintenance of the unit as well as 

their knowledge base and conceptions of schooling shape their 

participation in school related events. In addition, house

hold members practices at home and at school are delimited by 

the structure and dynamics of the institution itself. All 

these factors impinge directly on students' academic achieve

ment. 

The schooling of children is an important factor of 

household reproduction. Household members participation in 

wage labor and the allocation of labor within the household 

are key factors delimiting parental participation in school 
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affairs. The education of children, as part of child-rearing, 

is primarily the responsibility of women (Lareau 1989:90-91). 

In the four households, women playa key role in this domain. 

However, Mrs. Diaz and Mrs. Hernandez, due to their primary 

role as homemakers, participate more actively in school 

affairs. Mrs. Sanchez and Mrs. Rosales wage paying jobs 

curtail their school activities. 

Men's participation in the labor market as well as the 

nature of their jobs also affect their participation in school 

affairs. In the Sanchez and the Hernandez households, men 

play a peripheral role in the education of their children. 

Their practices are delimited by their role of wage workers, 

and also because they do not play an important role in 

child-rearing. Mr. Diaz' job allows him to spend much time in 

school related affairs. Mr. Rosales' participation in school 

activities is limited, and his contribution to the schooling 

of his children resides in assistance with homework. His 

higher level of education, in comparison to his wife, is the 

deciding factor here. 

Thus, parental assistance with homework is another factor 

in the schooling of children. Again, household members other 

activities as well as their level of education shapes their 

practices. In the Sanchez and Hernandez households, the 

mother provides most of this assistance. Men participate more 

in this task in the Rosales and Diaz households. However, 
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there is much variability in the way this activity is per

formed. Parental assistance in the first two households 

resemble the authoritarian and punitive of teaching as found 

in schools. Velez-Ibanez (1989b:43) and Levin (1990) suggest 

parents learn this style of interaction from their own school 

experiences. Teaching reading and writing in a decontextual

ized form also characterize the Hernandez and Rosales house-

hold. However, parental assistance in the Diaz household 

through "guided participation" (Rogoff 1990) resemble more 

closely the way children learn other things at home (Velez

Ibanez 1989b: 44-45) . These practices were formed through 

their participation in Head start which emphasized much 

cooperation and trust in the interaction process. 

The authoritarian and punitive form of teaching as found 

in the schools is disliked by parents (although replicated by 

some of them in homework assistance) and children. Children 

in the four households do not like, or have disliked at one 

time or another, the school's style of teaching. with the 

exception of the younger Diaz , they misbehave, do not do the 

work, and dislike their teachers. This appears to be more 

strongly emphasized by boys. Girls seem to "internalize" or 

conform to school discipline at a faster rate. This may be 

the result of their greater participation in the domestic 

domain. They, however, replicate in their games the punitive 

aspects of schools. 
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Discontinuities between the home and the school, and the 

way parents assist children with their homework are just two 

factors affecting academic achievement. Of importance also, 

are the specific homework practices of the students them

selves. The best example is illustrated by the practices of 

Roberto and Ricardo Sanchez. Roberto's homework activities 

are greatly shaped by his incorporation to wage labor in 

another city. Ricardo I s pract ices, to some extent, are 

affected by his close affective relationship with his mother. 

The importance of friendship groups affecting students 

behavior at school become apparent in the histories of Martha 

Rosales and Aida Diaz. As pointed out by Eisenhart and 

Holland (1983) conforming to gender roles and to peer expecta

tions (Macleod 1987: 147) are important variables affecting 

students' behavior and attitudes toward school. Gender role 

identification runs counter to school's unstated rules for 

downplaying students' gender identity. For example, in the 

case of Aida, her decrease in academic performance and 

decision to drop-out of school were not based on her academic 

skills, but rather on tho importance of social relations with 

her peer group. 

School's policies and regulations also impinge greatly on 

students' achievement. Martha Rosales transfer to the English 

monolingual program created much stress and anxiety on her 
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part. This factor contributed to her "poor" academic perfor

mance. 

Data from the four households indicate that there are 

many factors affecting students' academic achievement. Those 

theories and models, Ogbu and Matute-Bianchi (1986) and Ogbu 

(1987), which typify ethnic minority groups, ignore this 

variability. Erickson (1987) argues that these models do not 

explain the success of many minority students. Academic 

achievement is highly variable, even for the same student 

through time. Trueba (1988:279) argues that intellectual 

development is culturally and socially derived, and that 

activities at home, school and the community are crucial in 

understanding academic achievement. Furthermore, students' 

academic achievement must be explicitly defined with respect 

to different levels of education. Also, drop-outs must be 

understood in relation to academic skills, economic and/or 

social factors affecting students' behavior. 
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CHAPTER 8: CONCLUSION 

The reproduction of culture occurs through people's 

practices (Bourdieu 1977; Giddens 1979; 1984; Sahlins 1981). 

However I individuals do not live alone but as members of 

households (Netting et al. 1984; La Fontaine 1986), and their 

practices are shaped and delimited by the household's rela

tionship to the larger socio-economic environment. In a 

commodified economy, household reproduction includes the 

production of food and its preparation, household management, 

shelter, education, and child care (Hans-Dieter et al. 1984; 

Collins 1985). Also, practices that support household members 

include emotional and affective dimensions (Barlett 1989). 

This social domain encompasses household members' practices in 

structures of political and moral economy (Cheal 1989). 

The process of cultural reproduction must be understood 

in relation to household members practices influenced by the 

above factors. The enactment of these activities result in 

the acquisition of certain bodies of knowledge and skills used 

by people for their survival. As Wolf (1988) points out, the 

composition of these bodies of knowledge differs across 

populations depending on prior composition and incorporation 

into the larger system. Velez-Ibanez (1986; 1988a; 1989b) 

uses the term IIfunds of knowledge ll to refer to these bodies of 

knowledge as they function in u.S. Mexican households. 
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In this work, cultural reproduction is analyzed through 

the study of the operation of funds of knowledge in four 

Mexican households. These funds have been grouped in three 

maj or categories (economic, social/recreational/ and ceremoni

aI/religious) . Household members participation in these 

domains are variable and, as explained below, women play a 

grater role in the enactment, planning, and regulation of many 

activities derived from them. This study, however, was not 

designed to address gender differences per se, but gender 

continually presented itself as a major variable in the study 

of household reproduction. As such, a more detailed analysis 

of gender with respect to cultural reproduction is important 

for future work. 

Taking the above factor into consideration and with 

respect to Tucson's Mexican population, it is argued that the 

process of incorporation of the population to the larger 

economy has resulted in the development of similar features 

such as the acquisition of a broad set of skills for survival, 

and a heavy reliance of social and economic exchanges between 

related households (Velez-Ibanez 1988a; 1989b). In addition, 

household members practices, mostly, fall along gender lines 

due to the historical development of the household in a 

commodified economy (Bennholdt-Thomsen 1984). The interplay 

of funds of knowledge is distinctive in each household 

(Velez-Ibanez 1989b:19), due in great part to the households' 
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composition, life cycle, and its economy. As Velez-Ibanez 

(1986; 1988a, 1989a) points out funds of knowledge have been 

historically constituted by the incorporation of the popula

tion to the wage labor market. The economic growth and 

development of the region has affected the population in 

various ways. The histories of the household members point 

out migratory movements and occupational changes, resulting in 

the acquisition of a broad set of skills. However, as pointed 

out by Bradley (1989), people's incorporation to wage labor 

follows gender segregated patterns. The occupations for male 

heads and their ancestors range from ranching, farming, 

mining, railroad jobs, construction, car repairs, electrician, 

postman, and musicians. The labor experience of women has 

been more restricted ranging from cleaning houses, seL!.ing 

food, teaching, pressing clothes, food factory work, and baby 

sitting. By and large, women's jobs are an extension of the 

domestic domain (Heyman 1990). 

The present economic 

similar to that of their 

situation of the households is 

ancestors. They occupy jobs 

characterized by high levels of employment uncertainty (U.S. 

Census, CPR 1990). However, the households' economies are 

different, and this variability derives from the nature of the 

jobs as well as the household's total income. These factors 

have a great impact on household members practices. In the 

Sanchez household, Mrs. Sanchez contributes greatly to the 
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household economy with her full time job, securing publ ic 

housing and food stamps. Her efforts have allowed Mr. Sanchez 

to pursue a job as a musician in Nogales, Sonora. Similarly, 

in the Rosales household, Mrs. Rosales also contributes with 

the earnings from her parttime job. However, most of the 

household's income derives from Mr. Rosales earnings and from 

the rental of their house in Sonora. 

In the Hernandez and Diaz households, most of the income 

,::l2i·iiit:::. ..LLUm llldle IledUS= earnings. However, the financial 

means of both households are very different. Presently, Mr. 

Hernandez takes additional jobs to make ends meet. Mr. Diaz, 

on the other hand, works only parttime on his own in the 

construction trade because the income derived from several of 

his properties procure an adequate income. 

The households sources of income have a great impact on 

its members practices for they delimit not only the time 

available to perform other activities but also their location 

as well. For example, Mr. Hernandez arrives very late at home 

after finishing his side jobs. Mr. Sanchez spends most 

evenings in Nogales, Sonora while his wife is at home after 

getting off work. Mr. Diaz, on the other hand, spends many 

hours at home interacting with other household members present 

at the time. 

Aside from income earning practices, other activities 

must be carried out for the operation of the household. 
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Providing proper maintenance for automobiles and for the home 

are important tasks for household members. All household 

heads are knowledgeable about home construction and repairs. 

These skills were learned from assisting relatives and from 

their own experiences in the labor market. Presently, this 

activity is important only in the Diaz household. The family 

owns the house, and home repairs are a common practice. Thus, 

the son is learning this set of skills by assisting his father 

in this activity. Members in the other households are recent 

arrivals to Tucson and rent their homes. Home repairs is a 

limited activity, and children are not exposed very much to 

this domain of knowledge. 

Car repairs is a common activity in all households. Male 

heads participate frequently in this activity and their sons 

assist them in one way or another. In this task, children's 

level of participation depends on their age and the presence 

of other adult males who may assist the father. For example, 

the Rosales boys help their father by handing out tools to 

him. In the Hernandez family, Juan can change the oil by 

himself, but for major repairs Mr. Hernandez solicits the 

assistance of his brothers and father. Similarly, for minor 

repairs Mr. Sanchez is assisted by his older sons, and his 

brothers help him for major repairs in Sonora. 

Home and car repairs have their counterpart in activities 

derived from the domestic domain. The economic function of 
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the household is the maintenance and reproduction of commodi

fied labor. In great part this is accomplished by maintaining 

nonwage labor and a sUbsistence economy (Smith 1984; Stauth 

1984: 91) . This economy includes not only household chores 

1 ike cooking, house cleaning, and child care, but it also 

covers other types of activities (grocery shopping, etc.). 

However, the division of labor is not egalitarian and symmet

rical, and the burden of the tasks fallon women (Hartman 

1981; Pahl 1983). 

As the case studies show, women are primarily responsible 

for running the households. However, there are some differ

ences based, in great part, on the household's composition and 

life cycle, and its income. For example, with respect to 

grocery shopping, in the Sanchez family this practice is 

shaped by its relation to related households in Sonora and by 

Mrs. Sanchez full time job. In the Diaz household, the use of 

coupons and frequent trips to the store were the result of the 

family's assistance to two daughters' families. And in the 

Hernandez household, frequent trips to the store and the use 

of coupons derives from the family's precarious economy. 

Cooking, cleaning, and caring for children are, with a 

few exceptions, primarily the responsibility of women. The 

allocation of labor for these tasks depends in great part on 

the gender and age of household members. For example, Mrs 

Rosales receives assistance from her sister, and her daughter. 
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In the Diaz household, child care is provided for grandchil

dren and Mrs. Diaz is assisted by her younger daughters. with 

respect to cooking and cleaning, sometimes she is assisted by 

her older daughters as well. 

In the Hernandez and Sanchez households, boys help their 

mothers in household tasks but these activities differ as 

well. For example, although Juan Hernandez helps with 

household chores, he complains that these are tasks for women. 

As a result, his sister ends up doing many more of these 

tasks. In the Sanchez family the only daughter is four years 

old and she is too young to help much in this domain. As a 

result, Mrs. Sanchez has been able to enlist the assistance of 

one son to help her in some tasks. 

Women's participation in the domestic domain, and in 

child care in particular, results in the development of a 

social world stressing affection, romance, love, and gift-giv

ing, all of which are characteristics of a feminine domain and 

greater participation in the moral economy (Cheal 1987; 1988; 

Oakley 1981: Pollert 1981). This social domain influences 

many of household members I practices. In a sense, most 

social, ceremonial, and recreational activities are planned 

and managed by women (Cheal 1988; Velez-Ibanez 1989b:24-25: 

Wellman 1985). 

However, and as for other activities, the households' 

social, recreational, and ceremonial practices are influenced 
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by their relationship to related households and by their 

financial means. For example, most of these activities in the 

Sanchez household occur in Nogales, Sonora. As mentioned 

above, frequent family visits, baptisms, bridal showers and 

weddings take place in Sonora. These events are characterized 

by much cooperation, especially by women in the preparation of 

food and ornaments, and the exchange of gifts. 

Women play similar roles in the remaining three house

holds, but there are some differences as well. For example, 

although the Rosales have participated in various of these 

activities in Sonora, most of their informal visits occur with 

two related households in Tucson. The distance between Tucson 

3nd Agua Prieta, and their children's lack of proper immigra

tion documents have curtailed some of their activities. 

In the Hernandez household, most of the family's social 

life revolves around the family of Mr. Hernandez parents and 

his brothers. This is exemplified by the family's frequent 

visits, and by Mrs. Hernandez frequent contact with her 

sister-in-law. The close relationship among these two women, 

being the product of much cooperation and assistance, illus

trates the process and importance of confianza in social 

relationships. 

In contrast to the previous three households, most social 

and ceremonial activities in the Diaz family take place in 

their own home. They are a core household, and most of their 
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married daughters and their families activities revolve around 

their parents home and their assistance both financially and 

workwise. Also, and in contrast to the other three families, 

the household's financial means allows them to participate in 

certain activities (going to the movies, eating out, and 

participating in summer programs) with greater frequency. 

Thus, as can be inferred from the above discussion, 

individuals are involved in a myriad of economic, social, 

recreational, and ceremonial activities as members of house

holds living in this region within a commodified economy. As 

such, children learn a specific set of skills and values by 

participating in activities with other household members. 

These activities range from car repairs to child care. And as 

Velez-Ibanez (1989b: 44 -4 5) indicates, children learn these 

activities and values in a stress-free environment in which, 

to a large extent, they control the interaction process. 

Another important feature of the teaching/learning process, 

and probably more characteristic of the domestic domain, is 

that several themes are encompassed within the context of a 

larger activity. 

Learning, however, also occurs in other settings as well, 

schools for example. People i s activities at school have 

important effects on home activities (see Laosa 1982) and 

viceversa. The relationship between the households and the 

schools is complex. Although all parents want their children 
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to do well academically, their participation in school 

activities and their assistance with school work is varied. 

To a great extent, this variability depends on household 

members other activities at home and at work as well as their 

knowledge acquired through their own schooling experiences 

(see for example Lareau 1989). 

Needless to say, the interplay of these factors have a 

great impact on students' academic achievement. However, 

there are other factors that affect this result and that is 

the structure and dynamics of the institution itself. As 

discussed in the case studies, there are a number of disconti

nuities between the households and the schools. These range 

from an ignorance of the rich funds of knowledge present in 

the homes, and with the exception of the Diaz', to a teaching 

style that stresses an authoritarian mode in which learning is 

in the hands of the teacher. 

Summarizing, cultural reproduction in the four households 

occurs through the enactment of daily practices and activi

ties. These practices are delimited to a great extent by the 

households connection to the larger socioeconomic environment. 

Household members incorporation to the wage labor market, as 

well as the division of labor within the household delimit 

individuals' practices. The labor of men has been greatly 

affected by the economic characteristics of the region. This 

has resulted in international migration and the acquisition of 
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a broad set of skills, knowledge, and values. Women's labor 

in the wage market, as well as within the household has not 

changed much. 

As Bradley (1989) points out, men and women have per

formed different activities in the development of a commodi

fied economy. In this economy, women provide most of the 

non-paid subsistence, domestic labor (Smith 1984; Stauth 

1984). Thus, it not surprising to find women to perform a 

greater number of activities required for the household IS 

maintenance and continuation. This is an assymetrical 

relation of household labor, and as the case of Juan Hernandez 

suggests, men do not want to perform "women's tasks." As 

such, the domestic domain is the setting where much of the 

conservatism of a social system is located (Ortner 1984:150-

154).* 

To a large degree, women derive much pleasure by partici

pating in this domain as long as it is not curtailed by wage 

labor. And as long as society devalues their wage labor in 

occupations derived from the domestic domain (i. e., house 

cleaning, food factory work, etc.). Mrs. Diaz, for example, 

is happy to cook and plan for family events. She also derives 

much satisfaction because her older daughters have learned to 

cook a complete meal, and the latter seek their mother IS 

approval in this domain. Aida Diaz has internalized this 
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value, and she requests her mother' permission to cook and 

plan for her daughter's birthday parties. 

Mrs. Sanchez, on the other hand, is experiencing a 

conflict of values. She is unhappy because her apartment is 

not very clean on weekdays. She receives limited assistance 

in this task, even though she keeps a full time job. She does 

not receive much assistance from her daughter because she is 

too young. However, she is grateful to Ricardo because he 

provides assistance in cooking. It is at this point of 

interaction with conflicting values and participation of a 

household member in activities cross-cutting gender that we 

have the seed for cultural change. As Sahlins (1981) points 

out, cultural change occurs from practices produced by changes 

of meaning in existing relations. 

Women by their continuing participation in the domestic 

domain create their own social world marked with signs of 

affect and mutual aid characteristic of the moral economy 

(Cheal 1989). Women, thus, playa crucial role in the main

tenance of the household and the larger cluster by keeping 

alive social relations with kinsmen. Men also provide and 

important role by exchanging labor mostly in the form of home 

and car repairs. 

Mutual trust or confianza is the cultural construct by 

which exchange relations are maintained and/or transformed by 

members of the larger cluster (Velez-Ibar'tez 1986; 1988a; 
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1989b). As the case studies illustrate, members in these four 

households behave towards kinsmen and expect from them certain 

forms of behavior like cooperation and mutual aid in the per

formance of social and economic activities. However, under 

specific circumstances, men and women have different expecta-

tions. As mentioned for Mrs. Sanchez and her husband, the 

former views confianza from a moral economy perspective while 

her husband views the same phenomenon from a political economy 

perspective. 

Confianza is learned within the context of a set of 

practices which emphasize sharing and cooperation. Parents 

explicitly teach their children to conform to these practices, 

and the children themselves observe adults engage in similar 

activities whether in the repair of cars, or in the completion 

of household chores and preparation for certain events and 

ceremonies. By and large, learning is a by product of 

activity. Children learn by helping adults and/or other 

household members perform certain tasks in a non-threatening, 

stress-free environment, where children often start the 

interaction (Velez-Ibanez 1989b:44-45). In addition, several 

themes are learned within the context of a larger activity, 

often regulated by a parent or an older child. 

Learning, however, with respect to school matters takes 

a different form. with the exception of the Diaz', school 

derived practices emphasizing decontextualization, and an 
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authoritarian form of teaching, characterize parental assis

tance with homework. This form of assistance is one example 

of home-school discontinuities which affect students' academic 

performance. However, other factors like school's structure 

and curriculum, and household members other practices and 

interests influence academic achievement as well. 

Cultural reproduction occurs by the enactment of house

hold members daily practices. In a commodified economy, these 

practices are shaped and delimited by individuals' extent of 

their participation in the political and moral economy. The 

extent to which women are influenced by their greater partici

pation in wage labor and its impact on the domestic domain 

requires further work. Women's greater contribution to the 

household through paid labor may curtail their role in the 

maintenance of social relations within the household and 

related ones which are of great importance for the survival of 

u.s. Mexican households. 

Women's participation in wage labor and household chores 

curtail their participation in the schooling of their chil

dren. Although men may assist with homework, their assistance 

depends on their available time. In addition, most assistance 

occurs for the early grades where Spanish is used for instruc

tion. Academic "success" in this study occurs in a context 

where the household has adequate economic means, and where 

both parents have time to assist their children with homework. 
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Even so, academic achievement is an ongoing process where many 

factors shape its outcome. 
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APPENDIX 



Familia Num. 
---------Persona Entrevistada 
---------Entrevistador(a) 
-------Fecha 

-------- (HH type) 

Cuestionario # 1 
El Proyecto de Educacion en la Comunidad (PEC) 

333 

Antes de comenzar la entrevista. nos gustaria darles las gracias 
por permitirnos entrar a su ho~ar. El propos ito de este 
c:uestionario es obtener informaci6n basica para ayudarnos a 
en tender sus opiniones sobre a=tividades educativas. 

El cueetionario esta dividido en tre~ secciones: estructura 
familiar, relaciones sociofamiliarea y el uso de 106 idiomas y 
las habilidades de l~ctura y eecritura. 

Personas presentes: 

Sacci6n A. Estructura Familiar 

1. Queremos saber cual es la eatructura familiar en SIl hogar, 
cuantas personas viven en su casa, qulenes de ellos 60n 

parientes, amig06 0 inquilinoB, y a1 hay visitas. 

Nota para entrevistador(a): Favor de usar el espacio de arriba 
para el diagrama familiar. 
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Familia Num. 

4. Quisi~ramos saber, ~cu4nto tiempo ha vivido Od. en Tucson? 

5. ~Cuanto tiempo ha vivido su Senor/Senora en Tucson? 

6. ~Cuantos aftos han vivido en esta casa? 

7. Si no nacia en Tucson, ~d6nde vivia Od. antes de venir a 
radicar a Tucson? 

336 

8. 31 no nacia en Tucson, ~d6nde vi via au SeBor/Seftora antes de 
venir a radicar a Tucson? 

Secc1an B. [FondoB de Sabiduria] 

Queremos hacer1es a1gunas pre~untas sobre experiencias y 
actividades en e1 hogar. Esperamos poder uear esta informacion 
para efectuar cambios y mejorar 1a educaci6n en 1a escue1a. 

9. ~Tiene Od. parientes en Tucson? 

Si No 
[51 "no", pase a1 num. 12] 

10. ~De parte de quien? 

Od. 
Sr./Sra. 
Ambos 

11. ~En cuantos hogares dlstintoa tiene Od. parientes aqui en 
TuclSon? 
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Familia Num. 

12. ~Qui~n cuida a 6U niao(a) 
tiempo? 

la mayor parte del 

Nombre Relaci6n 

13. Aparte de esta persona, ~alguna otra persona cuida a 
[niiio(a)]? 

Nombre Relacion 

14. ~Qu~ tan seiuido algun amigo 0 pariente le cuida a loa 
ninos(as)? [SIN PAGA] 

15. ~Que tan seguido Od. 0 algun miembro de la familia cuida 
ninos(as) de otras familiae? [SIN FAGA] 

16. "Ayudan Oda. a algull pariente 0 ami~o cu.1ndo ellos 
necesit.1n ayuda? 

51 No 
[5i " no" , pase .11 num. 20] 

17. ~Por ~jemplo? 

18. ~Que tan seguido 10 hacen? 

19. "Participa [el nino 0 la nina]? 

S1 No 

20. "L~6 Ayuda a Uds. a1gun pariente 0 amigo cuando Uds. 
necesitan ayuda? 

S1 No 
[5i "no", page 31 num 23J 



Familia Num. 
21. ~Por ejemplo? 

22. ~Que tan seguido 10 hacen? 

23. ~Podria decirnoa cuantaa herramientas e1ectricaa 0 de motor 
tienen Ods.? 

24. ~Algun m1embro de au familia acoetumbra reparar autoa? 
Si ___ No 
[S1 "no", pase 31 num. 28] 

25. ~Que tan segu1do? 

26. ~Participa 
S1 __ No 

27. ~Que tan seguido? 

eel nifio 0 13 nifia]? 

28. ~A1gun miembro de au familia hace reparaciones 0 manteni
miento de 13 c3sa? 
51 __ No 
[S1 "no", paaealnum. 32] 

29. ~Que tan seguido? 

30. i.Partic1pa 
Si __ No 

31. ~Que tan seguido? 

(el nifio 0 la nifia]? 

32. ~Algun miembro de au familia hace ropa? 
Si __ No 
[Si "no', pasealnum. 37J 
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33. ~Para qui~n? 

34. ~Qu~ tan se~uido? 

35. "Part1cipa 
51 __ No 

36. (.Que tan 6e~uido? 

Familia Num. 

(el n1ao 0 la nina]? 

37. (.Al~un miembro de au familia teje con agujas 0 ~ancho 
(crochet)? 
S1 _ No 
[5i "no". paISe 31 num. 42] 

33. "Par3 quien? 

39. "Que tan seguldo? 

40. "Participa __________ _ (el nino 0 1.1 nina]? 
51 _ No 

41. "Que tan seguido? 

42. "Aliun miembro de au familia hace trabajoe manuales 0 arte
:3an1ae? 
51 __ No 
[5i "no·o

• pase a1 num. 47] 

43. (.P.1ra qui~n? 

44. ~Qu~ tan eeguido? 

45 . ~Part1cipa ____ _ (el niBo 0 1.1 nina]? 
51_ No 

46. (.Que tan seguido? 
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Familia Nlim. 

Secc16n C. Educacion e Idioma 

En ~eta aecci6n del cueetlonarl0 queremo6 ~nfocarno6 en el uso 
del idioma y las habilidadee de lectura y eacritura en el hogar. 
Las aiiuientes preguntas se refieren 3 [niBo(a)]. 

47. En casa, ~en que idioma le habla a ~u nifio(a)? 

Inglel5~ ___ _ 
Espafiol 
Ambos idiomael 

48. Y au hijo(a), ~en que idioma le habla la mayor parte de las 
veces? 

Inglee 
Espafiol 
Ambos idiomas 

Quisieramos saber 6U opinion sobre las habilidades de lectura y 
escritura de [nifio(a)] 

Muy On 
Bien Bien Poco Nada 

49. Su nino(a) lee en ingles: 4 3 2 1 

50. Su nino(a) escribe en ingles: 4 3 2 1 

51- Su nino(a) lee en espanol: 4 3 2 1 

52. Su nino(a) escribe en espanol: 4 ') 2 1 " 
53. ~Tiene su nino(a) libros en casa? 

54. ~Que tipo de libros? 

55. ~En que idioma eetan loa libro~? 



Familia Num. 

Ahara quisiira~o~ saber alio sobre sus habilidades de lectura y 
e::icritura. 

Muy On 
Bien Bien Poco Nada 

56. Lee Od. en iniles: " 3 2 1 

57. Escribe Od. en incUs: " 3 2 1 

58. Habla Ud. inlles: 4 3 2 1 

59. Lee Od. en espano 1 : 4 3 2 1 

60. Escribe Od. en espana 1 : 4 3 2 1 

61. Habla Od. espanol: " 3 2 1. 

62. "Lee Ud. a au hijo(a)? 

63. "En que idioma? 

64. "Que tan seguido? 

Qui5ieram08 saber que les gusta leer, 81 tienen subscripcionee a 
revistas 0 periodicoa, ai les guata comprar algunaa revista5 0 
publicaciones cada samana 0 cada mes, etc. 

65. "Estan sucacritos a algun periodico. revista 0 pub1icac16n? 

S1 No 
(51 "no", pass 31 nam. 68] 

66. "Cu.Hee? 

67. ~En que idioma? 
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Familia Hum . . ______________ _ 

61. .Q.ue tu. Uri. poll. I.D g~! ... 
.len qUL 

T Uu.l.a UiD-.t 

Totl Magi lB.el# 
i 

Spanl Nwd SupU 
1 

Eng' NoviJ 

Other FNovl 
langN 

NFicl 
BiU 



69 . AholU1 1to4 9 tL6.t.aJt..Uz. .l'!£.P46a1t. WU1 wm de .eA.bIt04, I'le v.w~, PeAi..5d.i.c.o4 
IJ I1.Ove1..tu, ;, 1tLi6 puede dec.i.lt c.u.D.i..e6 l.ee? ;, en qui .i..d.i..orrn? IJ J can qul 
61le c.u.enc<..a ? 

it n que .i.d.i.Drrn? (.1:0 n que 6llec.u.enUa cocLi.9o 
R"_v~~ - / / 

( T .une , T e.le9t.Ua ) 

Pe,tt,Wdi.c.oll - / / 
(StalL 0 CUi..z. en. 

I rrrpaAU.al. ) 

No vlLl.a.6 - / / 
Fo.taJto v/l.!a.6 / / 

L.i..bIto4 - / / 
Li.b1t04 R~.wIlQ~ / / 
La. 8.i..b.U.a. 

Su.p.Umen.toll - ',TL 
(TM. Sh.oppVl, 

---
Et lU.4 paM ) 

Tod' Other Alarma L de C 

Lang I 
Spang lUll 

LV 

Engl B1H 
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Familia Num. 344 

INTERVIEWER'S OBSERVATIONS 
(Complete these pages after you leave the respondent's home.) 

10. Rate the person interviewed as tci cooperativeness: 

Very cooperative. Appeared friendly and relaxed 
with interviewer. No defensiveness. Volunteered 
information readily. Showed interest in the study 
and became involved in the interview. 

Cooperative. Appeared friendly and relaxed with 
the interviewer. Answered questions readily. but 
did not volunteer information beyond that 
requested. Mayor may not have shown interest 
readily. but did not volunteer information beyond 
that requested. Mayor may not hava shown 
interest in the study. 

Sliihtly uncooperative. 
questions readily, but may 
defensiveness; maintained 
interviewer. 

Generally answered 
have shown some 

distance from 

Uncooperative. Tenseness and defensiveness in 
answering questions. Expressed reservations about 
amount of time spent. An undercurrent of 
resistance to the interview. Little interest in 
the study. 

Very uncooper~tive. Explicit resistance to the 
interviewer or the interview. No interest in the 
study. 

71. Language of the interview: ___ English 
___ Spanish 
__ English/Spanish 

12. Rate the person interviewed as to his/her ability to speak 

73. 

the languag~ in which the interview was conducted. 
___ very ~ell 

Rate the 
understand 
conducted 

person interviewed 
the language in 

____ fairly well 
___ a little 
___ not at all 

as to his/her ability 
which the interview 

___ Vl!Jry well 
_____ fairly well 
___ a little 
_____ not at all 

to 
was 
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CUESTIONARIO i2 
EL PROYECTO DE EDUCACION EN LA COMUNIDAD 

Familia Ndmo ______________________ __ 

Persona Entrevistada, ________________ __ 

Entrevistador/a, ____________________ ___ 

Fecha ______________________________ __ 

NOTA: Revise el cuQ~tionario #1 antea de administrar el 
cuestionario #2. 
1/31/90 
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A. ACTIVIDADES DIARIAS 

Ademas de 1a escue1a los ninos aprenden en otras tormas y en 
otros 1uqares, como por ejemp10 con los padres y otras personas 
en 81 hagar. Por esta razon, queremos hacer1e alqunas preguntas 
sobre 10 que hac. 1a familia durante 81 d1a. 

ENTREVISTADOR/A: Pr~ta de 1a ~iqui@nt~ m8n@ra: 

1. lQu~ hizQ u@ted ~n la manana/ tarde/ noche? 
2. lD6nde •.• ? 
3. lCon qui'n(®s)? 
4. l!acribio 0 10yo an algUn momento durante 91 d1a? 
5. ESPECIFlCAN EL CIA ANTERIOR 
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B. DISTRIBUCION DE TAREAS EN EL HOGAR 

Tambi'n 1. qu.remea hacer prequntas sobra etras actividades que 
occuran an .1 hoqar. 

2. ,Durant~ .1 ana pasade, ha cambiade qui.n cuida a los nin~s? 

4. ,Ayuda alquno de los hijos a cuidar a suo hermanes? 

s. c.De qu<6 manon. ayudan? 

6. c.Tianen uatoda~ un jard1n 0 animalo.? 

7. lQulen cuida 01 jard1n 0 los anima1es? 

8. ,DurantG 01 afio paGado, ha cambiade qui en cuida 01 jard1n 0 

los animalo!l'l? 

9. ,Per qu~ cambi6? 

10. ,Ayudan 10ID nii\olll a cuidar <l'J1 jru:d1n 0 los 8Inlmal'1l'i11li? 

11. lC6mo1 

12. lQui6n limpia 1a casa? 
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13. GDurante .1 ana paaado, ha cambiado quien limpia la casa? 

14. GPor que cambia? 

15. cAyudan 108 ni~o. a limpiar la ca.a? 

16. (Como? 

17. ,Qui'n 8. cnca"l"q'8 del mantllllnimiento y raparacionell!l de la 
calla? 

18. GOUrante el ano paaado. ha cambiado qui an mantiene y repara 
la cama? 

19. ,Per qu~ cambi6? 

20. ,La persona conaulta libros 0 instrucciones para hacer 
reparacionfltt1ll? 

21. GAyudan 100 ninos .n Gstam actividades? 

22. GC6mo? 

23. lQui~n hac@ 10m mandado~ 0 COtip~? 

24. GDurantG eftl ane pwaado. ha -cambiado guion haca los mandados 0 

cODlprall.J? 
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25. ,Por que cambio? 

26. ,Ayudan 10. ni~o. a hacer los mandados 0 compras? 

27. "Como? 

28. CUando uatad va da compras, ,hac. usted una lista de compras? 

29. ,Busca ugted ofartam, dGscuantoa y CUPO~qS en loa peri6dicom? 

30. ,La, usted lam etiquetaa do loa productos que compra? 

32. ,Suel. ir con alquien a hacer 1a8 compras? 

33. lQui6n cocina? 

37. '!! lrOlf.il niilos, l,ayudan a cocinar? 

38. lComo ayudan? 



C. TRABAJO Y FONDOS DE CONOCIMIENTO 

Frecuentement., 108 ninos aprenden del trabajo y las 
destreza. de otr08 miembros de 1& tamilia. Por esta razon, 
quaremos ahora prequntarle acerca de 108 amp1eos y trabajos que 
usted tiena y ha tenido. 

1. ,Qu~ tipo de trabajo(s) hac. ustad? 

(Si la persona no trabaja, pas. a1 • 20J 

2. ,D6ndo trabaja usted? 

3. ,Trabaja uated ti~po completo? 

4. Si no, ,~~antas horam a 1a 8emana? 

* Cada cuanto tiempo 10 pagan? 

• cuanto dinero recibe en cada pago? 

5. ,Podr1a ustGd doscribirnom 10 que hac. en su trabajo, asi 
como aus rO$ponsabilidades? 

6. ,Como ~contr6 ~st. trabajo? 

7. ,Le ayud6 alqUn familiar 0 amigo{a) a encontrarl%btanerlo? 

8. ,CUanto ti~ ti@n~ umt@d en e~t~ trabajo? 

9. ,Como aprendi6 a hac®r mu trabajo? 

10. lQU~ tipo d~ @Xp@riencia y/o entrenamianto as necesario para 
hac~r au trabajo? 
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11. ,Ee usted jete 0 supervisor? 

[Si no, pase al I 16] 
12. Si 8S as1, ,CUalas 80n sus ra.ponsabilidades como 
supervisor? 

13. ,CUantaa persona. supervima? 

14. En lIIU trabajo, ,tien. UlBted qua lClor 0 GllScribir? quo.\ cOllas 
tien. que l •• r y eacribir? 

15. ,QuG idiomas usa ~ 8U trabajo? 

16. ,Trabajan otros miambros de au familia con uated? 

17. ,La ayudan 10~ nifiom an 3U trabajo? 

18. ,La qumta au trabajo 0 prQfiere hacer algo diferente y por 
qudl? 

19. Ad~8 de 'mto, ,hac@ U8ted otro~ trabajo~ 0 tiane otroa 
inqruol!!I? 

* CUanto qana en sum otro~ trabajo~? 

20. ,Trabaja como voluntario/a para alquna organ1zacion de la 
comunidad, qrupo rGligio~o. 0 de la emcuela? 

[S1 no, pas0 a1 ~24] 
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21. 5i •• aSi, ~qu. hac. usted? 

22. ~N.c •• ita leer y escribir como parte d. esta actividad? 

23. ,Como •• que d.cidia participar CORO voluntario(a)? 

24. ~AlgUn otro llIiembro de IlIU familia trabaja como 
voluntario (a)? 

25. lEn qu4fl otralB I/lctividades participan? Por ejCllllplo, lhay 
cOlBaa quo usted vend.? Por ejemplo, ~v.ndG uutad productoa 
da Avon, Mary Kay, 0 de alquna otra compania, 0 venda usted 
tamale., tortillas, etc? 

* COlllO cuante qana an •• tam actividad.~ y cada cuante le hac.? 

(5i no, pas. al f 36] 

26. ,De qu~ tipo? 

27. ~Laa haeo ustQd 0 las compra? 

29. ,D6nd.e la:13 vCMdc? Por aj amplo, ,vande watilBd @.In cl 
fOO'lp l!1l<1'llt? 

30. ,Qu~ tipo de cli~ntela tiona? 

31. ,Per que decidi6 vender estas cosas? y ,por cuanto tiampe 
10 ha heche? 
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32. ,Cada cu4ndo sale a vender? 

33. ,La acoDpa~an loe ni~o. 0 par1~t •• a vender esoa articulo.? 

34. lApranden algo lou ni~08 cuando la/18 acompanan a vender? 

35. s1 108 ni~oe no van con usted a vonder, ,con qui'n ae 
qu$dan? y lqu~ hac.n? 

36. lHay otra persona on 8U familia que baqa cosas para vender 0 
es representanta de v~ntas de alquna compania? 

37. ActualmGnt., lparticipan los ninos .n alguna actividad para 
ganar dinoro? 

38. lQu~ em 10 que hac.n? 

* En total, cu~1 em _I salario mensual de la familia? 
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Vamos a pasar ahora a prequntar acerca de sus trabajos 
anteriores. 

39. P1atiquenos un poco de sus trabajos anteriores y qu' 
hacia. 

40. ,Como aprendio a hacer estos trabajos? 

41. ,Tuvo alqUn puesto de jefe 0 supervisor? 

[Si no, paso a1 # 44] 

42. ,Que reoponmabilidades tania? 

43. ,CUilntal!!J personas tuvo a au C<lrgo? 

44. ,Qu~ idioms. era necesario hablar? 

45. l!ra nfllcG13ario lD<IIlJoer Iltller y escribir para haciIlr eaoll!l 
trabajom7 

46. lAlq11na otra jp(l!rilllOM dl!ill IFlU familia tra.1oaj6 con ul.lJt41ld? 

47. ,Han trabajado sua hijos con usted en alguno d® I!iIImto~ 
trabajol!ill? 

48. En total, lcuantos trabajom he tl!illnido on los ultimom 5 aftos? 
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